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INTRODUCTION

N
-

The community colleges in the Southern region have directed much atten-
tion to the task of-improving their services to the large body of non-
traditional students who enroll. Particular focus has centered upon the
needs of minority students whose pre-preparation left them with deficiencies
that prevent immediate academic success. Focus has also been given to the
matter of transfer programs. There is feeling among the minority students
that they are being channeled into terminal programs rather than programs
leading to the senior college. Faculty and staff developmen; programs have
been initiated in many of these institutions in an effort to remedy some of

the problems. Workshops and conferences have also contributed to these

efforts.

4 recent monograph published by the Southern Regional Education Board =«
highlights the importance of student mobility as“a means to increase the
‘opportunities for greater success of the community college student. The

document, Lateral and Vertical Student Mobility, has received wide attention

from institutions throughout the region. It has also served as a basis for

a workshop sponsored by SREB for the Western North Carolina Consortium of

Community Colleges.
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This report includes the four major presentations at a workshop for
the Western North Carolina Consortium. Participants iﬁtludgd presidents,
deans, other administrative personnel and faculty of the consortium insti-

tutions.
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THE ROLE OF THE UNIVERSITY IN STUDENT MOBILITY

INTRODUCTION

The community collegé system has been one of the most important and
‘rapidly developing changes in higher education that has ever happened in the
state of North Carolina. The vast development of these some 58 institutilons
occurring over a 12-14 year period has had a tremendous impacf on the higher
education picture in this state. Even so, it is very difficult for us to
assess the importance of the development of this program on the junior—séﬁior
level enrollment at colleges'and universities. Some questions seem in order
here:

1. Has the development of the community colleges and techﬁical

institutes really resulted in more or fewer students finish-
ing the four-year baccalaureate degree?

2. 1Is there a significant demand on the part of community college/

technical institute students for a vertical mobility route with
a wide range of curricular opportunities at the university level?

3. Assuming there is the ‘need for transfer routes, what needs to be.

done to improve the mobility of the student from the community

college/technical-institute into the public supported universities?

Let us look at these questions for a moment.

-
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Has the development of technicai institutes and community colleges
resulted in less of a #mand for the bachelor degree? d

There is no question but that the post-high school going rate has been

increased by the development of the community colleges and technical insti-

tutes.

The provision of the readily available and close-—at-hand opportunities
for attending the two-year institutions, énd, in the process, having the stu-
dents prepare th;ﬁselves for the world cf work in the first t&o'fears of their
post-high school education may have decreaséd fhe demand for the baccalaureate
degree. When I say.decreased, I mean decreased the demand relative to what it
.would have been had these institutions not existed. To be more specific, had
these institutioné'not.been available, many of the st;&ents now enrolled in
these institutions could have been enrolled in the public—Supportgd univer-
sities of the University System.  I expect that possibly a larger fraction of
the students might have gone on to the baccalaureate degree than is presently
the case with our system oﬁicommunity colleges and technical institutes. This
is not to say that the toﬁal enroilment in higher education would have in-
creased without the Community College and Technical Institute System. Assum-
ing there might hawve been more baccalaureateAdegree holders would not neces-
sarily have meant more people would have been better educated, nor does it
mean that as many people would haée participated in‘post-hig’ school edu-
cation. I can't answer the question of the kind and extent of impact these
institutions have had on our population, but I do think it desexrves a great
deal of éttention. I suggest that it might be worth some major research to
determine what effect the development of these institutions may have haq.on

-

the students seeking the baccalaureate degree.

2
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What is the-demand by students from the. two-year.institutions
for transferring to the four—vear colleges and universities and
seeking the baccalaureate degree? How great is the need for
improving the upward mobility route for community college/
technical institute students? Is there a2 'mumber'" need not

being met? . - :

This is a major question and of great importance to those of us in the

:

universities. If we are to provide routes for mobility of the students to -

continue toward the baccalaureate degree, we must have better information on

the need for such programs than appears to be available at this time. )

-

Speaking in general, rather than in specifics ;gé Western Carolina Uni-
versity, I tontend that the question being raised/is to identify the true de-
mand or need for transfer programs to accommodate.students from the commumity
colleges aqd particularly the technical institutes not presently being served. -
We do not seem to have the hard and correct data that w0uld give the senjor
institutions a clear picture of the additional needs and demands of the trans-
fer students. Those of us wno have been working to nrovide for opportunities
for students to transfer from the community collegeé and technical instituteé
have been somewhat disappointed in the results we have achieved to date in’
terms of students taking advantage of these opportunities. As I will indicate
in later remar#s, it could well‘be that the fault lies at the university and
not with the students or with tne community colieges and technical imnstitutes. .
Be that as it may, the question remains as to what the unmet needs may be for
the transfer students and what mobiiity routee are needed to enable students

coming from the more technically oriented curriculum to continue on to the

baccalaureate degree.

s
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What reallv needs to be done that is not already being done to
provide transfer opportunities and imQrovement to the mobility
_routes for students in the two-year institutions so that they

“may complete the baccalaureate degree?

I know. that this is a difficult question, one which Cecil Patterson and
hgs group on tfansfer of credit‘of the North Carolina Association of State
Colleges and Universities have been working over a number of yearé. Some pro-
gres: has been made by Dr. Patterson and the group with thé senior institutions,
both private and publ;c,'in order.to find some answers that would be meaningful
and would assist in removing ényrproblems concerning mobility. About a year
ago Dr. Pat ersén, as chairman of thig transferability committee, came before

our liaisAn committee which has representatives from senior public—supported

institutions of the University System, coumunity college/technical institutes

and private institutions who meet together on a regular basis to discuss topics

- of cormon interest. - After a lengthy discussion with Dr. Patterson cur commit—

tee concluded that this transfer committee should contipue with its work in

order to try tc improve the ease of vertical -mobility of students among our

institutions.
- ’

’

¥

-4 - . .
I doh't think thaf we, in universities, have made any phenomenal progress
toward éolving the vertical mobility problem where difficulty is being experi- .

enced by :rénsfer students from the community colleges and technical institutes.

The students who .have been enrolled in the college transfer program from
the outset, who have made’ good grades and who could have enrolled in any of

our institutions of the University System may not have experienced great

g



difficulty in transferring. Neither will those of the future who are ade-
quately prepared by having taken proper courses for transferring experience
d;fficulty.' I' believe the proBlems are gradually being solved for the students
completing the college transfer curricula, and there do not appgar to be any
major obstacles in the vertical movement of the well-séepared stﬁdents as thevy

enter into the ‘institutions of the University System.

WHERE DOES THE PROBLEM LIE?

I expect the principal problem exists with those students of the two-year
institutions who may have experi- * some and possibly considerable dlifficulty
in ;heir work in-the college tran. . program. More importantly I expect the

-major problems aré_with those stidents who ﬁave beenrenrolled in technical
instituteé and are not following the college transfer program, then. decide
that they would like to continue their college education beyond the two-year
institutions. These stuagnts have had trouble in the pz.t and are likely to

 continue to have pfoblems until we imprcve the technic:es ¢ evaluating what

an individuai knows»rather than what courses they have taken when they present
them;elves to the university as transfer candidates. Agz-2, I would emphasize
that }t is .extremely important that we, at the -: .versity, have a Better under-

;taﬁding of the magnitude of vclume cf these studenis chat are interested in
ve;tical mobility betwéen the two-year _astitutions arni the university. It is

- my belief tha; the numbers may be grezter thzm ws have :xperienced in terms of

actqaigappiications. We must somehow woryk harder and -ore effectively in the
futufe thaﬁ we have in the past in identifyinz these students with interests
of continuing their education and in giving them information as to what is

5
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available at the university. They need to be provided the methods and pro-

cedures they should follow in order to transfer to the university with least

possible loss of credit.

WESTERN CAROLINA UNIVERSITY AND THE VERTICAL MOBILITY ISSUE

Western Carolina Uﬁiversity hés, since I came to the university, made a
concerted effort to provide vertical mobility opportunities to studen;s from
technical institutes as well as community colleges, both from wirhin and out-
side the c>l.ege transfer program. We are endegyoring to provide opportﬁnities
for students to come to the university and -continue their studies with a wmini-
pum loss of credit. The loss of credit should depend upon the recofd the
iﬁdividualf;;s made at the community college or technical ins;itute, the typé
of courses taken, and the advaﬁcement made.in the educational péogréﬁ while
enrolled at tue two-year institutions. We should have, by now, standardized
our procedures and have fairly well-developed policies én what and how much
credit is allowed. You know of the contractual arrangements that we have
developed and we still work on these procedures in order to improve the mo-
bilityv of the students from the two-year institutions to Western Carolina

University. However, we continue to face unsolved problems at the university

with.regard to trdnsfer of students and I will mention only a few of these.

