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[

During the period covering November 1977 through May 1978, OFE’s
Office of Career Education sponsored, through a contract with Inter-America
Research Assoclates a serics of mini-conferences devoted to the general topic of
The Concept of Collaboration in Career Education. This monograph is one in a

series of OCE mono?raphs aimed at providing a.narrative summacy of idels and
‘thoughts gathered

particular community segments represgnted in this
series of minl-conferencess

\

Participants in cach mini-conference associated with a particular segment of
the broader community wére selected for OCE and Inter-America Research
Associates by the organization itself. Lists of all participants whose thoughts

- are summarized. in’ “this monograph are presented as "Appendix A of this
’ ,monograph It is Hﬁpn(tant to recognize that, while participants are properly

ey are, in no way, to be thought o}‘ as representing that. commumty scgment. k

Ejmght of as representatives from the particular community segment involved,

[ 3

s

at is, each participant was encouraged to speak only for herself/himself. No

. formal organizational or institutional commitment was sought nor should be-
inferred from the contents of thls monograph

In general, each mini-conference involved from 10-15 parncipants Each

lasted two days with the discussion-sessions chaired by the Director, Office of

Career Education, USOE. Partlcipants in each mini-conference developed their

‘own agenda through a process that asked them’to list topics or issues they

thought pertinent to discuss. Once such a list was developed participants then
picked those "that appealed most to a majority of the participants for extended
discussion. The list of issues and questions, themselves, provide a scries of
interesting insnghts into concerns of participants regardmg their organizations
and career education. A complete listing of the issues and concemns raised by
participants in the mini-conference reported in this monograph appears as
Appendxx B. Readers are urged to study this list carcful]y

———
Notes for cach mml-conferencc were taken persongl]y by the Dnrector

" Office of Career Education. Based on such notes, the series of monographs of

which this is one has been prepared. The comp]ete notes for each mini-

. conference . have been compiled by lnter-Al;nenca ‘Research Associates and

‘publithed as a sepafite document. Limitcd copies of this document are
available, as long as the supply lasts, to thqse requcstmg them from OE s Ol‘f‘ice

. of Career Education.. - e

-
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S . : .
No pretense is made that this monograph  represents a comprehensive

treatment of the topic. There is na way that;in only two days of discussion, a
comprehensive coverage could have been accom plished by the smull group of
participants involved. This monograph is, properly viewed as an attempt to
_report, as fully as possible, the discussions that took place. By and large, the

contents of this monograph arc limited to ideas and thoughts of the

purticipants. At times, some of my own personal thoughts and opinions are
interwoven-into the discussion, but the natural temptation to do so has been
resisted insotar as possible. '

imary expressions of  thanks ftor  this monograph “must go to the
participants themselves who donated two full days of their time, without an
honorarium, to sharing their thoughts with me igml.,thmugh this monograph,
with you. In addition, special thanks and recognition must be expressed to Dr,
Williamm  Mermis. Professor, Southern [IHlinois University-Edwardsville, who
served as Consultant to Inter-America Research Associates and assisted nve in
the conduct of these mini-conferences. Finally, thanks are also due Dr. Brady
Fletcher and Ms. Odie Esparza of Inter-America Research Associates for their
expert logistical assistance.

» - ) -
-

_ _chmcth B. Hoyt, Director
N _ 1 . Qffice of Carcer Education
U.S. Office of Education
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A comprehensive careé‘r“édﬁn.ahon “@ffort includes, s one; of swcnalqaj'rﬁ“ :

. cdlements, an emphasis on providing youth with an- understanding of,
appreciation for, and experience in the privatc enterprisc system. To do so
" demands that: (a) the private sector join forces with educators In implementing
this emphasis: and (b) some assurances of a high quality, sustaining effort be
assured. JUNIOR ACHIEVEMENT, INC. represents onc of sevéral possible

resources available to educators for use in meeting these demands.
: »

-

It is important to recognize, at the outset, that JUNIOR ACHIEVEMENT,
l INC. (JA) is itself a part of the, private, cnterprisc system. Established as a
*  non-profit corporationin, 1919, JA now operates, from its tﬁzudquarlcrs in
Stamford, Connecticut, a total of 254 JA franchise operations in major
metropolitan centems serving over 1,100 communities—-and even more school
districts. Through special arrangements to be explained later, JA materials can
also be made available to youth in rucal America. During 1977-78, the total JA
operation served more than 270,000 students through approximately 33,000
adult volunteers from the private'sector with financial contributions trom more
than 94,000 contributors. Many of América’s major corporations are repre-
sented among the active supporters of and participants in the JA effort.

No educator interested in implementing career education can afford to
ignore the exis®nce of JA. Whether or not JA represents a resource to be
utjlized in a community cadeer education effort is, of course, a decisiorr to be
made at the community level. Career education efforts have already been

established in many confmunities.independent of JA operations in thosc
communmes Qbviously, JA has demonstrated its ability to operate effectively
independent of any kind of organized career education effort. The question,

- then, is not whethér or not either could exist without the other. Rather the
real question is one of the extent to which youth stand to benefit more when

~— JA is used as a major resource in community career education implementation
efforts.

-

The purpese of this monograph is to provide those currently engaged in
career education 'with a basis for answerjng this.question. We begin with a brief
description of JA structure and operatiial programs. This will be followed by

. examples of ways in which JA efforts are cur:ently being incorporated into
community career’ cducation efforts. This, in"turn,. will be followed by a
section devoted fo operanonal problems JA hys encountered in working
effectively with educators in career educationsspedifically and with education

