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'Tcharacteristi's of adult basic education (ABE] and adnlt secondary

- programs helped them deal positively or negatively with their

- proportion of mistrusting students in the sample was greater. than the
.proportion of- trusting students. but the proportionlhaving high ' .

,developlent and in cohtrolling negarive influences.

low pertinent c%:cerns for trust. ABE/ASE students viewing t

affected by educational- experiences. Several rdSearch questi/ons were (r'
|

education - (Asn) students and the 'extent to which these concergps pre - "p&.~
fornnlated; for example, what proportion of ABE/ASE students have a. |
4\

- nfavorable - ratio" of positive aspects of an ego-stage crisis over the o

negative'aspects? Seventy-two volunteer ggB/ SE students, aged ‘ L

sixteen to s¢venty, vere given a self-description questionnaire to ;\;'
determine their perceptions of their psychosacial characteristics.

Also, an educational experience.questionnaire was administered to .
determine thefextent to vhich students believed their €ducational . -~ = |

L

cqoncerns for trust, autonoay, initiative, and/or industry. The

pertinent. concerns for trust:was greater ‘than the proportionxhaving W*E
enselves, R

as -having a sense of positive autonomy was greater than the o\
proportion. viewing themselves as ‘having a sense 'of shame and doubt. | e,
It appears from 'another. finding of this research that ABE/ASE .
prograis are generall doing well in pronoting posftiég psychosoc1al '
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»'Introductionﬂ' T | .
Fion » ‘

‘ .
¢ - N

.This paper reports the findings of a researem project that was

L3

conducted ‘during - the Bpri%g of 1978. The study #nvestiéated the'

L b
Pﬂychosociai charac;eriﬁt;;;—;f_;dult basic educqtion (ABE) and

adult secondary education (A§E) students and‘the extent to which .

‘Hastings

these concerns ﬂre affected by‘qducational experﬁencesrl
Much of theﬂ11terature on the psychological and sociological
! .o
characteris ics ?f ABE and ASE students (Andersony and Niemi, 1969-

968, ﬂavale and Lindsey, 1977) suggesdbd that many are

"mistr L:' "dppendent, "lack inltlative,. anF."lacklngyln,self
" Although the terms and concepts used by theaﬁgauthors

l ‘

were not grounded‘1n a common p01nt of reference, or base n 1n;éﬁ"
l

depth emplrlcal research their research flndlng% painted a negatrye

I

portralt of ABE and’ASE students. The preser t stjudy- prov1ded a
|

'"test" of the llterature to detérmlne 1ﬂ/the sychosoc1a1 charac=

terlstlcs of ABE, and ASE students, when 1nvestlg from an in-.

B

depth psychologlcal framewonk, are s1m11ar up th descrlptloﬁs

w

1

whlch were prevalent in the 11terature.

. .
I ?

[
Q
The llterature concernlngKthe classroom env'ronment of ABE

and ASE classes (Me21row‘et al., 1975- Kreltlowq 1972; Flaherty,

1970) sL/gested that teachers who malntaln h1gh ‘student enroll-
ments tend to dévelop trustlng, frlendly relat10nsh1ps w1th
students. In a gedéral sense, thls study asked; "Are such
concerns really 1mportantbto ABE and ASE Students?" and "Do.s o

. the. educational experlences of ABE and ASE programs fac1l1tate

. E
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The terms ABE- and ASE were used in this study to describe stu-

dents who were enrolldd in literacy programs for the purposes of
¢

incrj}sfng their competence in. reading, writing, computing, pur=

J
suing career. goals developing coptng skills and/or obtaining )

general education deveLopment (GED) diplomas. Aﬂzﬁstudents were

those students who' were enrolled in grade levels ﬁ?through 8. ASE

’students were’ those enrolled in grades equivalent to 9 through 12i'

'Research Questions

A
& -

[

' To address the problem outlined above, several-reséaroh;ques-

\ ¢ P Ve

"tions were formulated.'_' ' SR e

-

l. \What proportion of the ABE and ASE students ‘in the sample
. have a "favorable ratio" of the positive.aspects' of an
ego-stage crisis overx the negatiVe aspects?

2. What proportion of. the ABE and ASE studernts in the sample
; have high pertinent, low pertinent, or inconclusive per—
‘. tinent concerns for "Trust "Autonomy, " “Initiative,
| ’,and/or "Industry?" s . - ' ~

- 3. a. What proportion of the ABE and ASE students 'in the‘
. '+ sample believes that the educational expériences in,
ABE and ASE programs greatly influenced them to’
become more positive in respect to their psychosocial
concerns for trust, autonomy, 1nit1ative, and/or
L. industry? What proportion believes this influencé
- . . has been minimal? What proportion believes’this in-
‘ tfluence helped some, but, not greatly?
b. What proportion of| the ABE and ASE" students in the
. sample believes thht the educational experiences in
'ABE and ASE programs greatly. influernced them to
bécomé more negative in respect to their psychosociil
concerns for  trust, autonomy, initiative, and/or '
: " industry?: Wwhat proggrtion believes this'influence
/ has been minjimal? at proportion believes this
“influence heﬁAsd some, but, not greatly?

3

’
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o -Background ) . ; - \

A%E and ASE programs/were mandated by the federal governmenq

\

to provide illiterate ahd functional illiterate adults a mehns to -
acquire and upgrade thei -literacy skills. These progrgm‘areas ' \\

are. in their infancy in térms of being academic programs of study,

and are still developing -in, their abilities to facilitate the learn—
’ ing needs of the students who enroll in ABE and ASE classes. Since

these program areas are young, in t&rms ‘of their. history, thquack
1

. a foundati n that is built on’carefully designed r&search studies

[
that focud on ‘the specific problems of the field. For example,

many t achers who teach ABE and ASE stud nts have ‘relied .on the - -
literatu e that’ describes the ”disadvanta ed” adult (Anderson and |

Nﬁem# 1969) to get an. idea of the types of students they should

>
expe t in their classes.‘ This type. of situation has prompted

other authors (Kavale and Lindsey, 1977) tp call for more research

‘ on prOblems that are specific to ABE and ASE programs.' S
' ‘ {.