First, we have the orgenizational problem. The university has not neces-—
sarily been structured to accommodate and meet the needs'of the transfer stu-
dent. The governance aud the administration of the institution as well as

curriculum development at the departmental level, have been focused on the

1o



students' commencing and f£inishing their academi:z career at the four-year
institution. The system does not necessarily provide an opportunity for

change 121 a rapid and effective mamner in orcder to meet the needs of the trans-

h‘\\.
fer student. TFaculty operzte under az widely and extensively dispersed admin-

istrative structure in a manner which 2llows considerable frzedom with regard

to accepting or rejecting students aznd much personal authori'v is involved in

accepting anc accommocdating the two-year transfer student.

Second, ~ur communicaticn systex deoes not necessarily respond to or meet
the needs of rhe transfer student. we have deve_cped a system of communicating
through the vice chancellczrs, the deans, the department heads, and finally the
faculty members, largely centered around +he conventional problems faced with
the student who normally enrclis a:f tne university and centinues through the

four-vear degree. we need to make certain modifications as we seek tc accom-

modate the nmeeds of the zransfer student, anc while these changes are being
macde, they are somewhat sicw In coming. Taculiy members lack knowledge about
the problems of the transfer student ané, in many cases, they may have developed

a2 bias toward these students which becomes apparent as they try to accommodate

rohlems of these students. Our counseling and

gl

and find the solution to th
advising coes nct always seek out and Iind the floundering transfer student

ho may, mor: likely than non-transfers, be & commuting student and have family

and/or job responsibilities.

1
b

rd, is the general problem of cualisv assurance. A unive sity faculty

[

has responsibility to mainrein a certain quality level of the work of students
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institution. Faculties take this responsibility very seriously, as they
should, and we continue to hear the argument that the transfer student from
the community colleges and technical institutes may, in certain cases, not be
meeting the academic standards-desired and should not have been admitted to
the institution. A few faculty member:z appear to think this applies to ali
transfer studeats——that the quality of the senior institution suffers if ac-—
commodations are made for taking a number of transfer students in the various
curricula. Whether or not faculty members are correct in this assumption
(which I doubt) the fact remains that we have not experienced a large influx
of students from the twc-year curriculum and, therefore, any change in the
quality of the institution canrot be a result of the transfer student. In
manv cases the quality of the institution might well be improved by the trans-
fer student. We zre going to have to wait until we have much more experience
with students froxm the two-year institutions before we can finally arrive at

an understanding of their effect on the overalil student population of the

senior dnstitutions.

PROBLEM

tr

SPECIFIC ACTIONS FOR SOLUTICN OF TH

It is my belief that there is a definite failure on the part of those at
the two-year Institutions as well as at the four-year iInstitutions in finding
the solution to the mobility problem. Those cf you at the two-year institu-
tions have beer critical of, and at times may have condemmed, the actions of
those of us at the university level without truly understanding the problems
we face in accommodating the transfer students. At the university the faculty,

ané oftentimes the administrators, are unaware of the problems that exist at

[69]
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the commmity colleges and technicai institutes and lack knowledge of the
caliber of the student who wishes to‘transfer from the non—college'transfer
program into the senior institution to continue academic work. 1t 1is this
iack of understanding by those within each of our separate kinds of institu-
tions that continues, 2nd will continue, to cause the problem, uniess we can

establish better communication between our two kinds of institutions.

What I mean by establishing a better means of communication having a
firsthand knowledge of not only what ac:tually exists in the academic programs
of the two different kinde of iastitutions, but also a closer working arrange-
ment with the student who has expressed the desire to transfer to the senior
institution. We must have a greater understanding of the capabilities of
your students who come to us. We must know more of his or her state of ad-
vancement of education, and, in turn, the transfer student must be more fully
cognizant of the opportunities at the university as well as the demands of the

senicr institutions on the transfer student once he decides to continue with

his education.

We, at Western Carolina, are in the process of trying a new apprecach in
improving the communications between our institutions. W= are evaluating a
model which, I believe, may be successful in the solution to the vertical
mobility of our students corming from the two-year Institutions. Professor
Sara Montgomery, who has almost completed requirements for the doctorate in

two-year institution administration, has joined Westerm Carolina University ia

charge of the transfer program.

As Mrs. Montgomery studies the university she will become familiar

S



with every department, with the faculty members who are the key to the success
of the transfer student, and with all of our requirements. I know that she is
viewing the institution %nuch as a transfer student would; evaluating ways to
assist the student first to Teceive the maximum amount of credit that is appto—
priately due him or her as the transfer is made, and second to insure that the
student will be satisfied with his new academic home and can proceed uninter-
rupted with the work toward the baccalaureate degrse. I know that Mrs.
Montgomery is'working hard on understanding all of the admission policies and
praztices, the reasons for these rules and regulations, and is giving particu-
larly close scrutiny to’that which may be causing special problems for the

transfer.

There is another very impertant side of the work of Mrs.. Montgomery and
this relates to her work cdirectly with you and your institutions. It has been
oy belief that if w2 are to be effective in working out the vertical movement
problem, we must have a person wno is fully cognizant cf che two—year institu-
tions and of the students who wish to t*ans‘er to.the senior institutions.
This person must move freely and frequently back asd forth-from the university
to the -two-year institutions and identify with these important institutions.
The person in this position should be available on a pre-arranged schedule to
visit with students who are interested in transferring to the universities.

It is this ccntinuing involvement with your institutions, the buildup of the
communication system, haviag an understanding of the magnitude of the number
of students interested in transferring, and the nature of the problem~ which
chese students are likely to encounter that will finally increase tbs vertical
mebility of the students.

10




I have asked Mrs. Montgomery to give me suggestions in preparation for
the remarks which I have made here and this she has done, and I am going to
take one further advantage of her—that is to ask her if she %11l 2t this

]
time give a brief synopsis of how she sees the problem from tbé standpoint of
...._// .
an individual who has come from the two-year iInstitution and is now at the

university level working on the transfer program.

SARA MONTGOMERY:

First of all, may I say it is a pleasure to have been appointed to a
position which gives me the oprortunity to work with two-vear institutions
to facilitate the transfer of students from one level of postsecondary edu-

cation to another.

Ignored for years-—transfers _have tecome an increasingly important seg-
ment of new students. Four important sociel trends have placeé emphasis on
the importance of the transfer student. These are the declining birthrate,
the receding rate of growth cf college-age population, unprecedented infla-
tion with the ensuing rise cf tuition rate, and university projected atten—

dance levels.

In the éast, articulation has been delegated to admissions and records
and registration processes. If resoﬁ;ces were sparse, energy was directed
toward these sustaining processes and articulation suffered. Colleges and
universities have a pu':lic obligation to serve national, state and local
interests. The universities' primary concern should not be to recruit a

required number of bodies, but the offering of balanced pregrams which

11
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consider present demand, future needs and long-term institutional stability.

In order to provide services for-articulatidn, Western Carolina is con-
centrating in four areas of concem: )

First, WCU has made articulation a priority. Articulation can ~

only be realized by serious university commitment to cooperative

endeavors, to sharing resources and to policy changes for the good

of students and the public. 'Tﬁére must Ee a well-organized system

of interinstitutional cooperation and a well—defineg roie for the

articulation specialist or coordinator for transfeir programs. fhe

major goal must be to facilitate the most beneficial tramsition of

students from éne educational leve! to another so that they encounter

ne unnecessary barrier in admission to another institution and lose

no unnecessary time or credic.

The second concern is that the umiversity be propérly organized for

the task of articulation. Articulatinn services at WCU are organized
as a free-standing entity equal to >ther student services. The office
of articulation speciaiist is held responsible for effectively improv- -
ing student transfer. This same office has been given adéquate ;d-
ministrative support in the form of staff, funds and authoritg. To

.be more specific, the transfer office is providing research, iiter—-
ature and pfe—admission counseling in the form of program selectioen,
credit transfer and academic and social adjustment. It 1s working

for the student's benefit with university admissions, financial aid,

<

counseling services, deans and faculty.
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The third concern~is the organization of interinstitutional
communication. This office should do more than seek out,
organize and distribute college information; it should become
actually involved with two-year institutions in the development
of admissions -and articulation policy. The articulation function
should be extricated from subordination to either the two-year
institution counseling and guidance programs or university ad-

missions offices.

The fourth concern is the recognition of the need foxr good

relations between two and four-year instifutions. There must

be continuous.feedback and communications with a4continuous : .
! evaluation of the ef fects of admission policies and articulation.

The climate must be 1mproved to improve student transition. |

\Lh
I see the role of coor dinatcr of transfer programs: to be involvement in

diverse activities which affect the transfer student. First, there is the
identification and advising of prospective transfers. This includes pianned
trips to two-year institutions and the opportunitz to talk with students——
and visits of prospective transfers to the four-year institutions. Trans—
mittal of informational literature and direct person;iized correspondence will
be necessary. Secondly, there must be academic advising.for the transfer
student in order that best use can be made of the traunsfer's previously earned
credit. This includes communication with academic departments on the univer—

sity campus to better inform them of the transfer student's capabilities and

to extend more opportunities for earned credit.
13 .
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Another role is the development of'adequate sources of financial support
for transfers to give them fin;ncial ajd parity in competition for funds with

beginning freshmen.

