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The Career Guidance Fllmstrlp Guide is des:gned to. help ©
_teachefs tntegrate career gu:dance concepts into any school subject -
These filmstrips and cassettes ‘are deslgned for the Career De-
cision-Making and, Career’ Informatlon ystem: Program? devel-_-.
oped by Appalachta Educatlonal Laborato nc.. However, teachers‘
- can select high interest topics related to sgudent needs and inte- &
: :grat'é"these topics in the format of any school sub;ect through‘the;-
,.use of these filmstrips and cassettes. :
) .The Concepts presented by the fl|mStrlpS and ‘cassettes are -
'based on the idea.that career guidance must be concerned with'the
.. whole person-in’ the context of society and not s,olely with occupa-

tional choice. The’ filmstrips and discussmﬁs are planned to help :
-students meet the fotlowung objectives: = - , Lo

AR ldentlfy needs values -and life goals.. Recognlze that goals can
“be met through career activities:.

.- Use’ self—exploratton and ‘occupational e;plorat:on in shap|n$-

' careers. i ' :
Develop decus10n makmg abxhtles .

- Relate their interests, abilities, and values to the world of work. _
Identtfy socnal and economlc mfluences affectlng career, deci- ' -
sions. - . _ _ _ ) T

v

NI

Each fllmstnp cassette and dtscussmn make up a self -con-
tained actlwty These activities .can- be used. :ndependently and not
‘necessarily in the order the filmstrip and cassette titlés are listed. -

- Teachers with similar instructional objectives can therefore in- .
corporate the activities in their curriculum to highlight and\reinforce .
students’ skilt - development in self-exploration -decisionkmaking,’
and career exploratlon l . : S
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- How TO USE THE FILMSTRIP ACTIVITIES IN YOUR
o ' CAREER GUIDANCE CLASS

1 Ftead through the listing of frlmstnp and cassette titles. The br|ef .
L desd&rlptlon following each title will help you. select'the fllmstnp(s)_
you ‘need to, meet your instructional objectrve '

2. Turm to the mdtcated corresponding page in the Career Gl,udance. »

_ Filmstrip Guide to. find the filmstrip's ‘discussion guide. o

AL 3. ‘The filmstrip’s major. purposes are stated at the beginning o—_he;

> discussion gulde to help you introduce the filmstrip to the class. |

You may de so through a lecture, discussion, demonstration, or

as you see fit in order to have a . smooth transmon from your D e

regular career guidance program SRR
7 4, +The ‘‘Suggested Activity Time'' is an appf’oxnmatlon to help you‘ o
. ' schedule the activity within your own class planning. .” [

5. ,The discussion questions are open-ended. The comments® fol-\ x
lowing .each question contain ¢ues and suggesilons to help'you.
S guide the discussion. Encourage students to express themselves¢
_ - and.to maintain an atmosphere of respect, for the feellngs and
\ - opinions of others. There are no right or wrong answers
"' 8. You will need the following materials and equrpment fof each
. -activity unless othermse speclﬂed at the begmnmg ofjthe dlS-
- cussion guide: * . . v
® Filmstrip prOJector/screen L - e -':-_'
® Cassette tape player ' R ‘ S
® The f:lmstnp and oassette you ‘selected for the activity.. ,
\_, . - . _ ) ‘ ’f .. N
FILMSTRIP AND CASSETTE TITLES AND DESCRIPTIONS Page - '_

(The item number can be used when- ordermg ﬂlmstrips and cassettes)

A - “Career Goals ... ... ... . ST T L N8

T - (ltem No.:2713—86 frames) ' . !

Although peop\le have the same basic survaval needs they :
have different~ goals, Individuals - dlso differ in.the way they

- meet their needs \and goals. Litetime work is introduced- as a-'..i‘ o g
means to meet goals | . = 3 s
Creating a Career . ... «. % ... . ........ e 10 .
(ltem No. 2712—75 fram J £ . : |
Career is deflned as al work activities used as a. means of
meeting goals — not .just paid 1obs “The role, and Importanoe
of decisions in-shaping a career are mtroduced T
| ,’Decusron Making, Part | . . . ... ... . .. ool L. 12
< ~ (Itam No. 2714—73 frames) g :

The filmstrip depfcts - the different methods people use to
make decisions. (' ' S :

R
. |
LI 5
A

. ) "V . LL L
4 - 7
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Deéision-'Ma'king,_ Part ... .l

(Iterh No. 2716—71 frames) = . ) _ ' )

e = The filmstrip introduces.a five-step decision-making stra-
tegy and its uses. ,* : ' -

Sequences in Self—Explorat:on
. (1em No,. 2727—75 frames)

- - Students’ -reactions to the feellngs values and attitudes

" < presented.in the f;lmstnp help them Gain an insight about them-

.-.‘-

-,

A _ ‘Using the Career Information System L _

o Exammmg Your Interests .. . ... . o

.

with narrative so studera.ts can compare what they |nterpreted
16 ‘the narrative.. v :

selves. The strlp is first shown without.narrative so students’ -
imagination is not mfluenoed by it. The strip is viewed again -

14

16

L

Seff—Eproratlon Who Will | Be? ... . ... . o e

- .

. (ltem No.’ 2716——86 frames) - - SR

Masked figures | represent the values of Truth, Beauty Jus-
tlce ‘and Love. The relatlonshlps between a person’s values_

work values, and /future career are introduced. .. - /.’
Introduction to the Career lnformatlon System2
(item No. 272&—7- frames) . - =) .
The ‘filmstrip oduces the Career Informatlon System'

which links self! mformatlon (interests, values ablht:es
-to occupatlonal information, : .

oals)

...........

(Item No. 2729—89 frames)
The ftlmstnp gives specific dll’ECthr‘lS for usmg the,
Information-. SystenN\follows a couple of students’
lnvestlgate and explore occupations - using the :
;; 1nterest/apt1tude checklists and the Worker 'Tralt Gro

- (Item No. 2717—-76 frames)

"The filmstrip-depicts the different ways people n examine .
their mterests and relate: ‘them to- occhatlonal alte natlves

Work ACtIVItIeS e i R
-(Item " No. 2718—-94 frames) ' :

- The filmstrip outlines the ten types of Wor\lb 'ot'i‘vi_tiesr'-'.a_n'd~

lllustrates them with dlversn‘ied oooupat:ons

Work ‘Situations . .. . i
{item No. 2720——75 frames)

The aptive skills. workers need'to have in order to face
Varyl 7 work. situations are :ntroduced and demonstrated in
vari us occupations. :

“ o

S 6 o

e

ger Informatfon Sysrem is developed by Appalachla Educatlonal Labora-
and pubhshed by Mcnght Publlshmg Company Bloom:ngton,

g
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A Cre_dehtlals and Competencues Get Fteady, Get
S m No. 2721—73- frames) . > ‘
he fllmstrlp deptcts the many ways in“which people ‘use
credentials, including: getting a- job. ‘Competencies are pre-
sentled as job keeping- SkI”S How to develop these skills 'is

outliped.. . . o R e
What re Aptitudes? e oo 30
' ‘ (It' m No. 2722—76 frames) S e T
A titude is defined as the fac:llty wrth which’ a person ‘can "~
learE new knowledge. anda:skllls The -filmstrip depicts how
people can identify their. apt:tudes and use th|s kncwledge |n
-car er decision- -making. Ce : o '
‘Learning About Your. Aptltudes i . e i 32
(Item No. 2723—78 frames) .-~ . . '" . . o
_ /The filmstrip introduces the areas of apijitudes as defined ih -~ |
t Dictionary of OCCUpatlonal Tltles‘:l - students can ex-
ine their aptltudes in these areas and relate them to career
oices is outlined. - e S
Workmg Conditions and Physwal Demands T ’34
L _{ltem No. 2719———75 frames) . ' s A '@ ~
. _ ' ‘The’ fllmstrlp depicts the varylng work enwronmshts and
: : ' physacal ‘demands upon workers through representatlve occu-
o pations. . . f - . L e T R SR
ork Experienc P R 36 SR
S (Item No. 2724%:‘frames) : : Y o
. Students in  the- filmstrip .discuss~ thelr plans for summerlﬁ

activities. The mterests and values reflected in the choices of
: activmes are identified and related to career planmng

" Economic. Influences .......... T S SR o038
" ' (tem No. 2725—75 frames) - — . N . !
. The cost of I|V|ng ‘earnings of rndlvrduals and families, taxes
- strikes, recéssions, and inflations dre shown to be influences
on each person’s’ llfestyle and career C e LY
‘Social Influences .. .. 40

(item No. 2726—74 frames) ' e h T

The fllmstrlp d'eplcts how famlly, peer groups sex, ethnlc
background ‘and hand:caps influence career decrsnons

-

“3The Drctionary of Occupatrona! Trt!es Volumes } and II is publlshed by the U S
Department of Labor ' . ‘

- o
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"CASSETTE TITLES AND DESCRIPTIONS ' L
' (tem No. §820) , o
Sounds of Work (Side I)*. . . .. . R e

"Students are mtroduc’ed to the sounds workers are exposed
in fifteen- different  occupations. In this activity, students are
'to associaté the sounds with the occupations. :

What Is My Occupation? (Srde 1)

........................ 43
Students listen to clues given by workers ‘about thenr pccu-.
pations. In this activity, studeﬁfé are to ‘name- the vanous
occupatlons presented.
- N
[ - )
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Suggested Activity Time‘—l?ff----'--~'——‘ e e
25 30 minutes ~ - _ o , .