Iﬂ the ABE and/or ASE program, the teaching/learning enVinQn—

ment, th 1t is, - the transactions hetween teﬁchers .and students and R
a " ! b4 2 '
' among séudents, becomes a crucial’ elemen in the student 8 choicé

i

4% to remain in the program (Kavale and Lindsey,

‘%@75) Therefore, to be- effective in offerrng programs that fac1l—.

1
Qo>

’litate the needs of ABE and ASE students, the teachers of these _

:,students should have a thorough knowledge of the characteristics
o - 9 : M t, ,‘ r . "

s
e
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of the students enroll}ng in’ their classes, the psychosocial concerns

of those students, and the extent to which the educational environ-‘

meht affects psychosocial concerns.

\ , o
\ The literature concerning the psychological and sociological

J

‘ characteristics of students indiizted that many have negative char- /7
indicated that teachers tenqgfo-

acteristics. This literature als

establish classroom environments that respond to such' negative har-

acteristics (Mezirow et al., 1975: Kreitlow, 1972) That is, teachers

tend to place a high priority -on establishing friendly, trusting
!

relationships with students. ' o .’ o f‘ s
, RRE

The literature on the current problems and concerns of ABF and
ASE teachers indicated that the high rates of absenteeism and‘the
dropout rate are major areas of concern (Mezirow et al., 1975)

Other authors have argued that teachers should be more sensitive
<
Q the peculiar needs and characteristics of adults as learners

"

(Hand 1968) and that teachers peed to understand the students in

their own sub-cultures (Kreitlow, 1965) These. authors argued

i

further that more spec1fic research 1s needed to" 1nvestigate the
characteristics and éonderns of these students.'z ~

The review of the badkground literature 1nd1cates that manyLof

7

- the studies that 1denti ied psychological and. sociolOgical charac—'
3 A {

\\ teristics of ‘ABE and ASE students were not grounded in any theoret-

ical framework. There ore, the terms and concepts they used to

describe these, student are questionable in terms of thzinameanilg

and applicabilﬁty, i. e., certain terms have theoretical y based

N\
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meanings”and tend to thange'with the theory, e.g., the termA“self-

'conCept." Also, most of these studies have attempted to explain
the, psychosocial characteristics of ABE and ASE students by drawing
, inferences from an examination of the students' environmental }

| surroundings (Anderson and Niemi 1969) These authors implied that
there is a close relationship between the individual's environmental
surroundings and his/her amount of ego strength For .example, -
Aridergson and Niemi (1969) argued that because a great number of

] disadvantaged people are dependent on public: assistance, they can
be characterized by their lack of self—confidence and their develop-
ment of dependency attitudes./aThe methodology of these studies |
appeared to lack an in-dq.th/focus on the speczfic»psychosoc1al
characteristics and concerns of students
The present study employed a methodology which g‘ovided for a
tighter reggarch design than those studies reviewed in the litera-

" ture. It employed the theoretical framework of a depth psychology, '
,En investigating/the psychosocial characteristics.of ABE/ASE students,
More sgecifically,‘this study employed the ego stage model developed

- by Erik Erikson (1963) to 1dent1fy and deScribe the psychosoc1a1 _
characteristics of students. Erikson s model provrdedéan in-depth,
theoretically grounded approach .to the study of the problem and

,
also proVided a ba51s for consistency in analyzing and 1nterpreting

-

‘ the results. This model described human development in terms of
<

lighf ego stages in which the 1ndividual "through his/her ego, must,
“ \ T . .




B ‘ o - \.- .
confront inner and'outerlconflicts.' It' provided a theoratical basia
farom which to investigate the subject within his/her environment \

~* and the manner in which the environment has infl ncedlthe develops
ment of the ego. | } ¢ | \ )

This study operationalized the theoretical constructs of ér;;- \—-
son's model thr.ugh the‘upe of. attitude scales. These attitude » \
scales were used to gather information on-students' psychosocial .

~  characterigtics and concerns in an objective and systematic manner. rﬂ
“-This approach allowed\the researcher to gather similar information,
in a consistent manner,’ frcm all the sibjects in the sample. "It
also gave the researcher-tightef control omer the\sampling process,
encouraged a larger sample, and provided a more reliable basis ‘ \\

h of consistency in analyzing the data than the other studies\ﬁated

in the literature.

. &L

A
i (e A

Theoretical Framework

This study was hased on Psychoanalytic theory It was concerned'
y with the application ‘of ego psy;;ology to prov1de descriptions of

the psychosocial characteristics of -ABE/ASE students. . Boyd (l964)

suggdst d that there are two strong characteristics of ego psychoj
x lqu which made it suitable for a study of this nature: a) ego

psychology describes humdn behavior in developmental terms; and

mb) the - dequopn-ntal terms and concepts. employed in ego psychologyv

are rooted in the pringiple of transactions between the growing .

o~

.organism and the:changing environment. Ego psyghelogy strives to.

. .
A J .. . .
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discover the .integrative and disruptive'forces‘acting withgs%:nd on
" the hyman organilm as it attempts to handle prohlemsarising\ ; \\

\

\ various fields of operation. The model developed by Erik Erikson

\
(l/§3¥(represeﬂt the specific theoretical formulation, within the \ :

o\
) \

.A;ea of ego psychology, that was employed in this study. o ;.

