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PREFACE S ~ .

This Working Paper grows out of two years' research:by Dr. Rita Jacobs,"
underteaken with the aid of- The Rockefeller Foundation,‘on the relationship
of the humanist to the surrounding society and the ways in which humanists
can be of service outside the traditional university environment. Work on
this topic was stimulated by the employment crisis which struck the academic
world in the early 1970's, but ultimately Dr. Jacobs' work may have broader_
importance. Scholars.in the twentieth century have periodically tried td
Justify to the public the methods and functions of the humanities. The.curw
rent Job shortage of teaching positions may be a rich opportunity to come to
terms with what humanistic training is and to describe more forcefully the
dimensions that the humanities can contribute to human awareness.

In May and October of 1974, _two conferences were held at The Rockefeller
Foundation on. the issues raised by the fact that for several years substantial
numbers of new Ph.D. graduates in humanities fields had been unableuto ‘obtain
college and university teaching positions. Representatives of disciplinary
associations and other scholars met to consider causative factors and possible
L\\\ _ courses of action. Though.no imm diate, wholesale solution was expected, many /

_ individual proJects were encouraged by these discussions which eventually will'

have some impact on the situation as a whole{/ - ' |
The humanities are not divorced from the concerns of everyday human life.[
In addition to the body of information mastered, the graduate student in a
‘humenities program learns useful and identifiable skills which can be trans-
ferred to other kinds of intellectual and professional actifity. It is large- ™
ly circumstantial that humanists in this'country have traditionally sought to ’/
followsin the footsteps of their professors instead of gravitating also toward
positions in business, public service, and the professions« In delineating
the skills taught and learned in(humanities programs and their potential ap- . «
plication to nonacademic_wo}k, Dr. Ja?obs nasépointed out new ways in which
humanists can use what they 'know forgthe benefit of our society.
J - ' "
. ; for a .
" September 1977 e 'D. Lydia Bronte

‘Associate Director
for the Humanities-
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- Introduction: Graduate @ducation_in"the Humanities and Vocationalism', . ‘
SN TP ' R | . Q} 2t v . ‘ .
' Graduate students in the humanitiea have traditionally been educated - .
H”in the methodology of research, required to prepare a hefty dissertation o (-;
which mekes an original contribution to knowledge, granted the Ph D. degree,
. and sent forth to teach on- the college or university level. This paradigm ’

'for humanities graduate educatidn has undergone no marked change in the past
~ one hundred years. Resehrch methods have changed and styles come and go,/ ,):
but the bedrock pattern was established, consecrated, and ever after revered. .
: Although‘inner turmoil and self—scrgtiny have long existed Jithin the
universigy, massive or. radical change only occurs when an institution 8 in— '}\
termittent, meandering gself-¢riticism is focused or corrobdrated by real,
extra-institutional considerations. Today these exist for graduate programs '
in the form of the-marketplace issue ~ supply and demand. y ‘ ‘
. “The dilemma is comparable to that of a manufacturer wpo, finding his . S
produpt ig no, longen selling, is faced with an either/or decision -stop
_ production or improve and chaﬂge the product. For hpmanist scholars this ' "
example is too simplistic, but it bearé’examining in light of the current . ..
academic market. The production of Ph.D.'s in the United States has pro- o K
gressed at an extraordinary rate.‘ From 1861 to 1970 American universities
granted more than half a million deoctoral degrees. Half of these were
" awarded in th%,last nine years of that period In 1975 alone 32,913'Ph.D.'s;
. were granted and 5, Oh6 of the degrees were in. tie Arts and Humanities {a
more detailed discussion gf sfatistical information followq) The -most op-
timistic predjctions aboutyfyture dcademic employment oﬁ Ph. D. s in the. hu-

manities indlcate that one in three will obtain teaching Jobs, the most pes-

4+

simistic figures indicate that one in ten u}ll be fortunate enough to -y
' achieve the traditional goal. ‘ . -
Since traditiofially the only vocational future for these Ph.D. \3 has
.been in teaching and scholarly research, and s1nce the Job crisis is of .

‘ relatively recent origin (or at least the impact has only ‘recently been

noted). Bngduate 'schools are now ‘faced with two alternatives ' .

2 1.' cutting back the number of Ph.D.'s drestically t& . . )
" accommodate production to ‘demand; or . . .
T ' L}
. 1 ;




e reenyisioh ng the vocational gbals of graduate
J . humanitie educat?n.‘ . \ )

(

Cutting Backy i ’ . ) {
\ Ay )

. . . :
- At most of jthe majox graduate institutioens in thé country cuPBacks in

“

humanities graduate.admissions have beéen initiated. As a further conces-
sion to the reglities®of the marketplace, eniering ’hduate students are al-
J\in ormed that theigj"c ects ¢f finding an acaégmic Job, even with a
degrEe from a prestigioua Jiiversity, are dim.. Even taking these measures
into accoun \ there is still the likelihood that we ‘will be producing too
" ‘many huminiti 8 Phlb 8 for the existing Job market.y
-Also to b 'considered is the risk that ih cutting back we-impair the
’ future of the humenities. Cutting bachfga huﬁanities admissions at the
graduate level means thatﬂ?ewer undergraduates will see a concentration in _
the humanitied .ss a viable choice for future employmcnt. 'Humanities enroll- -
ments are do - across thé\couhtry already as the push for career-oriented ‘
sourses grows.. ‘Additiopal broad.cutbacks mey point to the future of the®hu-
'manfgiesﬁ a,m’ndarin,cultdre, available and attractive only to a 'small num-
ber of people. Who can afford, financially or emotionélly, to ignore voca-

tlonal prospecth? This means that ‘the. Ecat students, ihe most alive, cré-

-,

atlve and fertile m1nds, will not neces¥arily opt for the humanities.c Cut-
ting,back is a partial&remedy, but, by no means a sclutlon.

-
L1

Reenvisioning the Huménities

©

~

If we cut back to miintaih a tradition that kouis Kampf has caricatured
as "trAining people llk hemselves to train peopfe like themselves, nd grad&
uate p:xgrams will laﬁﬁ trongly on the side of advanc1ng the state of learn-
ing, but it will be a very partlcular and mandarin k1nd of learnlng. Rether
than serving the root mean g of educatlon - to lead outy- such a mo&gﬁzné
. in the huganit1es.would lea back to a prior time, a time where the univer-
- slty was, 8 sanctuary for people who belleved in knowledge only for owl-

?edge s sake. ThlS t1me has passed, a change has taken place, ahh)thehunl- ’,
versity is,now an integral part of society. In reevaluating the state of

.the humanlties and of education, Steven Marcus, the piﬁhnlng élrect3r for

e . ) . <



.¢{
T

" the National HumanitiSEPCenter, makes’a trenchant comment on the nature of

this .change:,
. .

The university and higher education as a whole have become aux-

" 1liary institutions of production. However, the humanities
normally do not produce exchange values or coﬁhodities, nor do
they produce human beings to produce them in turn. What they
actually 4o in terms of this newly e erging context of the uni-
versity a8 part.of the system of prbduction ls precisely a
projéct ugon>which self-clarificagion and worging through are
required. . ' a g .

It is important here to note that the urge toward a reexamination of
thJ func on of the humanitiea cannot be undertaken as a massive attempt

either to politicize or categorize the human spirit. O. B. Hardison warns,
eloquently, that any attempt to do so denies the basic values of humanistic

//experience - the free play. of the mind and its corollary, . an expanded sense

of the self and its relgtion to the world."3 - . \
There 18 no doubt that advancing ‘the state of learning\is kgcessary
function of the university and that this function requires the/Zroduction

of scholars. It is also true that teacﬁing and research scholers have been
well served by‘our humaniti:;\grgduate,programs. The problem nOV‘}s how to
allow that humanistjic ming free play in the functioning world to contribute
to the functioning of society. Are the great

. and history and‘Shilosophy only to be followed in

to the state of cultufe’
traditions of litera

"the undversity? Can persons trained in these traditional fields fun ion;
:,outside of the mcademy?. In what way? To whht end?

Let us_assume we\read Macbeth because the experience is inherently
worthwhile, and not, 88 Hardison cautions us, "to learn about the evils of *
ambition and hen become a better committeeman or a less pushy second vice
president. nh ~.But as we consider the motivation of ShakespeareAs fictional
characters, do we not also assess ourselves in the light of the author's

vision? Isn't it necessary to incorporate into our history lessons, philos;
”

ophy lessons, literature lessons, the pragmatic human element alomng with the

aesthetic appreciation of structures and patterns? ALd what if these les- <

sons become useful in a "vocational' ‘sense - are 5he humanities any the less

for iﬁ? . R \
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If the humanities are to survive in tids country, indeed if the country
is going to survive, the employment of humanists outside of the academy 1is

essential. It ahould,noL~be'Jcen as a stopgap measure until the university

positiona are onge .more available. This,means that the concept of humanities

f

education needs redefinition. . }

Because even a definition of the humanities is difficult (there ere
many . fields and many points of view), redefinition is a problemuof monumen-
tal proportions, one th;% will not be solved in a single experiment or by a
single voice proposing answers. But thete is apparent agreement on a new,
productive focus for the humanities, one which combines gnosis with praxis -
a move toward the once and future ideal of ethe humanities: the reintegra-
tion of action with eontemplation. ‘ . \

There are problems to be surel- Humanities disciplines h;ve been seen
as thought, not as action disciplines. Can we change curricula and i?tj
retain the integrity of the humanities? Can we avoid rendering the d‘
plines vocational in the frightening and limiting square peg, square-hole
sense of the.word? ‘ _

in one<sense humanities training at the Ph.D. level has always been
vocational - the vocation being research and teaching.” Recently much ink
has beeﬁ‘expended on how little attentggn has_been paid in graduate schéels
to the day-to-day work of the humanist - teaching - and movements are afoot
to remedy this. These changes have alread&'been accomplished in medical
schoole around the country: medical educators, in reviewing their concerns
and constituencies, found that not enough attention was paid to the clinical
aspects of medicine. If this line of thinking is followed, and if humani-
ties graduate programs are really to be coneerned with the future of gradu—
ates in nonacademic careers (a matter of their own future existence as well),
then a }easonable demonstration of alternative careers would mean that hu-
manitf!% e;ograms could become involved with restructuring griduate training.
Attention would be paid to preparing certaih‘students to teach; others could
be prepared to function on industrial-reseaych teams, in corporate responsi-
bility and planning departments, in public policy Hreas, in health—care de~
livery services, etc. It is w1th these questioqﬁ that we have to grapple

when it comes to reenvisioning a future for theé humanities.

- . . / ~ 3» ‘
oy ' )
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The purpose of this working paper-is to set forth some thoughts on

the relationship of the humanitiea to nonacademic endeavor, in particular
.

fdcusing on the possible future functions of trained humanista.

l N
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(September yo 1968), p. 310.
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Higher Education (October 28, 1975), p. oL,
30 B., Hardison, Toward Freedom and Dignity:. The Humanities.
(Baltimore, 1972), P 26, -
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) _ What she Nymbers Say

f

~ .

Tﬁb very notion of a nogmecademic practice of history,
philosophy, or h ¢ letters has nearly vanished -
vhether in statdoraft, serious publishing criticiam,

: the pastorate ere is no humanistic attempt to im-
sprove the public tone. . History and philosophy do not
exist except as school subjects: there are certainly

no paying Jjobs, ‘ - /
R . Faul Goodman, Community of.Scholars

" In 1966, Allan Cartter published an grticle, 'The Supply and Demand
or College Teachers," nl which surveyed the academic Job market in all fields.