MAJOR PURPOSES. .

o Students should develop an understandmg of (a) goals as. any-‘. '
thung a person wants to do, to" be, /or to have, (b) career goals as .
- ‘goals met through work, not. simply. ecupatlonal choices, and (c) -

 the need to clarify their ‘goals” Ge{dre Fley cari decide, through' what ]
_.career aotnvntles thelr goals are 4o be met, - ‘ :

DISCUSSION GUIDE :

After the fllmstrlp presentatlon use the followmg ques /and
comments to guide the discussions S

" What does the term “goal” mean to you'> .
COMMENT A goal is anything, you need or want

What kinds of goals are described in the fllmstrlp’? g -
COMMENT in the filmstrip, goals are descrihed in three: palrmgs
(1). Long-term ~— short-term . ‘ o
~ (2) Important — not- -S0- lmportant A P I
- (3) Forself — for. others : AR
Do you ‘Want the 'same things members of your famlly do? that-- o
your friends do? Why, or why not? - Co
~~ COMMENT: Everyone wants different combmatuons of thlngs S
Are your needs different from the needs of others? =
COMMENT Basic survival needs — food, shelter, health. '
- . - love — are essen:ually the same for, all peOple
Why do people ‘want dlfferent things?. g
-~ COMMENT: People are different.

Do you want the same things now that you wanted a year ago?
- COMMENT: Most" people's goals -change; younger people -
~ bsually change their goals. frequenﬂy ' '
Why. do people s goals change? 4 ' N
COMMENT: People change as a resuft of growth (ma’tura’tlon)'
and expenense , Co.
. ’_Have you ever been ifA conflict wn';,p others because your goals_,—'
‘were different from theirs? at did you do about the conflict?
R COMMENT ‘Most people find themselves in conflict. with

- others. As students give examplées, try to bring out.

the ways in wh‘{i:h they can reso]ve such confllcts

.o~




Do you feel you have control over gettlng what you want? Why, . - |
"or why not? '

COMMENT ~Ask for examples Wthh show posmve actlon and.

. controf, =

What have you done to meet. your goals'> ' f" '
o COMMENT Responses here are related to’ the prevuous ques-
: - tion., S
~1In the filmstrip, work was defmed as the performance of act:vmes T
"designed to effect some change, even in a small way, in Ssome '

.~ .aspect of sogjety. “is this definition useful to you? Why, or why * = -
-not? How would you define work? - :

COMMENT Students should feel free to accept or reject th|s
: , definition.. Ask students to. explam thelr answers.
Why do people work’? . -
. : COMMENT People work to meet goa!s elther dlrectly @he | _
S -_ - work itself is satlsfylng) or mdnrectly (people work> . <
- for the opportumty — tlme or money — to satasfy
‘goals). : S ,
What a'r"e some examples of work: you do? . o '
COMMENT Examples of work students’ do’ mlght mcIude :
schoolwork, chores, hobbies, or: part -time -jobs. A h
- -person does not necessarlly get paid. for wor,k : ' "
What do you hope to gam from the work you do? o ‘
- COMMENT: It is impertant that no students be- made to feel
A that the things they want from work are of less or-
‘more vitélie than the things others want.

-

~—

Should there_be any legal or moral. limits on how people meet
their goals?
o COMMENT What should: be the view of dlfferent groups W|th|n
: . ‘society on-such means as stealing or using force'?
R S Accepta variety of answers, encouraging students
o to -express. their thoughts’ and feelings.
Do you Ilke hav:ng goals? Why, or why not? |
ey COMMENT -Encourage. students to" express their thoughts and
- feelmgs Accept a W|de range of answers : -

r
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.ﬁSUggested Activlty Tl’me "'.'7( e o
o "-20 25 mlnutes L SRS | : R

MAJOR PUHPOSES T
Students should become“aware (a) .of. the many. klnds of- aotl—. '

' vittes which can make up-.a. person'’s. career such as education, oc-

,can choose and combme career- actlvmes to meet thelr goals

UL . working. It is a means tfo your goals. |t-is broader -

o S DISCUSSION GUIDE ,-”'

After the fllrnstnp presentatlon use the followmg questtons and .
comments to guide the discussion. | :

" How was “career”-defined in the fllmstr:p?

e e

’_oupatlons home, family, -and: communlty services, (b) that the ways =
. people combiné activities at various times in ‘their IIVBS form career -

. . pattefns, ‘and (c) that by examining their different options, students

j

COMMENT Career is the, part of:your : llfe that you- spend"

~than- occupation and. 1no|udes all the work activi-- -

ties of.your entire. hfe o -~

COMMENT Accept a .variety’ of. answers Ask students to. ex-
- plain their answers '
What is not part of a career’?

i _-Were you surpnsed by the filmstrip deﬂmtlon'? Why1 or why not’?' '

COMMENT Lelsure is. not' part of ‘a: oareer How'ever your

career. affects your leisure time, and the way you.
- . spend your’ leisure tlme may affect your oareer o
: How: is a person s career. shaped'? ' '

_ COMMENT Yaur .career is determlned by the decnsnons you‘
L ' make within the Ilmltatlons of ‘the opportumtles

~open to you.-

' How have your experiences shaped you" E L ' o
COMMENT If students have -difficulty answermg glve the ex-
EEEE ample from . the" filmstrip® — -the girl helpmg the

- worman who fell — or one frorn your-own life.

COMMENT Sklppln

for a test, or |sobey|ng parents are examples

Can you thmk of any decisions you have made that have influ- |
,"enced how you feel. abo;jt yourself? - '

sch%l{ starting a new- hobby, studylng‘



- woman is told ‘she’ would be happier as a nurse rather than as a

Who makes the most lmportant dec:srons about your llfe9
‘ COMMENT Students’ answers will vary.

Do you eVer Iet other people make deonsnons for you'> Why, or.

. why not? _ .

COMMENT Doctors lawyers and family mlght have. specual '
knowledge that Yyou do not have. -

Do you thlnk it is a- good |dea to let others make demsnons f0r
you? If so, under. what conditions? In -the filmstrip, a young

doctor How do you feel about this advice? -

' l‘
s

A

COMMENT A persons special knowledge may strongly in-.
‘fluence “your decision. Ask students to discuss"®

, whether  people can always separate their own -

\prejudlces from.the advice they glve Refer stu-

' e dents to the stereotype presented in the. fllmstrlp e
LT sequence: a. woman would be happler as a nurse ' -

than as a, dootor

lf your decnsmn drffers from what . most- people would declde, |

“should you change it? Why, or why not?” .~
COMMENT You. are_different from everyone else. Your de-
crsuons must relate to you, -not. “most people.”

Suppose you make a.decision that meets your goals, but affects .
;- other ’people’s lives .as well.- They are not happy with your de-

- #_fmsnon Should you.change your decision?. Why, or why. not? . .
COMMENT Encourage students to express their reactlons to ;» :

: several pos3|ble situations. - Coo
How oan you increase yoyr skills in making deo:s:ons’? S
COMMENT You .can ‘increase your ability to make decnsuons
by .gathering valid information both about yourself
‘and the . environment. Havihg information. alone’
' _.-does not guarantee a decision that ‘will meet your
’-goals You must evaluate the lnformatlon -~

12



 decision-malang, pant |

'Suggested Actw:ty T:me R N
25-30 minutes T L C

MAJOR punposes o B

S : Students should become aware of (a) the dlfferent ways peopfe
make decisions-and (b) thelr own demsron makrng methods

' B

DISCUSSIO.N GUIDE _ I

After the fllmstnp presentatlon use the followmg questlons and
comments to guide the discussion.
Review the different ways of making deorsuons presented in the :
fulmstrrp with the students.. The goal of the discussion is not to'test = .
,f'th.e students’ memories,+ but. to mMmake" them awarg of their ‘own'

®. Connie Compliant does not want to make’ a decnsuon her-

~ self. She lets others decide for her. . o
Fran Flip leaves hgr décisions to chance. : ‘
Dan Delay puts off Thaking decisions, often’ until it is too late.
Easy Ed always tries to find the easy way.to do something._

. Penny Planner has a plan for making- decisions.

