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The.Educationa(;Rcaourccs Inf.omatlon Ccnter (ERIC) 1s'anatlonal N
. mfomﬁat:on system operated by the NMational Institute of Education.
ER‘IC’ serves the educational commu;nty ‘by disseminating edu¢ational
- rescarch 'resits and Gther. resource ‘information that can be used in-
developmg more_effective educational progran'g;. R
Il'hc ERIC Clcarmghousc on Educational Managcmcnt one of sevcral
clcarmghouus inthe. systemn, was established at thc Umvcrsity of Oregon
‘in 1966. The Clearinghouse and its companion units proccss rescarch
r¢ports and journa) articles for announcement in ERle index ind
abstract bulleting, ~ » .
- Research 'reports are announced in Resources in Edn t:d (RIE},
avallablc-m many, libraries and by subscription for $42.70 ycar from
- the United States Governmeht Printing Office, Washingfon, D.G. 20402.
Most “of the documents fisted in RIE can be purchased through the .
ERIC Docurncht Reproduction Service, operated by Computcr icro-
film International Corporation. .
Journal articles are announced in Curtent Index t&:fournals in Educa;
tios, CIJE ig also available in many libraries.and can’be ordered for 362\
a yéar. from -Macmillan Information, 100D Brown Street, Rivegsidé;
New Jérsey08075. Semiannual cumulations can be ordered separately.
. + Besides processing documents and joprnal articles, the Clcannghouse
. has another major function—information analysis and synthesis. The
- Clcannghouse .prcpares bibhdgraphlc,-s, literature teviews, state-of-the.,
g T knowlcdgc papg‘crs,. and othci' mtexpretwc rcsearch stud:es on topics in _
+++ . it§ educational zrea, .
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Both the Assoc:a.uon of-Califernia Schoot Admlmstrators
" ,and the ERIC Clearinghouse on Educational Managemgms are
‘pleased to cooperate in producing the Schoof Management
Digest, a series of reports designed to offer educational leade
essential information on"a wide range of critical concems in
.. edftation:, o ! - ) .

At atime whén decisions in education nfust be made on the
basis of increasingly complex information, the Digest proxudes
school administrators with concise, readable analyses af the
most important trends in schools foday, as well\as points up

-

. 7 the practical implications of majoFresearch findings.

. By special cooperative arrangement, the series draws on
the extensive researth facilities and expertise of the ERIC
Cleapnghouse on Educational Management The titles in the
series were planned\ and developed cooperatively by both
organizations. Utilizipg the' resources of the ERIC network

v the Cleal‘mghouse is reSpo‘n51ble for researching the t0p1cs‘
and preparing the copy for publication by. ACSA..

The author of this report, Jo Ann, Mauarella, was com-_

missioned by the Cleaqnghouse as,a reseamh analyst and

b ] v '
wnten SR D - .

S. Liee Hawkins S -« Philip K. Pidle-.

- President .. T Director

" ACSA, r T - ERIC/CEM




* "INTRODUETION;,
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Back in the rosyhued sixties, when \alterpative schools ™
were new and shining and largély untested, they were thought
N .by matty to be the forerunners of a sweepnl?Z:nd fundamental °
“reyolution” in Americali éducation, T oday, in the cold
clear light of the seventies, while there are a 2 few SIﬂ'l’doggedly
waiting for thatrevolution to happen, most gow view the edu-
. cational altefnatives of the sixties as precursors 10 a new, stage ™
“evolution,” . -
" #tis true.that altermative sghools have, helped educqtlon
_ 1o evolve, it is also true that thay themselves_havé evolved.”
. Today's alternative schools are IR many ways very different |
“.from their-early predecessors : o ’
ln(the bcglnnlng,~thc alternatiye schools movemeni
largely private, an attempl by* parems soine students, a few
teachers, and' moge would-be teachers to break away from.
traditional public schools and to found schools run not by
) rbfessnonal educators or administrators but By the people
they served. These small private schools, rfost of which had
shoestring budgets stresseq¢ individual freedom for studenis
L
- and the necessity for the'r_?\gdiakc respofesibility for their
-own leaming. The school founders 100k as their champions
educators like John Holt,-]onathan Kozol Paul Goodman,
and the grandaddy of them all, A, 5. Neill whose Summerhill
Scho‘pl had -for many years given' students both free choice
about whe ther to-attend classes and 3 Jarge part of the respon-
sibility for governing the school lhrough democratic school
[meetings. .
Today. onl{} a handful of such” “free” schools still. exlst
As Neill himself had predlcted Summerhlll could not Survive
the shock of being transplantcd Lto A_mencan “soil. Many
Sschools, after a few years, -either became more traditional or’
' {after -an average life span of about two years} s:mply\dled
. Deal, in his now almost classic analysis of the Tailure of -




-t . »
) SN [
~ #these alternative schools, noted that some of the most com-

. monly cited reasons for such failures were that the schools *

o did not succeed in achieving |mportant/educauonal

T goals— e — I

- - -

. had insufficient funds .

x

- 1 -

. were linked to the “counter culture and as its impor-
. tance waned, so did they Lo _ .o

L]

Deal adds to this list his belief that the typ|cal early a‘ltema-
tivé schdol contained the seed of its own destruction, * a,n.
-'underdeveloped and nearly anarchic structure for decision
_making and problem solving.” . .
¢ But if most of the early alternative-schools died,.one of -
their most 1mportanl underlying concepts had taken root, a
concepl tfeat now has taken feld in public education. This is
‘the 1dea that. parents,i stydérills, and teachers oughl to be able
to h,ave somte chou;es a what kinds of .educational pro-
gra;'ns they partlmpatc in. Choices afe what the pubhc alterna-
tive- schools fovement of the seventies is all about. This
move\menl is bas,ed on the idea that public schools, instead of
offert?ng' one standard educational program to all students,
ought to offer several alternative programs to fill the md1
vidualnceds of the people they serve! T
Mario_ Fantini, the champion of the new public alterna.
tive schools movement, emphasizes this clement of choice.
He says that "‘the notion lhal there are a variety of ways in
twhich children legrn and can be lau‘ghl is-certajnly not new.
What is new is the thought that it should be made operational .
in tie schools—not by,chance but by chaice.” . -
Fantini traces the roots of the current alternatives move:
“ment ngt so much to “free” schodls as'to the “freedom”
schools of the civilrights movement—schools that were specifi:
cally* geared (o the needs of black, childien, Out of these
schools came the idea that different kinds of students actually °
"need different kinds of schools and that a school can btﬂal-
lored to the needs und desires of u specific group. > " %+ '\ o
The public alternative schools that studénts; pam&p{.‘md
teachers now choosé from are no longer mcrely“‘«free” échools

ERI
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&pén schooIs .or parent- ar student-run schools; they -

now mclude a whole spectrum of educationll alternatives

i Stretchmg all the way to fundamental or “back to basics™ € .
- —scheols with-srict -rules and authogitarian_teaching mc.thuds,_-_u-____

. Categorizing the, plethora of, public alternative schools is

confusing because there are seyeraldifferent-methods of cate-
; gori;atfon. These schools may be categorized by

. educauonal phllosophy {how they tcach)

H.
.

o curriculum (-what they teach) .