Cartter wasted his wgtds in stating that although»there vas e~ponnensue

e seller's market in acedemic personnel was likely to diaeppear in .the

coming decade. o\
John K._Folger.2 wvriting in the same Journal the following spring, also
recogmized that there was ap oversupply problem‘ror Ph.D.'s. But he concen-
trpted on the-lack_éf research Jobs for Ph.D.'s and suggested that a soiu-
tion may lie in product doetoretes uho are "oriented toward teeching or
vpréfesqionel service.," e. of his alternative solutions was to let.the mar-

A\

'ket,vork 1t out: "If mord graduates are produced than are needed for re-

-search jobs, this will giv greater selectivity to employers; the remainder
who don' g get research job Will find other Jobs (unemployed .D/'s are not

going to exist, in any event). "3

. ' ) '
The thrust of_Fblger s remarks‘pointed to sg&g long-held general as-

sumptions about graduate education’: ’ ' ~

. l. That even with contraétiﬂg needs and space for re-
' searchers, teachers, especially well-trained teachers, would

always be neéded. - . )
. . 2. That the imperatives pf the marketplace, which af- ’

fect- employers and students, should not concern the graduate )
educational system, wvhich merely provides a training ground ' ¢ -
from which the best emerge with jobs. \.

But today, only ten years later, teaching Jobs he/¢~dwindled to the
point where the Bureau of Labor Statistics estimates that between 1972 and

12
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198y 553 000, new Ph.D, fs will pe aveilable for 187,000 new jobs. If all .
'flgld feced the Same oversupply, this would mean three persons for every
tdt is leaﬁgthat the oversupply of Ph.D. 's has greater 1mpact in -
QmQ fleﬁgs than- otﬁérs R ‘ ‘
The lndicﬁt d 3‘1 ratio of jgbléeekers to jobs increases.dramatically
in ‘those. flelds where teaching is the traditional and major source of employ-
ment In the Past few years,. humanlties departments across_ the country have
beeh xnovR to I‘ec:e:l.ve ‘three hupdred,: five hundred up to one thousand letters
of prlicatlon for one adVertlsed position,
pceording ¢ the most recent published statlstlcs (in the summary re-
port on d°Ct°r&te reclplents Trom United States unlver51t1es in 1975), the
unembloyment st&tlstlcs for humgnities Ph D.'s are dlsheartenlng, to say the
IQQQt ) : ,
7/

Hlstory . W : 38.8 percent unemployed .
English and American Literature 38.7 percent unemployed
Forejgy Lenguage aneriterature- 41.5 percent unemplQyed

Other prts and Humenjties (in-
cluding Art History, Philosophy, - .
eligion, Lingufsticg). ‘ 29.1 percent unemployed

All Arts‘and Humanities fields' 36.1 peécent unemploy d

¢

In 1968 3 9 pereent of t@; Ph. D.'s ln English were unemployed. This
Qo ﬂsidered unfortunate and gomewhat dlsturbing, but the statisrm¢ caused
&bea$ aCtiVity on the Part of graduate’ 1nst1tutlons‘or professional or-
. &8, ni atio®S. It yas not unt;l 1970-1971 that four of the major professional
—aSSQQiations er humanlsts -_the Modern Language Association (MLA) the

W&s

Am&bi a0 HiSt°rlcal ASSoclatiOn (AHA), the American Phllosophlcal Assoc1a-
:vtlgn (APA) 80q gpe American Stydies Association, (ASA) - began to show. con-’
Cern bout the nounting numbers of unemployed Ph. D 's. Thelr concern emerged
An th Teorgaanatlon of Job—Placement activities. Up until that time each
oreﬁn ¢ati°“ haq ggthered vitae of potentlal Job candidates and made these .
av%&l ple tO departmental Ghalbpersons or .search committees.

;a BY 1970, the overﬁhelmins number§ of ‘Job seekers had ‘made this process
f Qalle¢ting Vltae imposs;ble N Ch airpeople had neither the time nor energy

t , N .
, owaift through pileS”ofgvf%ag Ve It appeafed to, be ea31er to list* spe01f1c o
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- openings and then ask Qualified candidates to apply. Imethe past five years

. the organizations have been mailing out lists of positions to prospective

candidates. As previ%usly mentioned, it is now not unusual for a chairper-

son who advertises one positlon to receive up to and over five hundred let-
"~ ters of application for that posltion.' The pred1ctions of the mid-sixties
had little effect in maklng tanglble the Job crisis; the problem of coping

with the multitude of applications for each open1ng brought the crisis right

~into each departmental cffice. Even those departments that had succeeded
in placing graduate students in Jobs in the past were now confronted with

- the problem of ‘placing people in second Jobs.

For the Job candrdates the crisis was equally if not more demorallzing.

One could compose and send out one hundred letters and receive the same num-

ber of negative replles. Even the traditional old boy network through which

a professor would make contacts for a promislng graduate student, was no
longer effedtive. There are Just not enough Jobs and too ‘many quallfied
professionals. ~And the data ‘now being gathered suggests that, at least un-

til 1985, the 51tuatlon will get worse.

”

At approximately the same time that the professlonal associatlons began

" to respond to the buyers market in academ1a by publishing job listings, "they

>

also began to look at the long-range problems of a coﬁ%ractlng market.

The realization that Cartter's pred1ct10ns were not only coming true,

but coming true on schedule brought about two vastly different suggestions f

- -y

of modus operandi for the future:

of these tacks and the two approaches are’ certainly not mutually exclu81ve.

1. The cutback phllosophy - cutback graduate enrollment and
beg1n to weed out the less successful graduate programs’, thereby T
producing fewer and fewer Ph. D.'s.

-

2. The alternatlve-careers philosophy - investlgate the pos— o
sibility of alternative careers for the Ph.D.'s we are already -
producing and, while not expanding programs, maintain them in good.

faith with the prospect of alternatlve ‘modes of employment for

graduates. . - o . | ‘;

‘o

There, are,lof course, multitudinous problems assoclated with either

In 'fact the two may have to be combined:

-

The natlonal need for traditional Ph.D. prbgrams in all fields

. will, of course, continue_but not_for the number of programs .

«
. “
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that currently ex1st¢ What will be needed are expgnded oppor-
@unitles for "non-tyaditional" forms of graduate education,
fserV1ng' 'non-tradifional"” graduate students. During the next _
decade, graduate gducation must make the transition from a e
system that has ;ended to follow a slngle model of. advanced
~education to thé increasing d1vers1ty required. b{ changlng
demographlc, economic, and soc;al c1rcumstances

.

Human1t1es departments in 1nst1tutlons around the country have already

limited the number of graduate students . admltted to Ph.D. programs, and

grams (New York State ‘has been act1Vely engaged in a.doctoral evaluatlon
study). ' But even with these cutback efforts, the National Board on Graduate
Educatlon and other observers of" graduate education stress that cutbacks
alone w1ll not solve the. problems confront1ng graduate education today.

Therefore, the professlonal organlzatlons and others (faculty, graduate’

there have been moves to evaluate, and posslbly ellmlnate, certaln Ph.D. pro-

students, private foundations) havé begufl to 1nvest1gate in earnest-the pros-

pect of alternative. careers for professional humanists. The MLA since 1973,-

/the AHA since 1971, the APA since 1975, and the ASA since 1973 have 1ncor-

porated into their professlonal meetings sessions on alternatlve careers.
Ph. D s now worklng 1n nonacademlc f;elds have been brought in- to present
their experlences and 1deas. , A ' . S

Cartter s or1g1nal stat1st1cs, which he followed up and expanded in hls

;_recent Carnegle Commlsslon study, Ph D.'s and the Academlc Labor Market

-(1976), were on targev (see chart on page lO)5 Unemployment among Ph.D.'s

]in the human1t1es 1s on the rise and there is no clear or easy solution in
LI

' . '

sight. ' ‘ R : _ - !
I
« &
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_ John K. Folger, "The. Balance Between Supply and Demand for College
Graduates," Joutnal of Human Resources, Vol IT, No 2 (Sprlng, 1967),

. pp. 1L43-169.

uo 3Folger, p, 168:'{ ‘ _,' o o

1y
b



=
o
¢

/

.
-4
r‘,‘

v

. hNa.tlonal Board on’Eraduate Educaﬁlon Outlook and Opportunltles :
for Graduate Education (Washington, December 1975), p- 49. '

’SAllan Cartter, Ph.D.'s and the-Acedemlc Labor Market'(Neﬁ York,
1976), ‘p. 129. . . . &

.Copyright material has been'removed.by«ERIC.

\ ’ L ; ’ o : ¢ \ . L%
Used with perm1851on. Copyright YE\1976 by The Carnegie EQBndatlon for the
- Advancement of Teaching. ‘ » L




e B

s

. ‘__\’. ’ v . Tl . . R .
tStereotypes: The Absent<Minded Professor Meets the Robber Baron

I'd A ’ ’ . .
. «

[y

The images that flicker on our mental screens when the term "humkhist"

,is mentioned are’ fashioned by a combination of hnstorical fact, personal

educational . experience% d literary or. media manlpulat /on. " Humanities
rayed, chalk-coated

Ph.D.'s have long been associated with impracticality,

o

tweed’ Jackets dusty with pipe ashes, and d1stracted but erudite mutterings

The profe531onal humenist is seen as being removed from the economic order

. of things and dedicated mainly to so-called "higher orders of concern":

the meaning of human existence for the philosopher the modes of human ex-.
pression for the language or literature scholar, and the pattern of huftn -
events'for-the histor1an._ Public stereotyping of. the humanist finds its
parallel.within the .university itself., Charles Frankel tells us that:

-._lhe-dominant self'image within the humanities,camp.isfstill
_‘that of the underpaid scholar who is'condescended to by a
‘fmaterialistic society, put off in a corner -of the university,
and yet' remains “the only true- 1ntellectual afoot in the ‘world. 1
: : |
Both public.and self-definitions tell us how dependent the humanlst actually

1s upon the. external nonacademlc world. 1In self-aggrandizément we find the
_jlast refuge of the profes31ona¥1¥ho is viewed as impragtical or, even worse
‘.{in Amerlca, economlcally unproductive. Tt is in part because of this ex-

icluslon from the econom1c sector that the humanist is forced to preserve as

l his or her sole dignity the distinction of being intellectual, denying that

"11evement to, the economically successful.

Frankel's key phrases are\ underpaid scholar,"."materialistic society,"

and "true 1ntellectual", phrases Whlch descr1be the cruc1al ‘and stark di-

' chotomy drawn, 1n our soc1ety, between the econ0m1c ‘and the intellectual.

