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FOREWORD

. .
A guide like this cannot cover'all situations found in a state &o
varied as Pennsylvania. Rather, conclugsjqns should be viewed~gs attempts
to provide the best of current thinking with regard to programming and

to concur with Pennsylvania. law, regulationa and standards, New progtams

developed according to this guide ghould help enhance program quality.
. o . '
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cial provisions for gifted children and youtrh demonstrate the
concefn f cirizens, legielatora, and educators for glving young pecple
of school age the opportunitiea they need for developing their owm
carabilities and talents. Thesg provisions contribute t~ th- fulfillment
of individuals as responsible, creative human belnge: to the strengtheni-»
of our democratic soclety; and ro the improvement of our wav of 1ifa.
Benefits from programa for gifted children extefid td orher rhildre-
as well. School district personnel throughout Pennsylvania have stated
that their efforts in developing and main€aining programs for gifted
students have 1mpr9ved the tdtal educational programe of the disrricts.
This improvement has come abnut, and can continue fo come about, becau"’
of carefu) identificarior of children with rertain characteristics anr<
abi;ities and becavre of the platemenr of thaag rhildren in guitahle
Progrsms. s .
' i . . . \
Programs for gtfted childten fit. Intp the spegtrum of special b
programming for sll cliildren who have speclal learning needs. These
programs are. logical manifestatidns, of our contern for individual differenecn,
for equality ‘of educational opportunity and’for the qptimal development
of each child. By recognizing and educating the glfted as a group with
identifiable diffe¥ences (capabilities, intereste and needs), tBachers
and school administrators can plan educationa) programs to.fit ‘the ;,
individual needs of extremely able persons aqd‘at the same time include
experiences that help: them dPVelop thétr problem nnlving and creafive
aBilit‘ies. - . e . s
School diatricts ndt only speciﬁy objectivea adﬂ plan apecial
" facilities and provisions but also determine how such programs. areito be
evaluated.. These plans include alternatives' from kindexgartennthrahgh*
grade 12 &nd from which an individualized educgtfbnaltprogtem A{I.EAP.)
for each gifted child will emerge. In-servicg edacatibn is ‘d'hecegsity--
.both to help teachers understand tha gifted c ld “and to‘enable thetn to
motivate, and facilitate the development. of studentb adalytical' evaluar{xe
and creative akilla as evidenced in on—godng I.E. P. 6. < .

“(

The recogﬂition of individual differencea among children and the':
attempt to educaté each child.fn terms of atrengtha and potehtialﬂtien ﬁ
are key features of American educatipnal prattice. Evideﬁbe of the -
special needs.of the gifted child is sqmetimes subtle atid relatiuely
inconspicuous. Because there is some difficulty in making necesaary-and

S desirable curricular adaptations to the spé&cial needs of, gifred children
the American school, according to scholars and.behavioral acientiata,
must give more effort to recognition and development of guitdbl2 educa- _:
tional provisions for.the full range and diversgity of the gifted child’ |
capabilities. This effort ahall result in increaaed’ﬁroductivity

3

&
All pertinent objectives of differential education for the gifted
should be especially defined‘and formulated. The implementattbn of
" these objectives calls for a modified curriculum 3s well ss for:

\ PR -

1. A modification in the typical organization and saheduling of
the school day-_
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Tailerad {narructional materfala and me*hnda.

Competenciaa {n teacher preparatisan and apacifi{r 1 cachay
gelection,

4, Education of the community Far asuatained ennperation. undar
stonding and msupport,

The challenge is to turn these \objectivea into practi<e throigh d-vel v~
and use of tndividualized education programe for oach ~hild. wirh rhe
pertodic ¢ffering of due process to parents.

{

For society’s potential innggators, the humane consequences of
knowledge need to be an integral element of learning. Social concern is
the contéxt for all studies; otherwise, gifted youth will esk, "Knowl ‘e~
for what?"” Anv program rhat reflects rhe developmert of c'tivens wh~
possess g_w prromabt. y{ewu of thaly Intellerrnal tralons 1 b oy
anighted. -




T, Pupitls

A Admicaicne Crirvbria

Tn Pennaylvania schools, I[dentiflcetion of the wentally gifted 18
baced on multiple 8-~reening criterla and individual intelligence teatint
by certified achcool pesychologists rrior to rlecement. Dnetermining -hi-
pupi{la ara to be teated 1nvolves a thorourh g udy of the background an
record of the entire atudent popmlation.* 1In screen’'ng sc'onl data t
laocare cendidat-s for individual teating, the ~~hord araff A tovmtonn

ti-" "ty {ono tha lighe of auch facror~ aa:

! Croup Tntelligence Teat Score: Those with a grour T Q. sc~:
of 130 ~r better are likelvy candidateoa, However, 1f other
factors show potenriaglity, group teet T Q. may be 'owe:. A
knowledve of fest ceiling 10 helpful 1n estimati-s *h SRS
of thia crarg@ aa nna nf tha ﬂrroaniﬂg rritoria
Achievement Test Scores: Standardized norms are used {o mncr
achievement teste. High abllity if usually indirated by _
scores twn grade le-els above *hat of the pupil, rr ~ perrentile
rating ~f »sbour 90, Agai», it ig helpf1 f~r one to krow the
celling ~f the tegt to be able (~ Tudge tta valtue ae n noroct-r
criterta for tha giferad

School Records: Pupile with consistently high marks may be
gifred, bt thie factor muat always be studied ro derermine 1F
matks are influenced by rondiedons other rthan native abi14ty

Teacher Observationg: When clearly understand the nature of
giftedness, their observation of children in the classroom can
vield invaluable insights. Use of checklists for recording
pupil traits of the gifted and anecdotal accounts ~f signifi: ~n¢
pupltl acrivities and abilities must be considered. Teachars
1nat for rhese characteristics of the gifted:

(2) High Academic Achievement - The gifted student may shbu
as murh unevenness in subject matter abilities as o
other children, but overall grade point average is nsuallv
high. He/she requires fewer detailed and repeated
g fnstructions and often anticipgtes them. He/she works
e teadily wdith symhols, sucrh ag words and mmbera, {fnaread
of diréct experience and actual objects.