-

. admlnlstratlve and pelitical structure (who runs thcm)

Alternatives classified by cducatlonal phllosoph) include
frée, open, humanistic, fundamental, and basic schopls.
Schools classified by _curiculum include magnet schools-and.
schools without walls. 'Illose classified by _atB—rrTinlstratlve
structure include schooels within a school, minischools, tcam
teaching schools, and s'}hools thai stress parthpatwc dcclswn- .
making. )
. Some confusion arises from the Yact that wh:lc all* these
fnethods of classification overlap, most schools are ‘actyally,

_identified by only onc aspect. For instance, the Evcrgrecn
Alternative School in Eugene, Oregon, is ca]_lcd a “magnet”)
school, [T mlght just as propetly be called an “open”” school *
or a**school within a school® or be classificd as a school that
ineludes parents and students in dccmon-maklng -

" Even thore confusmg the fact that "the same t’crms arg
used differently in differcfit districts. One district’s “magnet”
may be another district® “s&é}l;&vlthoul Walls_" In ode dis-
trict, a “minischool” octupy “only a féw rooms ang sérve
only nalgthrhood ﬁhlldrq_n whllc in another district a mini-

“school may have :rf.cpamtc campus and serve studt;'nts from

. the whole districi, An«*pen” school in one gity may be the
" “fiee” school of the neighboring'city, -

Confusion is further (.ompoundcd by the fa(.t thdt dlffcr-

w' "ent ﬂstncts may usc_even the Term “alternative™ in different

ways. Minneapolis, Minnesota, [or sinstance, uses the same,

E:?fll‘llllon to be used in thele pages; that is,. altermative schools

[-are any S(.huols (including sthnu’la within & uhool) that olfer

.10

-
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all stydents a distinctive choice of cdumlqondl program, In

. Pa;sadcm, Cdlrfornm, however, the “alternative™ schiool referss

! 0 the open o1 humanistic school among their “special”

- erp—schools. In-New York City. on the other hand, “alternative”

s sclools are schools for students who have problems with the
' regular program., . .

All this is further complicated by the fact that some alter-
native schools simply aren’t. Some programs that are ealled
“alterhatives’ (perhaps 1o satisfy the district’s need 1o be
educationally “au cqurant™) offer little that can be clearly
differentiated from regular programs. One must be careful in
assessing the distinctiveness of alternative programs to Yook,
for real differences in philosophy . curriculum, or d(lmIIIISlI'd-
tive ind political structure. - .

e L0 Lypes of sthools ofien called “alternative”—schools
. for students with Spcudl talents and for stiidenies wirh special-
f/~ ~ prohlems—are omitted from ouyr discussion. Thése schools,
o for dropouts, alienated students, and those with performing
_or artistic Lalent, are not included because they were around
" before the alternatives movement really began ind because
- they age not open Lo all students and thus do not offer real
choices 10 cveryone.
IV is” probably a mistake 1o say there is an glternative
+schogls movemeyit in public.education today. There is instead
what would better be calledan alternative schools “explosion.”
The number of public aliernatite schools functioping today is
probably somewhere between five and ten_ thousand. and
gmwmg all the 1ime.” Barr has concluded that “such numbers
suggcsl that the mest far reathing m(pc,(lmentauon and inno-
vation to ever occur in plfbllc education is now underway.”

PAFullToxt Provided by ERIC




ALTERNATIVE EDUCATIONAL PHILOSOPHIES

4. -~ ) -

The &ucf difference between some alternative schools
and the regulur program centers on educational philosophy.
Thetwo types of alternative educational philosophy to emerge
‘most dlstlnclly arc open (or free) s:.huurp and basic {or funda-

-

mental) schools. The two couldn’€be more different. While |
open schools are informal, strcssmg crcalwe d%)very, student.
autonomy, and teachers’ acting,as facl(?lalors buasic schools
are formal and stress obcdlcncc of students to teachers who
are authbrity flgures.

i

Free or Open Education ~* * .

" The térms *“free” school and “open” school-are notcon-
~ sidered by everyone to be iden tical; on¢ distinction is usually
that (ree schools are even “freer” thah open schivols in terms
of demands on sludcnts Nevertheless, their similarity in em-
phasizing student autonomy and individualized programs '
makes it reasonable to lump both types of schools together in
the same category as.representativespf roughly the same ¢du-

Latio lplulosophy
) ONIM, with its -antecedents in the British’) pri-

[rhm'y schiools,™has, according to Sealcy, been often misunder-
stood. He notes that one common -assufhpuon is"that open

*“education refers (o a “mass of youngsters milling around in
an open space.,” Dismissing this chaotic picture.of open edu-

_ cation, S¢aley lxpldlns that in an open'school “ihe classroom.
is orgamzed in such a4 way that it enables ch}ldren to be inde-
pendenl in their use of available resources.” His obsefvation
of ten openyclasstooms led h|m to Concludc that this independ-

. ence makes education more * re5p0nswe * because “teachers:
try to ensure that the lc:mulg experiences ‘relate (o individual
children as they appear torbe at any giyen ;xm“"

A study, by Groobman,' Forward, and Petersont of “what .
they called “informal” schools found that studegts in such

. LI 4
{C
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schools showed more positive attitudes toward school and
teachers and greater transfer of learning to nonschool settinigs
\'than did “fg‘rmal” school students. Beits likewise found that
students ‘at West Philadelphia Frée School had better self-
concepts‘e attitudes toward school, and behavior than did stu-
dents in other Philadelphia schaols.
™ On the othéer hand, Deal maintains thdt “alternative”
schools that give students too much autonomy and responsi-
bility for decision-making do not survive. Deal, though dis-
cussing “alternative schols” in general, shows by his descrip-
tions of their thachterlsncs (authority vested in students,
emphasis on doing and experiencing) thal hei is actually refer-
ring to ogen or free schools. . ' N v \
_Deal_plgpomts four,stages in these schools’ development:
euphoria, depression, dissatisfaction, and. resclution. In the

last stage the ‘school either.dissolves, returns to convention-
ality, or ‘allows staff more. rcspom;blht) for setting school
pohcy while remaining “altérnative.” .

That Deal’s theorics are so widely quoted is a bit of z

mystery since he bages his conclus;ons on‘only IWO schools.
Yet his idcas rifig_truc and, his’ stages have been wldcly ob-
served by others lnvu[vcd in the development of alternative
schools. , .
Bakhhs after surveying (fteen alternative schools found,
. I|kc Deal, that where studen were glven Rﬂ.{l‘iesponﬂbihty
for learning and teachers ac1ed as resource pcrsons ‘only, no
one was SdtiSflCd with the approach. . .

All this research, taken as a whole, scems to point to cer-
tain wnclusmns Althuugh froe or’ open educatwfn is more
respnn&we to sludcnts nceds, improves attitudés toward
5chool Mnd increases the transfer of learning outsidc the class
roomagiving students too rhuch frecdom and rcsponmblllty
leads to problems. Just how much lreedom’is ““too much” is

"of course, an area for profound and heated disagreement.
Two schools thal Hustrate 41hc‘ free or open cktu&ation -
" philosophy are lvcated. in Pasadena and Stockion, California..
The Washipgton Cenier for Allemnative Stydies i Pasadena
houses 500 students Imm kindcrgartcn thiough twelfth gradc.

15
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Started in 19?2 the school, accordmg to Shirley Neill, em-
phasucs students’ dcvt;lopment of .rejponsibility and self-
initiated learning. : .

' 5 Nelll explams that begmmng w:lh the earliest grades, stu-
‘dents are given;some choices about the activities they partici-
pate in. By grades four or six, students are allowed to make
choices about how they spend severg] periods a day. By jufior *

i high, they spend the moming on the core curriculum and the *
" { afternoons on freely chosen activities. The result is that by
high school, students are treated and respond “very much
»  like adults. Ve , .
" Peter Hagven Pasadena schoot~disirict’s administrative .
. digector for planning, Tesearch, and development, told the
- writer in a telephasie interview that he bdlieves such aschool
. is effectivé only for ves§ bright, self-reli students, -
Another thriving school is the $tockton Opcn School,
started by parents and teachers in 1975 for grades K-8.'In a
" telephone interview) the school’s head teacher, George Mc-
Cormick, described the school as “humanistic and less authori-
tarian” than other schools in Stockton. He warned that such
schools often attiact {or are used as a &umpung ground for) a
large number of stwdents who are hyperactive or “grossly un- "~
successful.”
¢ Becquse staff at this school want 1o ensure a wide rangé

- ‘of abilities and types of students, sludems are given a one-
week trial period to see if they can ad_]ust to the freedom of °
the schpol. Although the staff does accept some *‘problem”_

".students, they refuse to iake more than the school's fair share. |
C ‘

.. ) Basic Education * ) .