Fourth is’the coordination and communication within the university and
with the two-year institutions. Next is the authority to make recommendations
to university decision-~making bodies about policies for transfers. Sixth, is
the zssistance in admissions processes and in the evaluation of transcripts.
At WCU, specific counseiing manﬁals f;r prospective transfer students are be-
ing developed along with' course equivalénéé guides. And last, is tHe plarning

cf specific orientation programs for transfer.students.

As you'can see, the office for transfer 1s a multi-faceted position. It
spans the’whole'speétrum of articulation batween the Eonyeaf institutions
and cclleges and universities. It is not without_probiems—-proﬁlems of long
standing and even some of tradition. One of the major prgblems seems to be
identifying ghe perspectivettransfer. Who is he or she? How may we serve
his or hér ﬁeeds? Interest in articulaﬁion shbuld}nqﬁ rise and subside to
meet enrqllﬁént or public relations,crises--it-ﬁeeds?to be co;prehensive,

consistent and long-range.

~



STUDENT AFFAIRS - ALTERNATIVE ROLES

. The theme for my remarks is "Student Affairs - Alternative Roles". I
need to tell you that I will use the term student afrfairs and student devel-
opment interchangeably. I am far more comfortable with the term student

development for several reasons. The foremost reason 1is that, ian my mind,
¢ -
student development is a more .eaningful term with which to designate those

services ‘generally assigned to student personnel workers. Secondly, we use

‘b

the term in the setting in which I work ~and I speak largely from the per—

spective of that setting.
The major assumption of this paper is that total student detelopmént has

been, ‘and must remain, one of the primary goals of the community collegeﬂ

Most community college goal statements include intentions to promote in stu-
I

dents independence of thought along with critical thinking, to make students

better citizens as well as to make them more knowledgeable about their cultural

heritage; and to help students understand themselves and relate better with

othets 25 well as to prepare them forrttansition to work or to anrupperelevel
institution. - In simple truth most community colleges feelly try to accomplish

those goals, but how they seek to accomplish them deserves critical scrutiny.

> -
-

In far too many instances,_traditional technidues are employed to deliver in-
struction and services to nontraditional students. Is 1t any wonder that we

st

are assembled here to try to find ways to enhance student:mobility in - the

community college?
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The colléée experience has seen viewed by student development stafftas;
a total'one, with<o££—of—class activities and experiences as an essential part
0f'th;t total. There are really two assumptions here_ that need to be ques-
tioned. TFirst, is the student-affairs-staff the only éérsonﬁel on campus con-
cerned about student development? The answer 1s obvious, but i1t seldom results
in asking the next question. Can student development really be fostered effeé-
tiv_ely,without the support and ihflue,n‘ce of the total college population--

administrators, faculty, counsélors,‘libra:;ans, other prbfessionals, clerical

staff and students?

The community college has rapidly gained the reputation of being that
segment“of Postsecondary education which cares about the personal as well as
the academic'development ¢f Individuals. The multifaceted programrof the

community college attracts, and hopefully nourishes and develops, a uniquely

diverse mixture of people. It 1s flexible enough to include students that are’

" high school graduates, high school drop-outs, housewives who return to edu-~

catién, displaced homemakers forced to return ta school to learn or to upgrade

a skill, and senior citizens who feel that education is not merely for the

young but for the living. The needs of such a diverse student population de- -

mand that the community c-llege consider altermative delivery systems and new

ways of accomplishing traditional educational objectives.

The challenge to the community college is not only how to cope with large -

numbers of students from low social and economic backgroqnd$ with marginal or

" non-existent basic skills, though that remains a formidable task. The real



<

challenge lies in trying to accomplish the same kind of p - secondary edu-

catién goals with different kinds of students.l The latter challenge is one

<~

which must be accepted by the total staff.

- Historically, postsecondary institutions have tended to assign mainte- 4

’

nance functions and responsibiiity for-thé“developmént of tﬁe.affectivé_domain_

to .student affairs, and respomsibility for cognitive development to academic

faculty.’

In hindsight, it is possible to say that the community college cﬁose a -
deadend course when it embraced primarily the same role and function for'its'

Lol
—~

student affzirs personnel.

New stqﬁents demand new ways cf doing things. The student affaifs staff
and the academic staff can no-longer departmentalize their efforts to faciii-
tate student mobi1ity. The neeés and rigﬁfs of the community college student
wiii"not permit fragmentation of services. The student development staff must
have some impa;t_on what happens in the classroom? and the faculty must have
some iﬁpact cn what happens in the eoﬁnseling cubicle, in Ehe financial aid

>

office, and in decisions relating to the student's out-cf-class experiences.

—— e e e = " . N
Today's society is much more inclined to see cognitive and affective growth’
as intimately related. It seems to me that the commumity college is the

institution best able to démonstrate the accuracy of such a concept.

-Further, I view the student affairs personnel; particularly the counselors,

as the persons most responsible for taking the risk necessary to influence and




initiate, if necessary, ways of delivevring instruction and services which

. treat the development of the affective domain as more than a byproduct of

the educational process.

In their.present capacities student affairs workers are clearly providing
services’, needed services; which contribute torstﬁdent ﬁobility; but whether
or not 'some of the mundane tasks nécessary to the services.now. rendered are a
wise use of the skills and talents of counselors and other specialists in

student affairs is another question. -

There is evidence in the literatﬁre and in conferences such as éhis that
suggests that the community college,~aloﬁg:%i£h other postsecondary ins;itu—
tions, is aware of the negd for a new role for student affairs persomnel in
the educational process. There is reason to hopefthat the emerging awareness
of a ﬁeed for cﬂange in the use of fhe resources in studeat affairs is ac;
pompahied by the willingnesg to changé. This trend deserves encouragement and

implies that student personnel professionals who wish to have significant in-

e

‘put and influence on student mobilicy patterns of the future are goimg—to—have™

"to revise their own self-perceptions éﬁd'tﬁé perceptions that others have of

themn. \

While student personnel workers have professed themselves to be educators
and to be interested In the whole student, they have served essentially as

housekeepers, guardians of the status quo, and have been seen by many in the

postsecondary education arena as petty administrators or "those people who sit

in their offices and give warm strokes to students who complain'abqut the

' -

system, particularly the teacher.’

-
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The most profound reason for those professionally concerned about student
developmeﬁt, f.e., student personnel workers, to seek a new role 1is for the
Setter fulfillment of tﬁeir espéused goal of developing the whole student.
Whether the traditional student affairs functions were pushed out of academia,
handed over innocently, or picked up by default, makes little difference; what
matters at this pdint in time is that serious thought be given to altermative
roles. OPefétionally, some student personnel workers have taken up the
challenge,jbecome specialists, and are demanding equal recognition in the

academic world.

It is time for student personnel workers to recognize that they too have

 been dealing with only a part of the student and it is no more valid for them

to expect effectiveness.in dealing with the student's éevelopment, independent
of his academic life, than it is for the teacher to think a student's personal
self does not affect his academic growth. To have an impact on student mo-
bility means being aware of, and involved iﬁ} the total environment of the
étudent—~not just where he lives, or what high school he graduated from, what
curulative grade pcint average he has, what organization he belongs to, or
what career objectives he has. Obviously, such information is necessary. It
is'particularljfimportant to know something about, and be sensitive to, the
"off—campus world" of the minority student. The kinds of factors which in-
fluence the behaviors of students f;om the urban core environment differ mark-
edly from those of the middle and upper middle class neighborhoods. The npSt
significaht part of the‘student's in-school environment i§ the classroom. |

Student personnel workers who would contribute effectively to student mobility -

must somehow impact the classroom clima;e.
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If student personnel workers have no éart in what happens in the class~
room, they cannot realistically measufe the results of their efforts on stu-
dent deveiopment; nor caa admimnistrators really expect student personnel
staffs, especially counselors, to be accountable. If we agree that the stu-
dent;personnel worker needs a new role and if registration, orientatién,

advising and good guy models are no loﬁger effective or appropriate, 1f they

_ A review of the research literature related to the role and function of
\ - .
student personnel professionals in the community college setting leaves me
with these impressions: First, the emphasis is on change from rehabilitative
functions to facilitative functions; second, student personnel workers are no
longer passive, they are active; third, student personnel workers are no longer

the interpreters of instZtutional philosophy, they are organizing their re-

sources to change and direct institutional philosophy.