»

{b) Advanced Vocabulary and Reading Level - The gifted student
- has a large vocabulary that he/she-uses easily and accurrtely
He/she retains what he has heard or read witheut much
rote or drill. He/she uswally can read books that are

. * Speclal conditions such as physical Pan&icaps, emotional digsturbance,
and deprived background may prevent a pupil from demonstrating the
characteristics described in this chapter. Giftedness may be
identified in such a pupil by skilled observation, and there i=s
a rich field of patential giftedness to be explored im our schools.
(Refer to II. Pupils, Sections B, F and G.) !
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two or more yearu In advawce nf rhe veus ~Ff the <1 wn
ueually reads at an early ago

Exp?eanive Fine Arts Talant - The gifeed student'; wide
range of intereets stems. from a vivid imagination.

He/ahe visualizes actions and things from descriptions
and frequently createg original etories, playe. poet'y,
tunes and aketches. He/ehe cavn uge materiale, wards oy
ldeas in new ways.

- x

Wholesome Personal-Social Adjustment - The gifted g*udent
adjusts easily to new sssoclates and situstions, 1o alurt
and keenly observant and responds quickly. He/she

posncasen a keen sense of humor and incorporatesm suggeas ! ns
from othere into his/her own thinking end actiona.
Companions are often one or two years older, but they
recognize the gifted student's superior ability in planning.
organizing and promoting. The gifred also dieplay evidon o
of emotional stability in’'ordinary behavior.

.
Early'Phyaical Competence - The gifted atuder® ig usually
characterized by early physical development; tjeu tend t-
be taller and heavier and to have fewer physical defecte
They not only enjoy outdoor games but excel 1n them.
He/she usually enjoys. superior health and, as a result.
has fewer absences from achool due to illnese.  He/she
generally possesnen e@peclally good eyé-hand caordinatir-

Superior Inteflectual Ability - Gifted students exhibir
superior ability in reasoning, generalizing, thinking
logically and comprehénding. They can perform -highly
difficult mental taékh and learn mnore rapidly and more
eagily tham most children. These children also have a
longer concdntratibn #pan, and they are keenly- aware of
processen In their efivironment. :

Effective Independent Work -~ The gifted student displays
competency for effective independent work by evaluating
himself/herself and modifying his/her behavior accordingiv.
He/ahe posmesses muperior insight into problems, i8.not
eaglly distracted, and is less prone to change his/her
mind on¢e an opinion 18 formed. Such students show thelir
ef fectivenens by applying learning from ome sgituation to
more difficult situations.

Persistent Curiosity - The gifted student displays deep-
seated Iinterests. To gratify this insatiable curloeity
he/ahg may enjoy using encyclopediaa, dictionarien, maps,
globen and other referencee In addition ‘to original
source materials.

Strong Creative and Inventive Power - Gifted students
posseds Intengde intellectual curlosity, imagination and
creativity, They have unusual power to mee new structures




and pruccsses and to expresd thege visions in spesking,
writing, art, music, or gome other form. Thelr work ha-
freshness, vitality and uniqQuenega. An individual may
¢reate new ldeas and subatances or may invent end butld
new mechani{cal devices. He/she sometimes runsB coun’er to
tradi{rion and continually questiona the status quo. —~hi-"
teads him/her to do the unaxpected gecacionally

Speclal Sclentific Abiliiey - The gifted student with this
sort of talent will use the scjenrific method of thigkin
He/she wiltl employ sound reesearch mechods and will greer
sclenrifilc concepts quiékly. He/she will be curiocus
about the natural world, fe not eaaily diBCOuragod by
fallure of experiments or projects and will aeek causes
of fallures. He/she will Bpend much time on special
{rndividual rrojects, such as making a collsction, ronear.
a radin, or making electyonic computera.

High Energy Level - The giffed student® usually very
emergetic, undertaking arld completing task after task.
He/she participates in variPus extra-curricular acerivt: ' -
holds leadership roles and frequently concentrates -
long-range, unattainahle and vaguely defined gnals

Demcns trated Leddership Abiliry - The gifted student
displays ability to-help & group reach its gosla. He’/she
often will Improve human relationshipe within a group »»!
will achieve prominence by individual effort. He/she
enters into activities with enthusiasm and 1s able *~
i1nfluence nthars to work toward deeirable goala.

Well-developed Mechanical Skills. - The glfted srudent who
possesses mechanical abllity may be idenrified by unvsual
manipulativé skills and spatial ability. He/she perceiv~~
a visual pattdrn complete with details, similarities and
differences. Hejlshe excels In craft projecte and is
interested 1n mechanical gadgets. devices and machines.
He/she comprehend®? mechanical problems and puzzles and
likes to draw plans and sketches of mechanlcal objecta.

Initial Identificarion/Rdfferral of Candidates for Gifted Program

Each schd®l district should develop a list of possible
ﬁlfted students from the total acho~l population. uvaing criterdos
based on avallable pupll data.

This list of candidates should be developed from sevaral
of the following criteria:

1. Scores of two or more years above grade placement on

nationslly normed achievement tests (e.g.. Metropolitan
or Stanford Series, etC.).

-6 -




School recorde indicating unusual ability. .

Group intelligence acorea which are part of school diatric
pupil records. ’

'High acorea on teacher checkliéts for idenkifying gif ted

characdteriatica such as

(a) Local checkliats, auch ap those developed In Bucks
-County and Berks County. ‘

(b} Standardized checklista, for example: Renzulli-
Hartman Scale for rating behavioral characteristics
of euperior students; California Checklist for
Primary Grade GifCed‘SCudenta; Science Research
ﬁsspciate List; Dade County Talented Puﬁil,ChaIACCeristics
Scaleand Bloom and Krathwohl Rating Scale for
Intellectual Development Skilla.

L

References or referrale from parents, peers, community
agencleea, etc., based on reliable data. For example:

T

. -~ North Carolina Parent Nomination Forms

-~ Rockford, Illinois, Parent Queationnaire For
Kindergarten Children *

Ly
An aid in further acreening is arranging the liet of®
candidates in priority order from highest probability to
lowest probability on the baais of weighted multiple
critenda, .

L -

Screening Based on Initial Identification/Referral

1

Screeﬂing for giftedneess can take many forms and diverse.

approaches. Some of the approaches to scréening are:

1.’

4 .
Screening by a professional team (supervisor of gifted,
schﬁol peychologiat, guidance couneeldr, teacher(s) of
gifted, etc.) of thoge items contained in the student
profile should then be made to drop the least likely
candidates.

5 .
Further ecreening ehould include further testing by
inetruments designed aspecifically for the gifted in areas
of cognition, affective domain, peychosocial adjuetment
and/or creativity.

Téscihg,lnformation:




{

- .