Erikson!s Theory

)

The hodel described is!ﬁrikson's theory provides a descriptio
of human psychosocial deve&opment. He postulated that people;pjlf“ '
' gress through eight eéo_stages in whjch they.must confront inner |
and'outer conﬁfiéts. Eacpfsuccessibe stage\brings thefindividual
’,,/) into mdre complex activities and interpersonal relationships. He
postulated further that each stage: follows an Vepigenetic' pattern,
having~1ts special time of ascendancy, in‘which the individual,
through the functions of his)her ego, must resolve a binary conflict

qr crisis, the sqlution bf which will significantly affect the ego s

A 7

,fuﬁure development ' . - \ :

Erikson also noted that in/nggmal healthy developmedtxqf the
‘ego there is not a sharp polarity to the solution of a crisis. A
posltive solution to a crisis, e - trust as oppos d to mistrust,-
. is also composed of a certain residue of(the-negative. Also, each
crisis exists as an. active dimensiog’of the ego as new’ crisis are '

. , . . v .
- met. Erikson explained his use of the term "criéis" when he salw \\
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re in a developmental sense to connote
atastrophe, but a turning point, a

' increased vulnerability and heightened
eraefore, the otogénetic;, source of gener-
and maladjustment. -(Erikson, 1968, p. 96)

-

eaction in Whtch an individual resolves each
the individual's pe}sonality can be charqc-
vidual who resolvegd the first stage positively
s a "trusting” person. F\~_

t Boyd (1961, 1964, and 1970) added an

6 thé”"phase—sgecific” concept mentioned

that individuals who have resolved phase-

; . Y ' :
ve “pertinent'_concqrna far these stages at

lives. He has found that as individuals
ichoncerns, they have pertinent concerns.

already resolved. He has also found that

hhye pertinent concerns, at particular points

L d — -

o change .their concept of themselves in

n’queStion.‘ Foi example, an yndividual may:
‘ .j . * . -
ncerns for the stage of "Intimacy.vs. .

it Aijsf ficult to'positively resolve this

3ive negative residue in the stsge.of "Trust
> s ‘
:re, the individual could have a "pertinent?®”

trusting. 4 —

T : < o '
nges\Qf this model.provide the tessential
relopment of an adqlt ﬁérsoﬁhlity.' The [ ]

S of an indjividual's sense of identity will
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n‘) N
be determined, in largglpart,yufhow well he/she has resolved these

. . . \
ogoﬁ;éagep. In aoccordance witI,the thedry, adults may have "phase-

4

. ) ‘
'specific" concérns for the sta 4- of ”I#ontity vs. Role Confusion,"

L

"Intimacy vs. Ilolafion," 'Genffativity VS . Stagnation,"'o; xlnteg- ‘
. 'y J . (4

g . !
rity\vs. Disqust/Despair.” However, thqy may have "peitinentf

8 for any of éhe first four stagds with which they are not -
N \ : .

content In this sense, the. future dev }oément of an adult's

X B . . .. . ) M . i |
personality is also significantly influenced by the reaolutfon aof
-the firxrst four stagea'ahd their degree of pertinency.
| : Methodology '

< \ ‘\ ‘\

' -~ L Vo ) '
Boyd (1974)~J§gued that manﬁ of the assumptions and self-
1

)
¥

I perceptions we ho ip human beings are held at bay in the uncon-
. N !

Y

sciops realm of the mind.' These unconscious thoughts and ideas
also influence oyr interrelationships ﬁith other people and our
intrarelationships to ourse1ves3, Boyd prdvided a- more complete

* explanation of the relationship of the unconscious to the self

when Ngiae}d, " o S . .

~ ﬁhsee the unconscious as, standing for that cluster of
examined assumptions which within-their own context !
attempt to structure transactions. These unexamined |
assumptions remain g8p as to share in one way ot -aflothex
a basic proposition %~ that an open examination of the :

'

_ assumption-would destroy some aspect of the,individual'T .
7. life-view and thé maintenance of this life-view is ;
- crucial to survival. The conscious is observable <in '3

the individual's open examination 'of assumptions which
serve as the basis for his decision-making. (Robert
Boyg, 1974, p. 11) ' |

. . ) e
a .
’
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. the ego-sta

. h)
f Thefotoro, this ro-oarch e?umined those alsumptions made by

ABE/ASE ltudekZl, in their ovoryday functioning, which underlte o
I

their dacilion-muking procoslol. This objectiye was accomblilhcd
through the ude of lolf-raport in-trumentl. Boyd stated that,

The relpon-el on the lelf-report instrument are a
det¢r1pt1V0\gonfigurntion of the.ipdividual within

gé theoretical framework. This is how
the individual views himself. In a manner of speak-
ing these responses give us a self-portraif . (Boyd,
1974, p. 25) \\ -
In this study the atudent‘h-relpgbies to statements about

+ ‘him/herself concerhinq interrelptidnehip; and 1ntrarelationships

. 1 ,
provided a "self-portrait" of ABE/ASE atudent*x

o

Inltrumehtation

The Self-Description Questionnaire , ' .

The instruqent used was developed/;y Robert qud and puBse-
quently tested for eliability by Boyd and Koskela (1970) It was
designed to: gather information on an individual's perception of
his/her hehavior patterns. The original instrument was composed
of 160 items end eadh item was cénstructed to have a positive or
negaeive va}é&ce to the solution of a given ego criels. Each

r

item was loeated in one of five fields:- physical, societal,-
interpersonal, familial, or self;' Boyd (1970} argued that these
fields- represent the scope of an individual's transactional

relationships with his/herself the surrounding environment and
his/her relationships'with other people. He justified the

o



.
B

1nclu31on‘o.‘these frelds as essentiallto’the constructlonJOf‘the

':Instrument when he lald '"Every test 1tem on a personallty 1nstru-

-~ o~ °" « i

ment h&s ra content», a—valence, and a 1ocat10n fleldll (p. 4) 3

A . ﬂ N < . \

-

/
: Thls'instrument also employed.a pertlﬁency scale to gather

fdata on-the’ 1evei\of concern a partlcular 1tem has for a glven '

- ° - - - » —

subject, and a like—unlike scale tc determrne the extent to whnch

‘the subject 1dent1fied with the statement on the questlonnalre.,

- o

Therefore the 1nd1v;dua1 taking thlS‘instrument could make four

:pb531ble responses.r : "'r._ o - : 'wf"' _.j;

sl

1) a statement may have been 11ke the subject and held a
hlgh &oncern for him/her,u ) .