- . -

-
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in general. The monoguph gmcludu with percepuum of JA profeulpnals with
respect 1o what they consider ideal working relationships wlth career -
education. N T
- . . L] I, . ‘
. * \ 3 C e o - .‘ . _ .
" JUNTOR ACHIEVEMENT, INC.: [ts Structure and Myjor Programs =~ -

small group of professionalfstaff persons design JA program materials, provide
professional leadershfp for( training JA professionals and volunteers in locgl
communities, and administer the natioftwide JA operation. Control of JA is’
vested in a Board of Directors composed, in large part, of corporate executives
from the private sector. From this national headquarters operation, JA
franchises are grimted to applicants from various commupities around the
nation. A:. JA franchise may . be granted in two basic ways including:
(a) someone In the business community in a given city may contact JA
hcadquarters and initiate the application procé&ﬂre; or (b) JA may contact
business leaders in a particular community and, through them, call a meeting of
community leaders (including educational leaders) to discuss the advisability of
applying for a JA franchise in that community. The JA applicant must
demonstrate to JA hcadquarters that it has a solid’ financial backing along with ,
the capabihty and willingness to operate one or more of the JA programs in a
sound, high-quality fashion. JA franchises receive both technical assistance and
monitoring frgm JA headquarters and regional offices along with the JA
methods and matcrials that they are to use. This results™in a high degree of
quality control that assures a given JA program operation, wherever it operates,
will be following the methods and using the materials developed at JA
headquarters. It is essential that educators interested in working with the JA
franchise in a given community clearly understand the high degree of
monitoring exercised by JA headjuarters on each JA franchise. This is
considered essential by JA in order to ensure quality of delivery of JA effo;ts.
The “name of the game™ in JA f‘ranchlse operations is quality. delivery/of JA 2
~ programs. .. J , 7

JA hoadquarters Lpemi«s are located in Stamford, Connecticut. There, a -

-~ -
1

- - - -Fhe oldest, and by far the largest, program of JUNIOR KEHIEVEMENT
INC. is called Junior' Achievemert (JA). Educators should understand that the

* initials *JA"” are used both to describe this particular program and to describe
JUNIOR "ACHIEV[:MENT INC. as an organizational entity. Established
initially in 1919, the Junior Achievement Program operates to serve students in
grades 10-12 prirna'rily as an after school program that typically operates one
night per’ week for a three-houn"ﬁériod. Involving about 200,000 students
annually, the program allows students to set up and operate their own
<. businesses with help from volunteers recruited*from the business éommt_mity.
Each JA *‘business” typically involves 15-20 students and three to four JA

-

2 Fe - I
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ilduntger ldvllor'l.Jd_Q one sach for (a) productlon (b) qalcs (c) uccount-

. ing; and (d) managem Currently. there oxists abodt 8,000 teams of JA
‘advisors totaling about 30,000 Husiness persons. The JA program vperates for

30 ‘weeks during.the school year and involyes about three hours per wegk of
volunteer effort on the part of each business person volunteer--u total of

‘;“-T“tpproximmiy—z 700,000 -hours—of volunteer time annually —JA-is- cutrently -

experimeonting with a semester program to accomplish the same objectivé in
approximately half the “time. Operated in five cities duting 1977, plans arc

unde for JO cities during the 1978-79 school year. The spin-offs from this
are ent. More students will be reached wuh a savings in contributur doltars
and volunteer time C -

. - While l_lOt officially sponsoréd or operated by the educational system, the
~ school system is asked to work with the JA-franchise in allowing JA to inform
students about JA and helping to interést them in participating. The primary
method used to interest students in JA participation is the content of JA
itself-—i.e., an opportunity to lcarn mozge about the private enterprise sy stem
and ways in which youth may become a part of that system. It is not pictured
as a program designed exclusively —or even primarily —-for youth Lonsid‘rring
careers in business. As a matter of fact, many former JA members enter ficlds
completely outside of the business/industry domain. It is important to
remember that the primary goais of J4, arc to teach economic understanding ~
.and an appreciation of the private enterprisc system. This is knowledge
considered to be valuable for all students. '

] As a matter of fact, JA Thas, as onc of jts goals, that of reachin}aﬂ students

= in the JA franchise area. At present, only about threc to four percent of all
"*'senior high school students in the typical JA franchise area are JA n\embers.
Even-if only those senior high schools in the JA franchise area actively working
with JA are considered (and not all high schools in the area work with{JA) this
percent goes up to only give to six percent of all senio.rJgh school students.
D(ore will be said about this later when problems facing JA implementation

~\ efforts are considered.
- Seni®r high school students typically learn about JA through such
" mechanisms as: (a) high school assemblises; (b) classroom presentations Made
by JA representatives; and (c) public address annowicements coupled with
procedures whereby homeroom teachers pass out JA materials to students. In
addition to informing studénts about the content of JA, students are- further
rnotivated to participate through seeing JA as: (a) a way to mecet new people;-
(b) a chance to become eligible for a college scholarship; (c) an opportunity to
operate a business to make some money; (d) a bonafide opportunity to spend
one evening per week in productive activity; and (e) an opportunity for boys
. and girls to interact. Student membership in JA roughly parallels the
| £ - : A - .
~o , 3 - & - r
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.

démugruphicn of the high school student bedy as a whole except for thé fuct
that approximately 55 percent ot ull JA mefibers are female und only about 45
percent are muale. Retention rutes among uu ents jomning JA e very high us'1s
their enthusiusm for what they are doing.’ A number of devices are avadfitsfe tor
recognizing outstanding JA Achievers including contests, award ceremonnies,

- and often scholarship prizes. For those high school students participating as.

“JA ACHIEVERS.” JA appears to-be exciting, challenging, and meapingful
learning experience. It s a “doing-to-leurn™ type of activily chat provides
students opportunity for close and continuing interaction  with successtul

members of the business/industry community.

One of the newest and currently the fastest growing progsam at JUNldR
ACHIEVEMENT, INC. is Project Rusiness. Unlike the regular JA program,
Pr'njcct, Business operates as an in-school, rather than as an out-of-school,
cffort. Designed fag, use in thc 8th and 9th grades, Project Business opergtes on
a vge hour per week bagis tor a period rapging tfrom nine to cighteen weeks

’

\&lh'l__llc actual ll.'dlchil'lb ing done™dy a buginess person spectally trained by

JA for t[ll‘s activity. Thy usmcsswn may Yeach the class alone or in a team
tcaching arrangeme with the regulir teacher. The curriculym c.fmlcnt for
Projeet Business Adeveloped and tested. by JA ht.adquartcrs statt, is d;vclupcd
ifferent aspu.ls of ccondfic education and includes career
exploration field-trips into the community as well as regular Llassruomﬂcssums.
The actual content to be taughy is prcparcd tor the JA business volunteer and
JA trains the business volugteer on how to use the Project Businecss naterials in
_the classroom. When the busipess person goes “into the gurtior high - scliool
" classroom to participate in Project Business, she/he knows exactly what 10 do
and how to do- it and, jn addition, has in hand the materials necessary to
conduct the class session. '

