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research results hama other resource information that can be used in
developing more effective ¢ducational programs. »
The ERIC Cletringhouse on Educationat Managemen}. ¢ of several
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. awnlable in many libraries-and by subscription for $42.70 a year from
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INTRODUCTION: -

L
*

Seif- conccpt? In 1955, if. you had asked the average
school principal about student self-coficept, you piobably.
would have gotten a Blank look. Up (d\ntll the early sixties;
* few educatots were concerned about student self-goncept,

themselves was ‘considered TG be something
logxsts and counselors to wor;y about, ngt teachiers

1mprovmg self-concepb waw not consldered 4 part of the ,
school curriculum. -
i Then thmgs began to change First, psychologlsts and edu-
cators began to discover striking correlations between stydent
f-concept and ‘success in school. Over and over aga.in re-
searchers found evidence that students with good opinions of
thernselves _aohieved riore than students who hadtow self-
] esteem. School pepple began to wonder iflearning more about .,
self-concept would help them to get through to students
whom they could not reach before, pweclally rnmormes and
the disadvantaged. = " . e

Studies of very-young children suggested that children
| camg.to school with'self-concepts that affected their achieve- -

* ment. Educators then began to wonder how-much effect they

hadyont these self- -goncepts pnd if they could maké children
" feel better about themsel’ves and their ablhﬁ‘? to achieve, Re-
searchers found that ro€.only was self- concept related to
achievement, but both of these were strongLy correlated with.
teachers’ beliefs about studepts’ abilities and evén with
teachers’ béliefs about their own abilities,

In addition, the sixties ‘heralded a new interest in the .
emotional life as well as the intellectual life of the student.
Some educators, especially those calling themselves human-
ists, began to focus their efforts on promotings student growth
in areas not stnctly academic. They began to be concetned

about the mental health of stulients a:ld realized that a posi-




tive self-concept was an 1mportam componeni of student
well-being. . -

What s self-concept? The def'mtlon to be used in these
pages is slmllar to that used by Quandt: Self concept refers to
all the perceptions that an individual has.of himself or herself
with a special emphasis on the individual’s perceptions of his
or her own value and ability. Although self-value or self-
‘esteem s strictly speaking only one component of skif-
.concgpt, it'is the component of most interest to school
people. In fact, most educators are not as interested in stu-
dents’ overall self-esteem as in their self-esteem as learners—

‘e how students regard their own ablllty to learn.

In’ this report a high seifconcept refers to a feclmg of
.competence or capability, A teacher_or administrator who is.
copcerned with fosteringihigh self-concepts is not attempting
.to create a school self-important egotists. A high or
positive-self-coricept, a¥used here, is similarto what Jersild, in
his pioneerifig work on self-concept .called “self-acceptance.”
As he puts it, “Self-acceptance is not the same as amugness
.or conceit, or the illusion of being perfect. Indeed, the self-
accepting person makes no pretensé to being perfect. He
accepts hls limitations and does.the best he can with his re-
sdurces.’ 0 .0

What is of greatest concern to teachers and administra-
tors is whether students believe they can change and grow
and learn. Research indicates that if student$ are to achieve,
they must firkt see themselves as achievers. Improving self-
contept means helping studems to have faith in their own
ahilities” ‘ ‘

‘The pages that follow mcludc a number of.programs used
succéssfully in schiogls to raise * student seff-concept. These -
programs are not intended to be a representative sample, but
are instead a “carefully seleeted sample of thebest programs.
Almost all programs for which measurable results were avail-
able produced significant gams in student, self-concept, and_,
many produced significartt gains in achlevement too. A few
for which no data were collected have been influded here
because they seem unusually promising.

ERI
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How are galns in self.coficept measured? Most instruments
" %o measure self- -concept are based’on self-réports. Respondents
are asked to classify themselves in many different are
usually on a pape¢r and pench test. For instancé, older stu-
dents might, be asked to check “always, often, sometimes,
seldom, ar never” for 2 number of different statements such
s “I Jearn things more quickly than other students” or “I
have lots of friends” or “My work is ncat,” Teachers read
similar statements aloud to youngqr" students who might
cm:le a srmlmg face or a frowning face to indicate yes oz no.
" These tests are subject to. all the lack of objectivity a
. reliabilify inherent in any self- report rhcasure. This fact must N\
be remembered when evaluating the effects of programs.
Furthermore it is difficult td tell low much the result of .
such programs depends’ on the Hawthorne or placebo effect.
Like the sugar pills that the doctor assures us will cure the
discase, prograips ‘to improve” self-concept may depend as
much on expcclatlons.for success as they do on thc sPccmc
technique.
* Yet in spite of these inh¢rent problems, progra.ms toim-
prove self-concept appear to have real results. Whéther they
do so becausc of specific methods or because of teacher
attitude or because of somcthmg clse: is’ lmpossrblc to tell It
seems probable that, like a sympathetic, reassuring doctor, a -
svmpathetlc, supporiive teacher can.a ccompllsh wonders
regardless of particulaf® methods used. If thése programs do .
no ,more than”help teachers 1o focus iheir "attentions on ,
supporting students, caring wbout them as mdfwduals, and
really believing in their capabdmes,\tvhen they are successful.
How can’administrators improve students’ .selfconcgpts?
The task for administrators will be to educate teachiers about » , . 3
the zmportancc of students’ selfconcep'ts. Adniinistrators wﬂl ‘a A
need to cncourage teachers to iry programs in theit own' class-
rooms and to help them examine their attitudes toward stu- "
‘/ dents and develop Supportlve atutudes In_addition they will
need to encourage and support teachérs and to help thein
examine their astitudes toward themselves’ as t?aChch': The
_goal.must be to improve teachers’‘self-concepts in the samé
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- way_that teachers lmprove students” self:concepts, 3o that
'} both teachers and studehts come to believe that real intellec-
tial and emotional growth is poasﬂ?le for everyane. A

.
.
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One of the most important reasons teachers and ddminis-
tors are interested in student self’concept is the ifrefutable
3dcmLits link to achieyerment. Purkey,in 1970 in what .
i§ probably the deﬁmtwe work on self-concept and achieve-
ment, made an exhausfive cxamm&non of the sclf- concept re-
search done since 1960 and conclud®d: “Over-all, the research
evidence clearly ‘shows .a permsfem and significant relafion-
ship between the self concept and academic achievement.””
Furthermove, Purkeyagreed with researchers who behevegl'.
there was a 'stronger correlation between achievemerit and
self-concept than between achievement and ability. Purkey
felt that not only research but the experlcnce and ihtuiffon
of teachets bore out this belief: -. ..
. ‘For-generations, wise teachers ha‘:c sensed. t,he sngmf' icant
- . and positive relationship befweent 2 studems concept of |
. . himself and his performance in school? They believed that
_ the spudents who feel godd about themselves and their abili-
» / t:cs are the ones who are most llkdy to succeed. -
mg noted that an ;Emergency, School Aid Act i
[\,(ESAA) project that concentrated mlc[y on infiproving, achlevc- -
nient also produced significant gains in"self- concept as shown -
" by the Self-Appraisal Inventory (SAI). A repart by 1IBEX and |
Roy Littlejohn Associates reveiled that a Washington (D.C.)
Title J pro&ram thai attcm?ted to raise math and reading’
scores also’showed #significant rise it student selfufonccpt as
measured by the Seif Observation Scales (SOS) No.ptograms;
" however, attempt to do the. apposite, that is, raise athevc-
_ ment scores by mércly n‘hprovmg selﬂreonccplq itis probably
unreasonable to expcctﬁlchlevemem gains-to follow lmn'mdt-
~ately and, directly from a rise in sel{-a::orn:cp?$ . ‘ w
. Researchers have also found that stidents who I'ac”k seif-
esteemr of have a poor oplmqn of .themselvgs seent ‘to do
poorly in, achodl The 1BEX. L:ﬂlejohn repbrt mentioned,,

&
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above found evider'ce that those students whose academic de-
ficiencies mdlcated that they were most in need of a Tide 1
compensatory ed,ucatlon program had a low se]f concept.