2) a statement may have been unlike the subject and held
little or no concern for him/her; ' 4

3} a. statement may have been like the subjeot hut held
J & 11tt1e or no concern for hlm/her;,.i

-

4) ‘a statement may have been - unllke ubject, but held*‘
’, T a hlgh concern for hlm/her. '

Botghscales had -a range of 6 p0351ble responses by each subject

»

The content valldlty of this 1nstrument was estab11shed by

{2.\

ﬁSelthescrlptlon Questionnalre as possess1ng hlgh 1nterna1 con31s-

-

.tency, rellablllty and stablllty measurés.' Boyd\(1970) concluded,

It d‘ﬁld appear, ‘based. on these results, that the Selfv
Description Questionnalre possesses sufficient rellablllty
and validity to warrant further .research and to be employed .
experlmentally as an.'instrument to study ego stage develop-
ment among adult populatlons. {p. 13y _ ,

l'r.’

&,

- a . . : Lo . I
. o : M e . )

Boyad and Colley in 1966. Bgyd and Koskela (1970) establxshed the -



'_as classes,ﬁwhen he sald,‘v :; 'n\g-

f

. s R . ,. N _‘ - \' "\.&h‘ . ' . : N .
'-Th&s instrumenﬂ”has«also*been used by other researchers (White, - .

;1‘1976 and Borger, 1969 and others) who- have found 1t to be an

J A .

'effectlve measyre of ego-stage resolutlons and pertlnent concerns.

-~ . /.
Because of the nature of thefsample and practlcal constralnts,
su as a sample compésed of functicnal 1lliterates and. low llter-. '
ates, and tlme 11mitations, a shorter’form of the Self-Descrlptlon

. 1 4

‘Questlonnalre was employed in thls study. Boyd (1974) indlcated :

-that the use of the short form is appllcable in small grougb, such

L

N . ~
Nelther the Self-Descrlption Q-sort nor-:the Self-Des-

cription Questionnaire could -be used in their existing

formag to provide the kind of data that was required to-
estabilsh congruency. It was necessary to have some

other group members and what he wanted from them. -It B

'was possible to restryeture the existing items in order

to have them read ;9/%he manner to fit the requlrements,..t“
Three of the five fields were drOpped, physical, sotiety
and famlly, and the remaining two fields, people and -
self, were retained (Boyd, 1974, P. 53)

Boyd argued further that thls form has two advantages~x 1) it

focuses on the two flelds whlch are. clearly the most central aspects'

of small groups, and 2) the form is much shorter, 1 €., 64 1tems,~
¥

. and therefore would be a real advantage 1n texms of the amount of

tlme needed for adminlstratlon. ) o , _ | .';

Although the items on' thls instrument were. non—techyac in

'language constructlon andaccommodatednuddle-class laﬁgua usage,

i

u a problem was. ant1c1pated in u51ng 1t w1th a low-llterate popu—

latlon. This problem was controlled«for by“ 1) revising the ) ;(
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populatlon, :'piacing.the revised instrument on-audio tape'to be
v 4 ._w V
admln;stere v1a taped recording, 4&nd 3) pretestlng the 1nstrument

»

A -

w1th a group of ABE/ASE students to aSsess its effeqﬁ;veness, o

clarlty and appllcablllty to such\a populatlon. The resﬂlts of

;e
4

R thf pre-test are d1scussed later in thls paper. - -

) - s

In summary, the@Self—Descrxptlon Questlonnalre was employed

1n thls study to proVide a “self—portralt" of ABE/ASE s dents'_
percep 1ons of the}n-psychosoc1al characterlstlcs. Such a self-

/; portralt prov1ded 1nformatlon‘on the student‘s consclous and un-'

--conscxous perceptlons of hrm/herlslf It also prov1ded a ba51s

4

.~ for draw1ng generallzatlons about these/stu%ents' bharacterrstlcslv_

and those concerns “they conslder to be pertlnent at thls point -
. U } L : .
in’ thelr lives.. —_— ;\;‘:\ S SR

-8

« The Educatlonal Experlence Questlonnaire

hlS 1nstrument was developed in’ the fbrm of aagfttltude-

scale ‘to assess students' bellefs and behav1or§ concernlngthe
-

extent to whlch the1r_psychosocia1 concerns for trust) autonomy,

1n1t1at1ve and/or 1ndustry weqe fac litated throubh the educa-
), . | .
tional envrronment of ABE’ and AQ@ classes. B

Thls 1nstrument was also deSrgned to assess, the affect that \

k]

' returnlng to an educat10na1 settlng has made on the personallty

of ABE and_ASE students._vEachgstatement began‘w1th the-phrase,r~
"Since being in 'school again.." and was designed to focus the

P




N

subject's attentlon on two aspects ‘of pers nality developmentfas-*L

they related to tHb experiendés he/she had encounQered.ln the ABE/ASE\

class ‘or prOgram.? These two aspects Were- .a) the first four stages

‘as deflned by Boyd (1970). Therefore ea h statemént that the

u-<

3 solutlon of one of the f1rst four stagesxlOcated in Erlkson 's model

a

"been located in elther the fleld of 1ntefpersonal relatlonshlps
»
[
or self and 1nd1cated proqress or retrogress 1n.re1atlon to the

stages 1n,Er1kson's model whlch resulted from the1r experlences'

- in the program, . The scor1ng~for this 1nstrument was done - on a .
7s1x point, ‘1ike - unllke scale. R lf‘ DT -;“‘\. ‘fe;V /

The content and construct va11d1ty ‘was establlshed by asklng |

-,

‘ia panel of flve graduate students and two ABE/ASE teachers to . jf] .