-
. L

From test cities in the 1975-76 school year with 5,000 junior high school,

*slud_cnts. Prqject Business has grown rapidly . During the 1977-78 school year.
. it reag proximately 62,000 8thghd 9th graders and ja -expected to grow

still more rapidly in the future. It was initially tunded jointly through a KeHogy
Foundatiod grant to JA and by fees puaid by the business community. The
school system pays_ nothing in order to have the bencfits of the Project
Business Program in their junior high schools. Obviously, in spite of its rapid
growth rate, Project Businiess has much potential room tor expansion in view of
the many 8th and 9th grade students in today s classrooms. . 2

a
~

The intérest of JA in r..stdbl:shm Project Business stemmed from scvcrul'
sources. First, it was rcc.ogm/cd that, with the growing public interest in cgrecr
and economic ducutmn JA should expand_ its efforts at the junior high school

level. It was c nzcd tkat the repular JA program operating at the senior’s
h‘igh school as too sophisticated for typical junior high school students
4 ‘(- T -
~ : U o,
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to handle. Sccand, JA recopnized the necd th expand tts etforts in wavs that
cwould result an more direct in-school L b ing relationshups with eglucators.
Project Business “is a direct wuy ol becogning involved in the established
ongoing _school curriculum  duting the- school day. Thid, Project Business?”
~ becausd I can be carried out with only orie business person. rather than a team
of three to four axis requidrediin the repular JA senior hipgh propram, represents
‘an opportuntty tor JA to seek involvement ot local busiesses who e unable
to participate in the senior high school JA progiam. Fouth, the obvious
potential Project -Business provides for reaching many more youth than L.m-bc
teached through the gemior high school JA program . a strong cmphums on
providing gh qunlit’;’ carctully tested and vahidated mmethods and matenals
along with carcfulyand thorough triimng of those persons charged with using
them. THe emphasis on quadity of delivery s very obvious in the operations of
Project Business.

L) .

Three additional JA pn‘rl;,rnnw while simaller i scope . deserve brict mention

) here. One is a JA program that’ provides stiinmer jobs for disadvantaged youth

in the private sector. In this program, JA arranges subcontracts with local
industries to provigde jobs for disadvantaged youth, Such youth_arrange, with
JA help. o pulmm summer  jobs  typically involving  tasks that regular
cmployees are not involwed in. For example, one’ such project involved a
subcontract with a tocal General Motors pl:nf’, cilling tor participating youth to
sort parts that had collected, durpng the yem's ope r;niicvps. in a bhuge pile.

¢ A sccond JA program is called TApplicd M;miugcincnl." Involving primarily
college yuniors and seniors in business admimstration and/or accounting, it calls
Tor such students to bpcome consultants to i JA youth program ot senior high
schoof students. [t not only reinforces the classroonr learning of these. college
_-students, but, in addition, provides them with multiple oppurtunitics to test
.out sone ot the thearetical principles they have learned, to interact with
hgl\”ll‘lt“i\ persons, and ln pr ide a vitluable vohinteer wwu,c tor high school

stitdents. Now operating iff. 23 u‘sllc;c and umiversities located in confmunitics
where JA i mghl&‘.cvc\h this program can provide up to six semester hours of
college L!’t‘dll tor p.lrlldpdlmg_ collepe students, )

—-—

Third, JA npcr.uc a nrulti-taceted cconomic awareness program. One aspect
ot this cttfort involves tour mailings ot JA information to, .jl! JA stockholders
alone with selected cducators. A second thrust is atmed at involving college
students (usually tormer JA Achievers) in working with senior citizen groups in
establishing and oprerating small businesses and helping to solve various kinds of
communtty problems. Some semor high school JA Achievers are also involvéd
in this senior citizen cftort. A third thrust invnlvu. he usc of scnior high schobl
JA Achievers ‘n conducting cconomic awareness activities-for Sth and bth
grade blcmcntary school students during lhc sclmnl day. While just getting into.

QO r , . s
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operation, this elemengary school effort has grown from reaching 1.200 to
more than 10,000 Sth and 6th grade pupils in only one year's time. With
current interest in clementary school career educatiog activitics, it obviously is
a JA program that could be mpidly expanded much turther.

by sanmuary, JUNIOR ACHIEVEMENT, INC. operaies a_total of flve
separate high-quality programs whose primary locus is on cconomic under-
standing and  appreciation ot the Amencan ﬂslcm ol private enterprise.
Materials and mephods used in cach of thesefive proggfms is of high quality
and hax been carefully developed und tested by protessignal staff persons at JA
headquarters. These ma;;riMnd methods aré belng updated and revised on a
continuing  basis. JA works! In spite of lhis."th:Jntul JA ctfort remains
relatively small in terms of the total potential it has forvmpacting on American
vouth, For example, when one considerathe fuct that JA stavistics for 1977.78
indicate a total of 195,000 senior high school students enrolled in JA, that
I‘i;:urc' must be contrasted with a total public high school enroliment of
14,323,000 studegpts. With a total of 61.600 8th and 9th graders in Project
Business, amdt 10,000 clementary schoal pupils in the JA cconomics awareness
progrms, one must thiny terms of 4 total public school enrolment, K-8 of
30.012.000. These confrasting figires are presented here 8T purposey of
~ncouraging. not discouraging, cducators to pay caretul attention’'to the total
JA effort. The fact that, relatively specaking, it is a small cffort at present in no
way means that it is cither unsucgesstul nor unimportant. On the contrary, JA
appears to be an cmipently successful effort in those communities where it has
operated. Further, I‘ﬁr those cducatord imterestéd in and concerned about
tmplementing carcey educationf, JA appcars to be a potentially very important -
resource that should be utilized to the greatest possible extent. We turn now to

. a discussipn of problems JA has faced. and continues to face, in interacting

cttectively with cduditors.. . .

Problems Faced by JX in Interactng Effectively with Educators

. It can be scen,. from the byicy overview description presented above, that a

large part of the total JA opération is dependem, to a sigpificant degree, on
pe e 8r

establishing and maintaiming good working yelationships with K-12 school
sys&m‘/ Participadts in the “JA AND CAREER EDUCATION® seminar
provided several examples ot the generic kinds of problems they find along
with a4 numixi ol specific examples. It is hoped that, by discussinp such
problems here, educators,can and will firfd ways of he1ping to solve each.