. i . .

.Which Comes First? -

Althdugh rrfost researchers and educators agree that there
is a clear and strong correlation beétween self- concept and
achievement, noone kn s which causes the other,or whether,
indeed, they are bogh caused by somelhmg else, Do students
do ‘wejl because they think well of themselves or think well
of themselves because they do wel]? On the.one hand, Cole-
‘man and others, in their classic report on educational OppOT~—_
tumty, malintained that'the relation’of a student’s self-concept
to achievement is “from one perspective, merely the accuracy
of his esgimate of his scholastic skills, and is probably more a
eonscquence than a cause of scholastic achievement.” '

Onh the other hand, Pardew and Schxlson reported that
Combs and Soper had found, evidence that self-concept may ~
actyally precede .achicvement dn school. Combs and Soper,
found that. kmdergartcners self—concppts (presumably formed
before they had much: opportumty to experience academic
success or failure) were strongly predictive of their academic

. achievement in both first and sixth gracm_s\r:::key cites re-
“ search by L&my that revealcd a similar correlation for kmder-
gameners, © - ' #

. Nevertheless, Purkey hlmself believed that the ev]d'en,ce

* was mconcluswe o . ’
- The basjig question of whether chnldren sce themselves nega- |
tively because of their poor schoot performance. or whcthel‘y
they perform poorly in school bec ause they see thcmsclm
acgatively is unresolved. . -

Purkey postulated a continuous interaction between sclf

" concept, and achievement, a thedry'that-apparently underlics
most of the programs and research surveyed in these pages.~
Muny programs described” here avoided wrestling with the
chicken- or-thc-egg probleni of achievemerit and f~concept
by cndeavormg to improve both simultaneous ‘y This is
probably the techniqué that promises the best chance of posi-

15
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Yo b .t\. . . : .
+ tive Tesults, but it-is disappointing from & researcher’s view-
point because of the 'mability to isolate the effects of each
‘method. Many othér programs merely alm at lmprovmg self-
concept withotit.measuring achlevcment gains at all.

For many educators, a concern with helping: students
evaluate themsg¢lves and theifpotentlals more highly is based
solely on a des:re to improve their academic achievement,.
For others, who define edacation and“the role they play as
educators more broadly. this concern is seen as an end in it- -
self, as an important component of a child’s psychglogical
growth. As Franks and Dillon putit:

o [In sum, self-esteem is relevant not only
" separable part of academic performance .| . but because of
its empirical assoc:gmn with a broad range of abilitjes that '
relate to the child's state of mental heaft i ite., as a whole

psyche.

¥

LN
Importance of Posltlve Feedback

-

Franks and Dillon note that there are two sources for a
child’s self-esteem: the feedback a child gets frogy observing
the effects of hissor hér own actions and the feedback the
child gets from significant others. Jie first kind of feedback
comes merely from acting in the world.When little Johnny is
finally able to stack his blocks successfully. he begins to sce
himself -as a good block stacker and this view of hipself be-
comes one of the componenis of his sglf-«concept. The second
- Kind of feedback comes when mother or father tells Johnny

what @ goed block stacker he is and he incorporates this
evaluation as part of his own self-evaluation.
Many ‘authorities contend that the feedback peoplc get
from others has stronger effects on self-esteem than the feed-
_back that comes from merely acting in the world. Teachers
and administsatdrs communicate this sort of feedback to stu-
. dents through grades, test scores, and tracking. Yo

Persell, among others ‘.belleves that testing 4nd tracking-
.often destro'y the self-estecm of stadents of low socioeco-
_nomic status and ultimately lower their academic achieve-
ment. She observes that [Q tcsf‘ng,(o&en culturally biased or




f

based more on previous lcammg opportunities lhan on ablllty)
often channels disadvantaged students into tracks Yor:those
with low ability. She then notes that most studies.revéal Yhat
being placed in a low groupflowers sclf-corrcept. She,contends |
that this is at lcast partially becausc tcachers have low cspeg- .
tati of students in low ability groups. In this way ability
pings perpctuate a vrcmug cycle. When teachers treat stu-
dcms as if they had low ability, the students begin to sce
themselves "as Incompctcnt, a view that in’ turn affects thclr
pcrformance : :

Quandt- agrees that .ability grouplng may havc ncgatwc
effects on self-concepl but believes that, especially whén'it is
used within a cfassroom in a sub]ect like reading, these effects

« ‘can be combaited by teacher attitude. He feels that ability «
groups won'’t harn‘f self-concept if the teacher avoids compari-
son and competition among groups_ and acc_cp‘fs members of
"both groups,equally. He recommends that gebups ndit be des-
lgnatcd as “lower”of “highcr" and that. teachers never speak
of moving astudént up ot “down” to anothcr group.

commends the elimination of grading altogether,”
and many other authorities follow suit. As valuable as grading
may be for feedback on a child’s progress, many believe that
the price paid in destruction of $elf-esteeni is too high. Pupils .
who constantly reccive low grades begin to define' themselves
as failures; their “F"s, instedd of prodding them to try hachr, ’
convince them they are failures who cannot succéed no mat-

- ter how hard they try. As Kash, Borich, and Fenton so aptly
phrasc it, “The ever-present bell-shaped curve of.\t}ox,mal dis-
“tribution has for some pupils the peal of cmﬁlanf"wttory and °
for other pupils the vonstant tolling of doom and failure.”  *

- Jersild, in- his carly work on self-cuncept, cxprcssed his _
bcllcf that schools’ emphasis on competition for grades o
athlctlc’performancc is harm{ul for those who succeed as well
*as those who fail. He claimed that such copfpetition instillsa

* sense of self-worth that is supeelicia) and falsc. Compctltlon,
he stated, may “lure children into the fakse position of test-,
ing their worth by their ability to get a slightly higher grade
or to carry the ball an extra couple of yards down the flcld.

1!‘

"
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‘Whether testing, grading, and tfacking ought to be abol-
ished entirely will long be’ matters for debate. No one will
deny the' value of some method to give studénts feedback
when they have mastered skills or concepts. Few deny the
worth of the sort of “tracking” that allows students to work
at their own levels of achievement. Yet this kind of grading
or trackmg emphasizes what, students know or can do rather
than what they do not know or cannot do. At any rate, it
f,eems likely that emphmswent failures will lower stu-
dcnl.selfﬁconcepts and thus breed further fa:lures




Although home experi¢hces ‘have a profound effect.gn
the self-oncepts children bring with them to sthool, school
expcrlences are also extremely signjficant in the development
‘of student self-esteem. Darrigrand and Gum report on Trrck
ett’s research, which indicates that changes in self-concept are
p0551ble aslate as age'ten, AsKash, Borich,and Fenton cxpla.m,

Regardless of the state of self-esteem wnh which each pupil -

- enters the school system, it is possible Tor the teacher 232
dignificant or salient other and for the envirofiment of the*
school te provide psychological gxperiences from which the
pupil can denve a sense of positive self-esteem.