3. anitivé Tests for Measuring Thinking

a. Convergent Thinking . J

s o B
e * Group Intelligence Teats - if not administered in
basic education and included ag a referral criterion.
Examples: \
\

- California Mental Maturity )

) Ceiling I.Q. measured})

) approximaiciy 145
- Otig-Lennon : )

In the tests listed, upper level I:Q. scores correl.ic poo. ., wiin
individual psychological test gcores and asgessment.

. b. Divergent Thinking
(1) Creativity tests. Examples are:

~Torrance Tests’ of Creative Thinkiﬁg ~ Verbal
(Grades 4-12)*

~ =Torrance Tests of Creative Thi:l: > - Figural
(Grades 1-12}

_ =Guilford's Tests of L.zocivity - Verbal,
Figural
(Grades 4-6)
Intellectual Maturity. ~“An example:
-Goodenough-Harris Drawing Test (Figural)

4. Affective Tests for Measuring Feeling

a. Convergent Teats
(1) Character and Personality. Examples:'
—~Early School-Persbnality Questionnaire {(grades 1-3)
~Children's Personality Questionnaire {(grades 3-§)

-Jr.-8r. High School Personality Questionnaire
(grades 6-12)

—California Teata of Personality (grades K-12)

*Suggested grade level usea.




Self-Concept. Examplesg-
"How do you Really Feel About Yourself?' (grades % 17
-Tenneggees Self<Concept Seale (gQades 5-12)

- Se1f-Covcapt 20 a l.earney, Elementary Scale
(grades 3-12)
Secondary Scale
(grades 7-12)

Divergent Teszg_ Examples:

r ’ 2
-Barron Welsh Art Scale of the Welsh Plgnrp rrefevenfq
Test (3radea 1- 12) .

—Personality Rating Scale (grades K-12)

—Prbachool Academic Sentiment Scale (grades ¥--1)

»

Interestd, Observations, and Social-Emotional-
Adjustment Appraisalsd. -

Examples of teacher observations, student sglf-
inventories, and other devices may he found in the following:

]

a. Rice, Joseph P., De%elqpigg_Total Talent, Springfi-id.
Illinoia:

Charles C. Thomas, 1970.
pp. 199-703, InteEfst-Performance-Capability

Checklist

Physical Development Instrument
Social Development Scale
Emotional Development Appraisal
Parent Inventory

Williams, Frank E., A Total Creativity Program

Englewood Cliffs, New Jersey:

Educational Technplogy

Publicdations, Inc., 1972.

Volume I, "Identifying and Measuring Creative Potential"
Volume III, "Teacher’s Workbook'" (Liats and checkliste
of pupil thinking and feeling behaviors)

¥

Meeker, Mary N., "A Rating Scale for Identifying
Creative Potential”

D.  Individual Psychological Testing

Selected students should then be scheduled for individual
psychological testing by a certified school Psychologist.




Tadts may fne Tuda:

CRILING I.Q. MEASURED
NAME (APPROXTHATFI V) -
WPPST ~ Wechsler Pre-SchoolfPrimafy.Rca]o of Tntelligoene~
(Pre~School-K)* -

WISC-R - Wechsler Ihtelligéhce Scale for Children (K -1M
WAIS ~ Wechsle# Adult Intelligence ‘Scale (10 to Adulr)

Sranford-RBinet Intelligence Bcale (K-12)

€. Final Evaluation and Placement

t. Individual psychological test resulrs nhond he uaed ag -
final consideration for placement. - ;

Placement 1s based on all sereening criteria, plus an

I.Q. score of 130 or mor® on an individual psycholbgical
test. Placement can be conglder@d for exceptions to the
individual psychologichl mental measqremenc acore 1f the
professional team feels that other screening criteria in
the student's profile scrongly indigate sgifted potentrial.

If the student 18 eligible for gifted provisions, an
I.E.P. (individualized education program) is developed .
according to available program alternatives and placed in
the student's profile as & basis for differentiel and
appropriate education agreed upon through due process and
parental I.E.P. involvement.

Provisions for the Culturally Deprived or Diggdvancgg_g Gifted
Student

Maspive efforts have been directed toward oVercoming the
inadequacies of educational programming for the culturally
disadvantaged, but relatively little attention .has been devoted
to disadvantaged youth who have unusually'high\ﬁqufcials for
learning and creativity. One stimulus for the présent concern
for .the education of the disadvantaged is the belief that
children from low-income, athnic, and racial minority groups
congtitute one of the nation’s largest umnined sources of
abilitien.

Culturally disadvantaged children aré aiffiCult to identify.
The position may, therefore, be taken-that many of these
children’s intellectual talents have been dépressed and cannot

*Useful with most children in these grades. Reference to age uge is
in the test manuals.




“be.ddentified in the same way that those of children who have
received entriched cultural advantages can be identifed.

Regearch shows that the devaloggtnc of intellectual
potential is directly related -to motivational,and personality
variables, environmental-conditions and the instructional
program.

Idencificatioﬁ procedures, especially those invglving
etandardized intelligence tests, may prove to discriminate
againat the poor and-culturally dif ferent.

The}efore, the 1dentificacion of gifted children and
youth within disadvantaged populations is not amenable to
simple solutions. Rather, it involves iesues auch as racial
and geographic isolation, socioeconomic class, atudent interaction
and community control.
The priority question is, basically, how to provide for
the wide range of individual differences in any “achool population.

The following identification proceduree are suggested:

1. " Make a deliberate search for dieadvantaged children
who exhibit above-~average ratings on the usual IQ and achievement
teats and identify them in their-early achool years. Provide
them highly enriched learning opportunities, esuch as those
normally available in middle and upper socio—-economic families
who emphasize verbal interactions, cause—and—effact learning,
and conceptualization and generalization from experience.

. 2. .Devise qbservation instruments and rating scales
which aetaff members may be taught tos yse, when esearching for
the special qualities of social leadership, creative problem-
solving, independent judgment or logical thinking demonatrated
by actions, not worda.

Employ individual evaluations of these students by using
multiple criteria and then program them according to their
individual cognitive and affective needs.

3. Maintain a continuous identification—-awareness
process among the staff for thoee studentg who are slow to
develop their strengths or who repress evfdence of their
abilicy.

4. Once children are identified as exhibiting exceptional
potential, alert parents and etaff to the atudents' needs for
wore complete uee of their abilities. Both teachers and
parents may need to enhance the self-concept of these gifted
atudents.




‘

5. Maintain an up-tp-date file of ppportunities avatflah'
to disadvantaged talented and gifted youths who intend to
pursue further educatien. Appriee the students and their
parents of'appropriate pfbgramming and application procedurer
for these opportunities and scholarahips. Work with college
‘admtesions offi¢ials to realistically modify programs-to ffc
the needs of "high rinkﬁ bur astrongly motivatod ptudents.