Probhlem 1: Gaming teacher interest and participation in JA efforts. Seminar
participants _seecmed % be in general agreement that little difficulty is.
encountered” in convingjng top school administrators to cooperate in the JA
b
* 6

\

_ | 1: 7



-

effort. Whan such educational leaders are approached by tap leaders from the
businesa/industry community. they have typically expreased both intereat-in
and enthusiasm for what JA is attempting to do. Since JA repregents an
additional educational oppartunity (or students that does not add any cost to
the 90& budget, lhll is castly umbut?md

/ . -

Problems are apparently present, bowever. when JA representatives go from
the administrative Jlewvels of educption to classroom teachers. Part b the
problem appears to be a general | of cithor interest or understanding of JA
on the part of many classroom teachers. It was repuorted, for example, that It is
‘not uncommdn, in a Project Business class discussion, for the regular classroom
teacher to leave the room and vegard the period When the business person Js
meeting with students as a *‘free period’ lor the teacher. Participants felt that
some teachers, like their students, necd an. unlerstanding-of ¥conomic
education such as is presented In Project Business. The tcacher who is willing 1o

t in the room and learn with his/her students or better yet, participate with s

he business person in tean teaching--will find multiple opportunities for usipg
the new knowledge accumulated in other class sessions during the week. ny

teachers are still not adailing themselves of such aopportunities. Ve

. ~— \*’_

A second part of the problem is scen when one recognizes that Project
° Business, ideally, calls for team teaching by the regular classroom seacher and
the business person voluntees. Teachers who participate in such team teaching
are asked by JA 10 participate in in-service education sessions led by JA
personnel su that they may learn how best to handle the JA materials and use
the JA methods, Participants reported that many teachers appear to be
unwilling to parucipq;e in such inservice education unless they are paid
stipends for doing so. There is nothing in the JA operational structure that will
/ make possibie paying tcachers stipends of any kind for the time they spepd
here. Unless teachers become sufficiengly interested in Projcct Business to
engage in this needed inservice education on a voluntary basis, this problem

will continue to exist.

A third part of the problem has to do simply with the logistics of holding
sessions where the total JA effort can be cxplained to the teaching faculty.
Here, time constraints are evident in terms of both JA personncel and in terms
of teachers. JA personnel, in most communities, are so busy making contracts
with the business/industry communily a raising thc funds required for

operating the JA programs that they find me left over for_use in general
public relations and/or inse educators with the total teaching faculty.
Teachers, on the other hand, to feel that their responsibilities to JA have .

ended whien they- have passed out.matcrials to students. Some se€m to takc the
position that, il JA is a really good program, students will recognize it and
> ' : -

-~
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enroll in it. Thcy do not feel that the teacher has either a ;rig‘h-ﬂ or a,

. respons1b1hty for presenﬂng the JA story to students m a pozmve fashion. - ..

£

Problem 2: Galmng aeademnc crednt for -the.JA Program. As explam‘ed
_earller- the senior, hlgh*school JA program operates primarily at night under the
e gu:dﬁ'ﬂ"e nd direcfion of JA, not the school systéit. ‘Learning experiences
T afforded JA Achiefférs (partlctpatmg youth), howeéver,.relate very direcgly to « _-
-economlc understantimg and - sklll devefoprnont As such, JA personnel .feel ®
strongly. that they are deserving )f,acadcmlc sredlt. To some extent, school
' systems seem to agxee‘.‘as seen Ry the fact that 113 sehlor high. schools located .
in’ 93 of the 180 metropohtan areas served’ by I A franchises do award some .
formi of academlc cregit for. tﬁe JA: experTEﬁce In some cities, such credit is ’
) . “awarded m a fqrm that cbu toward high schook'}mduauon. In other _‘
. communities, . acad.emlc credit £ m paruc1patlon 1S counled as ‘“‘elective”™ | |
- creldit which - means it is mserﬁd sinto the. student s record but does not- .-

. officmll)ucoum toward l'ugh schqol graduatlon - v

- -
L [ 4

"+ . In those eommunities where Jﬁﬁl-partlmpatlon counts as academic credn Eor 'L"--
X' hlgh schovul graduatiorr, specfal arrangtmerrts, of _calirse, must be made with z
' school fboard’ Often,_this involves acc ditihg commissions who, accredit, the .
* -secondary. schools” mvolve.d is well as dlrect school bgard decisions. This. was’
true, for example, in Nashiville, Tennessee where JA crednt-—alor‘lg with credit
for partlc:pauon in such other progrums as hose sponsored by Girl Scouts of
USA and«Exploring Program, Sceytimg USA- —are awarded one:zhalf credit per - .
.+ _ycar up lo one full academic credit toward the 16 such credits required for
> Thigh school gradgatlon There, such arrangements bgczfne possible only- after
the Ndshwllc sclisols worked out arrangentents throug,h the Southern Associa-
tion of Culley,es ,md Seconddry Sehools the official uccrediting body for the

schoo! systein.. : C S . > -

* . The fact remains that, in a majorlty of school systems from. wh;ch JA
Achievers come, no academic credit—clective ‘or otherwise—is made available
by the school systemis in which such students are énrolled. Where granting of -
academic credit for JA participationdhas been denied, typical reasons given by
educators have been either: (a) the activities are not taught by certified
teachers and so cannot be ‘counted: or'(b) the school system has. no firm basis
for |udgmg competencies students have acquired and so cannot award dcadcmlc

. credil for the JA activities. There is nothing, of course, JA can do about the

~ - Ob_]eCtIOI’l that certificated teachers do not conduct JA activities. In response to
the secon objection, JA has undertaken- several kinds of activitics aimed at
demonstrating to .educators the kinds of competencies students acquire
through JA induding (a) providing the school district with written evaluations
-for each JA Aghlever from the business advisor for insertion into the student’s
cademic record (b) inviting cducators to visit JA centers and observe for
themselves the kinds of learnmg cxperiences made 2vailable to students: and

. » - -
Q . 8
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_ () conducting a “mini-JA’ experience for teachers and counselors so they can

experience for themselves the kinds of learning that takes place in a JA
-program operation. In some communities, even hese_kinds of extensive
disclosures ‘have not convinced educators to consider’ awardmg academxc cred:t '
fO{ the JA experlence. . . .