ThlS gives rise to a stkreotyping of theﬂbusiness realm’ that is as s1mp11s-:
tic and ‘8,8 damaging as that which describes the 1ntellectual '

To observers of American culture the ten51ons between material getting

- and spending and the intellectual concerns of the humanities are traceable

to the origins of dur society. Co
o -

So it is that from the beginning we find two main currents in .
the American mipd running side by side but rarely m1ng11ng -

A 3
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a current of overtones and a current of undertones -.and both
equally unsocial: on the one hand, the transcendental current,
originating in the piety of .the: Puritans, becoming a philosophy
in Jonathan Edwards, passing through Emerson, producing the
fastidious refinement and aloofness of - the chief American writers,
and resulting in the final unreality of mogt contemporary Ameri-
can culture; on the other hand, the current. -of catchpenny' oppor- =~
tunism, originating in the practlcal shiftg of Pyritan life, be-
coming .a philosophy in Franklin, passing thnqugh the American
‘humorlsts, and resulting in the atmosphere df our. contemporary
"business life.3 2 .
4

Brooks's choice of phrases to describe his currents are even more in-.
teresting today than in 1915. As humanists are flndlng themselves at the -
center of controversles about graduate education and its practical uses,

the hostility between transcendentalists (aloof JSfastidious, unreal) and

.

catchpenny opportunlsts (practical, humorou% ‘buslness;orlented) becomes’
4 _

"

more overt ' . ' o Y .
In the past, the student who chose to do graduate work in the human1t1es

had one acceptable goal: to become a college professor Now that there are

: too many Ph.D.'s in the humanities for a shrlnklng number of college teach—

.1ng p031tlons, that long-adhered-to slngle goal needs reexam1n1ng

Questions about what is graduate work, tralnlng, or educatlon and what
are the results of this work - proficiency in methodology qof research or
prof1c1ency in modes of inquiry - are raised by the need to cons1der the .
marketplace The sp1r1t of the catchpenny opportunlsts is making its way
into the ivory tower If thls were a one-way street we would be in danger

of being forced to narrow our ‘focus to the potentlal vocatlonallzatIon of

-the humanities. But the plight of the humanltles is matched with g crisis

in the_marketplace. The business sector of soc1ety is becoming aware of ‘
their own stake in the culture. As the publlc demands accountablllty, credl-

blllty, eth1cs, and publlc respongibility, the- large econom1c institutions

of o our soc1ety are search1ng for ways to become more responslve and respon- |

b

sible to. the society in the short run and to the culture in the long run. ‘ (

" The business involvement witn culture no longer stops with money for
A :
the arts, but is increasing to include a reconsideration of the past and
future role_of business as an 1ntegral, even trend-setting force in the

society. Buslness, llke the un1vers1ty and the™ government, is 1n a broad

12 .
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sense & cultural instltutlon. Questlons of human expre551on and human need

cultural 1dent1ty and deprlvatlon, the human as well as economnq/?amlflca-
tions of wealth and poverty, the meanlng of work, behav1oral patterns of 1n-

dividuals and groups, are €131 consnderatlons that overwhelm the spec1f1¢s

-2

of partlcular 1nst1tut10ns, and afe 1nstrumental to the effective operatlon

of all institutions.’ g

-

If we stay w1th Brooks s currents e moment longér we can see th¥t each
current deflnes opp051ng aspects of the human whole w1sdom vs. r1ches
equals mind vs. body or, more ‘abstractly, thought vg. action. But when ap-
plied to humen beings, a separatlon between transcendentallst and pragmatlst
is not a matter of kind, but a question of ~the degree to which each person_

'fchooses to emphasize one ar the other aspect of being.  Even Emgrson, Brooks's

standard-bearer for the transcendental etrain, noted in lBBTimhat'vthe_state
of society" suffered gravely from Just -such dichotomies: %

The state of society is one in which the members have suffered
amputation-from the trunk and strut about so many walking mon-
lsters - a good finger, a neck, a stomach, an elbow, but never

a m&no . \

_And to'those.who would believe that mind alone could solve the problem

of dismemberment, said:

Actioén is witH the scholar subordinate, but it is essential,
Without it, he is not yet man. Without it, thought can never
r1pen into truth.

Franklln Brooks's standard-bearer for the catchpenny opportﬁnists,

along W1th his pragmatic exhortations in Poor Rlchard's Almanac, had a true

L reverenqe for the, povers of the mind: "if you will not heer reason, she'll

surely -rap your knuckles." B . : ,
0ngit ig clear that_mind_and body, wisdom and riches; the visionary

and the pragﬁatist have glways existed, sometimes in conflict and sometines:

in'complement as two facets of each individual,-and, consequently, of every

societal institution.

. It is with the balance between conflict and complementarity that we
have our problem Some have 1ndeed forsaken one facet in pursult of the

dther._ Carlcatures and stereotypes arise from a basis of truth they are

13
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. created by exaggeratlng the prominent oKara&Eirlstlc and lettlng it stqnd .
for the whole. There are absent-mlnded pro?essors who may/have trouble with
:everydayiizre.’ And'there are rapaclous landlords who foreciose mortgages 4 '; -
in splte of future perils that. may visit upon Pauline. . S w“
' Our task;moday is not to adhere to stereotypes or to prove them false

)

It is to look to the needs of our soclety to understand how people who dif--

" fer instlnctually and by tralnlng may contrlbute ta-a future course wh;ch A
'acknowledges both the economic and the 1ntellectual needs of society.‘ ”
'-_:‘ ‘ : ‘N." C o .t s,
y Ty \ ;
), ’ . \ - 0 "\\‘?\' :
e
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'ﬁostscript:. Institutions and Stereotypes In a Post-Industrial Socfety
‘u ' ’ ' ' T !

¢

As American institutions/beCome more specialized each beco?es a
microcosm of the dJociety as a whole and must answer te the. needs*of its in—
dividual constituz:ts as well as to" the.society -at ;arge.- A university sees
to'the needs of it studepts, professors, staff, and administration, but it
must also be cognizant of its role in various other comﬁ ties: : town aAd
region, the community of scholars, and the field of higher education.  The
same is true for a bus1ness corporation, a government agency, & hospital,
and # forth. , " e -

As an institution strives to answer to each of these‘constituencies,
the separate constituents become, aware of the existence of others in,oné/of
two ways:  as competitors for the same piece of pie, or as coogbrative ele-
ments,sharing in the-whqie. If we pers1st in stereotyping, we oreate com-"

- petitors. If the profesBor is seen as liv1ng in an ivory tower with the

protection of the inst1tution, and if the institution sees this protection

- as its.primary responsibll;ty, then the university may- become a defendant

against the rest of society, protecting its ramparts gainst‘the encroach~ v

ment of what, in this case, is seen as the real world. Such action -contri-
buted to the campus revolts of the sixties where tens1on arose because those i
"in favor ‘of engaging 1n government—supported sc1entif1c research (which may .
or may not have contributed to our undeclared war effort) rejected the moral
imperatives raised by certa1n numbers -of students and otlser constiJuents of
the university, including community groups. = . .
This case exemplarizes the kind of tension which can arise when the
. moral or social considerations of one constituency are not viewed as perti—
nent to.the business at hand.. The same s1tuation ‘ceh come up in a business
organization‘that sees its main function as maximizing profits. . If the or-
ganization does this at the expense of explicit moral or social considera-
tions, the backlash may be formidable. The reactktion against th1s business1.
as—usual mode of operation can be seen in recent ecclogically—oriented pro-

tests and legislation, and in the kind of investigative actions typified by
the ‘Nader gryups. : . C

Vd
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. ) Society is no longer geared purely toward 1ndustrial’efficiency and
f o Gherarchical decisions, priorities hre questioned closely, recognized con- ,'
stituencles are diffuse and diverse. ¥ . L \)_
‘. As we become what Daniel Bell calls a post -industrial society, we move
:away from strict hierarchies toward a more cooperative mode. qu as Bell
says,-'C operation between men is. more difficult than the management of .
things." %\The rules and underlying moral concepts of our post-industrial .
'societziare aust now being tested. ,Soclal eruptions such as campus revolts, E‘-
, ( ‘_anti-p lution movements, or controversies about nuclsa;,energy are part of
) N ;the-process of testing. We are Just now muddllnj through the pains of- coming

T

to terms with institutional life in a human dervilce oriented society 1

Lest this be seen as an abstract, soci ogical problem having no real
or lasting consequence,,it is wise to look at Peter Drucken's concepts of -
the changing nature of the work force, ‘where cooperatlon between men becomes .

-~ the chief objectives Driuckér sees our future resting with the "knowledge \ (1

worker," and the ppime question of management w1ll be, in fact already is, .

the questlon of “how to maneage this new worker. "The productivity, indeed

the social cohesioyp, of every developed ‘society rests increasingly on- the
,‘;*sd’abllity to makegﬁﬁzwledge work productive and the knowledge worker ach1ev1ng.

. This may be the central social problem of -the new, knowledge sqciety. n2 =" e

| ‘\ The achlevement requirements of the knowledge worker are (1) p}Lductive - R
' work (2) feedback information, and (3) continuous learning.3

' The knowledge worker must be gware of the institutlon as a whole must

i

’i _ feeI a sense of '‘personal mot1vation in getting work done. Rew%rd doesn t
. come alone from seeing a finished product (e. g., the perfectly alphabetized
file cabinet) but from recognizing its contributlon to the wprk.ofq‘he in-
stitution as a whole. Therefore, the function of the 1nst1tutio§Das\a whole
is important to this new worker. Productlvity becomes*ﬁore and more depen-
- .dent on the job being big enough for the spirit, and since most‘jobs do not
meet th1s ‘requirement, satrsfactién’comfs fromfunderstanding and participat-
: ing in the institution' ] role in the socjiety. ¥ - .
' Hence the changing nature of institution@ in a human servigj'oriented
, . post- 1ndustrial socidty raises major questions about the future of work, of
the uses 2f education,. and of anachronistic yet not extinct stéereotypes.
. . - ‘\‘o'.' ‘.-/)-
‘ Sy 22 \ -
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The Useful Humanists: The Past -
.\ M ’ ’

There has not been much pall until very recently to detail the kinds’
of nonacaﬂemic pursuits scholars in the humadities have followed, but one
_suéh documeht‘dogs exist. I? 1949, Percy[Loeg, thenfprgsident of the Modern
Language Asn6biation, gathered information on the‘gifferent functions per-
formed by members of the Association duriﬁg world War II.
. o' A great many humaﬁities professors were asked to use their civilian
\ e . N
\ skills for the war effort. Many of them taught, but the range of subjects
.. was unlike that of any college curriculum. The rudimegts of language, both
\ English and modern foreign languages, were part of the{} nonmilitary duties
+ and could be transferred to the military teaching environment quite easily.
But the sample of nonacademic subjectf is much more instructiye in the search
\ for altérnativelapplgfations of humanists' skills. A pargialeifét of hu-
~‘manists' war&imé teaching includes:
air-combat intelligence
army organization -
: cpmmunications - N
( company administration ' ' .
g cryptography
o / geopolitics
international law
labor relations ' . _ .

military correspondence
naval tactics

¢

\_ ' ordinance ‘
' origins of the war )
4 . public relations
) security ' . R )
staff functioning R

7
CF ' ®

Nonteaching functions of the Association members cover an even wider

)

‘ange of functions including:.

. editing ¢
" personnel ’ .
interviewing and classifying
‘ research ' .
relocation directions
public relatdions - ’ ; o
labor disputes arbitration
< recruitment ’

-

18
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The point being made by Long, end indeed the thrust of any Argument
for the nonacademic ‘application of humanities skllls, is that we need to ,

realize ' that the command of the techniques of research enables scholars to

. solve problems in-fields remote from thelr specialties, that command over

new data is swiftly achieved by those whd have the 'know how.'"& In support
of this idea Long culled from illustratlve reports. filed by members of the
Associatibn comments about the relatlonﬁéip of the scholar to the werseffort.