A humber of successful programs have been used by edii-
ors to improve student self-concept. Although there is
some overlap, these gan be roughly divided into

-

. te’achlng technlql.tes or technlqucs focused onaca ' ,°-
demic subject matter . N

» discussion group of.coun selmg techmques '

+ inservice’ programs l?or teachers | ¢35,

) i, L

’
.t

-
Measurement

" Refore desorlbmg these - prograrns, we must give ‘some
attention, to the first and last step in any program for improv-
{ing student self-concept: measurcment of self-concept. This
measurement usually takes the form of self-report by students
or ol;u:vatton by teachers, !

There are alrnost as many tests for measuring self -concept
as there are programs to raiseit, The twenty e:ght programs
su?vcyed for this report actually used fwenty-€ight d;ffe;:ent
- aeasures of selfxconcept, though some duphcauon was
. caused by.a number of programs using several different tests.
Although the prollferauon of instruments admittedly makes -

direct comparison- ‘of program outcomes dlfficull the situa-

11
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" tion is not so absiurd as it sounds since the mstmmems aré”
similar. . -

-

L}

- Some of the self-report tests menhoned most often in-
clude the ' . .

f .
* Coopérsmith Self Esteem Inventory

+Self Appraisal Inventory ’
» Tennessee Self Concept Scale -
e How-I-See-Myself Scale .

Teachers or adminiﬁ'ators wishing to see how theit students
score on measures of sel’f-concept might begin with one of .
these. T

QObservation instruments are less formalized than se}f
repQrt measures and often. consist of nothing more than
homemade questionnalres filled out By teachers about thejx

" students’ self- concepts. 0 -

There are definite problems v.tuth both measures of self-
contept Kash Bonch and Femon have noted thdt “the most
" ‘obvious constraint is our prlmltwe state of knowledge as to
what to measure, when to mgasure,.md how to measure in
ordc;: to obtain e\ndence of change ina pupll.’s psychologlcal }
constrpcts of self.” "

. Quand( explains that self-concept is a consu'uet not a be:
havlor and preduces no pancm of behavlors consistent across‘,
all individuals. Yet tests cati only assess.behaviors. It is un-
known whether the actual behavior being assesscd is self-
concept or foerely the way students answer ‘questions on tests._

Purkey. explams that most studies on seff- -concept prove
te be in fact studies of the seU'repoﬁ of self- concept. He sun;us
-up'Combs’s insights on this problem:

2 The difference. in Combs’s words, i is that the self concepl is

“whil an indlvidual believes be is. The* self repoit, on the
other hand, is whal the subject i ready, willmg, able or car
be tricked lo say he is. Clear]y, these conccpls af'e by no
means the same:” - *e

. Observations by- teachers avold some of-the problems of
the student self-report, but have problcms of th¥ir own. One
is that teachers (e5pec1ally those trymg to improve the self-




cénccpt of students) lack objectivity about their studcrfts ’
sel -concept. s

As Purkey put’it, current measures of self-cancept “must
be taken with a great deal of salt.” Yet he himself did accept
and use thel, as do other researchers. Why? To say that mea-
sures of self-concept “are accepted and used because they are
all that is available is not very reassuring, but it is near the
truth. .o N

Purkey dld ote, however, that psychologists like Carl
Rogers accept the self-report as a valuable source of infornia-
tion about the irdividual. Purkey maintains that the self-
report s vafue dt:pends on thie subje.ct s :

.t clamy of awareness

>

. comman.gl of adequate symbols for expression

. pen:epnons of social expectancy »;_ 1,

" e cooperation i
H

¢ freedom frdm threat .

Finally, lack of certainty about the value-of sel f.reportor
teacher-observation measures does not necessarily mean that
these tests are worthless or that programs to improve self-

. conceptprbdu‘ce no effects. [t means merely that no one really,
knows exactly what the tésts measdre, and that no one has
any hard or objective data (aside from dchlcvement scores)
about the effects of programs. ) ot

Most impbdrrant, :mprovmg students’ self-qoncepts is so
necessary, both as-an attempt to foster achlevj;)mem and as a
component of overall student mental health, that it would be

| tragic to ahandon efforts to raise sélf-concept merely because * -
sejf-concept gams cannot be measured objec,lﬁg_ely

In assessing the results of future progfﬁ'ms, one angwer
‘may be to follow Quandt's suggestion that thc,hes,t Measure
may be observations of students by outside obserf?&eg‘s trained

-

to assess behaviors such as SN

.
LY

, *self-talk (things one says about oneself)

o interest levels M
1 0
LY
&




. mteractlons {and lack of them) wtth others ’
1

. evzdence of peer evaluations.. .-

“For. the pl‘.esent perhaps, teachers and admlmstrators chn
only expenment with programs and techniques in the hope
that the effects that are now apparcnt will sorfieday pyove to

" be- ‘real, _ \ ) .

A ’ Classroorn Techmques ’ R
;A pubhqatlon issued by. the Colorado Sprlngs Public

Schools  reports on their PARADE Pl'OjeCt, aimed at improv-
mg achievement in reading and raising student self- -concept.
An acronym standing Jfor Projects Advancing Reading and
- Developing Ego-Strength, PARADE focused on students of
.all grade levels who scored low in reading and sebf- *CONCEpts
on the PARADE Learner Self Concept Inventory, an instru- -

*ment devised sPeaﬁca]ly for the program. Elementary stu- |
» dents in the program attended regular classes for most of the
day but, depending on test scares, participated in some of all

* of the following activities IR

‘ungmded grouping for instruction.in Spec1fic readmg
skills* - R , ? .

. ~readlng lab -, ' X

. ass1gnment to self- concept T up sessions .

Sécondary stuﬂents were hssi ed to some or all of the .

following: . . * .
e courses in which they would be likely éﬁcceed

o reading lab .~
. vocatlcmal work study

. group or individual gounseling | ) . .
The program empha51zed mdl idualized ll'lStl"UCthl‘l of




, After two- semesters’ work *60° percent of. students -
c.cwed reading scores.that allowed them 1o regurn to the regu-
lar program While 88 percent showed significant gains on the
PARADE Ifcarner Self Cbnccpt Invcntory Cost of the pro-
gram Tér 1972-73 was about 888,000 or $33 75 per Klipll

: permonth. . '

In gnother type of study’ Franks and Dillon cxammed the
effect of the “opep™ cldsstoom on “studenPself- concept. The
authors looked ati:ve open parochlal schools that cmpl;asmcd

« individualize nstructh,p geared (o siidént ifiterest

* teacher-student negotnated contracts R -

¢ learning based on acm“ity rather than on readmg and
listening * -. - .

3

- T *

) parochlal schaols! Although all the schools had adhievement )
. scores that were comparable, self- concepl was significan tly
hlgher in the open schaols. .Franks and Dillon believe that
part of the reason students’in the open schoolsscmed hnghcr
i self-concept wis that the schdols gave students the oppor-
tunity to choose from many kinds of activities in which they
felt su¢cessful. The authors also feel that providing the pro-
per balance between student freedom and external structure
was import#Mt. * v .
Coopersmith and Silverman have offered several sugges-
tions helpful to the teacher or administrator who wants to
improve studénmts’ self-concepts. Although nét backed by
data, these techniques are valuable because they are based on
Coopersmith’s extensive research on parcmal inflience on
self-concept. To- formulate the suggestions, Coopersmith and
Silverman applied the ppinciples gleaned from Coopetsmith’s
research to_the classroom. ;The authors recommend that
tcachcrs attempt to - g

o set up. realistic class s‘ﬁa_dt{rds that gre clear and
definite .

