e ) . -
. B . . . .
'R . -
f Lt ' . f

\ ’

) . o . . .

o ’ f S DOCUMENT RESUNE ' S C e
S .. ED 168 510 . ' o . ~ .sP 013 576

~TIT£E . : Handbook for Assessing an Elelentary School )

' Program. A

.IRSTITU&ION California state Dept. of- Education, Sacralento.
- POUB DATE .“JB _ . ’ .
~—-ROTB~ - M. '

»«leILIBLE.PROH Publications Sales, California State Departlent of
PR . * Bgucation, P.O. Box 271, Sacramento, California 95802

. (53050)‘.« ° R . ‘ K
S : ) R
EDRS PRICE  MP-$0.83 Plus Postage., HC Not Available from EDRS. -
‘ nBSCRIPEORS Academic Achievement; *Bducational Assessment;
BT Effective Teaching, Elementary Education;. *Elenentary
w4 /// » ' -Schyp ol : *Evaluation Methods; Program Development;
4&? AN *Prbgfan Effectiveness; Program Evaluation; Program
W c . Guldes; Reports; *School Inprovelent.;School .-
C : Planning T . "
kBSTR;CT - e | ' '

This handbook was written for all parents and staff
- vho participate in elementary school programs. It was designed 'to
- help_a8sess the results of program development efforts and impact on
'students and ta identify opportunities for further improvement. The
. first chapter explains the underlyini concepts of the school program .
. reviev and the basic assessment strategy presented in the handbook, ..
as well as-suggestions.for using thé\handhook. The second chapter
explains how to conduct a school program assessment. It explains the -,
types of evidence that should be gatheied through observation, E
.interviews, and document review and how to pull it together when
laking the assessae report. The third chapter explains how to
prepare the assessiént report. It includes pages for reporting-
judglents of ‘quality of various aspects, pages for indicating dctions
+or activities that could be the key for further progranm inprovement,
and a~vork sheet to aid in synthesizing the findings._(DS) ?
- . . : A

~

: _ . ) ! -

***#*#****** *t******#*#**#*********t#***************************#*4**#*

x Reproductions supplied by EDRS are theé best that can be lade *-
X from the original document., *
_f*****************tt*********t**t*******************************t**t****

\) . o L ’,,._ L - '_‘. } ' ,’/ i '
., 3 ‘-‘a . . . * . -~ ¥ c . ] )

'\ . . o /.



. | ,
' “PERM :
; | : Mum'f:io';v":a::::mf LCE THIS
S. OUPARTMENT-OP HEALTH, : ) oy / HE ONL ;
" ’” SOUCATION & WELPARE ~ . . HAS BEEN GRANTAD BY 4 R
! ‘ : NATIONAL INSTITUTE OF . e " .
e ‘ * EDUCATION. . . ' : ' -
K B THIS DOCUMENT HAS GEEN REPRO- ) P » .
. . DUCED EXACTLY As‘u!cm;:%:'z?x : | . e .
THE PERSON OR ORGANIZATI - . , . IR . ]
- ATING IT POINTS OF VIEW OR OPINIONS . . TO THE 'EDUCATIONAL RESOURCES . N
sTATHD DO NOT n:cuu:-;.:'m:n:; ;T‘FOHMATION CENTEG, ERIC) AND .
we © . SENTOPFFICIAL NATIONAL I [ R THE .ERIC SY mﬁ 0
N ) EDUCATION POSITION OR POLICY . - : : STEM Cd' ACTORE." - - ot

! ¢ [ ' . Y -
. o . 8 , .

‘ R - .

- “
- - 1
. .
) 4 B - M [ ] - N * -
' ’ .
- ’
. . > \ )
L .
' .
o : .
D) N ’ .
.

\

o . Iiandbbék¢ "-;

- forAssessing '
- . anElementary -

» .. . School Program -
~ _/ “ o '_/

-

. c ) - {
. O . .- '



A
‘l

".: -

N .

r

PaKY

O

- 'ERIC

Aruitoxt provided by Eic:

\ . ) '

,This publlcatlon was published by the California State Depart-

‘'ment of Education, 721 Capitol Mall, Sacramento, CA 05814,

and distributed under the provisions of the Library Dlstrlbuﬂdn

‘A'Ct' : . - . - .
) 1978 .

»

_Coples of this qulltation are available for $1.50 each, plus sales

tax_for Californis residents, from Pubiations Sales..California
State Departmen? ‘of Education, P.O. fbx 271, Sscramento, CA
95802. A' list ofother pubficatiol at are available from the
Department may be obtained by wi

Additional information asbout
found on the last pagk of this p

. /v‘
A
N
L
[ S
[ M /
7
. o
J -
1
v .-
L]
.
y. .
(o)
W - -

LI
-
” v ,%‘
5, . .
. L] ta * < ‘
B - " . ,
- : - 9
-
“ Y —
€
' 9
-l ' P ‘ 0
'
i o A o :
. "{,b N l:lf' -
: 7#—’ ’
A .\ o ) . .
‘ . . > 1 b :*
e T 5,
@ * *J,?,,g ~
A
. N
— o
) =N
- L k] '
* . ) m":éc *
. ¢ o LI . //.
v % . e
. Ny, ¥ . v
, w,
. Lh )
N - R
P f
P IR
- N - -
. - .
v
4
’,
-
'
(S R
’E
’
-~ .
- - -
- - , L
n L4 N * B
. [y *
\ - —
P '
v . \ .
.S, ' .
=1
: LA ¥ :
v e R ]



.

. y ’
| 1[? . f Chapfdi

Chapter TII. PREPARING THE ASSESSMENT REPORT

{

. <,

-« 1 Chapter

-

CONTENTS

. . , . . ‘
: ’) INTRODUCTION [ ] L ] L ] L ] ‘e .. [ ] [ ] L ] L ] L ] [ ] [ ] [ ] L ] L ] ‘ [ ] L ] L ] '. L ] L ] L ]

[
[§

I. REVIEWING THE SCHOOL PROGRAM . « o« ¢ e s o o« &

»

. | | .
II. CONDUCTING THE -ASSESSMENT . . « % & & ¢+ o « o o

Assessing School Planning and Evaluation . . .
The Effect of Instruction on Student Learning .

" J. The Effect of Support on Instruction: « « « « o

Assessing the Effectiveness of the School Site
Lo Council and/or School Advisory Committee(s)

Translating the Planned.Program into Action . ..

¢ : R ¢

A

Overview of the Report =« « ¢ o e ¢ o o o o o o
Assessing Qualities of Effect « « ¢« ¢« ¢« o &« « %
Opportunities for Improvement « o« « (e o o & &
Work Sheet for Synthesizing the Review Findings

Assessment Difficulties o o« o ¢ o o o o o o o o o

iy,

s N
)



INTRODUCTION
t ‘ ' . - i ’

- This Handbook for Assessing an Elementary $chool Program was written for
‘all parents and staff who participate in.the school program. It was designed

to help assess the gesulte of your program development efforts and the impact‘

the program is , having on students and’ to, identify opportunities for further
improvwement. . Conducting a thorough assessment of your program as it is ‘now
operating provides a strong basis for judging what program modifications
would be most effective in making further program -improvements.,

While thisrhandbdbk is written faor use by school people in their
own psogram assessment, it is also the primary guide to be uséd by state... .
teams {conducting program reviewsS. Such external reviews often prov1de a
fresh viewpoint{, but they cannot substitute- for a self-aesessment process
that involves many school people carefully examining the. effects of the
program. Because external reviews are necessarily brief,. they work best
for schools which are conducting self-assessments. ' '

“

The hsndbook_js organized into three fHapters:

1. Overview ' : . o
2. Conducting the Assessment .
3. Preparing the Assessment Report. \\
The first chapter explains the underlying concepts of the school '
program review and the basic assessment strategy presented in the handbook,
.as well as suggestions for using the handbook.

> The second chapter explains how to conduct a school program sssess-
ment. It explains ‘the types of evidence that you should gather through
observation, interviews, and document review and how to pull it all together
in ways that- will be helpful in making the assessment report.

The third chapter explains how to prepare the assessment report.
It includes pages for reporting judgments of 'quality of various aspects
of the program, pages for indicating actions or activities that could
be the key for further program improvement, and a work sheet to aid in .
synthesizing the findings. _. -
! 7
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\S\b . REVIEWING THE«SCHOOL PROGRAM - Ty

Tﬂe\prog;am review process described in ?bi‘ handbook is based on a .
particular perspective toward the school prog am. This perspective encom
passes pupil growth and achievement, the instruction received by the student
and the imstruction offered by the school, the support system for the in- b i
structional program, the activities which translate the planned program into:

" action, and\ planning and evaluation. The relationship among these aspects of

the school ﬂrogram ¢an be displayed as shown below. Notice that the student
is at the center, with other agpects. of the school program depicted as layers
around the student. ) ' o LT

4
., .

~ PLANNED
WY PR%RAM

- SUPPORY ____
(ZANING AND EVALDRS

. 2, .

'Plannihg and evaluation. The outdrmost layer of activities, planning and
evaluation, includesthe development and yearly evaluation of the school plan,
ongoing planning and .evaluation, and all the formal and informal, Written and
unwritten plans which are’laced'throdgh the school year. The purpose of these  *

,"éctivities includes achieving brdad agreement on the goals and expectations for -

students and on what the schooﬂ program should be in order to meet these goals;
allocations of rebponsibility,;time, and other resources to the people charged

.with translating—thre—plan into ‘action; and the ongoing evaluation and modifi-

cation of the schodl program for continued improvement. -
S " -

Y "



Support. The next layer of activities agk those planned ,as support
to instruction, such as staff development and parent 1nvolvement. '

" Instruction. The next, layer is 1nstruct10n, broadly defined tow
include everything experlepced by the student under sompe control of Jne
school. Within instruction, a d1st1nct1on is made befween the instruc-
tion received by the student and ‘the instruction offered by the aehodl.

» Student. At the center of the school\program is. the student as
-benefic1ary. The benefit:to the student in bas1c skills achievement,
learning in curricular areas, nnd ‘social and personal growth is the

"ultimate focus of the program. , s '

The. planned program. The planned program is what people at the
school have agreed they want the program to be. It includes much more

than the written school plan. It includes formal and informal plans,
annual #ind ongoing plamming, written and unwrltten plans, and.th® plans
each staff makes for 'day-to-day program activities.

S

Translatlngfthe Planned program into action. Between the plénned
program and doing what has been planned are’ the crucial activities which
translate ideas into action. These activities include communlcat}on ‘and
collaboration among staff, mutual suport, the agpignment of people, to"
tasks, reallocation of time, scheéullng, space“llotment, ordering ‘needed
supplles, defining roles and responsibilities, coordlnatlng and qequenc-
ing activities, and quallty‘control. . \ -

-7

The Assessment Strategy

*

i > The assessment strategy is based on the concept of the school
: program just described. The basic idea is to start with the student and
work your way outward through instruction, support,‘and translation, and
finally back to planning. This direction--from the student outward--is
complemented by an assessment ef the planned program which looks gt how
it was or wasn't translated into actign and by the effeq{%:f planning, -°
‘translation, and support on instruction. Thus, the asses8gent -goes back
- and forth through thg'layers of the school program, purguiﬁg key linkages |
where activities have been particularly effective or w eré improvements
‘might have particularly high payoffs. Two linkages are. emphasized:

Q o~ . , . - . o
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© 18 happenlng in the school, and it won't waQté anyone else s time.

S by

» = The'link betweer the instruction meceived by the student and

what adults do to make this instruction happen for the student
: ! ' A

”
-

= The link pefwé!ﬁrtra lation activities and.the planned pfograé
,( : _and betwegn cranslaQEGn‘activities and:the implemented program

3

J
The strategy for the reviewers in cnnductlng the ,assessment 1is .to

build a pxcture og how things work dut for the st d‘ﬂfﬂﬁt the school. This

picture 1is built rimarily from observation of th student, analysis of
the stddent's aurrént work, connecting the current york to past work and
current actxvxtxes, ‘instructional staff explanayighis of the studept's-
current .and past’ adtivities, and instructional’ mqnagement materia'l
used by the staff for the student's program. The assessment strategy
deliberately avoids using written-documentation as ewidence unless the
documeatation serves an instrwctional purpoBe' for. the teachers, aideB, or
studeng§s. Likewise, the strategy avoids '"the numbers and percentages
game.'"' The scrq;egy will work for people whg seriously want to Know what

’
1]

‘ After ghe reviewer has a pictu of what is happenxng for the stu-
]dents, the gssessment focuses on f1:§1ng ‘out what proecesses at the school
contrxbuted to what is happening. The reviewer seeks explanation from
staff of why they do things the way they do, where ‘the instructional pro-
gram comes- from, how it is supported and improved, how plans get trans-
lated into action’, and so on. The focus is on what is affecting what,
rather than on process for process's sake. : ]

v PR Coe SR . o

‘When the reviewers have completed their investigations, it is time
to prepare the repdrt of findings as described in Chapter III. The re-)

"port is also based on the model of the school ptograms described earlier

ih this chapter. It provxdes for two types of findings: the quality of
ythe effects of each aspect of the program and identified opportunities
fotf improvement. .

Criteria are- provided for assessing quality in the ‘i’m Qﬁ descrxp—

Possible opportunities for improvement are provided in the form of
phrases describing an action:or activity and spaces for referencing
activities from the school plan. Thus,, the report includes findings of
the current status of program quality and implications for possible
action, Chapfer ITI also includes a work:sheet for - .synthesizing the
flndxngs using the model of planning, translation, supporf, ingtruction,
and students. -

\tive paragraphs for low, middle, and high levels of program quality.

Cd : o
Program review and existing' assessment activities. The program-
review described in this manual is.designed to complement, not replace,
€xisting assessment activities which may be part of yo ongoing planning
and evaluation processes. Program review works bettgr in areas where
staff has been enlxghtened by prior self-assesggent activities. , (Taken
together program review and your ong01ng planning and evajuation activ—, -

Jities form ghe total assessment process at your school. As you gain

experience/with the- assessment process .described, here, you should refine
and modify it to su1t y0ur own decision-making needs.

VS : .

\ -
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. Program reviews conducted by teams external to the school provide a

fresh VLewpolnt and. independent validation of internal assessments. The

program review ‘conducted for the State Department of Education, either by . -

.a atate team or through a consortium of disgricts, will be based on thls
' handbook. * The reviewers w111 follow the processd described in’ Chapter LI

and use the reporting form in Chapter II1. Of course, since the asseasment
in Chapter Il is designed for use over a longer period than a two or three
day visit, the Chapter Il prbcesses will be abbreviated.. Therefore, prior
self- assegﬁmént can do much to improve the val1d1ty of the external review.
Additional instructions to state program reviewers are provided in Procedures
for Elementary P(_gram Review Teams. A qopy of these prccedures is sent

fo the achool prior to an &ctual program review. .

Py . w

Use of the Handbook. Thxs handbook has a variety:of possible uses, sbme

of which are described briefly here: ‘ , . ‘
. : ) v

-. Use it during the planning protess as an aid to assessing your school
prggram's capacity to meet the educational needs of the students.

- Use‘it to identify areas of high quality which you will want to
conserve. " ' .

- . Use it to help to decide what to concentrate on next in ongoing
plannxng. . : ) -

- Use it to prepare for state br district external reviews.
; ~ ,
- Use it as part of a district accountability system.

' ' . \
- Use it as part of your gvaluation design.\ . 2
- Use it for staff development. ' )
- Use it for regular monitoring of program implementation\zhtivities.
. ! \\ .
{ D N\

- Use it to diagnose school problems. N

prompt discussions of important issues. -

to determine where program assistance is needed. .

. '
- Use it to determine where staff development is needed.

. T
- - Use it to determine where changes are needed 1n the way the
planned program is translated into action. . . .
* x

»

1-4 | i)



' CHAPTER 11 % -
CONDUCTINC THE ASSESSMENT

L 4 1

This chapter tells you how to conduct the assessment of the program.
It 18 addressed to everyone at the school who will be invélved in some way
in formal and informal assessment. Because the goal of this assessment
process is to reach conclusions about the school as a whole, individual
staff members whp want to use this chapter to help them assess their own
activity will have to adapt it to their unique situationas. After using
‘the process described in this chapter, you will be ready to prepare the
assessment réport explained in Chapter III. - )

Ovetrview of the Assessment Process

The assessment process is described in the following order:

-
-

. » B v -

- Student Outcomes ) : . B
-~ o
- Assessing School Planning and Evalugtion

- .The Effects of Instruction on Student Learning.
-~ The Effects of Support on Instruction-

- Translating the Planned Program into” Action . ¢

In actual practice, howeyer, it is important that reviewers adjust “this
sequence t¢ suit the particular circumstances of their investigation. For
example, when looking at the effects of instruction on students, réviewers
should take opportunities that arise to ask the teacher about his or her
involvement in staff development; in pldanning and evaluation, gtc.
Also, when discissing staff development with teachers, ask them for
examples of where its effect on students can be seen.

Although each section addresses a particular layer of activities in
the school program, the emphasis in the assessment process is on discover-
. ing the impact of one layer on another; for example, the effect of support

on instruction. To get a picture of how effective your school is, you
will eventually have to complete your assessment in two directions:

1. Working from what 19 happening to the individual student, to the
instructiorr. prov1ded\by adults, then to the support system for in-
struction, then to CHA translation of the planned program into ac-
t1on, and finally to how the program was planned and assessed

‘.- 2. Working from the planned program to the transiation activities
and the support system for instruction, to the instruction pro-
'vided,/ nd finally to ‘what is happening to thg\1nd1v1dual student

-1 Jn -
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l?/prnctice. you will be going back and forth in both directiona As
you gather information to farm a stable picture of the flow of events seen
from both directiona. The information you gather through this procens
and ‘the pictures.you:form will bp the basis for preparing the assessment
report explained in Chapter III of this handbook.

\ . ‘

\\ | B '

ASSESSING SCHOOL PLANNING AND EVALUATION
‘ !

i

. v
- .Preparing to Assess Planning and Evaluation

To assess the planning and evaluation activities at the school, re-
view what has been planned, both formally and informally, and during annual
planning and ongoing planning throughout the year. Although thc planning
and evaluation you are assessing includes more than what is written, .begin
by reading the entire school plan. This reading provides information nec-

. essary to begin building a picture of formal and informal planning and
evaluation at the school and helps you formulate strategies and questions
for furthe? investigation. * - . .
. v

Specifically, reading the plan

helps you:

~ Build a sense of the
student population at
the school: for exam-
ple, the percentage
of LES/NES students
and/or Title I/EDY
students. \ : o e

.= Build a sense of
student needs.

- Build a sense of
the expectations for
student performance.

- 3
ZANNING AND uii T
XX

~ Build a picture of the planned program, that is, what you can
expect to see.

- Identify the objectives in the plan.

—-. Identify the activities in the plan necessary for attaining the
objectives. ’ T ,

> °

- Decide whether you un%erstand what the agreements are that are
recorded in the plan. ' ’

- 1Identify the questions.you will need to, ask in order to better
understand the agreements. - .

Q J '\ 11 | " .
| BRI -




‘ The initial picture you build will need to be validated by uning
information from other wources. Other important documents that should
be reviewed are: : ,

| [ ]
< California Anmepament Program (CAP) reports. These contain data
on student nchizvvmvnt in reading and on the demographic compo-
sition of the school,

- District Master Plan., This will give you:
-}

’ (1) Knowledge” of the relationship bvtwvvn district uupport strat-
epgles  and the school plan

. - (2) Knowledge of the local board policies that affect the achool
o plan '
f . - : . = N
(3) Thf district criteria for approving school plans

. L R
= School level documents '

- '‘Mioutes of school site council or advisory committee meetings;
reports, charts, or records used in monitoring plan development
and ongoing planning and evaluation. . , .

bl ’
»

- Evaluation results Q

. Vv
~b .\
Review district evaluation reports, school or program reports,
and neceds assessment data, . .
. .
* »

- Other district documents ‘a

"Seek out other documents that will help put the plan into ﬁer-
spective, such as district testiyg program reports, district .
proficfency standards, districtKZPrriculum frameworks.

. . - ~

- FMrevious state program review reports

Read thege to see whether or not previous program review recom-
mendations have been incorporated into.current plans.

After having read the plan and other docuhents,'ﬁrepare a strategy
for investigating and further validating what you have already learned
or know about the formal and informal plannxng and evaiuatxon process 1n
the school.

In order to build a complete picture for judging planning and

evaluation, investigation strategies include 4he folldying:
+ - Determiging who you will want to interview about their under-
' standings of the:.agreements on what is planned 80 you can judge
the level of agreement -

* .

b For example: principal;ﬂrgmbers of the school site <¢ouncil
and advisory committee(s)® others involved in planning such
as teachers, "aides, parents, students, other school personnel

) ) ‘ ) ' .
N . 1 F1-3 R
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. o thexr f roles and responszb'l1t1es :

Fo ample. ‘principal; emb rs of the schosl site council
and advisory committee(s); othéxs invelved in carrying out
. planned activities such as teachers ;aldes, students, . other
iy . school personnel \ ‘
. o ’ ) ’\ \ .
.= Ident1fy1ng what needs to be at‘the séhool\ipr plans ﬁ& be
translated into act1on h ‘

1 - 5

.

N wf‘_ .For example: How much. time was allocated tbhthe activities;,
o 4o, Wwho agssigned staff fo the act1v1t1es, who was\responsible for
o . * o ! b
¥ Aﬂkeach activity? T L N .

. < v A
E S & N o . N
.'.f‘ z' - "HE: , ; ' ‘ .
: ! - Identlfy;ng what 1ssues to look for in. ongo1n lannin and evalu- = .
_ 8 pl: g
e at1on aud who to 1nterv1ew about the’ Ongolng plannlng processes .

kY a K -

s

ldentlfy;ng the divisfons:of the program you will have to observe
v * and any parts of the school not mentioned in the plan that you
' -w11§ have to observe in order to build a qomplete p1cture '

. = -Identifying some of the areas of the program in which you are
., most likely to find 1mpact of plann1ng and evaluat1on -
B ;'"u The reading of: the school plan w1ll have provxded much of the infor- i
_“mé%#bn’necessary to develop these strategles. 'Interviews and observations .- -
prov1de information for refining your 1nvest1gat1on strategies and for R
¢ learn1ng about the ongo1ng planning and evaluation activities’ at the
school. - They also help to validate and improve your 1n;t1al picture of
planning and evaluation. Areas to 1nvest1gate through interview and. ob~

servation and various facets of qual1ty and opportun1t1es for 1mprovement

are l1sted below. v N . .

- I

Facets of Quality

Ky

]

Areas.to-Investigate ’ '} and Opportunities. for Improvement
'How ‘those involved jin - How were the sklllS needed for planning iden-.
planning were ptepared - tified? How were“the planners trained in
to be planners : those skills? !

oM

-

The level of understand- Do_ all’ people involved in theéareas of the-

. ing of.planners and oth- program that have been planne for understand
-~ <. ars- at the school about what 'is to happen and why and what their~roles
‘ " how they will go about ‘and’ respon31b111t1es are? ‘ X

" improving the program:

8

v : V~How planners gather and What - prov131ons have been made for mon1tor1ng
iﬂﬂ,}ﬂufprocess information what is happen1ng?
4,;f7¢”aabout what "i’s happen1n&‘ ‘ . cosT
if . .. in the planned program. How was: it dec1ded which parts of the program
¥ ¢ . How evaluation™ ‘Supports to .monitor?

ongo1ng plann1ng.

-
-

_t"; . o RPN . ! ) o S ";--. - _'. . ,
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P ’ . r"’ - )
Areas to Investigate
- A}

How information about
how the program is work-
.ing 1s evaluatedgand how
it is uged to moélfy :
plans, how ongoxng plan-
ning is used to improve

‘the planned program

Informal planning and
evaluation activities
v, '

3
Y
.

District and other
resources used in plan-
ning and evaluation

A W
Tlm&'bekn allotted for
planning and evaluation

[}

a

Annual evaluation

_take place:

"and resources?

-employed? o _ =

: How ‘did the last evaluation relate to: the
"original’ evaluatlon de31gn7' "

. Facets of Quallty
and 0pportun1t1es for Improvement ' -

. .
How™are these prov1sxons be1ng carr1ed out and
who is 1nvolved’ P v : = .

‘What evaluation procedures are being used?

Y - - -

_-' ~ 4 ' . ‘ C
. How are decisions to modi fy the4plan made?

Who is involved in decision making?

3

,Have the resultlng mod1f1cat10ns been effective
in bringihg about program improvement?

Is there time and support for lesson plans?

Are informal discussigns of problems, solutions;,.
-and’ opportunities epcduraged and used?

Is informal planﬁing‘and evaluation found
schoolwide, or is it limited to certain people
or curricula areas?

- R+ . K
~ - - B

‘What relationship is there between the strate-

g;es to assist schools .as stated in the dis-
trlct master plan and the district resources

that have been used in plannlng and eva1uat10n°

- o
-

‘When do the planning and evaluation: activitiesl
on release time, dur-

after school,
ing staff development time, etc.? When does .
ongoing planning occur7 Who allocates time

.Who.is responslble fér conductlng the annual

evaluation?

