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PREFACE,

[

' ‘need\for a continuing assessmenc of the progress of

1+

education in Britisﬁ Columbia arises from the great demaods which are

L4

now being made on’ educacion. To sqftsfy these ﬁemands, taxpayers are.
being asked to furnish far greater resources for the educational” system
than ever before, and much more i's being requested-, It is becoming
increasingly clear that the resources required cannot be provided

eXcept by using the greacest care'in their allocation and ‘use. .
: ‘ ~ . §

. For many years, 1eg1s1ators and edufarors have made deéxgions

which have ‘ffect‘.ed the course of educatio in the province and deter-

- mined the expendicdre of increasingly large sums of money To thlS

. date.“the reaSon “for changing educational policy or. 1nvesting more

‘ money in _the school system has been equated with lower drop-out figures,
a'greater variety of course offerings and’ other such indicators. The
underlying assumpfionﬁhas been that the quality of education -.what

_ students actually learn - is somehow related to such factors.-

™ *

LY

The lack of 1nforﬁation,‘on a province-wide basis, describing

"
.

what is being learned in the schools and the quality of that learnimg

T

ii has become a major concern to man; people within the educational system.
In response to chis general concern, the Department of Education established
a Joint Committee on, Evaluatioh in the fall of 1974 to advise the department
+.on the development of a 1ong—term assessment Plan in British Columbia
aAbout the - $ame trime, a team of researchers from the University of - .
Victoria was retained by the Department to conduct a study_in the English |
Language .Arts. This study wa Subsequenoly launched as a sdurvey of the

status of the language arts and as a pilot for future assessment Rrogrammes.

~ ' L]

ERI
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Purpose of Assessment
» b

T ”
It has been recognized thar fer an: assessment to be maximally effective,
it is negessary that it be designed ro assess the real needs in the

province, ' ,
+ N . s * ' . A L

.~ The information ‘from the assessment will be used to provide the public :
and educators with a betrer undedstanding ‘¢f the strengths and weaknesses

of the publicschool system. It.i%s intended that the information resulting
from rhe %enguage hssessmengréill be used in  the devalo;ment of curricula
at’ both’the provincial and locéi levels. "The results should also indicaze \
‘direcrions for’teacher education dnd professichal develppment. In additfon,
it is expected that edueat1onal research questions wild, be . raised and priori~
t1es_for resource allocation indicaged. Qinqe many assessment activities
are being attempted for the first time, an additional -purpose of the
Language Assessment is to contribuge to the improvement of future assess-’
ments: o )

, R . ( .

o

- Components of Assessment - .
. ’ e

-

. S
py the Joint Committee on Evaluation- for the survey:, fﬂ ,

¢

FY . ?

5;e Eollowiné three 'components of an assessment programme were identffied

Y

-

1. Goals Assessment ~ desi%ned'to identify and appraise the desired.
learning outenmes'of the Engliéh Lahéuage Arts, Coais eifént in ~
the field were adopted and/or adapted by, the Survey Team gnd new

goals wére‘developed by team members and teacher dqnsnltants.“
3 ]

, . - \ ’ e
Outcomes' Assessment - designed to,survef student knowledge and skills

[

as relatéd to these learhing ochomes. Tests in Reading at the
Year/Grade 4 level and written composition at ‘the Year/Grade 8 & 12
levels were de‘eIOped by the Survey Team and Teaeher Con5u1tants. o

-
* -
1 -
- » -

v c

Discrepancy Analysis - designed to identify the differenee between
the desired outcomes and she .degrea- tQ which they are beinghyet by
pupils. This analysis will include examination o€ methodologies -
,‘and ins:yuctional materials being employed. "While discrepancies ,
ijween'goals and performsnce ma? Pe caused by various{factors

»
'y




stich as student and community wvariables, the assessment wild
focus on the relationship betwéen teathing goals and teaching
approaches. ~ . ¥
v 2 - t
This report wilk deal with the results of a Reading Test at the
Grade/Year.é level and-a Wxitten Cpmposition_Test at Gradas 8, & 12

<. . . . e ot -

&

¥

Organization of the English/Language Arts Asséssment

<
-
"

In the first phase of the Assesément, which was condUcted during,
May and June of 19?5, teachers and.school trustees were asked to descTibe .
the deSirable learning outcomes of the English Language Arts, In addition,

. teachers were asked to degcribe existing methods and,materigls being )

emﬁloyed in -their ciaserogms. Questionnaires were prepared ;Pr this phase
of the assessment and yere directed at teachers of Kindergarten and
Grades 1,‘3, 7, Q; 11 and 12. For Grades 1, 3 and 7 four‘questionnaires
were brepared: Reading, Oral Communication, Written Language and
Literature. .Séparate-questionnaires were prepared fqr kihdergarten and
seeendary English.: A Questionnatre was also prepared‘and mailed to every
school trustee in the ﬁrovince} the goals statements in these questionnaires
were adapted from the teacher questiennairei' ‘ ' .

. E ‘

v _Devélopment of the ques tionnaires proceeded through several stages,
After the researth team had formubated the,overall design and conceptual
frame;ork for the survey, individual members prepared drafts of quedtionnaires
in their own area of expertise. Thepe drafts were reviewed by the entire
team and rewritpen and a subsequent draft was exanined_by the management

;;xmnittee and a réview committee cbmprised of academics and Eeachers in iE?
the field. At this time also, a pilot study,using the instruments was
conducte in the 'Sooke School Pistrict, (n additign, members of the

- &
" .




&

* L
L}

Technical Adviscory Committee made suggeskions for change}- All information

L

. . " .
from the above sources wds used in the final draft of the qﬁéégﬁonnaire.

N > . N
-
. \ . » -

In the sécond phase of the study, conducted in }anuéfyi 1976,
pupil performance in selected areas of the Language Arts progtamme was

assessed. The adreas chosen were Reading at Grade/Year .4 and Written .

Expregsion at Grade/Year 8 and 2. to-

8

ER

PAFullToxt Provided by ERIC




[

CHAPTER

¢

TEST RESULTS

LAY .
,READING GRADE/NEAR &°

Fd
-

ER

PAFullToxt Provided by ERIC




INTRODUCTION

k]

e

Assessment Pracedure-

*

* . . '

Development and implementation of the Grade/Year Reading 4

test

occurred over a period of ten months beginning in April*of '1975 and

ending in January of 1976.

stages:-

\

]

Teaohers,from each elementary and secondary school
in the province responded to a detailed questionnaire

.on the goals and. instructional practices of Language Arts

and Eoglish. -

Teachers' ranking of instructiomal goals were exeﬁined
and particular attention was pald to those reading goals .

and objectives that Year 3 teachers had rated as Essential,.

Those events oroceeded through the following
- - - . L

Important oy Oﬁ‘Moderate Importance for pupils completing _

Year 3. ,

Once a .series of hEseential ~Important” reading objectives
had been validated, itéms (questfbns) were déveloped to .
test eash -objective. -~ L

The University of Victoria research team and the Hanagemen

t Committee

cooperated in the selection and development of suitable teat items for-a

Grade/Year 4\reading assessment.

"Several test item banks were examined

inoluding $he National Assessment of Educational Progress, the Instrwctidnal

‘ Objectives Exchange, U.C.L.A. and Thé Objectiées and Items Cooﬁerat%ve;

Amherst, Massachusetts.?’

modified and in those apeas where items were Unavailable, new tes
7 1

déveloped by the research’team and teacher coosultants

of in-class test t{me reguired.

+
T ~

” R . .

Items, selected from these sources wgre appropriately

t items were

hed

Items were grouped 1nto two test booklets to reduce the amouUnt

The beoklets were piloted in Year 4.

>

-




classroo n Victéria and'Prince Rupert, Schools‘sEiectedfserved

students .from a broad ranfe qf'socio-economic backgrounds. Teachers

and subils‘evaluassd individual items from the\point of view of clarity,
. . readability, and validitz for séudents beginning their fourth year in

school. + T \

.
- -
]

Thg most notable changes emerging from the pilot sessions were
the deletion of a 5eading passage in the 'interests of tsst length arid \\/t
the. withdrawal of a section dealing with students’' attitudes toward
areading due.%g,difficulty in devising a suitable instrument

- - . . i
’ . / -
*:\_‘. - E . v

) The test booklets sent to all Grade/Year 4 classrooms COntained

-

the domains, objectives and items used id the reading assessment

4 = -
- . - *

- - . A
A domain is a genmeral category used for grouping-related obiectives,

.
g} An qbjective describes more specifically the intended learning. .Each -

item is keyed to a specific vbjegtive and measq;es a: fhce; of that
ohJect1v€ ‘ - -"f T '

e
-y,
- .

-

This reading test ﬁas'based\on three general domains: 'Word.