They compared the five open schools with twcg:admonal

¢ praise and support each child -~

+

» give criticism that offers constr/uctive_alternative; :

14
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) challcnge each child so that success does not come
+ too" pasi’ly - L. L

]
[ PR )

The-last suggestion serves as a remmder that nouﬂshmg
student self.concept involves more than just simple praise ard s
support. T4 have high sclf-esteem, studénts nced to feel they ~ .
«have accompllshed some thing dlfficult and have masteTed Coa
skills and concepts they dide’t know before. Of course, find- =
ing the fine line between challengmgsmdcms with something
difficult.apd overwhelming them is nofalwa‘ys easy. N

Raléton and Thomas, physical education EI) tedchers
coicerned ,about fosiering a positive physical self-goncépt,
have formulated techniques for improving self-coneept in.R.E.
that are apphcable to othér areas also. Thiy sugge&t amang
other thmgs, some grading techniques that wrll improve °stu-- >

. de,nts mlf-concepts inPE: * - .

--evaI‘qz‘ng n;ac\\ student at ‘the begmnmg of ‘the” year

‘ ding with ‘the student how far he or she w111
progress A 3

« bieaking up skllls into” componenl parts and gl_vmg
credlt for sticcessiul execution of each part

. spreadlng\ out gradlng unobtruswely among other ac’
tivities

-g'(admg students by havmg them pcrform pnvja\zly

while only the teachcr is,watching o~

A study by Sghwartz indidated that pIay production gx-
penences cah enhiince- the self-concept of students, ligng the
JAcceptance of Self and Others Scale, Schwartz found.signifi-
cant changes in-self-concepts for 144 studerits aftér patticipat-
ing:in play productlon activities. For controls, she tested
seventy-eight students participating in debate and- sPeech
activities and elghtyfstud:nts who werg not pagticipating in

" -any actlwty The Self.-concepts of both controls ¢ lfged e
sugmfi'cantly less than those “of these partlapants in t play
producuon
Schwartz hypothesized lhe reasons for the cf‘fects ﬂus way:
-

»+ The interactions and rcward structure of the cxpcrrcncc‘sy
- provided opportunities for students to enhance their self- .
- " ' e - fu
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cstcem and their opinions of other chplc Peer apprqval
and acceptance, commendations from the director, and peosi-
tive responses from the audience accofhpanied t.hc reheay-

:sals and public performance of the play. Security and status
resulted. froi membership in the play production group to *
those stlidcm.s who worked cooperatively with others and"
dlllgentl'y performed complex taskqa 4,

. Principal Ted Gary reported to the writer his feelmgs
. about a “pride program-'-\lhat goes beyond ilie classroom to
include his whole sch®o! (the Hazel Valley Elementary School
in Seattle}’ﬁu{ even the community. In this program, parénts,
-teacherd, and students all have werked togetlte to fogmulate
and carry out projects designed to make’ studfents proud of -
thelr school and of themselves, For instance, all Your hundrcd :
‘studenum the .school contribated to the, construtuoﬁ of a
ceramic mural to beautify the halls. K ) .

“' Although Gary reports no real data about. self- concept
gain havé arisen from this program, he_ and most_ of the
teachers believe it is responsible for the students feeling bet-
ter abqut‘themszlves. . N, -

£

. . Counseling and ‘Discussion-Grotbs
Darrigrand and Gum describe.a program in “déveloémen—

tal guidance” that produced agmf’cant improvément in the

. sglf-concepts of second- and third-gradeis on the Seafs Self .
Concept Instrument. The program included™{jfteen counselor- =
- led discussion sessrons that. centered around such toplcs as ‘J'

*- ¢ building wholesome attitudes toward oneself - .
» learning to get along with age mates ’

* developing fundamental skills in rcadmg. writing, and’
calculating . coow

+

, » léarning physical skills . . .

- +

The program emphasized sharmg ‘feelings with others .
through pantomlme and picture drawmg, and being aware of ~
onstrating o_xac s own special L‘i;’.nts The counselor
an ppén atmosphere and provitled students wuh a
lot o osmw: feedback. -




Significant increases in self. concgpts of third- grade stu-

. dents were found 'followmg apro‘gram of teacher-led “Glasser

iscussions.” Fletcher explained that the reason for using

his sort of group 'Counseling waé the belief that selfunder-

standing ulumately results in a more favorable self. concept
and improved-school. achievement. '

Glasser himself explamed that th€ core”of.these discus-
sions (which he called merely “ifagk meetings”) is the non-
judgmental attitude of the leader. {opics of discussion in-
chided, such things as the' social behavi ot thgse in the class,
frumdshlp, loneliness, vocitional choice) £plc§ suggested N

by students. Glasser stressed that the discuss were to be
open-ended with no suggéstion of right or wrong answers. To
make real gains in self- concept students must believe that the
. dlscussmn is worthwhlle, that others are listening to them,
" and that evergone gets an opportunity to partICIpate Glasser
contended that the efﬁcacy of these meetings is based on the
. idea that “when a chiid tan~gpeak, sansfactorlly for himself, '

he gairis a confi dencg that is hard to shake.”
, A promising’ program- built &n a«pl'ulosophy similar to
Qhat of Glasser’s is the Human Development Program Uvaldo
Palomares, Geraldine Ball, and Harold Besselkdevised this: pro-’
gram to help’ bul,d students’ awareness and respect for thefn-
selves and others. Fhe program, called “the Magic Cixcle” for
elementary students and “Innerchange” for high school stu-
dents, involves a detailed set of comn‘fumcatlon activities prac-
[tieed daily by participants, The emphaSIs in these exerciges is
encduraging partlc“ipantS to share cxpcnchces and feelings
and to listen carefully and reflect to cach other what they
have heard. | .. 3 .
For cleantary students, t0p|cs discussel lnclude “such .
Things 5 “Sotnethmgl Did That I'm Proud of” and “Some- ™
thing’ I Do..Well.” “For high.school students, topids include .
career education,. mult:cu ltural understandlng, and crime an
", drug-abuse prevention: Agéording to a publication from the
Human DeveIOpment Training Institute, “Leaders, fparents;
‘ahd circle particigants theMselve§, have observed the increased -
understari’dlng and appreciation participants havé gained for™~

€y : .
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[ . A
themselves and others. o . :

One of the most useful collections of'practlcal xercises.
teachers can use to improve student sclf-conoept has been
compiled by Canfteuadls Writing in 2 clear and lively
style, the authors provide one hundred suggestions gathered
from many different sources. Thcy recommend that adminis-

> jtrators encourage teachers to SC'[ aSIdC ten to twenty mlnutes

.

