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ABSTRACT
This lonograph vas developed to help

K-12 classroon

.teachers infuse career education into the teaching/learning process
- as a regular part of their instructional responsibilities. After ,
defining career education, -this booklet briefly discusses the y

rationale, target population, and who is responsible

for career

education. Then follows a discussion on the relatienship of career
education and the teaching/learning process. To provide~& better
understanding of this relationship, the following four topics are .

. examined in detail: (1) teaching. philosophy. (2) purposefulness of
learning; (3) variety of teaching techniques (includea interview,
discussion, bulletin boards, and learhing centers); and (4) the
process of weavingsinfusing/threading career education into the, s
curriculum (includes the perspectives of both the program: planner and
classrooa teacher). Finally,. this nonograph makes some concrete
suggestions for the ilplenentatlon of career education in' teras of
‘the readinies 6f school administrators, teachers, and the. cons anity.
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: oL " PREFACE

- Barbara Preli once won ‘an award’ as Outstanding Teacher in Loutsville
Kentucky. It.was, in lagge part, due to her extraordinary skill and dedication as

a classroom teacher that led to her appointment as Career Educationrwu

- —Coordinator in her schootl district. Barbara Preii bélieves in teachers- -pecause she
. is a teacher. When we decided we needed a monograph on *“Career Pducation .
and the Tcaching/Learning Process ' Barbara was the obvnous choice as author.

There are many key messages conveyeds in this monograph. Flrst Ms. Preli ‘
* makeg clear her- own clear dedication to the importance of instructional
"content. Readers should be aware, throughout this monograph, that helping-
. students learn more instructional content is a major, overriding objective of
Ms. Preli. She has illustrated very well the ways jn which career education
serves as a "vehicle for accom plrshing tlus objectrve ﬂ :

Second, Ms. Preli makes clear, \in several part -this monograph “her
' commitment to all the basic goals of educatient i.c., she is not preoccupxed .
only with the goal of ediication as prepatatton for work . Her major emphasis, it
can be seen, is on motivating students to learn subjeqf matter and on

introducing yariety into the teachmg/]earnmg process in order to -accomplish
this goal. r dedtcation to helping teachers provide students” Wﬁhanew and

exciting ways'to leamn is so- great as to make it impossible. for her fo worshxp
' unduely the goal of education as preparatnon for work. By p]acmg-thrs goal in a
proper perspectrve she does great favor to career education.

Third, Ms. Preli was, in opinion, unduely modest in the examplés of career’
. Yeducation activities pr ¢ented in this th The literally thousands of
hours of time she an her staff have dev®ed\to helping teachers invent these
career education ap foaches to learning will not be apparent i~ those readers .
- who have” never atfempted to do what Ms. Preli does. -every day. Her constant
“plea, in this ograph, is that teachers be given time to develep career
: education m tfrials and to infuse them into the teaching/learning process. This
admonition cbmes from the long and rich experience she has had.
~lmplernent1ng career educatron in her school' district. It is hoped that
. educational decisionmakers will take these recomriendations seﬂously . .
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Fourth, the sectiofi on 1mplement1ng caree’educatron in a school dlstnct is,
filled with practical and dseful suggestions for educational administrators. The
need for administrative support and encouragement for claserom teachers is

very well illustrated in this section. . . R

Fma]ly, w‘hat to me, is the most unportant “n‘ﬁessage .of all those found in
~ this monograph is Ms. Preli’s msnstance that classroom teachers be held
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accountable for infusing career education intg/the teaching/loaming process as
.. a regislar part of their instructional responsibilities, No where does she imply-
- that this is something to be added to existing teacher responsibilities. Instead,
the concentrates on providing helpful hints on ways in which teachers can meet- .

- ~

_responsibjlities they have had all dlong. .

I hope: that pmfe”imﬂ"‘;d“c‘-“‘-’.“ reading this nionograph- will agree with the o

1

‘position ‘Ms. Preli has taken that assigns such great faith. and confidence to
. Rsroom teachers. I hope that parents and community members reading this -
, monograph will gain an even groater apprecidtion for teachers by doing so. For
my_part, I am deeply grateful to Ms. Preli’for sharing her thoughts and

commitmesfts with-all of us. -~ . ot
- -n - ’ - .
IR L | S : :
N \ _ ' - Kepn®th B. Hoyt, Director. © -
- ' ' T . Office of Career Education
- } - - ] ) N . N N . v
R « " i *,\ . .
AR ' - . : : . /\
I & - ’ .
b ] ;'
- - ‘ . -
LY - N ‘ ‘ .,
> ¢
o ’ =
\'. . ' ' 1
. n ) ',
. + L
rd .—h‘
< . J -
T ot i - ’
\ 'S - . ' -
- { - - “‘
oo -, ’ _ N
. o .0 t .
- 7 - H - -,
C o T . - _ “z
p i e 7
hS
”~ ~ J




[y ( : . /‘_"

' ) . *
]

, = constructive, most local implementors have reached concensus on the above .

CAREER EDUCATION AND m"rExcmN(;n;EAmnc*iii‘wcgs‘s‘f“ T
By: Barbars Stock Preli ' |

Cmer Education over the past years has evolved from an initial concept to -
a real fact. Much of the_ literature and discussion has been devoted to four basic .

areas: : - .
Defini tim
' Rationale-~Need

Target Population ‘
Role Leadership

-+ After various stages of development, geriera! agréement has been reached on
the above issues. Occasionally an artic!e will appear re-analyzing various terms .
or justifying a particular role group. ‘While divergent thinking is often

-

ues ‘and are moving beyond jockeying for “ownership” to the more
. important, task of implementation. : |

.
ERTN
v . {

WHAT IS CAREER EDUCATION .

“Caﬂ;r Education is an effort aimed at refocusing American education and.
.the actions of the broader community in ways that will help individuals acquire
and utilize the knowledge, skills, and attitudes necessary for each ‘to make
work a meaningful, productive, satisfying part of his or her way of living.”
' § ‘- .