Identification; Comprehension of Prgse Materials‘ and Comprehension of

Functional Materials, Each of these domains was specified.in a‘number

of objectives and each obJective was measured by a number of test items

disﬁ:ibuted between the two test Bboklets -7 .
] “ 19 o . .

in January o£'1976 each Grade/Year 4 pupif-in B. Cf(comaiet d

"Q oneldr the other of the two booklets comprising the reading test,
Classroom teachers conducted all phases of the test.” A total of inety
minutes was made available for a11 activities cohnected with the “

assessmeﬁt This included 40 minutes for completion of the test.

* In most cases, less thad one-half of that time was required. T e

L]
1

[




—

Results from the first and seornd phases,‘the teacher questionnaire

and the pupil performance assessment, will be combined to identiry dis-
crepancies between the desired outcome$- in Reading and Instruction and
the level of pupil performance. Many factors may affect pupil performance.

One of the most important of these is the nature of the student (such as

socio-economic background) while these many 1nfluences wilé not be
f 1nvestig§¥eg informatlon on instructional practiags provided by, the
teachers will be. used in an effort to identify some of the reasons wiw

any discrepancies exist, *

LY} tr

f

Selgcting Students for‘sssessment/fs

In selecting the student sample for the first reading assessment,
the mnature of the developmental reading programmé was considered. '
Readlng sk111 development is highly emphasiZed” during the primaty grades*
‘with the goal of developing basic reading skills at’ that level so that
these skills may be applied to‘other learningﬁtasks at the inCermediate
and .seécondary levels. Children by Grade 4, therefora, are considered .
to have developed a sizeable repertoire ofskills iﬁ.reading and for
this reason were selected as the aubjects for the assessment

‘A total.of 34 626 Gradeerar 4 chlldrerrjwsre involved, or 942"
of the entire school population in B.C. -at tHﬁt level Ali school

diatricts in the ptovince were included. Lo ot

R e m e el — e —— e — - —_—la R

! Because the test was ldng it was dlvided into JEwo equal

:"booklefs and children were randomly assigned.to one of the sections

'tof the test From a statistical point of view_ the -result of this

P

, ‘procedur@ is .the same as if all children had compléted- the Enﬁi;ehtest.

— * .




] L

Data Analysis¥

- -

,. » " All tests werg reterhed to the B.C. Departmeﬁt'of Educationl'
Learning ﬁsSeésﬁent Branch for séqring, Data from the tests were
analyzed through éﬁprogramme prepared 5} B.C. Research. K B
R ~ . o ) e i -~‘

. The analyses fobussed'on several‘levels.‘ These inciﬁded an
examiﬁation of perfbrmance.in te}ms of percentége‘of corfeEt }esponses

at the lavel of the reading domain, the ‘specific objective, the test

item angperformance of students on the basis of variables such as

sex and-language: background. District results are being made available
. .

where requested. ' ) , . - ’

Judging the Data and Setting Criteria Levels

~ ' ~ * . * LN

- Ho dd children read today if comparison with prGioes times?
How do they réad in comparison with s%udenes 1iving elsewhere? , fhese
questions are not anTwered in thls report due te ‘the: difficulties of )

£ collectlng data to'be used in the compafisoﬁ‘xxﬁhat w111 be done.is-
to determine how well childreh can perform On‘a represeqtative set

‘of reading tasks. This perforhance will be considered with .ré@spect,

. to acceptable performance as determined by a panel of’ teaehers and oyher
indiv1dua15o The resyltg of this procedure will proviqg educapors with

. spme bageline data which may be used in plannihg Tearning experienees

-

~ » for children. - * - Tt

!

’ “In earleray, 1976, an interprefive“panﬁl ofkindividuals met

in Kamloops to réﬁiew the results of the reading assessment.

- ~
"

b

LR A seb&raﬁe report on the psychometric properties of the test will

be available. ) : )




'"Department personnel from the Learning Assessment Branch conducted the

reviéew. The.combined erperience éﬁd knowledge of the panel members

helped ensuge nhat their cohments and recommendations would be relevant

L}

for B,.C. students. ’ o ) C

"

It is}most imporfgnt to note the several limitations 6f the

use of.such a panel, Most important among these is the subjgctive

" nature of the opinions presented. -~ Second is the 1ack of representa-

tiveness of the groug. Third is the illusion of precigion created

“by assigning numerical values to upper and lower limits of perform-

ance."* For these reasons the comparlson between actual and desirable

performance must be viewed with cautionl_since another group of .

. individuals might interpret these data d _i,ff_'erenfly. _ —

L
A

Al
*

. A& further point concerns the statistic used in reporting the
results, Mean scores.have been used and while they are a straight-
forward and cledr -means of reporting overall grdup performance, they
conceal individual subject variability: This suggests that while, in
general, students were seen as performing satisfactorily in reading,
.there are many §tudents who are not capable fror reading at the expected
level as well as many ¥ho read above the expected 1eve1 These
individual variations should not be dismissed

- e

,l° The panel, consisting of nine experienced teachefs a professor

of readjn} education and a Darent were presented with the fdilowing
‘ . '

materials: . e
.

a) a rationaie for the Learning Assessment Programme,

-

b;, a paper outilining the précedure to be uged" in defining’
+ an "agdept 1e/satisf ctory range of student performance
i¥ the Year 4'Teading objectives and domains
L ) .
h v
W)} a bodklet ("Composition o>f the Year 4 Reading test')
;eferencing each of the test items to a specific .

objective and domain.
.o

r




2. Paneifqembers were grouped imto fivg pairs. Each pair contained
a range of experience backgrounds: urban-rural; primary- intermediate,'

" high-low socio-economic, etc. Each pair was asked to define a satisfactory f
or acceptable range of performancé for each objective, This was done s

‘; with, referencé to: . )

a) therelative level of difficulty-of the test
items referenced to the objective

b) the relative level of deve10pment of children .
in the 5th month of Grade/Ynar 4. o,

EN €§ch pair reviewed the test items and arrived at an acceptable
: range of perfolance for he objective.‘ This range was compared with
the judgement of othér pai nd a consensus range was developed by the

Y —= = IR
entire panel. For example, four test items. were used to measure the

\3} studenss ability to idenLify the main idea in a paragraph or-longer
passage. Before seeing ifiﬁ&est results the panel considered. a

hYpothetical test consishi g.of 100 test items similar to the four Tin W
the test and then determined'the range of performance that they as
teachers and members of the pqplic would find acceptable or: satisfactory.
1f a range of 75 to 80% cqrrect was defined as acceptable this meant
that a score of 'less “than 752 would‘be indicative ofma weakness and the.

* teacher would take corrective action with any student scoring less 'than
75. A score of above 80%, on the other hand, would represent & definite

strength "in the skill area. D

T
-k *

. &4, When the pattel had reached consensus agreement on all of the
ob jéctives-in a pgrticular domain the actual student reLults were'
distributed and a comparison between the defined range of acceptable
performance and actual‘student.results was made’ Where actual per-
formance was lower than the acceptable range, it wasiviewed as a,
weakness that would benefit from further investigation and.ggtrective '
action; Where the actual performance was higher than that predicted

‘__‘_'W_‘ﬂ.?p?rrel,—rf‘was viewed as a Jrrengtin Where—attuﬂ_parfomante—

fell within the panel's predicted range, it was viewed as satisfactory
or acceptable. - . : . . ’ . <)




_RESULTS AND, INTERPRETATIVE COMMENTS

1]

Performancg by Domain Areas

A . 4 L . ’ .
\
2>

For the purPoses of cthis assessment'the 15 objectives of reading

inStruotion at Grade/Level 4 1dent1fied in the Survey were grouped into )

three Domalns. Word Identifioaolon, Comprehension of Prose Materidls ~

-

. and Comprehen51on of Functional Materials.

1
- P -

DOMAIN 1t Word Identification -~ Word Identification SklllS aid the freader
in recognizing or identifying unknown words. They 1nolude associating .

sounda with letters {phonics}, recognizing high frequency words* an&

—— i ————— e e -

word "anadysis prooedures such as idehtifying root words.

b} - -

s L ea ar e - ——— e i e ——— T -

_ A speoifio examplé of @ oord identification skill is a student's-
« abflity to use a common phonlc skill chrough a knowledge of wowel sounds,
A test item telated to this skill Tequired the student to determine which
one of a seriFs of words had a Long vowel sound. It ig importanc to note
Ehac since 94% of the grade 4 population was tésted, all soores presented
,in this chapter are treaPed as paraméters. In other words, the scores

appearing in the following tables are considered as true scores for the
¢ . ‘ " h

poﬁulafion of gradek& stydents in the province. “
g .