M‘E}:qsic education, also called “back-to-basics” or funda-
. mental education, rests on «the idea that teachers ought to
_have complete control over what, when, and how students
will be taught.»Unlike proponents of open or free education,
fundamentalists are not as much ‘concerned™about whether
students like school or are “self-directed™ in lhmr lcarning as™¥
" they are aboyt whether students obey éachérs and produce .
high test scores. While hasic b(.hpt}lb received lhclr Tdmc be- . -
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CER . N * -
cause of their emphasis ,on “basic skills,” it is important o
remember that other schools—even open schools—~may stress

such Skl"s also. What is distinctive, about basic schodls is the
way m whnch such skills are 'faught and tht almost total Bck
of emphasns on e\rerylhmg elfe. . o

originatly meant

) - Noting that * ‘alternative education . . .
W districts that open, liberal alternative schools could
- . ade dvailable in addition tosthe already existing traditional

ER
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ones,”.Schofield ohserves how ironic it is that “back-to-basics
advocates in some districts have used the concept of alterna:
tive education to promole traditional, more conservative
schooling.” Indeed, basic schools are becoming such a popular
form of alternative that it is "possible they will soon Qutrium:
ber-altpmatl\\ri‘vf!;)en schools. “ ’

A basic_sChool has beept in operition in Cupertino, Cali-
fornia, since 1973, The A+ (Academics Plus) School opened
with 175 students in gradcs one through six. According to
Pursell, the schoo‘f“w\s iditiated by parents with the support
of a principal. Although favoring a more open approach the

pri nu%evﬁd paren(s should be able tocmake the final

choice 4 their children’s education. Pursell writes that
the-school’s foundeis believe some children learn4€st in a
structured environment and “‘need the thrill*of ct:mpellllcm
against one another,” '

- One of the biggest problems: enountered when mstltut

i

ing this school was finding enough students in one nelghbor- .

hoodeschool to make up a'clasg of thifty at every grade level,

' Althougﬁ over.1,000 students initially signed up for the pro-

.gram,, they were dispersed amongthe city’s thirty-nine schools.
Founders of the school discovered that most parents were not,
committed enough’ to the program (o transport their chlldren
. across town to another school. .o

Yet Pursell believes that in spite of such problems a funda-

,mental school must remain.voluntary, and khat it must be an

adjunct to a neighborhbood school rather than taking over a
whole school and forcing.local I'CSldCI'llS to attend another
school.

Fmdlng parents who will transporl studkents isnota prob‘

ks

(\
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lem in Palo Alto, Califémia, where half the enrollment at
fundamental Herbert Hoover Elementary School comes from
outside the neighborhood, and transportation is not provided.
But according to James Hessler, the district’s coordinator of
secondary education, Palo Alto's schaol board prefers to limit
the number of such districtwide alternatives. In a telephone
interview, Hessler expressed his belief that the board wants
neighborhood schools to provide encugh program ciiwices to
prevent all the students of one particular philosophy from
eing drawn away. This piablem is especially acute in Palo
© g-lto where principals are :‘)}@ed about declmmg enroll-

* N ments, Ve

ER
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Some altematwe schools” build their programs around
specializdd curricula to attract students with special interests.
'Jgiese schools stress such areas ag*music, the arts; foreign

guage, ecology, or ut-of-schoal expefieiices. Usually these .
chools accept students from all over the district and are called
' magnet sphools

.. Magnet Schools

Cincinnati, Ohio, began+its magnet schools program in
1973. Eardley reports that the program encompasses four-
‘teen different types of schools, including those emphasizing
arts, science, math, and foreign language. The most popular
' schools here are the arts school ang the German bilingual
school, both of which boast high parent involvement, Eardley -
notes that magnet schools, as they are organized in Cmcmnatl,
do present one problem' both teachers and-principals in_the .
regular program " feel some Jealousy because the magnet
schools have more money (3130 moTe per. child) and the dis-
trict’s best students.

One especially successfal magnet is the Zoo Scheol, an
environmental studies program in Grand Rapids, Mlchlgan.
Schlgmmer explams that this schoBl for sixth graders is actu-
ally located 'on the grounds-of the Grand Rap:ds Zoo. While
.not neglecting the basic i'equlrements of the regular slxth
grade piogram, the school emphasizes am'mal behavior, séa-
sonalgchanges |in animals, hiking, and riature studies. The -
school tries to attract highly mativated dlsadvantaged. sixth
gradefs.

Another magnet school, smg 150 students from 'grades

"~ 7 “one through six, is. locatéd il:l o Oregon A publlcatmn
d¢sued by Superintendent Thomas#ayzant and the Eugene .

- School Dlstrlct 4] explains that ibe Magnet, Arts School °
' . © L % ..

' ‘ e

/I
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. teaches basic courses hke reading,’ mathematlcs social studies, -
and writing through some form of art. ’

Herman Schwartzrock, principal of .the school, told the

«writer that the school was. started by interested administra-
tors and teachers, but now also-receives a lot of support from
parents. Schwartzrock, in his Ph.D. thesis centering on the
school, noted several problems experienced. by the school jn

* its first year that were solved in the second year: a previously

. mﬂexlble budget, while not increasing, became flexible enough
to be used for needed materials; a staff that was much too
busy .was rélieved by the institution of a‘head ieacher-and ___
volunteer coordinator; the percentage of students with behav-
ior problems ‘was reduced from 20 to 10 percent; ‘the ill-su‘itec\
building was adapted; and the large number of curjous and”
disruptive visitérs spontancously decréased.

The Ma,gnet Arts School shares its building and Pnnc1pal-
Schwartzrock with Condqn School, a.school that is part of
the regular program. This makes it a magnet school that is

. also a “school within a school.”

Schools without Walls ‘

The “school without walls” s a 5pec1a'l kind of magnet
school basing its curriculum on the resources of the commu-

) nity.- Many such schools have no school building and hold
classes at art museums, zoos,,hosl)ltals churches, and various #
job sites. The purpose of these programs i§to get students:
out of the ¢ lvory tower” atmosPhere of t.he ¢lastroom and
snto the community where education séems mdre feal and
relevant. Ah added bonus is that thee programs, because
they do 1 ot require expenilve fac:llues, often operate at a®

ost l;gs than that of the regular program.

The Parkway Program in Philadelphia, Pennsylvama, -
probably the most famous school without walls, began, in
1969 with funding:from a Ford Foundation planning grant. °.