What reSOurces external to the school are

L)

How are the Tresults used to modify and improve

plans?

’

= .IlI’—S: 14 .
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- .The school’plan and other 1mportant documénts wh1ch descrlbe and

uallty of

frame the sc¢hool program ‘gerve as your guide in’ rev1ew1ng the
or improve=-

the sghool program and in the identificatign of, opportun1t1es
ment.y While you will review the program u31ng thﬁ divisions the school
has selectéd in plann1ng an improved program fbr students, including an- .-
tic1Pated&student outcomes’ and activities or approaches to achieving such
outcomes, your assessment will include all. that is happening within each
~division. The revaﬁher 'is not - 11m1te to what has been stated in the »
‘school plan,>81nce a wr1t;gh plan cannot; nor should it, include gqll that
is happenlng or w111 happen for students' within’ each division of the pnogram.
. . S 4
In uslnguﬁﬁe folloW1ng sectlon, "The E%fect of Instructlon on Student
Learning," yo ill be gatherlng information about how student’s are learn-
ing and what/ihey are learning in each of thq’planned curr1cular d1v181ons

of the program. oo S

P . ‘ .



nel in a consortium for progrém review and State Depattpent of Educakion.
,grepresentat1ves., School personnel. and counc11/comm1ttee-members will be = &
"able to cofiduct a more in-depth review than external revlewers, given L

- This section is written for those who review the- instruetion. of, stu—'
denbs._school site council/advisory committee mepbers,. other school 'and -
district staff, and external reviewers, including other district. person-'

greater- flex1b111ty\pf t1me, but all areas addressed in ‘this section of ..
‘the manual’ w111 be' considered - bf external as well as 1nterna1 (schqol) R

reV1e?ers. : ‘ ' T :'. . \a

To assess- the éffects of instruction on students, 1t 1s ﬁecessary to . -
develop a p1cture of what students do,throughout ‘the day—-whzt they léarn
d

" and how they 1earn.- The picture you develop is of "all studefits in the :

part1c1pat1ng classrooms of the school, 1nc1ud1ng students with excep-

o

"~ tional needsy the talegted and ‘gifted, the l1m1ted-.and non~English—~

‘speaking (LES/NES) and the educationally d1sadvantaged 'students. -To make-
"this assessment, observe students pr1mar11y in their c1assrooms,;but also o

observe them in other sett1ngs of ‘th® school, such as on the Pplayground,

] dur1ng ‘lunch, in the 11brary and -other special centers in. order to T
-‘complete ‘the p1cture of what students do. . - ' .
\\ IR . . . ' Ki Y .
S _ ] ) ;. - ,' The what ‘students learn
) T ’ > ' .- involves issugs -of curriculum—',

wll Toxt Provided by ERIC
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BRI IR : ce completeness of content, iden-

tification -of skills and cdon-
cepts to be taught and learned
in the Subjett matter areas
1dent1f1ed in. the school- plan,-

" range and, depth ‘of subJect ‘matter

. areas to match the range of stu-,
dent needs; capab111t1es and
.educational interests; .the’ exis-
tence of standards and expecta-
- tions; and so forth. " For pur-—
' poses of;x;pr assessment, - cur—
‘ricdlum 18 defined as the skills
and concepts in the instruction

THE EFFECT OF INSTRUCTION -ON. STUDENT LEARNING ' =~ . - % .

‘ ;¥thdf'students-aCtua11y experience ’

o N S ] L : mfrr,ﬁf?at'sChool rather than as the ’H;
o

- _ . 7T gchool's or district's course.
: . o -study . from which teachers select
< R . ' areas for-their 1nstruét1ona1

LT ' ) C. . Erogram. ‘

The how students ‘learn involves instructional issues, such as

(1) responsiveness’ to individual student needs, strengths,, interests, and  *

ways of learning the act1v1t1es in wh1ch studentsyare- engaged {including

_'mater1als, 1nstruct1ona1 methods, grouplng,vetc.); (2). use of time for
activities; (3) extension of learning; (4) opportunities to apply skills

and knowledge learned in one area of the curriculum to other areas; and
(5) eﬂV1ronment in which learning takes place.

1 - 0
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out how studénts learn, focus d1reqt1y on what students
er than just dooklng S how the adult’s make suchroppor- .
In this 3spect of thé: review, you are looklng for
nstruqtlon affects students——lts impact on gheir learn-
velopmanx. Detepmlnlng what adults do to make 1earn1ng happen
] sed. 0 test énd verify your understandlng of what students do all
'day.h 'owever, remembér that the purpose”of school improvement- is to C -
1mpro e the academlc, social, and personal development of students, and -
ately you must make a judgment about how well the program |is doing ’
(8047 Thus, begln youir 1nvest}gat10ns of the instrucfion of students f1rst v
wjth what the students do: - o S/ LT
. ~ . r_" ‘, : N . ) . ' R
Determining Whatfadults do to make 1earn1ng happen 1nvolves the
. same ‘lgsues examlned in "how students learn" but as seen from t»e
. adult's perspect1ve. /In finding out what -adults do, you will b
‘at classroom organization and management, curriculum development

the staff defines an# de11vers the 1nstructlona1 program.

looking
and _how

~

. |
- Using This Section of_the'Handbook
. o |
To issist you ifh conducting-an .assessment of how students lejrn; what
theyxlea h, and what adults do to make learning happen, this section of
" ' the handBbok prov1des the follow1ng Y L T .

v

.

1. Gulﬂance for gatherlng facts :aeut what is happening and

{ what and how students are lear¥Wing to enable you to*form an

- - initial pHcture of thé instructional program, including 1}

‘ questlons you w111 neéd to answer Lo \
/ s -
. -2 - Ass1stance for makldg Judgments about the effects of the H
program on students . ~ . Y
- . . ' ) . ‘I
. h)
3. Descrlptlons of aSpects of program which_have benef1c1a1 or X

' s negatlve effects on studepts in. order to assist you in \'
assess1ng the effect of 1nstruct10n on students
As youJuse this material\.please_note_the follow1ng'suggestions: 3
1. You should make choxces about which’ questlons to pursue
- when ‘and hqw. In so doing, allow the actual structure of )
the classroom--the activities in which students are engaged
at the momént——to guidé you. Follow the,clues as thej
preserit thepselves, do not try tdé pursue all.questions to
.the .same depth in all classrooms fér all students and/or
teachlng'staff. S . _ o . A

|\
2. Your ultrmate purpose is to- Judge the. effectlveness of '"what .
-is" as it- roduces benefits for students. Do not use the -’
© questions .as checklists or as 11sts of events whose rexistence

you nust verify. =~ . . : . e

oo 3. Althdﬁgh thls ‘'section of the handbook presents the asséessment
o ~ of instruction in a step-by-step fashloZ?\gn actual assess-
ment- dodis not have to be conducted in +h ame sequence. As
_much as posslble, pursue ‘answers to questions s1mu1taneous1y.
A .

o ‘ ' - 11-8
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hat is, while obServ1ng, formulate answers to several
qdbst1ons at the same time. The’ 1nterrelatronsh1ps ‘among
the answers 1is often more 1mportant than verification that

| ‘ . _ ‘ ‘_
4. F1rst form a clear‘plcture of what- 1s' then judge effective-
‘ .ness. *Do «not make a judgment' about the effects of instructign
oni students until you,shave gathered all the‘§‘cts, that is, _f‘
until your plcture of what is. happening-is cdmplete. Pre-
matureJJudgments about effectiveness*can seriogusly distort
both your further investigatior and your conclusionsg.
. ‘e , :

[ 4

PN -

Initial-dbservatioh and.Orientation to the Classroom

Each classroom v1s1t should be structured to make the most of the
time aVa1lab1e. When you enter a classroom, take d minute or two to look

at its overall organization: what the students are doing; what adults 1in

.the classroom are doing; how many d1fferent act1v1txes are going on; what
those activitied are; how many students are engaged in each activity; how
many and which students in each act1v1ty appear to be attentive to the
task; how many students are not engaged in any divect educational activ-
ity. Note the environment of the classroom: how physical space is used;
the general tone and. atmosphere, how students are. 1nteracpraﬁ with gach

- otlrer and with the adults in the classroom,.what factors within the
cf&ssroom might promote or inhibit learning-such as the amount of n01se,
the arrangement of the classroom, the aCCEQSIblllty ‘of mater1al and so

forth? - . . _ Ca

.

W81E1ng about the classroon;”obServe what the. students.are doing,
how, they .are doing it, and what they,are using to do it. Things to note -

for gu1d1ng further questions and observat1ons are: if a var1ety of activ~-

ities are going on; if students are learning the same skills or concepts
in different ways or if they are applylng skills or concepts; if student
grou 1ng is based on the skills or cencepts being learned; 1if all activ-
itiéds employ the same way of learning (e.g., paper, and pencil, manipu- .

latives); if students appear to be understanding their assignments and .-

how to do.them; if the incorrect student responses are being corrected;
if the materials in language(s), other than English are available for  .-.
" LES/NES e}udents, if students. are actlvely or pas31vely engaged -in the
various act1v1t1es and how the students perceive their daily schedule.
In maklng tﬁtse observat1ons, ‘you are forming an initial p1cture of
what students do in the classroom. It 1s important to refrain from
_mak1ng Judgmenﬁs about the effectiveness .of the program from this initial
picture; it is far too early to do so. Instead ‘consider these observa-
‘tions as piecemeal. and impressionistic only-—requlrlng substantlat1on and
corroboration during a more in—-depth look. The chief value of the
1nformat10n gathered during this initial look at what students do is tb
generate clues to spark and gu1de further 1nvest1gat10n of the instruc-—
tion of students.  What clues do you now have .about what students learn
and how they learn as .a result of puttlng together your initial p1cture(

-

of. the classroom? - -

]
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How to Look for Eﬁidence of the Effect of Instruction on Students

-
e

»

 _ n - : ,
: 1

Any assessment of the effect of instruction on students must be

Using clues gathered when

.

strongly grounded .in the facts of what students do through the day, so an ,
in~depth look at a few studerts is necessary.

putting together your initial picture, select,a few students for in-depth
study, including one or more with special 'needs such as educationally
. disadvantaged, g1fted.and talented, and LES/NES students. Maké your sam—
ple as. representative gf the class as possible. Once you have a clear,

p1cture of what these studentp do and the effect.of the instructional pro-

gram on them, you can use - it to 'help you in general1z1ng about the* school:
day for other students in the classroom, testing and¢ver1fy1ng your .im—

pressions as needed.

1
.

\ R
As you proceed with your task of trying. to form a picture of what

students do, it is helpful to place the facts as you gather them into a
framework. The basic framework is how these students day is organized,
how today fits in with the past several weeks, and how these. weeks: fit "
into the year. Findeout what group or “groups the students work w1th

which adults work with themr and how,

seems 70 be engaged in assigned activities. .

¥

o, o m g

- Are the students you selected for 1n—depth study worklng alone
or with a group? 1If in a grtoup,- is the group working indepen-
dently, with the teacher, aide, volunteer parent, another
‘'student? T ' '

1

- What are’' the students in the groups doing——receiving instruc~-
tion,7ﬁrict1t1ng newly acquired skills; app1y1ng skills;
discussing - concepts;: teaching each other; acquiring informa-
tion 1ndependent1y, synthesizing and evaluating information;
waiting; playing; watching; causing a disturbance; atternding

. to an unrelated task? : . y.

=~ How much of each student's time is spent actually engaged 1n
ass1gned act1v1ty? : .

-~ How much of the time in the groups.is the student receiving: the
"direct attention &f the teacher? 1Is the teacher's attentlon
for'instruction, for personal re1nforcement, for ma1nta1n1ng

discipline in the group, etce.

LS

" -~ How much of the time is the student receiving direct attention

from the other adults (aides, volunteers)? Is this attention
for instruction, for personal reinforcement, for maintaining

discipline, etc.? '
- Who\is'instrupting,the LES/NES students?
ﬁ
--Are LES/NES students being instructed-or tutored in a language
- other than English? :

- How \do the students move “from one group or one activity to
another?

Of course, you will. include some observat1on and -
1nteract1on w1th other students as wella . . .

and how much of each student's time



N

\ ’ \
. £y

‘P;Does the saze of the group vary appropr1ate1y, e. g., 1nd1v1dual
184ct1v1ty, amall group, large group, total c1ass7 o

:oes the group stay together or do the students JOln other
roups? . : ;

I . : ‘ - .

2-

glo the gtudents complete thé act1v1ty they are‘'working on o : T
?Hefore they begin a Dew actﬂv1ty7 How quickly do students ‘ o
F¢petf:1e into the new act1v1ty? .ot . ; L
TaIk to each of the selected students to: learn how they perceive
the otganlzatlon of their days at. 'school. Ask such questions as: e
. . . o ' . - . ‘W ‘ b \ ¢
- What are you doing?. Who told you to do it? .~ Sl ‘
P,— What happens if youw do it wrong? How doﬁyou know? - - - .

s * - . " - “‘ 11 »
...} = What will you do when you are“finished with this? ' With whom .
':iﬂ" will you work7 : S _ . - g e ;
- What will you be’ 501ng later today? L | S o f. AR

&

' - What do you do if you need‘help? ST R o e

- Show me some of your work from last week. Wn}t d1d you d07 o
: i
To complete your picture of how the student's day is organzzed

you shonld ask the teacher (and aides) about what ‘the student' s daily-

-and weekly schedule is, how students are assigned to spec1f1c activi- PO
t1es and why, how LES/NES students are: grouped, who they normally work
with, how, the primary language is used, . Row the teacher's time and the
time of other adults is used, how T1t1e I/EDY part1c1pants are served,
and | so forth. Make mentatl notes of the questions you need to ask the @'
. teacher. as you proceed. with your observation of students. Remember t
concentrate on what students do by observing and rev1ew1ng student work
and records,,and ta1k1ng'w1th students before concentratlng on what
adults,do to make learning happen; however, you will have to go back  ~
and forth between students and adults to complete your p1cture. ‘

4

Looking at How Studenté Learn ' ; | .-)-
t . - . . N

.This section is a guide for focusing jthe assessment or judging : -
“the quality and effectiveness of how students learn and for identify-
ing opportunities for improving how students learn.

Wh11e deve10p1ng a p1cture g& what students do, ask yourself what
effect such activities seem to have on how students learn. Watch the . T
students at work, talk to them about what they are doing, and check
their prev1qus work anﬁ avallable records of ‘their progress.
® . , .

! ..‘L-"__ -
Ter HD

.
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A ’ - .~ Facets of Q?a}/ity 7 ‘,
Areas to Invest1gate . ‘and Opportunities for Imp:ovement

Act1v1t1es the students Does it appear that the activities match
-are engaged in A ! what you have learned from observing the
student and from talking to him or_hef and
- ' . tevieging his or her work?

1} . LI

‘Are stude&tﬁ working on the same skill but
using different mater1als or activities
”;17' in response to their dlffereng ways of

e learning? -

- » Are thé teaching methods varied according

According to their  interests and ways of
* learning? .gw' *

, Do students and staff express part;cular
: \\;’ concern. for achievement?

E ' " Do the students understand what they are to
do, how to do it, and why? 'Can students
relate what they are d01ng to. what they

. "+ have done or will do?

™ Have ‘the LES/NES students.understood what
the activity is about and what they are to
do? Do they receive instruction in their .
primary language in an educationally
- P supportive ‘manner?

Are Title I/EDY students inyolved in
compensatory activities designed to meet
their needs? . )

Can the teacher or aide explain the pur— .
pose of the activities and how they relate”
' ' to the needs, interests, strengths and
' learning styles of particular s: ple
students? . Can the teacher explain the
context of the activities'in larger time
frames: the last few weeks and. the plan
- » for the year? _ .

‘
A
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to the needs®and strengths of the students?



- . _Facets of Quality
Areas to Investigate ’ and Opportunities for Improvement

hd . -

ﬂhterials students are Do they seem to fit into the pdrpdﬁ% of the
“using ‘ . activity? Are the students using them for the
3 . . ] purpose intended? -
, , .
. _— Do they appear to match’ the student's needs,
- . o interests, and ways of learning? Does the "
student geem to bBe comfortabfe confident or
une4sy, puzzled with the mater1als he or she
is using? Are there a var1ety of materials .
- used in teaching the same skill? Are the -
\ : . mawerials used by the student in yeur sample
\ " 7 - appropriate to what you have learned of their
» 1, needs, interests, and wdys of ldarning?

Are materials available in Ehe primary -lan-
' guage of LES/NES students? "Are the ‘English
_ , language materials appropriate to the English £
_ : language abilitieg of the LES/NES students?
Are English-as—a- qund~T§hguage (ESL) mate—
rials available )nd appropr1ate?

[}

' ‘Are extra mater; 1ls for Title DY students
apprOprla;e/to their needs and .their base

w ‘ program7 i C R
R A O J

What happens when the Ask the students who will look at their work ‘\
student .finishes an and when. What happens if it 1sg1?t done
- activity ' correctly? , . -

- . Does the way in which the students find out
about their wgrk reinforce their 1earn1ng and
motivate them to go on? How timely is the
correction of student work? Is there reteach-
ing when a student's work indicates the need?_
Does the reteaching include alternat1ve : s
methods - and materials? ' ’>

4

How activities and Will the student learn the curriculum content
materials relate to . the teacher intends for him or her to learn by
the curriculum con- . doing the assigned act1v;t1es,and using *the
tent that students . assigned materials?:.

are learning : :

' ‘ Con31der the appropriateness of act1v1t1es and
materials to what you know of the student's
capabilities--do the activities and materials
challenge the "student? Are they too easy or
are they at a level of difficulty beyond the

: . - capabilities of the student? i

- : 11-13 -~ 20
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If, after observing the students at work and talking to
them about that work, the evidence you have found suggests
that the effect of the instructional program on students
is not .as' beneficial as it should e, then continue your .’ <
- C investigation. \Look at how students are assessed in
order to determine what they know, need to know, and how
J.they learn best. Look at how asskssment infbrmation it ..
. used in determining what the students'snvulq\db and how he Tl
\. should do it. You will aTso need to look’ at\what students '
¢ are learning and the environment in which leagning takes
:7/ place. - Use clues You already have to decide which area you
e should examine next and to what\detgff. A discusgion of
+ . ] what to look for regarding student assessment and learning
environment follows.

o

i)

" . . . ~ .
A Reminder: These discussions are to be use& as a resource;,
they need not beiused in sequential order.

’

Assessment and Use of Information APout How Students Are Learning

) . . i +
To determine how students are.assessed, what that assessment is,
and how it is used to plan instruction, continue your investigation both
from the perspective of the student as outlined and from the perspective
of what adults do to make learning happen. (You may want to turn to
pages 19-21 of Chapter II). Student _assessment includes both initial
and ongoing Aassessment; it is what the teacher and other adults working
with the student know about the student and ultimately how that knowl-
edge is.used to make instruction responsive to the |student’'s needs,

k _

.

_strengths, interests, and ways of learning. - \ .
4 | v 3 - o
: Facets of Quality .
Observation Areas - and. Opportunities for Improvement
Kinds of information Is information collected about the academic
collected d progress of students in all subject areas,
s including information on student needs,

strengths, educational interests, and ways
of learning? : )

Is information collected about personal and
social development, including student gelf-
esteem, personal interests, personal re-
sponsibility, esteem for others, social
responsibility, .cultural awareness, and so

“  forth? .
How information is ' Is information collected by testing, using
collected in acadenic : norm-re ferenced and/or criterion-referenced

tests; by language proficiency’tests in En-
glish and the primary language_ of LES/NES

. students; by observation; by analysis of stu-
dent's work; by interacting with the student?

areas

11-14
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R, 5. o Facets of Quality -
. Areas to Investigate "\, and Opportunitiés for Improvement,
- \‘ . . . )
How information 1is " Is information collected by observation; by
co‘lected for personal |, = anecedotal records, by conferences with par- -
a social development 4 ents, aides, and - ‘other ‘teachers; by interacting
- with the studeqte’ Lot
. s e
. ) . ) \
The initial assessment /° If the initial assessment is made by other <
) L than the classroom|teacher, how does the "
o “ 2 { assessment igformation become part of the "
e 22" im teacher's working knowledge of the students?
- ot e » ° > . )
~ P - !\) - - -
. P v ° ’ . )
s ~ C =
' The ongoing assessment . Do teachers, aides,” other teachxng personnel,
™ andg students conduct ongoing assessment?
g 4 . . C . .
,Dd‘thé‘%tudents partmczeate directly in their
. ~ own #&ssessment?
’ ' 4 s A
l v . | - o /—“/ : \
How information is ° How do the teacher and aide share informa-
shared among those tion? How is assessment information trans—- -« ..
adults who work with mitted between classroom teachers and .. : ‘
the students , specialist Feachers? . L _ .
\ What kind of infermation is shared?
. . ’ .
f
. . a
To gather this information:
- Look at records of student progress-—day-to-day, week-to-week, e

' 4

&

‘4—78426

whenever a certain skill or concept is mastered or however such
records are kept. Look, also, at copies of periodic surveys,
observational notes, and directions or notes from teacher to
aide, fsom teachers to students, or between specxallst teachers
and teacher. . ‘ .

Consider the timeliness of the assessment .information that is
collected. ,
. g o *
Talk to the teacher about his or her assessment procedures.

Find out to what degree the procedures that you have observed

with your sample of students apply to 811 students in the
classroom.

\ . N - " -
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‘ Remember that you &ay not see direct evidence of assessment of stu-
dent strengths,.lnterests, learning styles or esteem for self and others.
Therefore, when you are observing to see how assessment information is
used in ﬁhk1ng instruction responsive to students, ‘look for indications
that these “assessments have actually been made; such as the variety of
‘materials used, by students to learn the same skill or concept, different
methods of teaching the same skill or concept to individual students, .
notes or digections- from the teacher to other adults working with indi-
vidual students. Equally important ‘'to assesslng how students are learning
is how that information is usedf\\llnd out by observing the students and
their work and by talking to the teacher ‘and the other adults in the N

clbssroom. - , '
L. \ .

v ' ' ' Facets of Quality

Areas to Investigate and- ngortun1t1es for ImprovemenE
How student aﬁsessment .What information was used to establish in-
was used to g¢stablish structional groyps? Student achievement in a
initial instructional particular subject area such as reading? Was
groups., ' ' other assessment information used, such as

vpersonal and/or social needs or strengths?

P
.

How continuihg assess~ What continuing adsessment information is used?
‘"ment information is used ' . Student progress as indicated by criterion-—
-for student pLabement - referenced ‘tests? Student's daily ‘work? Ob-
within instructional servation and analysis of student needs and
groups -~ ' . - strengths? Student interests and ways of

. - leatning? . . .

. How respons1ve are grouping practices to the
‘\ student’'s changing needs? o

1
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: : . Facets of Quality
Areas to Investigate ' and Opportunities for Improvement N
. [} hd 3
How the instruction of How is ‘the student's daily work related to what
students relates to that student has yet to learn--already knows?
continuing assessment How is it related to his or her interests and
informatéon strengths? How is it related to the ways he or

_ she learns best? Consider the materials being
- used, the kind of activity the student is en—
- : gaged in and the instructional method being
used.

How- do the ways in which the teacher and

’ ' ~ other adults work with the student indicate
their knowledge of the student's educat10nal
interests and ways of 1earn1ng7

How do the ways in which students and adults
work with each other, separately and together,
enhance student self-esteem, cultural aware-
ness, esteem for others, and personal and
social responsibility of the students? '

Remember that in finding answers to these questions, you first ob-
serve the students at work and their work; then you talk to the teacher
and others working with students in order to complete your picture of
student assessment processes. -
Looking at what Students Learn

After observing the students at work and ‘talking to them about their
work, you have sbme idea of the effect of instruction on the students.
But in order to develop a more complete Pictdre of instruction, look at
the curriculum as it exists for the student, its depgh and range, and find
out how the decisions are made about what the student~will learn and how
he or she will learn it (what gsq;y1t1es, mater1als, and ceach1ng me thods
will be used). S

- -
.

Begin by looking at the part of the curriculum the student is working
on during your observation in the classroom. Your review 6f the student's
past work in that subject area (reading, science, "social studies, -including
multicultural education, and so forth as described in the school plan) will
give you clues as to what skills and/or knowledge of that subject matter
area have been covered. Your review of the classroom materials and iden-—

"tified skxlls and concepts to be learned wxll give clues ad to what will be
covered., Try to determine if the subject matter area to be covered is
complete~-that is, if the planned curriculum provides for the student to
learn all the major skills and/or knowledge of that subject (e.g., if the
reading program includes comprehension as well as wotrd attack skills).
Also, look to see if that area of subject matter is broad enough in scope
to be appropriate for all the students in your sample and for all the
students in the classroom. For example, does the classroom reading pro-
gram extend’ far enough for the talented readers in the class to benefit
from instruction? As a reference for assessing the completeness of the
curriculum, use the curriculum frameworks available from the State. Depart-
ment of Education, P.0. Box 271, Sacramento, CA 95802.