A

- . * -,l._ . ". .{ 4,
AN Table 1 identifies each of the five objectives which formed ta@

basis of assessment in this domain and presents the student’ performanoe

4
on’ a provingial level. The bar graph in Fig. 1 indicates actual student
+ L ‘ *

performance while-the range of satisfactory performance is showh by a hox.
The domain score represents an averaging of all objective soores*in the

domain no atcempt was made to determine the range of satisfactory per-

a . #
formanoe‘for the domaln as a whole., * .
!

* Johnson, DéIE'D.;_"TH_‘DUIth List Reexamined";  The~ EIemenEary‘ScﬁBo
Journal, Yol. 72, October, 1971, _ PP- 29-34, \




&%ble Ie
.GRAD}E/Y;A:R 4 READING ASSEBSMENT . | )V
gapvx't_q,:éer..'-azs‘ums, FOR DOMAIN 1: WORD IDENTI‘FICI}IIOY\I?:.
- N = 34,626

Range of " Atzceptal:'le2

Average ScorF Performance as. Defined.
(% correct)i oY Panel

i

L1 LI

|
|
|

Objective 1.1, °~ «

The student should be able to use™
vigual meméry to recognize high frequency .
' ¢ ) (80-100)

Bbigetive 1.2

“1 . The& studdnt-should be able to use
E ', cammon phonic skills through a ‘knowledge
1% 2 of such elements as 'rhyming words and
lﬂ soﬁﬁd—symbol relationships.

1

4

. 0bj~ect1—?§1.3 ; ' o

. -The sﬁu&ent should be able to .
identify such aids to structural g . .
analysis as prefixes, suffixes and ’

| oot words. v, ) . { (60-76)

'/ objeetive 1.4
The student should be able to use

.context to determine the meaning of a
word in a sentence. ,

Objective 1.57

The student should be able to usde -
a dictionary through a knowledge of .
alphabetical order, guide words} etc. 56.9 (59-76)

1

-

. . . " -

f?For example: 1f the. range of acceptable org%atisfactory performance is defined as

—_ . 70-85%, this-suggests that-an stu&ent-whrmrea—lesrw -7
correct should receive corrective‘assistance from the "teacher for
this skill aréa. A score of greater thdn 85% would be indicative

-of a strength. -
-~ +




Figure 1
GRADE/YEAR & READING ASSESSMENT
DOMAIN I - WORD LDENTIFICATION

N=34,626

~ \_

AVERAGE SCORE ~
(% correct)

DOMAIN I - Word ldentification ' 25 50 15

I

7 77 X777

Objectires (items)

1. Visual memory 98.5

-
&

2. Phonics 74.6

- -

74:1

e

3. étructural analysis = —{:: 7 6Y.0
' [
|

4, Words in centext
f .

5, Dictionary skills ' : ‘ '56.9
“ry * , j [ r E J‘I R ‘-

.

< H

* Brackets indicate range of.acceptable/satist:tory performance as defined by panel.

* (This was determined in advance of viewing a
4 x

iy

ual test results.) - .

‘e

Discussion:

-- 1

Domain It~ Word_Identification

13

A weskness was noted in the area of dictionary skills (objective 5). 1In

.

particular, students seem to be experiencing difficulties with diacritical
markings and the use of guide words, The Committee queStioned the importance
Of Macritical skills but agreed that the use of guide words ought to receive
more emphasis in tle Schools., The committee felt that while most students
know many of the underlying skills which are necessary to use a dictionary

effectively, the same students may be experiencing difficulty in transferring

"those skills to a practical situation. .ot . A\\\ T
- ¥
ttee

v Aside from the weakness noted in dictionary skills, the commi
__ﬁi.___m_rﬂas—pleased with_ the.overall performance in -the domain of word identification.
. That 'is, in general, studentB appear to be acquiring a basic vocabulary;
ic skills, they understand parts of 46"%; r
they aPpear to be able to determine the meafting qf an annowp word in a -

they are able to use common phon{

__gentence., U

> 1 .
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DOMAIN 2: Comprehension of Prose Materials - o . .

- B .
\ ¢ L] !. ’ N -
a

,For the pu;pose oé this assessment reading comprehcnsion was
divided into two grouﬁé of‘fomprehension skillss comprehension of
prose materials and comprehension of functional materials, All
comprehension skills contribute to the studdnt s ability to acquire
meaning from fdeas conveyed in print. In_this domain, the skills
include reading for main ideas and for details, indontifying sequencc

and determining the purpose for reading - all in prose selections &

similar-to thosewhich tonstttﬁfé*ﬁ'ﬁéﬂETopn;ntol Teading progfé@ﬁé?“ﬁ
A specific example of a comprehension skill is h‘student's reading
" & one paragraph passage and then answering a question about the’ main
ideg,of the paragraph Tablédﬂ apd Fig. 2 present the resufcs of

student performance on Domain 2 asjaemparéﬁ'with the performance

b ]
L

‘ranges as defined by the interpretative paﬁei.

. a
. . .-




Table 2 . .-,

-

GRADE/YEAR 4 READING_ASSESSMENT .

PRQVINCIAL RESULTS FOR DOMAIN 2: COMPREHENSION OF, PROSE MATERIALS

N = 34,626 : . o

- 3 .
N " Average _ . Range of Acceptable
T \ score Perfbrmance as Defined -

- (& correct) oo by Panel

. Dbjéctive 2. ﬁ

. The student shotild be able.to . ) .
identify the -main idea of a pardgraph
or longer passage . . ) . 1 (61-78)

05 ective 2.2

£
. A_s;udgnx_shnuid_he able ta
‘identify and rélate important’ and .
supporting details. .o 73, { (61-78)'%

- -
L -
t I

>
Dbjective 2.3 . . ¢
T

The éthdenqrshould-be able to
detérmine the sequence of events in
a paragraph or.longer passage.

Objective 2.4
The student should be able to. |
apply, logical reasoning skills in the

reading ﬂi a paragraph or longer passage.

Objective 2.5 . @ SR

W

The student should be able to
determine the purpose for reading a- . oo
paragraph or longer pa$sage; -. . i -t (56-76)

+

]

%
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Fi:gu;e ~2

GRADE/YEAR 4. READING ASSESSMENT -

PROVINCIAL RESULTS BY DOHAIN AND OEJECTIVE [
N = 36,626 § R

AVERAGE SCORE ©
(% correct).
50" % .75

. . .o et *’?’e .

DOMAIN 2 -.Comprehension of ' iy 577 e |

- Prose Materials - ,/L] o
. i . ’ T - 9

M

F

< .

Objectives | . “(items)

]

2T Main idea T

I;np‘ortant details 4

-
[ -

' Sequence,' § =
.,.' : ] : ’
Logical reasoning

.Bugpose

! ¢
+ Discusdion: -
————

i,

- i an

Domain 2'- Comprehension of Prose Matepials °

o, .

e . )
. The cb;nmzl.tte.e noted the overall performance in this domain i&ﬁatis'factory

- .

l,‘li

and. ghat it ‘appears that the typical student in British“’Columbia c
understand prc_ise materials at an acceptable level of ‘psnaficiency., Ov-ew-hen,
students in “Britidh Columb# Rre able to identify the main idea 91n a paragraph-
they are able to relate\important de;a;Lls in a«paragraph; they can determine
_/sTequ.ence ‘of events; they are able‘to apply lagical reason,irrg skil’ls. The ‘com~ i
Mittee calitioned that while they are pleased with the auerage score of thepro-

read and

-«

vince, this is not to suggest ‘that every student is perﬁorming at an acceptable

level. It was recotmnended that schools and :I.ndividual teéchers continue tomoni-___
':/r the progress of individual studehts. il e




4

£ N ‘ :
DGMAIN 3  Comprehension of Functional Materials

—

w-.\
TH® second aspect of comprehension which wa _gxamined was that of .

@m{:rehension of functional. materials. Unlike the'c sroom oriented materials
in Domzin 2, these materials were 6f a practical, ytilitarian or fuuctioqal
natn.lre sauch as might be found outsiq,e the classroom. Specific skills 1in 't'his '
domain included reading of vrables of contents, road signs, maps gnd labels. -

A specific example of a comprehension skill in this domai.n is examining as

i

 road map and answering questions on distances and ’c(iirections shown on the '

map. . . o . .

<
<

Table 3 and Figure 3 present the results of student performance’ on] -

“Domain 3 relat to acceptable performance 4in those skill areas. !

.
./




Table 3~ -« .

-

\\ _GRADE /YEAR 4 READING™ASSESSMENT

t .
*

PROVINCIAL RESULTS FOR JBHAIN.3: COMPREHENSION OF FUNCTIONAL MATERIﬁLS.