Local practitioners are careful.to point out that preparation for work is
considered one of the basic ‘goals. of education. Career Education is not
designed to solve all the problems of education; but, it is designed to refocus

~ education on one of its goals, p’repara;ion for work, as part of the total
educational endeavor. The concept is not developed as an isolated package, but

- it is viewed in context with the total educational program and interrelated with

other basic edMond goals within the delivery system of the school program.
v- . | .é-a - : . o '. L. ‘ ‘ -
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The above definition can be further clarifled by looklng at the student
outcomes. What will the students accomplish? The learner qutcomes, as
defined by the United States Office of Career Education, are:

-
-

Increased self-awaroness ‘ .
Increased basic academic/vocational akills

- L} [ . L

‘Iricreaséd awareness of knowledge about work -
Improved work habits .
Increased work getting and seeking skills -
Increased placement ' -
Increased awareness of means for continued education

-
A .
e 0o & 0 0 0

Career Education addresses itself in a systematic manner to each of the above
outcomes. . :

-

., RATIONALE—-NEED

_ Many research studies, articles, and community surveys indicate the failure
of education to help students leaving the system to understand the changing
relationship between education and work. Whether such criticism is justified or .

Inot, data indicates a majority of students ire leaving the system with:

lack of employability skills ' S : ’
limited knowledge of available occupations

limited job seeking, getting, and keeping skills

little recognition of the ‘values and rewards of work

limited decisionmaking skills s ‘
little ' awareness of the purposefulness of education to the world of
- work. : .

Data reflects a need for strengthening these areas with all students and at all
levels of the school program. Basic habits and attitudes need to be developed in
the formative primary years and to be continued in a systematic, develop-
mental process throughout the students development.

“Aren’t we already doing this?” is often asked. Simply stated, a qualified
answer is Yes. There have been many career-related activities randomly
conducted in the schools. The difference is that Career Education, as a
concept, insures that these activities will be for ALL students in a
developmental and comprehensive sequence within the framework of the total
_curriculum. ' - . |

. ' - [} é
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Increased awareness of work vilues e
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TARGET POPULATION ~

Career Education is for ALL who teach and ALL who leam. This would -

include: } -

L]
\

& regular programs - _
. ® all fersons involved in the teaching/learning process within thc’school

as well as the broad community outside \

. -
ll.

WHO SAROULD DO IT?

There has been some misundarstandlﬁh in the past that career education is
synonymous with various areas of the”School program, e.g. vocational
education, career development. Perhaps, this i3 a case of terminology and.also
one of not understanding the total scope of areSr education outcemes. The
outcome areas which define what career education encompasses describe a
total concept. Our attention needs to be focused on all parts of the concept,
those that relate to academic skills, career development and vocational skills.
The total concept embraces all of these areas and is not narrowed to one

specific portion. . “ , _ Lt

Re-examination of ‘the outcome areas clearly illustrates that career

education is more than the career development process. While Career

Development is- the organizational framework for career education, the

teaching/leamning process is the primary delivery system for career edutation.
Career Education extends beyond career information and decisionmaking to

include the broader scope of the relationship between education and work. It is -

more than the preparation of work technical skills and includes work values
and habits. The total concept embraces career guidahce, vocational ed_l.wt{iu:n

and academics. : -
- _ ’ -

At the local level,' here the concept is being implgmented, the debate of
whom should do it has long been settled. Analysis off the stated leamner

outcomes and existing p}ograms in school districts makes it apparent, that the

delivery of Career Education is' the responsibility of the total instructional
staff. It is a collaborative effort of all those involved in the school program.
This would include teachers, counselors, principals, supervisors, librarians,
curriculum developers, etc. The specific task or responsibility may differ, but
all contriblite in many interrelated ways to the student outcomes.

»
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Community Research-Evaluation

One of the most valuable lessons learned over the past years has been that —
the ultimate responsibility for Career Education lise with thoese in the school '
system who are accountable for attalnment of the basic goals of education. The .
persons responsible for the total school program must plan for career education
as_one of the basic goals of education, just as they plan for the development of
basic reading amd math skills, Strong educational lesdership is needed to keep
Career Education’s place in the total school program in perspective. Vested
departmental interests should not be allowed to overshadow concept imple- -
mentation. A local district coordinator should assist in the responsibility -for '
daily operations, but the commitment must come from those initially
responaible for the total ichool program. :

The delivery of Carcer Education represents a collaborative effort of the
total instructional staff along with assistance from the home, family, and
community. This can only -be achieved if all persons involved in the total
development of the individuals work together to mutually implement the
students’ goals. -

Local coordinators are faced daily with questions of: *‘How can I do this?”
“What does this mean to me?” Many of these questions are coming from
classroom teachers who, as managers of the teaching/learning process, carry the
bulk of the responsibility for achieving stated outcomes with students. While it
is my belief that career education is a team effort, I also know that in reality if
nothing ‘in the way of career related activities occurs-in the classroom, thez

. ‘e

will be littie change in student outcomes. .

The teacher, as the daily manager of tl\:a learning environment, holds the
key to the implementation of the concept. Teachers are with the students
daily, and they are the most influential in establishing a relationship between
edugstion and the world of work. As the organizers of learning experiences,
they need to inclode parents, counselors, and members of the community as
resources in the learning process. )



TEACHING/LEARNING PROCESS

. Thete has not been a great deal whtten_ conce g Career Education and
the teaching/learning process. If we'have not carefully analyzed the teaching/
learning process and.'what thanges are needed, we cannot answer these

—questions: - - S

e Where does this fit in the school program? -
e How can we do this?

e Isn’t the curriculum already too cfowdod?

+ I3 this another add on? v o

LY

The main omp}\ndl of this monograph will focus on Career Education as a
systematic and developmental part of the total school program:

¢ its relationship to the teaching/lgaming process ! -
{ . ® readiness of -teachers:- inistrators, and -community to make

changes - _
® sugges s ou:ggcg‘&thnplem tation‘ : : .

It is important to make clear that the following analysis and recommenda-
tions come from one who is responsible for the daily operations of
" o implementing career education in the real world of the school. | feel it is very

important to state my bias that students need a well-rounded curriculum which
addresses the total development of the student: acadeémic, aesthetic, social,

moral, and physical, as well as preparation for the world of work.

In these changing times, education is being asked to do a variety of things -
for students. It is not necessary to emphasize or select one basic goal over
" another if we plan from a total program perspective. This allows for attengjon -
to be focused on all the basic goals of education—keeping in“®ind individual N
‘heeds modalities of learning gvhile at the same tipe making\it possible to N
ountable for efforts in this particular area. As education strives to meet -
the many, individual needs of the students, it is necessary to keep in mind that
such endeavors are shared with the home, family, and community. '

What then is the relatonship of Career Education to the teaching/learning
process? The teaching/leaming process is' not a delivery vehicle that is
unfamiliar to those involved in education. It has served as the traditional
vehicle for achieving the goals of education. Much of an educator’s time is
spent in college and graduate school striving to understand the process and how
to use it effectively as a method of working with students in moying towards
stated 'objc'kaes in order to make’ possible meaningful learning of skills.