/\
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_ Although your look at the currlculum will beg1n with where the stu-=
— -, -dents have been working, it is)important to develop a sense-of: xhe com—
pleteness and scope of" other subject matter areas of the- cUrrlculum that
have been included’ in the school plan. or a more complete picture of
the curriculum,.talk to the teacher, using your observations of the'h_
‘materials within the classroom and your discussions with the students st
as a guide to finding out what curriculum the- students ‘receive,

. . ‘ ) . o SRR
. FaCeta,dT Quality . )

e _Areas to Investigate and Opportun1t1es for Imgngement‘WV - +
Prov1d1ng for continuous . Does the curr1cu1um 1nc1ude all, the ma jor areas . -
progress through the - . of skill and knoﬁledge to be learﬁEd for the «

"completeness, range, and subject matter the dtudents are enigaged in? Fo
'depth of the curriculum example, does mathematics include ‘instruction &
: " in word problems as well as dﬂmputatioﬁ? o

. . "Is the range of the skills .and knowledge to be

‘ ‘ . S learned suff1c1ent ﬁor the needs of the. stu- ‘
. P B ~ dents? Reviéw the" 1earn1ng framework for each
i R - - b . curriculum area under Teview (the continuum

and/or books and other learning materials being
" used) and consider.the needs and dbilities of
: . the students in your sample as well as the
~ . : . ‘students in general.

o Does the'burriculum include instruction in the
. ‘ " essential skills concepts as well as provide
for experiences which bring together the
various separate skills and concePts?
" Arec there alternative curr1cu1um activities for
'students. who have difficulty mastering skills
aqﬂ concepts on the first attempt?  or. for
"students’' varying ways of learning? .

~ What are the curriculum opportunities for .
: - . -students with special needs--educationally
e : .~ disadvantaged, LES/NES,; gifted? -

w : .
A - . R

How the currlculum. .+ - Have the skills and concepts to be learned been
is defined .~ S .identified? 1Is the daily instruction ‘of the

' students based on teaching these identified
rskills and concepts? - _ .

Have standéids and expectations for student

' performance been established? Are they known ¥
' - to the students? Are the standards and expec—

T tations appropr1ate for the students7 Are they

-«

ma1nta1ned’
Is there an-emphasis on achievement? s ’
- . ' . ‘ . ) L ) .
0 7 RN 1-18 -+ . W,
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e e g T e o Facets of Quallty o=

Areas to Investigate and Opportunities for Improvement »
How the curriculum How is the curriculum articulated between.
V__is coordinated and grade levels so as to enable continuous
) artlculated among . . progrep% for all students? ST A
teachers’ '
' Haw ‘do the classroom teachers and resource.
8 'or specialist teachers work together to .
- e ensure continuity of learning. for students?

~education‘concegpts and‘develop read1ng sk1lls at the same t1me?

' . Consider thosé students who leave the
regular classroom program for special
instruction (Title I/EDY LES/NES etc.).

.Consider also the act1v1t1es in the cqrrlculum wh1ch prOV1de for c
the development of critical th1nk1ng skills and 1ndep/pdent Judgement. '
Are there also planfied activities for the developme t of social and -

‘personal skills? Are all udents included? How are the skills- and

concepts to be taught jg Ehe various curriculum areas ‘integrated? For
example, are there activities wﬁich are designed to teach multicultural

’

r.

By comb1n1ng your understandlng of the. scope of cq§r1cu1um areas

.provided for in ‘the schocl plan with the understandlngwof how the
.students’ qay,pr week is O?EBn&fed you can develop @ p;cture of how

the subJect Btter areas of the curriculum are comblned’together in
the, 1nstruct10n of students and which areas seem to have been given
priority. If it appears that one or two areas have been emphas1zed

_ more than .others, ask the tedcher(s) why. Use what y&u khow of -stu~

dent ovutcomgs in the school to match what -you know of the ‘instruction.
the student receives to Rast student performance.

S -~ -

» . » \ . . . N ‘,' . 'I:O

‘Learnzng Envirorment S , R

‘To find out how the 1earn1ng env1ronment affects the students,
observe the classtoom in operation; then talk to the students.  Find .
out how respons1b1e they feel for their behavior and for the behavior
of others, who sets the standards of behav1or,\ghat ‘they think about.
the physical arrangement of the classroom and the sahool; and how they
work together——cooperatlvely, argumentatively, enthu81ast1ca11y, antag-—
on1st1ca11y--and how .they work separately. How. accepting do 3tudents
appear to be" of skill or talent differences, of physical d1fferences such
as size or. sex, of cultural di-fferences?

?

> . . . « ) - _' k]
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' s ' ’ ' Facets of Quafity Lo .

" Areas’ to In estlgate 1'e h -‘and'Oppoftunities forwlmprovement“
How‘the groups at ~the ~  How dB'the adults work.together? How support="'
school (students and ive of each other are they? What kind of ex-
. .adults) interact » ample . are adults setting for students in their

behavior? Howydo the students work together?
Observe them in the classrooms, in the hallways
and .other areas of the school plant. Observe '
them on the playground. How understanding and .
acceptlng of each other are the students? Con-
gider students w1th d1fferent Ianguages and/ot -
cultures. _ '
\
How understand1ng and acceptlng of the students
. o S are the adults? : :

a

'
-

the school supports Cons1der the safety of the students at the

e stydents - . school and ‘the’ attract1veness and cleanliness
. of the phy81cal plant._ *

How do the adults at the’ school, includi%g

. , : ‘secretarial, Jan1tor1al fopd services, and

~ v - : other supportive staff interrelate w1th the

N , ‘students? : e _
. . . a
. How do the administrators at’ the school .
T T interrelate with the students?
i S s . S . R
. How, responsible Zhe stu- Do students complete their work assignments
dents are. for. their “and classroom re8pon81b111t1es on their own?
Angons and the actions pPo they assist each other in getting group
of "others . . , " assignments completed7 How are the standards

of behavior determined within the classroom and'
"outside the classroom? Who enforces them? How

’

- - equxtably are they enforced? . g
" ] . ; i
. . E
.‘. ]
How the physical space _How conduc1ve 1s the physical setting to learn-
of the classroom is ing? Consider otderlxness, cleanliness, venti-
arranged . . 1at1on, accessibility of meter1als and supplles,
use of space, and d1sp1ays on the, walls of the
. classroom. -
1 . . £ L
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Does the classroom environment reinforce .the learning goals for stu- '
- dents? For example, a goal for multicultural education is to develop in
each stydent understanding of,and respect for his or her own ‘and other
_ cultures. Yet, in your observation of the classroom, you see several in-
e stances of d1fferent1al treatment by the adults in the classroom of the
students of the different cultural groups. Another goal. is to develop
each student's self-esteem.. Yet, you observe that the work of some stu-
dents does not appear to be valued by the adults, that some students’
are belittled by both the adults and the students. In either instance
‘you could conclude that the-classroom environment does not promote the -
achlevement of’ student goals as effectxvely as 1t could.

-

o - In addltlon to observ1ng the,classroom environment and talklng with-
students, you will need to talk to the teacher to find out how he or she
warks to promote mutual respect and understanding among all people“within‘n
' the classroom and how she or he works -to enhance the personal and social
development of each student. By combining your observations of and dis-
‘cussions with students with knouledge of What the teacher has done or
is doing in creating the classroom environment, you can form a fairly
complete picture of the effect of the environment on the students..

- What Adultse Do to Make Leaﬁning Happen ~ ’

f . -

To complete your plcture of the’ classroom and to verify your hypoth-
eses about how and why it came to be what it is, f1nd out what' ddults do.
To do so, talk with and observe the teacher, aide, and other adult volun-,
teers. When talking with the adults, .you should establish two points of.
view: (1) their perceptlon of how the classroom actually operates,and

(2) their perception of the kind of opération the adults are striving’ .
toward. Both perceptloﬂasate important a description of how the class~-
room’ actually operates is gecessary to your assessment of the effects of .
:classroom instruction on students; a description of what the adults are ”'] v
striving toward is important to an overall logk at the program and assess—~
ment of such aspects of the program as staff deveHQEgent impact of

planning and evaluation, etc.

~

Q . , . :

. L . r ' Facets of Quélity. '
Areas to Investigate - and Opportunities for Improvement -

4 \ . - . N ’ " . ) . ' ° '-' . . !
How the adults organize How does the teacher~decide with whom the
‘the classroom over tlme student will work (teacher,.aide, volunteer, . -
and why it is so orga- peers)? Consider how decisions are made. -about
nized (i.e., not just - who works w1th educatlonally dlsadvantaged 5
for the period of the - , LES/NES, talented and glfted and students
review, but how it is . with .except¥ional needs. - o C :
typically organized = -~ - '
over a span of weeks) ‘ v ' . -

i ~
- ‘ ]
. A )
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" \ Facets of Quality .

“Areas-t0m1nvestiggte.~~»1 - and Qpportun1t1es for - Improvement
‘How groups are : Are decisipns based'on tasks and Joncepts'pr
‘estpb11shed S . skil s to be taught? On personal, soc¢ial,

acaderic neéds and strengths, and language

abr§1tfes of\ the students? On the capabilir
ties of the adult(s) who will wotk with the
students? \ ; ‘

' - D ’ .
. . \" ' \ : L

How flexlble 1& the groupxng?

\

| . How are LES/NES, Title I/EDY, gifted
. . . L ¥ students, etc., grouped.for instruction?

How is cufrent assessment 1nformat1on used in
the1r grouping? : s

Do students have the opportunity to work
~.with many other students or just those at
their skill level?

0

T
o

How the classroom Are decisions based on the task, skill, or
schedule is determined concept to be taught? Omr personal, 'social,’
‘ academic needs and strengths, and language
ab111t1es of the studeritsY - g \'
~x - . Does the schedule,prov1de adequate time

' ‘for lessons (complete introduction and
sufficient exploration/practice 1n order
to maximize retention)?

. Does -the schedule prov1de adequate time for
:'completlon of the ass1gned task?

R * ' . What curficulum pr rities does the schedule' ’
. reflect? Is there adequate time:for’ other N
’ areas; e.g., f1ne arts, social studies,
sc1ence, etc., as well as basic skills? Is
time allowed for personal and social develop-
" ment act1v1t1es? Is . time allowed for English-
. . : -as—ausecond—language and/or primary languagé
' ) ' instruction?
T o How does the teacher make decisions about
. "how/what “activities should be extended
_outside the classroom?

EMC . “ s i ‘,II'-ZZ’
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: ‘ ‘ ¢ " Facets of Quality S
oo Areas-to Investigate . .. and Opportunities for Improvement . .- __ = . .
. N /‘ " ) . 5
Use of adult time How 'does the teacher use his or her time? In

' ~direct  instruction with students, in fplanned ‘
lessons, in response to student requests for
- help, in planning for instruction, in directing
. the students, in di:ectiﬁz other adults, aides,
- . volunteers? . :

: ‘ \,

How do the aides m‘e their time? In working

e with students individually and in groups, in

. N preparing materials, in recordkeeping? Does

‘ ' the aide plan with the teacher?

How does the teachetz ensure that the time stu-
- dents are engaged i#ﬁlearning activities is:
sufficient to learn what is to be learned?

Do.specific gréups, such as LES/NES, Title I/
EDY, gifted, tend to receive most attention
from either the teacher or the aide?. -

R Rl - -

— . ’

‘ S How are teachers involved in;blayground, lunch
- - period, extracurricular student activities, and
so forth? Who decides?,

et

, . ) . : . -~ . 3

{ How student learning How does the teacher decide what student
S acg@vities_are”directed . activities will be assigned? .

. . X : ‘- . r N " ) . . . b »
R How are decisions made’ abouyt what matérials
T o o - students will use?’ Who makes them? -

L - ' Arg-the decisions basef on knowledge of what
I : - . . the student has learnqd and needs to learn next
: ' ' /// of the.identified sKi]ls and concepts? . ’

are decisions also based
the student and his or -
ian? T

SR ' For LES/NES studeht
' -on consultations wj
her parent or gua

- ~ 3 . S . . o
- - A o © . ) L4 T . y L
, _ L If homework,is assigned, is it for all-students--.
T T - 4 S or some students? How is information about ‘
‘ . , homework fed:back to students? 1Is it timely?
E 3 ‘ " ' ' - = : ) o

By combining what you have learned in" answer to these questipns with
what you hgve learned abou§.how and what students are learning, you will
have a fairly complete understanding of the effect of'inZtrddtion.on,the
students in your sample, on the students within each cla&sroom, and on e
students in‘all participating classrooms. You will also have a faitly com— .
pletefundefstanding of what adults have done or are doing .and will have
idéntified.atﬁﬁG’Bf strength and Key areas to- build on. c '

v

Qo : . _ . _
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Aaschatng the &ffbat of . the Sehool Program, Inoludzng Excess Cost
B farvraas “for *htls IT/EDY " Studenta

v o In aeaeas;ng the effect of excess cost serv1ces for students identi~
fied as Tictle I and/or EDY participants, you are looking specifically at
these aerv1ces supported by Title I ahd/or EDY funds. The services may be
prov1ded by people employed to provide extra servites (e.g., instructional
aide, resource teacher, nurse's aide, community aide), or materials and
equipment purchased to prov1de alternative learning opportunities for the
identified students, or both. Review the ‘budget. page of your school plan’
to determine the areas of the program in which funds are being expended;

- thei oqﬂffor excess cost services in those areas. Remember that the
pur ose‘bﬁuéxcess cost services is to supplement the regular program in:
order to compensate for the part1c1pants low achievement levels and: to
accelerate their progress. ’

«
- P

Facets .of Quality

Areas to-inVestigate - ~and. ngortun1t1es for Improveuent
) N : " - ' ' 4’
Provision of excess _'f , How -are supplementary services prov1ded in the
cost gervices withim=:. 1 ciasgroom--by the teacher, by the aide?

. the cfassroom
‘- ' How does the a1de work with the students—-

. . ' . g ' ' reinforcing lessons, correcting ‘papers, test-
- C ing, helping individual students, prepar1ng
4 v . . ) . materials, etc.? -
F) - qg% do the teacher and aide plan together?-

What mater1a1s are being used? Do they - prov1def
S , . alternative 1earn1ng opportunitids for the stu-
///' o " ‘deqts? Are they appropriate to the needs of
: S " the students and to that which is to be lgarned?.

- . . ', What expectations do,the teacher and the aide
_— ‘( have for the students' achievement?

. ' N S ' ' 4 / o L -y
Provision of excess When services for Title I/EDY students are pro—
cost services out of . vided out of the classroom in a reading labora-
the classroom . : ~ tory or a resource center, for example, who de~

termines what those services will be, when they
will be provided, and for what perlod of t1me7
- ~ -
SR . How does the classroom teacher know what the,
spec1al1st teacher 15 proV1d1ng? ' .
o o : ) i3,
“How do the classroom teacher and the, spec1a11st‘¢
teacher work together to provide c0pt1nuous :
‘progress for the students? . . .

.4

. Do the classroom teac er and the spec1al1st
R teacher believe that he students are making
extra progress because of the extra serv1ces?

CERIC e
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e o Facdts of Quality
" Areas to Investigate ~ and Opportunijties for Improvembnt
‘ ‘ : ¥

Provision of support " What effects have| the planned staff develop-
services _ . ment activities hgd in preparing Title I/
' EDY staff to meet \the special needa of the
idegtified students?

How have parent education activities and par-
L : ' 1 _ent involvement in the classroom and school

sprogram increased parents’ *understand1ng and
support. of their chi dren 8 program? Talk to
the parents as well ‘s staff members such as
the comfunity aide, the parent voluhteer
coordinator, the schgkl adviaory committee.

: to me the special needs of the title I/EDY.
—— studqﬁfs? What effect\have they had?

- FV:- ' How have the Title I/ED resources of the dis-+

trict been used in supporting the school pro-
gram? What effect have they had in clarifying
: for staff the purpose of Title I/EDY services
] _ T and in assisting and guiding the school staff
SR in planning, 1mp1ement1ng, and evaluating
‘excess cost services fpr identified students?

. | - ¢

: Assesaznq the Efféct of the lezngual
Progran (AB 1329) on Studenta

-

If your school rece1ves fundlng for b111nguai education (AB 1329 or

AB 2284) or if your school® has ten of more LES/NES students with the same !

primary language in any grade level (K- 6) and receives.Title I and/or EDY
funding, Use this part to assess the effect of the b111ngua1 program on
students. The procedures to fol}ow in assessing the. services in the bi-
lingual program are identical to the procedures oqutlined above for all
students receiving instruction: observe . the students at work; find out
how their day is organized; f1nd out what they "are work1ng on, what mate-
rials are being used, and what is available. Talk to the students about
what they are doing. Talk to the teacher and aide about how they work
with the ‘students; how they know what students know and need to learn in
_ both languages of the bilingual program; how instruction ig prov;ded 1n
both languages and in what areas of the curriculum.

- \/

’
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How have health and ‘guidance services been used

-
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How students are
instructed

4 Y

N

o Ry e yh,n_ skills are students developing in the’

Facets of Quality
“ ahd Oggprtunities for Iﬁprovement

languagea?

basic skills d4reas and in multicultural educaf? y
tion? (Review records of student progress,
Ask the student, the teacheﬁL and the aide.)

How are the written criteria for reading in
English being applied? How sufficient and
,how varied are the materials available in
the students' primary language? Are they
available in the basic skill &reas and in
multicultural education?

.

How complete has been the asaeasmen; of each
student's language and learning needs (in both
languages)? ! .

How is the assessment kept current w1th each
student's growth?

How is time.allocated for instruction of read-
ing .in the prlmary language and for, Engllsh-as—
a-second-language (ESL) 1nstruct10n?

What variety of. teach1ng methods is used in ES
# 1nsttuct1on?‘ - .

How are the cultural resources of the parent
community used in multicultural education? .

[ .



-

Facets of Quality
- . .- .Observation Areas and Opportunities for ‘Improvement

How the bilingual skills How are the bilingual skills of the teacher

. of the teacher and/or and/or aide used in the instruction of
aide are utilized and students? ¢
developed » ’ .

What effect have the plannéd staff development
activities had in increasing the bilingual
education skills of the teacher and the aide?

Have the staff development activities been.

- based on the individual needs of the teachers
' and aides -as well as on the needs of the
students?

v

Has the primary language df the students been
used in staff development activities? Ask the
teachers and the aides. Ask, also, the per- ™~
son responsible for bilingual education staff

development. E , Ca .

_ How effective does each of them bélieve the
- staff development activities have beé&n?

o . 7 N I11-27




THE EFFECT OF SUPPORT ON INSTRUCTION

_ This section is designed to assist you in assessing the effect of
support activities.on the instructioual‘program of the students. In
finding out how support_activities affeét 1nstructton, you will be look-
ing at four areas of support: staff development, parent education and
involvemqnt health and guidance, and d1atr1ct ~level support.

The 1nformat1on you need to make the asseaament comes- from your
understanding of what has been planned in each of these areas, from what #
you have oWierved in the classrooms and the school, and from talking
with the teachers, aides; parents and volunteers, the support staff, the
'p;incipal'and other adm1n1strators, and district. office personnel.

-

The achool ‘plan, along w1th appl1cab1e sections of the district
master plan, tells you what is intended to happen; as you talk with the
various people at the school, you will learn what is happen1ng, who is |
involved, what they are do1ng, how well they think it is work1ng, and sb
forth. Thus, you will develop a picture of the kinds of support activ-
ities that are taking place. But, to assess how these activities are
affecting 1natruct1on, you will need
to combine your. knowledge of what 1is
intended to happen with what you have
obse§¢5a in the classroom and the’
schodl. For example, from reading:

the plan and from talking with parent
volunteers, you know that 1nserv1ce
training sessions on techn1ques for
developing self-esteem have been
conducted for the parent volunteers.
In your observat1qns in the class—
rooms, you’ notice repeated instances
_of parent volunteers giving positive
‘reinforcement as they work with the
~Btudents. Your conclusion would be
_ ' that this staff development activity
. was effective. However, if at the’
same time you observe that the -
parents are not adequately prepared
to carry)out the academic activit
the teachdrs have assigned them, you
would concllude that the staff devel-
opment activities for parents are
incomplete and thus not as effective
as they sh0u1d bes. )

potrt activities on instruction;]you are not assessing parent involvement,
' for example, as an isolated el nt of the school program. Nor are you
‘ assessxng district-level support as something apart from what 1s‘happen1ng

.
/ . i
i

<

It is- crlclcal to rememberithat you are assessxng the effect of sup-




in the instruction of studenta. District support activities may appear to

- be of high quality, but if they are not appropriate to the school program

in type, or timing, or in quantity, they are not effectively supporting
the instruction of students.

S4iff Development 3 )

Before beginning to asaess the effects of staff development on in-
struction, it will be helpful to find out what kinds of staff developmenc
have been offered and for whom. Review the school plan, identifying staff
development assessed needs and planned activities. Talk to the ptinﬁip114
the program coordinator, or wheever is responsible for staff develogment
to find out what is offered, who has participated, how it has been pre-
sented and by whom, what the intent was, and so forth. Verify and add to
this information by observing the adults at work with the students and by
talking to them about their staff development activities,

Note: ‘AII adults who work with students should participate in

staff development activities——parent and other wolunteers,
instructional aides, classroom teachers, specialist
teachers, and other resource personnel, principal and
other administrators. .

What kind of m&tchﬁﬂ;ﬁyou see between the needs of the students and
the program as expresse the school plan and the staff development
activities that are being presented? Compare what is stated in the plan
with what is being offered. What kind of match do you see between the
needs of the students and the program being implemented and the staff -
development aqtivities being presented?

Use your clas}rBom observation information to make this comparison.
Have the parents and other volunteers seemed well prepared to work with
students—-does this seem to be the way it is throughout the classrooms you
observ#f? Were the instructional aides you observed well prepared in
knowledge of the lesson and understanding of how to reinforce or expand
the learning 1nvolved in the lesson? S

Have you observed that the certificated staff are well prepared to
work within the cultural differences of their students? Are they well
prepared to meet the needs of LES/NES students, of gi¥fted students, of
the educationally hdandicapped. students in their classrooms, of educa—.
tionally disadvantaged students? Are they well prepared to gu1de the
personal and social development of each student ds well as to instruct
in the curriculum areas that they are teaching? 1In ‘making.the comparlson
between what you have observed and the needs expressed inlthe plan, you
will be getting clues a& to the gxtent to which the staff developmenc ‘as
implemented meets the needs of the students and the staff. Confirm these

clues by talking to the staff.

L d

\

If your observation of the adults at work with the students in each

classroom leads you to conclude that the staff does not seemé;o be suffi- -
he objectives _ .

ciently well prepared to meet the needs of the students and
of the plan, find out #hy.
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Facets of Quality

Aéi.i’tb’id&&i:iggfe' and Opportunities for Improvement
How it was decided to How were the teachers and other certificated

ape the kind of staff * ataff involved in deciding what would be
déevelopment that .is offered and how it would be presented? How
being offered were the skills and knowledge of the staff used

in staff development sessiona? How were the
aides and parent/other volunteers involved in
designing their staff development? What role
did the principal plny in deciding what would
be offered? Talk to each group about how its

' i : members were involved.
How effective the «>Do the adults think their needs are being met

# adults think thelr through the planned activities? How frequently
staff development . are staff development activities presented?
"has been Who presents staff development activities?

What opportunities does the staff have to try
out newly learned techniques, materials, and/or
strategies in the classroom and to get feedback
on their use? What opportunities are there for
staff to talk together about what they are try-
ing to do and how it is working? What opportu-
nities does the staff have to adapt the new
techniques, materials, and strategies to their
students and their wethod of teaching? What
changes have stdff made«1n working with stu-—
dents as a result of the\staff development
activities? How have ‘the activities helped

the adults understand the program improvement
efforts -and the roles and responsibilities’of
*tach adult as well as others in carrying out

' the plan?
oo - N . -
How the staff develop- How do the various members of the staff eval-
ment activities are uate the effect of their training? How are
evaluated o ;%gmlnlstrat1ve personnel involved in assessing
“t effect of staff development activities? -

How are staff development assessmenta used?
Are they used in modifying staff development
activities? How are administrative person-
nel involved in staff development at the
school site? Talk to staff, talk to the
principal, review staff evaluation forms.

4

Talk to the support staff (11brar1an, nurae, speech and language

spec1al1st, psychologist/counselor, etc.) to determine their understand-
ing of what is to be accomplished and their role in accomplishing it; how
helpful have staff development activities been? .

Find out from &g to S$SC members h’ they have been prepared

“‘o fulfill their re bilities and how effect1ve they believe that
preparation has been."

Il
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Facets of Quality

——m—~w_~—~Aftti-%ﬁwinVittii!te - and Opportunities for [mprovement -
Resources used in How have ataff from the district been invblved?
ataff development Consider what has been stated in the school

plan as well as in the district master plan (for
School Improvement schoola). Are there exter~
nal resourcea whigh the school might have
used--such as t@@8Cher centers, professional
development cemtera, county office resources?
How effectively does the staff believe they

have used the resources? Are there other
available resocurces that have not been used?