Terry O'Banion in a paper titled The Student Development Model-How Does

It Work stated, and I quote:

Student personnel work i1s no longer rehabilitative, tending the
lame. Personnel work is facilitative, turning on the bored,
bright and beautiful. We have moved from a rehabilitative
function, the ocld medical model that many of us were involved in,
to a new model of facilitating student development. The emphasis
has changed from psychoanalytic and behavioristic theory to
existential and humanistic theory.

O0'Banion alsc noted that:

Student personnel work is no longer passive; student personnel

work has become active. Student personnel work is no longer

only a series .of services for students who wish to use those
services. Student personnel work 1s an action oriented program s
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that encounters, facilitates and intervenes. The counselor
is no longer a therapist reflecting in his cubicle. Ee is
a social activist working with students and faculty in the
cafeteria anc on the street corner.

FINDINGS OF A STUDY ON THE ROLE OF COUNSELGRS

Findings by Hadwin (1875) in a2 major appli
to understand some cf the conflicts felt by counselors and other personmnel as

they experienced and evaluzted traditional and nontraditional functionms.

L studv investicated the way in which a2 campus staff of e
- =2 o &

—

The Hadwi
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multi-cazpus urban communitv college perceived the roles of its counselors.

ional work roles of counselors, and
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Specific emphasis was given to

to their involvemen: as chzange agents in a2 staff development program.

The subjects were 100 erployees of Flerida Junior College at Jacksonville.
They included persons from Si: WCIRK gIroups: adrinistrarion, career employees,

-

academic faculty, career education Iaculty, student development staff (no:

including counselcers;, and counse

An interview was obtainsd with each subiect. These sessions, ranging
in time from 25 tc 95 minutes, were structured through the use of eight inter-

view questions relating to 2 counselor's rele. Sudbiects’ responses were

53]

categorized and analvzed accerding to WOTK groun

the sample. Time will not cermi

but let us lock at the percepticns ©f the administrator, faculty and coumselors.
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Adninistrators

Administrators (Hadwin 1975, pp. 98-104) believed that counselors
shouid be more effective and devote full-time to functions which focused on
the student's entry into the system, primarily registration, orientation, and
advising. Administrators believed that the most important thing counselors
had done in the area of staff developﬁent was a retreat, The North Campus
Family Tree. An interesting finding is another attitude, a belief that
counselors were too involved in the staff development area, despite the agree-
ment that the retreat was helpful and well done, and that counselor-staff con-

ferences were profitable.

Thus, administrators were confused by the dual role of counselcrs who
were effective in traditional and nontraditionzl areas. This confusion left
them with a double message for the interviewer which was interpreted: 'Look,
the familiar is needed and is your job. Be cautious with the new stuff; and

vet, it looks so goog!"

23]
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The academic faculty's report of the work role of counselors was broad,
vaguely defined, and contained several unmet expectations. One major expec—
tation was related to testing and placement of students, an area in which the
faculty wanted counselors to be more effective. While they encouraged coun-
selors to improve their performance in such activities, they reported that one
of the two must important contributions counselors had made was their involve-

ment in testing and career guidance. The academic faculty's other choice for

fony a
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the most important ccntribution was the counselors' work with faculty and
y

ctaff,

Career education faculty thougat, as cid the academic faculty, tbat coun-
Selor involvement in testing, career guidance, and working with faculty and
Staff were the most important things that counselors had done. They did not
know of any specific area in which counselors could be more effective. More
than half of the career education faculty had worked with counselors who were
assigned to their area. They encouraged counselcrs to give even more emphasis

to working with faculty and staff.
. Counselors

Counselers bSelieved that they were engaged in full-time registration,
Orientation and advisory functions. They stated that they could not be more
effective in those areas, and did not feel that it was importsnt for commumity

college counselcors to orient and advise students.

Counselors considered it a major responsibility tc work with faculty aad
staff, and thought it to be the most imr: -rant thing which they had dome.
They @anted to improve their work in this area, as well as in perconal counsel-
ing and career guidance. They wanted to interact with staff in order to inform
them about the Qérk which théy were doing rather than use brochures and repcrts

to accomplish this goal.

General Findings

411 the groups interviewed thought that counselors should be doing =more




personal counseling. This implies that community college personnel were aware
of the needs of the students who live in problem~laden environments. Anbther
implication was that the image cf the irrelevant professional counselor was
fading, and tha; the availability of trained rersonnel Qas being recognized

and appreciated.

It is not the intention of this paper to specify altermative roles for
student affairs personnel. However, having gone this far in suggesting the
need for a new concept of student development and a new rcle for personnel

workers, especially counselcrs, I am compelled to at least suggest some of

the major ingredients which might make up this new role.

ATTITUDINAL CHANGE

The new role will necessitate a change in at least two attitudinal
stances which have been implicit, if not explicit, in role definitions in the
past. First, there has to be a recognition that student personnel workers
are ot the only individuals on campus who are concerned about total student
development. Second, student personnel workers are going to have to abandon
any behavior patterns that border on paterﬁalistic concern for students. If
others on camipus are also concerned about student development, then counselors
should align themselves with these groups and seek to have an impact upon the
total academic coﬁmunity. This new role should be one that does not function
primarily as an adversary of the faculty and administration nor as an ally

of the students, but rather as an equal partner who seeks the attainment of

the coilege's ultimate goals.
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INVOLVEMENT IN CURRICULUM DEVELOPMENT

Tt is time now for student development functions to become curri-ular,
with no prgfix aided. This means legitimatizing current out-of-class experi-
ences by making thenm available more systematically to all students ana by
giving them some type of academic recognition. It also means that student )
development concepts, if not student pérsonnel workers, should permeate the
academic offerings and have an impact on not only what is taught, but h9w it

is taught.

This means memberghip on curriculum commitfees and meetings with instruc-
tional divisions to discuss and influence curricular reforms. It means pro-
posing new courses and new programs. Until student development ccncepts and
programs are fully integrated with the academic program and until faculty and
counselors adopt a team approach in and out of the classroom, total student

development will be a notion, not a reality.

DIRECT CONTACT WITH EVERY STUDENT

tudent development programs and student affairs functions must directly
affect each student in the inmstitution. Without inhib’ting freedom of choilce
by students, efforts should be made to assure-that they are informed of the

possible consequences of their choice and they must have the opportunity to

examine alternative choices.

There is nothing magical about the new roles suggested. Many cozmunity

colleges around the country have implemented new and exciting student develop-

ment programs. The positive results of such programs are quite well known.
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One of the most outstanding innovative activities that is going on in the
commmity college is the decentralization of counselors. At Miami-Dade in

Miami, Florida some counselors are doing curbstone counseling. At Santa Fe

Community College in Gainesville, Florida counselors are working with faculty

in science and team teaching courses in personal development.

At my own college counselors are housed in unassigned program areas with
faculty and students three to four da,s per week. There they function cs
consultants to the faculty, relate in a very personal way to the students in
the area, and perform special services, such as testing, academic advising,
group counseliné, ané faculty in-service training. The counselors atteﬁd the
faculty ueétings and interact with faculty on committee assignments. The

arrangement 1s very effective, and influences the retention and mobility of

students.

Finally, the activities which characterize student development programs
that facilitate lateral and upward mdbility cf students will differ from one
place to anofher because of different needs. However, sﬁemcharacteristic is
cormon, i.e., people--people who care about students and let them know it,
people who are wiliing tc approacn and deal with students with respect,
people who treat studemts as individuals with special needs and aspirations,
and pecple who are willing to take risks, and to assume responsibility for

the personal adjustments necessary to create an envircnment where each stude:

is given the support he needs to accomplish his educational objectives.

26

LA ]
e

e



‘REFERENCES

varnegie Commission on Higher Education, Less timg, more options.
New York: McGraw-Hill 1971.

Grant, W. Harold. "A student development point of view of education.
A proposal presented and accepted by the Council of Student Personnel
Associations in Higher Education, October, 1971.

Hoyt, Donald P., "APGA: Cherish or perish?" Personnel and Guidance
Journal. - February, 1971, 49, 4315438. -

0'Banion, Terry. Neﬁ &irections in commmity student personnel
programs. Student Personmel Series, No. 15, Washington, D.C.:
American College Personnel Association, 1971.

27

()f‘\




ROLE OF MANAGEMENT IN STUJENT MOBILITY

Management has many definitions, some of which may be, to varying degrees,
applicab;e and appropriaté to us. For wur purpose, we need to consider pri-
marily constructive interaction between personms, pléces,'things, and programs
for the purpose of accomplishing previously established goals and objectiveé
in the most efficient and effective manner possible. Phrased in terms of
student mobility, a definition of management might read, -"The relatiomship
between persons, places, things, and program designed to promote, enhance,

and facilitate the constructive vertical and lateral mobility of students."