Have you ever used any: of the rhethods for making décisions that
‘were discussed.in.the filmstrip?. Describe the results.
e If the results were good what steps did you use to reach
- the decision? "
@ If the results were bad what were the steps you should
. have taken to reach a better decision?
: .~ COMMENT: If students have used any of the filmstrip’ S
L T '_'_ methods, have them identify the methods and
S R h , ...~ describe the results. ,
' Compare the different methods presented in the fllmstrup What
S are the advantages? What are the disadvantages? :
_— .. COMMENT: In the discussion. be sure that the. foﬂowmg |deas.
A © - emerge: ' '_
- @ Looking at.a number of a|ternatrves increases your chances
of -making a satisfying decision. Conversely. it reduces the
risk of making an. unsatisfactory choice. ; -
® As a consequence of making your own. deCIsmn you assert
-your freedom of choice and strengthen confudence in your- .
- self as’a deCISIOI"I maker S

122 - e

decisuon making methasds.” . - \ . S



& -

4

What are' some of the decisuons you ‘ma'ke each day that mayj

“ have a lasting effect on your lives? .

COMMENT ‘Examples may thclude choos:ng a hobby, usung‘. DL

~drugs,. receiving . stolen’ property; and seiectlng B

‘onhe course instead of another. ~

s the process the same whether your decision is a small or an

!mportant one? Are you more conscious ‘of making decnsmns in

- .certain situations? If so, what kinds of situations?

COMMENT When the oufcome is of little lmportance ‘we usu—_,
.. ally make our decisions_informally, -almost uncon="
" sciously, We do not need to. go -through alf, tﬁe’v‘
decision-making steps. - However, when the de-".

- ‘cision has important consequences, we are Ilkely

to be:.more careful. This program feoommende
. that a conscious, complete strategy be used in -

-reachlng |mportant demsuons

L

=
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: ‘Suggested Actwnty T+me L _.‘ o
2025m|nutes‘ S - . -

MAJOR PURPOSES

S Students should develop an understar;,dlng of (a) the five steps_
PR : of a decision-making strategy and (b) the way in which the strategy
- can be used to make satlsfylng decnsmns m dlfferent s1tuat[ons

! -

S R DISCUSSION Gumg S .
s After the filmstrip: presentatlon use the: fou.owmg questlons and_
comme,nts to guide the discussion. s S L

ln the filmstrip, dld George clearly understand the. s:tuatlon at

_the gate? Why, of why.not? Why should you clarify. the s:tuatlon‘.‘"f"

before you take action? _
\ COMMENT You need to understand a s;tuatlon before you ‘can
v find an ‘answer to it. This is ‘an important step in.
.. the decision- maklng strategy Never go beyond
the first step until you have clarified the situation.
Why is it important for Carol, the girl on the ferris wheel, to be

herself rather than what someone else wants her to. be" What
decision would ‘you have ‘made?

COMMENT Discussion should center on the type . of person
: Carol is. She does not believe in putting on an act

U * °. _to.attract her boyfriend. She wants to be.liked for .
A R “herself, net because she is pretty or has a good
] figure. ’

T How well’did Sally, the girl plannmg {o be. a- doctor, follow the -~

steps of the decision-makihg strategy? Just what did Sally do |n
\ 2 each step? Did she compliste the process? -
I o COMMENT The purpose of this .question is not to’ test dhe
: . ' students’ mlemories, but to make sure the class
understands that Sally worked her way through
the initial steps systematlcally She d|d not com-

plete the process.

£
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What are. some other alternati\;res or cho:ces that Sally could '.:

‘consuder? RS R

COMMENT Sally could consrdet“flelds other than medlcme‘
: she could also- consudeﬁ other occupatlons |n the-

‘ medgcal field. S B

"'_Why do some people® like George refuse to have anyth:ng to do

- with the decision- makirk g strategy?

-~ ACOMMENT: George S reasons are probably very SImllar to the © .
: . ‘onés’ ydu, wilt.hear from the students who do not N

want to yse: 'the: strategy. “It's. too much. trouble.”

"It can't: he used in all cases.” “There.is not
enough -time,”". etc\This is a-good time to- Iet stu-
dents reaét:to such\statements

Do you feel you can or want: tq use. the decision- makmg strategy .

in making your decisions? Why;. or why not'? .

- COMMENT: Each student should be™given a chance to re-
. spond to -the questlon If there:is time. left in the -

Bl

= = . . session,.have the students practice using the de- -
IR . cisien-making strategy wnth either - hypothetlcal or:

" ‘rea) situations. \For your convenience, the’ five
stéps. of ‘the: stratégy are repeated here
Step 1: Clarify. the\\situatlon o
~ Step 2: Search for\alternatlves e
5 -Step.,3: Identify the crrterla S ‘
7 Step 4: Evaluatethe glternatives and decnde

“ .

_ - Step 5: Develop a pl’a\n of action and follow._-
. _through \‘\' - .
. | '-,f\
LS L . ) 0
LA Coe i TS T ’ ) "‘..‘.\“"
a " . - 7 \,,‘ -
- Ii" - °
o . W\
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seQUENCES IN self-exploraTion

Ta P N
. . ' - « : ' ' ' a
| - I o . . - ' ‘ a 1 : : . ” .
.

'SUQgested Acttvnty Tlme EE

50 minutes: . o R o B
e Students wnll need paper and penc:ls '

e MAJOR PURPOSES .
Studems should become aware (a) . of the need for. self |nfor---

- mation to clarify goals and make decisions and (b) of the.fatt that '

their own reactions’ to. other people’s different feellngs, values and

 attitudes can be-a source of self- information.

'Fllmstrlp Presentation D:rechons _ . S
o Note: The success of this: actnvnty depen,ds upon how ‘wel! stu---
- _dents understand the- purpose of wewnng the-filmstrip twice.

1. The first half of the' cassette tape does fiot have any narration - '.
-(only ‘music¢) in order to allow students to interpret the filmstrip °

without being. mfluenced As you show. thslelmstrup with the first .
half of the cassette tno narration), allow theb'*students enough
time to record their interpretation on a piece of paper at the end
of each of the four filmstrip sequenices. Ask the students to-re--.
cord what thqughts feelings, attitudes, and values they think are -
presented in each of the four sequences Do not rewind the

~ - cassette. ' :

2. In the second half of the cassette, stadents will hear the narra- .
tion so that they, can compare -what they interpreted to what they

. .. hear. ‘Rewind the filmstrip to show it again, this time wnth narra-

| _'taon and w;thouj lnterruptlon

DISCUSSION GUIDE

The dlSCUSSIOh should brmg about a wide range of reactlons
and mterpretatlons of the filmstrip. There will be many, and all are

Lo acceptéble No judgments should: be made about the worth of dif-

fering responses The stress should be ‘on the wealth of information

 which. c:an be obtained by observnng others and Ilstemng to thetr
responses

- ) ) S s

”
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The followmg quest:ons aré provlded as a dlscussmn gu:de

B Se'llf mformatnon is ‘often subjectlve Ar: nature\vlt can be interpreted

in .very different. ways. This'is why there are:no teacher’s cues and

. suggestions foIIowmg each of the questions. You will need to gunde'j"

-the students in establlshlng an open -and acceptmg attttude towards o

themselves and others

- DISCUSS the inte‘rpretatlon of . each sequence suggested ‘by the
,second sound track. How does it dlffer from your,,lnterpretatlon -

and those of other students?
How dld the voices alter your reaction to the followmg parts:
: ® The opemng of the filmstrip — the umverse the stars'?
- ® Part one. — the storm ‘sequence?: : S
‘@ Part two — the dream sequence? _ - '_
® Part three — the woods sequence? ST E
® Part four — the clock sequence?. -. o -
Is there a “right'’. interpretation?” : / o L.
‘What do the different reactions of others tell you aboat them'?
"What does your reaction tell you about yourseif? . '
Why do people mterpret the same mformatnon dltferently'?
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g =ach|evements (b) the possi

-

RN R j |
’ Suggested Ac;tlvity Tlme ' B
20 25 rmnutes

3 . MAJOR PURPOSES

-,

Students should become aware “of (a') thelr potentlal and ex-.

pectations "ds beingas mu§ a-part of self as past dr present
|

- o

> - . .. . . -

DISCUSSION GUIDE

After the fllmstrlp presentatlon use the fol!owmg questlons to

guude the discussion. The responses to ‘the questions are likely . to
be very. subjective in hature since they deal with self- exploratlon

and. self-information. This is why there are no teacher’'s tues and .:”*
suggestlons foll wnng each’ questlon It is impertant that students'

- feel free to exp ss thenr opinions and respect. the feellngs and

opinions -of. others. re are no-right_or wrong answers. Ask stu- -

dents.to be specific-and give examples in their. responses

How: do you ‘“make- up" for your daily iife?- What do you do to
you% physncal appearance? Why do you do this? Is it to have your
t

outdjde  self reflect more closely your inside’ self? Is it to have
youf: outside self represent what you would like. to be? Is :t to
look as you think people,want you to.look?, . - . R

"Do you “make up’ differently for different sntuatlons’? Are you

less “you" at some times than at others?