; N = 34,626 R
~ * Range of Acceptable
Average Score Pexformance as Defined

(% corréct) ' by Panel

*

Obiective 3.1

¥
£

‘The student should be able to
locate informatidn usimg such reference
aides as tables of contents, titles, -
and classifications. - . (69-86) /7~

~

The student‘Ehouid\be_ableotq -
understand signs. : . . (74-90) -

LA

Objective 3.3

. The student should be able to ) .
understand road maps. - . (55~73)

objectfve 3.4

The student should bexable to
understand product labels, °

Objective 3.5 .

The student should be able to *
understand arithmetic story problems.

2




Figure 3

GRADE/YEAR 4 READING ASSESSMENT
~——~PROVINCIAL RESULTS BY DOMAIN AND OBJECTIVE

N = 34,626

’

AVERAGE SCORE
(% correct)
A\ .

50

- DOMAIN 3 -~ Comprehension of
Functional Materials

1 .
6bjectrves . (items)

3.1 Location of information 4

3.2 §}gns

" 3.3 .Road Maps

3.& Product labels

Arithmetic stor}es

Discussion:

-
‘Domain 3 - Comprehension of Functional Materials

-

—r——

) Once agaid the overall performance in this domain was judged to be
acceptable. That\is, it appears that children at this age level‘’can read and
uaderstand certain functional materials at an acceptable level of profteiency.-
Locating informatlon, understanding signs, road maps and product labels, under-

standing arithmetic problems are “skills that 9 vYear old children appear._to be

a—

. learning at an acceptable level of proficiency

-

N

»

+




PERFORMANCE BY STUDENT CHARACTERISTICS .
AN "‘ : o FY

. o i
A number of variables relate to student performance in reading.
These characteristics include both pergo'nql and situational factors. .

Student pexrformance will be analyzed and interpreted according to some of

L]

these characteristics. For the Grade/Year 4 assessment the- variables were:
L + ' ’ -

‘ * ‘ / ( " M ) )
'R Sex )
£ Numbrex of Schools attended
Number of hours of T.V, watched
"‘Residence in Canada :
Rative Language

.' . r,%%‘

Wh examining the result® of student performance by these reporting

o

. categories, it shoqld be nofed tha}, a perceived relationship bemeen
pe}'formance and a given charactehis\tic does not Jdmply cgklse and effect. .
For exaulple, if students hho haz,re ,§tter(ded a large number af schools
score 1ower than those who attended fgwer achools, this dges. not imply

) that \r.he mere transfer from échool to* school cau&es Student perfomance

o

to- be low. The lowered peﬁoman%%he due to tonditions other than
the one being examined, or thfough ao Combination of "related factors.

: S
Since 94 per cent ‘of the student popula.tion was tested, “it is imporl:ant to
rc/all that all mean scores presénted her-e are considered as true means V
for the population. Table ‘presents the basic data of. the suryvey.

? - > 'y \ - .
Py T : S A
??‘ & - ) ‘ 4 : -

. Slightly more boys than girls -- 17,622 (50.1%) to 16,793 (49.92) —
participated in the study. Figures 4A, 4B and 4C show student per:formancew

SE

—

Yaccording to sex.
’ .

et ———— —Dis guss ion:

-

Fa LI I L3 .
In almost all.skill areas measured the performance o%"girls
exceeded tHat of b'oys. She only e:-:ceptions were in dictionary skills in-
" the-Word-Idéntiftration domain and in the Reading "of Functional Materials“‘

domain where boys scored higher on two'of the five objectives| These




\QSIC- DATA: GRADE 4 ASSESSMENT

Total'Number of Respondents N = 34, 626 -

‘ 22
Table 4

3

N
»
8

s

Males . 17,622
Females - 16,793

* .

Born in Canada? "
A Yes
. ﬂ:}" K '.f_: s No

No. 6?‘Years in
Canada

-
LI

Langiiage other
than English Yes
Before School? No o

- Only English
. Spoken. at Home? Yes
. vy I“.
Read Another ’
.Language?- . Yes
ﬂ" No

bo You Wa_gh T.V.?
i + . ' \ YeS
' No

—

No., of Houts of
TV, ° <l




[
F]

R o 8 , .
findings arg’in keeping with results reported elsewhere1 where for- this

age gfoup, girls out-perfbrm boys in reading skills. Reasons for these,

differences are not entirely clear. ' "

T
b

f 3 ’ .
See, for example: NAEP Newsletter, National Assessment of Educational
. ; . Progress, VOL. VIII, October 1975,

H -~

i
H
LI

ERI
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FIGURE 4A

READING PERFORMANCE AS A EUNCTION 0F SEX OF STUDENTS
- )

0

. ¢ ) " AVERAGE SCORE
N{Boys) = 17,622

T
N(Girls) = 16,793 (X correct)
Miassing Data = 211 50

-~

- DOMAIN I - Word Identificiation Totak B.C.
Boys
Girls

) f

- Objectives '

- 1l Visual mergor)'t T Total B.C. 98.5
' Boys 98.]
Girls . 98.

1.2 Phonies .+ ° Total B.C.
’ Boys
Girls

Structural analysis Total B.C.
Boys
Girls
) -

o

ToEal B.C.
Boys .
Girls

Words in context

- 1.5 Dicticnary skills - Total B.C. 56,6
. Boys . S54.1
. . Girls 60,

¥

ER
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N i .
- -Fyum: 48 ,
READING PERFORMANCE AS A FUNCTLON OF SEX OF STUDENTS

-

"y

: AVERAGE SCORE
(% corrget)
25 - 50

T e

N

- DOMAIN 2 - Comprehension of
Froce Materlals

-

-,

- Objecrives
2.1 Main ideas N Total B.L.72.8
. Boys 70.3
Girls 75.6

Total B.C.73.%

Boys 71.8
Girls 716.4

*

2.3 Seguence . Total B.C.67.1
" Boys 65.5

Girls 68.9

Total B.C.70.2
Boys 68.3
Girls 72.2

.

‘& 2.5 Purpose Total B.C.61.2
- . Boys 59.1
Gir]:s 63.6

\

£

ER
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AR 4 FIGURE  4C
READING PERFORMANEE AS A FUNCTION OF SEX OF STUDENTS
¥
1

o . AVERAGE SCORE]
' (X correct)

* ' 50

DOMALN 3 - Cumpfehenston of Total B,C, V0.8
Functional Materials Boys - 69,9
! Girls 11.7

= Oblectives
-3.1 Locating information °* Total B.C,
. Boys
¢ cirls

Total B.C.
Boys
Girls

A ) ‘3.3 Rpad mang Total B.C. ~
- Boys
, Girls

A

8

Total B.C.
Boys -
Girls

3.4 Product lahels

-

- 3.5 Arithmetic stories Total B.C.

Boys ‘
Girls

PAFullToxt Provided by ERIC




" NUMBER OF SCHOOLS ATTENDED

’

There 1s a common belief am:ké teachers that.frequent moves from-

school to school or district “to district adversely affect learning.. To

’ determine the relationship of this factor to reading performance, students
were aeked to indicate the number of schbols they had attended sinde they
began Grade 1. Figure 5A ehows the distribution of students according to
the number of schools attended. Figures 5B, 5C and SD show student

performance according to mobility.
. - . _g‘g .

B
.
é i
¥

Student perforgance decreased consistently with an increase in the

Discussion:

x

number of schools j!ﬁanded and‘preSumably the number of communities in -
which students havé live§F ‘ finding bears out the experiences and
‘opinions of teachers with Teg rd to negative relationship between frequent
moves and the quality of st ent performance. However,- caution should be
used in intergreting tnese ndings. It may not be the mere fact of:
moving_to another school tjgt results ln lessened performance as much'as
it copld'be oarious‘emotional and social factors associated with the
move, or perhaps the instab&lity‘of the family or even the family's.
soelo-economic status. What this finding suggests, therefore, is that
children‘yho move fréquently should be given special conmsideration in

a developmental reading programme because, for whatever.reason, they

may perform at a lower level than their peers.