_ anid. now is ‘funded_entirely by the schgol district. A 1978

" publication by the Philadelphia School District explams that

. the original purpose of the school was “to integrate students
with the life of the community.” Classes are htld in’sites all
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over Philadelphia, including local mlm:‘ for lr.tmpm Lation
the school provides free bus tokens, To provide students with
a sense of belonging that inight be lust by aucndm such far-
flung classes, *“tutorials™ were instituted constsiing of twenty .
students and an intern and staff member who provide guid-
ance and h(,lp with bdhll’.‘ ecducational and I}ledll relations
skills. Students are all volumeers and are chosen by lattery.
. Rutll Steele, aParkway planner, told the,writer that the
program *is rou::&ng with five units serving 1,250 high
school-aged students. A reading specialist has been added to
tach unit. Steele cautioned that two factors that deserve care-
ful consideration in such a program ar¢ communication
among staff members and students and preparing teachers to
provide the combination of skill training and guidance ex-
pcclcd in tutorials, - s
Philadelphia’s Executive : Assistant for External Operations
Opwdld Giulii wold the writer that in 1977 administrators cou-
sidered -dropping.the Parkway Program because the Philadel-
-i)hia disttict had been severély crippled financially. Yet when .
4t bocame clear that this program, unlike othgr Philadelphia
1:;ﬂtcrlwlwcs, was cosing no more or pcrhaps cven less than
,rpgularpmgrams i retained. )
mr Begun at about tH¢ same time as the Parkway Pro am T
- and in many ways, similar to°it, Chicago’s Metro High Schooh
klresses carecr education. IHalf the courses are held in sc!}ool
‘ tadquarters and %her hal{ throughout Chicago, pfinci- -
- Jpally au job site€. After s\ludymg the program Moore ;and
others concluded_ lhdt oneg’ @f its most tmportan( reisulls was a
. § student-teacher relatmnslnp characterized by nqncompart- )
. mentalization, dialogue,'warmth, and lack ofauthurltanamsm
Like Parkway's Ruth St#le, Moore belieyves thin such 2 pro-
f “gram depends heavily on the skills of lcachcrs in group coun-
J seling. ' -
¢ Chicago’s Director of Program Dcvelopment Donn Wadlcy
} cxprcsscd Lo the writer his opinion thay one of Metro’s prob- ..
5 lems has been its lack of a clearly dcflncd, model of how to
: ! + maidtain l‘CIa;[l(JnShlpS with the busitiess ‘community.-Since
. thany classesfarc hcld in local businesses, it is important lhal

1
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*r . rclatlonshlps wnh businesses, 1nlr|atcd by 1ml1t1duq.l staff
. :_«membcrs or students not be allowdd to a(mphﬁ, with staff-or
’ studem turnover: Administrators .in . thé district are now
' aftempung to solve this problem.by’ thmkmg of new ways to
.. strueture the school’s relationship to local fesources. ‘e
In Teaneck, New Jersey, Alternative | combihes g school-
without- waﬁs structure with a phllosophtcal émphasua on stu-
dent mdepcndence and self-initiated learning. * Mersercau
‘writes that.the | 10 junior and senior hlgh\studcnts can choose
from cdumes gwﬁn at the alternatite hlgh school, regular high
sc’hoois,' and a local university. The s¢hool also arranges
s apprgntlccshlps or internshipé in lLospitals, courtrooms,
 mosetims, and elementary . classrooms. Students  are Fiven
much choice about how educational gqals are met\and inde-
pendcnce mehovjlhey use their time. oL
“'- « Inatelephonei mtemcw, Tcancck 5 chclor for Seco dary
Edycation Frank Aronc reportcd that most g_raduales of
Aht:maﬁvc 1 do “trcmcndously well in collcgc Arone cm-
phas.lzed 1hat on¢ of the reasons for the school's suceess was _
T a Jong "planning pcnod, students and teachers studied and
planned for almost two yehrs btf?orc opening the school. He
noted, too, that success depends greatly on, wise staff selec-
tion. Staff' for Alternative I must exhibit a deep commltmenl
to stydents and. must be people who have “stability as well
as idgas.” Arone afso stressed the lmporlance of allowing an
alternative schoal to s:onnnuc growing and changing in re- .

sponse to gew ideas from staff and students.
, .
Magnet Schools for Desegregatio Ca .

Magncl sphools have been in thc spotlighy_lately ‘as a

means for accomplishing sehool racial integration. The theory,

.1s that magnet sehools are 2 good voluntary means of integra

tion because they attract all kinds of siudents from all over

. w the district, and racial quotas can be easily balanced through -

the admissions process. »

Oswald Giulii, Phlladelphla s execulive assistant for exter-

nal. operations, told the writer that alternativVe programs were

“taking the lead in mtcgranon in Phlladalphla and “domg

ER
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rather well in most cases. Bet:quse Phlladrlphla ls too Ia,rge L
for districtwide magnets (twemy Seven_miles wide), magnets ‘
_'instead draw from gubsdistricts. Beca.u§e Phlladelphlauadmmm
trators have found that’an enro#imem of move than 50 per-
cent black stud’erﬁs in a?chool causes an exodus, of whites,:
no magnet'is allowed 1o become more than 50 percent BlheK.

, Yet others caution that there i a limit to how much’ g,

- nets can aid ¥ integration, Although many have looked to .
Houstoh s magnet systerg’as offering a soution to mtegrauon
problems Jt seres 9 V,(small fraction of students. Accord{
ing to Levmt and Moore; “As Homston school- off’cmls are
the first to point ol the magnet schoot program there ismot

. aracial integration program, for the district as a whole.™

“Ned Harper, Alum Rack’s system evaluator, méntioned
to the writer that what may be happgnmg in somc‘low socid-
€conomic attendance areas is that the brightest Rlds—per aps
because they have more concerned and aware parents are-
bussed voluntarily to”schools in higher soc1oeconomlc areas,
leaving the fow sotioeconomic areas’with schools full of lower
achieving students. Harper stressed that this alleged pattern
will remtain purely conjectural until 2 plal;med study is com-
pleted this summer. . ‘

Perhaps this problem can be solved by copying the examplc
of Chicago’s Whitney Young Magnet High School. The schoel
district pouréd d:?’ oportionately greater resources into the
school, located i ina, low socxoeconomlc area, so that its higher *
qu:;Tity would make it especially attractive té®tudents. Moore
and Levine justify spending larger sums’ on Whitney Young
than on other schools because of i its function as part ofCh:-
cago’s urban renewal program. : :

. What all the disagréement about magnets and desegrega-
tion suggests is that a magnet/progriim can.only be a small
facet of an effectiye dcsegregano )?gram. "As Moore and,
Levine admit, “Itis unrealistic . . . to expect that fundamqntal

, Inadequacies in educgtional opportunmcc in big cities like
C.hlcago can be cleared up merely by cstabhshmg‘a series of
selecuve tnagnet schools,” ) “ *

~ This § is true even in Dallas, a city that is Tn the for'efr?nt ¥
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in using’ magnets ‘for desegregation on all grade Ievels Thc
lpagnet school _program includes five ‘vanguard schools’’
" the elementary level, six *“academies” on the mldd.le-school
}evel and seven ‘“magaet” hlgh-.schools. In early 1978, *the
" combined program served “about 11 000 of 136,000 Dallas
Cstudents. ;| v
Garlton Moffett, agsistant supermtenqlent of Dallas mag
-~ net sch‘ool Qperations, told tie writer that mdxjmum pro-
Jected enroliment for these schools is dpproximately 17,000
“students—still only about one-eighth of the.total cnrollme‘m .
s Dr. Moffeft éxpressed his enthusiasm for magnewss#® 2 viable
Ipq] {o prowde qqahty programs in g multiethnic “setéing,”
. ‘but agreed that this sort of program needs to be combined
* with other elemen&s to makeup a successful tota.l desegrega- '
uon program . T

-
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ALTE RNATWE SCHOOL
pou'nes wHo RUNS THE snow;.