\




* The putcome areas of careei Wucation reflect certajn skills and understand-
ings necessary for the goal of preparatjon for work. Adjustments within the
teaching/leamning process to provide emphasis on this goa) woqld include:

e Integration in the Philosophy of Teaching

4 -

- Emphasis on purposefulness of learning
e Variety of teaching techniques
e Threading/weaving/infusion process

It is important to examine L.ch of these fn detail to clearly understand the
relationship bdtvgeen career éducation and the teaching/learning process.

PHILOSOPHY OF TEACHING

All educators have developed their own philosophies of teaching. This has
been formed by many kinds of experiences and developed as one gains new
knowledge and skills. .

The 4mportance of preparation for the world of work as a basic goal of
education needs to be inciuded in pre-service and graduste level courses at the
university level. While local systems are in the process of training and
retraining, it is crucial that prospective educators formulate this goal as part of
their foundations early in education. : ' , ’

For those already involved in the teaching/learning process it is necessary,
from time to time, to reevaluate their philosophies to keep abreast of changing
times. School systems and yniversities working together should be able to

address this need for all grougs involved. s T

If preparation for the world of work is to be emphasized as one of the basic
goals of education, there are several areas that need to be highlig‘i'nted:

e the development of good work habits
. thq use of positive teaching strategies ‘ .

Inclusion of ‘the goal as part of one’s philo;ophy oneaming necessitates a clear
undesstanding of the concepts and rationale for career education. Once the
concept has been internalized, the other areas can be addressed.

Within the philosophy of teaching, we need to value and utilize positive

teaching strategies. Most students are aware of their problém areas and where -

they need improvements. While one must benefit from mistakes, much depends
on how this learning takes place. A student with a positive self-image has the

6
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confidence to try again. If we constantly pointyuut the negative aspects of
childrens’ efforts, how can they possibly gain the confklience to learn from

each experience? -

A teacher who emphasizes success does much to contribute to the positive-
T oavironment of Tearning. While it is necessary for students 10 recopvizyg nroas of
improvement, the manner in which this is ppinted out Is crucial. The self-image
gained during the achool yoars will carry over mﬁwc students’ later lives and -

“  their ability. to learn on the job, '
Employers, when stked why Joan or Johnny --an't work, quickly reply, lack
of good work habits and attitudes, It is imporgnt that preater emphasis in the
process of teaching be placed on the development of ““wurk habirs' and *“work
values’ in a consistent manner. .
Upon examination of the term work habits, we find the samé skills
necessary for work in schoal as work on the job. For example: .
® attendance /
® punctuality
® listening and following directions
¢ task completion within stated, time and criteria
® concerns about doing a job well _ \ > °
® ability to get along with otl}ers 4
All of these arc essential tboth in the classroom and on the job. It is important
that the development of these skills be consistent and the relationship between
their_usefulness both now and later bg clearly identified starting in the early
years where héibits begin to form. ’ - ) -’
Work. values as perccived by the student are also crucial to the ability of
holding a job. Ks? cxample
3 e all j'obs have worth and dignity
® the comrﬂnﬂ‘:m of jobs to society - N
® work roles for some are leisure tir?e activities for others N
® work roles are mterdependent
o cafeer development is a litelong process
These values are inherent within thefchool as well as on the job. ‘
Most educators strive to develop good work habits and values with their
- students. The need is for consistency, grade by gr?de, and with all teachers.
Reasonable ex tions and emphasis on quality points out to students that
¢ l
-
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those akills are important and will have a dasting effoct on My lives. 1t ba nent

enough to just establish expectations, bt teachers must develop and teach

good work habits and values with students as parst of the lesrning process. All

toachers should value as part of their philosophies of teaching what she

students future lives will be and understand the role good work habits play 1n
. /Ii- toial develppment of the individuals. : | -

Teaching pgood work habits and values i3 not enough. Persons involved in the
teaching/lcarning process snust also apply these to themselves. Students view
teachers as role models, and ihgresents a contusing diletma if expectations tor
students gonflict with what t teachers, as persang, practice.

.

Development of good work habits, positive teaching strategics, and work
valties all need to be included in the personal philosophy ‘ul‘ l‘cachlng if the -
teacher is to accomplish these g«m}wﬂh the studdents. T

MEANINGFULNESS. PURPOSEFULNESS TO THE /

i

TEACHING/LBARNING PROCESS o
i

There are many reasons why unc‘?j‘.’:ms:

uscfulness in work or leisure ime .
learning for leaming sahe '

cultural devrlopment

cnjoyment '

enhancement of one’s role in sodicty

f

It could be one or all of these reasons. A key motivational factor on both
continuums of the teaching/learning process 1s knowing WHY one is leagning.

Every student has the right to understand WHY it is importarﬁ to learn what
is being taught. Every tcacher has the responsibility to know what is being
taught and why.

Throughout*a teacher’s college preparation, concentration was focused on
content and method. Little time was spent on establishing who uses whyt is
being laugTht and for what purpos‘e. .

“Why yam I teaching this?”" The km tcaching needs to become a part of
the teaching/ffaming process. This is cspeciflly true with the emphasis being
placed on the back to basics movement. Respondents vary on the definition of-
basics: however. traditionally, the emphasis has centered 6n the development

" of reading and math;!dlls.

-
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, }j‘}r.:_ ‘ ’When questloned as to why reading and math skills are so- unportanft most
7 persons will re3pond that these sRills are essential to persons’ futures There -are.
not many jobs that do\not reqmre ebility in these sklll areas.: . . _
. The tionship bétween ba*s:c skJ.ll deve]opment and future job s'nccese_..
~ further’ phasizes- the neegd for pointirrg out the purpose of-what is bemg <.
taught as well as wiho uses reading and math in theirgoh.. The why and purpose .. ..

‘often pr’ovi'de motivation for. thdse* whé are,,;learmng Eerhaps the why is in °°
many weys as baslc as the development of sEills ®« . | oy

» .
“ . - . --r

Several changes will be/nee&sary in the. teaclimg/learmng process to mclude .-
purposefulness/mea ulness -of Jearging, The first focuses on the pro of :

< delivery. The seconﬁ noentm S on understandmg tiie purpose, of. what is® ‘
bemgtaught NI e R S - L .‘-"
o g, _ .. v —— %‘rﬁ‘gg L ) $-\ . e s . S s ',.' . :;_ .
) " The proeess of dehvery 6r. -using purpose as motwatmn for lehmmg is.a °

. redxrectlon of content presehtatlon Fo,r example- ' . o 2

_: p - . . : : 1

v middle school “math teacher is preparin‘g to mtroduce e study of
I nghtangles Theycould— _.' / L .