4 - - *

-+
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o "Academlc credlt for JK partxupatldn was reported gmmar participants

~to be a questlon ‘of no great apparent interest oy concerfi to youth participating
in JA. On the her hand, it was perceived by JA s&.m‘har participants as one
efféctive means_of bui ding credibility for JA. wnth professl’onal educators.
Further it was pércewed as ‘an effective means of motiyating paren ts to dccept
and endorse JA partncnpatnon for their chaldren. .
P-ﬂ")blern‘ 3 Avoiding dilution ‘qnaﬁty in JA efforts. A third major
' problem expressed by seminar participants related to activities some school
‘systems have taken - that; in .the;opinion-of JA peispnnel, have resulted in
“diluting the _quality ‘of JArefforts. These examples were reported primarily with -
respect to the Project Business pregram of JA. One instance was reporfed
. where, during' the summer months, a number of téachers in one school, district-
revised the Project Businéss: ‘manuals in ways that'made them appear better tg-
" the teachers. This was done in spite of the fact that te‘achers in“the s#me §Eﬁ£
system had evaluated, the regular JA Projéct Business prdgram during the
preceding ycar, found it to be’ working well, and- had recomnﬂ‘nded it be
expanded. The revisions made by teachers were unacceptable to JA itself and
could not be <endorsed. In anothér Setting, educators exprcssed a desite to
videotape the Project Business presentations made by business persons with a
goal in mind of using the videotape in other classes. Agam JA had to refuse
permlssxon to do this because JA felt that to do so would take the personal
“chemistry” out of the direct interaction between the busmess person and the
student that occurs in Project Business. Still other examples were seen where
teachers” had taken the Project Business materials and then devised thelr own
unigque ways of uSing those matenals w:th students. :
The official position of JA with respect to efforts such as thesc is very clear.
It stems from the fact that the entire JA effort has been built around a dedica-
tion to quality dehvery of services to students. The materials— —agd the methods
for delivery—developed throu;_.,h the work Qf JA headquarters staff have. becn
carefully. field tested and validated as a total package. Where any part of the
total ‘“‘package™ is altered or gliminated, there is an unknown danger of diluting
the quality of delivery of the JA packagé. If school systems elcct to use the JA'
" program .efforts, they must agree to use them in the manner prescribed by JA
itself. If they cannot—or will not—agree to do so, then JA feels such materials
should not, be made available to educators for use. This position, it should be
" stressed, has been taken solely on the basis of the great need to protect the

Q ‘ . . : g
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. quahty and the vﬁﬁdlty of thﬁ JA programs themselves Itis, » iRgpo way, related

.l oto. eithera relu }tance to work cooperatively with educators nor any kind of
' _ dlstrust or Jack of respect for edutators.

Problem 4: The problem of “comp{tmg forces to JA. Prepanng youth to

“take their places in today’s-ocgupational socrety is not a task that can be

- Jadequately ‘accomplished solely’ thrOUgh -the | #&fforts of .educators and the

.~ educational“system. The ‘expertise, persor&e hysical resources, and financial

urces of the piivate sector myust be be erflisted in this effort. This has been

the essent?pasxc rationale behind Creauon of the JA effort as well as such

«

\ Other effort§ as the Exploring Program, Séoutmg USA,; Girl Scouts of America,
and the Natlonal Alliance of Business.'
that has formed a sxgmﬁcant part o
recem years, cqme tq.be known as *

- . .._. - L

ob\nously this same basic rationale’

/the bedrock phllosophy of what has, in

reer educauon. b :

.,, . :

The “pie of tesources avallable from the pnvate sector to support activities

related - to’ preparing youth for understandmg of, appremanon for, and

‘ partxcxpatlon in the private sector is of limited and finite size. Any effort that
takes part of this: “pie”™ of available resources automatically means. that-a ,
‘smaller “‘pie” is then available for use by others "So long as the total “pie”” was
esseqaally split among.non-sthodl groups, there ‘was not a major problem in
that each -took {n essentially discrete segment” of the total preblem and
:appealed to the private sector for assistance in' attacking .that segment. -

- Participants in this JA-seminar rcewed such s“egments in the .t'ollowmg way:

- . - .

. %roup I . . anary Emphas:s
- — o S
Jumor’Acl‘nevement Inc, - - fEeimo Educatxon
Explorer Program, Scout ng e Careerr?:pl_oration S
National Alliance of "Business - ‘Vocational Exploration’
G_lrl Scouts of USA |, Sex Ster'e'otyping (
- N - / ' . ‘-\5\.

[Note “Educators reading this monograph sho'uld}iot assume
that each of the other lorganizations listed above would agree to .
~~  this percclved d1v1510n of emphasrs ] ' " : -
. ) T ‘ . ,
" Further, part of the “pltch” each of these kinds of out-of-school SrQUpS—-&s .
well as others not mentidned by these seminar participants—make sQ the
private sector in seekmg support for their efforts is that they have a vehicle for
use in helping representatives from the private sector mteract effectively both _
' wrtP\cducators and with their students S : - e R
. .
- The JA etfort as well as many others, exlsted long before the so-called
-« career educat;i}_movement” came on the scene Wrth the emergence of career -

- - v
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education, two generic kinds of “competing” problems become immediately
apparent. First, career education -has been conceptualized in such a way that it
includes the specml emphasis given by each of these earlier non-school based .

. efforts—including economic awareness and ~understanding, career awarencss,

. been included in the generic concept of ‘‘career education.’

career and vocational exploration, reduction of stereotyping, career decision-
makmg, work experience, acquisition of good work habits, and moitivation to

" learn the. basic academic skills. In effect, each of these special emphases has’

Thus, unless

. something is done to recognize and avoid this danger, such carlier viable efforts

effort-

as JA run the risk of being swallowed up in the generic concept of * caree‘r
“education™ and- thus losing their special identity. that made them appealing to

the private s sector. : _ _ |
: ;

The steond . operational danger posed by, career education, in the eyes of
these seminar participants, is that educators, in their zeal to involve-the private
sector in the xmplementatlon of carecr.education, have openly “courted” the
. private sector and invited them to work Lollaboratlvely -with educators and .
students.” The doors of the educational system have been opened up for the
pnvate sector without ~requmng them “to pay the kinds of financial fees

reqmred for their. partrcrpatlon in some of thesercarlier. efforts. Thus, the -

danger exists that some segments of the private secLor may abgmdon their
previous support of efforts such as JA and devote the limited resources
_available to them in jommg ‘with educatars in a collaboratwe career educatlon
. T ' £

Those educators reading this monograph who fail to grasp thé reality .or the
seriousness of these problems can, perhaps, be helped to do so by considering
the following examples providea by these JA seminar participants. In one
school, business persons who had been paying substantial fees to JA in order to
get into classrooms for a Project Business effort found the school inviting them
‘in for what they considered essentially the same mission without any chg_;ge to
. the business person. In another schbol, Project Business was’ rejected because
teachers- had, as part of that school’s career education effort, been taught a
course_in eéconomic education through a local university and so felt they did
not need the expertise provided by business persons through Project Business.
In yet another school system, the. State Association of Manufacturers had
worked with teachers in developing and. publlshmg a massive handbook on
economic education for use by teachers in infusing economic awareness and
understand.mg into  the regular classroom. Teachers equnpped with  this
““handb ' saw no need for the' Project Business materials. Rejection of JA
involvement with educators was, in cach of these examples, based on a feeling:
held by ucators that, since they were acquiring these skills through career
educatlon inservice activities, the JA programs were no longer ne.edcd

« ~
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These then are the four major problcms..JA participants in the seminar;
voiced with respect to “working with educators in gengralrand wi th career
educanon advocates in particular. The remainder of this monograph isidirected
toward suggestions for moving toward solutions of these problems.