It ought to be dear by now that pRblic altemative schools
are offermg*all Kinds of new educational choices to téachers,
-parents, and ‘students. Bul thjs is ndt the onl) ~way they are

. innovative. Alternative shqols are bringing with them signifi-
< cant mnovau,oﬂgyhl organization, administrative asrangemcnts,
. and -governance. :fndeed, a study by Duke concluded that
whgt is.most significant about the data is that very few’ con-
temiporary alternative’ schools optcd for a comr'cm.]onal typc
of adl:mmyrauvc organuauon . s

.
- + - »

~ Minischools and Schools within a School \

z i Onc ncw type of administrative arrangcment to erfierge
- from the public alterpative schools movement is the school
that is Stlbordmdtcﬁto or part of another schdol. Thiskind of

:#school’is usually called a minischool or school within a school.
. It issusually houscd“in a section of a neighborhood. school,

and, whilc it mdy have a head teacher or coordinator, jt is ulti-
mately govcrncd by the principal of the “*parcnt” school.

. While the terms ménischool and school within a school-
. .4re for the most part intcrchangcable, thcy\g;y have differ-

—— ent meanings in different districts. Whercas a school withina ,
chool always. implies the cxistence of a Ia_gcr parent schiool
also containingithe regula¥ program, a minischool may beone
of several equal alternative programs housed undcr one roof;
and while a school within a school is alwaws in the same build-,
ing as the parent school, some minischools (likc the “adjunet
minischools™ in New York City) actually-are gcographicall‘}r
_scparate from the parent-schopl. Both types of organization
are useful ‘when clientele for an alternative programh ¢ do not -
fill 4 whole school.” This subordinate type of organization —~

mean that an alte}atwe program dogs not nieed to take
. over we school and thus dISplacc nei borh‘ood chrldrcn .

L}

~
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wha opt for the rti,&‘klr program.

Balsam explains .hat. mihischools in New York City aré

run by a teacher coordinator who, besides his.or her adininis-

e trdlfvc dulties, also téaches part of lhc day ; this coordinator is
subordinatc (o the principal of the pagent school, Bulsam qon-
tends that one lesson to he learned (rom Ngw York mini-
schools is that *arrangements in which Jfchers “teach part 2
timie in the parent school and part timefn the thinischool are
unsatisfactory, :\ccnrdmg to her, stofnts need to féel that

"..Leachers belong wholly to their group. ' - .

alsam has noted also an inherent sedgion in New York’s

type of minischool arrangement. Although™yff of ihc sub-
ordinate” school may be gmlcfu! for the facilitic

R and vahdd.uomh.u a parent school can contribute, lhey never-
theless often. long to be free of the bupl:nlsor) constraints of
“the pareny, school, ‘ .

New York City’s Haaren, High School represents dnother
way Lo orgdnize alternative Suhschoob. Morissgau explains
that Ha.m:n is divided into foftteen -mlmschools. each with
* 150 studdnts, Each school has a speeial academic or career
themg, and many include on-the’job_gxperiences. Morisscau
insists that those who attempt. Lo divide a large school in this
Wdy must involve the whole school u)mmuml‘{m planning
and sefting up a pragram relevant to their needs,

Although the Evergreen Mteniative in Eugene, Oregon, is.
cilled a magne; school, Head lc.u.hcrIPdl Lloryna told the
wrllcr it is more properly a sehool within asc hpol. Occupylng -
onc,of the ,quads at Eugene’s I.dgcwood_ School, it is ulti-
mately under the jurisdiction of Edgewood’s Principal Bill
Rugan, Horyna stated thatireasons for Exergreen’s ‘positive
relationship with its “pdrcni"‘ Edgewood include « great deal
ol interaction with the regular staff (including lunch periods),
“strong support from the principal, and a staff"at Evergreen
whio are™‘positive, outgoing, and guisy but polite.”

w

Power Sharing

Even more important than alternative school organization
- is alternative school governance. Since allcrnauvc schools are

* o
N
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based on.he notion that Jparents, students, and teachers ought
to, be given some’ choices about which educational pmgrams

- they participatein, it makes sense that most alternative school’
programs include these people in plarining and makmg deci-
sions about programs. s

Most educators agree on the lmportance of m»volvmg these
groups in the planning of alternative schools. For example, a
publication by Payzant stipulates’ that Eugenc, Oregon, alter-
native programs are 1o be devcloped through the cooperatlve
efforts of “educators partnts, puplls, and’ commumty.reprc-
sentatives.” Even more authoritariant basic ‘schools Iike ‘the
A+ School in Cupertino havé involved parents and teachers in

+ the planning process. Barkhurst and Wolf found in a survey
of publjc alternativevschools-that “teacher, parent, and stu-
dent involvement during: the mmahon stages se%:med to he
cmu:al . 7
; Many alternative schools include stalf; studpms. and com-
munity in governing schools as well, In Eugene’s Evergreen
School, much decisioﬁ‘making is ciong.'jby a ten-member steer-
ing committee’ made up of pasents, one teacher, and one aux<
iIiary staff member. Recommendations concerning ‘hiring
come from a stedring committee mcmbcr one auxiliary staff
member,-and two students.

Balsam notes- that in. many of New York Cltys mini-’,
schools; the mlernal governing body is a student-3taff com-
mittee, and in at least one school the students help interview’
. Pprospective faculty Balsam maintain$ that where studem;

> have real power, “‘an improvement in the care of mini school

" property is noted, and a great decrease in stealing of equjp-
~ment and materials.”

* ina telephone intervicw, Lo's Angeles Coordinator of

Alternative and Year-Round Schools Vinicent Laura reported

, that all current alternative programs in that city have been
mmated by parents. In addition, parents have participated in
‘the selection of alternative school pnnapals by submitting to
the area puperintendent a list of their first three choices. Prob-
lems have-arisen, however, because the policy did not clearly

_spell out thé limits of the power of all participants. Laura re-

-
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select the parents’ first choice ,parents appealed’t6 the board,
who in both instances suslamcd the dccnsnon after lesgthy
consideration. A board- appulntcd committec is now reevaluat-
ing the current procedure which-Laura belicves has lendcd to
waste the time.of staff, parénts, and board. -~ .
The power-sharing aspect of alternative programs means,
of course, a4 new, role for administrators. Fantini has summed ,
it up by saying, “The role of t}\c-sgmol administrator is to
provide an enabling structure. This means giving basic ififor=
mation on alternatives (o interestediparties and‘afranging and
facilitating meetings among lcachcrs. parents, and students.”,
. Zander, herself a principal in the Ml‘hnc'apolls schools,
also sces the ptmcnpal as a facifitator.and adds this, caution
about the role: **. . . it seems obvious that the principal must”
e gheere in the cfforl to develop avenues for participatory *.
deciston making and not.ry to pass off decisions made by . -
* the principal as having been made by-all affected by them.”
. Carrying these recommend tions 2 step further, the Stock
to_t} Open  School's Head * I‘c&b\g ‘George McCormlck/ex- y
pressed to the writer his helief in the importance of ‘his
school not having any admlmstrator at all. Although McCor- *
mick does *“sign the forms at the schooldnd acts as a liaison )
* with, the admiinistrative staff, he contended that a fulj-nme
' principal (with a fe¢d (o impose his or her own programs)
»would “destroy the school.” . -

s Not all g¢xperiences of power-sharing in. alterpative pro-
grgms have been successful. Key participants in the Minneapo-
lis Southcast Alternatives (§EA) Project started out with high*

. hoped concerning cummumty‘ﬁput and power- shanng in the
project. Much parental input was incorporated jato the plan-
ning stage, wj’d the same sort of parental inVolvement ih'
" decision-making continued as long as the federal funding did.
As federal funding was ending in 1976, Morley was, especially
‘enthusigstic about “the unanimity of purpose” that results
when “parents, teachers, administrators, and stud share*®
ift the decisions fhat shdpe the educational programs.\ Morley

. noted 1hz{1 *parent satisfaction runs ﬁ’om 75 % 98 per cent-

-

. . - . . . ..
Hted thet in tivo gases, when the area supennl;;lgc.nt did hot
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at the five schools.” * . ~ :

.'In late 1977, however, a telephone interview wlth Untver-,
sity of Minnesota Teacher Center Director Fred Haycn re-
. véaled ‘that since federal funding ended, general governance,
" of the project has taken dn*a different tone.”, The Southeast
Council, an_advisory counc:ll made up of teachers, administra.
tors, and parents, stifl meets because of the enthusiasm of its
Jmembers. But the council no longer has a mandate or a for-
. mal place in the structure. Although recommendations of the
council are listened to, according to Hayen, there is some fe
that in’ time tl}e council “will simply- “fade from thescege.’