“tionnaire,

., every day or every other ‘day for compléting the exercises in

-the book. One typical-exercise i is the {‘autobiégraphical ques-
" a list of twenty .questlons desngned to hélp stu-
dents become aware of their own unque tdentliles The ques-
tionnaire asks students, “What is there aboyt you that makesy
. your fnends like you?™ and asks them to “list ten words that
descr;be you.” In another exercise called “success sharing,”
small | 1 groups of students share an accomplishment or achieve-
meiit they had before age ten, one froth between age teh to
fifteetr and another frony age fifteen,to the present. Canfield
and Wclls alsd suggest significant events and"3$uccesses that

might be intluded on a personal coat of arms. RN
Carmichael and her associates briefly describe results
of ,psing the (}Flrst Things” program with primary studentst -

* This pacﬁage program uses filmstrips, cassettes,’activities,
discussion, and sociodramato “help each child grow in under.
standing of self and others.” The authors sent a quest:onna:re
to & total of 116 teachers, counselors, administrators, student
teachers, and dides who had used the program through the
Indiama Career Resource Center., Seventy-seven percent indi-.

“cated that, as a'result of using the prograny, “student develop- -

ment.of positive attitudes toward self”” was good or excellent.
.Pardew and Schilson report on a similar program used
over an eleven-week period with fifty-two four-year-olds. On
tht Thomas Self-Concept Values Test, the Developmental
Proﬁle, and the Questionnaire, of Child Character, results
" were gains in self-concept mgmfica.ntly larger than those of a
control group. Pardew and Schtlson‘ describe in detail activi-
ties used in the program, most of them adapted from pub-
lished developmental guldance programs such as Don Dink-
meyer’s "‘D"irelopmg an. Understandmg of Self and Others

125_ L.
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(DUSO) program. -

Activities include storytellmg by the tealher follwd by
e discussion with _children. Oné typical story centers around a
red and white bird who wanted tobe a blue bird but ultimately
learned to accept himself as he was. Another focused on dif--
ferent ways of learning and how qlder children dé not alway's
know more than younger children in eyery arca. Pardéw and
Schijson warn that such activifies requirg care in selection o
that they are relevant and presdﬂed ‘in a logicaf order’ over
time.

" . fow .

»
1

{nservice PrOgrams

Many programsforralsmg self- concept are of special inter-
est to administrators becatise th_ey are ip“a form that can Bc
used *for 'icachers inservice training br staff deveIOpment.
Bréwn and MacDougall describe such a program presented to -
teachers in ag urban elemenlary school in Virginia. Six two-
thour sessions Eocused .on such t ings as self-percéptions’and

_how they are learned, adult rdctions with childfen, and
videotape ana.bysrs of the. tcachmg behavior of p-artn:lpants
In addition, teachers were asked to use techniques to improve .
the efficacy, of their teaching as revea)éd by the research of
Rgsenshine and Furst. These researchers found that effective -
teachers use such techiniques as elarrty ofpresentatron -wide
varlgty of mstrucuonal procedures. enthusiast, and use of
student ideas. \ . - PI

Brown and MacDougall; méasurmg students’ self-concepts
on the Sclf-Perceptions Index of their Personal Competence
'Inﬁentory, found signifiCangruaids in the self-concepts of stu-
dents in grades three and fodr and no significant gains in
grades five 4nd 'six. The authors hypothesne‘ that elder stu-
dents, having' more cempletely developed self. com:epts. may
be less easily influenced. ‘Although this theOry is loglcal it is
dubrous in the llght of | many other programs that successfully
improve self-concepts of students older than fowih graders.
Nevertheless,* the program produced enough gmf'cant ;
changes to be worthy of further exploratron; L

Creatmg a morc supportive classroom clrmate was the v

S
.
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. focus of an inservice program for third., s:xth-, and eighth-
. . grade teachers. As described by Lynch and Barnette, this pro-
"+ gram utilized discussion sessions aboub creating supportive

classroom climates. After teachers viewed a videotape of their

own classroom behavior, they attcmpzed to change this be-

havior to include the use of more learner-supportwc and

learner-acceptant statements and less reproving statements.

. The staff of the program created .their own instrument,

. the University Scale, t0 measure student self- concept before

ahd after the program. Alth'ough self- concept did rise “sub-

»stamlally,” the change was ndt statistically signifieant. Lynch

*and Barnette ®el that even this c.hange is énough to prove the

. . value of the program since most studies reveal that (wlthout

,, special programs aimed at self-concept) student self-concept

goes down Gvet the school year. And indeed, self- concept of

comparison groups Hig 1]-.e same schoo? at the same time dld

go down.

Teaching studems and teachers the prmclples of “Ugelf re- -

warding” behayior was the theme of a twelve-week ngram
"y in self- concept enhancement described by Felker, Stanwyck,
and Kay. This program bcgan with a teacher workshOp ses-
suon focusing on the five prlnc1ples of self- rewarc{mg behavnor

» praise yourselves when appropnate

« help children evaluate thémselves reallstlcalLy

“s teach chlldren to set reasonable goals
* teach’ ch:ldren to praise themselves
« teach children to pesise others

The participants were instructed in self-concept enhance-
.ment techniques, including how to teach the self-rewarding
principles to studentzutors and how to lead studcnq..ug class-
room games enhapeing sejf- concept Teache?s thén tried thie

_ prmclp]es and techniques in thelr classrooms and réturned for *
another workshop. The program produeed moderate gains in
student self-concept and was enthusuasuczﬂly reccwcd by .
teachers.

-




DROPOUTS, DELINQUENTS,
AND DISADVANTAGED

-

i

. All students can-beiiefit*from self-concept\ enhancement, ¢
programs, but some students appear to be in special need of
them. Disadvantaged students, potential delinquents or drop-
outs, minority students, and bilingual studentf may wrestle
with special self-concept preblems. Many progﬁ_ms aim espe-

.. cially at ippproving the self-toncepts of such studen ts. o

¢

]

;¥ Students with Speéial Problems

“Teachers who have positive, reasonable ex ectations for"‘
studerits will have successful students” was the philosophy of
the Focus program as reported by’ the Roseville Area School
. District 623, in Roseville, Minnesota. This progsam "aimed at
improving academic achievement and self-concept of poten-
tial dropouts. Potentlal dropeuts were identified. as students
who . . .

+ cannot function properly in a tradltlonal setting

-

. perform academically below abi‘llty
» have a poor self-image - .

. 'I‘he program was structured around the “Famlly Group”
consisting of eight to ten students and one teacher who met
for one dlass period every day. Here teachers attempfEd
through discussions to communicate re_spect and acceptance
of all students but rejection of destructive social behavior.
Teachers 'stressed too that each student must be responsﬂ:!le
fbr his or her own individual behavior. . -
The academic component of the program emphasized

individualized instruction in éach subject area, goal-set:.mg by

students, and tutoring of poorer students by better #tudents.

® The program protuced significant gains in seff-concep . ;
on thy 10X Self Appraisal Inventory and the MMPI Ego? o

Strength Scale Slgmficant gains in grade pomt average wer
CL , .
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also achieved:

The Curtailment of onpouts (C 0 D.} Program served
109 students at the Cooley Education and Voeational Guid-

* ance Center in Chicago. This program for potential dropbuts
) alrnt;d at rgumg self-concepts to prevent students from drop
. pmg out.

Bennett reports that, in C.O.D., self-concept enhance- '
jnent activities- centered on group discussions in which stu-
dents attempted common preblem-solving, discussed deéision-
_making techniques, expressed their values and bellefs, and
tried to learn more about each other. o

To help students get in touch with their own values, in- .
s:rnl&ors used a continuum ling technique. To make students’

s ncepts explicit, a line was drawn on the floor represent-
;ng some area of accompllshment such as academic’ actrieve-
ment. One end of the line represented the highest achievement
‘possible while the other represented no achievement at all.