X3 1hv1te a‘loca.l draftsperson to b\mterv:ewed by the class as to how g

: anglesareusedon the job. - .
. #* give examples of comthon math problems that need‘to Be solwed in
" drafting.” ~ ° . r . .
-l J . L] /‘-‘- A ) - o __' _ h—
This provides thé why of leammg a sunple change in presentahon It also -
" provides the students with- a different role model, other than the teacher, to |

: pomt out t.he relevancy of the math content.

. -

' The process of utihzmg the purpose as motlvatlon necessxtates planmng on
- the part of the teacher regarding: : ; .

e - the content or mstructlonal !km
== & who uses it '
| . . how they both can be taught together
The why is combined mth instructional content ‘to provide relevancy. The
activity s uld be an introduétion to the content ©r the culmination of a unit.
This process enables students to see the relatiomsh1p between education and the

wor]d of work in a mwnmgful way.
) "t
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The second change focuses upon the awareness of teachers at the anWIedge
and attitudinal level. Who does use what they are teaching and for what

”pv.rpose" L _ |

Teachers represent a variety of backgrounds as relates to’the worl;)f work.
Throughout their professional development, emphasis has not been placed on a
variety of-jobs. Staff devglopment needs to be: prowded for teachers to explore
and become aware of the who and the why. “As planners of relevant learning
experiences, tl\blr backgrounds need to be enriched and opportunities to be
pgpwded for be ommg cquainted with the broad world of work.

Know‘ledge Qf'jObS as they relate to the skills bemg taught is only part of the
angwer. The~tealher must recognize the value and worth in providing career

" related activitiss to: enhance basic skijl 'development. The process of" teaching .

must be mmmgful purposeful, enthugsiastic, and natural Aif"the teaching style
is going to be effective ‘in directing - the leamning process of sfudqlts. The
-teacher must also u}lderstand and value the relatlonshlp between education and
‘work., - | . _ . o . * -

-
-

Variety in Teaching/Learning Process _=_ .-

<

L

 Thé teachmg/learmng process, - over the past gears, has ‘been’ *flexible in .

methods and delivery®strategies in order to keep pace with the vast amount of
technological change. It is rather difficult to say ope *method, works better than
others because of the individual differences of students. Education attempts to

- meet each child where he/she is .and develop each mdnndual to hls/her fullest

potentzal with a’vanety of methods ' R . ,' i -

-

Career Education blends a variety of techniques that are already familiar to

' ‘many teachers who are involved in the teachmg/leammg process. The easiest

way to clarify these techmques is to provide a short descnptlon.

InEr-wew D A clqss or ildividual questlons workers about their
_ job. It is an excellent means of research, hstenmg,
- inquiry, and communicating.

: P"‘ Students participate in: | -
e locating pre-interview information
e formulation of questions
? e conducting the interview - 2ol
v e follow up activities .
> N <
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Rm R o Research abbut the world of work can be conducted
o . by every'stderit at every-grade level. The amount
- andamode of research depends upon the character-

istics of thi mdividuar child.

. N 3
' Resear Y be accomplished in many ways;
o - written‘re rts, interviews, films and filmstrips,
e recordings tapes, baoks, charts, letters, news-
B : papers, . oommercials etc. . _
- : ’ . i '
Discussign - = Discussion [1; a useful tool for’ planmng activities,
S E ' problem solving, attitude and value clarificauon
0 - about the yorld of work

S T . :The. " :cher ‘Creates an aware, free accepting atmos-

.o . ‘phere’ The students should feel free toexpresé"fheir |

views m an appropriate manner

’ Guidelme,s are established before each session be-

B . gins. Teacher lecture and student-teacher-student
' exchaqges are avoided .

‘ boards ,serve to focus’ attentlon, stimulate_
! lay students’ actmtles. A career
board should reflect the career theme or

‘ . career value. . w
il ' N R 4 )
: CowE : _
P Any of the follqg general themes could be
4 o developed for a spécific subject area or classréom,

e.g.: 3 _ C

; A Rainbow of Careers ____ - . \
' The Many People Who Work On__. -~ N
S Star Careers
The Wonderful World Oof . _
o . IR What Can You Cook Up For A Career?, -
‘ ' * What Are The Educational Requlrements‘? N
| ' Careers In ) N
Spread The Word About ____Be AJ:“_-____‘

- Consider A Career In t, - RIS

-

. 7.\. '

) ) Hands On Activities Hands on actlvmes are those activities that entall
L actually performing those tasks which a worker.
would do in a certain occupation. ,T_hese activities -

- S .llr‘

i 1 v, i .

-



) o
Field Trip
' Learning Centers
Shadowing
4—
' |
Internship
-'.‘ Q
|

qnterests and talents exammed

- . W

-

m conducted 'in a simulated sjtuation. Handl on

activities give the students an opportunity to as-

. ‘sociate skills necessary to perform a certain job with:

their own inteyfsts, talents, and capabilities. .

A field trip is an excellent way to gathcr informu-
tion about the world of woik on a firsthand basis.

‘It could be an initial or lluminating activity.

Workers can be viewed in real-life settings as thcy
carry qut their daily "roles and responsibilities. -

Experiences should be carefully planned by the class.
in advance. Questions should be developed to bring .

purpose to the trip. A special emphadl needt tobe. .
- phaced on persons in the jobs. - . ) .

» *
Ledming centers are special areas designed for
individual and.small group learning activities. Learn-
ing centers can be used in a variety of ﬁys
dependmg upon the teachet's ‘purpose ‘
. Total Ieaming etfvironment
Remedial work = = A
Interest activities _
. Enrichment activltie's '

o

" A career theme can‘provi;le an’ excellent motiva-
- tional theme for each of these purposes, for -

example :

»

Inter’eSt centers of tools can, provide some hands on_

expenence for students. .. —

L}

This prowdes the student with & chance  in ‘a

- structured, planned. situation to spend time observ- ,
ing a maodel or models carrying out their daily duties -
on the job. It presents work in. a real life setting.