Such a.fa for po'wcrashanngplans is not unusual. It is
often uneal?.r (even to @admini§trators) just how much power
admlmsu; ors are willing to reimqmsh The Sciéntific Analy-

-ﬁs (_;srporauon s evalu afs"h of Berkeley‘§ experlment in alter-

'

tives” contcnds that by the end of Mis prolect, thtere was’
little power-sharing by pa.rems‘gﬁd students. Authors of the
report feel that administrators in Berkeley did not wgladme
intervention by amateurs in what they perceived were their
areas of professional competence.

- Sachs. and Codding, by carefully studyn’ig aitcmatwe
schools infour schqbl districts, discovered that problems oftel
- result because “the norm that decisions ate made democrati-
. cally conflicts with the norm that the Board of -Educatlon
~ must make all decr§1ons - .
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- DISTRICTS'OFFERING -
A SPECTRUM OF ALTE RNKT;VES
- . e, -

Ve - &

Even though alternative publlc schools are’ sweepmg the
nation, most districts offer only one-or two alternatives, with
administrators assuming that most students will do well and: g
be happy in the “‘regular” program. But for some educators,

‘the "ajternative. education dreani is more allencompassing..
Educators like Fantini sec dlversuy as the rule rather than the
Ve excepuon. They envision medium- and largessize school dis-
tricts offeriig a whole spectrim ‘of alternatives so that, in
_effect, “the “regular program becomes just one *of the alter-
" natives, ° . / A ‘
. What happens in dlstncts that offer a number of alterna-
T twes? What problems does. presentmg many alternatives pro- .
duce? Why does this method work in some dlStl‘lCtS but net -
in others?

. Mi\nneapolis Southeast Alteratives

*  One¢ of the first citiés.to offer a wide range of a]ternatwes
was aneapolls Minnesota,. whose Southeast Alternatives
(SEA) Project represents.a pioneering effort in alternative
schools. In 1971, Southeast School District in Mipneapolis ,

- was among~a handful of nﬁsgt_r}ts lucky cnough o obtain a

five-year grant from_the U.S"Office of Education’s Experi

) mentalSchoolsProgram Duringthis time, thcdlstrlct received
- $500 per student per year (a 10tal of ,dbout §7 million) to .~
dcveIOp alternative schools. | .

. Apparently, acceptance of the aneapohs pmposal was
not based on luck alone. AcCordmg to Morley, one reason
Minneapblis was chosen was that the "administrators in this
district were unusually dynamic ‘and committed to L@f.’ con-

1\ cegptof altematwes. \ - .

Mu parental input was solicited during plamming ofthe

alternatives. Neighborhood meetings were held, and out of
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this” process groups formed around particular educational
styles. Five schools emerged: a free school, an open sphool,
an ungraded continugus progress school, a “contemporary”
school (stressmg basic skills}, and a rather eclectic hlgh school,
Morley points out that thiese schools were never in competi- '
tion, nor was there any assumption that one of them would
m... “t. ..emerge asthe “best.”
"~ When fedgral funding ended in 1976, support of SEA was' +
taken over by the district. Standatdized tests, administered in
3 that _year, indicated that students compared favorably with
e P4 state and natlb al norms. At that time; Kocher noted evidence
' that parents. an students were taking agdyentage of the alter-
natives offered them m the fact that almost half the students
‘%.he district weke not in pelghborhood schools. He noted,
that data indicated that at most schools most parents felt
their children were getting an “excelient” education and that .
80-90 percent of parengs felt that their children were happy.
A telephone conversation with the dlrector of the Minne-
apohs Public SchoolsfUniversity.of Minnésofa Teacher Center

*

——_In late 1977 reVealed that alternatives-were su}l alive and well.

' ih Mmgea'pohs In fact, Director Fred Hay orted that
"ot oply are all the SEA alternativé schools stlll in rati::?/ .

(supperted. entirely by. local funds}, but ‘“the alternative

school eSIgn process has spread across the‘city” so that “sets

of alterndtive schools” are scattered throughout Minneapolis.

A A

- ‘ Eugene

Eugenc Oregon, District 4] in 1977 offered seven elemen-

. - tary-and four secondary alternétive programs, an exceptionally

large number for a town of approximately 100,000, The dis-

tricty in a document outllnmg its aIterhatwes program-, ex-
plains why

In, cstabhshmg altemamrc schools. it is the board’s belief
that different children, learn in different ways, that no one

- single educational: approach is the right one for all students,
arid that providing a large variety of educational options for
students and parents helps the district better meet the needs
of all its students.,

-+
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According to Schwartzrock, Eugene’s alternatives began
in 1973 when new Superintendent Thomas Payzapt indicated
his ‘interest in alternative schools as a “way of meeting stu-
dent needs.” Payzant began by holding 2 workshop for 300
staff members to dJscuss all*facets of alternatives. He next
held 2 meeting to obtain ideas from. parents and students
without the presence of staff. An Alternative Schools Steer-
ing Committee was selected to evaluate proposals, and lastly,

. an alternative schools fair was held at which parents and stu-
" dents heard presentations concerning nine types of schools
and indicated their interest in their favorite types. ~  °

Eugene’s alérnatwes are quite diverse, though some are

\ghfﬂcult to clasmfy The Environmental Outdoor School
serving forty to fifty fifth- and sixth-graders, stresses ¢cology
" and. environmental concéms.” Action High* School ‘offers a
school-without-walls program to 100 students who for half of
cach day participate in internships”in community agencies.
The Patterson Primary Center is an 6pen ‘program for 100
elementary students. AH programs have been developed by
-parenys, staff, and teachers; no_transportation outside the
neighborhood is provided.

Eugene has a Special Projects Assmam to oversee all alter-
native programs. A publication-issued by Payzant and. the dis-
‘trict concerning criteria for al;trnames stresses that alterna-
tive programs must not exceed pet-pupil cost in other compar-
able school programs. This stipulation echoes recommenda-
tions by Fantini and others and makes.good sense as a way of
assuring acceptance and comll'll.led existence of the progtam,

PPHIadelpﬁ'a“ )’ o ; O
Bcgmnmg with the institution of the Parkwa; Progtam 11‘1“’" g ‘

1969 Philadelphia has been a leader in the alternatives' meve- 3
ment. Finkelstein noted that in 1969 alternative prograﬁjs n%g B
Ph|ladell]:»hla were being gwcn “system-wide pribrity.” At that *77;

v
J;?

time, alternatives were serving 10,000 of Phlladelph|a s
275,000 students. A 1977 publication issued by the Philadel-
phia School District conceming alternatives proclainted in
.. -that year that the city had “some of the most exciting educa-

3G
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. tional « opportunities offered..in public schools’ anywhere
"The publication listed a%ptal of 102 alternative programs—28
elementary and 74 sqz/onda.ry-in the district.