If you were to choosé among the values of Love, Beauty. T’ruth g
or Justice, which one would you choose as the most rmportant'?

-example, would you -always choo Love over Truth, or Justlce:z'

Imagine situations in which you had_tg/choose between. twb of
these life values. Would you always ghoose the same. one? For

over Beauty? Would. your cho:ce vary wuth the sntuatrons? Why, -

or. why not"

ity of changing their goals as they,.
t@emselves grow and change, and- (c) the manner Ain Wthh thelr_-f‘
T e OWN values relate to their future

. L 4
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N Will your«work values such as esteem curlty, or lndependence' .
- affect. yaur happiness in a specific workygituation? Do you thlnk o

most work situations center on one work vélue?. o
Axe there work situations in which |t would be almost |mp0551ble

to ld certain work values? Why, or why not?

Do you ever imagine yourself omg thmgs your practlcal self' '
‘knows you probably cannot de '

-

L™
. .

Do you think the practical thing to do  is probably more bonng I

and not as much fun as what you dream: of domg'? Why'? Does |

it have tobe?

v “If you could, would you take the chance to Iook into your future
- and see what you will be domg and what kmd of person you will-

be” WhY. or why not? o _ e
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~_ CAREER INFQRMATION SYSTEM N

ra | . \ o

f 3 :t:_ ,_:" 3 .
'Suggested Actlvlty Time Kl N L o T

B .._'20 -25 m:nutes

oo " MAJOR PURPOSES}‘ | |
- i
; Students should become aware of the need- to (a) dassnfy in-.
formation into dtfferent classification systems 10 fac:lltate the infor-

" ‘mation’s access and (b) use a- classification system linking both self

‘and ' occupational. mforrnatuon in - osder tQ make satlsfymg career. |
decusnons T

Ve

-
DISCUSSlON GUIDE

‘ After the filmstrip presentatton use the followmg questlons and - -
& .»A'_comments to guide the discussion. - S _
. - Why is there a need to classify mformatron’? D
. COMMENT ‘Any type of information needg to be organlzed in
| order to be found and used.
Why is there a need to use dufferent classmcatlon systems on. the .
same type of information? R
COMMENT: - Discuss -with the students for example the prob-_. o
o - lems a person. unfammar with the commumty i}
would have flndmg a product or a service using
only the white pages of the telephone directory.
What classification. systems were described in the filmstrip? S
COMMENT Help students review’ %he alphabetical -and - Dewey==taics
| systems, as well as ‘the Dictionary of Occupa-
tional Titles’ alphabetlcal and Worker Trait Group
Arrangement systems.
: What problems could a person have using occupat:onal mforr?a-.
tion filed alphabetically?

COMMENT A person must know.tke occupatlonal title in"order.
to find |t |n an alphabetlcal arrangement

-

20 o
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- A!l the occupatlonal mformatlon in th

. . B .o
. - . -
‘/ ' o~

’ . " e ‘:"l‘. . .I‘ T . B . /\ C
« ’ . e E R . [ :

- How are the organizationyof ‘the Career Information System and
- the orgamzatlon of’ the yellow pages of the telephone dlrectory _
- alike? :

R COMMENT The: organgylon of the Career informatlon Sys-
I - tem hejgs a student fi occupations even if the
_student does not krfdw t }je name of the occupation.

Career Information Sys-

tem is classified by Woerr ~Trait Groups. How .can this system :
help you relate the occupational mformatnon to you —_ your in-

. terests,; abilities, and aptitudes?

C MMENT The ‘Worker: Trait Groups are groups of- occupa- :

? .. tions that have . similar worker qualifications such

-as interests, abilities, and aptltu'd;s Students can

.useé their. own interests, abilities,”and aptitades to

- explore occupa’nons and make satlsfymg career
declsuons \ : . L

._‘_!.
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AREER INI:ORMATI%N sysnsm

Note: This filmstrip describes how to find information by using !<

the various materials specifically related to. the Worker Trait Group .

' organization and filing-system developed by Appalachla Educational T

Laboratory, Inc. In case your school does pot file occupatlona! in- = .

-+ formation by Worker Trait Groups®a cross reference betweén Worker ~ |
 Trait Groups and your school's present filing system can-be: estab-

lished. For information” on’ how to set up this mddified system, please

/‘. . contact Mcnght Publtshlng Cbmpany, Bloommgton ~Hhinois; 61 701

SJggested Activxty Time : é o -

"25-30 minutes 0 s

L e AJOR PURPOSES L
' . Students should deveigp an understandmg of how to use the'__‘ N
' Carqer Information System 1o (a) investigate a specific occupation

and its related alternatives and (b) explore groups of”occupations
_ related to the:r ldentlfled lntegests abilities, and. aptltudes

. .

DISCUSSION GU!DE S | &

ol After the flimstrlp presentation, use the followmg questionSvand -
S comments to guide’ the discussion. - ~ -

Why are occupatlons brganlzed by groups” '

COMMENT: Occupations are generally organized by groups to
. _ - show a relationship among  occupations. -Some _
grouping arrangements show-a relat:ons,hlp as to. .-
the products developed or the services provided.. .

The Worker Trait Groups are homogeneous glus-

ters of occupations requiring . sxmllar warker char- .
» - . ' . acteristics for satisfactory job performance. They - = -
| . ' . . are also grouped by the'general nature of the work - * "~
(_ S .- performed. Occupations belonging to the same

group provide “Students wnth related occupatlonal
. alternatives. ¢ :




. -, . . " . L.
SN S N : : =
. . ) ‘

What groups Were used to organize and flle tl{e occupatlonal |

information in your school’ s system?

COMMENT You -should explain- the group:ng system used in

your school.

e formatlon about specific occupations? = .- -
. COMMENT:" - Any occupational. - |nformat|on should have an

T
-a
*

alphabetlcal index.

What source of mformatlon contams a brref descrlpt:on of each'

otcupation? :
" 'COMMENT: Dictlogary of Occupatlonal Tltles Volume' 1.

- ""What source of information. is used to l_dentlfy the occupataons
:.belongmg to each Worker. Trait Group?

.COMMENT: " Dictionary -of Occupational T:tles Volume 1.

"How can you ldentafy ‘he Worker Tra:t Groups related to your

inte rests? .

~ COMMENT Students can |dent|fy the Worker Trait Groups
- they would be interested in explorlng by first ob-

terests, aptitudes, and. ablllties Students can then

= relate their own charactems ics to-the occupatlonsr :
grouped around sm:utar c aracteristlcs — Worker =

- Trait Groups ST Tem s

"..about an occupation?- - . Py

COMMENT Different sources give different types of mforma-'

l ‘tion. For example, the Oeccupational Outlook:. .
. Handbook* includes forecast information on em- .-/
ployment.-"Some typesr of .information writterw for. "
recruitment or. other purposes..may . provide . a .
biased point of view. Students could Usey the fol—-.’_- g
lowing ‘questions {0. help them evaluate occupa-.

~ .. tional information: . = - o
S ® |s it too general?. [ D
. h N N - ~ /‘\’\ . o . .
® is it biased? * { R P T

. @ |s it complete?.
@ Is it fair to all people’?

S

- -
- ~

' JTh_e’Occupa'tlonaI; Outlook Handbook is published by the U.S. D_epartment' of Labor.