- 4

&
More “than one- half of the students “in the, sample have changed

schools in the first '3 grades, with over one- quarter attending three
or more schools. This suggests that relatively larg? numbers of
children in our elementary schools will require special consideration

* because ‘of mobility related ipfluences.bearing upon thﬂ.k

-




~

15,061 (44.10) % ¢
9,824 (28.8%) 7
. 4,914 (14.47%) :
4,359 (12,7%)

Total 34,159 '
Missing Data = 467

N(1 School)
N{2 School)
N(3 School)
N{4 School)

2 schools ~
28.8%

&

1 school

LY 4

_/ksc’hoois -~

14,47 °

4 schools -
12,7%

-




FIGURE 5B
- READING PERFORMANCE AS A FUNCTION OF NUMBER OF SCHOOLS ATTENDED

R(1)

N{2)
CN(3)

N{4+)
- N{migsing)

15,061 AVERAGE SCORE

2::{2 {% correct)

4,359 ’ 50
467 :

L

DOMAIN I - Word Idenedfitation Total B.C. 73.0
. * : One 75.0,
- Two 73.2
Three 1.7

Pour 6.0

ObjecEives
1,1 Visual memory Total B.C.
- One
Two
Three
Four

1.2 Phionles Total B.G.
One
Twa
Three
Four

1.3 Structural analysis Total B.(}
One

. Two )
Three .
Four ~ %

-

- N

1.4 Words tn context — g::al B.C.
\ + Two
Three

‘ Four

Total B.C.
One

Two

Three
Four

ER
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FIdURE 5¢  ° . . 30
READING PERFORMANCE AS A FUNCTION OF NUMBER OF SCHOOLS aéee}sn .
/ -t . ’

. +

AVERAGE 5CORE
{X coirect)

25 4 50 -

N

*
-

. DOMAIN 2 - Comprehension of Totai B.C.
' Prose Materials s+ ~One
° ) ' THo
) Three
" Four

-

- Objectiyes

. 2,1 Main ideas Total B.C.
One

i Two
1 Thrqe
Four

&

- 2.2 Inpoftant details . Total,B.C. 73.9
' One 76.0
'. ) Two | 73,9 "

' l| - Three - ™ 75.0

I + Four 69.2

. 2.3 Sequénce “ Toral B.C. 67.1
One ° 69.3

Two 67.2

hree 66.0

, Four . 62.1

-

o 2.4 giecal reasoning Tetal B.C.
6 R One
3 -

™o
€< o

Three
Four
. 2.5 Purpose ' Total B.C,
’ 4 One
' . Two
: Three .
Four

ER
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' ) e

e
. . e FI?URB 5b y
4
READING PERFORMANCE AS A CT10N OF NUMBER ‘mmmLQ ATTENDED

.

S . . AVERAGE SCORE
LT ) . . .(2' correct)

.
il

<Y

DOMAIN 3 - Comprehenslon of - Tot’sl B.C.
~ 7 Functignal Materials One
' . Two ‘
“Thre;
Fou

’

- Objecqlve a I

s {, :
© 34 format Total 8.C. 71.5

) Locating Information Oneq\ R
f ‘3 Two } § 12,3

Three 70.0

R_‘ Fou;f 65.8.
Vi, .,

Total B.C. 59.8
bne 61.2
Two 59.9
Three 59.3 .
Four 'Sﬁ-fc

0
'l‘otal +C. 75.9
Eroduct labels One Pj 7.3 .

Two 76.3
Three 739
Four 7.7

v

One s "6B.2
Two 65.3
Three + 63.1

LY

Four 60:4

Arithmetic stories | 15“1 B.c. 55 ]

ER
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NUMBER OF HOURS OF T.V. WATCHED

-

. 3
| The effect of T.V. upon.reading has been generally believed to be
negative, T.V. is considered to take the child away .from boeks - to reduce
" the amount of time he pratices readiné, as well as to reduce his motivation
to'rea&.. To detgrmine the relationshipP between performance on basic
raading skills and T.V, habits, studeq@h.were'asked to indicate the amount
of time spent watching television .the evening before the test was takenJ

Figure 6A presents the distribution of students in terms of the number of

hours T.V. watched, Figures 6B, 6C ind—GD present the results,

L

Discussion:

The data reveals an interesting‘outcome regarding the relationship
between hours of T.V. watched and performance on the test. _There is
generally an increase in performance in reading with an increase in T.V.
watched up to 2 hours:per day, then.a slow decrease to the 4 of more
hours per'Qay category. However, at this highest category stndent’
performan " is still equal to or higher than perforbﬁnce in the No T V.

category. The act of watching -T.V. does not appear to interfere with
development of reading skills. This résult may be due to the increaseq;'
interests generated by T.V. “and subsequent reading about these inteXests.
Or, this effect may come about as a result of a broadened infgbmational
and linguistic basis developed by the child as a result of watching T.V. _

" Also, T.V. may not contributg directly to the noted iPcreESe in reading
performapce. For example, children who have time to watch T.V. may also
have much time for realing. Because of the sonewhat nnexpected but .

. highly definite'pattern, the relationship between T:V. and skill develop-
ment~in reading and other language areas might bear much examination,

N --_J( A

Y
Distribution of time spent watohing T.V. is also noteworthy. Over 50%

of the Grade 4 students watch 3 or more hours of T.¥V. daily, which is about

1/2 of the time spent in school. Only a very small proportion watch no T.V.

Becausé'of this kind of time usage, much more should be known about the effect

of T.y. upon students' intellectual and skill development and the ways in which

.l

this medium could’be best employgd for educational phrposes.
* ’ .




N(No T.V.)
N{< 1 hr,)
N{ 1 hr.)
H( 2 hr.)
JN( 3 hr.)
W( 4 hr.) -

1,079 (3.32)
4,207 (12.7%
4,107 (12.4%
5,778 (17.5%

- n 0 4 00

Total
Missing Data

-

4 hrs. or more -
37.6%
less than ) hr, -
12.7%

E




'
-

£

.FICURE 6B
[
READING PERFORMANCE AS A FUNCTION OF ‘HOUKS OF T.V. WATCHED
O N(No T.v.) = 1,079 = N(3) = 5,491 et
N{<1) . = 4,200 | N(4+) 12,435 . AVERACE SCORE

N(1) - ¢ ,107% Missing ] - (% correct)
M2) |, =%,778 data = 1,529 ‘ .

- .

DOMAIN 1 - Word ldentification Total E.C.
: Ne T.V. -
<1 Hr.
1 Hrcl
2 He,
A He,
4 He, +

{

L}
~ Objectives

o

1.1 Visual memory

Toral B.C.
Ho T.V.
£1 Hr,

1 ch

2 Hr.

3 Hr.

1

-

Total B.C. ¥4.6
Ho T.V. . 72.6
<1 j-lr- 76.6
- Hr, 76 95
2 Hr. 17.6
3 He, 6.4
4 Hr, 72,3

Total B.C,
No T.W.

'< 1 Hr,

1 Hr, L]

2 A,

3 He,

4 Hr. +

"

-1.4 Words in context _ Total B2C.
- o T.V, #
< 1‘“:‘.
1 Hr.
2 Hr.
3 Hr,
4 Hr, #,

¥
Total B.C, 56.9
Ho T.¥. 55.7
<1 Hr. 58.6
+ 1 Br. 59.1

2 Hr, 59.8
3 Hr. \;2;6
4 Hro +

ERI
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-

DOMAIN 2 — Com;)rehen ion of
. Prose Hatefials ]

-~ Objectives
+ 271 Main ideas

4

-

<
= 2.2 Import details
L 4

k]
?

4
-

i,

)
., 2.4 Logical reasouning

< YieuRE 8¢ .
READING PERFORMANCE AS A FUNCTLION OF HOURS OF T.V. WATCHED

¥

/

Total B.C.
Ho T.V.
Sl fr.

1. 4.,

2 Hr.

3 Hr.

4 Hr. +

i Y

Total B.C.
Ho T.V.
. <1 Hr,
1 Hr.
Z Hr.
.3 .Hr.
4 Hr, +

4.

Toetal B.G,
Ho T:V.
£1 Hr.

& 1 Hr.
2 Hr.
3 Hr.
& Hr. +

Total B.C.
No T.V,
<1 Hit.
1 Hr.

. 2 Hr.
3-Hr.
& Hr. +

Total B.C.
Ho T.V.
£1 Hr.

1 Hr.

Z Hr.

3 Hr,

& Hr., +

Total B.C.
Mo T.V.
£1 fir.

1 Hr.

2 Hr.

3 Hr.

4 Hr, +

‘i’L“

AVERACE SCORE
{X correct)

61.2
59.2

62.4
63.7
63.9°
62,8

59,0




. FIGURE 6D - _ % . .
READING PERFORMANCE AS A FUNCTION OF HOURS OF T.V. WATCHED

. AVERACE SCORE
» {X correct)
+ S0k e7 75

-, DOMAIN 3 - Comptehension of Total B.L. ¥0.8
Functional Marerials . No T.V. 70.1

.. . {1 Hr. 72.3

. 1 Hr, L7
2 Hr, 72.8

3 nr, 71.8

"'\ 4.Hr. + 65.1

— Objectives . . .

* 3.1 Located informacion’ gptal B.C. 71.5
. . ) ¥ Tuv. 72.2
k P41 He 72.9

1 Hr, 73.6
+2 Hr. 73.3
deHr, 72.1
“h Hr. + 69.8

.
= 3.2 Signs . Total B.C. 81.5
Yo T.V. 76.9
<1 Hr. * 83.0
1 Hr. 83.0;
2 Hr. 83.3
3 Hr. 81.8
4 Hr. + 30'7

e o~

Total B.C.
Ho.T.V. .
< 1 Hr.
1 Hr.
2 Hr.
3 Hr.