One of thes®e comments is particularly enlightening:

rd

The particula “gdvantage of the professional scholar is that
he has, like fhe lawyer, been trained in the handling of evi- ' ‘
v dence, and, unlike the lawyer, has learned to take into account '
human as well as legalistic factors. Thus for a person like
myself who found himself suddenly involved in intelligence work
the step from the library to the War Office was little more than
- the shift from the use of past evidence to the present....No one
I ever met in my official capacity doubted for a moment that a
professional training in scholarship enabled one to solve prob-
lems. The British have always taken it for- granted, in drawing
so liberally upon the academic world for staffing their own war

effort.e

—

In one sense this detailing of‘nonacademlc functions performed by
scholars is very valuable. The humanist nas usually been.described in terms
of what he studies - literature, language, philosophy, history - and these
studies are then further narrowed and focuSed in terms of specific fields,
genres, or periods. When asked what he does, the humanist scholar will in-
variably answer, "I teach," and if pressed further will probably give fhe
'course titles and'contents. Rarely will he speak in terms of solving prob-
lems. This functional perspective is a new way of looking at the'scholan}s

task and, for our purposes,-supplies a valuable and exciting point of view.

The Fufure

Harlan Cleveland outlines the future of American decision-making as be-
coming more horizontal. Gone are the days'%f one man taking total responsi-
bility alld issuing an order that all -others will follow without question.
There are'too meny factors to be considerez in decision-meking and too many
" future-oriented considerations.7 Cleveland sees the emergence of a new ex-

ecutive, "the public executive." These are the men and women who will be

; f . 19
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able to handle not only the matten at hand, but who will, in tackling im-
mediate problems, take into consideration the ramifications of present de-
cisions for a future of even more compltex systems. 'In analyzing the quali-
ties that wil; chagacterize this newfmodel éxecutive, Cleveland‘ngiii\fer—

tain essential attributes. The public executive will be:

[}
[}

l. more intellectual, capable of araljziné complex
options themselves instead of merely pre51d1ng
while others decide; - N L -

2. capable of coordinating action by consensus;

"have a taste for ambiguity;and be able to utilize
constructive ambiguity to strengthen the outcomes
of decision-meking; «

L. be oriented toward an optimistic future and be
aware of the public's purposes and interests;

5.  be strong enough to establish-a personal sense
of purpose.3

The qualltles outllned by Cleveland who has made decisions in both
the governmental and academlc worlds, can by no means be considered. to de-
scrlbe professional humanists. But the qualltles he outllnes, wvhich coin-
cide with other env151oned needs for a post- 1ndustr1al or knowledge society,
are those skills and casts of mind available from a ‘humanistic education.

ability to make a decision and 'to tolerate, ér even employ for best‘re-
S ts,.ambiguity are talents and skills sharpened by the study of human cul-~
ture, human past actions, and human expression. His categofieé”one, three,
and five are demonstrably those belonging to people who embark on graduate
careers in the humanities. His fourth category is one wﬁich future-orienged
and socially-oriented huﬁanists have been espousing'for quite some tirrz;,(?z

draduate training in fhe humanities emphasizes the ability to get bé-
yond immediate experience, to penetrate to the underlying éséumptions_or
causes which make the immediate experience possible. Along with this skill
goes the concomitant ability to see that the inmediate, concrete experience
is perceived diffetently by different exp?riencers/observers. The kinds of
questions asked by persons so trained encompass & notion of events and ex-
periences that can take into account group or Lnd1v1dual reaction as well as

the cultural, historical, and sociological factors that create responses or

‘ 25






.reacfionsl ‘This abilitylto analyze and-then make coherent neport of.such

’ analysis is the'true.functional intelligence of theyhumanist if we differ- -
entiate between abilities and specialized apglication «of skills according to
the constraints of subject ‘matter. : ~ &

.The" second quality, which is, in essence, the ability to be a good ad-
ministrator, is not one which is taught but one which is learned by observ1ng
‘ those who have it and by employing the sensitivities of one' s own self-knowl-
‘edge and knowledge of human currents to deal with others in a cooperative
and‘mutually respectful mannerJ _' _ : ,

The humanist:in the modern university.is,no lon er Thales walking along
the shore so absorbed in thought that he falls’ intté

al humanist applies techniques of research, problem-solving, and'writing in

ditch: The profession-

his.scholarly proJeéts and these skills may well be appliedhto nonacademic
pursuits. The following examples will briefly illustrate this point.

@

The Literature Specialist

" Project: A literary scholar is- working on garden imagery in Nathaniel
Hawthorne's The Marble Faun.

Process; A careful readlng of the novel annotating for garden images.
Research on any other work done on the spec1fic topic and on garden imagery
in general Research on‘the meaning of the wild garden and the tended gar-
den in the works uf writers of Hawthorne 5 time and other authors Hawthorne
may have read.‘ Research in: the underlylng assumptions about a garden gnd the .
control of. nature. Research into what nature means in Hawthorne's culture
and to thé'Europeanﬁculture_whiph is the setting for the novel.

- The scholar then narrows the scope of the project by formulating spe~ -
cific questions, processing the. material gathered to answer those questions,

" and writing up the results.

Skills: The obvious skills entailed'are the ability to research and
gather information from a'yariety of sources, organizational ability,,Winf
- nowing out unnecessary 1nformation, 1dent1fying priorities, the con- '
struction of a coherent overview utilizing background information and emerg-

ing with fresh perspectives The tra1ned humanist is, needless to say,

[ LA . v wi
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-sensitive to the use of the language and has the ability to communicate

clearly in writing. ,

All of the above skills may be applied to a modern area of research,-
such as the question of ecological 1mperatives in the operation of a plant
or industry. Questlons must be aSked and information gathered about the -
vsocidty's vikw of nature and natural resources,; and the answers to these _
questions must be balanced against a consideration of the particular needs
of the:industry. The gathering of this information, categorizing and ana-

v lyzing it, and presenting condlusions in a coherent.fashion are the‘basis
for an intelligen industrial decision;;'The parameters of the‘research
question are different in industry from those in’ academia but the talents &
and skills, especially the ability to extrapolate from details. to a coherent

overview, are essentially the Same.

The Social History Specialist

Project: An investlgation of ethnic immigratlon to the Un1ted States. fa

Process: Quesf/ons must be asked involving the meaning of relocatlon

to a group identity, the idea of communlty, the mechanics of transportatlon
o and finances, the feellngs about changing environments, and the manner. in

whlch the choice: to. change environments is -made. Research would,lnvolve
printed materials (books and newspapers), statlstical information, and*per-L
sonal oral interviews. 'The resesrcher would need to be familiar with a
variety of fields, such as sociplogy and psychology as well as h1story

It is easy to see that a corporatlon seeking to relocate employees or
develop a nevw site would need to ask meny of the same questlons that the

historian has asked.
These examples, and others that could be developed, are not cited to
prove that all humanlsts are fit to enter corporations. The point is that
the capacities the graduate student must have to succeed in the academy -
organized inquiry and coherent analysis - are the very same that an intelli>
gent and effective corporate manager must have to succeed'in the‘corporation.ﬂ\
One corporate manager'stated this succinctly when he said "Being able to
| Glearly identlfy the problem is probably the most dlfficult task for afcor- ‘

porate manager. It 1nvolves knowlng what the right questions are.'

3
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In interviews conducted with corporate managers3'government-perSonndl,”‘-‘
and humanists Currently working outside the academy, the fol wing were most -
often mentioned as bhe areas where humanists could make effeé(ive contrbbu-‘ '

| tions o . A , oy ’

1 Organizational development - reviewing-past patterns of goal setting

e

L}

and implementation and -planning for the future..
2. Management appraisal - evaluating workers' attitudes, through surveys_
! and interviews, and ih approaching a corporation or agency in a historical

sense, compiling a corporate history and evaluating current practices in llght

l

of established performance. L . ,
co 3. Community-oriented programs - investigatlng community expectations,
- evaluating the goals of ‘the institution and the needs of its const1tuent com-
munities, and es%ablishing models for projects that attsﬁpt to correlate the
corporation s or agency s goals with those of 1ts constituent communities.
h.{ Human resources - working on programs that attempt to use human re--‘s
sources for the long-range efficacy of the corporation and the”society.-
- 5. Career development -~ setting goals for employees, developing train-
ing programs, establléhing these programs and implementlng them throughout A
. the corporations or ‘agency, mon1tor1ng the establlshment of in-service learn-
ing- -environments, and coord1nating continuing education- programs ‘for employees.
6. Establishing guldelines - for codes of conduct based upon pasiQp r-
formance, future. goals, legislative issues, and social pressures.
| T Research - working on research teams 1nvestigating new s1tes or en=
* vironments for investment, plant expansion, and location, and on project areas
in terms &f cultural, ethnic, and historical factors. 1In fact, research of
‘ almost any ‘kind is a spec1al talent of the trained humanist. A Ph.D. in his-
: tory who 1is now worklng in local government and who has worked as a legisla-

A

tive analyst and in Human Resources illustrates the benefits of his graduate

training as follows: o a e -

. . ¢
The best skill I .got out of graduate school was .the ability to
. do research. In’ my Job at Humen Resources, for example, I was
responsible for writing up various grants for governmental fund-
ing. Writing up a grant is not all that different from doing: a I'F
research paper; it involves getting information, kd%wing where ' .°
to get it, how to organize it and present it in a coherent fashion. .

' . . o
. . Y . .
v . . -
' .
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Not'a day goes by that I do not have to write technical re- . .

ports and memos and I feel quite strorigly that my ability to
“write has been a great . ‘help to me. S . : ‘

i’ - 8. Public affairs, public relations - using ‘the ability to understand
an audience and communicate to that audience in appropriate language, acting
. as a liaison between the corporation or agency and its many publics >
9. Corporate spcial responsibility - working in corporate foundations,
evaluating social and cultural issues as- they relate to the institutional
genvironment in terms Qf. working conditions, labor relations, ete., working
‘on corporate charity giving, working on transnational problems such as in-
vestments in foreign'nations, and on domestic issues such as racism and sexism.
10, Staff assistantetroubleshooter - working‘with a manager or director

of the institution to develop an overview 4f institutional activities and

: pinpoint possible troubled areas for the future ‘-@ o . _
. B g : N , 0 ‘ , | N ; I_ i . . ’ . ) . i | . l ) . . . 2
v Notes v ‘ I |

) N ) . | ’\ . .
& : lPercy W. Long, "The Modern Lagguage Association of America. in .World
War II," Publications of the Modern Language Association, 6L (19&9), p. 50.°
2 .
LOng, Pl 70_71\0 N ¥ . P - ) : . ) . '
: 3Harlan Cleveland, "The Decision Makers,” Center Magazine, September/
dOctober 1973, pp. 9-18. : ! . L .

L One of.the humanists interv1ewed is now working as a community action
planner for a large. corporation that has branches and plants in small towns.
His basic goal 18 to determine what the role of a large wealthy corporation
is in small working-class communities regarding L
a. vocational and econcmic education; 5
b, community attitudes toward big bu31ness, I
c. social patterns, such as family struetuye (single—‘
‘parent families needing day care, etc.), drug and
alcolol abuse, the effect of swing" shifts on family
and community life; .
d. politicel issues and political leadership.’
‘The skills he perceives as most important are: '
a. interviewing.skills - what is really being said how
# . to ask probing yet Jqonthreatening questions to bring =~ = -
. forth authentic feelings and thoughts rather than e
the rote responses whidh are gejred toward pleasing

[}

.‘the employer, " : .
‘ .