‘ assess a pool of 120 potent1a1 1tems. They were asked té.comment -j
L - ‘

.on each statement's clarlty and language usage. After evaluatlng |

the responses from these 1nd1v1duals a group dlscusslon was held

‘ 'to clarlfy confllctlng points: of v1ew. Lo <'l B LA

Based upon the 1nput of. these persons, the statem ts were‘-‘
rev1sed - A panel of-three Judges,‘conslstlng‘of thregf:rofessors;
<was then asked tO'rank the‘statements in terms of'their'appllcaﬁﬁ.
bility to measure the varlables under study. From these rankings-"

and. feedback 48 statements were selected to form the f1nal ‘instru-

z

ment. To control for the 1nterre11ab111ty of the Judglng proc '




each, statement was placed on the front éf 1ndex éurds. The stage

) and valence of Erikson s model the. fleld and the welght for each

,.

statement was placed on . the back of the oar TWO experts 1n this .

fleld of study were asked to Judge the content and construct val a-

1ty of each statement. Those statements not’ rece1v1ng\100 percent '

‘.

5-'agreement between the two judges and the researcher were revrsed

and the procedure described above was repeated The flnal ins’ u-. -

®
o ment, conslstlng of 48 statements, was composed of only those

v

v

statements rece1v1ng 100 percent agreement. The rellablllty of -

the 1nstrument is d1scussed later in thlS paper.r..f ': -"/'

\\

In summary, the Educational Experiance Questlonnalre wasl'
J‘ . d' .
developed to;provzde info: ation on the extent to whlch ABE and -

ASE students/belleve that t e educatlonal programs 1n«&h1ch they g-
were enrolled helped them o\deal with thelr concerns for trust,
autonomy,'rfltiatlve, and/ r. 1ndustry in a p051t1ve of negatlve _

manner. The ‘statements of the 1nstrument were phrased in a

<

manner that would requlre the subject to reflect on the extent

\ ¢

. " ¥o0 which the educatlonal env1ronment has 1nf1uenced ham/her;to '
change in. respect to- these\ioncerns..~ |

y . “'Pilot:Stde *'p . L
- \ VS |
A pllot study was conducted to test the rellablllty of the

two 1nstruments used in this study' and to test the appllcablllty

y .
of the’ 1nstruments‘to-aﬂpopulatlon of_ABE/ASE_students. A sample

3
e
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. ;N
of 30 students volunteered to partlclpate in the pllot study. o ese

<

Madlson, Wrscons1n. They ranged 1n age from 16 to 48, -and rép'esented
- ' .\\
a varlety of rac1a1 groups, e.g ,/pdack Amerlcans, Whlte Amer éans, R

~

Puerto Rlcans, Mexican Amerlcans, etc.‘ ThlS group appeared to be
l representatﬁve of the ABE/ASE student populatlon gpr the bulk of
the'programs located 1n Southern Wisconsrn,‘ Only those students e

attendrng ABE or ASE classes were 1ncluded in the plldt study sample.‘.l

. *

Students enrolled in other programs,'such as Engllsh as a Second_;

Language, were. excluded ") .- .<‘Ju_1 R

S The 1nstruments were administered in a group'?ormat when
poss1b1e.. On' two occasrons the instruments Were admrnlstered to o /(g
| ind1v1dual Students.. Each adminlstratlon took 45. mlnutes to one_
./ hour, nd followed the same format. a) an explanatron of: the‘.' ,;
'7_ purpose of the research b) a demonstratlon of how tp score the\ .=¢.

, .

 answer’ sheets, c) a promrse to make the results avallable to the:

partrclpants, and d) the' admlnrstrataon of ‘the. 1nstruments** All‘

tests were admlnlstered by thls researcher. o ;‘f;w ;¢ .

“» : L e ' L F T
'Reliability'of4the Instruments . \ "', B A
' To test the 1nterna1 conststency of the/two 1nstruments, an’ .o,

: analysis of variance, :tem analy51 technlque was applled to the . .
T

data. Frank Baker (1965) has argued that the \ﬁ'_ i

R § ¥




oo oy T : o
E Ite parametersfestlmated by’ such technlques prov1de a o
pow rful conceptual basis for déscribing item charac-- .~
a eristicg that is meaningful to both- the test constru- '
- ctori and the psychometrlclan. (p. 167) s
_ ._~\ The ellabllrfx,coefflclents computed u51ng this technlque |
\\—//were all *ery high. The R for the 11ke-un11ke dcale of the _'fg
V”Self-Descrlptlon Questlonnalre*,was 93 for the pertlnency scale
) 97, and for thﬁ Educat;onal Experlence Quesklonnalre 93 o
Slnce few problems were encountered by using these rnstruments-
wzth ABE/ASE students, and since they were estlmated to be hzghly -
relrable the decismonqwas made to proceed with the - study..i he ' .
onlydchange in adm1n1stration occurrtd ‘to help students understand
' the sdorlng of the 1nstruments.' The terms llke-unllke were.féversed
) to.colnclde with the way. theflnstruments were scored. R "'f '5\_5
o {. ) . , o 3,f N n - .=:¢tj :
&;'_ - ’.'- W A : ﬂl_§EEElEZ;? e }._‘ _ .
’A ?-[d The samplerfor this study w;§\draw* from two vocatlonal tech—

n1cal distrlcts in the state of Wlscon31n. The researcher v1s1ted
. five programs in these dlstricts and s011C1ted volunteers to\‘
part1c1pate in the study.‘ A total of 42 students part1c1pated

The comp051tron of the students in this sample was 51m11ar to .
\those students in the pilot study 1n terms of their ages \race,.
length of t1me ‘in the program and general background However,

' - \

the ‘age tangg was from 16 to 7Q. To increase the size of the

i S —~ .

;sample, the decisan was made to combine the pilot study sample
\, s ‘-\ \
’ Wlth the’ sample for the major Study. This decision was made S

‘”beqause: a) -the dlfficulty of. getting ABE/ASE students to }f. A

»
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N \
participate in axstudy of this nature, b) -the time and expense in—"'

'volved 1n further testing, ci the fact that ho 31gn1ficant changes

occurred 1 the test adminis ratlon procedures, and d) the two

'samples possess 31milar demographic characterlstics. Therefore;:

SR

S a total of 72 students participaged in this study.