. 24
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How can you use your:- caregqr mformatron system to locate in- -

taining ilnformatlon about themselves Checklists~ '_ .
and -inventories can helf them find their own -n=-

‘Why is it |mportant to use more than one source of mformation?""—'_ ..

v
PR

® |s it recent? = - . el



S Suggest@'d Act:vlty Tnme

- @ Do your hobbies take you indoors or outdoors? - ‘ -
-@|f you’ enjoy reading, what klnds of books or magaznnes do you

.
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EXAMININ(‘. ,youn INTERESTS -“é E

35- 40 mmutes

s -
- /’

MAJOR PunPosEs R P

Students should (a) develop an understandlng of the ways they

can examine their interests and relate them to oCcupations and other
career actlv:tresfcind (b) reahze that mterests often change as people BRI

mature L e O
t. o - 4
ST DISCUSSION GUIDE

After the fllmstnp presentatlon use the followmg questlons and
comments to guide. the discussion.

The " foll |ng quest:ons may help the students defme thelr
- interests S A

r -

) Y
® After the school day is ovef, what do you like to do?-

LY

read?

o |If you were. free to do whatever you wanted for one hour what

would you do?
‘What would be your ldeal weekend'? e l‘ :
What is your favorite school -subject? - Does it have to be the

What movies do you like to watch? Television shows? -

‘The students in the filmstrip took .an interest survey. What do the
“results of such surveys show? = . .

What are some of the ways you can use to find what your inter-
ests are in various. areas of work’? (Use the followmg questions

- as a guide.) = .-
® What kinds of: book_s and materlals can help you Iearn about the .

- world of. work?

e How could -movies, televrs1on shows or fllmstrlps help’P
~ ® How could a*firsthand experience help? .
® What can you learn by observrng others in “actual working.
" conditions?
®

‘How could hstenlng to others desor:be thelr exper:ence? help'?
What factors would you have to keep in mind?

" . ® How could you. use the results of an |nterest survey for occupa- .

'tlonal exploratlon'7

£

25

:subject in which you obtain the best scores? Why, or why not?”

What interests did you express . in -answering thiese questions? -



. | - What are <o'ﬂe of. the students intérests in the: flestrlp’? How ( _.-'
' could these mterests relate to an occupatlon’? '

~

‘ Are your mterests the same as flve years ago? Why s"hould you'

_‘ occupations’? .

COMMENT Some of the students may have already used some“ _
Co ' -of these methods.. Encourage” them to descrlbe.
.their experiences_to the class: - '

Why should you examine ‘'your interests when you plan a career'?

. How can you relate your interests to your-goals? . o ~

 COMMENT: Pegople tend to find the most ‘satisfaction in work_ Lt

- .

l‘-.‘\“i‘_-_- - that relates closely to thell' interests and goals.

R ., :

" considér your present mterests .as - you\ think ab%ut posslble,_
CO-MMENT The act:wtles that held your attentlgon five years
_ o ago are perhaps not" the ones that absorb you- _
_ . . today. As you considen: occupatlons prove- - - - a
T satlsfymg. be sure your reference_ is 'rﬁurrent o ’
occupations current. mterests | ,i ‘ . .f‘ o

R 1) the fllmstrlp, Cliff. may- pursue his |nt rést in music and enter- _* :
-_'tamment in differeft’ ways. What options’ does he have?

COMMENT “Cliff - may -choose’ to make enter!lamlng his full- tlme SO
- " or part-time occupation., Encourage students to
o prolect the possuble consequeqces of elther optlon

OOMMENT.. Some of the .interests included . riding a motOr-
cygle drlvmg a® car, - reading . books, draftmg,

.. dancing, physical education, bulldmg playing

" games, working on televisions and:in a machine

shop, and professional ball. Ask the-students to: B
relate these interests to occupatlons /

In the fllmstrlp, how-did professlonal athletes and the counselor ‘_.
mfluence Jim’s interests? = - e

COMMENT Jim. was- influenced by - the glamour that profes-

sional _athletes' represent and. the results of-the. = = '~
" interest survey. The counselor mdlcates through_ :
'these results Jim’ S ‘high rnterest ln machlne work
- ,and math. e
In the fllmstrlp, .Qow did_Cliff's uhcle, the counselor, and the pro- :
fessional -musician influence Cliff's interests? - :
COMMENT Cliff was influenced by his'.uncle's valués (m ney
, and.securily) and the results of the interest sur-
vey. The..counselor supports his desire to pursue
his mterest in musm:

- 25
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!n the filmstrip, . how dld Terry's s1ster and her snster s frlend in-
ﬂuence Terry’s mterests?

COMMENT Terry was influenced by her srster s belrefs and by

. llstentng to her sister’s friend’s work experience.

What occupatlons are women enterlng today,that usedto be held .

mostly by men?

COMMENT Dlscuss1on shou!d brlng out such occupations as
: doctor, dentist school-. principal, tawyer judge, -

engineer, construction worker,.etc.

" What occupatuons are men entennwoday that used' to be held. |

.'mostly ‘by women?
C,OMMENT Dlscussmn should bnng out such occupatlons as

T ' nurse _secretary, elementary . teacher,’ telephone .

operator flight attendant, etc.
Are men and women entering occupations that used to be held

" - hy the opposite sex because thelr mterests have changed'? Why, g

. or_why not?

COMMENT DISCUSS changes in socuety that |nﬂuence changes -

in individuals. « . . N

‘How do yout' mterests dlffer from those of the students |n the '

_filmstrip?
: COMMENT .Let students dISCUSS their mterests _
‘What peoplé or events have: mfluenced your - mterests’? How”

~

COMMENT -Have the students identify as’ many différent peo- '

A

. L 'ple -‘'or .events. as, possible =— parents, friends,.

R v
"'.'-: o

" influenced. . .
'-What occupatlons are related to your mterests’? "

COMMENT Ask the students to relaté’ at'least.two occupations _
. "to each interest area. To avoid repetition, you ‘may -

want to list the students’ interest areas on the
- chalkboard and the correspondmg occupatlons as
'the students :dentlfy them

M

. vacdtions, -etc. Ask the'.students "how they were'_-'



¢
T

- work AcTiviTies

Suggested Activity Trme
- 25-25 minutes - '
@ Teacher wnll need chalkboard and chalk

. MAJOR PURPOSES s e e
L . Students should (a) develop an understandlng of the ten&ypes
" . of activities related to the work people do, (b) become aware - of
the influence that workers' preferences for certaln types of activities
‘have on workers job performance and satisfaction, and (c) become
“aware of their. own likes and dislikes and the way they can use their '
preferences to explore occupatlons R -

EE S

DISCUSSION GUIDE

After the fllmstrlp presentatlon write on’ the chalkboard the -
followrng titles of the.ten types of work actlvmes to aid tlffe d:scussron ,

‘Actlvrtles deallng wnth things and objects

. Activities. mvolvmg business contact.

- Activities of a ‘routine, -definite; organized nature. | Lo
- Activities lnvolvmg direct personal contact to help or mstruct
" others. -
AActivities;resultlng in recognltlon or apprematron from others

. :Activities involving the communication of ideas.. :
.- ‘Activities of ‘a scientific and técéhnical nature..

- Activities involving creative thmkmg '

.Activities involving: processes, methods, or machlnes

.. Actlvmes involving working on or producung thlngs

-~

,o&@ﬂm@pewwe

- . . ) . ..

Iectwe in nature since they deal with the students’ pr:eferences to. -
_ the ten types of work activitles. This is why there-are no teacher’s
< UiTcues’.and suggestions followmg each questlon It is important that

et

. The: responses to the- followrng questlons are Ilkely to be sub- * k

the- students feei free to express thelr oplnlons and feellngs and-

respect those -of others. 3 : o
What personal ex'perlences m work or lersure have you had W|th o

. each of-the types. of activities? . -

. ‘What. activities do you prefer? = o A
Why do you’ prefer certaln klnds of actrvmes'? - A
~How . can knowmg what ‘you llke to do help you explore occupa-‘
tions? LT o , S




-

Suggested Actnvlty Tlme v
. 20-25 minutes’ '

" @ Teacher wnll need chalkboard and chalk

&

o . .+ MAJOR PURPOSES

Students should (a) develop an understandlng of the ten typ s
of situations which put demands upon workers, (b). become aware™<_
of the influerice workers' adaptation to these demands has. on
‘workers’ job performance and. satisfaction, and (c) become aware

' of the types of, srtuaf;ons ’they prefer and want to avoid.

AY

oo DfSCUSSION GUIDE

:" - After the fllmstnp presentation, write on the chalkboard the '

followmg titles - of- the ten types of work sxtuatlons to ald the -
- discussion.: Y : : -

.‘1., Performing, - dUtleS w‘hnch change frequently

o 2. Performing routing, tasks. B

SRR TSIEIIC N "Planning ‘and’ dlrj%.(ng an éntlre actnvaty o ;

¢ 174 4" Dealing .with péople. ‘ IR S

5. Influencing.-people’'s opinions, attltudes and judgments

. 6, Working under pressure. ' .

o R 4 "Maklng decnsxons usnng personal Judgment '

SR 8. Makmg dec:suons using standards that can ‘be measured '
9. :Interpreting ‘and expressnng feellngs ideas, or facts. . .|
0 Workmg W|thm precise Ilrmts or standards of accuracy.