"ol Hr.-eh

M[Q\O\O\O\O\U‘
ot = ) O D
i

....
ORI R £ wT N

4

Total B.C. 75.9
o T.V. 7‘!.1
1 Hr, 78.0
Hr. 8.6
Hr. \/;8-3
Hr. 77.4
& Hr. + 73.9

. f ‘

Total B.C. 65.5
No, T.V. 65.7
<1 Hr. 67.2

« 1 Hr. 68.0°
2 Hr. 68.2
3 Hr, 66.7

4 Hr, + 63.5
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RESIDENCE IN CANADA AND LANGUAGE SPOKEN

& Figure 74 presents the distribution of students by résid;ﬁcé and

language. Figures 7B, 7C and 7D present the findings. -

3

Discussiom? I
. i ‘ .

Noticeable shifts in performance'acqpmpénﬁkd'chaqges in variables
concerned with piace of birth and language spokenr;t home. Students borm
in Canada who .‘d not speak another langbage before going to school and
who speak only English at home showed the highéét performance,'exceeding
signiffcantly in all cases the‘average,perforMance in thé province. Their
scores were closely followed by the scores of Jthose studénts not born in
Canadazgaf“who speak only.English at home. Just below these students in
perform;néé were those who were borm in Canada, qﬂ% spoke anothe@Blanguage

before‘going to school and where English is not the only languageipoken

[

at homnle. . . :
AN : ' . ® :
Students not born in Canéda who were able to speak %nother lénguage
Jbefore going to gchool and who speak another language besides English at
Jiome, on the whole, scored significantly lower than -the average for the
province,a{Howeve}) the longer the students havevresided in-fhe country,
“the closer their scores were tolggé provincial afé}age. For these students
' the ability to read another language 'does not appear to be associated with
" “'h%gher reading performance. ’ ,

X

These results suggeét, as we might expect, that the ability to read
English is associated with the kind and extent of experienc wi}h English
as a spoken language and the length of residence in this coun . Other -
factors such as fgif:esﬁeem and socjo-economic variables associated with place
of birth and use of- English in £he home may also affect reading performance.

* N ———— A gl el —_ - o
It does appear, however, that children most *familiar with the English language

and Canadian clistoms are the most proficlent readers. ‘For.thiéﬂreason,

]
[




« it

4

increased attention and assistance should be provided to newly-arrived

immigrant children whose reading edycation needs are great,

In the distribution of students by residence and languige about
53% (Group G) of the students were born*in’Caﬁada% did not speak another
language befofe going to school and speakﬁbnly English at home. It is
iﬁaoftant to note that about 16% (Group A & Group F) were able to spe;k
another language before school'and‘cOQ? from homes where English'is not

the only language spoker. \




Figdre 74

RESIDENCE IN CANADA
+ AND LANGUAGE SPOKEN

W

N(A)

!‘N(B)
N(C) ,
i N(D)
i N(E)

N(F)
N(G)
N(H)
Others

1,763 (5.4%)

206
.. 277  Subset of
1,237 A

741

3,582 (11.0%)
(17,183 (52.8%)
1,491 (4.6%)

8,541 (26.2%)

Total™ . 32,560
¢ Invalid 2,066

»

LEGEND

- Not botn in Canada . ‘
- Able to speak another language before sihool
- English not the only ;aﬁguage spoken at home
o
as in A but 1 year or less in Canada
as-in A but about, 2 years in Canada
ag in A(,uq 3 or more years in Canada
as in ,A%but also able to read another language

F'- Born in Canada ) v
-'Spoke another language befdre going to school
- English not the only language spoken ,at hd3fie

BortWTh Canada ' ' . \ -
Did not speak another language before go1ng to schoo

‘Only English spoken at home

L]

e

Not born in Canada - ,
Did not speak another language before going to school
Only English spoken at home

N




. GURE 78
RESIDENCE 1N CANADA AND LANGUAGE SPOKEN

-

AVERAGE SCORE
{% correct)

POMAIN I - Word Identification Total B.C. 73.0
‘ 68.6
«  56.2
65. 4
7.7
68.1
72.7
74,9
7.8

T monwe

— Objectives
L}
- 1.1 visudd MWEmory Total B.C.

A

= 1.2 Phonics Total B.C. 74.6
A 164.7

N . 427

56.1

70.9

62,5

73.4

775

75.1

3
-
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—
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0

- 1,3 Structural analysis

’
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1.4 Worda in context - Total B.C.~
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E 7 ¢
ATTA P?D LANGUAGE SPOKEN.

AVERAGE SCORE
. {% correct)
y 25 50 175
. . » [ Y= ‘
;]OH.AIN 2 - Comprehension of
~ Prose Materlals Total B.C. 69.0
63.8
52.2
61.9
66.6
62.6
66.6
1.6
n.i

.

L

3

— Objectives
« 2.1 Maln ideas Tdtal B.C.
A

¥
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'

2.2 Important details

Total B.C.
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. FIGURE 7D
RESIDENCE IN CANADA AND LANGUAGE SPOKEN

' X AVERACE SCORE
{% correct)

0 50

« DOMAIN 3 - Comprehension of ’
Functional Materials Total B,C. 70.8
A 66,2
. 601
09
68,7
66,0
69,2
1.3
72,6

]

Objecrives .
. 3.1 Location of information ‘Total B.C. 71.5

69,3
58,7
© 66,2
12,6
10,4
10.1
1.8
1.7

Total B,C. 81,5
76.4
1.4
72.4
78.6
76,5
80,0
83.6
83.5

i

Ea-kon >

"

- 3.4 Product labels - Total B,C.

oMo o™

.\

‘-~ 3.5 Arithmdeic storles

ZQammo|mw

Legend: Same us for 7B
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READING PERFORMANCE AS‘X FUNCTION OF AGE
; o :

LEY

‘To determine how the variable of age affects performance in reading,
students’ ages were recorded and set against their scores on rhe test.

: Figure 8A presents the stadent,distribution according to age. Figures 8B,

8; and 8D present the findings. o

~Discussion:
- 'e“r

Hhe greatest\majofitx of studentshkere in the nine year old category.
However, this was not the highest performing group. Those felatively few,
students in the under nine group exceeded the performance of all oqh!%
students at this level while those over nine were dramatically lowé}‘ﬁnu-h
their scores in all areas tested. a

This seeming inconsistency may be due to personal and educational
characteristics of the students., The youngest students (approxlmately 1.7%

of the total sample) may be the few precocious children who are occasionally

.

admittedj;o Grade 1l early, wh:le the over nine students (approximately 17.62
of the F

tal) may include students who have learning difficulties and are
repeating thérgrade.. Because of the very smaLl numb%rs involved in the
Qn%er nine group, their performance s@ould be interpreted with caution.

\ .
Performance in reading a%pears to be related to the age of the
ﬁtudent with younger students outperforming alder ones,

- .

-
e




571 (1.7%)
N(9) 22,558 (80.1%)
NG9 = 6,246 (18,2%)

Total . 52i§7§
Missing =~ ° 251

N{<9)

“

-

More than 9 years

[

18.0%

Figure 8A -




. _FIGURE 8B - .
READING PERFORMANCE AS A FUNCTION OF AGE

&
4

L : T , AVERAGE SCORE®

N(9) 571 - ) - (% correct)

H(9) 27,558 . 25 - 50,
. B9 6,246 - !

H{missing) 251 - .-
. DOMAIN I - Word Identification  Total B.C. 73.0
<,9 Yssc ' 77.2
' 9 Yrs:, ., 713.3
9 Yrs. 62,5

1.1 Visufl wedory . Total B.C. 98,5
\ : <9 yrs,  .98.6

9 Yrs, 98.9
79 Yrs, 96.8

— Objectives ~ .

. N
d * Total B.C. 74.6

1,2 Phonics €9 Yhs. 82.0
> 9 Yrs. . 78,2

>9 Yrs.

. Total E.C.
-<9 Yrs.,
9 Yrs.
79 Yrs.

-

l.4 Words in context

-

1.5 Plctionary skills
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FICURESC

-READING PERFORMANCE AS A FUNCTIQN“OF AGE
2

fBRAcE’scouz

Z corrcect)
50

DOMAIN 2 - Comprehension of Total B.C.
' Prose Materials <9 Yrs.
’ 9 Yrs.
79 Yrs.

~ Obfectives
2.1 Hain jdea Total B.C.
<9 Yrs.
9 Yrs.
79 Yrs.

L3

: Total B.C.
2.2 Impartant details <9 Yrs..