-‘- S \\ ) : :‘ x . : * . - . - '

N S Findings nd Analysis of Data o e
U N U e Lo B
- “ This sec&ion discusses the findings of this research .and the »

~

5:?a1y51s of data. The findings are presented 1n tables to prov1de
qui k ‘summa of/the descriptive form of. the dSta. Each table
1s discussed.b a: brief capsd&e ana1y51s.' The purpose of each

analxsis is to discuss the impcrtant p01nts of the data presented
L ! - Ve

in the tables. \ s s . o . o
i . ‘ . - ) B

- o \‘- o o T .

¥ S Table 1

. The percentage df’ABE/ASE Students Who Re olved the 1ght Elb—Stages
- Positively, Negatively, or Inconclus;vely and the Rapge of Scores

for Each Stage . _ .. N

4

_ Percentages
Egp Stages y EositiVe Negative  Inconclusive? A"Rangeb

Trust ' 30.56 © . 55.56  13.89 =15 to +11
Autonomy o | ‘55.56. 'u' 27;78g - 16.67 ~ 9 to +10‘*’ -
Initiativé , . 37.50  °56.94. , 5.56 -1l to +16 %
" Industry ° -  -65.28° = 23.61 i1.11 -1l to + 9 '/
- Identity |, - 51.39.°  38.89 9,72 ° . - 9 to +18-
_Intimacy . 69.44 27.78 . 2.78 - 7 to +13 :
Generativity =" 76.39 .  16.67 6.94 . 6 to+1d
' Integrity  47.22 -44.44 | 8.33 = -19 to +14

. close to the mean to

" called positive or. negative ' . S , o

= . v

;R%C .The theoret al. range was from -20 to4+20

20 -
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e — - . ‘ - . ‘f, -
Tablf‘i deséribes the psychosocial'chafacteristics of the'ABE/ J

. ASE students in the sample by presenting the - percentages of students .
who’had pos1t1ve negative, and inconclu51ve ego-stage resolutions e
' AN :
. for all eight stage; and the range of scores for each s age.‘ Tﬁese

data ‘show that a larger percentage of the students ha p981t1ve ego
v

,‘1dent1ty,

T stage resolutions forithe stages of autonomy,,indust

1ntimacy,generativity and- 1ntegr}ty. A 1arger percen age of these'

e ]

| rstudents had negative ego-stage resolutions for the sﬁgges of
' B 'K
trust and initiative.' The largest percentage of negative resolu-
5

tions was in "the stage of 1n1t1at&ve and the smnllest percentage\

. of negative resolutions was in the stage of generat1v1ty. Mgre:

-

"students resolved the stage . of ge rativity pOsitiuely and feuer T

' students: resolved the stage of trust positively.

ry in Table 1 1nd1cates the ago Stages
Y,

about which the students ln the sample were more or less. ambivalent

>

;_ The 1nconc1u31ve cate

K2R

The data in. the table shqys that the students were more ambivalent
' about their ego-stage resolutions of the stage of autonomy and

ileast ambivalent about their ego-stage resolutions of the stage
-~ \ . . ) . . o
o f 1nt1macy. S S

.

. The range of scores indicates the ego stages in which 1nd1vi-‘ '

r

dual students scoréd most negatively or most positively. 'The‘v

"lowest possible score for a: particular stage was. =20 and the N ',;
' h\ighest possible score was +20 In ~read1ng the table it can be .

\',seen that at least one student scored almost at the 11m1t of the

—
e A Ny g




4 "‘ ) - ‘-20'
. /’_ . .‘- '. ) . . . . ,‘,’ .
o ~sca1e in. the ego stage of negativé 1nu§gfity Afso, one st%dent, '
! ' . \ T N
. scored near the limit of the scale in the ego stage of positive -
identity. S -- . e“ .", A ‘.7 .
"Table 2 . .  , -

14

- The’ percentage of-XBE/ASE students Who. had High Pertinent Low
<Pertinent, or Inconclusive Pertinent Concerns for the. First Four 0
Ego Stages and the Range of Scores for Each Stage ‘

- - -, Percentages S
o i ngha . Low Inconclus\%e - g
Ego Stages Pertinency Pertinency Pertinency  Range :
. Trust o 5.2.78 - 31,04 15.28 .9 tQ.47
“Autonomy -+ | 40.28 - 50.00 9.2 9 to 4
Initiative 34.72 51.39 ' . 13.89 - .10 to 44 '
.. Infustry - 45.83 . 40.06 - 11.11 8- to 46, "\ .
, ] . . ’ _ . v
Note: ‘N = 72 - L _ ) - . T - , _

b - X=28 - S
" a. .The theoretical range was from 8 to 48
. j,“ The data in Table 2 describe the perceﬁtgge of hlgh low ‘and .
Ninconclu51ve pertine & concerqs of the students id the sample for
the first four stages, and the range of scores for each stage. |
These data show that-a larger percentage of these students had
high pertinent concerns for the stages of trust and industry and
low pertinent concerﬁi for the stages of autonomy and initiative.
The percentages in thelinconclusive category indicate these students
wefé least ambivalent about their pertinent concerns for trust.
_ The range“of scores show that at least one student in the’ samplell;
| had an extremely low pertinent concern which was in’ the stage .of

industry and one student had an- extremely high pertinent concern

P .

n the stage of trust , j.- . = S Y
o ..‘ . S o y 22-) ‘ - _. ] '] : : iy '
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" +ABE/ABE Studénts' Rating -of the Positive Edueational Influence on

the First Four Ego Siages as Being Minimal Intermediate, or Great
S\

: . _ b R ____Percentages . Js& .
: Ego-Stagesd S Minimal ] Intermediate Great -
. S C ' , - Q
Trust . - 6.94 .7 - 56.94 ..  36.11 _
Autoncmy ' - ' ) 2.78 j 56.94 40.28 N
- Initiative = - 6.94 \ - 73.61 . . 19.44
_'.:-I'ndustry R 11.11 '~ 48.61 = ZX0.28

Nots' N = 72
-
i The data in Table 3 describe the degree-— minimal, intermediate,‘

‘ or great -'to which the students in the sample perceived that their
educational experiences had -a positive influence on their self-P
Qimages -in respect to the first four ego stages. These data show

that the most positive educational influence'Was on, developing auto-
-
ncmy. More students rated the influence on autonomy as being great '

\and a small percentage of~these students rated the influence on

¥

this stage/to be minimal %he data iq Table 3 also show that the -
'-least pOSltive educatienal influence was on developingxnnitiative.