L : . oo . S
e \ e :
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" b. the sbility to analyze social policy - what is a -

problem, what are its component parts; :

~ c. group interaction skills '~ leadership, the ability
P to lead a discussion without beling overly directive,
the ability to gather pertinent background informa-

. g;gz, and the ability to forestall evasive digres-
sTofs in a group (many of these skills are congruent

- . . with those of a good teacher); . ' - ‘ B -
) 4. the.ability to analyze information determinlng perti- -
L nent data and the ability to present results in a

» coherent, articulate written report. . .
This is one brief example of the kind of work a trained humanist is
equipped to undertake in a nonacademic.setting. ' :

' SA specific example of a humanist in a research positipn for a multi-
‘national corporation might be the Fh.D. in FrencH language and literature.
This person is an expert in assi ating materials quickly and has & knowl-
edge of French culture and language. For a company intending to invest or
increase investments in developing countries, especially African nations
once colonized by the French or Middle Eastern nations where the French in-
fluence has been particularly strong; a person .who understands French cul- ’
ture and value systems and the ways in which these values have been trans-

mitted and currently affect the social, politjcal, and cultural environments L

is invaluable. The culture of a new nation has been:- influenced either to

accept or rebel against the colonizer.  Hence a sensitivity to the culture

of the colonizer is imperative for a corporation wishing to establish a

working.relationship with that country. o

‘ This humanist mey be involved in training employees who may be trans-

ferred to a foreign environment end in working with an industrial psycholo- .

. &lst, counselor, etc., in establishing the needs of the transferred-employee. . _

-Angther work area may be in researching and deyeloping,a-profile-of the na= . " .
tioh's cultural ‘thrusts and outlining what the parameters of industridl and =~ =

»corporate relationships are with respect to tSe culture as- & whole. The hu- .
"manist has the capacity to deal with ambiguities in a foreign culture - on

the simplest level with customs,-whether'the'prdffered.handshake is-an in- N
_sult, on a more complex level, with cultural attitudes toward negotMting h
about work and payment , attitudes: about leisure, success, organizational -
o structures, etc. Such skills:are needed by the growing multinational cor-
- porate sector. - ' | s : L -
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- An Experiment: The American Studies Internships

. ”

-
L 4

In March 1973, the National American Studies Faculty sponsored a.meet-
ing at Stetson'University'to discuss graduate education in American studies.
The late sixtlies and early seventies had seen a proliferation of American
studies programs and departments, both undergraduatt and graduate across
the country, and it _was ‘time to make some plans for the future of this fast,

- growing interdisoiplinary area. Workshops were conducted on new develop- bfc
ments in pedagogy and research the relationship of American studies‘to other ’
interdisciplinary fields, the graduate admission process, and the Job market.
As director of the American Studies Association 8 Job placement service, I
chaired the session on the job market and found that, quite a few of the par- .’
ticipants were for the first time seriously w9rried about the job prospect’ .
for their graduate students. Many had felt that with the growth of under-
’graduate programs the Job crisis would not hit the newly emerging American ~
studies Ph D.'s quite as drastically es it had those in the more established
‘humanities. But., by March 1973, there were quite a few tew Ph.D. s yith no-

B}

where to go. ' - . ' T e
:: | LIt was apparent that not only were there no answers but there were no -
models for approaching a solution. In the past when there had been a Job
. crisis, as there was shortly after World War II, the prospects for the future

were much brighter. In’ the early seventies, predictﬂ@ns were dim. It was
clear that the academic establishment was unprepared to handle the realities

iof the marketplape. ﬂ" .- . : ) L v

, In the course of the next Year, afteraspeaking with many graduate stu-'

» dents'ip American studies, I began to’ draw up a preliminary plan for explor-
ing the alternatives to academic employment for Americantstudies Ph.D."'s. '
There were a number of reasons for choosing American studies humanists for

' ‘this projected study. _ The. first was that I knew ‘the training ﬂnd employment ‘7'

"‘ patterns in this field and the number of graduates were small enough for me o
to be able to communicate with most if not all, the graduate programs and
graduate students. Anothen was ‘that the.field of American studies is* inter-.
disciplinary and strongly oriented toward culture studies anqbculturaf anal-'
ysis a case could be made for the usefulness of- these scholars to societal

t
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institutions that were concerned with the quality of life in America. Fi-
nally, the American s#udies curriculum touches on all aspects of the humani-
ties - history, literature, philoscphy - so that if a case could be made for
the nonacademic employment of these humanists, it might'serve as a model for
humanists in ‘other fields. There is, of ourse, a problem here'in that the
interdisciplinary scholar may be seen as having a wider scope than a scholar.
who has concentrated in'a specific discipline but in order to develop a
working model %,was willing to risk skewing my sample of humanists to those
who might hp immediately more attrattive to nonAcademic employers.

The internships project was designed to place Ameﬁican studies Ph.D.
in business and governmment, The planning year, funded by The Rockefeller
: Foundation, had two audiences: the graduate students and the ‘business and .
government communities (see project descriptions which follow). .

Brochures were sent to American studies graduate programs across the
country, to selected government ag%ncies, and to éelected corporations. The
selection of corporations was not conducted as a scattershot affair. Cor-
‘porations that had shown interest in community relaé?ons, corporate social
responsibillty, and public affairs were identified, and brochures were sent
.to them as well as to corporatlons that had partlcipated in humanistje or
socially oriented activities sueh as Conference Board activities, Aspen In-
stitute for Humanlstic Study seminars, Business Tomorrow conferences, and
corporafe educational programs. Positive or 1nterested responses were fol-
lowed up by further explanatlon of the program by letter, phone, or personal
visits. (See samples of letters appended to this chapter ) .

The purposes of the 1nternship were clearly defined for the potential ﬁ{'
-interns and graduate programs and for the. potentlal business and government |

-

participants as:

1. 'demonst;ating by example the humanities professionals
performance outside of .an academic setting, .

! : ‘
2. a1d1ng ‘business and gggerrment in. prepaning gew approaches - = -
to problems resultin om (&) increased public concern .
about corporate activi®es, (b) a lack of balanced perspec- = -
tive on the uses of teghnology and its impact on Americen -~

« society, and (c) the new role thrust upon large institutions . A
as they increasingly become cthe social architects of the ' ‘
‘future, :
) * -
. a7 SRR
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- various stages of planning.

3. communicating back to the acadepic environment information
" about (a) the function of the thanist outside the academy,
and (b) necessary changes in graduate curriculum if humanists
were to be prepared to seek nonacedemic positions;’ C

b, establishing models to encourage nonacademic employers to .
look upon graduate programs in the humanities as’ potential =
providers of a valuable talent,pool

’

In order for the internship experiment to fulfill the above goals, it
" was determined that the following four priorities would have to be establish-

ed and carried out:

1. A training program to expose the intern to nonacademic sys-
~ tems and give the intern (a) ‘a sense.of'the ways in which
organizations an institutions structured e.g., the
difference Betwe line and stéff functions, various ways
in which organizational hi rarghies.are charted, (b) a
brief introduction to vtheorids of ofganizational behavior,
and (c) a refresher coursefzﬁ\hasic economics. ‘

2. A direct supervisory relaticnship with L member of ‘the .
organization that was accepting the intern. .

3. Commitment from the intern to both evaluate hig/her skills
as compared to the required Job skills and to write a re-
port on the skills acquired through graduate training and
their application to the intern assignment

4, Commitment. from the supervisor to do an evaluation of the
intern regarding duties: performed) and the additional per-
spectives, 1f any& supplied by an 1ntern with humanlties
training . ‘ - N

T

*4 Over t&o hundred corporations and government agencies were contact d
about the program and thirty-séven were interested.inﬂthe'project, Of “¢those
‘who we?e not actively interested manj gave as their reason thé’sorry state
of the economy and said that tgelr energles wer& being directed toward deal-

ing with cutbacks in their own organlzations.'

At the tlme that the project was terminated ue to lack of suff1c1ent

A,
funding, the following internshlp p051tions had be n d1scussed ‘and were in

-, . 0 .
. . f r \

“United States Information Agengx

Prodect to investlgate and recommend appropriate audio-visual methods
and materials to be used by a foreign educational system for train}ﬂ% in
American language and cultural studies. - o .

L
. Y
.
; ( |
. , ) . .
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'k ﬁRQ!ﬁVdavfﬂg h qasim;lated -amounts of informa-

,tion and materiala was pres ted to the intern. It was hid jJob =~ - e
‘to establish guideline using the materials, and to evaluate - }
the materials aceording two criteria he establighed: the ef-
fectivehgse‘of'the mate s and the context in which they would (\ /

be -‘Llﬂed- 1

The intern identified andxkgsearchgd resources, organized
apd presented them with recommendations for use to a foreign edu-
cational establishment. He also wrote a handbook guide for the-

evaluation of audio-visual materials to be used by USIA personnel.

v
0}

Large\bank S . \ . ;
Project: an assessment of how the questions of quality of work experi-l

ence will affect the bank during the next ten years.

The proJject was to begin with a survey of employee needs,
and it was expected that certain doncrete suggestions would sur- -
face quickly, like needing day-care facilities or a better ex-~:
planation of the benefits program. The intern would be charged
with proliing for some more inchoate concerns about opportunities
. v for fulfillment and growth.

K The basic characteristics the bank was looking for in an
.- ‘intern were a strong tolerance for ambiguity and the ability to
- weigh needs of employees against the capabilities of the insti-

tution. »
» : ) Large Retai;ﬁDephrtment Stdfe Chain : - -
Project'- to work with the‘vicL president for consumer affairs, - i{(.

Projects would 1nvolve sufkeys on consumer attitudes, in-
\veg;ﬁgating the impact of the store on the community and possible
yco rate contributions®to the community, such as development of

recycling centers, consumer seminars for employees and customers,
etc. . ‘ o .

State Commission for the Humanities

\
Project: to work with the state committee to evaluate the planniné?

. - execution, and evaluation of a}l humanities programs in the state.

. AThe project would involve consulting with both. academic hu-
' manigts and representatives of the public sector in determining
and planning for hum stic content of programs. One of the aims
of this intern's placement would be to investigate the value
.orientations of metropolitan service organizati®ns, and to &fd in -,
- . providing support services to these organlzations in terms of‘’con- )

sultation, ahd’ implementation of programs. ™ ,
e N



State Council on Human Services

- N 5
- Project: to coordinate planning, resources utilization, and policy
w
development where two or more human service ncies were involveg.

-

The intern would be involved with surveying and crgga-refer—
‘encing human-service programs, and searching for appropriate in-
terface’s between programs, sc that improved coordination and cost-

\‘fffective programming could be funded.

The intern would be required to analyze and become knowledge-
ahle about a broad scope of federal laws and regulations as they
affect human-service programs, - /

' !
State Department of Children and Youth Services o

Prodéct: to work with the Commissioner of Children and Youth Services
to perform the following functions:, . '

(- 1. to serve as liaison between the department, the public, s
and individuals served, in order to assess the impact of
specific programs in providing essential services;

A ) 2. to identify needed services by careful study and research
: of community needs; .

3. to assist the commissioner in’ the determiﬁhtion of impor-
tant policymaking decisions affecting children, youth,
.and their families;

L. to provide department hegzg'and other policymaking indi-
viduals with information relative to changes which have
taken place and are now takihg place in the field of hu-

) man services.

Large Corporation oA B

-

b
. Project: to work with the vice president for public affairs. to analyze

"(l) current public attitudes toward cozgorate baLav1or, and (2) legislation
being considered by local, state, and federal governments. .

‘ The'intern would be involved with researching primary and sec-
. ondary sources and would report directly to the vice president
for public affairdz* A possible joint project between public af-
fairs and other corporate offices, such as public relations and
employee relatiens, might be considered.