- The responses to the followmg questlons are. likely to be sub- -
]ectwe in ‘nature since they: deal -with the students’ preferences to.
“the ten types of work situations: This.i§ why there are no teacher's
- cugs and suggestions fotlowmg eaCh questlon ‘It, is_ important. that
the students feel free to express their opinions and feelings, and
respect those of others. There are no rlght or Wrong answers.

" What personal experiences, in. work or Ielsure, have you had w:th_ﬂ o
. each of the types of situations? - ..~ . : '
, What situations do ycu prefer'? Why’> S ,
.+ " ‘'What situations do you want to avoid? Why? _

How can knowmg what sntuatuons you prefer he!p you explore‘_-_
occupat:ons? &}:’ - ’

~




CREdENTIAlS ANd COMpETENCIES'f :
' GET REAdy, GET SET, qo' |

Suggested Actwnty Tnme SR / _ . _
20 25 minutes- . . o > - L

vMAJOR PUR POSES

Students should develop. an understandlng of (a) competency'

as what a: person is able to do, (b) credential as what. a person
should be able tp, and (c) the ways, competencues and credentials

- can be acqunred and can affect obtaining and retalnmg a jOb

o DISCUSSION GUIDE .- -

After the fllmstrlp presentatlon use the foIIowmg quest:ons and
comments to gu1dethe discussion. - . -

_ ~What kinds of credentials can a’ person acquure'? S e 2

-:;r

COMMENT The' filmstrip gave- tq}e following examples birth-

' ‘ _certificate, passport,” blue ribbon,; -credit card,

: diplomas, theatre. tlckets etc. e o
How can- credentlals be acquired? -

COMMENT Taking a course, passing a test, winning a- con-i'

‘L . test, paylng a fee, etc.

What credentlals may.be required by law? | . T

' COMMENT When the public safety is. mvolved Ask students
- to.give specmc examples

Why would -an employer be interested in your credentlals’?

COMMENT To determine the best _person. avallable for the“

job:.

W:I[ credentrals help you keep a jOb once you get |t'? Why, or"' -
- Why not? - : _
COMMENT Credentlals show what a person’ should be able 1o

~do; competenmes are what a person. can do. Com-
petenc1es not credentlals he!p you.keep a job.’

Is school the only place where competencnes ‘can be deveIOped'?

Why, or why not?

COMMENT Each’ person has been acdulrlng certain compe-

* oo

: be developed in many ditferent places
What skllls cédn .you. refine in school?

_\' COMMENT ‘This- might include communzcatlng wnth others

' getting. along ‘with. others, solving problems and

thinking critically, as well as acqu:rlng skllls spe--

CIfIC to subject matter ’

3()

tencies since .birth. - Therefore, competencnes can |

L?'



_ aptltudes
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‘Suggested Activity Tim_e" R

25-30 minutes

_ : MAJOR PURPOSES ,
Students should develop an understandlng of (a) aptltude as

R ;.the ease with which a person. can learn a certain type of knowledge

or skill and - (A) the ways in Wthh they can- ;dentnfy thelr own

4

-

DISCUSSION GUIDE

Atthough some people may have Ilmutatlons on thelr ablllty to
learn or develop -skills -of certain types, this filmstrip proposes ‘that

-~ -gveryone can learn nearly everything, given enough time and help.
" Therefore, aptitude is an attempt to assess the. relative ease or
. difficulty -one might- expect when learning new knowledge or skills. .

Aptitude is-not a measure. of what a persen can or cannot do. A
After the filmstrip ‘presentation; use the followmg questlons-'

- and comments to guude the dlscussnon et

& . PO L

'Explain the meanings: of achievenient, ability, and aptitude L

COMMENT Help . the students define these: three wor/ds
Y Achievement is what you ‘have done. Ability is
' Y what you can do. Aptitude is what you can learn
.~ to do. These words. describe the past, present,
-‘and future of the' same- personal characteristic.

: 'What kinds of aptitudes: are needed for achievement in cértain -
. . school subjects’? What kinds of apt:tudes are helpful in. school o
‘activities such -as clubs, sports, etc.?

.

COMMENT: ‘Ask -students to be specmc m thelr responses

. 'What. evidences of aptitudes can you idéntify in your achieve-.

.ments . (past)? ‘What ewdences can YOu identify through your_
abilities, (present)?

COMMENT Students may need help in artlculatlng what they =
o ' can {earn to do. Remind them that apt|tudes are’ ’

not confmed to academlc learnlng

v
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B How can you use the concept of aptntddes* when selectlng school-'
- subjects?; Selectlng fecreatlonal activitiesf?.Do you think there is -
a relationship between what you llke to 0 arrd what you can do: _

- well? Explain _your answer, °

GOMMENT ‘Mdst. people sesm to like to do what they can do
R ~well; Students are often motlvated -to. learn what
R A Ehmk they carn’ complete successfully
Could you have aptltudes of whnch,you may be *unaware? How =~
might you 1ea|;n about’ them" What 'school. sub;ects or activities
-‘mlght help you |dent|fy your apt:tudes in*particular areas?:

COMMENT A person could "have aptltudes related. to fields =

in” which they \aa?no ‘experience. For example,
one might have aftitudes related to music, but be
. unaware of. them because o%e- has had little -
~expenence in musuc ' : L
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' learning AbouT your apTiTudes

T

~

Suggested Acttvlty Time T
35 40 m:nutes R -

e Teacher will need chalkboard and chalk
L ] Students wnll need paper. and penolls

P

_ MAJOR PURPOSES _
Students should (a) identifyftheir own aptltudes by . exammlng'

their. aohlevements and - present abilities and (b) become aware of’. -

the way they can use thelr aptltudes to explore oooupatlons

. /’ Lo ;'-"
»

DISCUSSION GUIDE L

, After the fllmstrlp .presentation, use the followmg questlons and o -
oomments to guide the’ discussion. e

Explaln the advantages of usmg the chtionary of Occupatlonal_~

. Titles’ aptitude categories to estimate your aptltudes instead of

- such.expressions as “musical aptitude’” or “drawmg aptitude.”
COMMENT: If you estlmate your aptitudes in terms of the Dic-

pations. ‘

Suppose you have a hlgh level in a certam aptltude Does tl'us
mean you will be successful . |n ocoupatlons mvolvnng that aptl-
tude? Explain your-answer. =, . .
COMMENT -Aptitudes must be- used to develop abllmes if they
R "are to contribute to job performance. There are -
o o f many faotors other than aptitudes (interests, mo-

-

performartce

Suppose your estimate “6f a° certam aptltude is lower than the

_significant aptitude level needed for an. occupatlon What should
~you do? - A

COMMENT lnterest and motlvatlon may help the mdnv:dual A

overcome * dn‘flcultles learmng the . requnred
SklllS and knowledge : ' g

tlvatton opportunmes -atues) that'affect ]Ob‘

TR N . - tionary of. Occupational Titles’ structure, you can =
e . relate your aptltudes to specnflc groups of occu- .

&



| STUDENT APTITUDE SELF- ESTIMATE ACTIVITY GUIDE

[

Use the . followmg steps to conduct the’ actlwty No Judgment

‘should be made about the worth of the different’ aptltudes Ask the .
students to be" honest wnth themselves and to ‘respect. the other .-

Ca.c

- .,.students responses.

‘Write on the- chalkboard the followmg Iret of aptltude categorles"' -

~ which were described in the filmstrip,.

1—General- - - 6—Clerical Perception

- 2—Verbal A ~ 7—Motor Coordmatn&n

L 3—Numer|cal T 8—F|nger Dexterity
4—Spatial . . ... . “9=—Manual Dexterity :
5——Form Percept:on T 10—Eye -Hand-Foot Coordlnatlon

~_students.
.~ Write.on the, chalkboard the 5 Ievelsa of aptitude, - L
-Level 1—Extremely high degree of aptltude (Top ten percent_.

. 11—=Color ‘Discrimination
You may need fo . revzew the categories defnnmons W1th the-_;-"~

- of the population)

- 'Level 2—High degree of aptltude e_r above average (nghest.. ‘

third. of the population)

.Levet' 3 Average degree of  aptitude (Mlddle ‘thirdof the .

populatlon)

‘-_Level 4——Be|ovw average degree of aptltude {Lowest. thlrd of thel "

_population, - excludlng the Bottom ten percent)

| 'Level S—Extremely low degree of apt:tude (Bottom ten ber-.