‘l‘-.. | - o ‘ - . . .
. . . } . N
“W‘hy Educators Should Support }UNIOR ACHIEV.EMENT INC. Pro
Tﬁpse educator; mtprested in and concerned about implementing ddreer
-education efforts have a very great deal t6 gain— nd nothing to los¢—by
devotmg a. part of their energies to actively supporting each of the va \Itous
. programs conducted under the general direction of JUN]OR ACHIEVEM
INC. There are three major reasons why this is so:

~
¢

. First, JA rograms are .hlgh quallty eff‘orts of proven. effectwene_ .
_Developed, teSted, and validated over a long penod of : years, the senior hlgh
school "JA Program has "a long history ‘of success inw delivering economil )

' awareness, understanding, and apyrec:atxon to participating’ youth A similar

. commttment 10 quality’ programs is very apparent in each of the newer JA\ ]
programs described here. There is a little chance that an individual school
system—or even a consortium .of school dlstncts-——could through their own
-@fforts, develop and tmplement programs of economle awareness and under--
standmg that would be of as hlgh quality as those JA has already developed. In’

> those commumttes where JA exists, there is rio need g ran JA representsa

g commumty resource available for use in adding qualit$ hatever a school

. dlstrtct is attempting to do op its own. Evaluations of e i‘ iveness of career
.~ Maducation efforts are almost certain to be.more -positive if JA programs are
-used asr:one of the key commumty resources in a compyehensive commumty- )

wide-career educauon effort. ) ,
. . . -4

Second the JA effort, as a national moye;nent was m:tzated by and
continues 1o enjoy “the slipport and endorsemeént of ‘many of “our nation’s
leadmg corporatxons and “industries. Educators have, with -a relatively few
s:gmﬁcant exceptions, been generally ‘ineffective in getting the career education

“message’’ across to major corporate/industrial - decision makers. If educators -
‘will- become much more active in endorsing, supporting, and tooperating with
JA franchises in carrying out various JA programs, it will be a clear signal to
such corporate/mdustnal gdecision makers that their support of'ZlA has been
justified. Moreover; if this can be actomplished, such’ decisiori makers are .-

" almost certain to become interested in why educators- have become more
positive toward JA When. they do.so, they will discover the existénce of the
.career education movement’ “in Arﬁencan education. JA €an serve as a very
‘useful and helpf’ul vehicle in drawing the attention of top decision makers from
the prwate sector to the basic kmds{_c_)f educatxonal change being champloned -

. - T .‘ - - . . ’ - -
\) - - 12> - _ . ) '
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.. s gammg more: support for the total educational system on behalf of the prwate
— sector Educatlon needs this kind of support. JA can help make it.a reality. -

Tl'urd JA programs represent an effective vehlcle for usé in estdbhshmg and
furthermg effective ‘working rt.ldtronshrps between educators and persons from
the busmess/mdustry cbmmumty One of the pnmc. problems educators have
- found in attemptlng to implement career education is that they don’t know

oW to. most Jeffectively interact with and utilize persons fromf the business/.

AR dustry 'communlty as resource persons in the classroom. Some beginning,
career educanon efforts have - failed becausc neithei Che teacher nor the
business person’were sure of exactly what the business person . is to do in the
classroom or how teachgrs and business persons can best wUrl& together in a
classraom ‘setting. ThefJA programs—best illustrated by Project Business—
provide® th¢ business person and the teacher with specific= instructions,

‘ matenals and meYhods for working together The entire JA effort is intimately -
. involved in prowdmg‘thc business person avith, in effect, a set of “crutéhes™ fu
"J use when sHe/he enters the. classroom settmg She/he is instrycted in. wha ta.’

. do, how to do-it, and is provided with cohcrete materiald for dse in
rmplementing the effort. In short, JA represents a vehicle for use in making the

3

P

business person feel both comfortable and competent in the classroom’and for -

establrs}ung posrnve working relauonshlps with educators. Business ‘persons
:*‘who have been through the JA expenence may well find it easier and meore
‘comfortable. working with educators on other phases of” carcer education.
Teachers who have interacted with business persons through IA will, similarly,
* feel more comfortable and secure in relating with such persons in “other kinds
.of career education activifies. .JA can enhance and improve working relation-
ships between educators and persons from the busmess/mdustry eommumty.

[N 1

-
-

- -

_ ‘These, then repr"esent three basic reasoﬁs why those educators; interested
"+, and involved in career education should become eagerand active supporters of
JA programs.- A similar set of reasans why JA' personnel should become active

supporters of carcer education efforts in educzitron-could of course, very easnly.

be compiled. That task is better left. to JA personnel themselves. . S

- - (¥ < <.
- ' -
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.‘ Specific Suggesrions for lrnpfoﬁné iJA/I::dilca'tor Working Relafions!lipso :

-~
[

“Several action suggestrons are in arder. for those educators who support the
rationale for working with JA preSented in the preceding sectipn and are

» - desirgus of r.ontnbutmg Lo solvmg soine of the major problems identified by
- JA participants in this semirar. It is hoped thdt one or mOre of these may
appeal to those educators read‘tng this monograph

-
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i by e}reer\éducatmn Since such ehanges are totally consistent with the-'
derlymg \phllosophy of JA itself, such awareness may prove helpful in’
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. 1. Inchide a “JA ORIENTATION SESSION™ in career education inservice
activities ,for educ:ciitogs. JA personnel in those locations where JA franchises .
exist can be expected to volunteer to serve as resource-persons here. Educators
need such an orientation prior e the time they are asked to distribute JA
n‘gateriaj to students and/or work with JA personnel in various kinds of JA '
prégram will be much better if educators are helpeg to understand why it is
important to do something before they are asked to do it