B \ small percentage of the students rated the influence on initia--

TS

-tive to be great and a very large percentage rated it to be

intermediate. .The students rated the positive educational 1nfluence

on trust and industry as being lq's than the influence on autonomy

" but higher than the influence on initiative. The overall positive

4

‘educational influence was intermediate ‘or great on all four ego-
v
) ' N 1 ‘ B . t " .
stages. o - ' :

R S o e e - 2,/\,_"' .
B . : . o . ) . - ‘) f
JArunr Provided by ERIC : ) M . -




A y Table 4 A
ABE/ASE(btudents' Rating of the .Negative Educational Influence on
the First Four Ed6. Stages as Being Minimal Intermediate, or Great

v
]

4

| . Percentages
\Ego Sta<as - , Minimalv, mtemediate - Great
.~ [Trust. -V oazee 48.61 . 8.33
: kgfonomy o  40.28 51.39- - 8.33
Initiative . 3611 59,72 4.17
= Industry . . 50.00 \f3 .06,  6.94

No{'.e.'l'b N = 72 ’ ’ ‘ ‘//s-u

Table 4 presents data that describe the degree - minimal, inter-
- mediate, or great - to which the students in the sample perceived
.that their educational experiences had a negative influence on their

self—images in respegt to the first four ego stages The data in
<. .

‘the table show that the most negative educational infiuence was on )
I
developing initiative. Fewer students rated negative initiative

as having a minimal influence and the largest percentage of-students

rated negative initiative to be in the intermediate category. The

¢ -}

N least negative educational influence was developing industry. :The

¢

largest percentage of students rated the negative influence on.

~ .

'industry to be minimal and a very small percentage rated thlS‘-'

‘ influence ‘to be great - The students rated the negative educational

»

¥ influence on trust and autonomy to<be less than the negative influence
‘-on initiative, but more than the negative influence on “industry. ‘\\/
.,iThe overall negative educational influence, was intermediate or . |

| ‘ - R
minimal\om all four ego ‘stagés. - ' . :

- \ ‘..'
o A\ S ' t




_ Conclusion
~ . . r

-

The Tesults of the study'permit several conclusionsﬂto be
drawn about the psychosocial characteristics of ABE(ASE students
and the perceptions these students had of the effects of their

2 '

educatlonal experiences on trust, autonomy, lnitzative and industry. -
Because of the limitationm in the ;pmpllng procedure, the conclusions'
should be valid only for the students and programs that partic1-
pated in the ‘study. .For other ABE/ASE students and proqrams these
conclusions are only suggestive.‘

In view of the major. fihdings from the entire. sample, several

f.-observations can be made: 1) the findlngs of this research- question -

the conclusions of the authors clted in the background literature
(Anderson and N1em1, 1969 Kavale and Llndsey, 1977) who describe

ABE/ASE students as hav1ng a self-concept of dependency and lacking

-

! a/p031t1ve sense of 1ndustry; and 2) the f1nd1ngs of this research

)

indacate support for the conc1u31ons of the authors in the lltera-'

' ture (Anderson and Nleml, 1969 Hastrngs, 1968) who descrlbe ABE/ASE

‘e
students as be1ng mistrdsting and lacklng a p051t1ve sense of
initlative. ) ' " ) B e

L}

A positive sense of trust was defined 1n thls study as an
{ ' /\ .
essential trustfulness of others as well as a fundamental sense -

- - S -

s
‘on one' s own trustworthiness. 'A sense of’posltive trust was
considered necessary to develop one's capacity for faith and hope.

A sense. of mistrust was described as resultlng from a comblnation

4



/
s of havzng been deprzved divided and abandoned. The
: mlstrusting students in the sample was greater than
n of trusting students. Therefore, there is some
to suggest that most of the students e;;olled in ABE/ASE

2 themselves as being mlstrustlng. "These findings add

-

al support to the conclusions drawn- by Anderson and
and Hastlngs (1968), who descrlbed the dlsadvantaged

ABE/ASE students and/or potential students, as belng

-
-

ortion of students in- the sample who- had hlgh pertinent

trust was greater than the proportlon who had 1ow

~

cerns for trust Therefore, there is scqufystiflcation

-

at the ABE/ASE students who view themselves as belng :
ave a tendency to want to change that view of them- ej-
to bee\yegmore trustlng or less trusting. Based uponf”
ns with'ABE/AsE students, I believe that a majorlty

1

ts who de81re to change the1r self- images, in respect
= to become more trustlng.‘ My arguments suggest that -
ABE/ASE students want to overcome the deep seated "_
have of being deprlved divided and abandoned and

-heir capac1ties for faith in themselves and other | 1 (
and Niemi (1969) , and Kavale and Lindsey (1977),
dvantaged adults and/or ABE/ASE students as having

3 of-dependencf. Conversely, the findings of this

-~

[ r



. the general SOCiety, a. tendency for males to project. aﬂgasculine-'

'&.\

-the social/quli

studx‘indicate that the proportion'of ABE/ASE studénts who ‘see -

themselves as having a sense of positive autonomy is greater ‘than
2

the proportion who see themselves as/haVing a sense of shame and

.doubt The findings also pointed in the direction that indicates

-
students who have a sense ‘of positive autonomy have a tendency to .