" Students wer€ asked to place themselves where they felt they
belbnged on the line. Then they were asked to stand where
they' thought their parents would place them and finally at
the spot classmates would place them, **,

Bennett notes that the keystone of the prograrn was good
listening and uncpnditional acceptance by the teacher. The
program .produced significant gains on the How-I-See-Myself
Scale as well as a significant rise in achievement grades, con-
duct"grades, and attendance. A

‘Students with a history of truanly and delmquency
attended the “Office of Probation—Richmond College Read-
ing Center™ in Staten Island, New York. Open from 3:30 to
8:30 p.m., the center focused on improvement of self- -concept
through individual tutormg in reading. Brown reports that re-
sults were growth in redding markedly abové the national
average rate and impreved student self-Concept as reported
by .tutors. In addition, 47 percent of students felt they had *
made’ a, 18t of progress toward becoming “the person they
want to be” and 40 percent felt they had made some progress.

There 15 some disagreement about whether disadvantaged
§tl;,dents have alower self-concept than st,,gdems of high socio-

L]
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economic status. Bennett is one of many authors who report
that most research on the,self-cancept of dlsadvantaged child-
ren Leveals that they have a poor self-concept. Yet a few re-
searchers have found just the opposite: disadvantaged students
have on the whole a more positive self-concept than other stu.
dents have. It is possible that the inconsisténcy mlght be ex-
plained by the fact that these rescarchers-arc using different
instruments. While dlsadvantaged students may see themselvés
as competent in such things ag making friends, physical prow-
ess, or basic: survival skills, they may see themselves, as less
cqmpetent in academic areas. Since some tests of self-concept’
- concentrate primarily on self-cencept as, a learner, while
others measure a brbader, multifaceted self-concept, differ-
ent instruments could produce very different results. Unfor-
- tunately, most reports of studies do not.include copies of the
instrument so specific comparisons cannot be made R
¢ v ¢

Programs for Minority Students T

Most programs for disadvantaged students focus on mi.
nority or bilingual students. Bennett sumimarizes Enkson s
. - explanation of why black studeénts have special problems
v with self-concept: -
b Erlk H. Erikson envisioned. ‘that the individual [black} stu.
i ent, belonging to an oppressed and exploited minonty,
which is aware of the dominant Eu[tural ideals, but prei.rented
from emulating them, is apt to fuse negative images heldup

to hym by -the dommant i'najonty with lns own negative
identity. - . . . L

A

Accordingly, Bennett coﬂtihuesj -a negative self-image

begins early for black studénts. The $ame problems dre faced
by Chicano and Latin American students. Rac;sm in'.this
couptry continucs to have permmous effects’ on, the self-
images of minority students. This is especially true when sub-
condcions racism causes teachers to have. poor opinions and
lowered expectations of minority students. ¢ ) ]
In Atlanta, soon after descgregation efforts, educators
", realized that previous racial isolation had caused severe aca-
demic dcficicn%gy’mnmonty students. Henning reports that

30 \_} 23,
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stadenits, with the gredtest deficiencies were selected for par-
ticipation in a program 'that utilized

+ individualized and sma]l.group instruction

'j » team teachers assisted by aides”

. hlgh interest, low dlfﬁculty multimedia materials

Although the program aimed solely at improving achieve-
ent, significant self-comcept gains were registered on the
Self Appraisal Inventory. Students also gained three times as
-much in reading achievement as did those not in the pr
This program suggests that significant gains in self-concept
can be prbduced by concentration on academic’areas a.lone
Henning felt that t}}e program’s success depended heavjly on
the *“enthusiasm, dedication, and competence of the staf £
. An Emergency-5chool Aid Act‘“(ESAA) grant financed
‘the pr8grag, which cost a total of $866, 000 for. forty-seven
schools or $281.40 per pupll per year.

Bewley describes a Waco {Texas) program to improve the
self-concepts of black elementary students with low self-
esteem. Teachers and principals identified fifty-one second-
and third-grade students with low self-concepts. These stu-
dents participated in thirty-minute group counseling sessions
once’ a week. Sessions inchuded play-therapy technigues and
discussion activities that emphasizedself-awareness and group
" dynamics. At the close of the program, moderate increases in
self-esteem were recorded on the California Test of. Persona]-
ity and the Coopersmith Self-Esteem Inventory. i

An exhaustive guide to materials and resources relating to
raising self-concepts of migrant students has been compiled
by MACRO' Educational Associates.. A review of relevant re-. -
search is provided, as wellas a 284-item blbllography Inaddi-
" tion, a.lengthy list of specific technlques for i lmprovmg self-
"concepts of migrant children is.especially helpful for teachers.
" The authors include such recommendations as using migrant
children ‘as resource persons for questions about their particu;
lar experiences. They sugest discussions about cultural and
. lifestyle differences to communicate the idea that: differ-
. ences do_not meah inferiority. They Pecommend classroom
31 | -
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dlsplays centering around famous American rmnorlty persons
and a hulle tin board for boy or girl of the week y

Programs for Bilingual Stugenfs oo

_ Students who do not speak or write fluent English but
who must nevertheless do all their schoolwork in English
have several pfohlems with self-concept One is hat by doing
all their school .work in an unfamiliar language, they mové
. ahead more sk wly and feel less competent than other child.
-ren.*Another i is that the school is giving them an implicit mes-
sage that thelr lapguage nd culture are -mferlor Since non-
English- sPeakmg students need Opportunmes to improve
their English as well as td rec.‘ew ‘nstruction in their native
language, programs using both 1 ages have been found to
be effective for theém. These bllmgual programs Sften improve
. achievement as well as raising self:concept.
’ In the San Marcos Gonsolidated Independent School Dis-
trict’s _Bilingual Education Program™a staff -of bilingual

teachers and aides taught classes in both nglish and Spanish
for 717 students in grades one through six. Hartison reports _

that a community advisory board provided suggéstions con-
gcerning many aspects-of the pragram, ihcluding evaluation
and curriculum. revision. Twenty-three sessions of inservice
training were provided on such topics as using Spanish as a
medium of instruction, t I)tmg for language dominance, and
using techmques for developing oral language profir:lency.

At the start of the program, medians in reading, language,
and math ranged from the tenth to the thirty-third percen-
tile. After five ycars they were up to the natlon‘fl average. On
the Conoly -Harrison Projected’ Self Concept Inventory {a bi-
_lingual instrunrent), 40 percent of students showed signifi-*
" can? gains in self-concept. ’ .