Skills and qualifications can be analyzed as well-as

. <

- The internship program is a nosg)ald experience for

f their ch01ce ZEE\

secondary students in a job are
amount of time may vary. -

*

-

12
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| / . Tt pro&ddes students with Opportunities to:

L ] L explore the day to day, hour to hour, duties
B '+l . and responsibilities of a job
' S -« e acquire knowledge of other jobs related to -
N - - their job choice @

_ ‘ SRR " o observe the career lattice within a job area

R ~ o interact with a successful role model

\ o 6‘; . e participate in hands on activities ,

- Stmulation | - Roie playing proﬁd)es opportunjty for the students
- o . tolact'out'a work situation and to examine carefully

l . their interests. A garne of charades could be played

= " Cards can be prepared with pictures of workers with

) . . or -without a few. suggestwe ‘comments on tasks

- /T " - performed by the worker to give students an idea .. -
‘ for the role play situation. ©o

-~

-Students can: draw and then role play ‘the worker for -
others to guess. 4.

-
)

All of these techniques emphasize a mgre actrvrty-ccntered approachto the
teaching/learning process—one where students-are actively,.but constiuctively,

. involved in the process of learning with strong emphasis upon the relationship
between educauo+ and the world of work. ) S

The teacher, u‘r utilizing a vanety of techniques as part of the instructronal )
delivery process, is not confined to the world of the formal classroom—but
" ektends the classroom into the communijty: (and into the real world. As
“managers of the learning environments, the :téachers do not.see themselves as-
the only teachers but recognize the availability and value of including others
“(counselors, parents, librarians, . community’ persons, retired persons)".:ig

| . ’teachers in areas of their specialities.

" The teaching/l%ammg process becomes a shired responsibllity ‘The teachgr |
~ plans the learning experience, but_is not necesssrily the imparter of knowledge. -
No teacher can be expected t6‘1> an -expert; in_all areas, and a wise teacher
utilizes a variety of resources to accomplish the -understandings and skills
. needed by the students. Students today learn from a variety of sources—tele-'
vision, role models, peers, etc. A skillful manager can capitalize on all available
' resources. The broader community can become a. stnnulatmg classroom..,

.o SR, o8 .
It takes a very 1, secure teacher to structure such career-related'-_'_
learning activities, always insuring that such activities, are based on clear

‘1.
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R As @ program 'implementor, I think of these terms fro

3

- ~ E . . '
. ! h:stnkctions; objectlves for the students. In order to accomplish \ﬁange in

—\thetteachlng[leamlng process, teachers must o S

. - appreeiate the value,of these Iypes of experiences o
» - become aware of what resources are available - - -
. ® have time to plan . '
e ingure that experiences do not take away from coritent. or skill

development but enhance and bring purpose to the teaclnng/leaming
process. :

- A strong ptactical staff development component is ecessary' to assist, -
teachers in provlding 'anety to the teachingllearning proces - I '

°®

e

/

Persons imrolved in career education will often refer t
weaving. thrgading or infusion iinto the curriculum. These te
to clarify that Career Education,- as one of the goals of o
separate but infused within the total school program and! :
weaving throughout the entire curnculum It is not a separate’ subject or an
add-on, but is included in all areas to facilitate the rela onship betw%en

_' educatlon and work “a . _ o

s were initiated

I

perspectives which answer the inevitable question:
b "How do we do Career Educatlon in the classroom"”

" This question generally comes from two. dlfferent types of role _
program planner and the classroom teacher. Two perspectives, but b :
important to the implementat:on of Cateer Educatlon.
1 o

\.'r:r__“ PR .

Prog-aml‘lanner : | B . | o

"The program planner has the responsil;ility of keeping in perspe
total school program while planning the infusion of Career concepts wit
- curriculum. This person bears the accountability for the systematic d
ment of career education along with readmg, math, etc. The planner anal

e where does this ﬁt in ghe total cumculum" '

@ what is a logical scope and sequence of career ob_;ecnves"
e what should the total career education program K-12look like? -
e ' how does this fit witlr ‘what is hlready in the classfoom" ‘ :

two. different .

.



| . ® what ldnds of activities should occur in the classroom, in guidance fin

* . wvocational programs?
T '““ ° how does thisdnterrelate with the other basu: goals of education?

. - Until these questions have been carefully analyzed and a program design
. developed which includes infusion into the total program, it is very difficult for
"+ tehghefs to implement activities in the classroom,

concepts K-12 in a consistent and developmental systenr, within the instruc-
-tional design of the school district. It is po‘§31ble to have many isolated
career-related “activities occurring in classrooms without all this, but a

Weaving or. infusing into the total school. .program means building careeri

develapmental ' program is necessary to insurg¢ accomplishment of student goals

by ALL students, at grade levels. Reading and math skills are not
developed by random experiences nor. should preparation for the World of
work be developed by random experiences. -If the total concept of career
education is to become infuséd permanently within the school program, it will
require a comprehensive systematic plan.

\ls-th/responslbﬂity of the program planner to develop this plan w1th_

input from those involved in' the instructional delivery system and members of

) R the community yhm components of such a plan ¢hould include:

- o Program Deslgn R
Clarification of Roles & ReSpons:bnhtxes _
Curriculum Development _ a . .
Staff Development . -
Commumty Involvement - :
Evaluation, ‘ {

. Development of a plan wﬂl facihtate concept lmplementation and provide'
needed direction for those persons involved in the delivery system: It will
provide an overall framework and insure that outcomes are included in the(
developmental process) and that career u’cﬁion_ will not overburden the

urricdlum, but will take its place as an equally important goal of education
{among the basic goals as we work towards the development of the total

mdlvidual
4 - ) } 7
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'Once an overall plan has been. mablished it becomes easier for the\teachers
to undersund what the9 are being asked to unplement They no longer need to
quesﬁon

ol

s w»oissoingradorhis? o L J , ?
It is a eolhboraﬂve.team effort o . . .
ER Where does it fit intG what Iam teaching? _ \ g .
" '_ It fits ;vhere it can ll)ustrate and enhance the meamngfulness of t.he
S K instructienal content. o R e . ,
e How mmy ‘minutes a my? ) ' . J -

There is not a set time limit. The career concepts fit within the
curriculum wherever they apply as part of the sequence of sontent.

_ Career Education dpes not have to happen every single dagyér every
“minute but only where applicable.