The primary purposes of thils paper are four-fold: TFirst, some of the
major issues confronting the matter of student mobility bgﬁh directly and
indirectly are identified. Second, several steps which ﬁ;y be: taken to
fééilitate student mobility are presenfed{ Third, a few areas of concern
which may hinder student‘mobility are. examined. Finally, a model is offered
to develop a comprehensive mobility pian. Little of th;s may be new; however,
it is hoped that this presentation may bring us to a new level of awareness

in the area of student mobility and its assocla’ed factors.

A primary assumption of this presentation is that student mobility does
.ﬁot just happen naturally; in fact, there exist several forces in direct
cpposition to the concept. Concerted, concentrated, and continuing attentien
by all peréonnel, and by management in particular, 1s required for student
mobility to occur. | ‘ |
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In the following section some of the major issues confronting higher
education are identified and their direct or indirect relationship to student
mobility examined. Once identified, these 4 .. - provide a promiging stimulus

for later discussion.

ISSUES RELATED TO STUDENT MOBILITY

Quantity vs. Quality

-

This issue is a thorny one ﬁhich has captured nationai attention. ke-”
ceatly, Change magazine published a book on the future of higher education in
which was assembled a colleciion of essays by leading educators concer;ing
higher education going into the 21st century. One of the major isSues con-
cerned academic excellence or quality and whethgr oY not it can be maintained
with the open-door philosophy. Most of us would answer affirmatively that you
can have quantity‘and quality; however, we may quickly add that it is becoming
increasingly mecre difficult. While quantity and quality may not neceésarily
be mutually exclusive terms, they do relate differently to student mobility.
Quantity addresses, through the open-door philosophy, the matter of equal'
access to education and subsequent oppqrtunity for mobility, particularly

lateral mobility. Quality more directly addresses the matter of vertical

mobility and the assurance of transfer.

Comprehensiveness vs. Single Purpose

This issue is related to‘the previous one. Can a two~year college be all
things to all people? Should the role, scope, and m;ssion be restricted and
specialization emphasized? We probably, as a group, strongly endorse
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comprehensiveness as. one of our major goals; yet, recent limitations in fund-

‘ing and a leveling off of enroliments have dampened our spirits. Many states

are now in the long and difficult process of developing statewide master plans

to specifically address this issue. Lateral student mobility is certainly

“‘directly affected by whether or not the institution is comprehensive in its

curricula.

o

General Education vs. Specialization

This issue rePresents’an historic dilerma for education at all ievels.
The emphasis upon one or the other seems to come and go with each dec;de.
Regional accrediting groups, such as theosouthern Association of Colleges and
Schools, have recently lessened theif emphasis upon specific (percentage quotas)
requirements for general edﬁcation in occupational curricula, allowing the
institutions more latitude. On-the Ather hand, specialized accrediting bodies
have become more numerous and restrictive in their course requirements, allow-
ing less }ati:ude. Such bodies include the National League of Nursing, e
Americar Medical Association, Federal‘Aviation Auttority, and Engineering
Council on Professional Develcpment. The opportunities and emphasis upon-core
curricula appear to have lessened in the ﬁast few vears. As you may surmise,
student mobility laterally is greatly restricted-by incieased'sﬁééiéiiiéfibﬁ;ﬁAWM

while vertical mobility may be positively affected.

Cooveration vs. Competition

In recent years——the late 19605 and early 1970s—the emphasis upon inter-

institutional cooperation has accelerated greatly withAmany exemplary efforts
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undertaken in nearly all states. These initial efforts were mostly volungary;
being promoéed by agencies such as the Southern Regional Education Board and
congressional acts such as Title III--Developing Instilutions Act--of the
Higher Education Act. Recenfly; court and state mandated affiliations and
associations have occurred as the result of litigation and legislative action.
'In terms of student mobllity, this offers perhaps the most potential for both

- lateral and vertical movement.

FACILITATING STUDENT MOBILITY

There are two basic kinds of student mobility being considered -~ lateral
and vertical. The question to ask yourselves 1s: What can management do to

promote vertical and lateral student mebility?

Lateral Mobility

"Intra-institutional mobility. Colieges must first internally address the
préblem of transfer between programs before they can effettively.éeal exter-
nally with the matter. Our pclicies and proc;dures freduently serve to limit

ot eveﬁ'ﬁ?gﬁibit lateral ;ransfer, cousidering it»indicative of failure.
Counseling and advisement can do a8 great deal to facilitate lateral movement

and mediate the negative effects.

Interdisciplinarv programs. There needs to be more frequent and mean-

ingful interaction between program areas, disciplines, departments, and divi-
sions. Few developments could be more salutary than an interdisciplina;;\\

program snared between one of the general education program/departmental areas

-
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and an occupationél program area. If areas/departments within the college
lack mutual respect for one another, how can students be éxpecfed to feel
differently? What is so wrong in transferring from philosophy to plumbing
or vice versa? If there is something wreng, maybe neither our pipes nor our

theories hold water.

Electives. There always seems to be a pressure to eliminate electives

in- favor of specialization. This has already been discussed earlier under

1

the heading of 'General Education vs. Specializaticn.” Electives are a key

compcnent to lateral and vertical mobility in several areas.

.

Policies and procecures. Many of our policies and procedufes hinder

rather than assist mobility because they were transplants froQ senior models
or holdovers from the "junior coliege" era. Probation and suspension policles
frequently make no provisions for lateral mobility such as transfer to an-
other program. Poiicies and procgdures should be establiished to facilitaté
rather than limit mobility. Too often, mobility is seen éé a fault or dys-

function of the system, rather than a strength.

-

Competency-based education. This approach to curricusla and Instruction
P

can do much to facilitate both vertical and lateral mobtility by its identifi-
cation of educational outcomes and the resultant abjlity to place students

according to competence. Intra-institutionally tﬁis can be ;er§ effective so
long as 211 departments and divisions participate. Interinstitutionally, it_

requires that, to be most effective, receiving and sending institutions adopt

a comparable competence format.




Vertical Mobility

Joint degree programs. This 1s one of the most promising inmnovations to

occur between two-year Institutions and senior institutions. For some, the

effort is one of survival in the search for new students; others see it as a

. means of enrichment through guaranteed vertical mobility. Typically, private

four-year institutions.have been the first to cooperate. Agreements between
two-year and four-year colleges- are usually based on one program at a time
. . !

with separate agreements negotiated for each additional program.

’Senior college articulation. This 1s very similar to the preceding and

mainly emphasizes an ongoing relationship with senior colleges and wmiver-

sities. Often articulation takes the form -f a written agreement or an annual

meeting to negotiate courses.

~

Other areas of vertical mobility. Too often we forget about other groups,

bodies, or agencies where students may desire to go after they leave our
college. These ipc}ude su;h areas és apprenticeship programs (unicn ana‘non-
;nion), professional and service groups, and social agencles. Apprenticeship
programs will often-éllow édvanced plaéement of two or more Vears toward
apprenticeship f§r two-year college graduates. Other groups may allow the

opportunity tou sit for licensufedor certification. The point is that vertical

mobility does aot always mean transfer to a senior college.

Going the other way. We've considered vertical mobility “rom the stand-

point of its upward thrust. What about its downward role? Two-year colleges
must 2ddress the upward mobility needs of students ia high schools, voca-

tioﬁal-technical'sghools, skill centers, CETA programs, public service jobs,
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prop~letary schools, and industrial training programs, to menticn a few. If
we desire fair treatment for our students by senior colleges, why shtouldn't
we extend that courtesy to those who look to us as the next rung on the

career or educational ladder?

Reverse transfars. Increasingly the two-year college is the recipient

of studeats transferring from senior institutions. TInis phenomenon suggests
that we may need to deal especially with this matter through specialized-
counseling and services to assist the reverse transfer student. Also there.

is a need to examine our policies for acceptance of transfer students rather

than denial of admission.

~POTENTIAL HINDRANCES TO STUDENT MOBILITY

Vested Interests

>

. -

Every institution has its vested interests; there are those who are arch
defenders of the status quo. In terms of teaching faculty, these may be
persons strongly orien;ed to their academic disciplines or professiovnsg. They
éften are the ?est teachers who take a persoral interest in the student. You )

probably are asking yourself, '"What is so bad about that?" The problem is

P

that too often they are the most ardent advocates of specizlization apd tend
to di§éoﬁrége any generic.cr core curricula. They are rarly concerned about
lateral mobility and tend to focus upon having their students follow in foot-
paths like theirs. ’These foiké tend to oppose change as threat to their areas

of concern. This same argument is equally true of their administrative

counterparts.
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concepts. Our communications have nct been kept as clear and clean as
should be. Also, the gravity theory is in operation. That is, communication
flows downward but not upward. To flow upward, structures have to be estab-

lished to carrv it to the top.