- Aptitude {Level 2): Assust the students. in. their self-estimate and . . :°
. ask them' to write their ratlngs (Level 1, Level 2 etc) next to the
'evaluated aptltude : :

cent of the population)

.. Ask the students to wrlte the 11 aptltude categorles on a sheet'
. of paper Rermnd them to use their past achlevements and o
- present ‘abilities to- evaluate their aptrtudes For example, a S
‘student’s parhcnpatron in a debatmg contest would indicate an -

above average Verbal (Level 2) and an above average General
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1

| ii‘.“-_'\J'vonkmq CONdITIONS ANd S
'PllYSICAl dEMANdS L

- Suggested'Ac,tivlty Time o

_30-35 ‘minutes

‘@ Teacher will need chalkboard and chalk. o .
e Students will need paper and pencus _

MAJOR PUHPOSES

Students should become aware of (a) the workmg condmons
what workers may see, -hear, touch, taste, and smell in their physucal

surroundings, (b) the. various physncal demands: occupatlons may
set upon workers, (c) the effects that physical demands and work-

R lng conditions have, the workers' performance and satisfaction, and
~(d) the nee¥ to ‘consider physical. demands. and workmg condltlons -
: when exp!orl g and selectlng occupatlons ' S

V L a

_ . ACTIVITY GUIDE . o
: After the fllmstnp presentatlon use the followmg Steps to con-

- duct the activity and its: followmg discussion. The activity will -help

you reinforce students’ awareness of physical demands and work-

- ing- conditions by rev1ewmg those assoc;ated W|th the occupatlons

- described in the fllmstnp

a. Wnte the following workmg condmons and physncakdemands g _
- . codes on the chalkboard. You may: need to review the codes T

descriptlons with the students o

<

“"Working Condltlons o PhySlcal D'er'nands'
1 inside . - A Sedentary Work: -
O . Qutside - . - L 'Light Work
B Both o : M. . Medium Work
. 2 . Extremes oi cold - - H .Heavy Work’ R
3 Extremesofheat = =V  Very Heavy Workf~ Ll
"4~ 'Wetand Humid ' 2 Climbing and Balancing
5 Noise and Vlbratlons 3 'Stooptng. Kneeling
- 6 Hazards . 5. - Talking and/or Hearmg -
Y 4 :

'Fumes and Odors ' i:.""_S\Seelng

35
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b, Ask the students to wnté down on a’ plece of paper the codef
- numbers and letters that' best describe the working conditions*
-and. physical demands of. the workers in the following occupa-
tions . - (the two columns ‘on the, rlght are the suggested

‘answers): . \ _ .
Occupations o Physncal Demands Worklng Condltlons
‘Painter ~M46 . B7 :
Chemical Worker L4586 16 -

. +Airline Pilet- - -+ L456 , ' . 156"
‘Traffic Officer. M4 56 . BB
Newspaper Beporter Ls o B

- . Physical Therapist : L4586 - - . I

- - Meat Dresser M346. . . B-4-6-7- s

Surveyor - k2458 B '

c.” Ask the students to discuss thejr answers The followmg ques-
- tions are provxded as a discussion guude Remind the students
" to respect the opinions ‘and feelings of others:
‘ ® Do your responses agree with those 'of others in the class?
A Why might jobs in the same occupatlon have dtfferent work- :
© .+ .ing conditions? .
“",0_,,_1.What are the - ‘WO, klng cond:tlons in some of<the occupa’uons
. you are considefing? I
‘@ What working . condltlons and phys:cal demands are :mper‘tant
-~ to.you? . .- S

_O"What workmg condttions and physucal demands would you o

want to avond’?

- @ Would you-chdosg an occupz}t on for its physmal demands 5

Lo and/or worklng condltlons rathe than for prestlge or. pay?

S, U °
- oy .
o
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P
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- 20-25 mrnutes . N e S

al

‘work experiences -

Y

Suggested Actwnty Trm‘é . B

"'MAJOR'PURPOS,ES e \

] Students should (a) become aware of career actlwtles as pur-'-=-
poseful activities performed - in-many different settmgs for money,
experience, enjoymént or a comblnatlon of these reasons and (b)
identify what career actnvntles they would choose and the reasons :

' for their chonces

R

. DISCUSSION GUIDE

After the filmstrlp presentatlon use the. followmg questlons and.f’
comments to guude the d;scussuon ¥ : : :

o Ann, in the fllmstnp, plans to work in a musnc store Can you think L
. of other job settings for music activities that Ann mlght"flnd in the

future? What other settmgs mlght she - find in the. school and-

[ community? -

COMMENT Ann mrght flnd other employment in music stores
- . teach. prlvately or in public school, or play as.a -

_ professional. She might become involved in school." s

‘and community music organlzatlons

Andy, in the fllmstrlp, plans ‘to take a typmg course‘dunng his
-vacation Do.you think he is wasting his time trymg to fearn to

__.-.type when he could be out earmng money’) How else could he
- learn to type? . E

COMMENT The skills Andy is developlng mlght rncrease h;s. ‘
: s .earnings later. He might take the class durlng the
.year or: try to teach himself to type. ' '

»

-Diane |n the filmstrlp, uses her'interests in arts and crafts in her~-‘_., -
. summer’ job She also wants _to find out if she would.enjoy teach- -

ing. How else could: 'she have found -out if she liked teaching?
COMMENT: Diane couid ‘have: taught in a rehglous mstltutson
. ' jomed an arts and crafts club ln school, etc

-~

37
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-Wnat are some other schoo! courses that might help students -
~qualify for summer employment as- Charles and Glorua took

(cooking-and mechanics)?

COMMENT: Nearly every school offers courses related cIosely‘

to jobs that may be found in the summer. Courses
. .such as home economics, industrial arts, music;

i

‘e

N,

 business, - and other . vocatlonal ’Erourses ares

examples:

Herb in the fitmstrip, works 'at ‘the day care center and at the‘ "

motel. Which one of .these two jobs do you thmk is more rmpor-
- tant to him? Why? - - »

COMMENT Herb values the job at the day ‘care center ‘more -
& - - because.it-gives him the opportunity to help ‘peo- -

ple. The motel job prov:des him with the money he

' . needs.-This example shows how some people use

“one job- to provide for their financial needs ‘and

another job to become mvolved |n the:r preferred :

actlvmes

'What purpose or benefit would you expect from a summer: actl-"

' .vuty‘? What activities: would you choose? For what reasons?

COMMENT Ask students to discuss their own activity cho.rces'_

' ..and.reasons. Accept a variety of reasons ‘which

‘may include’ maklng money, havmg pleasure,

" learning new: skills, -gamlng experlence exploring

._career actuvnt;es and helplng people




- eomments to guide the discussion. S
"Would you prefer to Ilve in the past rather than the present'> Why, 3

n what ways do. 'ou think I:festyles |n the future wrll dlffer from

economic iNfluences -

'Suggested Actlwty Trme

25 30 minutes

MAJOR PURPOSES

Students ‘should become aware of the economlc factors that
_‘nfluence many of thelr career demsuons .

mscussuoN GUiDE T e
After the filmstrip preséntation, use the follownng questmns and

or-why not? ,
COMMENT The Iower prices - of the past should be vuewed ln
: ‘light of the lower incomes people earned then.
. Today’s complexnty has also resulted |n modern -
_ medicine and commumoatlons o :
In the past d|d individuals ‘choose their Ilfestyles or dld they have
little control? Explain your answer. -
COMMENT People ohose their. lifestyles. as we do today, but
their options were often limited by.a relative lack.

meet survxval needs;

_ _Oan you choo e~ your Ilfestyle‘7 Are you Ilmlted in - any way? ..
o Explarn your- answer.

COMMENT .Peop!e today have many chonces but thelr lncome'_ |
imits what they chpose to do and buy.: '

. > -

those of today?

COMMENT
3R
o project what they would like the future to bring.

'chnologlcal changes may brtng aboﬁt Ilfestyle'

. of mobility and the greater tlme they needed to- . -

changes not known today. Allow -students - to"_:-'



It

Which economic lnfluences may be- #eyond your control as-an .

' lndividual‘?_ Which ones can you control by the dec:smns you‘

J

make?

COMMENT People have little contrGI over. cost and general-

conditions. To a certaln degree, they .can control
what they earn and how ‘they: spend what they
- earn. Short ranﬁ planning such as ‘budgeting and
: ; . long-range- planntng are ways of é;\<ert|ng control
e over economlc mfluences
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sociAl inNFluences. - L
f- Suggested Actiwty Tlme e T
, 25-30 minutes: _.: T T
__._' --i )'- .. t i Do : o A
| A e MAJOR Punpqses o
’ Students should. become aware of the sacial factors that may - ®...
mquence 'theur career’ decnsxons . e T
' mscussmN é’umE !