” . .
-, ® Do f 4 z‘nclude mformanon &bour aII }obs? \ o

4

It is impossible for every teacher to cover the multitude of

- . occuﬁatlons available. A ‘program theme structure per grade level
R . andfor subject area often helps to provnde a wide exposure to the

?ofwork i ‘ e
e Do I iriclude & s in every wbje(_:r? v

-3

Career Education is a.thread that weaves through alt-s#ibject areas. The
amount of inclusion in each subject area: depends on the applicability
to instl{xctlonal content. ‘A comprehensive plan can insure that career
educ?tlon does not overburden any one subject area.

v - ®

' -

e

P

o ‘What do? drop to put this in? @
Nothmg needs to be dropped. It is not an elther/or situation. The
teacher simply matches a career outcome or theme with an apphcable
instructional objective and plans an activity that accomplishes both at
the same. time. Career education provides the mot:vatlon for learmng -

subjecLeon tent skills. .




) L Mmtaacrbw l.rltyou wart me to do mmyclamam’

A teachet who understands the concept of career education and its <

importance as one of several basic geats~bf education can infuse
career-related student outcomes as part of the teaching/learning
process. The process of infusion into the everyday curriculum becomes---

a planmhg process involving a few steps s ,
. Awareness of the studerit career outco 188 or themes for the
grade level or subject area.
- & Awareness of the instructional content and oﬁjcctive for each
Subject. . »

® Matching an instructional objective with a career outcome
® Planning an activity that combines the instructienal and career

objective. .
-~e Evaluatmg the activity ‘ Ny i
This progess is best clariﬁed by some examplcs typical of grades 3 8
and 11. <
Basic Skill—Language Arts | Eireer Related Activity >
‘ Grade 3 | . - . ,
Given a two or three word sen- | Expdnding sentences: The child uses >
tence, the child will orally expand words or phrases. For example: how, '
the sentences with words or phrases  when, where, why to orally expand
which tell how, when, where, why. two or three word career-related sen-
- ' temew‘l"nrﬁportation—

Grade 8 .
Given sentences with tds and . ues: Give students a work-

‘ >
® The pilot flew, s L

® The airplane mechani.c worked.
® The astronaut blasted off. '

4 meanings, the student will unger- sheet containing /s6ntences that in-
' line the correct meaning by using clude a job titl§ with a descriptive
context of the sentence. . phrase of that jpb, The student will

!dentify the word -or words that
unlock the meaning of the job. For
example:

1. The RTOGRAPHER drew
the n'ia carefully. :

17 ;
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Grade 11 7

Given a teacher-prepared list of
selected titles of class readings, the

« student will write one-sentence.
statements of the main idea of each
selection.

el ' Basic Skill-Math .
| ' Grade 3 '
, - e . _
e Given the sum and one addend of
- substraction facts through 18, the
- - student will give the fact

-

|

Ahead 2
spaces

. Srart ) - -t4~-Back 3
. - spaces

2. Leonard’s uncle, an ARCHAE-
OLOGIST, classified the fossily
‘as coming from the PALE
OZOKC ERA. - N

3. Mary’ mothe

ORTHODONTIST

Findirig Main Idea: Assign students | =
toread m ¢ articles and/or p.
-

* phlets reldted to lifestyles of the jo

cluster of his/her choice. After read-'
ing, student "will write one sentSfice .
statements of the main Lde} of each ’
selection. ,

L : -
4
-~

Reinforce addition a.nd subtraenon
facts.

-

Be a Painter—Paint {Y our Way s
Through The House

7

.Directions:  * .
1. Each child gelects a card
2. .First the child must name the tool

on the card, if he or she does not
know the tool, helshe loses hisl-
her turn. -
3. Then the child—given the sum and -
“wone addend of the subtraction
" facts must give the fact: -
4. If the student gives™ the correct
answer—he/she moves 1 space. -
5. The first person to reach the top
is the winner. '

=KL



. - Add, subtsait, and using Decimals: . )
~’_ addends invblving

tenths,
dredth, thousands.

N

The payr'oll check is very important.
How the. payroll is figured is impor-
tant to the worker and to the em-

-

ployer. . .
o | ..‘ | '%\smdeﬁts reinforce skills by the
' ‘ _ . 1 wing worksheet
’ . — " Over- . T
Reg. Hr. time T hrs. worked O.T. Reg. Total
Em@yeel(TWTF Rata’ RateR Overtimt:WaguWaguanes
A . Is]o]s[2]o] 52885432139 | 2 38.64.112.32{120.96
B, . [8|8|o|8|a| 296 | |-
c -lolalslole] 310/ -
D s(s|8|8|8| 245 . 5 -
P K R . ' . 5
- Grade 11 ' _Gmphing Directed Numbers: :
Given 2 set of directed rational  Have each, student choose\ stock
numbers and & number line, the *~ from the quotations p of the
student will graph on the number newspaper. For two weeks, each stu-
. line the .point correspondlng to dent will gr'aph'the stock price as it
" each rational number. goes up and down to illustrate posi-
, tive and negative numbers. The stu-
o -4': - dents will then compute how much
) o ' | “n” shares of sifck cost -at the

i - ) . beginning price and how much “n”
' shares of stock sold for at the ending
g " price.

SUGGESTIONS FOR IMPLEMENTATI?
implementation of

- The need exists for greater clarity in the process
‘career education. Change in education has never been an overnight ocgurrence.
The types of changes suggested in this monograph are comprehensive when
viewed from a total program point of view. A great deal of educational

i _ 19
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planning is needed for the concept to become an ongoing part of a &chool
district"s instructional program.’ 7 - .

hY

-

_-_3}

It is not prudent to suggest a stqp-b'y-siep process t_.haf will work for every
school district. A number of -successfil' demonstration models have been
~ implemented throughout the United States for persons to study and replicate.
The career learner outcomes provide a framework for program planning. Each
system - must_assess their own-needs, readiness for change, existing school
curriculum, mun acc?rdlngly. |
. - -~ - - . .
Although a variety of implementation models exist, thére are some common
. - observations pertinent tp each district irl terms of:
e readiness of u:lel administrators to allow change to occur.
e readiness of the ability of teachers to make changes in the-teaching/

learning process. . o

2 e readiness of -the community for the kinds of changes in the

\‘tuchinglle process. . -
 Readiness of School Administrators— |~ N

School Administrators must -have a clear ugderstanding of the career
education concept and be: committed to concept implementation. Very little
lasting change occurs in the educational system without the enthusiastic and
continued support of the chief administrator. In order for career education t

.~ become a permanent part of the teaching/learning process, administrators must
' do more than allow it to happen. They must provide leadership, reinforcetment,
and be concerned that it does happen. - I\

\ Change requires time. It is important that initially long and short pange goali
. be established. Administrators need to analyze: ' . J

e where they are. .

e where the school district needs to go.

e what is a reasonable amount of time needed to accomplish stated
: goals. . ) : 4 . : ' . o
. e what resources will be needed.