Commi ttees

Committees ccm be a cure as well as a curse for the resolution of insti-

-
U

t

tonal problems. Vested interests often pilay 2 role in committees. Taere

re those whe have been con the committee forever, it se2ems, and see their

[\

agsignment as permanent. Thisg is oocé and bad. 1Iu's good from the
g 4

ir ‘n-erests butf bad from the ownership and possessilveness
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standpcinc of th
.ffectively promore policies and procecures

=%, thev also mav be the staunchest defenders of the

we too often take the position that it's gocd to cut red tape as long

'Paper hurdles" and the ''signature chase'' are great
lov Imzgine the ~onfusion cf the poor freshman who is
confrorted with problems of gerting dozens of signatures——from the janitor

o the president--before he can transfer from one program to another. We

rt

fer to this as the registrar mentality where the efficacy of the

terms 0F signature and carbon copies. This is a

transacticn is measurec 1m

lirtlie like winning the battle but losing the war.
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STUDENT MOBILITY: SOME CONCLUDING OBSERVATIONS

So far we've looked at major issues confronting higher education and
student me. 1lity, made some suggestions for action, and peinted out some
potential hindrances.

£
This conference has taken the first essential step, and that is to

raise to comsciousnass level the mattar of vertical and lateral mobility of
two-year college students. Where we go from here is the next step. That
step probably, from what has been said, is already underway, and that is the
establishment of a data base so that it may be determined just where we are.
Are two-year college students transferring to four-year colleges and in what
numbers? Do students exercise the opportunity that exists for lateral

mobility? These are just some of the questions which need answers.

Once the institution is aware of its needs for imstitutional mobility,
then a2 commitment shcould be made instituticnwide to addrese the protlem. |
The institutional nature of this matter might well be reflected in the very
role, scope, and mission of the college which may be in need of revision.
Assuming the commitment is made, an identification of the barriers to mo-
bility should occur and an appropriate strategy for addressing the problem

developed.

While the precedlng steps represent nothing new in institutional problem-
sclving, they need to be reviewed cccasionglly., Orne iinal step mot mentioned,

but necessary. is the summative evaiuvation of the process and product.

ERIC
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In conclusion, student mobility, both lateral and vertical, is as much
an environmental :nd attitudinal matter as it is a collection of policies,

procedures, and programs. Management must assure that the overall institu-

tional commitment remains viable and visible.

My




LATERAL AND VERTICAL STUDENT MOBILITY:
IMPLICATIONS FOR INSTRUCTIONAL AFFAIRS

INTRODUCTION

Mobility is a word frequently used in American society. Statistics are
collected, 2nalyzed and often quoted referring to the number of times we
move—frcm one location to another, frcm one job to another, from one marriage
partner to another, from one school to another, from one program of study to
another, Mobility (moving) is a way of life for many of us. There is gener-
ally = pbsitive feeling about the term mobility; it implies freedom-freedom
¢f cholce, freédom of movement, advancement, challenge and growth. Laék of
mobility implies limitations—-restrictions om choice, selection, movement,

advancement, possibly stagnation.

"Mobility" as it relates to students 1s so important that the Southern
Regional Education Board (SREB) has published a monograph on the subject,

Lateral and Vertical Student Mobility-An Essential for the Community College.

(It is essential for other colleges and universities also.)

Educational leaders in North Carolina have determined it an important
enough issue to have developed, in conjunction with SREB, this workshop
emphasizing the role of instructional affairs, student affairs, the univer-

sity, institutional management, and institutional affirmative action in moving.

students laterally and vertically in postsecondary institutions.

41




My remarks will just be a start in examining the role of imstructional
affairs in "lateral and vertical student mobility." Our discussion time in

small groups will te essential in continuing the process of determining this

role.

What I hope can be accomplished is that each person precent will con-—
sider the role of instructicnal affauirs in this whole process of student
mobility—the barriers we build to stop students' progression from course to
course, program to program, iﬁstitution to institution, institution to job.
The following then will be the objectives of this presentation:

1) To identify factors in instructional affairs that contribute

-

to lateral and wvertical mobility of students, and to relate

these factors tc students, faculty, programs, the institution,

and the state;

2) To discuss how these factors can effectively provide for

lateral and vertical student mobility.

STUDENTS

Let's start with the student. What are some barriers to mobility in the

instructional area that relate directly to students?
1) The students' lack of competence tc set cr to reassess

their goals——educational, career, and personal;

2) The students' lack of competence to be self-directed in

learning, problem solving;
5
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3) Lack of knowledge concerning students' learnring styles;

4) Students' lack of ability to make realistic program choices.

Student Goals

What dces goal setting have to do-with student mobility? Well, obviously,
if students have not identified aducational goals and career goals, there is

little opportunity for lateral and vertical mobility.

The ability and opportunity to reassess goais is as important as the
ability to set goals. At every registration period we are faced with students
moving‘from one program to another. At a recent meeting of the Florida Asso-
clation of Community Cclleges, a faculty member stated she had been sent a
roster of students in her program and, of some 30 students, she -recognized
only two as still being active in the program. We (Flo;ida State Department)
find in gathering inforﬁatioﬁ on students eanrolled in prcgrams that the col-
leges find it difficult to keep up with program changers. If students were
required to reassess their career and educational goals twice a year, prior
to new registration dates, it 1is highly likely that péoblems related to

changes 1in <urriculum could be minimized.

The Division of Community Colleges in Florida has been interested in

student goal setting for a number of reasons.

1) We have found, through the collection of placement and follow-up
evaluation information, that a large number of students are un-

decided, and may continue to resist setting gcals semester after
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semester. Mechanisms to set or reassess goals are needed on

the campus for students changing programs on a frequent basis.

é) We know that many students have goals other than job or degree
goals. These are legitimate goals, such as upgrading job skills,
obtaining sufficient competencies in certaln areas so that the:
student can obtain a job without completing a degree, or gaining

competencies in social interaction, communication, enhancement

of self-concept or self~knowledge.

Yet, too often, the legislature and taxpayer see productivity in terms
of degree or job placement, We need to identify other gozls students have in

attending cclleges and follow-up on the students' success in reaching these

goals.

The Division set up a committee of representatives from the colleges to
look at the area of student goals and devise a catalog for use by students,
faculty, administrators, counselors and perhaps, eventually, the legislature.
The catalog lists six broad categories of goals--Career Development, Personal
Developrment, Social Development, Academic Development,_Cultural Development,

Community Development-—-and then several more specific goals under these broad

statements. ,

For example, under Career Development there are specific statements, such

as "to determine a career goal, to develop ﬁanagement/leadershiﬁ skills, to

1"

take a course to keep current in my field"; under Personal Development, '"to

understand myself better, to focus on my personal growth, to focus on my

independence."
&4



We'bglieve the inctrument can be used by students to set and reassess
goals, byihcunselors in assiscing students in planning how to meet their
goals, by faculty in planning and modifying curriculum, and by administrators

in demonstrating accountability.

Such goal setfing activity can help bring program or curriculum goals
and student -goals closer together. Let me ;llustrate by‘s;ying that, in ré—
viewing placement information recently, we disco§ered a program with "no
completers" over a period of several years. Everyone left the program before
obtaining a degree because they could obtain employment. The probler was not
wirh program content, but with program length. One of the program goals was
to offe; a two-vear degree; the student goals were to stay in the program long
enough }o get a job, which was a year. The institution now offers a certifi-

cate after one vear of training in order to meet student goals and employer

needs.

Self~directed Learning

Abilities to be self-directed can increase the student’s opportunities
for both lateral and vertical mobility. A self-directed student knows how
to solve problems, acquire information, make decisions, develop study skills,
learn about self, seek employment, and plan st;ategies fqr meeting goals. All
of these capabilities help studenfs move through courses and programs and
reach goals. Students who can do things for themselves, who are independent

and self-directed, can do what is necessary to be mobile.
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The ability to become self-directed can be developed in a joint effort

between instructional pregrams and student development/student affairs

programs.

Learning Stvies

Students learn and preccess informationkin different ways. The formldable

N

task ig to identify these various styles in a manner that will have meaﬁing in
the classroom and to then develop imstructional ;trategies for dealing with
individual style. You may wish to review a summarf\pf learniné and teaching
styles and their respeqtive implications for classroém application as di§—

cussed in Findings (1974), a bulletin published by Educational Testing Ser-

vice.

One of the '"breakthroughs" facilitating student mobility is the work Dr.
Joe Hill has been doing for a decade in the area of cégnitive style mappings.
Though used around the country from kindergarten to graduate!school, cognitive
style mapping has been most widely used in commmity ceclleges in both dewvelop~
ment;l studies and regular classes. It 1s a diagnostic tool for testing,
then charting or mapping the information gaimed. This interpretative infor-
mation is shared with ??Ch student and a contract is developed that moves

the student into a learning format and environment best suited for him,;based

on his individual cognitive style.
L 3

~

An absolute necessity for implemeﬁting cognitive style mapping 1is faculty

and Staff development. Faculty (and the paraprofessionals, counselcers,
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librarians, and med_a prcduction personnel supporting them) must have a clear
understanding of the concepts and must gain experience in adapting their teach-
ing or counseling styles to the broad array of cégnitive styles represented

in the;r clagsses. They must adapt their materials, their methods and, in some
cases, their traditional roles to become planners, producers of materials,

and facilitators. Some of the things Patricia Cross and Carl Rogers gpd

others have been séying sdout "the new students'" and '"teachers' rolas as

facilitators" all come together in using cognitive style mappings.