. 1 »Prior to the fltmstrlp presentatlon use the. followmg questlons to’
- . discuss the social factors which: may influence stude‘hts career

® . decisions. You may wish . to. keep the discussion at a’ general-,
T level, -si ce the discussion will ‘become. ‘more specific after the . -

o . stude iew the ﬂlmstrlp Urge students to respect the feellhgs _
: and oplnzOns of others o T

- 0 How could rama[ or ethmc background affect a person s
. '‘ career: decnsnons’? S :
TR 4 Qow could parents va_lues‘ affect a.- persons career_-

~decisions? BRI ,g“r R
. How does one’s communlt)g, make a dtfference |n career L
decis:ons" - . | : C TS

2. -After the fllmstnp presentat:on students should become more
.. spbecific as they discuss what -social factors influence their lives, °
¥ Qince the responses will be SUbJeCtl\le in nature; there are no-
cher’'s cues and: suggestlons following. the discussion ques-.
PR tlons An’ atmosphere of respect for -the feélings - and oplnlons of.
LR S -others IS essentlal to.the dlgb‘ussmn S.;progress. o

“®'ls your envnronment sim:lar to that .of any of. the people _
-pictured in-the- filmstrip? .How?s. " -
o . Of- the three env:ronments descnbed oby the fnlmstrlp, which

Ar

: _ is the least like: ‘yours?
R .. ‘How mlght thlS ¢ontrast make ,a drf(\rence in your car er '
SR deolsmns if.you lived-thete mstea N e |
e ‘o Wp:ch factors — society, family, - rends — the .
o e greatest mfluenoe on. your career c;ecnsnona? R
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Suggested Actlv:ty T|me' R
25 30 mmutes K

. - : A . Tk
. v - c oo

oy -.

'-_-o Teacher will need\qhalkboard and chalk R i
.1 ® Students wlll need paper and pencnls S

MAJOR PURPOSES U
Students should become-aware of the kmd and amount of nonse

_to whlch w0rkers are exposed in dlffereht occupatlons

' ACTIVITY GUIDE

1. _'erte on the chalkboard the -followmg trtles of occupatlons Ask

’ students to read the titles and think about the sounds assocnated

with each occupation. If students cannot name the occupatlon
“they may name the setting.. .

a. Commercial f. -Jackhammer k Musmuan .

, clothes presser. ©~ opgrator: - © R
b. Grocery clerk ' g.  Playground , , - - .- Airtlzne p‘llot,-','

. L ‘director _ T
c. Carpenter - “h. Truck driver. .. m. Typist .
d. Dentist i. Auctioneer - n. Traffic officer -
e. _Printer" j. Gravel plant. = . o. Bookkeeper

operator P

Ask students to number a plece' of paper from one to flfteen

. Inform the students that the. sounds associated with the occupa-. 7
* tional titles on' the chalkboard are arranged in a different order'-_.-r:'-‘
 on the casseétte they are. going to listén.’ Direct students to write
the occupattonal titles oorrespondmg to the sounds in the order -

they. hear them on:he cassette. For example if a student th:nks: "

£

that the" first sound corresponds to a musncnan 's work settlng. -

the student is to.write: 1. musician .

. . Play the "'Sounds of Work"' cassette. Allow the studenjs enough
t|me to write down their answers between sounds '
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Play the cassette agam and ask sttr‘dents to name the occupa-
tion assocrated with each sound The correct answers are:

(1) dentist, (2) bookkeeper (3) grocery- clerk, (4) gravel" plant

: operator. (5) airline pilot, (6) Jackhammer operator (7) auction- - '

eer, {8) musician; (9): cémmercial clothes presser, (10). traffic: -

officer, (11) carpenter, (12) typlst (13). prmter (14) Truck dnver
(15) playground director. e .

Lead a class dlscussmn on the rmportance of sound in- work

»settrngs Students’ responses ‘will vary, depending on mdwndual -

preferences Use the following questions as a guide.

. ® What noises would you like to wark wnth’> Why?. |
. ® What noises would you not want to work with? Why? I
. ® ‘Are your likes. and dislikes the same as those of others. in .

the .class? Why, or why not? .

@ Wha‘i' are the nonses associated with your work settmg —

- the :School? Which’ noises do you !lke'? Wthh do you*‘-;_'-"‘

dislike?

e Would you accept or refuse a jOb on the basis of the sounds

mvolved’? Why, or why not')

L~



-

-'Su'g"'gested Activity Time . .

25-30 minutes

. ® Teacher will need Chalkboard and chalk.
L. e Students wm need paper and pencils.-

MAJOR PURPOSES o

Students shbuld become aware that (a) some occupatrons may - - "

' have similar social ‘and physical surroundings, (b) others may have

similar work tasks, and - (c) the particular combination of these and

_Other factors is what makes occupatlons differ..

_ ACTIVITY GUIDE _
ln this actlwty. students will listen to flfteen dlffearent sketches

¥

+ . wharis my occupation? -

on occupatnons Each: skdtch contains clues to the identity of the

occupation -without revealing any specifics. These clues are very
.- - general at first and get more revealing toward the end of the sketch. -
- The: activity is designed..as a game for students’ enjoyment and .in-
. Centive. Remind’ students that the spirit of competmon should not :

) Prevent them from respecting others feel:ngs and opinions. -

- 1. Ask students to write their name on a sheet. of paper and number 3
' the paper from one to fifteen. Direct students to follow the dlrec- :

.. tions given in the tape'’s lntroductlon .
.. 2. Play the tape. After students-have heard the flI’St series of clues,

stOp the cassette at the tone. Ask them to write down the titie .of -

the occupation they think is described by the clugs next to the

. number 1" on thelr paper.- Repeat the process for al} flfteen :

" sketéhes.

.3. Direct students to exchange papers Wr::te on the chalkboard the . -

following answer ‘key: (1) cartoonist, (2) pr1n0|pal (3). secretary, - °

- (4) bank teller, (5) archaeologist, (6) coqQk, (7) fire fighter, (8)_.-
actor, (9) farmer, (10) podiatrist (foot doctor or spec:allst) 0 1)

3 cosmetologlst (beautician or hair. stylist) ;. (12)" flight ‘attendant,

\J (13)  motion picture pl’O}eCtIOHIST (14) sewmg machme operator

(15) wild animal trainer.

. Through a show of hands,; find out how many students correc‘tly o

guessed each occupation. - Write' each number of correct answers

.- % next to'the corresponding occupation on the. chalkboard. The
<. : occupation with the lowest number of correct answers |s de-

clared the "wrnnlng" occupatlon

0. .
L
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. Ask students to check the paper in front of them W|th the. answer-"

_‘key on the. chalkboard. Direct them to tabulate the total ‘number

of: correct answers:. The student with the hlghest number of

. correct answers is declared the winner. .
'Dlscuss the game’s results and the reasons for students dis-

. crepant answers. Use the followmg questlons and comments as

O What were some *examples of socua| surround:ngs that were S

a. discussion gulde

glven as clues?

" and ‘regulations tg be followed."

_0 What physncal surroundmgs were Used as clues?

COMMENT _indoors;’ outdoors dirty: ,well Ilghted physucal"
exertion : :

. ® ln what ways are occupations slmllar’?

COMMENT Occupations may have some sumu(ar tasks and :
physncal and social surroundings.

' ® What makes occupatlons unique Or.one of a kind?

COMMENT The particular. combination of factors such--as

“tasks, physical and. SOC|a| surroundmgs interests,
-~ and -abilities.

e What clues in the occupatlon s descnptmn Ied you to |dent|fy :

the occupation you named? To what other OCCupatlons could
these clues apply?

. COMMENT This’ part’ of the dISCuSSIOn is designed to help -

students pinpoint the clues that might have-led

~them to name other ‘but similar, occupations. For. o

' .example, students mlght have named the follow-~
. ing occupations:
(1): syndlcated mnlst (2) janitor,. (3) lifeguard,
(4) fast food server, (5) historian, (6) carpenter,
(7) physical laborer, (8) puppeteer, (9) ‘construc-"
- tion . laborer, (10) shoe salesperson, (11) dog
~ groomer, - (12) waiter/waitress, (13) radio an-
"ﬁouncer (14) assembler (15) dentlst :

\

COMMENT Work alone part“f)’f_a\t“eam s_rr—é—ﬁrpfoyec laws- —