Each school system is unique. Readiness mﬁ ability to change-varies wlth each
different district. Change requires careful planning as relates to local needs.

Career Education requires planning from a total program perspective—Where
does the goal fit within the total framework of the system’s goals of education?

20
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& district administrator is faced with a variety of pressures from all areas. It
is difficult to think in te of total program and to allocate resources“d)e%
needed, rather than where most popular in lighit of such pressures.
admimstrator ‘has the responsibility to provide the best instructigrigl program
possible for all students. total program includeg all the goals of educat:on,
including preparation for the world of work.

A

—

Strong commitment and educatnonal lcadc:.r?;_}:ip are necessary for local,

d#dministrators to insure that the concept of Career Education is an interwoven”

- part of the curriculum design of the system, a team effort by all involved in the

- instructional delivery system, and a real part of the district’s ph:losophy of
education.

At the local school level, the building principal becomes a key administra-
tive role. The atmosphere of acceptancé and the enthusiasm for concept
implementation de®rmines success or failure in the building.

—

A budd.mg principal, while not expected to provide training and support
services, must establish high expectations and give positive reinforcement to
~the school staff - . = '

-

If the principal views career education as an add-on, a ‘fad or an intrusion
the implementation process is hampered. Career Education represents a te
_ effort. All members of the team, especially the leader, must be corfu/nitted t

change if the change is to have a lasting effect. ~

Administrative ability and rapport with staff are necessary ingredi or
any educational change. An adept administrator can facilitate the process of
isgplementatioff in a systematic manner.

\

All administrators are not ready for change. Educationhas undergone many
changes over the past years. Declining enrollments and lack of funds have
caused many persons to be skeptical of change. As scHool districts wrestle with
these crucial probilems perhaps it is time for administratars to re-examine their

goals anq;a.l.locate resources accordingly.

-

It ig important to keep in mind the purpose of career education, preparation
for work, that includes:

£
®, academic skills .
‘® work habits and values e
e knowledge of world of work - :

® vocational skills
e decisionmaking skills

> B 21
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. Schools prepare students for future lives. Most persons will agree, when
thinking in terms of student needs, it is necessary for change to occur.
Administrators in’ each district will affect whether this change will occur and
whether it will remain. '

Wof‘l‘e.chen

The teacher’s ability to blend career education into the tcachmgjleaming
process is dependent upon several factors:

willingness to change : e
understanding of the concept of career education
recognition cf the need for career education
understanding of their role in the team effort
level of instructional delivery skills as a teacher
.willingness to utﬂize the community as a part of the teaching/leamning-
process
e strong staff devé!dpment program
- ' \ »

In order forcareer educatim to occur in the classroom, the teacher must
understand what career education is trying to accomplish; the teacher muUst be .
opén to- try new things; and the teacher must value its developments with

. students. If all of these factors are not present, the classroom door will clone,
and there will be a void in one part of.r.he students’ developments.

- .

o 0 0 0 0

The above factors are possible if a structured planned program is developed
with input from teachers, counselors, librarians, etc. Half the fear of change is
conquered, if the-staff k{nows what is expected, the value of the concept, and
what their role is in the jmplementation process.

A complete, comprehendve change will not occur ovemight Readiness to

. change is similar to read:lness of students to learn. Individual differences exist
‘among instructionat staff in their acceptance to change as well as acquiring the
_skills ‘necesaary to implement the concept. Change should be implemented in

accordance with the readiness level of the staff. .
It has been my experience over the past séven years, that the infusion of
career concepts mto the teachmg/leammg process is dependent upon . the
instructional delivery skills of the staff. Instructional competencies that are
necessary for effective teaching represents’ the key to the delivery of career

education.

A teacher, who is experiencing classroom management problems, lacks a
variety of teaching strategies, or has limited knowledge of subject matter, needs

' 22
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'usiatance in thuse areas before thc career concepts can be ini‘useti into the

' teachingﬂeaming process. The re rcement of teaching skills and the review
of subject content, enables teache ) RTOW professionally. as well as infuse the

ment in order to facilitate understandirlg of the concept and to develop naeded
delivery~sldlls.‘ . , . »

‘Staff development cpmpete‘ﬁcics must be prio tized as teacher readiness is

career concepts into the learnilg process. TIME is needed for staff devclop-f,

carefully assessed. Th® Span of training should bé spread throughout the year’
and reinforced ‘constantly. TIME for planning, TIME for developing materials, -

B TIME for exploring the- world ‘of work, and TIME for trying activities out; i3

the most valuable staff development for teachers. Most teachers I have worked

- . with are more than willing to, infuse career concepts when the anxiety of how.
. and when has ‘been ‘\x:educed -‘__ - .

Staff developmmt cannot be accomplished in one session. It is better to
sta;t slowly with a brief orientation and then add a few practica.l techniques.

'TIME needs to be allowed for teachers to implement these skills in the

classroom; for teachers to gain Some security in im'plementation# and for .

. - teachers to receivc praise as well as reinforcement for their efforts.'Too much
at one time creates a mental block against implementing anytlifhg: A sample
list of priorities might include L
. understand.mg the concepts of career education
e knowledge and ability of techmques
" bulletin boards
- interviewing
" interest centers . ) _
role playing =~ . . ‘ : .
- discussion ' '
e knowledge and ability to involve the community
‘e curriculum infusion T
. lmowledge of co-ordinatioh with other role groups on the team .

~ These it&d@ -developed gradually over a period of time enables t.he teacher not
© to feélt m but to build security and willingness ‘to : include career

education as part of the teachmglleammg process .
- Teachers and instructionai staff need to be Teinfo;ced for their efforts
"Mapy ‘will feel the world of work is unportant for students and feel satlsfaction

" in the students’ successes. Others may need encouragement to try Al] need.a

feeling of success and contribut:non for efforts that are tned

>
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; Some mly question, what is in this for the staff besldes more work? After
ulldnc with teachers 1 foqnd there Are a variety of answers to that question.

* Ilﬂ:etotrynewthings

- .
e [ appieciate the recognlt:lon of my efforts. “ooL
« 1fee] this is #n important part of a child’slife =~ -
¢ It has broadened my awareness of the Warld of work ¥
e The students enjoy it : .

L 3 Nothln

These answers reﬂect the individual : differences among staff. Each staff

" member is motivated by different reasons. The key is identifying the rewards\ e

lmportant to that person and reinforcing their efforts.