There are some outstanding examples of such programs around the country.
We are particularly proud of the W.A.G.S. program at Pclk Community College

in Florida, and there are such programs here in North Carolina.

“ -

Program Placement

Program placement, 2 key factor in student mqbility, involves - =g
adequate information, or diagnostic tools to obtain necessary informacion,
so that students can make realistic program choices, the need for remedial
work can be determined, and placement can be made in courses or programs

where the instructional method correspondé with the student's learning style.

FACULTY

Now let's discuss how the faculty fits into the role of instruction in

student mobility. (What 1s said about faculty can be épplied to counselors,

learning resource personnel and paraprofesgionals, since all of these people

influence student mcbility.) .
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) ttitudes and philosophy of faculty can influence their interest and
willingness to help students move through programs. In community colleges we
often ask applicants if they underst;nd and are committed to the "open door
policy"~--it is easy to say ''yes" tc this question and vet demonstrate an un-
caring attitude towardvstudents or be unconcerned about their goals and needs.
Faculty ﬁay have a different set of expectations for "minority" students in
terms of academic ability and potential success. Such expectations may'
influence studen:t motivation and self-concept. Faculty should be aware of
their own teaching stvle and how that relates to the leaming style of their
students. However, matching teaching aad learning styles will not be of much

help to students if the instructor is harsh, rejecting and inequitable.

In the age of faculty "retrenchment', staff development is essential. In
FTlorida two percent of the state -funding for communitv colleges is‘"earmarked"
for staff and program development. It cannot de used for any other category
nor caa it be returned t- genevral funds at the exd of the year. Some colleges
in Florida are interested in the competencies faculty (and other staff) need
to do their job, and are using these competencles as a basis for evaluation -
and staff development. Institutions shouid consider what competencies faculty

need for promoting student mobility and then provide staff develipment programs

thar will neet these needs.

Educaters are pointing to the changing role of faculty from that of
disseminator of curriculum content to facilitator of student learning. Addi-

tional competencies are going to be needed by faculty to fulfill this role.

P
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It will be difficult for such changes” to occur without a determination of
what faculty need to be éble,to do, an evaluation process to determine if
they do have needed competencies and then a "staff develiopment" or ''growth

>

model" for faculty to obtain such competencies. ' i
PROGRAMS ' _ <

What are some barriers to student mobility in the area of prograwms?

l). Criteria for limited access programs may eliminate mincority students;

2) Each student must complete pregrams within the same time frame;

3) There are no mechanisms for assessing prior learning or e%periences
or giving credit for these;

4) No attempt has been made for articulation between pfograms within
and wifhout the institution;

5) No comsideration has been giver individualized or‘prﬁg;ammed
instruction; |

6) Prcgram outcemes or competencies have not been identified.

-

Certainly one of the most important factors in student mobility is ar "instruc-
tionail preczram' inciudiang the following elements: program placement; develop-
mental program; instructional methods and models; curriculum develcpment;

assessment of ewneriential learning; follow-up evaluation; and ccoperative

education,

Prcgram Placements

We mentioned placement in programs from the student's point-of-view. Omne
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aspect not mengioned was limited access proérams in colleges and universities
which obvicusly affect stadentﬁmobility-—students are seleéted<"out" of these
programs. We may have no choica in placiné limications on admissior. to certain
. '\ .
programs because of demand for the training or iimited placément opportunities.
However, criteria used in limited access programs should bé examined to deter-
ﬁine if they allow egual chance of entry for all groups seeking admission.
Tor example, in one of our limitéd access programs in Florida criteria was
set to determine which students would most iikely be successful in the program.
The admissionc committee selected only students at the 'top" of the list in
grades and test scores. No minority student was selected even though it was
determined that a number of minqrities had applied who could h.ve been success-
ful in the program-—they just didn't happen to appear in the top "10." The

process for selection to limited access programs should be reviewed s¢ that

there is not unjustifiable discrimination.

Deveicpmental Programs

Developmental programs may make THE significant difference in lateral
mobility for students. It may not be an exaggeration to say that facully
¢ .
attitude is the biggest factor in student success—-and, therefore, student
mobility—ir the area of developmental stiidies. Witbout specific training
or demonstrated aptitude, many teachers have less than positive attitudes, and

the students-—alréady accustomed to failure and with lack of motivation and

self-confidence——-react predictably.

This type of nontracitional student needs a nurturing but realistic
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As suggested in disczussing developmental programs, there are numerous
instructional models and wmethods that can facilitate student mobility.
Probablv the mos: important aspec: to consiier in helping students move

laterally and vertically is the Zetermina:ion of cutcomes or comp-tencies

tudents who complete programs. Stated outcomes or

n

zhat zre expected ¢
competencies halp students in waking program selections, and in understanding
what will be exp: 3¢ of thex when thev complete the pregram; a student will

v Zearn Tertter In a2 classroom setting where he knows what is exXpected

0f niz and tco what exfen:t he Is meeting these expectations. Z:ated program

"

ogram to program, either
7 or verticall - --7~-lyum modification can be aided through
S U R R rmance related to these outcemes. The

I icenmciiv B - zziize: alsc centributes o the prccess of

23858335215 STLTT 122 TLLITE
Identifiving zooz . .= -z_.. sy ~zmpetencies is an essential part ©F z

competency-sSassd DICZTET Manme cel o s aided by Thme TFu.d for the Imp..-vement
~% Postseccndar. Iducat.nt .o oiner similer agencies and foundations have
Zame emTansive stul o L. . Cozsncov-based education ¢r development of a

.. -ateriv-tzssZ Cur-siculun.  Colleges, such &s Mars Hill in Mars Hill,

arst lavolinz an. Llvern: {ollege in Milwazukee, Wiscoasin, have defined &
competentr-Sases curriculun In the literel grts.  Alverno has defined com-
~ecencizs, such as cevelor cTfectiv: communication skills, sharpen analytical
canerilities, fovel oo .~_ . ~rodlem-soliving skil s, develop a facility for
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Inquiries to agencies such as the Fund for the TImprovement

of Postsecondary Education;
Inquiries to business, professional, and industrial specialists;
A search of task inventories catalogs for the Task Inventory

Exchange Clearinghouse.

Other instructional models and methods should be considered in order

to facilitate student mobility.

Contract _earning refers to the develcpment of a contract between

the student and instructor (or committee) by determining program
(or course) outcomzs or competencies, designing strategies for
accomplishing these cutcomes and agreeing on methods of measuring

cutcomes. This is usuzlily done on an individuzl basis.

Mastery learning is reiated to behaviorist thecrv. It can be

employed humanistically. It consists of several elements: clearly
expressed objectives or competencies; mcdules co. wonrk that inter-
“wine to procuce desired results step~bv-step; (It is said that 90
percent of the students should be able to learn 20 percent of the
materiai 90 percent of the time.) relevant learning matefials‘and

experiences; anc foliow-up evaluation before proceecing to the next

modulr .

ot

n the

o

er—ztive

}-1

This has ceer fcund te be very effective as one al

rr

o

teacning-learning onvironment. Here agalin, the teacher is a key

- 1

fzctor. Many stucdents lack experience in self~directed learning,

>
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so the instructor should expect to lend a hand at first to

assist the student toward a successful experience. It can be

carried out as a class or by one individual.

Individualized instruction is an effort to adapt a course to the
learning rates of students by developing each unit of the course
on an individual basis. These modules become self-contained
instructional packages dealing with a small amount of subject
matter which form a conceptual whole, capable of Jstanding alone."
The student can proceed indepenceutly through each unit. Often
the material is transportable so that the student can choose a

time and a place to learr.

Computer interaction is alsc individualized instruction in which

the student interacts with a ccmputer in order to learn. Systems,

)

such as the SIGI system from Educaticnal Testing Services, have

been cdeveloped for career develcprai.. programs.

Von—-traditional formats, such as educational television, newspaper

~

courses ané the open college/university, can give flexibility to

programs that aid stucents in program completion and mobility.

Traditional methods_of instruction should not ce >verlooked &3

appropriate for aiding In stucent mobility. Students, particularly

clder students, often feel more comfortable with traéitional methods,

such as le~tures, sexzinars and tradit-onal lakoratories.

Q | 55;;
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Evaluation of student learning is essential teo sound instructional

development. Relating evaluation measures tec program or course
outcomes provides for criterion-referenced evaluation. Criterion-
referenced evaluation is replacing traditional norm-referenced
approaches when measurement of student learning is the purpose of

evaluation.