By late 1977 however, things lookegl.a lot different. In
. telephone mtervle\:\Phlladelphlas Exfcutive Assistant

" External Operations Ofwald Giuili disclosed that the district,
because of a serious fmancmlh %ﬁﬁ ‘been forced to cut
the program by 65 percent. At that time only thirty-five
ajtematives were being offered. 1uln explained that mest of
Phlladelphla s altemnatives had depfended on small class size,
'(around fifteen students) and were just too costly to be con-
tinued during a financial crunch. An exception was the Park-
way Program, which had been able to keep costs down by
utilizing commiunity facilities.

. Alum Rock

Another district that at one time offered a massive alter-
¥, natives program yet does so no longer is Califoynia’s Alum
“Rock Union School District. Alum Rock is unusual in thafit *
rquwed federal funding as a pilot program to test the.feasibil-
" ity of ayj educational voucher system.
lnztﬁe ariginal voucher idea, as conceived by Chrlstopher
Jenks }nd others, parents .would be given an educational
. vouch to spend at the public or pnvate schodl of their
'-.Jchomg Suﬁposedly, through competition the best schools
would survive. For rather obvious reasons, Alum Rock devi- '
_ated from this concept somewhdt. No schools in theyarea
clbsed” from lack of enrollment, no teachers or administrators
lost their jobs,and no private scheols participated. |
Funding streYched from fall 1973 to spring 1977. Rasmus--
-sen reports that of Alum Rock’s twenty-five elementary and
middle schools, fourteep participated in the program. Each of -
the fodrteen housed two to five distincteducationa) programs
. called .rnmlschools An Alum Rock Union School District pub-
" lication noted that the voucher system increased’ both diver-
sity in the district’s currigulum and autonomy of teachers in
. cusriculum desngh :
’ Yet by sprmg 1977 the voucher groject in. Alum Rock
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was dcad "While the district still retained an open enrollment .
system, only a few real alternauvcs in the form ofmmlschools
remained. |, -~

.- Dan Weiler, commissioned”by the Rand Cdrporauon to

. evaluate the Alum Rock Project, cdmmented to-the writer
that one reason few alternative schdpls remain in the city is
thagthe district was more commi to the concepy,of decen-
tralization than to providing a spectrum of Wlternatives. In
addition, the large number of minischools became difficult to
cope with; m Wcller's words, “the teachers became weary of

—* the'program.” :

Ned Hatper, Alum Rogk's Ssystem «evaluator, stated that
by 1977 Alum Rock administrators were _allowing, but not
encouraging, the retention of minischook. He dlso indicated
that a major unknowh was how much the various minischools
had implemented truly distinct instructional programs. He
indicated that Rand’s forthcoming report on alternative edu-_
cation should\provide an empirically based resolution to this |
istue. Finally, presumably because programs did hot teach
the same thmg at the same time, students swnchmg programs . .
may have experlcnced alack of curricular continuity. A num-
ber of teachers have complamed of dlfflcultJes in mteg'ratmg .
new students into ongomg programs. .

T . 3

. Berkeley ,
Like Minneapolis, Berkejey, Caiifornia, participated in
the Experimental Schools Program from -1971-1978. Unlike
Minneapolis, Berkeley allowed the program to die when fund-
ing stopped. At its peak, the program encompassed twenty-
kiree progtam optjons {ten of these, however, had zetually
arted before funding began) By 1976, only two programs
. that had begun since 1971 survived. Furthermore the Scien-
tific’ Analysis Corporation shas. contended that by the end of
the project there was no significant difference between alter-
native $chools and other schools in things like quality ofedu-
cation, dropout rates, or parent-cominunity pamcnpauon .
Why did the Berkeley program folﬁ" The Scientific Analy-
sis Corporation lists a number of reasons. One was unique to
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Berkeley’s interpretation of alternatives. The district com-
“mitted much energy to three ethnically centered programs—
two all black and one chicano—~based on the belief that stu-

, dents would learn better in 3 program built around their own _
culture and ethnic history. The energy was wasted, however,
because the Office for Civil Rights forced the closmg of all

three.
Another problem may have been that the program was
.. weighted heavily in favor of secondary schools (seventeen
twenty-three), unlike the programs in Eugene and Minneapolis) .
Finally, according to the Scientific Analysis Corporation, Hie
Berkeley, district simply did not attach much_importance to
the program or its goal of “comprehensive change.”
Although reasons for failure or success of any program
ard complex and often unique to a particular place and set of
"conditions, at east two factors seem to emerge from all these
programs. Successful alternative programs usually rest on-
strong commitment by administrators and on insistezjce that
alternative programs must ¢ost no more than regular pfograms.

-
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SOME ADDITIONAL HELPFUL 1DEAY
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Participants in alternative programs and educators who

. lave surveyed their functioning have gleaned many facts,

.. lessons, and practical idé4s helpful to those lnstlguﬁng alter-

natives or wrestling with problems besetting their own pro-

grams. While it is important to remcmber that suggestions or

ways of proceegding are not always transferable from ohe pro-

gram to another, the following list contains some of the, most

lielpful ideas distilled from both individual experiencés and
extensive surveys of alfernative programs nationwide.

*Direct quotes are enclosed in quotation marks in the fol-
lowing entries; otherwise material is paraphrased. Each tip is
followed by theé name of one who advocates it (along with
" ‘schoo] affiliation if any), but many of the suggemtms have
Reen echoed-and reechoed by a number of experts. .

* . !

How to Begin

Alternative programs should not be developed in a vacuum,
but ought to respond to identified needs. “Programs which
* respond tq" identified ‘needs are not.only more likely to
. accomp‘llsh their educational goals; they are also mqre easily
justified to those who must support them financially.”

T R ) P Lyn Broad-

~

£

' A good source ‘of help in instituting an alternatlves pro-

grarm is nearby districts wysﬁdm relevant expetience. ~ 1
. . "M D. Barkhurst and W. C. Wol, Jr

The Eugene scheol dlstnct s seven pag’e list of prbcedures
* for those wishing to institute new alterna;wes supu]at&;~ that
. proposals must, include such things as

. - 4

» baiic educational as.-.umptiom .

« general goals in terms of aspects like pupil .and_teach.er
performance and instructional p‘?‘og' esses .

. >
t
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o decislon-making stn.'\pturcs

+ & time line
« abudget -

¥
L1

. Thomas Payzant {Eugene

. School District 4] 'Oregon)

* In 1977 the School Dlstnct of Philadelphia stlpulated thaf
altemative programs “should be-significantly different from
what i§ currently offered in the main schéol.” At thatjtime,
the district required that proposals include informatipp- con- «
‘ceming such things as a preq:la.m's supplies and eqr{ ment,
staff and staff selection critetia, student populatxo served,
and admissions procedures. |

Phlladelphla School District (197?)

.

- For those. mt/rcsted in proposmg alternative programs,
the Los Angeles Unified Schobl District has issued a publica-.i **, -
tion thgt includés guidelines’ ahd a form to use when submit.
ting 2 prbgram plan. Unique aspects of the guidelines mclude
. the fol.lowmg stipulations: , |

» One person must be ;lcs:gnatcd spokcsperson for the al-
-, ternative progiam.

« The program must be mul ticultural and multiethnic. oo

-

s Decision making must be shared with parents, students, -
and the school community. “

. 'Los Angeles Unified School Dlstnct

’.
A ;pamphlet published by the California State Department
-of Education provides.administrators with information con-
1
cerning alternatives in California, including definitions, statu-
tory réquirements of the Education Code, and basic do’s and

don’ts, Included are these stat utory provisions: a
‘. .
.. Stl.ldcnts and teachers arc to be selected from volunteers
Snly. -

.o The ‘alfémative program should be funded and maine
tained at the same level of sipport as other programs,

o There will be no extra state apportlonment for transpor-

r ¥




fation foralternative scbools. "
California State Department of Education

‘When begmmgg an altemature high school; it is wise-to’
select an established school as a record center-to ensure that
studertts will always have a source of accepted identity and
‘evidence of graduatlon in case the school dissolves..