“Another important aspect in’ the delivery of career educatlpn is community
utilization. This is where the real world of work otcurs daily. Teachers need to © .

~ be aware of available resources and how to use them effectively.

Aeceptance plays a key role in the use of the cordmunity Teachers need to' :
accept the fact that all learning does not take place, {n the classroom and out of -

a book. The community is filled with daily work experiences and what better

| representative could there be tha.n the worker on the ]ob. ' _ T

The idea that only teachers can teach needs to be dispelled. Children learn -
from many different persons in their development—a pa.rent a neighbor, :

.teacher,afriend etc. . o _ ‘

Classroom teachers need to accept this, not as a limitation of . the!f'abi]ities, .
but as valuable enrichment to the leaming experiences of their students. .

' Teachers as managers of the learning process, can draw upon a variety of
community resources and still insure that instructional objectives are being

included. The teaching/learn.ing process becomes a shared responsibility

: between the school home and family for the benefit of the student.

s

Rendjne-s of the Commmnty

.~ o

The need for a collaboratrve effort between community, home, family, and
_ the school has been thoroughly dxscussed in other writings. Career Education

- .does not occur in a . vacuum. The concept ‘of ®ireer education, its plag: in the -

some

- -

"_school program - and the role of the commumty at la:rgg. nee
understanding. T - .

Most . surveys indicate that the community and parents feel the school -

| should do more in the area of preparing students for the world of work. It is

24 -
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vnpl that the communlty understends this in° order to achieve the goal, so that
changes will occur in the teeehlnsflcarning proceu For example' '

- e gmn e e B

.« classroom e:!‘periences will be more activity oriented. | ,
. olmroom activities mlght be different than when t.hey attended .
school.
¢ “some learning experiences will occur outside the classroom
® content for teaching basic skills of reading and math ‘may have a career

eme. . 1
{:atmctional scope and sequence will be maintalned - X . ' 2
0 community persons will be called on as resources. o ‘

The community and home must perceive the prepmtion fi work as a
shared responsibility among the community, home, and school. -of these
gl'oupe have a role in preparation of the atudent for the world of wérk. '

How can the eommunity be involved? Once the community accepts ipjoint , ,
role with the school t'here are unendfess opportunities for lnvolvernent Sorne C
may include: o L . Pa

'scrvmg on advisory couhcils |
assisting in staff training | _ .
speakers . , : Co .
field trips ". N - T
internships and shadow |
. advising as to relevance ¢f curriculum
materials about the world of work’ : ,
public awareness of career education L
work experience sites - a
' projections on future job needs :

¢ 0 0000 8 0o
A ®

. These are only a few examj:les of activities that are oocurring in many of the
demonstration sites thr’oughout the United States The possibilities are o
| ', unending | SN o s T

" Thé SChool staff and the communi'ty should plan together- what ldnds of

. \ experienees would benefit the students in their area. The .community . |
o \rcpresents the world of work where the students will be functioning whenever L
 they complete their educational preparation for employment. Who better .
ﬂ!ows the reality of the work WOrld" - - o, |

\ . . : C o .

: hool personnel whlle skillful managers of the. 1nstruct1c;nal content, =~ = _.
sﬁ & recognize the leadership of the business, labor, professional comrnunity s
in providing realistrc experiences about the world of work’.- R _
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" Commuinity involvement with the school .is not a now concept. Many joint o
" activities have been conducted throughout the years in all areas of the 7

" curriculum. My suggestion 18 that tiose activities which-include preparation-for————
the world of work be expanded and made available to all students. - _ o

. . The community should not wait to be asked but should assume some direct
_ responaibility for initiating joint experiences for the students. This expanded
[  linkage between #chool and community will serve to.strengthen the relation- -
- * ship between education and work for all students. S " - - ' -
. Another aspect of the community, the home and family, is very much a part
“of this expunded partnership. Their children ‘are what it is all about. Parents
__*hold' a major responsibility in the career development .of their children. All
. ‘parents want to see their children succeed. Parents express this concern. in
~ varying ways, but the child’s success remains the uppermost thought. - . -
. Pagents have been involved indirectly in the career development process of =
their children by the ideas, values, and work habits expressed a{ home. Many -
_ times parents do not realize the informal ways in which their -children form
" - values and attitudes about the world of work. - o
" Several demonstration sites have ytilized formal ways to work with parents. .-
Activities in which parents‘have been-involved include: B

~ H r

. ® resource persons o .

e volunteers -} T e '
_e agsisting in school resource surveys C |
e field trips _ -

‘e parent discussion groups
e - demonstrations of hobbies

/ e assisting in school newsletters . S | . SR C

‘ e P.T.A. programs I : - .
e involvement of retired persons - ' - S
e advisory committees ° T SR N | : )
e special projects S // : _ .

| ‘Many otfier kinds of activities could’ be planned. The more the school,
‘community, home, and family work together, the easier is the transition fora ¢
student from school towork. . -~ . | DR L

L Each ‘group has something'ta gain from the paftnership. A foruin fieeds to e

"> be established in each district whereby the development.of such a partnership o
. can be established. The leadership does not always have to come from the

. <o | . - 26 * ‘ |
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lchool In fact, If it is truly a partnership, the leadershlp will change dependtng
on the task to be sccomplished : .

Career Educstlon is a team effort which involves many role groups within®
the school, the community, the home, and family. This team offort will
facilitate the implementation of preparation for work as one of the basic goals
of education. The relationshjp botween education and work will be clear to all

students.

7

Career Education, as a basic goal of education, is important to a student’s
total development. It is a part of the total school program and weaves

t throughout the entire curriculum for all students and for all instructional staff

The lasting effectiveness of career education will -be judged by the

-accomplishment of the stated learnenrt outcomes. Are students, leaving our

' schools, prepared "or the world work?
| -_Many factors influence the success of this _goa];"for example:

¢ district philosophy-

e administrative commitment
e community involvement

L cup-lculum development

. . ."\\ . [

-

5

While these factors are a necessary mgredscnt in program success, - the key -

‘Tesource person is the TEACHER

The teacher brings all these facfors together in the daily activities of the

.

" classroom. While many role groups share in the responsibility, it is the

cldssroom teacher, as manager, who . coordmates these actnnttes within the
‘teaching/learning process

‘Without tht interest undersﬁmﬁng and skills of the teacher, i:reparation' for |
the world of work for all students, will' not ‘become a_reality. With their .

| ‘commitment, enthusiasm, and initiative, an enriched and highly beneficial
educat'ional experience carﬁr_ be realized

-~ - .
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