Replacing a negative self-image with ethnic pnde was one
aim of the Bilingual{Bicultural Education Rrogram in the Mil- .
waukee (Wisconsin) Public Schools. This program “empha—
sized Latin American hlstory and Spamsh culturaf*contribu-
tions to contemporary life.” Bilingual téachers of Latin heri-
tage taught all subjects in both Spanish and English. In addi-

3<
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tion, Mexican and Puerto Rican holidays were celebrated,
and Hispanic music, fodas, dress, arts; crafts, and customs
-were emphasized. : ’
After five years, all students were performing academl-
cally at grade level except third graders who were learning to
. read asecond language. Other resuits, though largely anecdo-
tal, were quite positive. Students, ;iarcnts, commuﬁity, and
staff expressed strong support of the bicultural studies com-
ponent as a strengthener of self-image. The program has ben
extended to twelve schools in Milwaukee, and ESEA fede
support has continued because thé’ program has beerf con-
* sidered exemplary. Program peﬁ(ﬁnﬂ;l reported an increde in
the propoftlon of Spanish-surnamed students who remained
“n school until graduation. The School Attitude Question-
naire indicated that students had positive attitudes toward
school, and 85 percent of parents responding to aﬁquestlon-'
naire indicated they fele the program helped students to feel
proud of their heritage. _ )
Offenberg and his colleagues cite evidenc that the self. -
concept of Puerto Rican students is probably lower than that
of elther black or white students They describe an attempt’
to raise self-concepts of Puerto Rican children in the form of
~the “Let’s Be Amigos” Program. This program had two com- -
ponents, the “Arriba Prqgram," which served Puerto Rlcm
students newly arrived to the mamland ahd “Model A,”
program serving both Anglo and Pucrto Rican students in
. grades K.5, . .

Both programs were b'lmgual and included original cur-
ricular materials on Hispanic higtory and culture developed
by pfogram*adelzs' In the Aryba component, five hundred
students each year in grades three through twelve studied
four major subjects in Spanish, as well as studying Engllsh as
a,secopd language. In the Model-A Program, overa thousand

- studentsweach year worked with teams of both English-
dominant and Spanish- -dominant teachers.. Up to grade three,
students received .one houn pgr day instruction in a second
language, and in grades three through five each day was
divided equally bétween poth languages. ~

+
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To measure results, a Spamsh translauon of the Cooper-
smith Self-Esteem Inventary was devised, Scores showed a
significant. gain in self-gsteem-that was higher than for those

.in English-as-a-Second-Language progran&s Cost of. the pro-

gram, partially financed through Title VII, was about $300
per pupll per year, including leachcr salaries.




_pick up (the dressing and the proper way of speaking, and
so on), the difference belween a lady and a flower girl is
" not liow she behaves, but how she* s treated. 1 shall always .
be a flower gitl to Professor iggins, because he alyays
yireats rn’“ s a flower girl, and always will; but 1 know/ can
bt a lady to you, because you Y{u‘vays treat me as glady,
- and alwaysrwlil )
LGB Shaw,P)'gmalw,n. )
- - - "'f quoted by Rpsenthal and Jacobson

In spite of the success of self- con\cept improvement pro-

' grams, a nagging question remains: Why do they work?, Of,

.course, no one* really knows the answer, but it seemsd:kély

that the answer may revolve around something beyond gfoup
discussion techiniques or bilingual or remedial reading pro-
grams. The ‘answer may lave something to do with teach'er. '

attitudes. - - o

It has already been noted that the evaluations of .others

have been found to have profound effects on self.esteem.
Quandt points out that although a sense of ofie’s competen-

‘cies can be leamed by trial and error, self-value seems to.

* come principally from the opinions and evaluations of other
people. : . ’

Next to parents, teachcrs probably haye the most perva-

sive effect on children’s self-concepts, cspec:ally on their be- -

liefs about  their own academic abilities. Some evidence for

this can be found in research md:catmg that teacher attitudes

about student abilities have strong effects on student perfor-

» mance. To corroborate this, PurTcey cited a six-year study by

v Brookover, Erickson, and Joiner that concluded, “When the

. teacher believes that his students can achieve, the students

' appear to be more. successful; when the teacher believes that

", the students cannot achieve, then it influences their perfor-

mance negatively.” Kash, Borich, and Fenton put it in terms.

of teacher expectations: “Pupils who perceive the teacher's
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expectatlbns as too low or unchallcngmg may rcspond ‘with |
just enough effort to meet the low expeciations, dcprcssmg
their performance in response to feelings.of persenal devalua-
tiof.” . - ' . .

Richmond and White found that “there |s considerable
" evidente that pupils who are described unfavorably by their
teachers tend to describe themselves un favoraf)ly, to be aware
of their teachers’ peor opinior of them, and to receive lower «
gradcs than do the pupils @hom the teacher dcscrlbcs favor-

4

ably” - g

The most striking evidence agcarcd in Roscn;hal a.nd
jacobsgns classic study of the “pygmalion effect.” These
authors'conducted an expcnmcnt in which they gavc*tcaehcrs .
" the names of “special chlldrcn whose performance on'a pre-
viqus test had supposedly indicaied that they were about To'
“bloom mtellectually or to show 4 spurt of growthin IQ.
At the end of the year, these childreh, who had in fact been
chosen ra.ndom!y, did show growih in 1Q significantly grcatcr
‘than those in a control group. The authors concluded that
this effect could only be the rcsu!t ofthc lcachcrs bellef that
the studerits would gain.

Indecd, Rosenthal had already found in:an eatlier $tudy ,,
thai,‘_.\whcn .examiners were intcracting with students alleged
to be garning higher grades, they behavcd in a more friendly,
_likeable, interested, encouraging manner. Likely, teather be+"
havior toward the “special children” in the laler cxpenmcnf’

. changed in these same kinds of ways. - . . .

Rosenthal and Jacobson feli that this kind of effcct of
the attitudes of teachers could confound the results of almost
any experimental program; it scems likely that Atcac er atti.
tudes would have eyert stronger ¢ffects’on programs d¢ sngnccl
to raise student self-concept.

How can teachers communicate atiitudes that
posntwc self-concept? Several author$ have suggested ways
teachcrs can convty to studqnts that tﬁcy valugthe

J

L]

.havé it
hc\re chers must stnvc to be mterestcd i
cdndi:rned abdut him or her as an ind




' teachcrs to provide a warm supportlve climate, to genuinely
., accept chlldren, and to communicate that they smi:crcly care
~about each chlld '
' Purkey suggests several ways teachers can communicate —
an attitude of respect and “‘warmth to- students‘ Teachers

¥

should . - -

_¢learn the name of each student as soon as possible
and use the name often oo

« share feelings with studgnts ¢ N

E2a :

F
S

IR

TR
SE

valways-be a§ courteous with, ‘students as with adults

* arrange some time for quletl,y talking alone with each
. student

* notice and comment favorably on the things that are
important to students ! .

Quandt warns against usmg embarrassment as a method .
of punishment since this crushés self-concept, He recommends
“correcting hehavior by condemning the specific act rather
than the chlld Glasser echoes the opinions of many other

cauthors cited in these pages when he states that the corner-
stone of his previously described techniques to improve self-
congept is a nonjudgmental, accepting attitude’by teachers.
Like Quandt, he emphas:zes the necessity for rejecting un-
desirable behavior while at the same time acceptmg the child.

’ ~ Good Teacher Self-Concepts

Not. only are teacher beliefs dbout student‘s related to
student self-concepts ;and ultimately student ach:cvemcnt,
but also teacher self»qoncepts appear to be related to student,
self-concepts and the}‘eforq ultlmately to student achievement.