“In recent yearB, wany school syatemé have misinterpreted
the lohg overdue concart, for the educationy of poor and minortty
gtudents as meanifig that rograms for the disadvantaged muet
take precedence pver; provisions for the gifted. What is
needed rfow is‘h-cleat&ﬁffirﬁﬂtion by educators and cowmuniti~e
that they are r~oncerned with the developmant of Poranrial of
al1 kinds.

Since gifted and talented individuals are found in all
groups, there is no need pt Justification for depriving stu’
of opportunities. Nor ig there any bagia for not providing
the digsadvantaged gifted student special opportunitiea the*
are ‘esgentially compengatory in nature while matrntaining
standerds ?f extellenceé.

-

Mefitally Gifted - Handicapped '

Mbst school- organizacionsl patterns for the gifCed do not
include giffed handicappad children, i.e., the orthopedically
haridicapped, hard of hearing, deaf, visually handicapped,
blind, learning disabled, and emotionally disturbéd. in their
screening and gelection for gifted provisions. Too often the
handicap is emphasized rather than the setrength.. At worst,
there have been inetances when gifted and emotionally digturbed
-adolescents are being . taught with procedures better suited for.
mentally retarded youngsters.

;. Strength should be cultivated, pdfticularly in the case. .
of the deaf and/or blind child, for the distractions which
inCrude.upon he majority of . these gifted children are less
evident.”” NumeXous instances Gan be c}ted of handicapped
. persdins who made outstanding contributions to society. If the
" self-image 18 depressed arfd léarming opportunitdes are limited
during school years, a valuable réhoprceahas been wasted.

.- o : - .

Yoingsters who are trested ae disabled will tend to
become 80, while the youngster wh¢ 18 challenged and encouraged
may take pride in his/her uniquenéss and may well produce
original ideas and accomplishmenta. . .

. Thé provisions discusged in thig guide should apply to
the gifted handicapped throvgh 1EP's.




‘ﬁ; . Tslsnted: Governor's School For The Arts

1. - DEFINITION: Artietically talented, school-age persons
T are those: who consistently dieplay creative patehtial at
an eafly age and later develop akills and outstanding -
atilitiaes to perceive, understand, create, perform and
respond go artistic activities; and who need differentiated
educacionvor services beyond those provided by the réEL]ar
'school system in order to realize their potentialities.
Five majoz £éctors distinguishing the artistically talenred
student are:
1. Fluency of -imagination and expression--the freedom
with which the child adapts his/her ability to the
diverse situation.

A highiy"developed gensibility for spatial distribnc 62'
and organization, often emphasizing rhythm and
movement. 5 -

."

bring into exiaCence constellations or events that
did not exist before.

Directnsssﬁof'eipression which hanifests itself when _
an experience 'is in tune with the child’'s desire to
express it wisually.

A high degreeéoffself—identificacion with subject
matter and medium--an inteneity of feeling for the
medium, -.

Philosophy and Racionale:

Historically, schhd&s have dealt with the arts in a
very limited way, principaitly a‘recreation or as an
exposure of all students to several areas without provisions
for the development of. specialized abilities. Meaningful
experiences in dande ‘theaCet, photography and filmmaking
are limited. In art,: m&sic and d creative writing,
students are generally frustrated by time and space
conscrainCs, the lack of equipmenc and’ facilities, and
limited exposure to master ceﬁ@hers or drtists.

It is apparent.CO educacional scholars and behavioral
scientists that many artiscically talented students are
perceived by their peers as being “different.” The
students often say that they are "pisuhderstood” or that
they feel “alone”. That these stnﬁents Jmust have a time
and a place where they can meet each other is of paramount
importance. At such a place. they can. discever tﬁey are
not .alone, but that other arcistically talented students
do exist and share the same kinds of fealiggs, attitudes
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and amxleties. Living and working in an environment thet
provides for artistic freedom and encouragend creative
thihking grmd~action reaffirm thelr positive convictions
and enhance their seélf-images. Here they can diaecover
that 1t is "okay"” to be creative or talented.

Aware of thé need to ident-}y talented students and
correct the Imbalance of artistie oppoftunities in the
schools, the. Pennaylvania Department  ¢f Education's
Bureau of Curriculum SerVices and Bupeau of Special
Education, in conjunction with the gtate's 29 intermediate
unitg, have gdeveloped“-and sponsorad-the Penngylvania
Governor’'s School for the Arta. FEach summer the school
of fers a unique living/learning experience to a sglected
number of the Commonwealth's most talented high school
students 1n the arts, including handicapped students.

The Governor's School recognizes that highly talendted
students in the arts possess extraordinary potential for
developing similar talents in their peers and communitiee
Opportunities for these students to exercise this potential
for leadership are seldoin provided in Pennsylvania echools.
For this reason, a major part of the Governor's School is
directed to classes and workshops in which the student is
helped to discover his or her full potential for leading
others in examining etrategies which the artist/leader
can employ in marshalling the talents of others, and in
developing a model to be implemiented in each student’s
school or community.

History

Pennsylvania has been conscious Bf preserving and
nurturing the talent of its children for some years. In
1967-1969 the state, as the recipient of federal ESEA
money, established summer arts programs for high school
students at Temple University's Ambler Campus and at
Westminster College.

After a four-year search for support, funding was
obtained for a state-sponsored program through the state
Bureau of Special Education in 1973. With speclal education
funds distributed in the form of scholarships through the
29 intermediate unite in the state, the Pennsylvania
Governor's School for the Arts was established. Handicapped
students were, and continue to be, funded through a
.federal ESEA grant.

) Selection is made through application and audition
Application brochures and posters are disseminated
through the intermediate units to all public, priwvate and
parochial high schools. The intermediate units, following
Governor'’s School guidelines, select the best of local
applications. Semi-firalists are then invited to attend
N — . .

-
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auditions/interviews hald at atrategic locations throughout
"the gtate., Final judging 14" conducted by Governor'e

School department chairpersons arnd guest Bpecialists in
each field.

Major Gdals of the Governzthh School

a, . To enable each artiastically talented st lent to

: refine his or her potentill through intensive. and
extenaive learning expe;iepcea which are beyond the
capability of traditional school curriculum.

To enable each artistically talented atudent to
explore his or her potential for developing skille
of a high order in a field of the arte other than
that in which he or she has concentrated and to
apply these new skills and understandinge to hie or .
her tota% personal and artistic developwent.