9 Yrs.

)994 s,

- . :- ‘
2.3 ,Sequence . Total B.C.
o <9 ¥Yrs.
* 9 Yrs.
. 7Y Yrs.

.

2.4 Logscal reasonfng | Total B.C.
. <9 Yrs.
9 Yrs.
29 Yrs.

L.

2.5 Purpose Total B.C.
<9 Yrs.
9 Yrs.
>9 Yrs.

S DY
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Vs . FIGURE gp
" READING PERFORMANCE AS A FUNCTION OF AGE

AVERACE SCORE
(X correce)

50

gl

?
R ‘ .
DOMAIN 3 - Comprehension of Total B.C.
Funcetional Materials <9 Yrs,
9 Yrs.

29 yrs.

- Objectives

3.1 Locating information Toral B.C,
<9 TYrs.

b 9 Yrs,
79 Yrs.

3.2 Signs Total B,C, 81.5
' <9 Yrs. 8s.
9 Yrs. 83,

>9 Yrs, 73.0

2

Total B.C.. $9.8
<9 Yrs. 66,3
9 Yra, €1.5
79 Yrs, 52,2

Producr labels , : ‘rogtal B.C.
Yes.
9 Yrs.
>9 trs.

4

i

~ 3.5 Arithmecic stories Total B.C.
T <9 Yrs.
9 Yrs.

") 29 Yrs,
-~
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SUMMARY
-

Aside from the problem noted in the use of dictionary skilla;_the
review panel felt that the British Columbia Grade 4 student population is

performing at a satisfactory ievel in Reading as measured by the test and

L3

defined by the panel. - -~

1
LY

. ’ ’ 3

*

All student characteristics identified for this assessment dppeared
to be telated to variations in student performance, largely along expected

and traditional lines, In summaryﬂ the findings are:

.

- girls outperform‘boys. f

the more schools attended the lower the readings

performance. - °
t . ) -

the more T.V. watched, up to 2 hours, the better

the reading performance - from 2 to & hours

performance drops but at 4 houts patches or

exceeds performance in the No T.V. category.

Nafive born Canadians score higher than non .
natives,.

Solely English speakers score higher than
non~English speakers.

_Younger students (9 and under). out«perform
older (over 9) sgpdents

(It is important to reiterate that a-.perceived
- relationship between performance and a given
characteristic does ndt imply cause and effect,
since conditions other tham those identified
may cause the‘performange=& riations.)

\

The &OSt unexpected result was the apparent relationship between T.V.

and reading, with all other findings generally codfirming previous results
such as in National AsseSsment of Educational Progress: It would appear that
certafn experiences or circumstances connected with T.V, have a beneficial
effect on skill development in'raadiné. More investigation of this relation—
ship is neaded.. The other }indings réveal the special needs of children

in special circumstances such as hiﬁh mobility or non-English speaking

caﬁegories. Appropriaté curriculum decisions musg-be made for these ’///,

special cases.




rﬁ;_
A

49,

. -

Teachers at all levels, Gr. 1, 3 and 7, generally agreed on the
importance of reading goals as discussed in parts of the Main Report,*’
congidering all worthy of inolusion in a developmental reading programme,
The most important goal of an ideal. programme a} the Grade. 1 and 3 levels .

s "Uses: Phonics" » while Grade 7 teachers’ identified "Locates Informaé&on
as the most important. This agreement appears to have resulted in an ‘
effective programme of students at the Gradeerar 4 level was judged by a
review panel to be adequate in all but one area (diotionary skills). This
deficiency may be a result of the relagiye newness of this skill area in

1
the ‘experierice of Grade/Year &4 students. i

i

4

»

" e

. . . i
The fact of adequate performance by the ' typioal" student does nots
|

mean that all students at this level in all parts of the province are
performing satisfaotorily. There are many students who are not capable of . )
performing reading tasks at their grade lével and these must be identified
and aided to reach their individual potentials. These'results do, however,
1nd1c3te'that in terms of the.agreed-upon goals of instruction*in reading
and on the hasis of the performance assessment carried gut, students at

the Grade/Year & level in B.C. are on the w ble to fead satisfactorily.
Teachers, therefore, appear to be meeting r'curricolom goals in reading

instruction.

Pl
.
LY

' . . s

.Idformation from the section of the survey dealing with inetruotional

£

’ praotices reveals that teachers desire more ﬁﬁecise guidelines for their

reading Pprogrammes. These guidelines might*ﬁelp teaohers meét local and -
individual needs of children even bétter Than is now the case. In addition,
teachers favour a wide range of instructional resouroeS. The provision‘%f
desired and appropriate resources wou{d also serve to.improve instrugtion
in all respects and might lead to student Pﬁrformance which exceeds genetal
expectations. Even though performanoe in reading s generally satisfaotory,
teachers evince low regard for teacher preparation programmes 1n reading.
Improved programmes should, once more, lead to better;tnstruotion., Finally,

as noted in the-Beport Dealing with Instructional Practices,EChapter },“

- concerted attatk-;;-Eduoators at all levels upon the problem areas in the~

- A -
- A S

*) - - . :
ﬁReport Dealing with Goals, Le;:;;:;EEQEQEEment Programme , -

Department of Education, Victoria, B.C. 1976.

54




impleméﬁﬁ%tion of reading programmes such as thekdevelopment of an appropriate
reading curriculum, the improvement of reading in content fields and the

preparation df\suitable materléls sh0u1d also produce positive effects in student-
L -

/
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INTERPRETATIONS AND IMPLICATIONS

1 PR P
Based on its review of }he Read}ng Tdst ;esults,‘aﬁd_en related

« discussion on reading‘instruction in gengral, thé reading review-panel’
arrived at certain inte}bretaﬁions and implications. The obsefvetions
and comments fromt panel members are supported by findings and coneclusions
of the survey team presented in the Parts 1 and 2 of the Main Beport and
-are also reported here. lll observat:ions are of concern to educators
at various levels. These include curriculum development pér.go{mel
teacher educators, the professional o;g ation and local district.

L]

personnel.

A, General Issues

Since skills in reading are developed and measured on the bagis «
of precise instructional goals, Language Arts objectives should be
e —clearly-developed -and -seduensed—through ﬂze- gwadés at-the provincial.
‘ level. A bank of test vtems eould be avazlable to assess these )
Jbgectzves . .

L ) - o

- ~

2. Due td the relatively restricted view of the scope of the reading
) pProgramme ag seen in the “Reﬁort Dealing with Goals" and the reading
/ test, the scope of objectives should be broadened to tnelude such

aspedts as critical reading and functional application. -
' -

—_—

L

. . A .

3. Beeause of éhe continuing'aifficulffes as seen bf;teacbers and -,
curriculum developers of imposing en_apprepriate sequeneémuéen the~
development: of reading skills, qﬁ?rigaluﬁ objectives should be
based on realistic knowledge of children’s abiliti:zs tnd needs

(e.g. do Year 4 children need skill in diaeritical ﬁarkiﬁg in

~ k]

) diétippary usage?)
' )

4: iﬁ that teacﬁers'perCEived university‘courses in reading methodoloty
to be in need of reexamii®€ion and in that ;egchers appeared to view the
rdading pfogramme'in somewhat restricted or limited terms with res;ebp
to scope of objectives, T ‘ .
(a) . the balarke of theory.and practice in reading educatwn programnes

should be examingd. Faculties of Education %hould ensure that all

_ ¢
90
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- future tea’cﬁers,'particularly elementary- teachers, are trained
‘in both theory and prgctice of developmental reading. .
(b) assistance should be given to school districts and schools in
3 the develo,;rﬁen.z_& of ef‘f‘ectige professional deve lopffge?gt prog ranmes
with an emphasis on a) goals clarification and b) Objective-
deve lopment and cJ"formuIatio;: of appropriate instructional
practices and assessment procedures. ‘

*

Considerlng that ‘teachers in the questionnaire expressed need for more
varjed.and appropriate rnat.erials and the specific nature of Skill e
development' in reading at the elementary 1%vel,
(a) _simple, basic, objective-referenced pmtjice materials

should be developed at the provﬁnr»ial/distm?c levels.
(b) provision should be made for manipulative or non-text

materials (e.g. materials to develop’ mapping siii?,ls)-.