Parant Education and Involvement

In assessing how-parent educafbon and involvement affect the instruc-
tional pyogram, you need to find g t how the astaff at the school keeps
parents Fnforméd about the' progrardi-and the day-to-day activities of the
studenta, how parents are directly involved in their children's educa-
tional experiences, and what parent education activities are included in

the school program.

'Facets of Quality

_Areas to Investigate and Opportunities for Imprdvement
. How the school staff Consider such traditional school activities
- keeps parents informed as Back to School Night and Open House. Con-
about the sachool sider bulletins and newsletters from the prin-
: progrd; - . ! cipal, the SSC or SAC, and the PTA. Consider,
& also, activitjies such as neighborhood meet-
- _ ings, telephone trees, use of other community

communication systems, and so forth.

»

How complete a picture of the school pfogram
do these means of communication provide the
parents? , -

How understandable are communications to the
parents of LES/NES students? Consider the
use of lay language (vs. educational jargon)
_ as well as the language of limited- and non-
: | : English-speaking parents.




o . .Facets of Quallty -

Areas to Invest1gate ‘ and nggrtunltles for Improvement . ‘s
»
How the teachlng staff How does the staff report student progress to _
keep the parents in- the parents? By report card only? By parent -
-formed about the day- conferences? Do teacherg confer w1th a11
to-day activities  _ parents? With most paren£s° ' o
their children are L N 3
.involved in , - Do’ the teachers ‘send class.newsletters home - at
s - regular intervals? Or letters explaining what
' I - ' the studentg are doing or will do? Do they .

<
)

. talk regularly with the par?ﬁts?V

hers send the student's completed
ow often? »

If the teachers give homework asslgnments, do .
they expect the parents to see that the work is *
completed? Do they expect the parents to know
S 7 the purpose of the homework and/or be able “to
" : : - help the student with hls or her as81gnment°

: o co How well informed do the parents feel about the -

o o school program and the day-to-day activities *

T : that their ch11dren are 1nv01ved in? Ask the

: o T . - parents. = - :
’ o : " o . . * . \\ . ; »

s

s
How parents are’ ’ What kinds of ,methods are used to 1nvolve par-
" involved at the«® - - ents? By whom’ Are they effective? Talk ’
school to the parents, the parent:coordinator £
there is one), and the pr1nC1pa1 or program .
coordlnator.

e

Are parents involved in the classrooms ds tu-
tors or 1nstruct10na1 assistants? As resource -
people? Are they involved in preparing mate-—
. rials, in serving the school as library aides,
‘in the resource center, on the playground; etc.?

. ! - ‘ \‘
A _ / . *re they involved in assessing student ‘health

' ' needs; 1in recru1t1ng other parents; in 8
. . , PTA, or other committee work; in affer-
. schpol act1v1t1es¢w1th students, or in s f
intlerest act1v1t1es° . R

: How have they een preoared_to do what they

& , * are doing? -Hdw have they been prepared to
*understand wha is intended in. the planned

program for thelr children? »

lEl{llC | C ‘ o 11-32 | g7 | g 4
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. Facets of Quality

‘Areas to Investigate .~ and. Oppottun1t1es for Imprbvement
How the talents and . . ' Have the pafents had an’ opport n1ty to iden-
interests of the par- % «ify to the staff. and -others thkir talents
ents have, been used - ' \Fd -interests? . Have their taléents and in-
. in the classroom and . terésts, been” used?. . For example, in providing
school program , ' . enrlchment activities in a planned instruc- .
: , . tional act1v1ty, in writing a newsletter for - -
. v T .parents, in providing parent e?ucat1on sessions
, for other parents? =~ . .
What parent educat1on What interests‘and needs have_the“barents ex—
" activities are 1nc1uded pressed? What has the school p;bvided? Hdve '
in the school program the parents hélpeéd plan parent education ses—
. ® gions? How effective do the parents believe )
N ) these sessions have been? How‘many parents

. .  have. participated? ' Have sessions in child
i ) growth and/development been offered? "
‘Be aware that parent educat1on is a, ,broad category that lncludes .
1nform1ng parents about their children's- program and the school " program,
preparing parents to assist in the school program, and providing oppor-
tunities for parents to explore. their interests in ch11d _growth and
development, parental guidance, and so forth.

’
L Coa

It is 1mportant to remember that the maJor1ty of parents probably
cannot be actively involved in the classroom program. With the percen- .
tage of working mothers increasing annually and with the d*ff1cu1ty many

X o™ L . A

mothers and schools have in affording and providing babys1tt1ng services, LT

the number o6f parents involved at the school during the day may be' lim-
iteds  If the number involved seems lower than might be expected, deter-
i£1ne the number of nonwork1ng mothers, find out if the. parents. are. in fact
elcome 'at the school and‘that the methods for. expressing that welcome
effectively communicate ‘to the parents. Regardless of the number of parﬁf/
ents actively-involved, the school has the responsibility for - keeplng all
parents 1nformed ‘about .the school program and what. thelr ch11dren s day—

Health ‘and Guidance L e " I B
In assessing the effect of health and guidance act1v1t1es on’ the{_
instruction of the students, you will be finding out how students' emo-
tional, mental and phys1ca1 health needs are assessed, how the assessment
1nformat1on.1s ‘used in 1nstructlon, what kinds of follow—up procedures
are being used, - and how the classroom curriculum, organization, -and :
envzronment have been accommodated to the health needs of: the students. :?

S .
- . «

7/




o

" In finding out° ow the emot1ona1 mental and phys1ca1 health needs'_
.of the students’ are reflected in the del1very of - 1nstruct1on, use the in-

formation you collected while observing in the classroom and ot{ler areas

of the school. Be sure to include what you have observed of t classroom

curriculim as well as classroom" organ1zat1on and environment. Combine

that inf#mation with what you know from needs expressed in thé plan éﬂ..i.
other information provided you by the staff at the school. If all appears

to be working well for the students, ver1fy your 1nformat10n by talk1ng
to selected students and adults. - Lf it appears that the emotional, men-
‘tal, and physical -health needs of all students are not be1ng met, you
will need to find out: what is not working. - o

y ' »

: v - Facets of Quality’ :
Areas to Investigate o Aandfaiagprtunltl.es for Improvement

Lo o .
’

N
—

ﬁow'health'ﬁeedsiare -’How e emotional, mental ‘and phys1ca1 health

_assefased S : nreds of students’ 1dent1f1edu,

-~

- Who does the assessment—-the health spec1al1st,

/ : - the classroom teacher, both?

[ ~ : How timely are the assessment p cedures? Do
' / o ‘the assessment  procedures do. more than ‘the -
' minimum requ1red by law? If so, are they for

‘ .. tension in response to- needs expressed in the
! ot school plan? ,

N

e How assessment inforr - = How. does the spec1a11st inform the teacher

mation is used by the . -about: his or her students' ‘'healtW needs? How
classroom teacher? - does the spec1al1st keep the teacher current
’ ' ‘ w1th chang1ng health . needs"-" . ..
How ‘does he or she work with. the(teacher to -
ensure that the learn&ng ‘environment supports
the needs. of the students? What has the
teacher done to accommodute the health needs
of the. students? -

o

.'!\ . § .
s ) , What kinds of health education are included in

- - the students' curriculum? What relationship
exists between the kinds of health education

fied in the plan and the health asaessment of
students?, -

Y

Q B ) ‘ : \ . . C
o 43

o / , ) .. . all.students or selected students? Is the.ex— -
. - | .

™

provided and the needs of students, as identi-
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has taken in ‘carrying out such policies and procedures and how it intends:

. . ’ 3 T
. - .' -
. . e . ) .

: . L . Facets of Quality,
Areas to Investigate "and Opportun1t1es for Improvement .
_"Foiloﬂ—up procedures .~ ~ How are parents. 1nformed of their child's
- that. are used .~ - health needs? Is -a language they understarid
R - ~used in these communications? ~Are parents made

aware of resources available'in the community,
. : ] such as d1agnoFt1c or counseling centers? Are.
S . ) * such resources used to remediate student health
- . problems’ o . R : .
"What follow=-up’ procedures ‘are used at- the
'school? Does thé& nurse re-check students w1th

- - identified health needs? Does the counselor
. -work with identified students on an ongoing .
2 - basis~—in the classroom? or in group or

e . individual sessions?
Do the specialists confer together about indi-
vidua]l students? Is the classroom teacher in-
e cluded in these conferences? Is the principal?
. ‘Are the parents? ‘ '
Talk to the school nurse, the language, speech and "hearing spec1aI-'
1st, the counselor or psycholog1st as necgs
picture of ‘the health needs at the school and how the specialists work to
meet’ those needs. . Talk to.the classroom teachers and the pr1nc1pal and/or
ther adm1n1strators to learn more abaut how effect1ve these support

-~ ¢ -~

serv1ces are. .- . o B Lo <

Dtstrtct/;ﬁE%OWt . e : '."‘-Fd/ - -8

In order to assess d1str1ct support of the s;yéol s improvement ef-
f@rts, you must examine two areas: ‘how the d1str ct supports instruction
d1rect1y, ,g.,»allocat1on of- resource spec1al1sts, development of profi-
ciency standards, curriculum development activities, etc.; and how the
district supports instruction Lnd1rect1y, e.g., assistance with staff.
" development, tra1n1ng for school site council or school adv1sory comm1ttee

members, etc. - _ . ‘ T

Mubh of .your fact f1nd1ng regard1ng d1str1ct support will be covered
durxng your assessiment of ''what adults do to make learning happen? "what!
students learn,'" areas of instructional support (staff development, parenty
involvement and education, health, and guidance), and plann1ng and evalua-
tion. Remember, as you gather such information, keep in m1nd that you |
will also need to determine what impact district suppart has had or should
have had. ' Look: for p011c1es and’ procedures that the dﬁstr1ct has estab—33
lished to prov1de guldance to its schools and what actiomw the district.
to assist its schools. Also, relate what you have learned -of district !
support to what has been stated rn the school plan. 4

-
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sary to develop a more complete .
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Note that Jmany of the p011c1es and procedures whlch the dlStrlct uses
-  to guide schools in school’ improvement efforts ‘are contalned .in Part I of
'the_dLstrlct master plan for school,lmprovement.i Be aware, however, that
these are pot the only policies, or the only means by which the district-
‘provides leadersh1p and direction to its schools; be alert to other means
of communication--other policies and procedures, sdet by the school board,
" administrative procedures, and the historicil 3gireryone knows that..."
traditions, etc. Your job is to find out what. hmpact such leadership
~efforts have had. This line of questioning is particularly relevant, for
example, to your ana1ys1s of why adults do ‘what they do to make learning

“happen. - BN o ‘ S ..
: L e ’ Facets of Quality N )
Areas to Investigate . “Tand 0pportun1t1es ‘for Improvement L
Communication‘B? dis-- How well understood is 'the directian estab--
trict direction to, the lished by the dlstrlct for school improvement,
school ' - ’ for bilingual education, compensatory educa-
‘ ) © .tiom, etc.? Do staff and parents know how to
. . 5 carry out these directions? Does there seem
.to be understanding of how prev1ous directions -
. fit with newly adopted d1rect10ns of the dis-—
. ' h ' © ' «¢rict master plan and others related to school’
, "" improvement which are being communicated to the
[ _ E '_'school7 Are efforts to improve the school pro-
L o gram ‘seen as separate from the regular school
' . .program? Consider, also, Title I/EDY,-gifted,
., -7 . - - bilingual, and programs for students with
“Q§;' o o ~ * special needs. .
.District’ support . - What activities- or support,strategles were
‘.strategEEQ*apd , . carried out as planned? What- other activities

activities : " or support strategles did the district carry
‘ Co o LT " out? How did the district support planning and
- " ’ ) T S eValuatlon activities, the instructional activ-
: o -~ 1t1es, the. sUpport'act1v1t1es7 Were the strat-
oo - : g ~ egies appropriate and timely to the school’'s
* needs, priorities, ‘and obJectlves° How effec-—.
tive were these strategies 1n ass1st1ng the

R - school -in its job of improving instruction for

h - ' T students? Consider the services and/or strat-
' egies described in the school plan and/or
Part II of the district master plan..

Talk %ith instructional and support staff, 'parents, the principal,
and district staff to find out what the district d1d to support the.
school. To find out- how effectlve such actions were, use your own obser-
vations of the instruction as well as information from your conversa— ;
tions with school and district staff. Remembexr . that you ‘are’ assessing the
effect of the district's support on the instructional program 4and on the
school's.capacity to conduct its improvement efforts, not the quality of
the_serv1ces5\£esources, or district. master plan as a document.

.

r

.
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§f  " o ASSESSING THE EFFEPTIVENESS‘OF THE SCHOOL SITE COUNCIL » .
o < AND/OR SCHOOL ADVISORY COMMITTEE(S)

Ih assess1ng the effectlveness of the counc11/comm1ttee in plann1ng,;
1mp1ement1ng, and evaluating ‘the school program, you. w11L use what you
already have learhed about the planning and evaluation protcesses at the -
. school-~who was/is involved, how these processes were/are being conducted,
_'who was/is responsible, and so forth. “Combine what you learn about the :
‘pounc11/comm1ttee with that 1nformat1on.

v .

Review the agendas, attendance records, and m1nutes of counc11/
committee meetlngs-‘ talk w1th the principal about the tole and func—
t1on1ng of the council/committee; talk to the other parents ‘and staff -
~at the school about what the council/committee does; talk to the members -

; themselves.. In reviewing record® and talking with the various people, you.
"will find out how the members were selected, how they werefare being pre=
pared to fulfill their responslb111t1es, how they have been ‘involved in
.developing the plan and in ongoing planning and plan mod1f1cat10n, and how \

the .committee functions. ) . Lo \
o f v ' \ ‘ Facets" of Quality ¢
i Areas to Investigate \ and Qpportun1t1es for Improvement
How members are selected  How were mem cted? How are memﬁersh1p

3

: nts.in the commu- .
A nity are the parent members? How representa— | .
' ' tive of the staff are the -staff members? - SRV
) . i .o . »
' ‘ . Did the selection procedures provide an oppor-
- _ : tunity for all interested parents and staff
© members to, become members of the council/
- v o committee?’ ' ' ‘
How members are prepared. Did the members receive inservice training on
_ I ' ‘the purpose of the council/committee. and what :
’ ' their responngulltles ‘are, ‘such as how to
. plan? .
pid they receive inservice! training on the reg-
ulations governing each prégram funded:at the
school through the Consolldated Appllcat1on
(A-127)? 3
D1d they receive other inservice training,
‘'such ‘as how to function as a group {group = ,.
i ‘ : ~processes), how to resolve conflicts, how to-
L ; : solve{problems?

How are the members kept 1nformed about what is

- happening in the school. program and how well it~
is working? . \
- . _ ) Lo
"o e " A v. 11-37 47,
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s T - Facets of Quality Lo . 2
Areas to InVestisate and Qpportun1t1es for Improvement “ -
How the counc11/ How were the members 1nvoIved in develop1ng
committee .has been the plan, in determining student outcomes, in
'rnyo}ved in planning assessing needs and setting objectives, in de-
U e . termining basic approaches or strateg1es, in

T designing evaluation procedures?

o How are,m“_berS'involved in ongoing planning, '
K _ * in monitoring ‘the program, in making decisions
A o ~ about what should be modified and how? How ..
- ~ - do the members involve others .in the planning
‘ process? How representative of the achool
commpn1ty have the others involyed been?

Y

" How the. council/ - Are regular meet1ngs held? How we11 a;tended
committee functions areé they? How representat1ve of "thé sehool
- o ) . community are.thoge that reguFarly attend the

: meetings? “fi o _ i o

I

What kinds of suppurt1ve serv1ces are prov1ded
thé council/committee, such as, translation
"7 services for LES/NES parents, scheduling and
3 : notice of meeting times, prowision of baby-— ‘-
[ .. S8Atting services, communications_about the
‘ meet1ngs? B 4 .
) . ,
:How are meet1ngs conduc’ted? Who" sets the dgen—
/ das? Do the agendas reflect the concerns and
ﬁ’ interests of the school community? Do the by~

<+ -

- duct1ng§§pe busrness of the counc11/comm1ttee?

it ' How does the counc11/comm1ttee keep members of
the school community (parents and.staff)
_informed about the school program and their
role in it? How do parents and staff members

_ o u inform the council/committ&@ of their concerns

- ' ' i or desires for the school program? How

’ ' ‘satisfactory to parents and staff members .and

to the council/committee are the methods of

commun1cat1on? |

’ﬁ How are council/committee members kept informed

i about the day—to—day operations of the program?

~ How effective do counc11/comm1ttee members be-
. lieve they have. been in fulfilling their re-
ST [ sponsibilities? 'How &ffective do the parents -

) and staff members believe the counc11/comm1ttee
A , has been? . o ,
In f1nding answers to these questions, you will develop an understand-
_ing of how effective the counc11/comm1ttee has been and what ‘Spportunities
for 1mpr0vement exist.

e . -/ . _11—38_47'
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TRANSLATING THE PLANNED PROGRAM INTO ACTION o . //( I

" Between plans and doing what has been planned are the crUC1al activ—
- ities which. translate the ideas into action. These activities are an .
" @éxtension of planning »And function as a bridge to an effect1we1y imple—
- mented program. . Participation in the conduct of these activities 1nvolves;T‘
) gl-bst everyone at the school in some way» These translation activities
1ﬁ@iﬁﬂa communication and collaboration among staff, mutual. support, the )
vfass1gnment of people with varying talents and 8k1118 to the various tasks
" which have been planned the reallocation of these people's time, the = »
- design anda1qp1ementat10n of- support systems. such as scheduling, space . !
“allotment, the procurement of needed supplies and instructtiondl materials, '
staffing, inservice training specific to the new respons1b111t1es, the
definition and operation of new role relat1onsh1ps, clarification of who-
- is respon81b1e for what, the coordination and -sequencing of the various :
activities, the monitoring and evaluationy qua11ty control, 1dent1f1ca--‘ .
- tion and solution of problems as they come up, ongoing- prdﬁ%am modifica—-
tion through ongoing planning, and .so forth. Assessing how people at a __
-school’ translate the planned program into: ‘action focuses on these activ-
_ities.. Although you will have to make summative- Judgments about -how well

. the planned program is translating into action, the most 1mportant pur-‘“

. pose for focusing on these activities is to 1dedt1fy opportun1t1es for.
- 1mprovemen€\ o . / ‘ o _ o -

When you complete your assess— -
ment. of this area, you should be ‘able,
té use thése findings to-help organ-
ize and tie together your findings
_from all the other areas, such as
'planning and instruction.

‘The basic assessment strategy 18
to look at translation act1v1t1es-'

. from two perspectives:

1. Starting with the planned
program, which is dependent
on informal or unwritten
agreements as-@eggll as upon

- the school plany find out -
what steps were taken to

‘make various aspects of the ,
planned program happen. . - “

‘2. Start1ng from your understand1ng of what 1nstruct1on is at the
school and what the basic support act1v1t1es ‘are, find out where
the .instruction came from (1.e., how come they do it the way they

. : do 1t). _ _ ‘ ;
' - . /
- . . /
Starting with The1r Planned Prog am . . /
_Conduct this assessment’ after you are well enough into assessing. - /
"Planning and '‘Evaluation" to have a good picture of the planned program. 2)
- -~ II-39 o . .




Begin by fxndxng out what _people undergtand” about the1r planned pro~
grams Through interviews with 'each staff and in observation -of thelr
ct1v1ties, find out their understand1ng of: .

.

_‘_/-\
- The intent of the plans, both what they’ tﬁkhk the intended

program is and what specific impact it is 1ntended to have on :
staff and student behavxor - - :

- Their 1nd1v1dual role in carry1ng out the’ planned program, in-
cluding an unde;stand1ng of what specific activities they are
supposed to carry out and how these activities fit into the

plafped program

- How, when, and who they are mupposed to work with in carry1ag\
out the planned program
. . . L . S
- Role relat10nsh1ps for carrying out the planned program, espe~
cially where the individual being 1nterv1ewed fits in these ' -
relat1onsh1ps CL - : f o —

H

- When their activities are supposed to be done, includind-how“ S
their activities sequence with other activities

- - Where to go for help and needed resources : .
. - How program decisions are mé e L S -
- a 1 - . o N .

- Who to -talk to about wvarious kiquﬁbf‘préblems
- - _1_(5(:: - ol

_'How'ongoiﬁg plahning is gﬁﬁibyéa tbf}efiﬁe‘and modify;the
program ¢ » o e ;

- .What to do if something goes wrong

~ What fo do if they haveha<better idea

-

- How to do what they have to do to carry'out the plan

_ Finding ouf how well people-understand what they have to do in rela— ¢t
tion to the plafi will tell 'you much about the effectiveness of translation
‘ ‘activities, but you also need to know how they achieved (or failed to
%  achieve) their level of understanding. Some schools might. use formal in- '
service programs to communicate and instruct staff on many of the facets e
listed above. Other schools might use regular administrative communica-
" tion channels.. There is no one best way or combination of ways. Each
school must find a way- approprlatq to 1ts style, strengths, and weak—
nesses. Part of ydur job in dssessing'translation act1v1t1es is to iden-
‘ tify translation strengths and weaknesses n a way which accommodates
\\\\gghool style, point to specific opportun' 129/¥ir improvement. For exam=-
ple, you will discover various communicgfior networks at the school, both
formal and infermal. Point out ways for them to use these existing nét-
- works to achieve a higher level of understanding of the facets listed
above. You might judge it appropriate to suggest_z\flnements in some of
N . .

ot
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the existing networks and communication procedures. 1In a school where
communication is minimall and y6u tcannot find a strength to build upon
you might indicate the severity of the problem to people in- a position to
do something about it and suggest where they.might get some hélp. /You

* might also include a variety of specific procedural recommendations in
_your report. = o ' I ' '

3. - £ .
-

*

’ .

" "In some schools, the internal politics may be damaging to the o
translation of improvement plans into action. Analyze your picture of »
" how they planned to see if their .process of planning contributed to a bad,
political sityation. “For example, was the decision-making process'hidden
s6 that people felt alienated from the plan? ILf you determine that there
-is an opportunity to improve the way they plan, note it as such in your
report, but, beyond this type of suggestion, do not try to solve their
‘ political problems. In your summative judgments of the quality of = .
- ... translation,. you will already be taking into account the effects of their
" internal politics. In your opportunities for' improvement report, you _
should address the problem of how to eliminate the damage rather than how
“to eliminate the politics. For example, if there are feuding factions,
‘do not bothe# to suggest they stop feuding, but rather suggest ways to -
achieve an understanding of the planned program and ways of working-
together ‘as a team to put the plan into actionusin spite of disagreements’
and conflict. You might ‘suggest that they, star Mat least communicat—  _
ing about how to carry ‘out specific activities whileithey develop ways of
_tackling the larger systemic problems. In your role as an assessor of
- the program, set an example of how to focus on the educational effects of
the activities you observe. C Co
e E : - . L
Sometimes people at a school will simply omit an important trans-—. *
lation activity. For example, they might omit reallocation of staff
time. If this happened, staff would mot kKnow what to stop doing in
_order to have time to start doing new things, Teachers might have ‘an
hour and a half of new activities-.a day to carry out the plan. Where
are they supposed to get this hour and a half? -Their day was full
before the new activities were added to their responsibilities. If
. _people omit the step of reallocatimg time, all activities might have
the quality squgezéd odt of them. If time is mot reallocated't('SOOE— K
dinating and working together, it might not happen at all or the time
might -be ripped randomly out of everyone's schedule--sometimes disrup—
ting critical instructional activities. When you =are pnpparing‘your
"opportunities for improvement' report, make sure you identify any facet
of translation into action which you determine has been omitted. It
would be even better if you could find some instance,. however small,
of where the facet (reallocation of staff time, for example) was not
omitted and use this instance to illustrate how the people of the school:
can do it more widely. . : . ' :
. Sometimes people at a school will do the translation activities
but do them poorly. For example, staff will be ¢learly assigned to
necessary activities, but the particular’ people assigned did ‘not have
the adequate know-how for the activity to which they were assigned.

. . . . >
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This can happen quite easily in any major effort to do things differ- ~
ently than before.- In this example, some opportunities for improve-
ment which you could identify might include reassignment of staff
based on an assessment of their skills, know-how and interest, or
inservice activities designed specifically to provide the needed know—
how, or organizational changes {such as scheduling, room assignments,
work load distribution) which would facilitate mutual support among
staff with different strengths gnd weaknesses, or mod1fy1ng the plan
to achieve the desired results with activities more real1st1ca11y
related to staff talents and know—-how. ,

Starting from Instruction

. . . . .

' The intent of this part of the assessment of translating the planning
into action is to find out why people at the school ‘do what they do the
way they do it. The ‘ihformation you will need will come primarily'from
school staff as they explain why 1nstruct1on is the way it is. As you ~
form your picture of what 1nstruct1on is like through the methods in
Chapter II, ask staff where spec1f1c activities came fpodm. For example,
if "sustaimed silent reading" is part of the reading program, ask the
teacher why he or she is doing it? Was it part of the school plan? How
did he or she know to do it? Does he or she thinkK it works? ‘What pre-
vious activities were replaced by the time now devoted to sustained s11ent
read1ng? Is there any mon1tor1ng of the activity? And 80 on.