4

“ _ Large Corporation

[N Y

o ProfJects: (1) to work oh a Bicentennial'project - the making of d film
or seriés of films on American values, and (2) to work with the vice president

30
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for corporate relations on g;proJect to lnvestigate employee attitudes to-

wvard relocation and toward quality of work life.

{Large Public Utility

Project: to work on community issues, monitoring community groups for

their needs, and reporting back to the corporation. - .

Large Corporation Providing Food Services
L ]

ProJect: to work on a study of corporate employees, involving sueh

issues ‘as relocation - the executive nomad -~ and its effect on the individual

employee and on the community,

Community Hospital

Project: to work with several small hospitals on planning programs in

~

terms of the institution's role in the community .and the effects of the

¢

changing community on health-care facilities;}

LK B

¢

’ Graduate students who applied for the internships listed the following

as some of their interests and reasons in seeking nonacademic work:

- the role of the ihdividual in community life
- public-service administration

' raction of\society and education

ocial eni):onment of 1nstitqtions

evelopnent |
~ technology and its role in shaping the environment of
individaals and communities .

- assisting public and private agencies in dealing with N
1}

oppressed minoritieﬁ -

- long-range research ion topics sﬁEﬁd:;‘beporate charity-
giving, engineer sho&tages, and government regulation
of industry l . '

- the historic role and impact of law upon American culture

~ geeking to apply'experience in domestic politics, trans-
cultural relations (Asian-American), developmental activi-
ties, and mechanized agriculture

' -~ how are communal values achieved and what is the nature .

and meaning of community?

- working on a realizatifpn of ‘self-image for use in adver-
tising and public re ions and on an understanding of a
corporation's historic relationship to a community or region

31




. , ) ‘
- management theories and their appljication to modern busi- -
ness and industry : '

- field research on how aspects of American society and cul-

turg{ire understood by people with non-American backgrounds
- in-plant educational programs - seminars on the social
science view of technology »
Although the American Studies Internships were ultimately not estab-
lished for the year 1976-197T because of lack of funds, the planning year
proved that thers was interest in the corporate and government sectors in
examining the potlential roles for humanists in the nonacademic realm. Such
an experimental interpship program could be established in the future with

the- cooperation of graduate programs and a national funding source.

7 38
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Montclair State College
Upper Montclair, N.J." 07043
201-893-4416

munity and the American academic community are going

al and setf-analysis. The shifting fortunes of the eco-

8s to reexamine their priorities and goals: the academy

hrough which to make knowledge a more effective re-
needs. It is now, more than ever, vital to establish
tionship between these two sectors of the society.

the academy as providing a valuable employment pool;
d yearly. But in the past there has been little
een the business world and the humanities. The
and powers of the business sector make it clear that

nger solely a matter of economics. They are involved '
the human resfpurces he society. A concomitant ~_,
coricern with p ic rgsponsibility™nd social and hu- -

i11ing these concer with the profit motive is not

11 for innovative measures. For this reason, the

s agreed, in spirit and through funding, that steps
cing humanists in the business worlid. The purpose of
rnships Program is to courage innovation by placing
anists, with interdisciplinary backgrounds, into the
they can put knowledge to action. ,

nists? American Studies is itself an innovative field, \
many disciplines to arrive at a viabTe methodology for
rdisciplinary graduate students the Interns have had

oblem solving models without necessarily being able to
procedures. They are creative and motivated by chal-

S. : -

es the need for a coherent view of society, for an |
orces. If, as now seems to be the case, the business- -
reatest effect on the social architecture of the future, ]
utilize the best tools and minds of the society. If
rosperity wé must recognize that economic prosperity

here human needs are ignored. We now know that as ad-

ogy are developed ‘business and industry must maintain

i csud‘l’es Int%rn-can bE"! asset in a variety of

-ch.1s_£he basis fﬁf”wiseféipansion or
A corporation needs trained and mature .

EMC‘ ' - 33 ) 3'9 ' 7 .-



vesearchers to investigate social, cultural, and
*  environmenhtal conditions before making a viable
' decision to expand, relocate, or invest. The Intern's
.. 1nterd1sc1g11nary background provides research capa-
. bjlities that will add extra dimens4ds to corporate
prob!em solving.

2. Corporations cognizant of their social responsibilities

. need/peoﬁT!'to‘djyeIOp methods of social cost account-
ing. .

3. The American Studies Intern, trained as a ¢ultural
analyst, can work on projecting the concerns of our
society in the future. These skills are invaluable
to corporations aware that they must be adaptable to

, changing conditions.

There are many other examples of lnterns skills and uses in terms of com-
munity relations, in-service education, etc. A corporation hiring an Intern
is not getting a token humanist, but a truly valuable addition to corporate
planning. In order to insure that this is so, the Interns will be given an
intensive training program, similar to an Executive Seminar, at the Wharton
School of the University of Pennsylvania, in cooperation with William Gomberg,
Professor of Management and Industrial Relations. As a result, these Interns
¥ing to corporations both a mature understanding of the public and the

s of the business world. . ‘ -

The “Internship period is. scheduled to last one year, beginning in September
1975, with future options to be decided by the participants. Interns are all
American Studies Ph.D.'s and will be selected according to their competence
and interests. Employers will be ablé to choose specific Interns from a pool
of qualified, profess1ona1 men and women. For-the oné year period partial
funding for the Interns' salarjes will be provided by foundation grants, the
rest by the participating corporations Dueing the year Interns will meet
periodically to share their experiences, but at no time will corporate
proprietary information be discussed. Rather, these meetings will provide
working. papers for future preparation of humanities students who hope to
enter the business sector. The success of this Program involves providing
new impetus towards reshaping humanities curricula as well as introducing
humanists to business. It is hoped that mutually encouraging and productive
experiences for the corporations and the humanists will lead to corporations'
welcoming trained humanists and to future humanists' app1y1ng their energies
'to societa!]y constructive ends.
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'7 Graduate education in the humanities is presently foundering in an identity crisis.
. Ph.D's who were once thought to be fit only for academic positions are now' finding
themselves victims of unplanned obsolescence. Yet’ students’ are still seeking grad-
udate education in ‘the humanities and particularly “in interdisciplinary fields like
. American Studies. These students are part of a new wave of graduate students who
see their education as a facilitating experience, an experience which will allow
them to explore many areas of interest and train them to utilize -varied methods ‘and
approaches, to’ problem solving. And they choose the humanities interdisciplinary
program hecause one of their basic concerns is the survival of humanistic values
outside of the classroom. : :

It would be idyllic and impractical to assume that these s;udents are not seeking

to translate their knowledge into viable lifestyles™and life work. -‘Hence the iden-
‘tity crisis. They are trained in a world which labels Ph.D's in the humanities as
inept outside of academia, yet American Studies Ph.D's interests are very much ori-
ented to the society as it exists outside of the ivied walls. Such a situation ne-
ceesitates a redefinition of the job markft and, concomitantly, of graduate education.

"The recent report Scholarship for Sot¢iety: - A report on BEmerging Roles‘and Responsi-
- bilities of Graduate Education in America (Princeton, N.li: Educational Testing
.Service, 1973) notes that society s concern must be "with how to make knowledge a
more effective resource for meeting social needs." Ph.D's can be useful and produc-
tive outside of academia, but the point that is" stressed is that alternative. modes of
employment have "too little effect in shaping academic self-definitions " :

The Rockefeller Foundation has agreed, in spirit and through funding, that action
 must be taken to remedy this crisis in .the humanities. A pilot project to investi-
gate alternative career options and to establish interﬁships for American Studies
Ph.D's in government and industry has been funded.~ American Studies is the chosen
field for a variety of reasons. It is inté' isciplinary and American Studies students
i are therefore equipped to solve problems ut#lizing varied approaches and methods.

Through analyzing American culture these students have become knowledgeable about, ‘and
-~ sensitive to, the changing values of our society. But perhaps most-* importanr, are the

students that American Studies programs attract -- people with diverse interests and

.a desire to participate in the world outside of academia. Jleld work is a component

of many American Studies progrgms, and organizations suchjas e 1

Studies Faculty involve American Studies scholars in the rultural and business life

of America by creating community programs. Models for interaction between the uni-~ -
~.versity and the society are evolving through American Studies programs. '

. : S o b
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The focus of the American Studies Internship project is to set up experimental one .

o year internships for American Studies Ph.D's -in government and industry. There is no

doubt that many newly trained professionals have expressed interest in entering non-
.academic fields, but the problem-has been .to organize a method for. bringing American’
Studies humanists together with government and industry.. For too long there has’
 been suspicion among the .academic, governmental and industrial sectors of society

and if we seek a productive future we must recognize the need for communication and
cooperation. Government and industry are also confronting crisis times; they are

now investigating their responsibilities and commitments to the society. - Increasing
~automation and technology -in American society _make it essential that government and
‘industry make use of humanists in order to maintain balanced perspective on the uses
of technology and its impact on American society. The internship project is aimed at
bringing American Studies humanists into government and industry where they will not
only "learn by doing" but exercise their expertise in problem solving, def1ning val-
ues, and presenting researched logical conclusions.

The interns will be selected according to their competence and interests, and employ-
ers will be able to choose specifie jinterns from a pool of qualified professionals.
Interns will go thrOugh an intensive training program prior to beginning their in-
ternships and they will meet periodically ‘throughout the year to share their experi-
ence and knowledge; ‘The total effect of such a program is incalculable as yet,. but ™ °
two primary“goals'can be foreseen: government and industry will benefit fr®m the
humanities perspective as applied to their short and long range goals, and the Yeed-
back from the program will aid graduate American Studies 1nstitutions in redeﬁ{ning
their programs. - : .
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The'Once,and”Future Kingdom of the Humsnities: ‘Recommendationsz
‘During the past fifty years, criti thinkers and writers have urged
the humanities disciplines to look to the present and future as well. as to-
the past.l The argument for the nonacademic practice of the humanities has
been linked to the crucial need in{modern society for better understanding

_ of the “human, resource in-all its manifestations.'

In 1928, Abraham Flexner spoke to a British university audience and

| urged- that "humanism ghould further charge itself w1th the appreciation of

. the present as well as of the past, of the value of science, of the value of

industry, of the souddnesg, comprehensiveness, Justice, fairness, worthwhilé-
ness - .of government ours, yours, other nations' nl He predicted that the
"humanist may not only affect 1ndustry, the 1ndustriali%t may in, the process'
of humanizing his operations promote the primary ends of industry. 2;'_ o -,>,;
" In 1949, Howard Mumford Jones encouraged his- fellow scholars to take-a %
new look at themselves in: light of! thelr relatlonship to society.. He reJect-

: ed the 1vory-tower notion, of scholarship in favor of the larger w0rld "But

T can no longer agree wgga;eminent colleagues who hold fhat the social cost

A-of what they do is no ‘concern of theirs and -that an artdcle or ‘twb in E:]

3}

L)

. foremost task for the liberal arts.

e

o

learned Journal 1s sufficient Justification for professional tenure as_a
scholar. Surely our social obligation is greater than tﬁe mere fact that we
exist and. jat we want to do. "3 A .