~

by review1ng the current trends in ‘the. greater society that might

influence these students' self images. There currently exists in

image and to think and feel that they are "masters of their fate"

and ”molders of their destinies. ’ Also, the general SOClety is

-ﬂ .

l\

to enter new lines of occupations and to perceive of themselves as

'being "indepen en " ﬁomen.. Therefore, the research&r be ieves that ,

'students is probably one of- t maJor reasons why these students;

view themselves as. being autonomous. T '_":.ﬁ
- . - . L DA -~

s : %, .
In ta research, a sense of pOSitive initiative sug ested

v

| that an indiv1dual enjoyed competition, insisted on goals and

-

derived pleasure from conquest In short, pOSitive initiative

F

was déscribed as a basis for a realistic Sense of ambition and
" ¥
purpose; Anderson and Niemi (1969), and Hastings (1968), argued

that disadvantaged students and/or ABE/ASE students had a negative

-‘

sense of initiative. The findings‘of this siudy also pOinted in

_\

theﬁdirection that indicates most of .the students attending ABE/ASE

e

1.'/

al influence on ‘the self-perceptions of ABE/ASE :

\a\.

be satisfied with that self-image. These findings might be explained

.currently undergding SOClal change where females are being ezcouraged o

v
°r

L



'r"self-guidance," and "self—punishment .
. .individuals tends tg . Mslow down" or to argely "immobilize"their _

' .aggreSSive energies of most 1n61V1duaISa To ‘be aggreSSive and

programs view themselves as having a'sense of negative initiative._

Therefore, the findings indicate most ABE/ASE students have a

-tendency to View themselves as having an ex essive amount of guilt.

.divided-within themsélves by.the'inner voice of "self—obserVation,"

The onscience of these

s

'aggressive and intruSive energies. The indiVidual is thus reSigned

_to meek compliance rather than tﬂ haVing a sense of ambition or axf

-

desire to pursue realistic goals. T R 'L”-f SN

The findings of this study also EOlnted in the direction that

indicates the ABE/ASE‘students who view themselves as haVing 8 lense A

™ A

of negative initiattwe have a tendency to be satisfied with that

self-image._ The low pertine\t concerns that ABE/ASE students tendw

to have for positive initiative might also be explained - in agd- ¢+

.ition to haVing interpsychic conflicts - by looking at the trends

in the general society s ‘attitude aboutlaggreSSion and competition.g

There is currently a movement in the gEneral society to lowen the .

" level of competition encouraged in schools and to suppress the //

Y

B

competitive is viewed as being selfish and inconsideratef' Berng .

aggreSSive suggest to most people the idea of being Single-minded in

%

'IndiViduals who have an excessive amount g¢f guilt are often radically;

]

~a
R

achieVing one S own goals while being inconﬁiderate pf the goals of oth-:,

and of being inconSiderate of the person who lcses.' Therefore, the '

< - : B '.._..Q !

- ers. To be competitive is viewed as-being interested only,in Winning



| N S
",self—percebtions of ABE/ASE stuzents as lacking a positive'sense

. of initiative and being satisfipd with that self- image may be a
: J
reflection of their understanding Pf how the general soc1ety wants‘!g
: ) A . ) N ) - ;
them to. act. - - o C B

» . »
' .

Anderson and Niemi, (1969) and fcavaie and Linds"ey, (1977) -con'- :
+- o

icluded that'digadvantaged adults and/or ABE/ASE students lacked a

1

'.positive sens of indpstry. Conversely, the findings of this study

,’p01nt in the direction that indicates ABE/ASE students tend - to view v

oy 3

-themselves as having a sense of pOSitive industry. That 1s, they

iy tend toeearn recognition by produc1ng things,‘they can become an - 'Q

4

eager and absorbed unit of a oductive 51tuation, and they tend

to .share in constructing and ptanning act1v1ties aThe findings
i“;also indicate ABE/ASE students who have a positive sense of indus-

,.try have a tendency to want to change their sei‘.images to ‘become
- ' LS

more or less industrious.g Since most ABE/ASE students enroll 1n

| T

programs for job.related reasons, e.g.,-the.work experience program,

-the-researcher believes that most students”Wantito-view’themselves'

_ias being more industrious. 'The high pertinent concern ost ABE/ASE
ed by hp

fact that they enrolled in thé programs for job relat d reasons..

- % )
_ Their heightened concern and anticipation over, Job el ted matters

‘ftend to have for the stage of industry might be expla

'.3wou1d probably be reflected as a high pertInent concern for the

I Y

‘stage of industry.” . ‘-"“:- o
K/large proportion of ABE/ASE students in the ‘sample rated

/o <

“i,the pOSitive educational influence on the first four eqgo stages to.~'

. . "".. * i ) ’ L ¢
: e

R R
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be m1n1ma1 or intermedlate and a small proportion rated it to be e

'great. Therefore, it appears that the educational programs in

which ABE/ASE students are enrolled generally do a good job_ in"

[ 4

* promoting the positlve psychoso al development of their studentsh

and coﬂtrolling the negative 1nfluences that could hind f psycho-d

‘soclal development The programs are doing a’ better 3j of pro-

imoting the development of p081tive autonomy than they are of
promoting‘p051t1ve 1nitiat1ve.i This findlng mlght be explalned

by lookrng gt the autonomous nature of ABE/ASE students ABE/ASE -

I

"students tend. to vaew themselves as hav1ng a; sense of p051t1ve
) autonomy. The programs that enroll these students undoubtedly
. have pOliCleS that‘Pbserve the Autonomous nature of the students -

‘and; encourage students to\ make many of thelr own dec s:bns..
. S

Another f1nd1ng of'Ehls_research indacates that ABE/ASE programs

are not dolng as good a JOb of encouraglng p051t1ve 1n1t1at1ve, or

A

of dlscourag1ng the educatlonal 1nf1uence-on negatlve in1t1at1ve,l

as they are for the.other three ego stages considered in the study. .

. This f1nd1ng mlght be explalned by the fact that many ABE/ASE
%teachers tend to dlscourage positive 1n1t1at1ve. That is, ABE/ASE

'-teachers tend to dlscourage the aggres51ve behavror of students

R

and the competltlon between students th could»be used to ‘build _l_.‘

-
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