To enable each artistically talented student to _
realize his or .her potential for creating new worke
of art in both individual and group eituaticns.

* To enable each értiatically talented student to
realize his or her potential for furnishing leadership
‘for arte programming in his/her achool and community.

Goals and strategies are developed apecifically in
wusic, art, drama, dance, photography and creative writing.

Participation of handicapped atudenta is actively encouraged

and each year the Governor'‘s School hoats a number of

them. Except for a staff of interpreters and mobility =
- experta who attend to their specialized requirements,

these atudents participate in the same programs as nonhandicapped

‘students. In addition to their artistic growth, involvement

in the dchool is usually their first real social experience

with theix nonhandicapped peers. The opportunity for

nonhandicappedwstudents to live and work with their’

handicapped peets is equally rewarding.

Y

'Continuance '“

-+

p
A}i due proceSs, Righq—to—Education procedures apply for the
‘hhntally gifted (Titlé 22,1Qh¢pter 13, Part III sec. 13.31-
.13.33), as do all I.E.P. pitocedures outlined in Generic Standards.

“.Withdrawal

K

All due process, Right-to-Education procedures apply for the
mentally gifted (Title 22, Chapter 13, Part III sec. 13.31-
13.33), as do all I.E.P. procedures outlined in Generic Standards.




“T11. Bducational Management

-

."/

‘A.  Reimbursable Special Educatidon Programs

Such programs and services curricula meet all regulations

and standards of specisl education for the gifted:

1.

Program organizatlon includes one or mdre of the fonr
special education alternatives (see III, b, 2.)

Classes, resource rooms and 1tinerant'prograﬂz contain
only those students who are gifted according ¢ mandates.

Program plan ig approved by PDE.

Curriculum content, pace and depth -are designed specifically
to meet the individual needs of the gifted.

Curriculum is based on recognized, researched educational
theory for gifted children.

Curriculum -goale encompass both cognitive and affective
domains and involve thosk teaching strategies which
address the higher levels of intellect: cognition,
ifnvergence, divergence and critical analysis.

‘All program curricula is demonstrably different from

local regular education in goala, objectives, depth,
breadth, pace and instructional materiale; and it emphasizes
variety, creativity and excellence through use of original
sources, '

" Curriculum 1s conatantly monitored, evaluated and changed,

when necessary, by a staff trained and experienced in
glifted .education and theory.

Non-reimbursable Regular Education Programs

1.

The following can be aSplied for those gifted atudents
whose appropriate program is to be constructed from both
special and regular education alternatives:.

Accelerated and/or enriched regular education programs
which are flexible and open—ended and which can be used
as part of a gifted student’s IEP if so indicated by
current levels of student achievement and potential,

Such programs should be described and approved as part of
the IU/SD special education plan.




programs might include, buf are not 0 be 1imirad

Advapced placement courses”*

Honors courses

Subject acceleration
Subject enrichment
Rarly entry to achool
Grade~skipping
2. Telescoped or mini-courses
h. Independent atudy

All regular programs, and accompanying adjustment in
scheduling, should be closely monitored and evaluated by
a staff team with background and experience in gifted
education. - ;
All regular education alternatives should be a part of
the IEP-due process procedure.

Regular curriculum should provide for guidance and counseling
services commensurate with tHe abilities, potentials and
needs of the gifted when the IEP indicates the services

are necessary.

C. Organization

L

Developing programs for the gifted depends upon effective
communication between Personnel in school districts and those
in intermediate units. This leads to cooperative planning,
promotiﬁg and sharing ideas and provisions, each contributing
that which 1t can besgt provide. ;

1, ‘Cooperation between achool districts and intermediate
units: - :

a. Assignment of one or more peraons full-time to
promote and supervise programming and adminiastration
provisions 18 recommended. If no gsuch position
presently exista, the superintendent or the director
of spefial education should take the responaibility
or obtdin' the services of a quglified person.

*As presctibed by College Hntrance Examination Board or an equivalent
ingtitution.
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Annual statewide or local conferences help focus
attention on the needa of gifted children and youth
ae well ge provide broad-beeed in-service opportuniriaa.

Organized identification of gifted pupile 18 an
example of difcrict-intermediate unit cocparation.

Planning Procesa

a. The intermediate unit plan for epecial education
provides data on the number of gifted atudenta, the
program alternatives (regular and special) available
in each achool district and intermediate unit, and
the procedures ueed to identify and evaluste gifted
studenta and programe. The achool diaetrict'e long

reflect these provisions.

Coordinatioy of public relations activities by the
diaetrict, termadiate unit and the Department of
Education 1le necessary for the diesemination of
accurate information on due process. T.E.P.'s and
program plana.

Keeping a resource file of community talente will
contribute to program enrichment and, at the same
time, encourage these iﬁdividuals to actively suppert
this type of programming.

Indjividuale at various levela, such as members of
local school boarda, 1ntermediate unit boarda,
advisory councils, PTA'a, PAGE (formerly PASEMG),
TAG,. "etd., may be organized to implement short-
term or long-term objectives.
. .
Scheduling )

Programe for gifted children are ag divergent in théir
concepts as the districte and intermediate unite that conduct
sthem. Scheduling of such programe ie, therefore, contingent
upon the etructure in which the‘program muat function. The
gifted child'e ‘epecial program 18 predicated on those altdrnatives
available to him/her in the school district’se régular education
program. Theee regular education alternatives must be explained
in the infermediate unit epeclal education plan if they are to
comprise part of the program for the gifted. Only after euch’

a survey la done’and regular education alternatives have: been
stated should decisions be made as to how many--and which--
apeclal education alternatives are neceagsary to meet the
individual needs of the gifted’ population.

1. The basic alternativea. whether regular or epecial
education, imelude the following, singly or in
combination: -

_,—\L

-
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Enrichment of content

Acceleration of content

Individualization of instruction

A modified, open-ended Curriculﬁm

Specific goal-diracted programs to develop
and/or foster asuch diverse aapects of giftedneas
as creativity, critical thinking. evaluative

thinking, leadership. etc.