More recently, Louis Kampf of the Humanitiés Department at M.I. T, urged
that the humanities be viewed in social context-; "If liberal edueation is
to ﬁerform its proper function - to help students see things as they are - to
face them humanely and” freely - thenvthat eduﬁation must be placed w1th1n .ean.
appr0priate social context Creating this context becomes, consequently, the;'
* And David Reisman, writing about graduate educatlon urges that, "Wher-

ever possible graduate students should make some connection w1th an external

world that has bearing on their speczality 5

In a recent recommendation about universities today, a recqmmendatlon |

which arises as a result of a survey of- graduate students and graduate edu-

cators . Ann Heiss states that "As much as, if not more then, other men, scholars B

37T o ‘ : K
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o should be concerned about the soc1al consequences of the1r research and - | ﬁ '
‘teaching If they limit their interest and comprehenslon to the ever-frag-
‘. e menting area of their specialtles, ey reduce their gbility to observe the -
effect of their activities on mankind or on the human spirit. The role of
the crit1c is too easy. , As thought informs actlon, 80 actlon can 1nform,
‘thought. n- o _ ' .
G. Jon Roush7 bemoans the fact that the humanitles have become like a
i-museum housing the art1facts of the past, and that humanlsts are fast be-
conming curators for those artifacts. He urges that humanists cannot g0 on _
Jas curators but have a ‘more important and vital role to play 1n the present.
v Like Steve arcus, who pleads for "an active attempt on the part of thé}hu-
-m&hities tdchhleve through the prog’sses of self—clariflcation an improved
‘ and ipformed conscloushess of the present and their, relatlonshlp to it,'
fgf o Roush asks for-a reclarlficatlon of what tradltlon signifies in. the present
‘ 'jtime and for the present time - "Con51der the man. who lives in a modern city
and understands what Chaucer has to say on the subject of lové. If he is not S
moved to challenge those aspects of hls environment that proh1b1t love he’
1sMnot a humanlst but ‘a pedant, and he should. not be surprlsed if his soc1ety
-conslders ‘him expendable."9 '. | - . L
Roush's distaste for pedants comes not from an abstract ‘'yearning for
commitment or. relevance, but from careful observatlon of students and col-
L :leagues. mhetneed for problem—or1ented curr1cula, for providing ' contexts
outside the classroom within which humanistic learn1ng is appropriate, is
a need acknowledged by more and more humenists who -find that preserving and : _ o
communlcatlng what -was once an ellte culture 'is no longer a sufflcfent ra—
" tionale or act1v1ty for a humanist .for one steeped 1n knowledge of human
'ﬂ-creations, in this more complex 1nterdependent world )
In all these cr1t1cs and reformers of graduate education echo the
‘sentiments of Alfred North Whitehead, in urging a temperlng and leavening of
- book knowledge with the personal experience of’ knowledge - "F1rsthand knowl- .
‘ _:edge is the ultimate basis of 1ntellectual life. To a. large extent book ' -
'7:‘learning conveys secondhand 1nformatlon, ‘and as such can never rise to the
‘f-; , importance of 1mmediate practlce It is now time to open the gates of the

university 80 that 4. free flow of. ideas and exchange can exist The predictions -
~ IS
oL A ' ' ‘
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l,about the future of higher education and espec1ally humanities education are -

truly frightening If.we want to &VOld their becoming fact ‘Wwe had better
deal w1th our‘fears out of  the’ powerful knowledge that the humanities gives

us;» S ‘ . : } ‘ ;

Changing Attitudes .

-

A truism Reality changes faster than do attitudes regsrding reality.
‘ ) Our challenge is to’ malntain a perspectlve on reality which enables us
to keep ‘from becoming attitudinally stagnant In our media-ridden soclety
‘attitudes,ar often flexed like muscles = tensed 1n response to threat or,
‘-as in Mr. ica contests, shined &p and displayed for show. In e1ther
case this show of strength does*not necessarily 1nd1cate any real strength
" or beli f. College open adm1s51ons and bus1ness codes of ethlcs, to take
, . two of Q';ény examples, have been acdused of being attitudinal flexes, adver-
. e - .tisements that belle any ‘real. 1nstitutlonal change. Hence any recommenda-
tion for a oga:i: in attltude is actually a recOmmendatlon for an 1nvestfga—_

tion into ol 1tudes and current realities.

'The prevalent attitude 1n humanlties graduate programs to;ard'nonaca-
_ demic careers 1is still that they are second—rate A student vho announces
a desire to work-outside the academylis, by definition, a loser. Such atti-
‘tudes must - change because reality has ‘changed. Academic career opportunitieq'
ha&g decreased and- will not - according to all statlstical predictions, in-

s  créase.’ The na ure of the university's role in the society has changed As

the academy’ comes to realize that 1t is an institution that must function as
a part of’a larger system of institutions, faculty.members riust becomg more
knowledgeable about those other 1nst1tutions. 'Increased'respect.for'other'
' 1nstitutlons or .an acknowledgment that the university is one 1nstitutlon y'.'
‘amo others would signal a decrease in elitism or, in perhaps more palatable
'terms,_an increase of democratization. If the humanlties are to surv1ve,
faculties will;have—to begin to consider the p0551ble professional roles a
humanist may play outside of the academic env1ronment. o
Ways of instigating such attitudinal changes and’ at. the same time ex—
'ploring nonatademic roles for humanists may include: (l) exchanges of ideas

* and personnel between academic and nonacadgmic sectors, e. g., humanists

o o o
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working with business and government professionals on questions-of ethics;
and (2) increasing the interaction of humanistéhand specialists in more ac-
tion-oriented fields, like business, political science, and’ internationai
relations, on task forces having to do with the university s role in the
amumu&' , . f\_j : S
Ernest Boyer, Chancellor of the Sﬂgte University of New York has- call—

ed for the establishment of task forces on societal problems emphaSiZing the

' university s function in public service,lo‘ He. stressed the need for univer-

sities to redirect their energies toward societal issues, and -suggested the
establishment of an Office of Public Service, a University/Industry Panel,
and a University/Soci?l Agencies Panel. In the past, ‘academic participants
in 'such cooperative veaptures, the;few that existed from time to time have
been limited almost exclusively to° economists, social scientists, and politi-
calkscientists.ﬂ Humanists have been virtually ignored. In & time of soci-
‘etal reexamination and redirection humanists must be included to provide
the cultural and historical perspective 'S0 necessary to effective problem—
solving. : . ' . .

. The establlshment of Dr. Boyer s suggested task forces would accOmplish
at least three objectives: o

- to get some of the best minds in the so;iety to apply I :
their knowledge to pertinent social’ problems involving - ..
health, the economy, and human resources; _ '

': T = to provide models for academic interaction Wwith other
- societal institutions; these models will be important
in demonstrating nonacademic options for students in
- the humanities and other fields; - C . o

. = to increase respect and knowledge among the different
sectors of society for the special resources and talents
of each

.In this manner we may achieve what the Panel on Alternative Approaches
to Graduate Education stressed the need for - uncovering "ovérlooked re-
sources and approaches in the humanistic disciplines that could be applied

to social questions, and thus point the way to alternative careers for hold-
"ll -
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‘We have to change the ideas of problem-solving - we've

=got to" start talking about a lot of different kinds of th'ings;

We're into ecology now but it doesn't.mean ecology in an en- _
vironmental sense — it means a study of phi)osophical relation-
ships between parts and the whole.: iven his kind of problem,

wvhat kind of models can we generate Can ye start talking about

the metaphors “and’ symbols in sci e and in business and in’, ecof- .

nomics? Of course we can. There are -people. who are doing it,
but those people are not necessarily in cHe of, graduate study
programs. Ny ;

Humanities 'ra&hate student Alternative

o ' : Careers Workshop, November 1975

) ' S
If you ask-me what‘"the humanities" is, the last thing I

-would have thought of i a\§erson who lovosgto deal in doouments

of history and to-deal with' the literary text. "I think of ﬁﬂet S
humanities as, ‘having to do’@ith values .and the willingness to ,
think that values and their meanings are important. Secondly, -~

‘some rational way to try to approach values. I don't mean that

we are trying to find that there are natural value ut simply
- to. find some orientation about what I am d .this world -

that will save me from, throwing up my hangs ehd saying, "Nobody

“ knows, nobody canutell and to heck’ with it.”

: ‘n/' ' ' Mellon Fellow at the Aspen Institute for
' Humanistic Study, Summer 1975

o C ) .

The interests students bring to graduate study in the‘humanities are '

as varied-as the students. And Just as certain students are prepared for
. N

teaching or research careers, others should beg alloved, even encouraged, to

structure programs which;may lead them to nonaoademic'careers.
- Among graduat'.students there appears to be an increased interest in-,

;
-

- the problempsolving ‘aspects of a humanities education. What are my skills

~and how can I solve academic humanities problems and social or political

: problems? One approach to this type of” applied. humanities question would
“be the development of interdisci inary and teemptdught courses utilizing

",

‘the skills end.e;pertise of a hu

I‘nterdisciplinarx Programs ~_

&

ist and sociai\scientist ' »
v, "46 '
Jr P

In an ex@ellent article on inte disciplinary studies, Henry Winthrop

outlines a Variety of issues and needs that could be dealt with in interdis-

-

ciplinary graduate programs. They include: . .

N
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o 1. -automatibn and cybernation. their current and anticipated
. A social,.economic and industrial effects; ‘

2. environmental pathologies of the “technetronic civilization;

. ..+ 3. the quest for community, that is, the illnesses of the large-
e - scale, industrialized urben center hnd some of the proposals
“ » for achieving suthentic community in the sense of a philosophy
;[ : ‘ - of the\good 1ife and in the sense of physical design of com-

: munity?} . . ,

iforms of alienation in our technological society,

5. the nature of the quest’ for personal identity and the- cultural
and social forces which tend to abort: that que=t :

6, 'the contemporary social problems created by the impact of
science, technology, and invention in Western society;.

“7.‘ studies of the future and some of the problems‘with which T
this neéw field is beset; . . . . ‘ .

- . the dimensions’ of valdg'in 8 complex social and technological
- . 57 " milieu, and some of the relationships of the planning and pol- - -
f) 9.

.Co

icy sciences to these dimensions of value,

modes of. communication, their relationships to some of the
~issués in the social and behavioral sciences, and the:factors o
obstructing or breaking down these modes of communication

< - 10, some of the problems of contemporary American oulture and
, * some of the social and psychological factors that give rise
to them,»

" 11. the value patterns of modern technological societies and some
. of the existing proposals for world order that these patterns
‘ necessitate, , v

uj 12. some critiques'of the social fabric_of Western society and
- ' the variety of social and psychological causation used to
account for existing forms of social pathology 12 ‘

- Interdisciplihary programs of study are intellectually sound and voca-'
_—-/
tionally applicable. in discussing the relationship 'of education and work,
Eli Ginzberg, perhaps the nation 8 foremost manpower expert, seid:

-

- v ‘I think the university s extremely rigid departmental Segre-

! - -gation has made it very hard for: students to- put -togethe®
" the kinds of combinations that would give them not only as -
good intellectual‘training as they get now - even a better - ot
one, in my opinion - but would also greatly increase. their oo
capacity to make their way in the world of Jobs. 13 ‘

Interdisciplinary programs are not geared toward obscuring departmental ex-

pertise ‘but attempt to use this to offer e variety of educational experiences_

. -y .
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to students." The é;owthﬂbf interdiscipiinary‘programs has threatened indj-.
vidual deﬁhrtments, especially in an era of financial stress, and there
no'easy solution to this.problem. ‘But, if the humanities departhents are to

assert their app;icability in American society, there must be a coordination
of departmentlactivities with interdisciplinary programs.‘ v

The Relationshlpfof the Humanities to Professiongl Educatlon

The professional schools - law medicine, and business = in universities

‘o

across the country are currently reexaminlng the role o: the humanltles in

their specialized currlcula. The problem of values and ethics and the prob-

lem of the social responsibilitles of professxonals are among the motivating

factors in this reexamination. Courses have been established on business,

government,.and the changing edvironment; bus1ness and society; socio-ethlcal

issues in business; corporate social responsibility; social ethics and the

law; images. of the legal profess1on medicine, ethics, and society,” | :

andJcultural impacts of the medlcal profession, etc. In many of th courses
 the subject matter of the humanitles, philosophlcal treatlses, hlst, _calv

documents, novels and other f1ctlonal works, a;b read and discussed. For _ /I,

the most parb fumanities scholars are not involved in the preparation or
teaching of these courses. This may be due to the fact that there is rarely
interactidn between the professzonal schools and other graduate schoolg on
,campuses, and th1s is a situation that can be overcome,
Graduate programs in the humanities cen prov1de expertise to the profes-
szonal schools for these new courses and, at the dame time graduate students
e

in the. humanities as weil as the students 1n the professional schools may

benefit from such cross-fertillzatlog' Closer cooperation among graduate hu-

man1t1es programs and professional schools may ledd to increased opportunities

for humanists in fields not traditlonally seen as the humanities fields.
Therefore, graduate humanitles _programs which exist within universities

having professional graduate schools would be well-advised to:

é{l. establish communications with'the professioral schools;

2. obtain professional course descriptions to determine
where: humanitles input may be deSirable , e

p
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3. share resources with the professional schools, e.g.,
. Ltean teaching, guest 1ecturing (this includes inviting
‘ , professional school colleagues to participate in hu-
N manities programs); - .