2. Identify those,educators most interested in working with' JA personwel
and encourage their interaction with JA persons. Obviously, not all educators
will be interested in or “thr&ed on’’-to JA—just as not all are *“‘turned on” to
career education. It will be eXtremely helpful if Project Business-programs take "
place in classrooms whose g_e/achers are sufficiently interested in the program

to: (a) pacticipate in the training required for this program; and (b) participate
actively in the tedn teaching called for . Project Business should not take place
in those classrooms where teachers are so disinterested they leave the room
during the time the business person is present. '

s

- 3. EncMA franchises to include in their total efforts the use of senior
high school JA Achievers in the JA program of economic awareness for Sth and
6th grade pupils. Agag?n, such an effort should begit by identifying those
elementary school teachers interested in working with JA in this program.
Meetings between “such teachers and JA pe.rsonnel should result in rapid
expansion of this very much needed effort. o : :

_ 4. Encourage school board members, classroom teachers, nd educational
administrators to visit senior high school JA program sites when youth are
present and involved in their project activities. Such visits will provide
convincing demonstrations of both the nature and the quality of the efforts. It
should lead to discussion of ways in which student accomplishments can be -
reported to the school system for consideration in awarding of academic credit.
Npt all school boards, of course, will choose to award academic credit for the
seor high JA program evén after they have seen it in action. If this is done
systgmatically, however, there should be a substantial increase in the number
of school systems-awarding academic credit for the senior high JA program - °
activities. ' o o :

5. Actively suppori;he involvement of senior high school students in' the
JA program. The regligr JA program’ for seni gh school students is so ’
complex and expensive it is unrealistic to expect-that sufficient resources will
ever be available tp make it an activity in which all students could participate.
At the same time, many morc students than are currently being served through
this effort could be accommodated in several of the JA franchise locations. All
or _many students who participate will need “_strong words of encouragement

‘- » ) - \J |
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and reassurance from thelr teachers. This is not'a program tlxat educators
should appear disinterested in or unsuppo.rtnve of in the eyes of their students.
It is not too much to ask that educators endorse it to students and parents as a

good thmg ‘—for it certau!ly is! . SN

education® effort.~Volunteers from the private sector now Active]y engaged-in’
JA .programs cannot realistically be expected to have titne to algo serve as
volunteers in other parts o# the total career education effort. These “JA
volunteers™ &hange, however, from year to “year. Those busihess/industry
persofis who have served as *“‘JA volunteers’ in past-years have acquired a good
working knowledge of both youth and of educators, In addition, they can be
‘expected to have acquired a commitment to the general go s of career
edu,canon and a feeling of comfortableness in dealmg with educ 'l;hey are
ideal resource persons for use in the school system’s cireer edu atlon efforts.

JA personnel from’ local franchises are in a position to furnish school systems
,with~lists of such persons. It représents a rich resotirce indeed. '

6. Seek involvement of JA “alumn'“ from the private gctor in the canreer

shndmg in junior "high school career education, efforts. Project Basiness

represents an opportunity to get persons from the busjness/industry com-

' .munity into classrooms*tinder conditions wheré positivzkilrtionstﬁps with

: educators are likely to result. Moreover, the quality of thi fort would be

~ most difficult for.school systems to “duplicate through their gwn efforts. The

‘contents of the Project Business curriculum represent an éssential part of the

understandmgs ﬁareer education seeks to convey to, youth If educators see

~other’ aspects of economic awareness and understanding they want to convey

to ‘students§t can be done as a supplernent to Project Business' without
destroymg the ntent or the methodology of Project Business itself.

i 7 Use Pro_|ect Business as a ma]or ‘delivery system for economl?der-

B 8. Seek to encour{ge other community gfoups to J nals in
settings where JA franchises are not in operatipn. JA headquarters as a system -
‘whereby organizgtions. such as a local Chamber of Commerce, Rotary Club
etc. can, for a fee, receive those JA materials that will aHew them to operate
under a correspondence type arrangement, many of the activities associated’
with the regular JA program for senior high school students. While. sitilar
zrrangements are not available for use of either-the junior high schd8l or
lementary school JA program efforts, the potential availability of the JA

\seﬁtbr high program materials represénts a ’‘resource that many smaller

communities could utilize. . R
. ' - -

9. Appoint a JA person to the local career education action council. Where
JA franchise operations exist, persons operating such franchises will be in
contact mt}rn school systems. It would be very helpful to such persons if they -
i5 . S
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‘became awage of and interested in g¢he total commuqlty-vnde career eduocation
effort ﬁkmg place In addition to helping JA personnel view the JA programs
broader perspective of a total career education effort, such a move would
al 110\\5 the JA personnel to become aware of other kinds ,of community
‘caréér education efforts with which they may wish 1O relate—with or without
the involvement of educators. The expertise oY JA personnel would be valuable
on any Coinmuhity- Career Education Action “Council. It is an expertise that
shouldbeutlhz.ed T . . ) .
) T4\ >
It can be expected that, in most (.ommumtles where jA Iranch;scs are in
operation, JA personnel will be w1lhn1., to>work with educatorsin implémenting
.. .any or all of=the suggestions rpade here. None of them represents an expense
for the schpol district. Each holds potential for better servu; youth.

-

[ . . -

Concluding Remarks . T . S S . o
| - . e | - - ) .. * J - : ’
""" _' _ If career education is truly to become the kipd of broad-bascd community
effort that we seek, it is essential that the *‘communit i be defined in terms of

" jts various segments that hcld potential for contributin g céffectively to the total
career educatlon. effort. JA represents one such communlty segment that exists

in most of the major ‘metropolitan areas of our nation. It should certamly be
used as a resource for the effectwe implementation of a total commumt»y
career educm;on ¢ffort. - .

[ * .