2. Q’he’ organizational pattecrns 8nd ditection of approverd
eimburdable special educarion prrogrems may inctude:

a, Itineranc.programs

b, Regource Rooma

. Part-time programs

d. Full-time programs f

efm”msyppqrtive sdrvices 1in regular éﬂucacion.;‘ .
(This direction is recommended only .for those
gifted students who most resemble’bright average
stutlents in school districts which have strong
regular education alternatives in aufficient
numbers and types to meet the needs of each

. student.)}

Supportive service needs for the gifted vary widély
and may include:

a. Transportation '
School psychological services

¢. Appropriate guidance and counaeling services on
‘ elementary and secondary levels

Supplementary Regular Education

Pgoviaiong which go not require, or are not
reimbursed as, special education but can be used to
fill the requirements of an IEP are:
a, . Early entry to school .

b. . Grade skipping

Y C. Ungraded classroonms
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Scholaras (honora) programe

Tndependent atudy.

-

Barly admiseion to college
* 4

“—

Condensad BchOol‘Program (mind ‘courpen?
Community-based learning Besources
Advanced standing

i Advanced placement

The following ahould be adherad to!

1.

The student should be involved In 2 gpeclal education
program degikned for the gifted in accordance with
the orgsnizational patterns in the Special Education
Standards. i

The student should be invélved in & regular education
program.that ig designed for the individual giftedness
of that person snd which can be met in the regular
education curriculum.

The program should.be held during rhe normal hours
of the school day.

A teacher of gifte& youngsaters should have ample
time for preparation, regular teacher contact,
special arrangemente. I.E.P. develoPment. etc.




TV, Individualized Education Program (IEP) and Curriculum

A. CGoals

Since gifted children have special characteristics and .
gpeclal demands are often placed upon them by society the
goals and objectives for gifted children, as astated in I.E.P.
are important. The educational goals and objectives must be
based upon the unique characteriatice which the gifted child
brings to the learning situation.

Because gifted children in American schqols today sehould
provide the nucleus of responsible leadership tomorrow and
because 8ociety will expect much of them, their special education
should prepare them adeﬁuately to diacharge these raesponsibilities.
Research indicates that:

1. Soclety needs creators or innovators.

2. Society needs gifted persons who translate new
concepts and discoveries into,useful products and
" inatitutiona. They are the implementors.

Soclety needs those who know how to share and
communicate ideas: writers, lecturers, teachers,
etc.

Society needs intelligent conaumers and maintainer
of culture.

Gifted youngsters, at maturity, should be especially
active in the first three rolea. They should be prepared
to be involved to a much greater degree than they are
now. : ; )

If the needs of society are to be met, the achool
curriculum should reflect these goals for its gifted
population: '

a. Development of problem-solving akills.

b. Development of the abllity to discern all
options in making choices (decision=making
. competency). :

Development of the ability to originéce and
enjoy culture and aesthetics, of both historical
and contemporary.

Participation in challenging vocational and
avocational activities.

Development of the ability to work at the-
higher levels of Bloom's Tdxonomy and Guilford's
Structure of the Intellect.

-
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Enhancement of high potential through inter-
stimulation with their mental peers.

Encouragement and nurture of those elamentﬁ of
Torrance's stages of creativity which are not
specifically involved in the abova items.

Subject Area Content, Concept® and Learning Taekse

When subject area objectives are conaidered, a statement
should be made regarding full-time and part-time involvement.
In a full-time program, basic sequential skills, as well as
enrichment, acceleration, emotional and social progrese and
the enhancement of capabilities and potential, must be part of
the educational fare. In a part-time program, appropriate
basic sequential skills ara generally taught in the regular
clagsroom. Educational objectives for the gifted in both
regular and special classrooms focus on enrichment, acceleration,
emotional and social aspects of early maturity and the enlargement
of each child's potential capabilities and performance.
Program goale need to be stated in light of the amount of time
to be spent in each setting and as evidenced by the measured
needs of the child.

Curriculum alternatives must be available to build an
individualized and appropriate program (I.E.P.). Based on the
child's current academic achievement, emotional maturicy,
socidl adaptation, psychomotor skills and pre-vocational and
vocational skills.

Multidieciplinary Offerings

Complexity is an Important characteristic of the intellectual
capabiliey of the gifted. They often view discrete subject
areas as a fragmentation of reality. Since they usually
master basic skills earlier than ‘their peers, they are ready
for multidisciplinary programs in the primary grades. These
offerings should incorporate three major goals: (ontinued
maintenance of skills, enrichment through the global approach .
to problems and acceleration through integrated application of
knowledge. ' : e

Multidisciplinary curricular provisione include the
humanities and the integrated sciences.

D. Curricula Summary

Each segment of the gifted curriculum should have enough
. alternatives to meet individual needs and interests. Depth, breadth,
" and pace of such alternatives must be geared to the potential and
the performance of the individual gifted child. However, over-sll
program quality and suitability should be regularly evaluated in
terms of curriculum ‘excellence and the goa&ls that research has .
found to bé™applicable to the gifted. N\

+
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IEP Development and Maintensnce for the Gifted

1. Individualized educational progrem for the glfted are a

part of Right to Education,die process.
) a

Specific guidelines on IEP prdcedures sre found In An

Introduction to Individualized Education Program Plans in
Pennsylvania, Revised, 1978.

When I.E.P.'s are developed and maintained both mpecial
and regular education progrems should be delineated as
necessary to an appropriate educational plan based os
current potential, abllity and needs of each gifted

8 tudent.

Prior to ‘the writing of IEP's, group parent training

conferences may be held to review and diecuse program

offerings. Such conferences do not walve or diminish a

parent‘s/guardisn’s right to participate in the development
¢

of the IEP.

IEP format may be developed locally but contain the
component parte gtated in the 8pecial education standards.
b




Facilities, Instructional -Materials, Equipment and Supplies’

A.

Facilitiea should be appropriate to the needa of the program
and have adequate apace and storage.

Facilities may include both the school and the community.

Inatructional materials for specilal education classes for the
glfted should be different from those purchased for the regular
curriculum.

Instructional materiale may include, but are.not restricted
to, supplementary books, pamphlets and periodicals, selected
speclal programs (The Great Books Program), sophisticated
teaching devices (computera, calculators and TV equipment),
extraordinary filmstrips, tapes, and recording consumable
laboratory equipment beyond normal requirements.

Expendituree for spectial Instructional materiale need not be
avragaive,
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PERSO

A

H

The Teacher of the Gifted

Each school district, having atudied its student population

and defined the needs of the gifted in the school district/
intermediate unit plan, ghould carefully select the teachers
who will implement the programa. Ideally, the teaching staff
for the gifted will include some persons who participated in
the preliminary atudy of needs.