’

Many 1nstruct1ona1«actyy1t1es which you have 1dent1f;e portant
parts of the program can be traced back to support activitimmes
there will be staff development related to the way the activit -
ducted. Other times useful hints will be shared among teachers in.the
teachers' room. Sometimes you will notice teachers floundering with a ‘new
‘program- or performing the mechanics without impact. In these cases you
may determine there is a lack of support or poorlty executed 8upport.

Sometimes instruction of high-or low effectiveness will be traced
back to school traditions, or a préV1ous principal, or a teather with good
leadership, or.a project from_the past. Check to see if high, quality
instruction which comes from‘past history of schodl is recognized and pre-
served, rather than being blindly replaced by untfied newfangled 1deas-
(1mprovement ‘does mot mean change for change s sake). :

By working back from instruction to see frqom whence it came, you will
pick up some threads from when you worked down from plans toward instruc-
tion. Approaching the assessment of the translating of plans into action
from both perspectives should give you a sense of how ings get done at
'the school-—-and®how things fail to get done. - This senig;vif accurate——can
be the basis for extremely useful suggestions for improvement, especially !
in discussing the implications of identified opportunities for 1mprovement{
As you work with the work sheets for synthesizing findings at 'the end of
the review, you may find that your assessment of translation activities is
the key to understanding where to go next at your school.
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A.L This phase. of the assessment may also br1ng you closer to personal
issues than any other. The handllng of discugsions of thesp findings and

their implications is therefore very important.
ing approach and avoid excuse making, fault f1nd1ng, and oth;r
behaviors. The discussions should be conducted in the spirit of making
the. future better while conserving aspects of high quality in the present
this assessment is for reviewing the school as a

Emphasize a problem solv-
defensive

program. -Remember,
whole, -not for evaluating personnel,




B " CHAPTER III
PREPARING THE ASSESSMENT REPORT

-

. This chapter .is addreséed-épeéifically’tp those who are respon- -
sible. for using the'review forms for an assessment report to-the -~
' school councils, committees, staff, and community as a whole--whether

. . as part of an qéseasment of schoollneedsfand capacities, as part of
T +revaludtion and monitoring for ongoing planning, or in preparation
: - for an external program review. The reporting form, including ex-
planations. of intent and directions for use, will be described in : :
this chapter. Certain assessment difficulties are identified and -
‘instructions for coping with these difficulties are given. _
71 - . . . o -

~  Ovexview of the Répoitr'

- % The report form is organized
according to.the model of the -
school' program described in )

~ Chapter 1. There ié/a section of
the instrument for each layer of
activity in the school-program:

~ Student Outcome Informa-—

. - ' tion - . !

. ) - Instruction

: o = Support AR o

- Translating the Planned.
~ Program into Action -

- Planning and Evaluation’

Within each of these sections,
there are two types of review
findings: (1) assessing effec-
‘tiveness; and (2) opportunities for
improvement. These two bypes of
findings represent _the two distinct
perspectives from which’ thi.,s;chool

program is viewed. The agiesment .. = = . _ :
of quality is based on cr ia which are intended to describe the
impact of activities on the client (e.g., the impact on students- of
instructional activities and the.impact on instruction of support
activities). The opportunities for improvement are based on phrases
‘which describe what the adults who provide services are doing (or
might do)~to achieve beneficial impact on the client. The intent of L
assessing effectiveness is to give. the school a status report on the S
effectiveness of the eurrent program. The intent of the opportunities- "
for improvement is to move from current statug toward improvement by
suggeating areas on which .the school might next focus in its formal and
./~ 'informal. planning. ‘ : - ‘
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At the end of the report form is a work aheet for synthestxng
the review findings. This work sheet is 1ntended for use during
formal and informal ongoing planning activities as ‘n aid to under-
standing the implications for action of the review fxndLnga. It is
partly diagnostic and partly suggestlve of what toado next. :

“The entire form was designed to report the findings of the .,?

-agsessment process conducted accOtdlng to the instructions given in

this handbéok, especially those in Chapter II. Use of the form out

Jﬂ-of the eontext of an assessment such as that described in- Chapter II .
ol will greatIy increase the likelihood of error and mxsunderttandxng.

But this handbook only goes part way in descr1b1ng,haw to conduct an4

“gﬁﬁiaeasment of your sghool prograﬁ Many schools and dxthletp al-

ready have gone further in the development of various aapectn of "the -
assessment process, especially in such areas as megsuring student -
outcomes, observation techniques, unob&rusxve indicators, attitude

- 8scales, observation and follow-up techniques for_staff development:
- and other tranalation activities, and the myt1ad other sources of <.

good detailed assegsment data. Schools and districts may be fat
beyond the "how to do it" detaile of th1s handhook. Nonetholesl,
this handbook should be useful for gathéring these already exlsting

“

'assessment activities and results together for an overall review.
- In any case, the external program review visit mandated by state

legislation will be based og this handbook and upon evidence and

explanatjons eupp11ed to the visiting reviewers by.school staff.’

For this reason, it may be advisable to prepare staff, council, and
committee members and others by conductxng a formal self-aaseosment
which incorporates the processes and instrument described here .into
the already existing ongoing planning and evaluation’ process at your
school. - L - -~

‘Assessigngudlity of Effects

Each assessment of quality is referenced to a seven—pqxnt scale

- - from high effectiveness to low effectiveness. This scale is anchored

by three}descrxpt19ns of what the school program looks like from éach
particular assessment perspective. There is a "high'" description, a
"middle" description, and a "low'" description.. The reviewer's j is
to decide which description best fits the aspect pf the program ing
judged. . .-The: intermediate points are” for use when tHe program is.
judged a bit less or. moxé than these anchor descrrpt}ons. The de-
scriptions by. themselves are not a suff1c1ent basis for making your
judgment. . The scales are designed for use with the assessment proce-
dures exp1a1ned in Chapter II. These procedures are designed to
ensurg that you will have adequate and accurate information upon

which to base your. Judgments. e

A given sect1on of the report may have one or more scales,g
each for judging a d1fferent assessment perspective., For example, .

the effects of instruction are judged from three assessment perspec-”;

t1ves~— 'what the student learns," "how the student learns," and
"envirgonment.

™

S
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. - What to do when a school fits a mixture of descriptioné. The ]
~—+————gyriteria of top; middle;  and low quality.fot what the student learns =,
and how the student learns are written in terms of an individual stu—‘//f :

dent. In the school being reviewed, there will probably be some
. . atudents: whose instruction fits ome description and other students
s  whose in ction.fits a different description. To determine how'
to jud the) quality and effectivVeness of a school which is best
.~ described th aqg}xtur of the criteria descriptions, use the follow— = -
o . * ing rules: ) : ‘ : Lot
- Virtually all students should be receiving instruction of high
(of low) quality to judge the school high (or low) quality.
: ® e
e - If most are receiving high (or low)#§uality and a few are
_ receiving less (ox more), move your rating down (or up) one
. level. . ! , , .
. : : L ‘/
- If there are more students receiving high quality Jfistruction
‘than there are receiving middle or low instruction, but there
are some receiving middle and a few lower than middle, use the

“level above ﬁiddle. s .

F\‘\ - Be especially alért to how the program meets the needs of
"~ students with special needs such as gifted, disadvanta ed,'\w. J
and/or. LES/NES. : &\ :

L - Use the middle quality for an;kven mijkture of high and low
: with middle. _ ‘ . .o . .

hl

Curr!%ular divisions. The assessment of. how and what a student
is learning applies differently to _each curricular division of the
program. Spaces are proyided on the instrument for specifying each

. division being assessed/for these two scales. For example, if a
schoel, in its plan, hgs divided its program into reading, social .
studies, and math and qigncé;'thﬁnfyou would assess these separately.

.Although the criteria d gcriptions are written at a gene 1.level to

apply to any curticular a a, there -should be an adaptation of the
criteria to the unique characteristics of each subjgct matter. For
example, achievement standards: and eipectations may look quite dif-

‘ferent in the fine arts than they do in mathematics, and activities

appropriate to ways of*learning and needs may be differentiatedgguite
differently in music than in reading. A school may organize students

- in mény ways to achieve similar. résults. The reviewer should try to

adapt the criteria to the .school's brganizatidh,'whate§er it y be.
Nonetheless, no part of the criteria description should be itted
in the review. : ' '

. - . B
. . - LT

Responsibility for evidence and ex lanation. Because the acces-
sibility and quality of evidence-at a school will vary-considerably,
the issue of who is responsible for providing evidence and explanation .
'is crucial.. It is 1important that the reviewer (whether internal or.

- external) and the school staff understand their respective respord™
. sibilities in estaklishing_"ﬁroof." As used here, Jproof" does-not ,

meangacienlific or legal proof; but rathex Yreasonable contlusion"
z,- ‘= _— .. . . ) o . . . / K
"FERIC . .- °° o <. wc.  III-3 Sy ) .

) ﬁ 3,,( e & o e o c P 55 ’ . ’“\_ 2 ! . o ".

LN T . . . ® . - . T




based on the best available evidence. The rules for es b11sh1ng who

_is responsible for evidence and explgnat1on are given below. Undexr-
atandxng these respons1b111t1es is especially important in prepaang
'for an external review. "

-

Generally, as the assessment goes from middle qua11ty to top
quality for any particular perspective, the burden of respons1b111ty
shifts toward the school staff. As the judgment goes from middle to . %
bottom, the burden shifts to the reviewer. In deking a judgmens,

wk¥gg the following rules to ensure that the burden of respons1b11;ty
located cocrectly and consistentidy:. . :
i L]
1. Start from the \ddle, and, based on your aasessmentJ move the
_I«Judgment up or down. As the judgment goes up, the school staff
. ... ‘takes on added reésponsibility for demonstpating how the assess-
- ment perspectxve being Judged fits the hlg description.” As the =~ - -
judgment goes down, the reviewer takes added responslblllty for C
demonstrating how the assessment perspectlve being judged v~ ,

fits the bottom description. o »
. ]

2. Lack of evidence of effectiveness is quite different Fme*evié?R
dence of a lack of effectiveness. The failure to find evideic
is a failur® of the assessment process (for which the reviewer :
"and the school share the respon81b111ty). On the other hand, A
evidende of low effect1veness is evidence of a low quality .

program.

N

- If for any perspective, there is a failure to find evidence,
2 the reviewer should give the benefit of the doubt toward
"middle' quality. The reviewer is responsible, however, for
modifying the "doubtful middle'" up or down according to his
or bher best judgment. If you wind up with this "doubtful
“middle," alert the school audience that this ‘is what it means.

- If there is ev1dence of low effect1veness, then the Judg- .
ment should be low or next to }pw, as 1s apprdpriate in the~d¢

. reviewer' s_ Judgme’ ¢ - _ :
3. For deciding .that a school fits above the "m1dd1e"\cr1;er1on, the ,
‘rqv1ewer needs to understand what is. happening in the aspect of . —____

a }he progfam being assessed. The school staff has a responsibiljty
/to provide informafion, to direct the reviewer's attention to

xamples, and to explain how tHe program works for all the -
cNents. The staff must also explain how the program reaches 4 »
a11 rntéhded students, rather "than just som€. The reviewer .
- as the fespons1b111ty for asking for and listening to these

’ planations, ing the observatiohs, 1dberv1ews. and investi-
th1ons until he or she’has enough_ evidencd to grasp what %g

4go1ng on in 1nstruct1on and judge 1t ab Epe ddle. .
. RaNRA o

4, For dec1d1ng that a school fits the "hlgh" criterion, %ﬁe burden i

of proof is even more on the school staff. Spec1f1ca1 , the
are based on the immedi-

é.' descriptions of high quality 1nstruct1op
- ate-effect.on clients of that part of t e>brogr""\‘1 . - . .
- ¢ ® g v " '-'E . - ‘_ X » - : ’
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-—The— s&aff should expLa;§§t0>the reviewer: whnt_npeelflc effects
to look for in tﬁe stud and the rev1ewer should look for -

these effects in the student's work, in interviewing, gnd dnx—
‘where else indicated by the staff. If these effects sre .found,
then it is appropriate to make the judgment "high" rather than_--
_betweqn "middle" and "high." Evidence of effects in instruction
‘‘should come mdstly from the students and their work, and the
explanation of thedr teachers, rather than’ from records..
. 5. .For dec1d1ng that the school(ﬁ;;;;am falls between middle and
v "low," the burden of responsibility shifts toward the reviewer
~to identify the limitations of the program from the assessment
. perspective under consideration. That is, ‘the rev1ewer must
understand what is happen1ng and expla1n how it fails to fit the
"middle" criterion. - For its part, ‘the school staff muet explaxn-
what act1v1t1es make it better than "bottom." . . '
6. For. dec1d1ng a- sghool fits the desé¢ription of '"bottom™ quality,
. the burden of' rgsponsibility shifts even more toward the reviewer
to find evidence of failure of instruction. -

. ‘ : -
Oppbrtunities for Improvement /rJ)

v -

- There is an analysis of opé)fiunit?és for improvement for ea
part of the program for which tlfere is an assessment of effectiverness.
This part of the instrument is used to 1dent1fy activities: or actilons
on which the school 1mprovement effprt might profitably focus. I
order -to provide this focus, it is important that you do not identRfy
too many activities or actipns. A list 'of possible actions or activi-.

* ties, is prov1ded on ‘the instrument, along with space to describe any
other action you believe would have a high’ payoff as an area of .
focus. There is also a space to refeérence any act1v1t1es from the

school plan which warrant spec1al note. °

.

- L
There are two boxes next to each action: Column A and column. B.
The box in column A is for actions or activities you believe are key
to further improvement, and would be espec1a ly opportune areas of’
activity for focus in the near future. Use the column A box for
actions or activities that: - ' LT

- “

- Would lead to .improved effect1veness in many areas. For
example, you might check box A for '"providing timely feedback
' to students -about their work" in "how students are learning”
because you have determined thatt-tike curr1cu1um, assessment,
AN and placement of students is good, but wasted, because students
are not getting feedback soon enough. Therefore, timely feed-
back would pay off in the effectiveness of the already good
curriculum, assessment, and placement practices at that school.

- -

- Are areas of acute need. Try to avo1d emphas1z1hg the needy
areas whicH are not ripe for improvement and ones likely to

- Ty
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«,’ " lead to repeated frunbratibn and £ai1ure«at the school.

~~——A—-—Ra ther,  emphasisze those which; for-bne reason-or-anether; S
appear ready to be improved. o N - :

- Are areas with ripe implementation characteriatics.‘ Refer to !

the "translating the plannéd program into acbtion" section of -
. Chapter II and the instrument and use the characteristics

described there to determine "ripeness.' For example, check
activities or actions where staff interest and motivation to
undertake improvements are the highest; or the program intent
and individual responsibilities are easy to understand; or the-
communication network 1s well developed to support the activity.

- Are activities for which good plans (formgi or informal) -~ = =
' alreaiy exist, but which have never been translated Hnto S
actior.
- = Are activities which would pay off with 1ncreases ‘in effec-
tiveness with relatively little effort.

- Are activities on which it Ygu{;’;;'opportune to focus for
any other reason. . o o
. : Check the box in column B for activities or actions which you
have observed to be particularly effective and which ydu want to
draw attention to for potential application in other areas. Ugually
this would be because the_ way the activity or action was conducted:
could be used in some other area of the program to achieve similar

effectiveness.

a <Jeave the boxes empty for all other activities or actions.
Reméﬁber, the 1ntent of this analysis is to focus on just a few
activities. If you check too many,-there will be no focus. .It is
poasible that your review cannot contribute to this focuslng in a -
program area. In such a case, all boxes should be Jleft empty for s

that area. : )

-~

. Ways of feeding the 1dent1f1ed opportunities for 1mprovement
into the formal and infb%rmal ongoing planning ‘and program provement
activzties should be discussed. If they are related to pa¥ficular
’ breakﬂowns in the translation of plans; into action, explain this
relationship and refer to opportunities for 1mprovement "which have
been identifiied in the translating the planned program 1nto action" ,
segment of the instrument.
\_/ . A . . .

Work ‘Sheet for Synthesdzing the Reyiew Findings

N ‘ ,

)'-‘ The use Qqf this rk sheet is 1n;ended to serve as a bridge
between assessment and planning: Consequently, 1t/xﬁou1d be used
Joxntly by those. specifically responsible for comnducting . the assess&

. ment and by those with planning and advzsory respon81b111t1es. '

) These 1nstruct10ns, then, are addréssed as much to’ pe0p1e in the ’
planning role as to people “in the assessment role.

| 5 ’ : ) I-‘II_J6 4 :




o f | » | .
When you conducted the ' : . . ‘
asseasment, you made judgments of ' - . ’ . o
. the quality of the ‘;‘;1‘-5“3‘?%' IR e
terms of the effect of one Yayer . » Ly ST
of the program on layers closer to ’uﬂw"' oL .

the student; for example, the
effect of planning and évaluation
on traqsrnﬁion_of the planned
program into action and the effect
of support on instruction. You
also identified actpons ‘or activ-
ities that could by keys to ‘
improvements withjn-each layer; ‘
for example, ways of making staff .
development as effective in "
reading as it is in math, and,
inservice -trainihg to prepare
school site couneil members
regarding their roles in the
school site council.

As you ;;be into considering modifieations: of your planned
_program in light of your assessment, you should consider key relation-
ships between one layer of -the program and another. It may well be
that improvements -in a partisular area or aspect of ome 1 xgr cbuld
N have major impact on a priority area or aspect in a layer c oser to
the student. A judgment such as this will be importamt to you id.:
making resource allocations and planning strategy decisions as you: .
proceed with your ongoing planning. This work sheet is intended to
focus your attention on these relationships. |

Based on the assessment model in Chapter I, there are seven
relationships among areas that you shpuld consider: :

- l. How planning and evaluation affect: ' -

3 \ y . R
a. Translation of the planned program into actiomn
‘b. Support R , . - -
c.  Instruction ’ _ : L -
2. Haw translatjon of the planned program into action affects:

P a. Support . . ‘
)’ - b. Instruction :
=y - 3. How;support affects instruction
4, How instruction affects student growth \ -
For each one of the relationships, -you should attempt to identify -

the improvement in the outer layer of the school program ﬁhicb isfpof
_ ‘tentially most important for improvement in a layer closer to--the stu-
. -dent. For example, the improvement in support which is most .important
for improvement in instruction. Use the spaces on the work sheet to
P ‘ ‘A: B : - . ) .-:I tsot ’
. . X _.. - . ) ¢
: . II;-7:

i,;L- .._rr ; | Aﬁ: <« .535). '. . . 'f'> _ a

o




>

/

L

" tilt away from those problems which, in their best judgmept,

/

- Aasessment D1ff1cu1t1es

I'4

write down both the areaa or aapecta in which student improvement’

‘might be pursued (left side) and the area or aspect which would be
most -1gn1f1cant1y affected. by the improvement (right side). These

notes then can serve as an important reference or framework for

pre11m1nary discussions as you consider modification to your pl

anned

‘program in light of your program assessment. Naturally, as you move
from the work sheet into your planning progeeses and formats, the

" implications of the findings will become more refined and particular.

At best, the work sheet may be a good plate to start your effort to

use the resuits of your program assessment 1n plannxng further -

improvements. . . - . 1,

No matter how well designed the assessment procedure and how
well prepared the reviewer, there will always be difficulties with

judgments of quality. The difficulties have different conseque
for each school. Reviewers should be aware of these and th:
tial consequences of each at schools being réviewed. Reviéwers
should consider thesé‘consequences in weighing their jud

nces.
ten— .

be most damaging to the major goal of school impYovement——better
education for the students. Unfortunately, leaning away from one
problem often results in leaning toward another. The reviewer has

the difficult job of minimizing the chance of the most damaging

L]

~problem without making the likelihood of other problems too high.

Reviewers should be alefﬁ»to the following types of problems:

- False positive. This costly mistake occurs when a hool
staff 1s doing a poor or mediocre job, and ‘the reviewer tells

them they are doing a very good job. When this mistdke
made, the incentives for improvement are undermined ajd

i8
the ™~

already formidable forces for the status quo are rexnforced by
the reviews,- Some sachool and district people have told us '
that a "false positive" review really hurt their efforts to

improve a school.

- ;E\pegat1ve. School people are”most upset over this.
ive.

tak but it is not always as. bad as the false posit
Sc 601s wh1ch are judged "high ‘quality" are often u t
they did not get "highest"” (just as '"A" students.compla

that

in the -

most over "B+" grades). In'many cases, these schpols are
strong and confident enough in their- self-assessmggt ‘to brush
off the effect of a Eklse negaflve. 'In some cases,’ however—-
espec1aIly in schools which have made real. progress from poor
or -mediocre to good or very good~-a false negative can be

demoral1z1ng. o . -?

-

- ;Re1nforcg4§ facadeé. Any_type of‘grading~§;stem has aspects

Cl ' S~ T . : '
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the assessment procell——whxch is intended to have & real and

"positive effect on improving the education of students==into a

game. While concern for "fairness'" is very important, it is:
less important than concern for the real job of educating
students. Over-attention to the technology and procedures of
program reviews may subvert the intended effects on education
and create a "fair" but expensive and wagteful game. Some.
school and district people have compla;ygd that trying to do
well on program review forces them to yaste time building
facades gnatead of teaching the students., Reviewers should
not reinforce facade building for schools which want to do
well, Rather, reviewers should concentrate on students'
learning rather than the paraphernalia of ggatruction.

[}

Personal bias for or against gpec1f1c materials or programs.
ﬂeviewera

Use the criteria and procedures in this manual.

should keep in mind that "what wouldn't work for me and mine -
might work for them and theirs." Any prepackaged curriculum
is full of strengths and weaknesses. #®#ood teachers and
schools will sense the weaknesses. and adjust, refine, and
supplement the program to fit their strengths, needs, and

style, as well as those of the students. Reviewers must be

sure to look for how it works out for the school, rather than
judging a program at face value or how it would or did wark
for them. The personal bias error. can go'either way. Just e
because a program was best for a reviewer doesn't mean that
it should be Judged as effect1ve in another school.

Too analytic. The reviewer should not Just set upon the

" the. trees.

school as an active information gatherer, ferreting and ,
figuring the whole time. This can lead to clearly idegptify-
ing trees while missing the forest entirely. Reviewers

should g1ve the school an opportunity to disclose. itself 1n

‘its -own 'way. Reviewers should, therefore, spend some t1me

quietly allowing the atmosphere and tempo of life at that .
school to present itself. Te is important to invest some-
time realizing what is happening. .Go back and forth between
active, insistent explorat1on, analyzingﬂand #¢nthesizing in-
formation, and pass1ve, recept1ve rea11z1ng of what presents
itself. Don't mi'ss the- forest for the trees, but don't miss

. ™

Too impressionistic. While initial impressions are a .valuable

uide for pursuing a line of investigation,  they should be
validated or rejected by careful examination of appropriate
evidence. This evidence might include teachers' explanations,
students work, or-qbservat1on. Initial impressions can be
based dpon momentary situations whifh are not - typ1cal of the
school« Do not let these impressions color, your rev1ew

. without validating them. . oo

R ' )

Over- and Undergéneralizing; Necessarily, the review is

limited to a sample of situations, time intervals, curriculum

"cantent, students, and so on. Merely assumxng that this

L J ’ . . ®
LT A

_ - 111-9 6'1 ‘ T )
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limited sample !h typical is a mistake pf ovargoneralizatiOn.
Bupport your giné?iilzitiaﬁi ‘from your observed sample by
relating what you see students doing to the work they are
producing. Then, relate this current work to samples of
past work from the last several weeks. Discuss past and
current work with the student as further clarification and
upport for generalizing. Discuss e obmerved activities and
. : situdents' wqrk with the teacher, aak1ng Jfor explanations of
w what yot have seen and heard fits in with thd overall
program for the year. The teacher's explapation {f this is an
.nnportant step in generalizing. Finally, Sry to ralate what
you see in the various classrooms, to schoolwide proérama
. - and plans far programs. Discuss this relationship with the
> " teacher, with people active in planning, and with school
' ' leaders, especially the principal.” By fitting observation
and explingiion together in this way, you should be able to

B

construct historical picture of the school program and tie

it to the observed sxpgyiences of. students. It is thié pic-

ture and the tigkto students which provide the framework for

generalizing from specific observed data. <N . '
: P sl

For all judgments of quality, the ‘reviewer's primary desponsibil-

ity is to give the best possible judgment. Making judgmenys of quality

is not just a technical procedure, so reviewers should not expect to

give ‘a tachnical explanation of how judgments were-derived. Techniques

such as those in thid manual are designed to improve the ability of’

tfaiucd'educators to make judgments, to’ provide better .information,

and .to make the Judgments more consistent, but these technigues cannot

peplace the reviewer's own value judgment.