.. Bfuce Howell (Tulsa;
Oklahoma, Public Schools) -

A
With a secondary schodl alternative prygram it is impor-s _
tant to seek assurances from colleges that ‘graduate’s seekinfg
admission will not be penalized, ‘

- 2

»

v

. Douglas Watson _ .

¥

‘One important reason for su(‘:ccss in Gfand Ra'ﬁfds, Michi-
gan, may have been the long and careful planning undertakens
by this district. The twenty alternative programs the district «
offers were developed glowly over tén years. Some recom-
mendations were made as long as four years before the pro-
gram started. . ' .~

T . Smith, Barr, and-Burke

- Gaining Comrnumty Support

One way °to 'gain.community support: for an altérnative
prograim is to develop a human relattons program, which may
include information flyers, community speaking engagements,

a slide-sound’ presentation, and newspaper press releases. =~ v

Jack Brown (Nova High
School, Anaheim, California) °

!
*The,surest way to guarantce the failure of an altematlve
program. i$ to impose it upon a community as the brainchild
.of a few schopl officials or education professors but lacking |- .
.prior mput from students, tcachers, parents’ and other key’

. -

-
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Parént’ support can be gamed with the institution of a

" community. resource coordinnator who creates volunte’,er pro-
gmms and acts asa commqm(y liaison.

. Judith Farmer

(SEA Prgject, Minneapolis)’

"
2

Staff Select;on and Trammg .
* Alternative schools, because of thelr small size, f req uently
must utilize staff members who are very versatile and can
“teach a number of different things.

- , _ James Hessler (Palo Alto Unified
N School District, California)

-

A uséful technique for selecting staff who are expected

to work in a team orgroup is fp give applicants sample group
~ tatks and observe thelr fung#onng. .
r. Frank Arone (Teaneck
< Pdblic Schools, New Jersey)

"Thé.lterna{{c school st off burnout phenomenon which
. w oOCCurs to most altérnative egucatronal forms must be coun-
tered by crltlcal staff selection support a.nd skill reinforcement:

and retraining.” .
_ ‘]qck Br_own {quoting Ar}Boma, Principal,
Nova High School, Anaheiim, California)

-
—t—

@. “Another lesson learned from SEA is that teaching staffs
can be sufficiently retrained to allow them to fanction effec-
tively in new edpcatfonal situations; and that this is trye even
of facully who may not have been enthusiastic about assumi- ’

~ing new roles.” . \
- ]ohn Da\ns {SEA Pm]e ct, aneapoltsj -

Inservice trammg\h'nay be prowded by schools comﬁmmg
Tesources and expertise to form a network whose merithers.
- design inservice programs and hold workshops at the part1c1~
patmg schools.

PAFullToxt Provided by ERIC




* Inservice 'training should

sbe in response to a problem the school;z.nts help with

« ytilize consultangs who have both a theofetical and prac-
tical understanding of the issues involved e

. fof:us on a particular issue but directly relate to day-to-
day realities x ’

» involve consulémts on both a regular and long-term basis

. Michael Bakaks

K . I

In aneapolls,.z( teacher center,'begun as part of the
Southea.st Alterhgtives Project, now utilizes resources from',
- ‘the University of Minnesota and individuals with prlvate
~ grants to provide training and retraining activities for person-
nel. Rather than training staff and then dlsappearmg, these
’ tramers provide ¢ngoing support and a place where educators
can retyrn for help with specific problems.
- Fred Hayen (Minneapolis Public
Schools/University of Minnesota
Teacher Ccnter, Minneapolis)
. -
Finahcing'
Altematp.re schools usually have extra start-up costs. It is
important that the school board be commltted to contrlbut-
ing enough money for_the program to survive—not Just sta:t

I

. . - Elaine Kopischke-Trejo (Southeast
a . Alternatwes Free School, aneapolls}

The Education School Aid Act provides federal funding / N
for magnet ‘schools. The United States Government has set . = *

. astde $50 million for planning and operating (but hot con:
structing) alternative schools:

cyo. George Krahl .

&

“Once alternatwe programs ar¢ underway, most can oper-
ate within a dlstrnct s normal range of per pupil costs.” While
‘expenses may be greater for=sTatfing or transportation, there
are often savings because average attendance is hlgher, flexi-

38

PAFullToxt Provided by ERIC




“bility of scheduling and program may alleglate the reed for
* new buildings, and community resources and volunteers may
make possible a smaller staff. T
B Lyn Broad

&

.. Outside funds can be detrimental o an alternative school
tf the program is set up to depend too heavily on them.
§

) . Ia_Douglas Watson
ST ::‘ ) , \

‘ : " Bvaluation .

» -
.Teacher evaluation in alternative programs often includes

* more discusion between.teacher and ptincipal
o evaluation by other teachers, students, or a.master
teacher v -

-

- o @ teacher review committee made up of administrators,
teachers, students, and sometimes parents.

Michael. Bakalis

-

When evaluaung alternalwe schools, it is lmportant that

the school be evaluated on its own goals rather than on criteria
'\d.eygned for, another school or program. it is equally i impor-
“tant that alternatwes to the regular means qf evaluation, if
th'cy are to be used, be selected hefore school opens.

L3

Lyn Broad

Unless participants in a program can convince the school
board and state officials 1o accept other means of evaluation,
they must be prepared to administer standardized tests.

- . Douglas,Watson

I . e

Evaluation of students in alternative schools often i_nvolves’
.direct observation, some use of students themselvés as evalua-

_tors, and commuous evaluation of skill mastery. -
Mlchael Bakalis

. .
* [

- _ “b816.5. Each district operating an alternatwc school
- shal{ﬁa.nnually evaluate such school. The evaluation shall
" inc € pre- and post—testmg ofbaslc skllls for student partn:l-

Jﬁ
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~ . .
pants, and must identify the variables which inay have affected
student "academic achievement.” The process” of evaluation
. shiall also include teacher, parent, and student input from the
.. alternative school itself. These evaluatich reports will be sent
,. to the Superintendent of Public “Instruction on or before
August 1st of the following year.”

»

. ! Caljfornia Education Code

Altémgtive programs need to utilize evaluatior}\tll'a;t has
‘s as its purpose the improvement of.the pro'gram
* as its prinary audilencc‘ﬂ'lg-p_t_ggrm participants
« evaluators ser_asiAﬂﬁe‘to the ‘needs of, program personnel

- . A:Thel Kocher
(Southeast Alternatives, Minneapolis)
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'fortali & Wi haltcmatwe schoqls 2s they have evolved.in the
ties, Thc fundamentalists think the ©open schaolers are
o domg ltrevocable harm to children and to United States w
~saciety. The open school advocates feel® just the same about = "
~the funda.mentalists In hetween! are a vast number who thmk o
‘both groups are mlsguldcd extremists.” ‘. e
7v Butfor those who are a little less certam that there js one-
“best of all p’nssable methods,” today’s alternative schools °
* hold a lot of promise. For those who believe that different
students leam and dlffcre

teacher with appropriate educational tcchmquc.
That is not’to say that there-are not some problems yet
. unsolvcd Alternative schools are too new not:to have some
linplcmcntauon problems. Neverthéless, with new alternative
schools springing up every year, and mth students,. parents, -
and teachers everywhere voicing enthuslasm for al;ematwc
v programs, there is some reason ¢o be hopeful that these probo
lems are bcmg solved and are worth further effort. For, as
~"Fantini puts it, “Over-time, we could emerge with 2 redef‘ ned
* system of public education that is diverse, self- rene
‘responsive 1o a plurahstlc soc:ety i

PAFullToxt Provided by ERIC
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