The competent teacher of the gifted possesses these

qualitien:

.Understanding academic giftedness

.Awareness of needs of the gifted arising from their
developmental tasks

.Ability to teach at the level of inapiration

.Flexibility in classroom management

.Superior intellectual ability

1Y

.Broad cultural interests and enthusiasms

.5kill in stimulating sfudents' independent study and
creativity '

.Sound mental health and the capacity to deal with groups
of varied personalig}gp, opinions and interents

‘.Competency in claseroom teaching at the gifted child’s

threshold of learning.

+5kill in coordinating programs and services for the
gifted with other aspects of the school program.

Suggeated background for teachers of the mentally gifted
in Pennsylvanla public schools:

1.

2.

Possession of an Instructional II (permanant) teaching
certificate.

It is possible for a beginning teacher to be an excellent
teacher of the gifted when he/she possess most of the
characteristics described and has a propar in-service
program to help him/fer understand the needa, characteristics

~and curriculum of gifted children.

Completion of a graduate program B8t an accredited institution
or an approved in-service program for permanant certification.




-
3.

4. Either of the following plans:

[ t

“welve credié'houra. selected from these twg~ or.

three-credit coursesa:

- ¢

(1) InCrbducCOry courses: ' (minigum of 2 cvadita)
.Paychology of excePtionel children

.Growth and development of childrem and youth

(7) Gifted children and youth: (minimum ~f tue
cradica)

.Paychology of the gifted
.Nature and nurture of creativity
.Ciftedness in handicapped students

Provisione for the gilfted (minjmum ~f aivx
credits)

.Directing independewt study proprams
.Flexible classroom management
.Guiding Student research

.Methods and programe for the §ifted

.New approaches to foatering learning {(cuch as
inquiry, simulation games, etc.)

4

(4) Relevant coursea: (minimum of two cr=2diraz)}

«Group interaction techniques

/

.Interpersonal relationship skills
-Paychology of adjustment
.Paychology of adolescence

-Psychology of young children
In lieu of a prescribed 1liat of courses, the graduate
achool or in-service agency may award credite on the
basie of demonstrated competencies in each of the
four areas listed in #1.- Thise plan combines in-
service and professional experience with campus
satudy. .

“
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5. Recommendation of gsuperintendent of gchool diatrict or
director of intermediate uynit in which wost recant servica
was performed.

In-Service

In the planning of school district or TU programs, gifted
program personnel must become involved with other baslc education
staff members through

Informationsl meatings
Outside spefkers and consultants

Workshops stressing identification and needs

Coordination training in processes for cooperative
effort in planning and I.E.P. development

During the school year there should be substantive in-
service gegsions for the teachers of the gifted. A variety of
programs may include the following:

1, A planned series on specific tories %
2. Curriculunm

Methodology

Group dynamics

Teaching strategies

visiting other programs

Attendance at appropriate state. regfonal and national
conferences

Evaluation techniques
Specific problems affecting the program
Current trends affecting gifted programs

11. Developing public relsfions strategiea which enhance
the image of the\Q::éram and parent involvement.

12, PDE~-approved in-setvice for teachar certification.

All ipn-service, especially for credit (Item 12), ghould
have, as criteria, behaviorally stated, measurable statements
of teacher/administrator competency or change.

Y
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VII. SUPERVISION
A. Need

Supervision of gifted programs ranges from state levelﬁgo
the school level. The supervisor, though regponsibility for
both progrem deaign and evsluation, should involve others 1in
planning the program and developing evaluation criteria, .
subject to final approvz} by the Bureau of Special Educaciiﬂ.

. |
Supervisor

Positions of leadership in the area of the mentslly*':
gifted are relatively new. In few other educational positiona
is there is such a close tie between regular and special y
education. It is a unique field, too, in that such a wide -,

. disparity exists in planning for these children.

Factorg for choosing a supervisor:
1. Consultant~coordinator skills:

.Extensive curriculum knowledge.

7
- _\\ .Teaching experience with gifted children

.Tests~and-meaguremant background

.Iechniquezyii:g::iﬂﬂzhfiug students to think productively
.Supervisory tr iuiﬂé in helping relationship development

.Knowledge of processes to screen students
Knowledge of administrative provisions

.Graduate study in’ psychology and in the education of
‘the mentally gifted.

At least one half-time supervisor 1s suggested £t
gtate—approved programs districts and a full-time
supervisor for sn intermediate unit program. Cooperative:
planning between IU'a could accomplish this.

There should be a reasonable ratio of full time

teachers to each supervisor; the assumption is that
" many other areas demanding supervision, in addition

to that of directing teachers (see specific duties)
exist. -

College and/or university training programe can help
_teachers develop the competencies they need if they
 eventually become supervisors of gifted programs.
Supervisors ghould work closely with people in.
higher education to insure quality.

T

3433 -




Suggeated Duties and Responsibilities

It i8 recommended that the following dutiea and reapon-
sibilities for diatrict and IU supervisors, plus the competencies
for teacher auperviaion, be used in writing job descriptions,
interviewa, ataff relationahipa and the development of gifted
atudenta’ individualized educational programs.

The primary reaponsibility of the supervisor of gifted
programs 1s related to inmstruction, though it may vary to some
degree depending on whether the supervisor is IU-basad or
district-based. ’

General Reaponaibilities: The auperviasor: N

1. Implements fegulacions and directives of the Department
of Education, Bureau of Special Education, pertaining to
the giftdd and tslented.

Implementa policies and guidelinea perxtaining to the
sPecial education program.

Informs the PDE's director of special education on the
current atatua of programs and mervices for the mentally
gifted and recommenda plens to improve the program.

Stays knowledgeable about collegea and univeraitiea and
community, atate and national organizationa that provide
services for the mentally gifted and that train profesaional
workera..

Speclfic Duties: The auperviasor:

1. Is 8 reaource peraon for the ataff and to all achool
peraonnel who merve the gifted in both special and Tegular
education.

Obaervea and aupetvisaas the activiéleg of the staff and
keepa written gvaluations of teachera to insure competency.

Ia responaible for adminimtrative details as inventorien;
the acheduling of services; requiaition of equipment,
auppliea and inatructional materials; eXpaname acCcounta;
and Department of Education forms.

Conducts regular in-service Craininzxfor the ataff.

Recruits, interviews and recommends spplicenta for positions
on the ataff.

Provides conaultative mervices to administrators, supervisora,
counselora, psychologieta, teachera and perenta.

- 34 -
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1.
12.

13.

Serves as a team member, possibly team leader, for the
deveopment of initial and subsequent I.E.P.'s and due-
process evaluations.

Participates in local, state and national conferences,
workshops and seminars on the gifted to keep abreast of
innovations in the field. '

Acts as a liaison person with fedéral programs in the
intermediate unit and with the state and district, upon
request, .