-Doing a review can be exhausting. Tension and fatigue may make
it more.difficult for reviewers: to use their best judgment. With ‘tha
in mind, reviewer%fthuld plan a short time alone near the end of-the

review prior to mg)fing final judgments. This time should be used to
"clear one's head{ and reflect on all the evidence and perceptions

gathered. . - : .- ’
' B IS ¥ ’ : T
N : ~
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v . DformMion Shest e
o BN StudentOutcomc‘s . '

4

Before baginning your review of the school program, atudy the availabledata  Caution: Do not make judgmenty dbout the program based on this pullmlmrv /
——on-tudent-schievement In the-variety of anss addressed-in-the-school-plan. - -~ study-of student-outcomes-but ther var your knowindge of student outoomes ——
-~ Obtain copies of avalleble student outcome Information from current and past to raise questions and pinpoint areas for investigation during your raview. in the
" yaurs, and attach them 10 the program Yyiew report forms for eaty reference.  space balow, refarence the student achievement documents which are attached

Use this information to formulate ‘questhyna to guide you in gathering facts  and note any Interpratative comments reuiting !rovp your ftudy of thew
about what and how students learn wnd Its do 10 muke luminq happon documents, \

 Refersnce | . Comments

|
»
After compiating. your aésessmant of the school program, review the outoome  and of the yaar (or thelr transfer to mother nchool) For example, you may feel
 data above, other formal or informal assessment results, and g0 forth; and think  that: progress Is what you hed hoped for; progres is disappolnting; guina thus o
back on what you Iearned about how and what students are lasrning. Using ol - are. limilted, but you are optimistic about the propacts for gains this year;
such information, indicate for each of the areas balow how you fesl about the  progress Is good for many students, but for others: the program has not been {
progress students are making at the school from initially assessed lovels tothe  etective; and so forth.

4

Basic skills
Othwr curriculumarm' ‘ )
Sociel nd personal growth " } .
b i= i

b4

TR | -1




The Effect of Instruction on Students: How Students Are Learning

In completing your amument of the school program, use this page for  the effect of Instruction on how Rudints are loaming, chack ¢he box-diwetly
Judging the lavel of quality of the program In termy of the ffect of instruction  below that description, For [ugments of quality batwein low d midg) or
= 0f how-ttudentsare_learning.: Oucriptioms - of this affect of instracrion — betwen middie W high, heck WA apprGoret Tntedlat box,
carresponding to “low,” “middle,” and “high” lavels of quality aragiveninthe | Include In your"sssesiment esch curouly divhion In the pls"™Nd progeam
three paragyaphs below. If one of thess paragraphy is an sbeurate reflaction of  being Implemanted this year: write.the neme of esch In-the 1pace provided,
There is evidence that the stu. There s evidence that the sil- . ~ Thare Is evicno® that thy stu-
! dent ig restless and disinterasted in dant Is interested In the activity In -~ dont n actively engdted In loyrning;
i ‘ ~ the learning activity 'In which he/ which he/she Is engeged and gen-- he/she Is attentive 10 the tagk, and

CURRICULAR DIVISIONS
OF THE PLANNED PRUGRAM

i
.

she is engaged. He/she Is not attend-

ing 1o the task and is frustrated by ,

the learning activity, The student Is
confused about what to do or how

- to do it and doss not know the

purpose of the activity. There is

avidence that instructional actlvities
for the student are fraquently the

same a8 those for hig/her classmates

‘without racognition of hig/her -

needs, strengths, interests, and ways
of learning. Opportunities to prac-
tice skiklks and concapts are limited;
‘many skills and coneeMnot
/ being - mastered o sxtended, fand

continuity of learning experiences

is lost. through “intarruptions,
Opportunities to apply skills and
concepts in other curriculum areas . *

are limited in that each curriculum
area is trested o separate from
others. The personal and socia

needs of the student are seldom :
considered by staff when planning -

his/her learning activities or assign-
ing him/her to groups.

,_
=

0

|
mimiwinis

Binininis
oooog

- arally l attontive to the tuk; there

Is little Interruption due to con-

fusion about what to do and how

to do It The materlaly the student

“ uses and the sctivities In which

hafshe Iy angaged generally atch

hig/har noeds and strengthe; mate

rlels and methods of instruction
somatimes take into account the
ways the student lsarng and his/her

educational interests, Student work -

indicates. that he/she experiances
success In learning the' necessary
skills and concepts of the curric-

-ulum and has some opportunity to

extend, bring together, and apply
the skills or concepts. There is an
indication- thet the’ personal ad

tocisl needs of the student are .-
~considered by staff when planning

for his/har learning activities and
when placing him/her ~ within
groups. v

=
S
o
™

- ooaon
minlninln

~that ‘the ‘student Pag W :
opportunities to priCtics, epnd,. -
bring together, and 8ol thy fden:

Dugmu

histhet Interest and Motivation for
Inarning s*high, Therw Is evigence
that the learning stivities gre not

only challenging for the student but *
Wl are sucoesstul Ieaming xpart
onces, The metrioht the gudent

uses and the acthiths In yhich
he/she is engaged Match hjgiec

- particular Intarents dnd ways B
. loarning s wall as his/her neagy aha

Critri for Judging Quality o o

dtrengthe. Student Woik ingieftes

tified skills and cOMapts. of the

curriculum; fe/she KNows ‘thy pir-

post of the ctvity 41 expects to

~ achieve that purpos®. The witings

In the student Works and the
wor{ing relationship With othe) it
dentsd adults ancOurage thy per-

sonal and-soclal development f the .
student a5 well ag Nisther agquiti-
tion, extension, and Mplication of
skills and concapts of the currieylum,

=
L te
I“ N R
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ANTAT IS *
S : Ch

2 Opportuniies for improg How Swdents L~

The phroees below describe wht adults ao that affacts how stutdents dre

lewning. Chook the box in cotumn A if you

ticular division_on the line balow the box.

activity In o cursicular divisiog could be key in improving how students are
f k

Check the box In column B |

feal that an action or ectivity In & curricular

dhvislon hag bean particularly ffective in improving how students wre leerning
ond il vt\ml that the way the action or activity was conducted might

8. Ensuring that those who work with

" the ttudents know edch student’s

neadl, strangths, lntom;, and ways of
-loatnifig

b Ostermining whet each student has

loarred and has yag to lewrn in aach of
the scadomic awreay addressed in the

plan and resxamining such assessment
frequently nbugh fo be current pith
the student's growth |

¢. Using a variety of teaching methads in
order to mest each studént's needs,

ftrangths, interests, and ways of .

learning

d. Assessing sach student’s social and
personal development, 'including

-awareness, knowledge, and under- .

standing of different cultural groups

J:Iating each students daily work 1o

"what the student already knows, has

oyt to learn, higher interests and - . .

strangths, and the way/ he/she learns
best

{. Grouping and regrouping students

according to their needs, strengths, .
interasts, ways of learninp, and whatis

TR

[}
[

‘to be leamed (comsider indidual . . -
~ loarning, small graup, large group, ‘

~ whole group)

]

/

E O

«‘.

al that focutlng on #n action or-

. evelopment in nc°h student of per:
' o "b 4 ; n' .
m.. Coordinating and using “all wailable -

"¢ parents and community membars, and

“* - 1. Other actions or ctivities described in

| wther ,(plu's"o specify)

proflably be sppled In nother divison. of the curriculum; write the name of

the curloulet division in which the setion or detivity hay been particulary
otfective on the line below the box, Caution: While several of the setioms or

[P
NP
|

activition might be helpful, you should check only the' boxes for those which .

heve axcaptlonal potentiel for (mgoving how students leern; leave the remalning
boxes blank,

L]

- Managing the’eTigoom in ways which | D

minimize diwuptions end #lipw s
dents-@@fficnt time to scquin,
axtand, and apply the skills and con-
capts of the currioulum

h: Setting standards and axpectationt for
studant work and making those \clm :

¥

to the ;tydlnt A
i, Providing timely feedback to students
sbout their work .

i. Providing opportunitien for students to
« spply skills and concepts In other arass

- of the curriculum \-

[] \ 0
o\ o
T\ T

—

. Urng mtiials and et whh(ch
aliow students to bulld on their

al

strangths and interests while develop
ing skills and concepts In ereai’ of
- weaknesses

1. Provi plmm(.ﬂctlvltm for the

soneland socil skl . Loy

resources so that miterials, talents of

spacial- kills of the school staff sup-
port each student's continuous .
progress T «

the school plan {pieess specify)

o R o =13



"}f.. f“ ln corrple ng your uses,smont of the Ehool program ™ thls.ﬂage for
1ud@mq the Jvb! of qulity of the pmgram in terms of thgetfect of instruction

on what s ants Are” Jsaming. . Descriptions of this effect of instruction

1( - coiespondigg Jo™low,” “muddle," and."high” levels af quality ere given in the.
"d . three parqraphs heluw Ifone o;tpese ppragraphs;san accurarp reflection bf

{,»j .‘- A . v N g e

" Ty Tha curnculum i whuch 'the :

b - dent is engaged is |ncomplete in o
3 | major areds the student, does rot,
receive instruction in certain con-
tent areas wnthln ‘the curriculum.
o Th' rk of the student indicates
ﬂ; skills and congsqts of the -
curnculum P not Cldarly defmed

~nd_that academig standards and P
| ax/pectatlons are | The student's
A [ work dso indicates that the leam- .
+ ¥ gexperlencqs of the:student tind
PN 1Kt 100 easy and refefitious or

: " too difficult and frustrating. There
e | ~ are. fow activities Tor the develop- .
. " ment of critcal thinking sils and
. indefendant udmentincluded
the curriculum,

—

\CUHRIZCUL\ARDIVISIONS , o
.+ OF THE PLANNED PROGRAM

- judgmer}

OOorn

,,‘ o . titeria for Judgim Quality 7
Thé Eﬂ/ cto lns@uctlon Qn Students (at Stuﬂ'entkAre Learnm v

tha ef c'g of mstzl‘mon gn what students e Iaammg', check the box durectlyA

below that description, For fudgments of quality betweenow. ahd middle o

. between middle and igh, check an appropriate intermediate‘box, Coe o
Include i your ‘assessr*nt each curridular division 1 the blanned program ~
vgnte thename ofeaeh Jn the space prowded o

major skill areas; in some areas it
lacks sufficiént range fob the stu
 dent, The student receives instruc
" tion in the essential skill and con-
cepts, hlgher level feaming: expen-

rricdlum. have. been defmed 3
xve standards and: expectatlons

 The student’s daly work usuall |

* sifficient to challenge his or .her
ability and to provide productwe
Iearnmences There are--
activities:éntended to develop crit- -
~ ical thm

developmBaf the desued skills of

- oritieal thinklng ang: indegendent ’

| lugqmef\,lﬂrp !lm!tﬂifi AN

T

=
o
=
—
m-

OB

-

skllls and independent ‘
indications are that '

1
Tt
W o

= Th'e‘ édrriéuii;m in whic.hf» ;ﬁe' £
"~ student is gngaged is “complate in’

BN

* ences ae fimited, The most essen §
; tial skils and concepts of the

0
.

: .

. The currculuny in whach the
~ student is engaged inclides every

ma]or skill and concapt area, with

‘tinuous progress end  sufficient
depth to include inggruction in
essentnal skills and09 pts and in"
the igher Ievel experiences which
" bring. togethes the varidus skils and -

4 concepts of the cumcu?umareaand b

\suffuclent range to provide for con- '

3 which tegrats them throlgh other *

tions, The student’s daiy work is at

~ .0 level of difficulty which both .
*, chillenges the student to learn and

groiv and provides experiences of

" success and competence in learning.
.- There is evidence that the § |
~ «developing critical thinking skills

identy

and fndependent judgment and has
:0pportunities to pursugxducatlonal.
mterests

-

a curricdlar arags, Whet the student|s o
* 10 leam s cloarly defmed a e
achivement standards and expectr -

“I
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The phrem below descnbe What adults do that affects what~students are-

' ,‘ ‘Iearning Check the box in column A if you feel that focusing on 3n action or -
" getivity In a curricular.division could be: ey in improving v what students are

. learning; write the name of the curricular division"on- the line below the box.

B} Check the box in column B# you fogl that an' actjon or actity in acurriculay

leISJOﬂ has been particularly. effectwe in umproveﬁ‘gmhat students are Jegming

| '.end if vou *feel that the way- the actnon or actwnty was. conducted might

A ANFY
s

v
o

i) Dﬁelopmg curnculum by addlng miss:
. mg skill and concept areas, or extend~
" ing range of depth to permit con-

tmuous progress of each student o

n. SRR ';*p'f'
 |dentifying’ SpeCIflc skllls and concepts-

* within cumrieuls” * - B

L4
)

‘¢, Defining standards and expectations B

. :“B',\ | )

d Usmg |dent|f|ed skills and concepts n D
plannlng dally mstructlon ’

"4
o

v 4

. i"

*¢. Providing for the development of crit- D :

" ical thinking skills and independent N .
judgment s

l._# . - ' A .
1. Establishing coofdination mongclass D '
room teachers at various g:ade levels -

T

- g.-Establishing - coordination ~ betwsen
" classroom teachers and resource and/
. or specialist teachers ,

/ O

h. Including in the curriculum activities D B

. designed to develop and extend stu- . o
dent awareness, knowledge, and appre- — .
ciation of other cultures

. "-°'.‘l. : ," “,‘.‘“‘ * :
Opportumues for lmprovmg What StuHents Are Leammg

"r‘—— ‘.""-
R

A

profltablv be .applied i’\pther dlwslon of the curricylum; write' the name: of h
“the curricular division in which the- action or activity has- been pertloulerly

effecgive on the line below the box, Caution: While several of the ationsor
actvties might be helpful, you should check Only the boes for those which ¥ ’

have exceptionah potential for |mprovmg what: students ar Ieammg, leave the

e

remalmng boxes blank

,

| D o Includmp in"the curiculum plannpd
L T\ aetivities designed to-develop personel

and social skills-of students .
) ‘.‘ v . “
nities within the

Prd?.ldll!gb oppaggur .
D - curriculum for stuflents to develop sfd .
" increase their Skills and:knowledge In

meny areas of the curnculum -

2

« Imagrating of skils' and concep
- ‘throughoutAtherogﬂrrioulum oreas

) Using disgrict level resourcs in curric
ulum development o

m.Other actions or activities described in

the school plan fﬂlease specify)

n. Qther (please specify S

! ' o "‘ P
i . : & .
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S CrrterraTor Judgmg Qualrty o
o Th Effect of Instruction on Students T e
- The Envrronment in Whtch ]}ernmg Takes Place

\

¢

In con'plettng your assessment of the school program, use this page for ’
'judgrng the level of quality of the program in-terms of the effect.on students-of
ther enyironment i which Iearnrng takes place. Descriptions of this- effect
: dorresppndrng 0 "low,” "mrddle " and “high" levels of quality are gtven in the

three paragraphs l‘w If one of these peregraphs i an accurate reﬂectron of
, the effect of the environment on students, check the box directly below that
description. For judgments of quality betiwesn low and middle or batween
mtddle and hi kan  appropriate i mtermedtete box

N e

- Student in their ‘learning settlngs'epp'ear T
10 ‘be bored with or hostil toward the
' Iearmng actwrtres in which they arg engaged
they do not percetve school s a place to

" pursue interests relevant to their lives out,
“side of school. The atmosphere evrdencld* g
. temsion,: disruptive behavior, -and fear for

“physical-of emotional safety. Standardsand

expectatlons for achievement and behavior

. are generally low and emratically or inequit-

" ably enforced. Studepts and staff do not like
 their school and show ittle mutual respect;
+2. they do not exgect much olt of thre-sthool
. gither for themselves or for others. There i b

. euidence that the atmosphere and physica )

environment of the clasroom and school
fe.g, assignment of students to group or .
independent work; arrangement and avail- «

“ability of space, furniture, etc.; and of such - W

factors as noise, orderliness, attractiveness,

- and cleanlindss of the' physical plant and

playgrounds, ventilation,” etc.) inhibit stu-
dents’ ull pdgticipation inschoo Iife.

e CEMENTADY

.no £, grderlmess ettractfven

Students in n\d' r Iearmng settrngs y
busy completing: their assrgned ‘Work, Stén-
dards and expectations for achievement and
 behavior provide # chaflengd for most, stu
dents and are generally applied in a consis-
tent and, equitable manrier. Theré is an
atmosphere among students and staff of ¢

 courtesy and comipliance with school rules;

students have freedom for selfexpression
and for interaction “with other students
athough the school takes it iniiatve to
support their personal and social growth
Thete is evidence thd( the atmosphere and
physrcal envuronment of the classroom an}l

spice, furniture, etc.; end of such tectorsas '

ventilaion; wtef allow students full perttcr
patton inschool life, ‘

" orderliness,

1 .,D,

in ﬂtdir Ie‘erning’settings, students eppear
“to be motivated and exhibit initiative for
'leernmg. they. pérceive School & a place that

" “ancourages and_ iupports self-difection in
~ pursuing educational rnterests The atmo-
" sphere ahd mood are friendly and supportive
of both academic leaming and personal and"
 + Socia growth;  standards and expectatlons
" for “achievament and behevror arg high and
* equitibly spplied. There'is ah atmosphere

& among students and staff of espect fo e,
. for others, and for the school; they a[

entbusiastic thbout their experrences t
school, There is evidence- that the atmor
.spheze ‘and physica ‘Avtronment of the -
classroom and schaaf" .4, assignment of
student to group'or independent work' }
“amangement and afdtabilty of space, furni
ture, etc.; and of such factors as noise;
activeness, and cleanliness of
physical pldnt and playgrounds, ventilation,
etc.) enhagee students’ full participation in
schoal Iif y ) '

’sehool D D D D D

i

[ s
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..~ Opportunities for Improving the Environment L
i Whnch Leatning Takes Place o

-
-

‘ Tbc phnm balow describe what adults.do that affects the enw?o%om in Iearning‘-tikas place and if you.feel thet the way the Ktion or aciivity wast'

, which learning tekes place, Check the box in column A if you feel that focusing  conducted might profitably be applied in other areas of the program. Caution:
—aq #n dction or activity could be kev jn improving the ‘envirbament in which  While saveral of the actions or activitiex might ba helpful, you should check enly
(_f:a}w takes place. Check the bow in cohimn'B if you feel that an action or the boxes foru\oso which have exceptional potential for improving the .

activity has been partlcularlv aﬂectlve mqmprovmq the environment in which ,enwronment in Which leaming ulm plm, leave the ramlming baxes blank.

L A B
J Managing the mstructuoml program to enable students to D D h, Teaching', byoxamplo, respect for othors_and undﬂmndmg
. hawe opportumtm oo oy . . and valuing -of individual- differences, including abilities,
‘ D : : . | interasts, Ianwm(s) cultum(t), e, ,
-Bmlf-dur%ng , c 3 N ’

D E
\ o v ‘, . ~'Cveatmg physnc%l nmngomonu “that raduce mual or mund D E
'AI [T

. =Be ulf«:hock ngand self-c ot
" o mg ,dustractlons wd prowde 2 pleasant onvuronmcnt

-Makemdupendentchonces I &
‘ : ' S ' 'Orgamzmg jomt gtudent, staff, parent, and dimcteffortsto

L -,quuccmfulmlnrner | " provide mmn‘ammfu, clean, and mractumnvironment

b, Bmld?ng into the dailmedule'activit'iw'vihich 8ncourage
. .Students to stretch their . capabllltles and pursue their
. i

., A

<,

® Othor actipns o actwmts dmnbod in the whoo plln S
(plemspecnfy) ey C

\

¢, Lookingfor ways to extend opportunities for students 10 par-
" ticipate in‘a-wide variety of academic and cultural activities
~andin octwmes Wthh promote personal and spmal growth '

10

-

d Fmdmg ways to acknowledga student efforts and sccom:
. plishments in academi, parsonal and socml areas W

e Looking for ways 10 encourage and support mmatwe 1rom
students ,

=

4

.- Providing: guidance and supad‘rt' to stugents who feel
" anxious, confused, misunderstood, or directionless

Rt
1 ]

g B s

o Ko R e N

]

B

d A'?rangung’loppoftunu'fies for students to work together in
activities which are. goal-oriented nd which allow them to

rT-i-
]

(jeel pride and satisfaction in, Qccomphshmg the g, IR - " - ‘ )
especially for students involved in conflict oq campus LR A : ,
' “,.\ ‘- e ' ) ' ”.‘" : . ’ . 4 . g )
;\ . ’ .". o " . ‘/. | - j y ' . B ‘|
¥ ( ) . i . »
T » 1
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LDy students,

'W ‘ vl . »

“n complatmg Your assessment of the effect of 8X081S CO8t sarvices for Tite
_ Lkn this page for Mdgmg the level of quality of thos servl&v
~twrms of their effect on Tith I/EDY students. Descriptions of this effect
col;mpondmg to "Iow " "mlddlo." and "high" levels of qualnty are given in the:
S K4 A
© There is evidance that the oxcess cost. ¢,
servicas-—-instructionsl and imtructionnksup
port provided for Title | and/or educ
“ally dsadvantaged (EDY) stdents-have
produced fitte or o acceleration:of their
progress and thus are not compenspting for
. their low lchumment levels. The regular
\ iniwuctions! program and . instructionl

e . ','Criiér,ia for Judging Quality- S
Boooo " The Effect of Excess , ETEN
| ' Ce%t Sevice forTnIe I/EDY Sudents |

‘ There is ‘evidence that the excess coit
semces-mstructional and lnstmctlonal wp
ion- - port provlde/d’fm Tite | and/or boucation-
ally diadvantied (EDY) students-tre wp-'
plementing the regular pfogum nd o
somewhat effective in meeting the needs of
participants and accelarating. their achieve-

t’f I .b ‘ "

three paragnphs below, If one. of these’ pmnphs is an accurm rnflectlon of
T the effact of the excess cost senvices on Tite I/EDY stydents, check the box .

directly Below that description. For judgménts of quality between low nd;,
middle or betiveen middle and hlgh, chackmppropmto intormediate box, -,

]
S
'ﬂ,‘?“

Giderce ety me,.xén ot
services=instructional and instructional
support-provided for Title | and/or educs
tionally  dissdvantaged (EDY) students are
_supplementing the regular program and e

~ effactive in mleriﬂng their progress, thus
. compénsating for ‘thek low achievement
levels, The regular classroom program and

e cont serviess ae separie and poorly

. ,mordinatad sssessments of what students -

« - have learned and have yet to learn are not

. used-for pladning jointly by the ro_ﬂmr
classroom teacher and excess. cost sanvieas,  «
‘staff,  Lessons are limited primarily to.skill
drill with limited opportunities for applying

. the skils Expectations for students ae low?.

.Instmctnonal spport, supplemehted * by
axcess cost. services, "has had little or'no

instructional excess cost sarvicss; in other
Classooms, there i ittl of no coordingtion.

challonqmg. Instructional support, supple-

_mented by excess cost services, his ﬁe
somewhat effective. in meeting the

. and guidance needs 6f students, provid q

 inservios training for sta¥ in meeting spccial

needs of participants; and in |nvohq10 pir- '

, {nnnt There s mutual adupfation betyman ; -
.. some classrooms mtherogularprogram nd ;o

~ <Expectptions for uuqqm ane somewhat -

. the excess cost jarvices are fully intoqrmd
; multmg in a continuous progress program N
for students, Expectations for. student per- -

formlnu are high, Ingtructionalsu

supplebnted by ,excess cost sarlice, is N

. effctive in mmlng health and wldaﬁ’

“needs of students, providing inservice: trdin
‘ing for staff in mesting special ‘needs of

participants, and in involving pamnts in and

' mformmg them about thearchlldren sichoal -

effect in meeting the haalth and guidance et in and . informing them about their progam . *
" needs of students, providing inservice train- 'chlldrensschool prcmu\ ' ' '
ing for staff in meeting special needs of S a \ ) .
participants, or in involving parents in and : \ )
informing them aboutthenrchlldrensschool - .
. program. ) ,
b o | WODLE - HiGH
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" The phum below describe what adults do that #ERs the school program
NUEDY studants. Chack the box in column A if you feel that focusing

- on an action’ or activity could be key in improving the program %?r '

: wtmctloml or support area; write the name of-that area on the line below t
', box. Check thi box ift column B if you feel-that @ action or activity has been

particularly cﬂecttve in an area and. lf You el that the way g actton o

- Lvt’rovidinﬁ stuff develo‘pttn!nt o it
- aach adult who works with the educa
tionally disadvantagedstudents:

- =Undarstands what  the planned N
' oxcm cost sarvices are, how the
»mwces fit with the' regular pro- co
© g, and what they ere intended -+ .
10 locompltsh '

~=How t0 work together with excess
~goft services andjor rowlar pro-

* gram staff to provide b continuous _
‘progeess program. for students .

\
s

1/
\,.

.