. As JA=and other community elements—are, asked. by school systems to-
xbecome partners irra total collaborutive comnfunity-wide career "education
‘effort, it should be readily apparcnt that “‘career education’ is not an effort
that i wned, controlled, or-. operated solely under the direction ofl the
education system. It is legitimate to refer to JA as one important ingredignt in
 the effective implementation of a commumty-w:d«. carecr education effort. It
‘is not appropriate, however, to refer to JA as “carcer education.” Instead. JA
. should be ghought of and discussed as JUNIOR A'CHIEVFMENT 'INC <2
valuable resource for implementing carcer edu:,{ hat
JA—and all other community organizations involved ih thlS tota f i
their own identity and uniqueness. Because, for example, jGeneral Motors
‘Corporation has issued a pollcy statement endorsing career edfaication we don’t ;
think of General.Motors as ‘“‘carecer education.” Rather, wefthink of General
Motors as a major organization who, through its efforts, 1aking important’

- contributions to implementation of the career education concept We should
be able to thmk in similar fashion, about organizations such as JA. .

P

-
.

-

The-career educanon concept can best be lmplementé it is given freely to
a wide variety of ¢ommunity elements for * owncrshlp —not hoarded by the

>
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ducatlonai system as !houg,h it really . “beTon%" there. JUNIOR ACHIEVE-

"MENT, INC. represents one of those inwportant kommunity segnients-to whom

we ar¢ trying to give the career eduXhon coreept. The JA cffort is certainly
f

. well dualifi to be regarded as onelof the “‘owners’ of career egucation. If
they Ho JNid, as a result, join their effdgts with others while retaining Wesd own

ident and autonomy, they can contxjbute still gnore to helping”AmNe
. youth become productive contributors to the Almerican private cntéeprisé -
> - system< L _ ) . . -
. s *

Whether Br*not, JA” will choose tu/ﬁ'u.ept Apartial **ownership’ —and thus
S— partial responsibility—tor helping to implement career cducation as a com- C
|t)>3 ide collaborative effort is, of course, up to JA difselt. A large Jpart of
- the an3Wer will inevitably be found at the local com nity. level *here JA
p&%onner and edl‘xcators will decide the extent to which/And thé ways in which
they will work together. Obviously, these pcrsonaln itferences that exist will €

- be at least as important factors as are any kind of generalized acceptance.of_ tbe
~ admxttedly id¥alistic recor;mendatnons mhde in this monograph * S
}

“Part of the answer must be found in the readiness of JA to change in its
flexibility and its willingness to join ftorces with cducators and other
community «groups. Will JA personnel in local communities be Willing to _
increase the amount of time they make available to pal'tl(..lpdtc in tcacher -
inservice activities in- career education?Will.JA be willing and able to develop
somge_adaptations in their obviously excellent senior high school JA program so
as to make it possible for more youth to participate? Is JA willing to embark
on a more active campaign to expand its economig awareness activities at the
’ elementary school level? Will JA personnel be willing to allow Pro_;ect Business
to fit in with efforts of other community._groups who aré also interested in
working with junior high schools in promoting economic édutatlon" Only JA
can answer questions such as these.

-

. JA is a potengally powerful vehicle for usc in implementing the career
education concept. It is time that both JA and the educational commumty
make decisions relative to ways in which and thc.gxtent to.which this vehicle

w111 be used
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. Issues Raised by Participants TN .
A _ _ , e .
Mlow can J?nwhievement get its message to parents? . .
Where arc the “‘hot buttons“ for tcaehers to encourage them ‘:o participate in carcer
educ-tﬁm" .

»

How can.the high quality (personnel in Junipr Achievement be retained in light of less
thap adequate involvement, of school personnet in some settings? -

~—

How can Junior Achievement be more effective in working with the variety of school
organizational setops and curricular arrangements that exist at the junior high Jevel? ;-

can Junior Actnevementﬁp to get the business community more involved in .
career cation relatu‘hships with educators"
How can Junior Achievement prog:a.ms be developed to fit better into both career .
development and econom'ic awareness?

How can Junior Achievement relate with teachers in ways that will keep teachers
 from feeling we're invading their “turf?"". . .
-~ -
How to help teachers recognize the non-competitiveness with education, i.e., the
uniqueness of the Junior Achievement effort?

What role does JU‘I}iOI Achievement play in career ed(t:ation?

L -

’

~
-~

What is the likely effect of declining scho enrollments on Jumor Achie_vement
\interact:on with schools? (mcludmg tea feed to hold theu- pos:tlons) ) L
x - -
How to best reduce the mutual lack of understanding that now exists between persons
in the private enterprisé system and cducators? =+ - .
. - : :
How to better bnet‘ Junior Achievement persons tor Project Busmess in ways that
help them better functlon in today’s school cnvi.ronment" -

—~ y——
]

How to get educators to recogmze that some non-educational community resources
are really domg career education now? LS

1 .- 4 .
*s making decisions about what courses ar ught . in schools? (for example, '
- should we teach E,Eonomic Education or-Beginning Guitar?) -

How to build credibility for Junier Achievement in the eyes of educators?

—

-

How to get Junior Achievement involvement in ‘““modern”’ schools where teachers and
students vote, rather than administrators “.dec'idc on what is to be done? ~



17.

18.

19.

27.

28.

- F] -~ -

What is the effect cfTect of decentralization of educational decisionmaking on getting,,
Junior Achievement school agreements? (another way of sta(lng Question 16)

Growing pnsence of consumer educ-uon as a ponible neptive force qu’tehhins
economic education, .

‘_\
How to obtain a greater understanding of Junior Ac.hicvement among educators and ©
‘members of the broader community?,

L4

How J,mior Achievement.can help youth really get into, cueexs" -

.What can Junior Achievemcnt at the lO—thh Grade *vels do to become more

involved in career education without lonnp its identity?

-~

. How can Junior Achicvement help schools avoid ‘“‘re-inventing the whoeel™ in career -

educntion —such as, for exampie, activities like the ‘“‘adopt a school program?

. How can Junior Achievement contribute better to career educatmn‘l'effom to teach

sdaptpbility skills?

How can a general school marketing strategy for Junior A'chievement be deve!oped
when onec condden the wide vanety of schools that exist?

e -
3

Vs
How can .lumor Achievement contnbute to teaching “whats{nght rather than
“what’s wrong™ with the private enterprise system? ‘
}

. Are changes needed in Junior Achievement in order for Jumdr Achievemdht to

become a more mtegnl part of career education? AN

Is the current apparent necessity for teaching youth such thmgs as banc work habits -
interfering with the more advanced Junior Achicvement program materials that
assume such things have alrcady been taught?

* -

How can we 'avou:l educational systems taking over Jumor Achnevement prognm

.materials and setting up programs of thecir own which, in effect, compete with Junior

‘Achievement? - N

-
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