. o by investigate the potential for creating interdisciplinary
- 7 . graduate programs with the professional schools (examples
o of this already exist within the sciences and social
sciences - there are M.D.-Ph.D. programs-in existence
- with the Ph.D;[:ield being one of the biological sciences

. or a social science field such as sociology).

Career'Counseling
- Career counseling has been notoriously deficient for the Ph.D. humanist, ,

the assumption being that sooper or later all would get teaching’ Jobs. This

orientation ‘bas rendered nonacademic %areer counseling an obscure. word-of-

" mouth, and mainly unpracticed art. This is not an area which can be im-

N proved; it is one that must be developed for.the first time. Humanists
should be polled to find out their fields of employment and, if the field
is nonacademic; a follow=-up should be done. Although the Higher Education
Research Institute in Los ‘Angeles 1s currently seeking this kind of informA-

. tion from . graduatjb of forty universities, each graduate institution in the .
country that is eager to .establish nonacadcmic'career counseling for Ph. D.'s
should seek inférmation from its own best source,,its graduates. o

The following are recommendations for establis;ing¥nonacademic career-'
. vcounseling services: '

’ o Y .

1. Graduate students in the humanistic di iplines sh d be

«.W \nformed of the job possibilities and predictive statdstics
) / e for specific Job areas updh entering graduate ‘programs. :

2. Graduate_students who are interested in nouacademic»employ-
- ment should be interviewed and given diagnostic skills tests.

ﬁ* _ i 3., Arspecial counseling gervice should be established fonon-
academic placement of humanities students and attempts Y
should be made to establish ties between the academic com- ¢

C munity and potential business and government employers. \\)1h£/,/
epa -

. L4,. Job counseling for academic humanists should include®pr
‘tion for nonacademic interviewing and the ,preparation of
" functional resumes. The functional resume begins with e
\ statement of. career objective and a brief summary of back-
IS TR . ground. experience and qualifications. Specific skills and
o experienQe are then listed separately, including such
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affairs, and community experience. There are many
guid¢ds to writing such resumes amd to ti; language of non-’

ac ¢ jJob seeking (Dictionary of Occupational Titles, What
CoYor Is Your Parachute by Richard Nelson Bollesy How to Hire

Enployer by Richard Irish, etc.) and these should be made

You say we' ve &qt to be awvare of alternative careers and I think

" most of us are t inking in terms of alternative careers = but
nobody ‘else puts out job lists like acgdemic departments do. How
do you find out about alternatives? You could Bpend your whole

“.1life beating the bushes. .

3 : . - G aduate.student,'Alternati e gt e
- .~ WoFkshop, November 1975

Thus far the disciplinary association have done some preliminary scouting
and have published some brief reports and guides to nonacademic careere
(see’ bibliography) but the real need is for specific counseling and fhat

. burden must be sharee by the graduate institutions.

Internships .

. In order to gather more 1nformation about the po¥ential of humanists -
in nonacademic organizations and to further interaction between humanists
and professionals in business and government, internship programs designeﬁ
- to pIace graduate humanists in nonacademic institutions should be initiated.
These internships could be developed by individual universities or profes~
sional agsociations or perhaps: more effectively through a pooling of re-L
sources and personnel. ‘A-mational humanities’ internships program would be
an ideal innovation for.it would guarantee recruitment Of.interns from o

- across 4he nation, and all disciplines would be represented. ¢

Optimally, funding for the interns would be provided by the institution:

accepting the intern and ultimately the success of an internship program
’would depend on this. But in the early stages of an internship program

" Joint- funding, shared by nonacademic institutions and agencies, foundations, - -

and the universities would indicate 3oint support of such a program.

L5
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The length of an internship would vary with placements but in all cases

ﬂ.ere should be an adequate amount of time for the intern and employeqlto .

investigate the applicability of the intern 8 training to the employment

.

situation. : . ST
Interns placediin‘similar agencies or businesses should meet periodi-

cally to share information and experiences with the guarantee that propri-

'etary inrormation will not be discussed. No obligation to continue employ-

ment of the intern should be incurred although the option to hire an intern

: after the internship reriod should be available to the agency -or institutipn.

A final meeting of interns and supervisors along with final written
eyaluative reports ‘should be integral parts of-any internship program ‘Such
evaluation- proceduresrwould have-subshantial effect on the revision of cur~

" ricula and the establishment of career counseling for graduate students seek~

ing to prepare for nonacademic _careers.

Shedding New Light on the Humanities
. R K

) To date theAe has been no study on the exact nature or effect of the

/humahities, no investigation of the skills derived from humanities trainingi‘

The“humanities'have'been spoken of and thought of mainly'in'terms of subject
metter and not in terms ofjapproaches and skills, Therefore: the-Ph?Df in

‘humahities has been viewed as a scholer vho specializes in a specific sub~

Ject area ~ the Medievalist, the Renaissance-Reformation expert the Kant
scholar, etc.‘ Thus far, this system of categorization has served to place

the scholar in hia appropriate niche in the university departmental hierarchy

" But ‘as the humanities are reviewed in light of applications to nondcademic

endeavors, attempts must be made to understand the general skills that the
humanist brings to his work. X . '

’ Studies should ye}undertaken by university humanities programs and the
professional associati ns to. delineate and demonstrate the skills obtained
through humanities tratning, skills such'as problem-solving, communication
techniques, OrganizationalxaHllities, research and -analysis strengths, Some
such studies and resulting programs are already in progress. The University

of' Kansas's history department, in an effort to understand more clearly their

role in the tniversity, has begun a reinvestigation of what historians teach,

L6
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.not only the, subJeEt matter but the skills.='The history department at the
University of Californis at Santa Barbara, in_conjunction with several other
departments, has made the step from examining these skills to defining ‘a pro—v
gram where such skills may be applied to a. nonaéademic field. They have Just
established -a doctoral program for historians who wish to work in the public

: sector - the public hiatorian. Descriptions of the abofp two prolects are
ava.ila.blg from the universities involved o ' ' 4

Theiprofessional humanities associations (MLA, AHA APA ASA), in con-

Junction with asfunding source (National Endowment for the Humanities or a

. private foundation), could design and implement a study of the basic skills
.derived from humanities graduate .training and the vays in which these skills

relate to: - ) : o ! .

.

- skills obtained from other fields of study;

« the university curricula as a whole,

- vocational impenapives - academic)and nonacademic.

A national humanities survey could: answ,r the kinds of questions that

both employers and people concerned with the future of the humanities ask:

current and future 8dcietal probl

J .
" How does knowledge ofl the past - historical, cultural, and ) ' A)//’.
ethical - function i determining policy decisions? i :

- ! . - ' . .
. . . +

Notes ‘ '

What is the role of the humanities in an understanding of our

lAbraham Flexner, "The Burden of Humanism" in The Humanities After the
War, ed. by Norman Foerster (Freeport New York, l9hh) p. 56.

2Flexner, p. 51.

3Howard Mumford Jones, "The Social Responsibility of Scholarship,"”
PMLA, 64 (1949) p. L2. \

- hLouis Kampf "The - Humanities and Inhumanities," Nation (Septembeﬁ 30
R 1968) p. 313.

5David Reisman, "Thoughts on the Graduate Experience," Change Magazine
(April 1976) p. 15.
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7G. Jon Roush,,"What-Will Become of the Past?" Daedalus (Summer.1969), | ey
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9Roush p. 652. ’ . L
-
lOls,"rnes‘t. Boyer quoted in an editorial in The New York Times" (July 9, s TE
1976). - ] ﬁ _
11 '

- “"Benjamin DeMott, "Graduate Work: Has Its Meaning Been Lostf",The'Neﬁ; '
York Times, Section 4 (June 15, 1975).

12Henry Winthrop, ' Interdisciplinary Studies: Variations in Meaning, "}

Objectives and Accqmplishments" in Prospects for the 70's, ed. by Finestone
and. Shugrue (New York, 1973) pp. 169-1T70. _

13Eli Ginzberg, "Manpower Needs: Are Universities Training -the Right
People for the Right Jobs?" Seminar Reports, Program gf -General and.Continu-
ing Education in the Humanities, Columbia University, Vol. 3, No. b (1975)
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Note to the Nonacedemic Job Hunter

° N

There are & number of associations and publicatidns of specihl interest
to humanists seeking nonacademic jobs. Each of the humanities professional
associations is seeking to include notice of nonacademic jobs in their em-

ployﬁent bulletins. The following additional publications will also prove
helpful: : , : ' y

"English and the Foreign Languages: Employment and the
Profession," available from the Modern Language Association;

"A Guide for Job Candidates and Department Chairmen in .
English and the Foreign Languages," available from the
‘Modern Language Association,

"Non~Teaching Jobs for Historians," available from the
Organization of American Historians;

"Non~ ~Academig Careers for Historians,' available from the,
New York State Education Department.

How-to Hints " . ' ;- §" _ ‘

"A Guide to:Career Alternatives for Academics" by - Zambrano and Entine
is available through Change Magazine (NBW Tower, New Rochelle, New. York
. . s . o K !
10801) This guide contains lists of books for Job hunters, lists of direc-

tories and addresses of nonacademic associations. It also incfudes samples

=Y

of the functional resume. ’: e e
‘What Color Is Your Parachute' A Practical Manual for Job-Hunters and

Careeg—Changg;s by Richard Nelson Bolles (Ten Speed Press, 1972) is e classic

)in,its field and is a complete how-to guide. , .
Associations : ' | _;? e d**

Employment Crisis Committee is organized to spur the. Americaﬁ Historical
Association and the Organization of American Historians to take action on
'employment issues. The ECC publishes a_ newsletter available from Karl von

vLoewe, Editor, £3 COurtlandt New Brunswick, New JerEFy 08901. % | = . . .
The Association for the Full Employment of Doctorates,‘Mrs. Deline =, v'_:"
_Halushka, hug bt Street’qgﬁnta Monica, California 900Z.. . C e
2 . : ! T ‘ '
‘ L ) 1ol Q Crva v o -
» , ‘}”:; . . ) ", ' _.‘ -
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