9
b. Prowdmg for each adult. who works

with wucationally dissvantaged stu-
~ dente staff development which is
! designed 10 increass the adult's ability
to adapt his/her teaching skills to the
specific needs of the educationally
disadvantaged students at the school

J o .
. ¢ Allocating time for frequent joint D IR D i
. planning by the classroom teacher and '
axcess cost services instructional staff ,
i~ order to share student assessment

_information and develop lesson plans
" based on this information |

Opportumttes for Improting the Excess Cost Servnces for T1tle l/EDY Students

d Compéring the supplemental actvities

A

' S - .

actwtty W conducted mtm prot" taby be tpplied in other ey ot thc o
program. ‘Write the name. of the area in’ which the action or ectivity has been
particulary effective on th line below the box. Caution: While s8Veryl of the

gctions or activities might be helpful, you should check only o for thse
which have exceptional potentul for improving the excess cost sarvicss for Title

I/EDYttude\r;ts. leave the remalntnq boxes blank, '

K

with those of the regular clissroom

instructional program to determine if

" aach one complements or rinforess .
the student’ léaming occurring in the
other; ujing the résults of such inquiry +
to make modtf cations in either. the
excess cost srvigs, theregular clse C
room program, of both, inf order to |

, Provide & more fully integepted, con- -
tinuous prafss instpuctiomd program
for parttctpattng students -

'e Analyztng the qualtty of the' excess
cost services in tarms of how students

* pre learning (see page 111-12) and con-

sidering, 85 dpproptiate, the opportuni-
tles for improving how students learn, '
|tems a through h {page 11I=13) '

f." Verifying that expectations r'or .
~ mance of participating studants aré
* comparable to expectattons for other

studefts . '*—“"—‘““'"-;-f\—--—«
‘ ¢ . o v N .
g Other ections or activities describedim - o ' -‘\

the school plan (please specify)

U
h, Other {plese specify) S \q
i '\ y .- [JHI'JQ
, : ‘ :
e Lo M Y S t; -



Criteria for"Judvgivr'tg Qttality | _ |
The Effect of the Bilingual’Program* on Students SRR

In completing, your assessment of the school program, use thts poge for
'judging the level of quality of the program in terms of the effect of the bilingual
.~ program on+ students. Descriptions of this effect corresponding to "low,"
_ "middle,” and “high” Ievels of quslttv e gtven in the three ppragraphs below If:

LI

There ¢ evidenca'that the students in the

- bilingusl program are ot developing Jan-

" quage facility in both languages; they are not

developing essential skills inspeaking, rea

" ing, writing, and mathematics or knowledge

and gpprecigtion of their

" cultures, Assessment of students' needs,
" .including lanpyage proficiency, is limited;
~ Few or no materials are available .in the
" primary lanage of the student, and ghe
' mstuction in both the primary and second
languages is limitad in timegas well a5 in

sope. The adults working with the students
“have neither Ianguags skills nor skills in
~ bilingual teaghing methodologies necesay
1o provids successful leaming exbenences
 for the students. in both Ianguages of the

program

nand other -

f

" “There is evidence that most studsnts tm

mathematics, and some Kknowisdge and
‘appreciation of their own and other cultures;

but not all of the materials and activities

. Materials are available in the primary lgn
" guage of the studants as well as in English

used in instruction are approprigte to thy .

language  and learning nesds of the LES)
NES/FES studants-ogt o the adults work-

ing. with' the students have language skill

and sktlrs in bilingua teschtng methodolo-

gies necassary to provide succasshul learning
«Lxperiences in both Itnguages of the pto-
gram for students. ¢

/. ; developmg language stacility in both lan *1 ¢
L quages of the btlmgualtproqram,‘thetrwork
indicates that they are developing some
" essential skills in‘fstening, speaking, eading
and writing in both languages as well g in

i

i

~ one of these pmgnphs i accurate reflection of the effect of the bilingual
program on students, check the box directly below that descnptlon For
* judgments of quaity betwsen low and middle or middle and high, chack an
sppropnate rntsrmedtate bttx

/

Thers is svid.e‘nco that the students are

" making substantial progress in developing
language facility in both languages of the
" bilingyial program. Their work indicates that

they are developing skill n listening, speik-
ing, reading, and writing in both languages &s
well a8 in mathematics, and knowledge and
appreciation of their own and.other cultures,
The materials and activities used in instruc:
tion are appropriste to the learning and
language” needs of the LES/NES/FES sti-
dents, The adults working with the ttltdeni

exhibit 4 high level of\proficisncy in Iz

guage- skills and skills in bilingual tosiin

' mathodologies necsssary{to provide su

ful learning experiences if both languages of'

- the program for all students

ow o Mlt-o_je : D ' Gk
: Y t .
t o ' . .
- v t ‘ L ; . \ l
*Use this page only if the school has iﬁpe 8, b, or c bilingual program as required by AB 1329, © © . ¢ , . ,
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.- ‘ - A v S . [ o LB
e * Jpportunites for Improving Bilingual Education
Th' Dhram below describe WRat adults do that affects bilingual education. bilmgual scucatiof and is one which should be continged or extended, Caution: |

Check the box in colurmn A if you feel that focusing on an action o activity While sevaral of the aqtions or activities might be helpful, you should check bnly .
/acourdbokay in i mprovmg bilingual aducation. Chek the box I columnBIf the hoxes for those which have exdﬁlioml potential for improving billngua .\

a # you feel that an octaon or actwuty has been particulary effectwe in |mprowng educefion Jeave the remaining boxes blank, -, W
4-»,\ . L S : IR
‘ ‘ . A ]
’-—-

. ‘ B V ‘
la.'Assomng, on an ongoing hasls Ianquage proficiancy of j h. Utlizing the culture’ of tho‘LES/NES students and culturil
' studontnn hoth their pnmi‘v andsecondury Innguages resources of the LES/NES community in multicultural cu[ric/- A R
mum \ ,
b Asmsmg, on an ongoing basis, student neads in mathamatlcs . F] | —
and multicultra educauon ?rowdmg o developmont for thase taachers and raqdes, | o
working with the students In the language Adlls necessary to L L—.

+

| /
G Monnonng, by the teacher, of student progress in language
* development and reagmg in both languages of the bilingual

pogam A

i

| ] j 4ns;ruc; in an}model both Ianguages of the bilingual program\p

\

[
' 1 Prowdmg staf davelopment for teachbrs &nd aldes 10 increase D
théir skllls n bnlmgual teaching methodologws

-, Developing and applying writen critefor the introduction
of ruding.ir\ the student's’seco‘nd lnquagd - -
e
e Maklnq materwls avallable in the student's primary language
for language development, readmg. mathematucs and multicul
tural education -

~ . - )
. [ L Other actlons.or getvites dncribed in theschool plan (nlease
_ speclm ' .,-’ f L

3
-

“‘ . . ) '
. T .

f, Examining the amount of t;mmspent on indruction D ! SR o .
LES/NES students’ prifary langusge and in English 853 . S
.. second fanguage (ESL) to determine if it i suffcent for the ‘ : Otherfpleasesp?cﬁyl . o
developmentotadequetel Kl Lo . .

1 18

g Providing second Ianguage mstructlorf for flueht Enghsh D [I ‘ Y # : . o L
" students (FES) ' .. i - - i .;..

N SN - - ¥ S o
L ) : N ! )
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In completing your sl of the School program use thrs page for
fudging the level of qality of staff development In terms of its effect on
instraction, Deecrlptronr of this effect correspanding to "low,” “middle," and
- "high" lavels of queltty are grven in the thres paragraphs balow, If one of theee

" There is evidence thet the eteff develop: ‘
‘ment activities have had [ittle effect in
increasing the. skills and . knowledge of the -

ults needed to-ffactively implement the

Cnterﬁd for Judging Quahty g
/ Th Effects of iff Developme o lnstructrort

There s evidence that the staff develop-

ment activities have incressed the skills and
knowledge of the adults needsd to effec -

tively implement the planned program, Staff

e Mg

pareqraphs Is " accurate reflsction of the effect.af wtaft developmenr on
instruction, check the box directly helow that d
quality hetwesn low end middls ‘or between middle
appropriate rntermediete box.

There Is evidence thet the staff devdloo

- ment activitis have gificantly Incroted
the kil -and knowiadge of the adults
neaded to effectively implement the planned

scripon. For judgments of

Vi

ynid program. Ther is misundarstanding generslly understand the intent of the -~ program. Each understands the intent of the
 fack of understanding of the intant of the - school's planned program, Most staff mem- school's plenré progtam, knows his or her
" school's pléhned- progrém, Fow staff mem: . bers understand thelréinglvidual responsioi - individual reshonsibiliis for ' implements:
. bers understand what thair fﬂtponilbl"t'“ * v ties for implementing the planned program, . - tion, end knows how o carfy them out,
f for rmplementrng the planned progrem are and staff development activities are increas: S , -Each pdult understands -how 'vrhet he/she
o how to carryythem, out, »Adults do not . ing the skills and knowledge needed by ¢hch . " does fits with whe,tothe"do in implement-
Ny understend.how What they do fits with whet‘ | person to carry put his/her. responsibilitis. ~ing the planned program, Staff development
[\othere; do in implementing the plannéd . - Most gdults understand how what they do - activities for instructional staff have been
3 program. THe rosulty of staff development it wy hat others do in rmplementlnhne :  offective in asssting staf to app rskillsand
actiilen are not observable in-the.olassroom planned program. Staff development activi * knowledpe addressed in the staff develop-
orinaress of program support. ¥, ties for most members of the inttructional - .’mentectrvitlar |
‘ ...9‘* ' - .+ staft have Ysssted them to applvknowledga | R
. . . ~ &nd,*to a. more limited xtent, skills og o i
e R dressed in the staff develdpment ectwrtres ’ - )
| Low | woole . Vo HGH
o I I N O I et A
" Teachers [ R I o R
13 : ] , o . 4 : \ ‘ :
' ~'Aides L - ’ [‘ : L R {j e
4, o . ._-.-’ ey e I N a §
Other Staff' x E | . T | L . L | L] D = \
Peremeendoth o —. e "‘] ol AU pa I S l E
| ..e&rvolttnteers IR L J W L r R Lt
*Other st ntides the prrncrpel other edmrnrstretore and suppbrt staff {certiticated . \ , o
 and classified who are directly involved in implementing the progrem), - | EER ‘ e
**Other voluntesrs include community members, cross-aged tutor, end erudent teachers, \ .‘ ' g R , ‘

: + ] ) . . - b "' !
8r : ‘ ’ o | o o o ' ! ‘ A i3 o J
_va o / N
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" Opportunites o ImprovifStall Developmen( "

Th(phum below describe what adults do that affects stafl development, “ " condutted might profitably be applied In other areds of the program; write the
. Chock the box in colun A If you feel thet focusing on an action or activity  name of the area In which stef devslopment s affective on the-line hglow the
could be Rey in imprbving staff devalopment In an Instructional or support ares;  box, Cautlon: While several of the actions or activities might be helfful, you
write the name of that araa on the line below the box. Chack the box in column  should chack only the boxas for those which have exceptional potential for
B If you feel that-an actlon or activity has heped make staff davelopment  improving staff development; leave tw remalning boxe blank,
ttfactive in an ares and if you feel that the way the action or activity was - ‘ -

. S A B ' ' A
4. lokintifying the skills and knowledge D D - h. involving adults in determining how D .
needed In order to carry out the | statf davelopment acglwtm would be ;
_plannid program © presanted and by whom N ,
\ | ,\ : o o
"b. Assssing exgting skill and knowledge (‘ j D © i, Using school, distict, communlty, and D
ol adulte working in the prognam \ L) . other resources for staff dewelopment
through. glf-ausessment and admjnis- _)_ : . Ativities ‘ .
trative assessmant _ ' S, . ' | | !
‘ oo N . , ‘ ‘ LR '
J. Allocating sufficient tima for sttt D

¢, Datermining the difforenc‘betweon . D development activitles -

~exigling ‘and necessary skills and ;. o ‘

knowledge of the adults — ___m[..%; ‘ o
: k. Other actions or activities described in

| o BT the school plan (please specify) v- |
d. Basing activities. on the difference F] ' D ‘ : o ‘ }

gbetween existing and necessary skills | S : .z ,
and knowledge of the adults | K o D

] s I s I e 2

, & Individualizing activities to meet the [j D ,
varying needs of the adults X . - :
: \\ + 1, Other (pleash specity)

. Inoorporatiﬁg into staff development ﬂ ' D ' -
~ ctivities ways of confirming that the o0 M
adults have acquired and are usingthe '-' 4 . . h ) !
skills and knowledges presented ' 3

-
Ol

g Involving the adults in determining H C D ' ' y J |
- what their staff davelopment activities ' o -
~ should include el e o

———

Note: “Adults” includes tuchm,ﬁ/, other staff, and parents and other voluntesrs,
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-~ Criteriador hudging Quamy

© 0 The Eiect ol Puren Partcipation and Education on lnstrucuon Y

In compl’ﬁg your -wwssmant of tho tchool program, ue this page for - paragraphs is an sccurate ntloction of tho offect of perent participation and

Judging the leval of quality of the program In terms of the effect of parent
prticipation and education on ingruction, Daer
‘pirticioation and education corrisponding to “low,” “middle,” and “high"
b of quillty we‘ivan in the thiee ourlraphs bt I one-of thew e ’ ‘

.+ Thate s evidence that most of the pargats who
" are activaly involved with the sehop!” program
" understand and gupport the schoot program for,
afe-aware of the chookplan
and the ‘major thrysts for the year. Parents not .
# 30 undérbtanding of thelr

 that parents have lttle unday
pnitmant to the schoal program,
‘ STy activities or- of the
ool plan and schdol improvemaent efiggt. Fow
parents are involved in the classroom an school
program or in pyent edudition )ctwmu, their

involvement is inlr requent ahd spofadic and pro-

vidu (Itthe support to the instructional prog

To efforts to, implement.the planned progum -'

Thm is widence that parent oduc'mon‘hn had
little If any impact on enabling parents to become
involved in their children's school program, to
wpport their children in their school activities, or
to aist them athome. -

LOW

R ) - ‘
3 ‘
! vt
! ° !

their chifdren; tay

xtively involved § Aundi
children's progratn and oo oware of their. chil
dren's day-to-day activities, but they have Himited

knowledge of the lcf;?xplm or of spacitic efforts
 they are genenally ot -

to improve the pro |
aware of what they.could do personally to support
implementation of the. planned program. Involvs:

ment of parents in many of the clatrooms has
. thriched -and wxtended thes requlur instructional

program, but in other classrooms the involvement
of parenty is infrequent or has made litte ditfer.

nce In how the tachar oegenizts and manages the
lassroom. Involvement-of parents in school activic

ths outside the clasroom has provided wipport for
implementing the planned school improvement

efforts, Thera is evidence that parent eduCation

activities have anabled some Parents to participate
in the "school program and ‘to support their

children i their school activities and to ssist

them at home.
MIODLE

invtruction|

edication on instruction, check Jhe hox directly belgw. that deseription, Fo 9,
Iptions of this eHfect of parent ludgnrnu of qua[ltv betwaen Jow g middiq or. bnh(mn mlddio ind high, '
chegk . wpwpfiml orquil box, \

[ ‘ )

Parents show enthusiesm for and commitment

'to the program ind chool Improvement efort,
. They. e kndwledgeable about the schdol plan and
" know whan and how they can asist in Imple

manting the planned program, Parant involvemant
In the clasirboms extends and ehriches the ragular
0 expands the teachers’

f,’*

rovide direction to and wparvision

go.uunu .

o the students.Parent Involvement outside the
Clawroom 15 o signlficant of mpport In
Impleminting _the planne:%rm Purent?

program and how

knowledge of th \Tnmuctl
thair childran are lsarning mlxl them to support
their children in thelr activit

reinforceeat home specific skills and- concepts

wught atschool,  #

- HIGH

0 -

ot school and to
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| “ .+ Opportunities for Improving, f"”—”
4 Paren Pamcrp‘uuon*nd Education ..+ . N,

| \ - ! I'- ". ! e iw
The phvases below desolibe whet dul dmn iftac u’nm mrtlcipnlonu shoulg be' continued or extended. Caution: While saveral of the actlom o .- -
‘mdcducmon Chock thy'box In oolumn A1 you eel that foe gon inactlon  activin nlqhmhulpful you- S check only the boxes for thow whigh
~ - of aetivity could be ke In improving par mmmomon nd ucbﬁon Chick .~ haw vmptlbna}, patential, for. [Mproving ‘pmng‘pinlclpmon ind cd‘ucat!a
* - the o i column B ff you toel thet gp detion or dtlwwhmmmnicul»lv lowwe tﬁmmlnlngbomblank . B T

| mmln n lmomin palont mmcipmoh md educhtion nd (s one which ' - Sy

o, [— . o o
. ot ¢ .

' , : o A )
S

for parenft’ 1o mmcmm o the

B

|

1 Praiiding opportunitie for parents to expresh interent and ]

cluﬁroomlhdm(lool ogrem , . ety for parent aducation mlvitm nd oW tnvolvad n ~(° ?
N o . -punmnqthcm : i L
b &:mmmg' \volvement df parents_and providing for Jhet 1], ’ ‘ ‘ / e |
" ummm tnd concerns 3 }i o ,.][ 4L g Unng schcdulmg mgthpdl of pfmnutlon lnd cmtlnqajwn L ] ‘ H
* fo o maclimet which promompmiclpnlon in paantsduction A

¢ ldevmq ind onng I;lontn, mterests, and knowlodoe ol
~ parinty 1n the classroom and |choo.l progum .

[ .
o . P L,
{ S b Other octlonsoroctivit.cs(phau lpoclfvl ) o /’ ' e

v ] 1]

d. ‘Prowqu two-wiy Noime schoo! wmmumcahom rgarding it
Znn day- o dmcuvnm ind mgzhool progm

ovifing homl school communication in the |lnwm(l"' n' [ ‘ m o ‘, S \ ‘
Imu; andnpn-English peaking parents } ¢ ) . Othet lpfﬁm spacity) e
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S S Criteria for Judging~QuaIity~~~~---~»--—~-~~—~—-;-»Q-A-——»—‘------------—'4
| The Effect of Health and Guidance Services IR

In complating your asessmant of the school program, ute this page for  these pmgrnphl it an accurate reflection of the effect of haalth and guidahce

Judging the level of quality of the program in tarms of the effect of health and  sdrvices, chack the box directly below that description. For [udgments of quality

uidance uirvlcu Oeicriptions of this effect corrdgponding to "low,” “middle,”  between low and mildle or betwean middle and high, chock n approprlm

A "Migh Imls of qunluy " glvcn in the tfm patagraphs below. If one of mtcrqumo box. © , ¥,
A A

‘ .

here 18 uldmcc in\c clmrooml nd * Thers s svidence in the clssrooms R g There s cv.idr;\ce‘&i the clastrooms and

th' school thet many emotiongl-mantel and the school that most of the identified the school ‘that the smotional-mental and
yoical haalth neads of students are not qmoﬂonaWnul and physical hvalth needs - -physical hhalth nesds of the students are
being remediated or accommodted. Agsy \ of the students arebeing met, althouav % being mat; the ldcwlf.lcltlon of peeds is
3 ment of needs is limited and cursory, and/or scregning procedures in some aress are not beted on appropriate and timely reeningof
 thera it litdle follow-up. Resources wailable timely andlor they1f limited, Fol auditory, visual, dental, physical, and peach
) |o the school have not been.explored andior activities ars being carred out thye Im | neads and on espblished criterla and proos-
an not* bolnu effccuvely used, Specialit . needs whmvo? pougble and/or to incream. - dures for Idtntlﬁg itudants with quidance
tpport suaff prowdl little ongoing. assis- * coping skills of stucents with health prob-. . need, Followslp activities have. besn wc: J
} _tance 1o‘itudtnu; chiroom teachers fre: ©, loms, Many of the resources of the school - oaful In' urmdmin!nudl iwhermr "posil
* “quently receive little health information” .. and community are beinq und for follow : blo) and In Incroagg skills to Sope with
aboul their students, nor do they receive " Up; some -available resources, are not being . mh, problems. All avallable schoot ind
direct assistance or in-tervics tmmng tohelp " tapped and/or, utad a8 fully upomblo e . fity resources have been identified
+ them work with the students with health o spacialist support it provide ongoing assis:. - / anda: baing-effactiyely und for Nellowup
. wwdh in theircistoom, Therd it o no . tnce o sudents and thr importanthealth + and tor erihgncinig the health of students; the -
 formal mn{}on in health education. - 'mtormatuonvdmm instructlonll suft; the . 'currlmlum\%inization.und stvironment
Generally pardMts recaive notice of, their information ig ﬁlqu yed'es 4 basie for. of the clesrdoms havy been modifieg to. [
¢ childrongy Malth. ness, but follow-up is ‘Wteridy the curriculum,” organiz Ion, and Jccommodate the specific” health neads of
 sporkdic rather than r‘tine. ) v environmynt for the sudents jn order o N the students. Spaclalist support steft provide
I accommodate ~ their spocuflc(“nns o ‘ongoing assistancs to students with iden-
schob'l program includes healh instructiop . . tifiad needs, to classroom teachers as they
in the major centent areas. Parents) a " work with these students, ant to- their
informed of their children's health a5, parents, The school programincludes appro-

and the school, a needd, provides Jybor- -, Priate rade-lavel nstruction in althe ijor - <
mation regarding resources mallb ior .. content aress of heaith education. .
: ‘ : ' followupsbnces v ' : h
Low o one HIGH |
’* D U D Ris D 'D SR
‘. o | o \
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9
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The phies below describe what adulty do that affects health and quidance
whons. Check the box in column A if you fesl that focusing on an action or
activlty could be key in improving health and guidunce garvices. Check the box
In column B if you fab! that an action o actiity has baen particularly effective

Health R
. 1. Providing thorough and timely hualth screening of auditory, [
-~ yviwal, dental, physical, and speech needs

| b, Implementing follow-up procedures for the purpose of reme-
. dinting or incraysing coping skills and/or accommodating needs

“within the classrd
, !

¢. Providing health education instruction, including self-
awaranes, coping action, and decision making '

Guidance ,

d, Establithing and using procedures to identity needs of students
- for guidance services -

. [} Basing guidance services on the identified need of stqdents'
: ,

f. Providing direct service t0 students and assi{tance to teachers
in moditying the Isaring environment,of their classrooms in
 order to meat indivjdual student needs

a8

A

. . ’ v

——ad

pmirmy

L)

. : !
k. Allocating district/school resources for providing health and

‘. R " Opportunitics for- Improving Health and Guidance Services P

in improving health ind guidance services and is ona which thould be continued
or axtended. Caution: While saveral of the actions or activities might be helpful,
you should chack only the boxas for those which have exceptional potential for
um}roving health and guidancedervices; Iu\‘e the remaining boxes blank, .

!
A

i

Heaith and Guidancs

g Using health. and guidance aseiment information in the
classroom 1o modify curriculum, organization, and anviron-
_/mant in order to mast individul student noeds

h.Ensuring that parents and teschary know  the health and
quidance neads of individual students S

| Identifying and using avaiable state, federal, district, and
community resources to mast need? for health and quidance L.

sarvices

.- Providing health assessmant and guidance uﬁlccs information
{0 .LES/NES students and their pirents In their primry

anguage

quidance m‘ices and developing curriculum

j * |, Other actions or activities described in the school plan (please

specily)

T
L

|
. Other (ple‘se specify)

l

L]

i 1
i N

1

O O

i
1
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I completing your assssment of the school program, use the top half of ths
pae for judging the level of quality of the progam in terms o the effect of
L ls IrILl*SUpp)rI Descriptions of this effbet of distict 5 support correspanding to

lnw -l and “igh” lvels of auabty are gven in the thiee parayraphs

‘u
h

!
d

)
' !

There i it that the distet's pols |

tes, proedures, and critera to ude and
suoport s schools ither have not e

1

defined by the district or are unknown tg |

s school. Schoal saff and parents do ot

undrstand the intent and r*mnrcmenl of .

the consolcted epp ap\}afon prograns al the

sfiool, The isigs tategies to asit the
sthool are vague Qf stated i very generdl

erms and encomds fw of the esowces

afalable to the-distnct, Th wj{ategm were

not olanned joinlly fag bv, hool and
W

Vistict and, therefre st relatgn

ship 1o, he specifi objectwe 5, needs, and

proites of the school Effrts o uide nd

)P

N

. supoort th school have had itte impacion

" the school's efforts to improve its program,

\
L]

Crterty for |

Vo

R

There is avidence that the distfiet's poli

oes, - proedures, critera, and asistance

stateges lo quide and support s schools n

" their inprovement efforts are known 10 the
- shoolsite- counil andlor chool avry -

commitee members and 0 some ot itaf
and parents 3t this school. The disticts

assistance to the school coordinates and uses’

many of the resources aviilable to ‘the
district and 15 qenerally consistent with the
sthoolsojectves, nee, and priories. Th
district’s mplementation of these polices
assistance strategies, and so forth, including
hose i te distict master plan, hs e
tted staffand parent understanding of the
PUTDOSES énd requrements of the consoh
deted applcation program(s) at the school
and helped the school make progres toward
proving itsprogram for studnts,

Udging Qualiy
The Ellect of District Suppor

!