Curriculum Development

4 simple way of looking at curriculum development is in four stages-—-
1) Definition of objectives;
2) Selection of objectives;
2} Organization of experiences;

4) Evaluation.

As program and course objectives (program/course outcomes) are defined,
consideration should be given tc community needs and student goals. Curri-
culum content 2zoals and student goals should be considered equally in selec-
tion of course or progran objectives. The next step in curriculum development
is the organization of experiences to meet the selected course cr program
objectives. Student learning styles-and faculty teaching styles
related to the 'organizing experiences' in curriculum develcpment have

already been discussed. Curriculum evaluation will be addressed when we

discuss follow-up evaluation.

Assessment of Experiential Learning
Assessment of experiential learning can contribute substzatially tc a

56
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student}s progress-- through programs, from program to program, Or from
institution to institution. Through such mechanisms as CLEP, or institu-
tional exams, a student can receive credit when he changes programs or moves
from one institution ;o another. The Coopérative Assessment of Experiential
Learning, (CAEL) is a major -esource in assessment of experiential learning.
CAEL started as a cooperative project between Educational Teeting Service
and 10 task force institutions to develop approcriate concepts, methods,
procedures, techniques, and instruments for the assessment of experiential
learning and-s to validate such ideas, processes, aand meterials through large
scale tryout on manyv college campuses. During CAEL's first yezr, *“~ere was
"the effort to clarify ideas about the nature and value of experlential leam-
ing and about wavs tc improve the quality and the adaptability of available
assessment processes. CAEL now is emphasizing two major projects:

Faculty development;

Generating cperational models for incorporating experiential

i into an institution.
learnin to an institut

= -

CAFL has identified six stages of the assessme-t of the experiential

learning process:

v

1) The identification c¢7 college-credita-" = coumpetencies;

2) Articulation of experientizl learnin~ ° student's academic programs;
3) Docu- entation of learning outcomes;

L) Measurement of the level of competency acquired;

5} Evaluation of the outcomes for possible credit;

6) Recording the learning outcomes in the student's transcript.
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More information can be obtained by contacting CAEL, American City Building,

Suite 208, Columbia, Maryland, 21044, 301/997-3535.

Follow=Up Evaluation

Follow-up evaluation is a method of determianing the effectiveness of a
program of instruction by questioniag former students who have completed the
program, studenﬁs who withdraw, employers and college faculty. It is a
process by which institutional personnel can determine if their students are
being adequately pre-ared to do what is necessary to perform on the job or
at the upper level of ccllege training. Follow-up evaluation can providé a
guide for making necessary modifications that will‘hel; retain students in )

-

rograms and mcve students vertically and laterally.
P Y ao Yy

Cooverative Educaticn

Some communityv colleges meke provision for limited credit for on-the-job
or cooperative education experiences under certain well-defined conditionms.
For some students the experience is also a maturing factor which may enable
the student to review career goals and to modify his course program acceord-
ingly. 1In this respect cooperative education may contribute to student mo-
bility, particularly in the non-transfer fields. The offering cf mini-
courses rayv also serve the purpose of providing exploratory experiences for

students who have not settlecd firmly upon a career choice.

THE INSTITUTION

The role of instructioral affairs in student mobility &s it relates to
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the institution concerns needs assessment, mission, philesophy, facilities,

and policies.

Needs assessment relates to the examination of community needs so as to
determine the appropriateness of courses or programs. Community needs give
direction to development of program and suppecrt services. The institction
should have a stated commitmeﬁt to student movility as a part of the instruc-
tional philosophy. The missicn and objectives of the institution should zé—
filect such a commitment. Facilities should be flexible, creating an environ-
ment that students will see as ''open.' Facilities for individualized imstruc-

tion and cther non-traditional modes of imstruction should be available.

The cbjective of achieving lateral and vertical mobility for students in
postsecondary institutions justi.les an institution in examining its policies
and regulations in terms of their impact upon the mobility factor.

1) Academic regulations should provide for lateral wobility with

minimal loss of credit thrcugh penalties on change of program.

2) Probation and suspension should have provisions to encocurage
rransfer, whea justified, from one curriculum to another as an
cption to dropping out of school.

3) Students are most 1ikely to succeed in cqlleges where policies and
programs are developed and implemented b;‘;gE‘Eetive participation
of all college personnel and by lay reople and representatives of

community services.
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4)

3)

7)

8)

Lateral mobility is most flexible where the original and

final objectives of the student are both transfer oriented.
Vocational and technical curricula should be planned to

include as many general education courses as possible consis-
tent with the objectives of the programs. It is suggested

that efforts be made to provide for at least 25 percent of
vocational programs to be in the general education areas.
Mobility is enhanced if”grading concentrates upon competencies
learned or possessed rather than upon normative grading systéms
in those fields where competencies are th; educational goals.
Policy should reflect this grading practice.

Policies relating to credit for experience and by examination
should be clearly fcrmulated and made visible.

Clearly formulaged and published relationships with other
institutions on transfer of credit and articulation are of

the highest importance. Special arraageuents for artiCulafed
and interfaced occupational and specialized degree programs
should be developed and clearly stated. There should be jointly
planned degree—ladder programs. Shared resources between insti-
tutions as well as shared faculty mav enhance vertical mobility.
Articulation agreements are important with feus-year colleges
but also with technical instituticas and with vocational programs

in secondary schools. North Carolina has shown real leadership

-4
in this zrea.



THE STATE

The last area to He examined in the instructional role in student mo-
bility is the state. State agencies related to public colleges and univer-
sities vary in the amount of influence they have upon the formation of
policies and the definition of procedures. In some cases their impact is
limited to exerting influence and leadership; in other states these agencies
may have authority over certain designated policy matters. In either case
the state agencies may eiercise Jeadership in promoting actions which will
enhance student mobility.

1) Stzte agency personnel have the opportunity to Iinfiuence

the development of state laws and regulations, sta;e ac-
creditation standards, accountability.standdzus, =nd otheriﬁ
pclicies and procedures related to student mobility.

2) In its monitoring of college pfactices in such areas as
equal access and equal oppcrtunity, the state agency can
identify and disseminate exemplary practices which contribute
to mobility.

3) State agency personnel can encoufage coordinated review of
articulation mechanisms statewide with the goal of improving
student movement between community colleges and senlor insti-
sutions and between community cclleges and technical institutes.

4) State agenciss can organize statewide workshops oﬁ student mo-
bilisy and provide consultants to assist institutions in implej

menting policies and practices which improve the mobility factor.

North Carolina is the first state to do this.
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5) State agencies can make studies of the impact which the
modification of state regulations will h;ve upon sound
educational practice as well as upon improving student
mobility. )

Finally, administration should take 1 “~rship in involving faculty,
counselors, and other appropriate personnel aeeting the needs of students -
as related to student mobility. Too often faculty address one part of the
problem—the curriculur, while administrators .formulate instructional policy
and counselors work with students in setting or reassessing goals. These

activities may be done in isolation without adequate communication or joint

effort. .Student mobility might be greatly enhanced if a team approach was

taken in solving student and institutional mobility problems.

CONCLUSION

The provision of mechanism/strategies for providing for lateral a ..
verticalvmobility has been accepted by postsecondary education as an essential
function which will be fulfilled. The basic guastiow Is whether or not we
are really fuifilling this function on the cac. .. .- we review each of the‘
areas relating to the role of instructional affairs in student mobility--the

student, faculty, programs, the institution, the state-—~there are components

in each of these areas that we can pcint to and say--Yes, we are really making
progress in helping students identify goals, in assessing prior leamming, in

articulating programs, etc. The questions remain then "What is not getting

done at my institution or at the state level to provide for student mobility?
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What are we personally doing to build barriers that prohibit students from
moving laterally and vertically? EHow can my institution improve its capa-

AL}

bility to provide for maximum student mobility? You may want to address
these questions in your discussion group, or when you return home to assess

where you are in providing nechanisms in the instructional area for student

mobilicy.

I might say irn closing-—that student mobility in a college is dependent
upon a continuity of services to students which begin before they enroll and
which extend beyond their departure from the campus. These services must

extend beyond theory; they must be a practical reality cn the campus if

student mobility is to be achieved.
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WORKSHOP EVALUATION

The evaluation questionnaire was designed so that the responses from the
participants would be most effective for planhing continuiné workshops. Re-
sponses, which are reported in percentages, were submitted by approximately

eighty-two percent of the participants who remzined in attendance throughout

the proceedings.

I. Background Data. Please check the category which applies to you.
A. Position:
50.6 Administrator
54.6 TFacuity Member

Other Staff

[
r~
“

B. Instituticnal Status:

82.8 Two-year Institution

17. Senior Tnstitution

(a5

C. Work Group:

£8.6 A
51.4 3
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