Orients new staff.

Arranges, with district school personnel, the scheduling
needs of gifted children.

Helps revige the intermediate unit plan and and develop
district plans.

Sets up meetings with students' parents and orients IEP
development.

Direct Supervision of Teachers:

Direct supervisgion has two primary functions: maintenance

of instructional quality and improvement.

The supervisor needs competencies for:

1. Regular cooperative planning of each TEP with each
teacher supervised.

2. A supportive, rather than a directive, supervisory
approach based on the concepts which foster self-
growth of the individual in planning and accomplishing
objectives.

A process of identification and acquisition, through
in-service activity, of further teaching competencies.

Continuous evaluation of individual student growth
in terms of demonstrated competency per IEP.

Acceptance and use of self-evaluation techniqueas by
staff members.




. Evaluation ie 8 two-pronged effort. One, each IEP is eveluated
end updated yeerly for each gifted atudent. Two, each giftad
program, K~12, should be evalusted and updated no less than yvearly.
Audiences for such evaluation include:

Parents....

Their first concern is the most appropriate education for
their children.

Penneylvania Educatorg....

They are concerned with:progrnm development and educational
opportunitiea for gifted and talented students.

Administrative Staff In the Department of Education....

Théy are responsible for implementing policy. One of their
main tasks is to aseiset local projects.

Secretary of Education....

The Secretary is ultimately responsible for making major
policy decisions regarding changes in, or continuation, of programas.

Key Pennsylvania LegislatO;:;;;fon ’
They make funding deci€lone to change or continue programs.

Educators Outaeide Penneylvania....

These include professionals in other state departments and the
Office of Gifted and Talented, U.S. Department of Health, Education
and Welfare, as well ag district personnel throughout the nation
who are interested in innovations and their effecta on gif ted
children.

A. Goale of Program Evaluation

Evaluation includea review of the followlng:
Specific objectives and goale
Identification, screening and placement
Organizational inetructional patterns
Instru;tional materiala and methods

Counselling




6. Crowth ag evidenced in IEP's

7. School-community suppbrt of the program.

Program evaluation provides monitoring of the following:
" 1. Methods of data collection and inferpretation
2. Objectives stated in measurable terms

3. Accomplishment of goals, as related to the meéasurable
objectives -

4. The apecific activitiea to reach the objectives

B. Goals in IEP Bvaluation N\

IEP evaluation guidelinea are found in An Introduction To
Individualized Education Program Plans in Pennsylvania
Reviged, 1978, Guidelinea For School Aged IEP Development.

Evaluation plans should be made in terms of the program's
specific objectives and ultimate goala.

Evaluation should be made from the outaet of the program.

Evaluation should survey attitudes of both participant®

and nonparticipants.
¥

Evaluation ahould be designed for longitudinal study.

Evaluation should include the followlng district and
intermediate unit people:

.Adminiatrators and perviso;g, preferably thoae
trained in gifted child education

.Participating and non-participating teachers, counselor&,
children, parenta, apd lay people

.School paycholog

_In-service trainin in-cha deaign and interpretation of
measuring inst ts should be conducted for thoae
involved in evaluation.

In-service training to help teachers evaluate individual
atudenta should be provided. ;

Means should be provided for evaluating the effectiveneaa
of the program's current curriculum offerings and inatructional
me thoda. .

—




Evaluation should ba conducted yearly and outcomes should
be published.

Dissemination

Effective programs are strengthened when the administrator
communicatees with all those involved in the educeation of the
glfted. Pasaing on‘informetion helps improve programs by:

A .

1. Stimulates new ideas spd approaches.

2. " Providing guidence for the development of new programs.

1- Eetablishing coordination betwaen programs.for the
glfted and other segments of the total school program.
Foatering closer tiea between the home and the
school.




Dissemination

Target

Program Teachers

. Staff Meetings,

Workehops,
NeﬁaleCCers.
Individual fEP

Conferences
v

;

Program Supervisor

~

Newsletters,
Journals,
Workshops,
Individual IEP
Conferences

Originator

Frogram Superviaor

Federal Govermment
Other Programs

Contant

Adminigtrators

Brochures,
Newsletters,
Periodic reports,
Individual IEP

Conferences

Program Supervisor
PDE

Regular Class
Teachers

Student, News.
papers, Faculty
Meetings, Bulletins
Individual IEP
Conferences .

Program Staff
Students

/
New instructional
materials, .

innovative approaches,

opportunitias for
in-eervice training:
meetings, workshopa.
convenkiona, etc.

Descriptions of
programs, funding
sources, convention
and workehop dates

Program activicies
Evaluation
Stare Regulationa

Program Operation
On-going projects
Dally activities
Student progress

Student News- !

papers, Brochures,
Meetings,
‘Individual IEP
Gonferences

StudencB'
Program Staff

Goals

On-going projects
Dally activities

Student progress

" News Releases

Brochures

Program Staff
PR Office

Program activities
Special projects
Awards




D. Group Meetings
It is essential that regular class teachers, supervipors,
and building principals know about the purposes and activities
" . of the gifted programs. The following are useful:

5 Administrative meetings: The program supervisor needs to

"meet with all principals and other administrators in a district
to explain the need for the program, overall program objectives
and administrative procedures (space needed, studemt selection
process, how parents will be contacted, role assignments for
the IEP team). °

Faculty meetings: Prior to student selection, all teachers
in eagh achool should be informed of their role in selection
and the development and maintenance of IEP'a. Qualifications
of students, program objectives, inatructional media and
evaluation methods should be clearly gtated. Comments and
questions should be encouraged, especially from teachers who
have negative opinions about the program. Teachers should be
invited to visit the program in operation and be told whom to
notify whén gtudents have problems. Contacts with regular-
class teachers should be made frequently throughout the year
to answer questiona, to exchange ideas and resources and to
coordinate IEP programs and pupil projects.

Parent meetings: Three types of parental involvement
should be made available:

1. Individual conferences: each parent, as a part of
the IEP team, participatea in diacuesions of objectives,
activities and progressa.

In-gervice meetings to which parents are invited to
hear guest apeakers informed about gifted education
and spécialiats in specific areas.

Prggram brochure: A brochure, distributed to all
interesated persons, should include brief descriptio
of the special needs of the gifted child, program
structure, answers to frequently asked questions
about the gifted, a listing of program staff, etc.

In addition, the PDE brochure "A.Guide for Parents...
Mentally Gifted Children and Youth" should be distributed
upon request. * .