[

r
T

N

Ielow. IF one o these paragraphs is an. fecwrate reflection of the effect of
(istrict sppar check the box directl, below thatdescrinton. For judgments of
qualty between low and middle or between middle and high, check i
"dppropriate ntormediate box,

There s evidenee that the district's pol
vls, - procedures, criteria, and assstance
strategies to quide and Support is schools n
planning, implemanting, and evaluatng
efforts to improve the school program are
clearly defined and well known to the staf
and parents 3t this school, The ditrict’s
asstance 1o the school effectiely coordh
nates and uses all avalable resources-
federal, state, disrict, community-and i

based on the schaol's objectives, needs, and
proriies; together with the school's imple

mentation activites, the district aseistance i
sufficent to ensure success of the school
planngd program The ds tn& t's timely and
effectve mplementation of these polices,
awistance strategies, and o forth, including
those in the district master plan, has been 3
key factor contrbuting to the schoal'
understanding of the purposes and require
ments of the consolidated abplication pro-
gramis) at the shool and of suocess in

improving its planned program for students,

L

]

‘% .
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The phrases helow describe wlm’ adults do that affects (hslrul support of

instruction. Check the hox o colump A f yoy fee! that focusing on an dction or

‘ activity could be'key . improving (listrict suppml Check the box in column B
If vou fol lhi an acubn or activity has been particulinly effective in improving

. /

o, Determining what policies, procedures, and criten-are needd
to guide and support sehool improvement efforts, modifying ‘
dxisting expectations/directives accordingly '

,,'" Identitying current channels of communication which convey | . |
information accurately and reliably between district governing I
hoard/administration ang the school : | ,

. Afgunging for staft development to ensure full understanding of Lo
important 1ssues and concepts communicgted from the distiet i ‘

l level to the schopl, especially those related to the purposes ant
o requirements of the consolidated application programs at the

‘ sehool, anil 4o polices and plocvdum's contained i the distnict
master plan _ v
-
? v
4 . [
i .
s
4 .
T"
d i
6 1l
\
v .
N
p
) !’
v, ‘\ :
.
. .
A
fLE u ALY v .
9!'\
EMC J o J
) ] ‘
A o o

¥ " (i‘)ppm'l'unili-cs lor Tmproving District Shpporl o .

district support and is one which shoukd be coﬂtinuud o1 extended. Cautioh:

While several of the actions or activities might be helpful, you should check only

the I)m&vs for those which have exceptional potential for | |m|)r0vmq district
IR Imvv the remaining hoxes 1 lank.

i v ‘
|
: A
(. Assessing the effectieness of cuprent services to the schooland |+ | ‘
dentifying resources never hefore wtilized ' g

¢, Working with the school as it determines its abjectives, needs, ( '

and priorities for the coming year and jointly planning what aid |
when resourees are neeced to meet those objectives and needs as
pno}‘m./t!d
f, Other actions or actvities described in the school plan (please
! specify) ' '
| [ J [
) et N A . L
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I
0. Othcr (please spm(%
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Criteria for Judging Quality

The Fffect of the Sehial Site Council/School Advisory Committee(s)

- Completing your assessment ol the sehool program, use this page foi
g the Tevel of quality ot the SSC/SAC() i terms of thei elfect on the
school progam, Discrptions of this effect coresponding to “low,” “nldle,”

and “high™ Tevels of quality are qven i the thiee paragraphs helow, 11 one of

Meceings of the SSC/SAC(s) have been
mfnrqumit and/or poorly attended; consider
ation of school C(]IIIIHIHHW groups pomts of
view when assessing needs, establishing pi
onties, and determmmg diections ‘for the
program has been limited. The work of the
SSCISACH) yenera® s w0t known; the
members do not see their work as important
to the school program; fittle 1s being done to

encoutage other parents and staff to partict

paten the work of the council/committec(s).
Discussions durmg - the dnvnlopmﬁnt of the
school plan, held mostly amonq a few key
staff memburs on the council/committen(s),
were often carried on outsicde the council/
committee meeting. Communication among
the council/committenls) has been limited;
each planned within the area for which it
Wi u.;sp(msiblo.' without  consulting  the
other(s).  Council/committee  members
demonstrate littl knowledge of or commit
ment to the planned program and are qener-
dlly not aware of the steps being taken to
translate the planned program nto action,

v

o regular meetings, usually well attended
by SSC/SAC members, points of view from
several groups in the school community have
e considered when assessing needs, estabr
lishing priorities, and determining directions
for the program. The work of the SSC/
SACLs) is generally known; members and
many staff and parents see the council/
committee's work as important: other staff
and parents are encouraged to participate in
the work of the council/committee(s); e.g,,
planning and monitoring the program, The
councilfcommittee(s) served as a forum for
discussing the original development of the
school phan, including the budget, and has
heen somewhal active in- reviewing, imple-
mentation of the program. Each council/
committee is generally informed ahout the
major deliberations or recommendations of
the athers, and consideration has been given
to the relationship of services for students
with special needs to the reqular instruc:
tional program. Council/committee members
and some other stafft and parents are
informed about and demonstrate commit-
ment to the planned program. Awareness of
steps heing taken to trandlate the planned

hese patagraphs is an accurate teflection of the effect of the SSC/SACLS), check
the box cectly below that deseniption, For judgments of quality botween low
and midedle o between middle and high, check an appropriate intermediste box,

In regular, well-attended maetings of the
council/committee(s), points of view from
all groups in the school community have

begn, actively considered when  assessing

needs, establishing priorities, and determin-
ing directions for the program,. Broad partici-
pation of parents and staff, in addition to
council/committee members, has " been
tncouraged on 2 continuing hasis. The
council/committee has been the focus of
discussion during the development of the
school plan, including the budget, and dur-
ing continuing review and modification of
the program. Communication and cooper-
ation among the different council /commit-
tee(s) were instrumental in integrating ser-
vices for students with special needs into the
planned program. Council/committee mem:
bers and others demonstrate a high level of
knowledge of and commitment to .the
planned program, and they are well aware of
the steps being taken to translate it into
action.

Vi program into dction varies from high to very
limited.
Mo : HIGH
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Opportunitics for Improving the Sehool Site Council/School

Advisory Committee(s)

The phrases Delow describe what adults do that atfects the school site
councilischonl adwnory commnttee(s). Cheek the box i calimn Afyou feel
that focusing oian action o actvity could be key i improving the school it
conneischool advisory committee(s). Check the box m column B4 e feel
that an aetion or activity has been particalary effective 1 mproving the school
sie council/school advisory commutteels) and of you feel that the way the action

A

a

Providing mservice trainmg wath the objective of having each

member understand

The purpose of the SSC/SAC and hisfher responsibilities ds a

membel

How the group functions and how tu cany out his/her
sponsibilities as g member

How to work with other councils or advisory committees

The requlations for each-of the: progams funded at the
sehool through the Consolitdated Applicition (A127) .

What is provided by the various funding sources which s in
delition to what the distict provides

The day tolay operation of the program

), Verifying that indwidudl SSC/SAC membws ae lhmouthy‘ o ‘
fmihiar with both pragiam descriptions and budgets for the l

comsolicated programs at the schuol

Inquining of parents and staff on pach school council/commit:
woe 1f they feel that the relationships among the groups are | \
productive and supportive of each group pforming its tasks

‘ /-
. Laoking for ways to invalve parents and staff members who

K
A

are not members of the councilfeommitteels) in the work of P

the qloupls)

o qetivity was conducted might profitably be appliodl - othor areas of the
progran, Gautlon: While several of thee actions or activitios might be helpful, you
should check only the boxas for thosis which have exceptional potential for
mproving the school it comneil/sehool advisory committeefs), leave the

remaining hoxes blaik,

A
e, Involving members m determining how the SSC/SAC functions |

f

hy(1nve|op|ngprocc(lurcssuchuslhose forr o

Establishing agendas and actiilies which teflect the con-
cerns of the school community .

Giving information to and receiving information from the
school community; ¢, telephone trees, huddy, system,

interviews, elc. ,
)

f, Providing srvices to support attendance of members and ‘ } |
quests, such as: ‘ ‘

Mothods of communication among SSC/SAC members,
hetween the groups, and between the groups and the school
community which keep members knowledgeable and able to
carry out their roles effectively and confidently

- Scheduling of meeting times to best fit the personal
schedules of parents and staft

~ Translation services for limited- or non-English-speaking
(LESINES) parents

¢ Examining membership recruitment and selection practices 10

determine if they are adequate to ensure selection of mempers
who are representative of the school community ﬂﬁ\
h. Other actions or activities described in’ the school plan {please
specify) ‘ o
\
S

i, Other (please specify)




Critern for

Judgang Qualny

Lranstatmg the Planned Program mto Action
:

'
I completing yor aavsment ol the whanl program, g Sy page o

|uﬂ(|uu| e feyel of quality b the wbool™s tansation ol phinaed progam

and high™ Jeveds ob quality ae gen i e theee paragraphe eloge 11 one ol

hese punagraphe s acaiate etlecbon of the schuol's tanslation ol 1ty

Cplamed eogran it action, dieck e box diectly below that deerption T
jdgmént ot qality hitiviei tow sl mvicfe o detweint middhe high,
cliech B appuopate it medate hoy

ERI

There s evidenee that few ol the daily
activities of peopleat the sehool elate 1o
carying out the planned progrm, The
Aoration of people’s “timeand - school
sources e nol relatd o canrying oul
plammed aetwities. 1w actions have beey
Taken to assign respansabiliies or o provede
prople with the fme, matenils, assstanee,
and know how for caying ont the planned
program. Nooactivities i nnderway o
mprove the wiy ;wnplw‘fvnll\ together . The
fevel of comoutment o unproving the
school program, s plamned, s low Thete
more coneer with exeuses than with way

fosolwe prohlemy,

1o

B
) [}
ic'?

\

PLEAN TARY i

[hee i evdenee that mos ot the
plannedaetwities are part ol the daly
activitie ol people- b the sehool, Tt ;wllmlu
dre st preaccaped with the: mechagdiey
People canint find - enough tme 10 do
everythig planned - Some peoplg- do- nt
andecstand the nten) of the plan, what ther
idadual ales and esponabalities are o)
haw to cany out the part of the plah, but
aetities e gnderway to ifiprove these
wnderstandings. Working  relationships
among - people, while plegsant, are nol
focused on-achieving the program intencled
i the plan. Beboements and adpstments to
plannedactties are lpted and- oceur
primarily nresponse Lo operationdl proly
leon rather than m pesponse e observed
efloct,

Theve s vvidence that acation T Lans
Late the planed program mto acteon ae part
af the dady actvitie of ‘;w(mlv at e
school, People have the e, matenals,
assistanee, aned know-haw to cany out then
idvidal - responsibilities e the planned
progany Assigoments make s of - the
untegee tabents antl skalls of staff. People g
working together to achieve the prograni
envistaned - the plan. Good communica
tion, coordmation, ad mutual support gre
ofwious. New prrsonnel aie onented and
trained for then roles, Adpistmend, efine
ment, and scheghaling of planned achvities
are made - response to the abserved effects
of planned Wstructional actities on- st
denty andd observed effects of supportactiv
ties an nstruction,

t e
RUEEEN HICH
o e [ | .
[ ‘ ' I | 1
. | Lo |
e



il
M i

acflun adentity D8 portion of the planned progean te low the

Oppartuities for lmproving [ramshating the Planed Program mto Action
)

) Thie phrases below dpscrilie what adults dotoc i, Late thae plasoed prosram
ato action Cloek tha Do o eblomn A Fyo feel I o g on an ac o o
actvty coulid e key anoamproving the prambation of the pdanned poogram mto

hov Check the

Bow w column B0 you Teel thal an achion or activity has T p.ulnul.uly

effoctive i (l.]mif“l"lll ] [T!ll’tum ot |hr ihm\.n"” Pty o His s o b (Y

A

{lantyig whi yespunsible Toren
wnng that vanons ks of - the pro

ram e imphenented planned

[centitying who s 1oty auteaco!

thoe plannid e tvities

Creatimg assignimenty that utiie rach

Sttt member's specnal thents kil

andnteresls

Oefiing how ol et terelated
andd establishing communication and

coordination procedues foc the pur

\msv of achieving close warking el

|
O

ElC

Aruitoxt provided by Eic

tronshipr

Assiging prople to antable tasks v

rgllot ating preople™s tme s necesaty

Allocating sulticent spce for planaed

dehivities

Making  supplies g st il
matecals avarlable when needud - to

rarry o the planned program

CEstablishing a process for managrment

of the time Doe fur implementing
activities in the plan

Estahlishing procedured for mouttonng
the eflects thal improvement activities
are having

PRIENTARY

lUw

~—

s

A i

'

fl A0l e way the achion or achivity was comdueted might profitably be

applod o tranlatng other portions i achion, on the fwse below wlentily that

prtion ol the planned progeantin whith teanslation s eftecive Caution Wile

sevoralsal the e tons o vty anghtbe holplul, you dhould chck anly the

st ar there whi b ave e eptiona potential for trandatiog o partion al the

planned progeam nto action, feave the g buxes blank

, A t

[ dabtihig adecsion kg prses, o
that aliows Jor madiying the program ‘ -

duning the year

h vaulmq '.(.n)f development 5o that
rath .nIu[L/wmkum mthe program

umhl*.)r(l‘.
‘%r mtendeid mpart ol the
planndd program on stalt and 4y

dent behavian
Who s yesponsible tor what

Hiy or her own nchvidual rale and
" esponsbility 0 canying out the
specihie getvities of the plan

How and with whom to work
catrying out the peahic activities -
af the planned program

How newly planned achvities fit
with exasting program actaties to
forma single mtegrated program

for students
“

U Planned getvities thit were translated

nto detion ‘ ‘
' I

m. Qtheer (please specify) J

I1--33
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In completmg your assessment of the school program use thrs page for
“judging the. level of. quality of the program in terms of the effects'of plannrng
. and evaluation. Destrigtifhs of these effects corresponding to “low,” "middle,”
~and "high" levels of qualify are given in the three paragraphs below, If gne of *

"

There i evidence that members of the

school sitd council and" each school advisary -
committee and other staff and parents have
ittle understandrng of the purposes and -

.+ requirements of the consolidated applrcam)n .

© 7. cangot desé
ties. ! esources are not aflocated to support

programs al the school. There s little agree-
ment /on goals or expectatrons far students
or on What the'schodl program should be.

hose rnre] d i carrying ‘outthe plan
‘their roles and: respansrbrfr

-~ planning, 'I'}rere Is evrdenceo little ongoing «

planning or preparation for year-end evall-

- dtjonyand there is little o no anticipation of

o

developrng sch capgcity this year.

ELegeNTARY

t

Py

»

0L

L

C il erra for Judgmg Qualrty |
The Eltec ts of Plannrng and Eva\ua tion

L B -

(\ : \

There is evidence hat members })f' the
school srte council and eacj/{chool adiisory |
commrttee and gther staff and parens at the -

“school partrcrpate in pIanmng and evalu-

ation’ however, their understanding of the:

purposes. and requirement’s of the consoli

dated application. programis ¢ at the school IS -
* jsomedhdt limited. . Those responsrble for
particular areas of the. program, ate familiar

~with the rgoals and expectatrons' for students ‘

in theﬂe areas, yet, few people at the school,

. are well informed about the whale range of
goale and expegtitions in the plan, Some
parts of the plan provide clear direction for

. staff and parents, while thers tend to be
\too general for people to act upon. The

process of ongoing ‘planning is. not- well
defrned evaluation information is used pri-

marrly in end-of-the-year planning with little” -

ongoing program modification.

MIDDLE

0 0.

1

these paragraphs is an “accurate reflectipn of " the effects of planning and
“evaluation, check the box drrectly below that description. For judgments of
&Ualrty between low - and. middle or betyen mrddle and hrgh check an s
approprrate intermediates box

£y

| \ "

" There is evidence that .\members_'of.the
school site council and each schbol advisory
comittee and other staff and parents at the

‘. school thoroughly*understand the purposes”

" and requirémente of theconsolidated appli:

. cation programs at the school. A high leel

of agreement s beerl reached o goals and
sexpectations for students and what the
“school program should be in ordezti

~ them, Those involved.in carrying out the

. plan have a clear understanding of their roles

and responsibilities, and sufficient resources
are allocated to translates the plan into
action The school has established a wel

-defined ongaingy planning process and has
" developed an oWnal framework for:

and Commitment to, Using and refiping the
procass. Evaluation information, i analyzed
and used in ongoing modification and refine-
ment of the program,. -+ .

W3 N
y ' ¢
v

-
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Oppor unities for lmprovmg Plannmg and Evauation | :

)
v

The phrases below describe what adults do that affecs planning and
avaluation, Check the box l[ﬁﬁ’@mn A if you feel that focusing on an action or
activity could be key in improving planning and evaluation. Check the box in
column B if you feel that an action or activity has been particularly effecti we in

. improving planning and evaluatlon and if you feel that the way the action or

0,
DD

C. Establishing continuing review groups for various divisions of D j

the program

1
[

a. Allocating time and resources for planning and for evaluation
actvites ‘

b. Identifying“individuals who are expected to provide specific
leadership for the pIanmng on-going planning, and yearend
 evaluation efforts 3 :

v /V, '
d. Making prow n; for monitoring the implementation of the.
program and fo assessing the effectweness of the program a

|mplemented
h . ' ' * . 4
; - Asking 3 question in an area of the program in need of ..
examination I

~ Determining what information is important in answering
" the question :

— Deciding how and when this information is best collected
— |dentifying who should review the information J

—|dentifying when and by whom the collected mformatxon
- will be analyzed !

-

o
— Interpreting the results of the analysis in the context of the

particular situation .
4
1 ] ' . ‘ N [l |

e. In considéring difficulties in the program, distinguishing
between flaws. in the design of the program and mishaps or
, confusion in translating the plan into action

i

N 1“11

actlwty Was colﬂucted might profitably be applied in oher areas of the
program. Caution: While several of the actions or activities might be helpful, you
should check only the boxes for those which have exceptional potential for

¥
improving planning and evaluation; leave the remaining boxes blank.

f, Establlshmg a decision-making process for making program j
modifications which provides for: !

- Usmg evaluatlon results L 4

- Reconﬂrmmg during the year agreements about goals and
expectatlons

— Determining the need for change
 Developing alternative procedures P N
— Selecting among alternatives Y .

— Implementing selected procedures

e Eqsuring that the focus for discussion is the SSC/SAC

— Establishing times at which decisions will be made

g, Taking action on opportunites for improvement |mmed|ately D D

after self-assessment and program review by dlstnct consor
tium, or state review teams

h. Anticipating end-of-the-year planning for the néxt year of the U
three-year cycle by identifying early in the second semester

those divisions of the program that will be newly developed
and those currently being implemented which will hkeJy
undergo greatest modification 5 : .

i Other actions or activities described in the school plan (please

specify) - D

i, Other Tplease specify)

=

¢
10
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Work Sheet for Makmg the Bndge Be tween Program Assessmentﬁd Plannmg

Th|s work sheet is deslgned 10 heIpyou focuson the relat|onsh1ps of weasor | 3. Howsupportaffects instruction (
+ -aspects in one Jayer of the program to those in another layer of the program, ; i
- Based ‘on the assessment model in"Chapter ), there are seven relationghips  + & How instruction affcts studentgrowth
between areas that you'should COﬂSIdEI’

t

- For each one of the relationshiﬁ?;‘ you should attempt to identify the

1 Ho v/plahmng and evaluat:on et | - Jwprovement. in the outer layer which is potentially most important for
~ improvement in a layer closer 1o the student, Use the spacas on the work sheet
a Transtation of the planned program 'nTOGCUO“ | to write down both the areas or aspects in which student improvement m|ghtbe
b Support. o 2 ) pursued (left side) and the area or aspect which would be most slgmflcantly
L - ‘ ‘ affected by the improvement {right sice).
C. Instruction ; , : !
- o .- | S S ro
,+ 2. How translation of the planned program intoactionjfects: , | ! " - - . ,
s Suport o ! L ' !X Ve
b. Instruction / ' - ! ‘ : 3 v
- . : v w;
1. If improvements are made in these areas. o aspects of planmng andfor  then the improvement could result in these areas of:
evaluation , : : | ;'
\ . Translation of the planned program into action i
g A .
i
, %
y = ‘ /
|
' ,
\§ : A
SR b. Support
. , )
\ ‘ ] ‘

4_

¢ Istuction "»

-

o

[AFuiText Provided by ERIC N o .
covici ARY S i . “l
‘ a . r Y ;



2. If improvements are rﬁade in these aspects of how the planned program is
translated into action ... .

) . '
‘ =Y 4“
-y /. .
‘ oo . g A
- N .
" "
%
. . ‘L/ . .
. ) \’
o / \
3. If improvements are made in these ar¥as or aspects of su

ppc\_rt... ' ‘

; . an . Q{ i
i 4. If improvements are made in these areas or aspects of

instruction . . .
. v
: "X :
' -
. 1 .
. P
’- | -
« R i ’ —
\! ' | ‘: N
[ ;
P

. ' .

?then improvement &)uld result in these areas or aspects of:
4 . .

-

“a. Support

-3

‘

) N/
then improvements in these areas of, aspec

-

-

) -

ts of instruction %)uld result:

Use this space to “lindicate any other important relationships of. special

concern to the school, such as staff development for planning, transiating plans

: -
CLEMENTARY o : '

‘x ':113 : .

O

ERIC

Aruitoxt provided by Eic:

f—

for conducéhg evaluation into action, for staff development for translation
activities: | ‘
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Other Publications Available from the Department of Education

The Handbook for Assessing an Elementary-School Program is one of approximately 400 publications
« "that are available from the California State Department of Education. Some of the mort recent publications
or those-most widely used are the following (thh those dcvdoped specifically for the implementation of

'_ Assembly Bill 65 marked with an asterisk}:

Administration of the School District Risk Management Program (1977) ’ $ 2.50
An Assessment of thé Writing Performance of Calitornia Itigh School Seriors (1977) . 2.75
* Assistunce Guide for Forming Program Review Consortia (1978) o~ v R NC
Attendancg and Enrollment Accounting and Reporting (1977) - - 2.80
Bibliography of Instructional Materials tor the Teaching of | rench (1977) ) 1.50
/ Bibtiography of Instructionual Materials for the Teaching of Portuguese (1976) ! ’ - .85
// Bicycle Rules of the Road in Calfornia (1977). { , 1.50
1, (,alq‘nm Guide to Parent Participation in Driver I ducatidn (1978y 3.15
Cylifornia Guide to Traffic Safety I'ducation (1976) : * 3.50
*California Master Plan for Special ducation (1374) . 1.00
California Private School Directory, 1978 . 5.00
California Public School Directory, 1978 11.00
a Culifornia Public Schools Sedected Statistics, 1976-77 (1978) 1.00
“d California School Accounting Manual (1978) ’ ) 1.65
California School Titectiveness Study (1977) o ] a . .85
California School Lighting Design and Fvaluation (1978) . . .85
Culifornia Teachers Salaries and Salary Schedules, 1977-78 (1978) ¢ . 10.060
Computerstor Learning (1977) * 1.25
*Discussion Guide for the California School lmpmvuncnt Progr.un {1978) ' i . - - L50
*District Master Plun for School Improvement (1978) - , - 1.50
- District Paid Insurance Programs in California School Districts, '1977-78 (,197'8) ' 2.50
. EFnglish Language Framework for Califoriia Pubkic Schools (1976) : ’ ' 1.50
*I'stablishing School Site Cnu?‘r dbse “The Californta School Improvement Progrum (1977) 1.50
Genetic Conditions: A Re sourctBook und Instructional Guide (1977) 1.30
Guide for Multivultural Educationy Content und Context (1977), 1.25
"Guide for Ongoing Planning (1977) 1.10
*Handbook for Assessing an Elementary School Program (1978) ’ % 1.50
Handbook for Reporting and Using Test Results (1976) 8.50
A Handbook Regarding che Privacy and Disclosyre ot Pupil Records (1978) - .85

. Health Instruction I ramework for Calitornia PU%IL Schools (1978) 1.357.
Hospitality Oceupations Curriculum Guide (1977) 3.00
Liability Insurance in California Public Schools (19787 2.00
Physical Fducation for Children, Ages I'our Through Nine ¢1978) 2.50
*Planning Hundbook (1978) ’ ’ 1.50
Report f the Ad Hoe Commiittee on Integrated I"'ducational ngr.nns (1978) . : 2.60
Calitggnia School Fnergy Concepts (1978) ' w85

Site Management {(1977) ’ 1.50
Social Sciences Fducation I ramework for Calitornia Public Schools (1975) 1.10
State Guidelines tor School Athletic Programs (1978) <2.20
Students” Rights and Responsibilities Handbook (1978} 1.50

Orders should be directed to;
Calitornia State Department ot Education
PO. Box 271
Sacramento, CA 95802
Remittance on purchase order tmust accompany order. Purchase orders without checks are accepted only
“from government agencies in California. Sales tax should be added to all orders from Calitornia purchasers.
A complete list of publications available ftom the Department may be obtained by writing to the address
listed above.
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