Edeburn and Landry, using the Self Appraisal Inventory
and the Index o djustment of Values, found that student
and teacher. self-co cepts were clasely correlated. Curtis and
Altman,’ surveying 755 fourth-, fifth-, and sixth-grade students
_and their teacherq by using the Tennessée Self Concept Scale
“and the Coopersmith Self~Esteemi~Inventory, found that
teachers with high seif-concepts tended tq have stl.f,:lents with

' . » .
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_-hlgh sélf -concepts, - Furtﬁcrmoré‘ Aspy and Buhler, using

trqmed ohservers and Fiedler’s Q-Spre to evaluate the self-
cohcepts of sLx third-grade teaéh/g found that, over the
school year, students who gaincd the most in achievement
scores had teachers wltl} hzgh self.concepts. ™

Of equrse, no cause and effect relationship can be inferred
from thesc cofrelatlons No one knows whether high teacher °

~ self- concepts cause students to- have higher sclf-concepts or
whether it is the“self-Concepts of the students that affect the
teachers. Aspyf and Buhler, wamed.in the report described
above that, teachers might’ haw: high self-concepts because
they are more-knowledgeable and thus promote high achieve-
ment gain$ in their students because they are more effective
" teachers.
In spite of the 1mpossub1hty of proving conclusively from’
Jhe research cited above that self-confident tcachers produce
sell-confident students, many authors believe this is so, Rur-
key maintains “there scems to be general agreement that the
teacher needs. to have positive and realistic attitudes about
himsclf and his abilitics before he is able to régch out to like
™~ and rt:Spect others.” ~ .

Kash, Botish, and Fenton note that a study by Combs
and Soper*found that self-fonfident tcachers actually ex-
hibited classroom behavior that fostered a posmve self-i :mage
in pupils. .

COOpersmuh in his landmark study. found. that parents,
offhildren with high sclf-concepts arc themsclves active, -

X poused, and self-assured and fecl capable of handlin ild
rearing.. It seems likely that thesc’ parenis had a strdnger
effect on their children’s self-concepts than the childrcn did
on their parents’ sclf-concepts. And thus it scems equally

“likely that sclf-confident tcachers can create’ more self-
corffldcm students. - - . - '

rl

Improving Teacher Self-Concept

If teachers with ‘positive self-concepts tend to have stu-
dents with high self.concgpts and high achievement, it seems
logical that improving self-concepts of tcachers might be a




1

good wa}; to attempt to increase seIf-CanidE:ncc and achié%e— .
ment* of staldents. Yet programs to 1mprove the self. conecpts
of teachers are rare. .

In one such program, thirty hours of human rel“auons
training were offered to twenty- -five intern teachers as a way
of i lmprovmg their self-concepts. The trammg, as descnb ed in
" detail by Acklen, included theoretical instiuction as well as

.+ skill development in human relations with-an emphasls on ex-
“pressing empathy, respect, and warntth. Techmques used in
the sessions ircluded such things as small-group exergises,
vldeotapmg, audiotaping, and role pl.s.ymg After the training, -~
"participants showed significantly greater gains on the Tennes-
see Self Concept Scale than did those not participating. Ack-
len concluded that human relations. training should be in-
cluded in the inscrvice program for. all teachers now working
with children. - g

In_anothct study that is of interest. though qune incon-
c]uswe Hannum, Thoresen, and Hubbard tried to raise two-
teachers’ self-acceptance by changing ‘‘evaluative self
thoughts.” Evaluative self-thoughts are merely the thoughts

™~ the tcachers had about their own worth:and capabilitics. The
expcnmemers “taught “teachers a “thougiu stopping’ tech-
< nique .that required them to say to themselves the word
“stop” whenever-they were aware of negative self-thoughts
and to immedigtely begin thinking about something clse. In
,addition, snmuius cues {like a small, .Qolorcd decal} were
placed around the room to stimulaie pogitive sclf-thoughts
each time théy were notlced by the ‘tea&mr. One teacher,
after counting positive and negative sclf-thoughts with a
wrist counte?, found. that positive self- thoughts mcrcasca
. significantly, while negative 1houghts went down. At the -
'same time, an observer rcporied that this teacher’s negative
responses to students {such as criticisii or scolding) deereased
significantly, The other “teacher also deercased negative re-
sponses to students and nefative self-thoughts but, inexpli-
cably, decreased positive sclf-thoughts as well. Although the |
results of this program are difficult to cvaluate, they seem
promlsmg enough to warrant further experimentation.
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Schmuck has recommenged several techniques facilitators
might _use to “dccreasc teacher feelmgs of inferiority.” ' He
suggests encouraging teachers \

-

* to set realistic goals -

»

— |« tospecify goalsin clear behavioral language .

s to share goals with each cﬁhcr

x. challenge each other’s unrealistic goals ,

He also suggests a “strength” exercise’in which each teacher
is instructed to think about his or her own strengths and the
strcngths of others in the group,aﬂCLdlscuss them.

"These techniques and ideas ag: only preliminary sketches
of the kinds, of things that mightbe tried to improve teéf»cher
self-comcept. Few have given much thought or energy to this
goal. Whether imprbvin'g teacher self-concept is the most |
cffectwc techniquepfor improving student sclf-concept re-

ERI
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- ‘Research over the last ten years provides ovemrhelming

T evidence- that the most sucggssful students have strong posi-

tivé self-concepts. This positive self-conqept is.ngt the same |

as conceit of even pride, When students have high self-concepts

if ‘doesn’t mean _they feel superior or are content to rest on

. their laurels. It does mean they feel _confident about thelr

" abilities td leam and grow and reach the goals they set for =

thcinselvcs. - ‘ .

. Whether *this kind -of self-conf‘ dence precedes acl-ueve-

ment or is a product of it qo one really knows. At any Tate,

over the'last few y!:-ars, educators have begurl to fe&l that a

«Lood studcnt self-concept is 1mportant as an end in itself, -
. necessary copiponent of true maturity and self-actuahzguon.

Many programs appear.to have had good success with rajs-
. ing student self-concept for the average middle-class student, -
. for the dlsadvantaged and for these whosg self-concept has.
been damaged by racism and cultural bias; These programs -
produced significant gains on tests of studerrfs self-concepts
and ,were heralded enlhusmsucal!? by paruapants. "Many
_stiowed sngprf’ icant achievemeht gains too.

Yst no one knows how these programs work, why they
work, or, in the strictest sense, if they work, sinfe rheasure-
ment of self-concept gains ulhmately is alll’ost entlrely sub
jective. s

The best guess is that the self-concepts- “of students ar_e R
_.strongly deperident .on the attitudes - of teachers. When
teachers accept students, value them, pra:& them" and help

"+ themto see their strong poiiits, students begin ti)-accept apd
‘value themselves, In so far a} se!f-concept enhancement pro»
™ grams influence teachers toward” more accepting. attitudes,
they are effective. If ‘these programs encourage teachers to
focus theu‘ concéntration and energies .toward improfing
. rather thagl tearing down the self-céncepts of’ studems, then |

[

they hﬁve accompllshcd 4 lot. e
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Research suggests that the task of administrators must be
to foster positive attitudes in teachers in two ways. The.first
is'by strengthening teachers’, own self-concepts and helping™’
them to feel capable of helping children to learn and- grow.
The second is to help teachers understand the effect they can
have on the self-concepts of students. Teachers must realize
that they have the potential for doing both good and harm to
students’ self-concepts. Purkey was aware of this potential
when' he quoted from Abraham Maslow’s Motivation and
Personaizty . -~

, Let people realize clearly that every time they threaten
someone or hnmiliate or hart nonnecessarily or dominate or
reject another haman being, they become. forces for the*

creation of psychopathology, even if thcsc be smalt for }.w"?' .
Let them recognize that every man whillis kind, hclpfiﬂjé:z'
cent, psychologically democratic, affectonate and warm

“a psychotherapeutic force even thongh a small ope.

Perhiaps this quote should bepostedron .evéry classroom -
walk. e
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