7.

a-résource book for reading at the elementary level ~. =
should be developed at the provincial level to con-
solidate individual teacher materials based on a)
objectives; b) readability; and ¢) ‘i‘n.terest. '

Because cﬁildren;a reading performance at the-Gra;e/Year 4 level is
adequafe and since there has been the.uee of e/broadening range of
1nstructional pratices (1nd1viduali£ation language experience. etc.),
mnovatwns in reading tnsémctwn should be encouraged, based on an
essentzal core of‘ leamrng als, )

In that a number of stieent characteristics iéentified in this report
are indicatite of speﬁial needs of children:

E

_&) teachers should, :_plan skill and concept dﬁvelopment m

redding to provz&e for an appropmavte sequence and

degree of Eear'mng for gll.. « .

b) " students in the caﬁegomes zdentified should receive ¢
.-»- special attentiow in terms of mstruc\f_:‘wnal' and ma,temal
4 matters, as é‘uggested in this report.

c)" school staffs shoﬂd discuss. year by year and growp by

« | group expectations S0 that approprwte performance i8

-requu:ed of all students. b S




»
Since student va;iables appear to affect student performance,
‘relevant .information and suggestions for members of the” commmity
designed to further development ‘of reading and other language
skills should be made avazlable through schools and other
appropiate channels. e . .

’

Resea.rch= Questions for Further Study
Due to the importa-nt fature of the problems raised in the course
‘of the reading assessment, and identified by the review panel, the

“ »
following issuegs should be addresseé

a)  What is the optimum time for introducing specific skills
or appliegtions (e.g. d%etionzzry usagel?

[

b)  What is the provincial profile in terms.of how many

r
—students.seored at-each-percentile?

Do children really need specifie, structured skill
s development” (e.g. phonics) in 5rder to beg;ln readiﬁg?
How much emphasis needs to be placed on dedoding?

v ’ -

Is there a paper and pencil me thod of validly measuring

#

higher level reading and thinking skills?

*

s v

-

“Can a future reading assessment obtain valid information
_corre Za:b"ng pupil attitudes toward reading gnth pupzl skills
in reading? -

What instructional practices provide op?mi skill
development in reading: § .
j(a) on am querall basis?

(b) - in terms of specific student needs‘?

-
Al

What instructional materials provide optimaliskill
'de,velapment on reading:
(af on an overall baszs‘?

(b) in terms of speezf'w student needs?

’ -
L

o




n

-

What ie the sequence of skill development in readinq:
(4) at the primary level? -
(b) at the intermediate level? '

What correctipe and remediat practices are mogt effective

im what cases of reading difficulty?

1

-~ o , -,
what form and sequence of teacher-e&'c_xation activities
develop optimum teacheyr” knowledge of and skill with the
theory and practice of reading i:@stl_@uction?,‘

o
In that the stude-nt_ characteristics identified in this study appear to rbe,
related to variations in student performance, further investigation
should be undertaken to discover whether a cause and effect relationship

-
+

axiasts.

! * '

Due to the apparently positive nature of _tfl?é-}i‘:cl-é?ﬁ:m_"fél;é"i'iﬁ"ﬁéhip -
between T.V. and reading, further. investigation of the ocausal effects

of T.V. upon reading, and ways of using this medium for skill develop-
ment én reading, should be wndertaken immediately. .

Because \Lhe‘s‘télent cl‘;a‘racteristics‘ identified‘ in the preseﬁt study
appear to be related’to variations in student performance, investi-
gation should be undertakermsto determine if and how these characteristics

'l " - -

work together to affect performance. \ .

Due to-the potentially wide rarge of personai and slogial variables
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INTRODUCTION.

Tpis chapter deals with tht results of the writing assessment

conducted in B\ C. secondary schoold during January 1976, A total of )
1870 Grade 8 students in 76 Eﬁglish 8 classes and 1826 Grade 12 students

in 74 English 12 classes were surveyed the sample drawn at randon from
throughout the province. "Assessment Procedures and Problems" details
the‘methods used in designing énﬁradministering the test.

The next two sections, "Overall Results" and "Per formance by
Student Characteristicsﬁ, provide the results of the marking in tabular
form Wlth brief d:.scussion! The second of these sections concerns the
attempt to obtain results according to various aspects of student back-

grounds, such as age, sex, language background and teléuigidn viewing

habits. ~"Teacher Methods, Materials and Backgrounds' draws on material
from other parts of the LANGUAGE: B. C, project in order to explore
possible’relatibnships between what teachers bei;eve they are or should
be doing in the classroom and what theé gtudents achieved in -their writing
sample, Finally, .the "Summary and Conclusions" and "Implications and
Recommendations” sections examine the points raised by the preceding
material and offer specific récommendg;ions céncerﬂing-che teaching of

composition in the secondary schools. X ) ' /e

“ At
2

. Three appendices contain the instructions to students and teachers,
the instructions for marlers, and the marking results in terms of their

statistical reliability.

"




ASSESSMENT PROCEDURES AND PROBLEMS .

p Development of the Survey. Considerable time-was spent bY)both'the

Survey Team and the Management Committee in trying te design a test that
would accuraé%ly assess basic writing skills at grades 8 and 12. A
composition ‘several paragraphs in length was required, one that would

allow for: ’

o/ . .
) 1) thg valid§hnd reliable measurement of a representative

samplE of student writing at both the“grade eigﬁt-and
twe].gs levels; J—

the measurement of Tive specific¢ skill areas: idea
generation, organization, sentence uSage, vocabulary,
and mechanics; ’

the use of an expository mode that would reveal the

students’ abilities to amplif¥, explain and F&dson i
. ways thatr would be measureable; and . .
the use of a single topic to allow for comparisons

. to be drawn within and between the two groups.

It was'agreed tﬁat the topic:must be broad gnough to allow students to
develgp their own ideas, bup'within the framework oE:a single aré;‘§6 that
the genera{'qualiny of ideas aéout Ehe topic could be determined. Two
topics and various methods of administration were pﬁé~tested'in four
iﬁcondary classes in Saanich and Castlegar, then later in four classes

in Saanich, Burnaby and Richmond. As a result of teacher.comments and
stUdent papers fram these two pilot studies, the final topic and method

-

were determined.




1..
Administration of the Survey. A random sample “of almost 3700 students
(18?0 in Grade 8, 1826 1n<ﬂra1§ 12) was drawn from 76 English 8 and 74

English 12~ classes from across the province. A booklet, containing the topic,

paper for writing, and an information sheet was provided for each student
whose anonymity, however, was preservedf, In addition, a set of ingtructions
and a request for comments about the assessment #as mailed to the administering

teachers. '

3

The compositions were to'be written during a 90rminute period, to be

apportiphed as follows: ’ - A

L]

10 minutes introduction: explanation of survey

20 minutes - pre writing discussion

.

30 minutes ~ writing time =~ - ., . .

.10 minutes - answéring “general information" segtion.
Teacheré were cautioned to use the pre-writing discussion 25 a means of .
génerating ideas and opinions in a very generélwggz_géghggm;hgn_in_agzempning_.mr_n;
to focus on the specific toplc; guidelines and suggestions for the procedure |

.
were presented inm the instructions. It was felt that such time, a normal

part of most school writing assighments,'would put the students more at -
ease and allow them to exhibit their typical skillglw The directions for
both grade levels here; "Wou are to write a composition (a piece of writ?pg_
several paragraphs in' length) in which you tedl.about the most interesting

Ei.e#citing tﬁing that you have seen, heard, read, or imagined in the past

fethears You should give reasons and specific.examples that will help the

reader- to understand your topic.”
The survey was administered, depending on individual qcheduling, during .

the week of January S-b, 1976. Most teachers reported little difficulty *

‘ with the.administration procedures, although a few feit that the pre-writing

- —"&iscussion directions’ needed“perhaps even more focus. Several teachers at
both levels felt that the writing time could be dlvided more efficiently
.by cutting down on the pre-w;iting session and alloting specific time for
re-writing and proofregdiﬁé; some suggested that two périods might be used

+

for assessment, and a few thought that the time of year, just after the

]

»

lA stratified'sampling design was used in the selection of classes. However,
in‘light of the low variability among class weights and the lack of significant
differences between strata, a simple random design was deemed more effecient
from a statistical and cost point of.view in the analysis of results.

| 65

. - [
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' .8 )
Christmas holidays, was not fonducive to’the students’ best work. A common
"comment among Grade 12 teachers was that the time allotted did not allow ror
the students to demonstrate their skflls properly. Many suggested that the

"Seneral information" questions could*be completed before the assignment
. began. . ) o

3

. L .
Most of the teacher comments ‘ltered; on, the topic itself. Several

_Grade 8 teachers thouéht it was to® ‘general or vague; they offered séveral -

suggestioﬁs about lists-of specl?ic fopiﬁs or even a reading assignment
':to be Eollowed by paragraph answers. -Several also. felt that the majority

of Grade é stullents would not be familiar with an essay assignmént of ’

such length. JFinally, s.ome teachers oel£Eyed that such an assessment

suould cover much more material by including separate sections o: grammar, .

vocabulary, spelling, punctuation, readlng'skills, and paragraphs.

. Pr=de-l2uteachers_uho_respondedleﬁ_thgueomment form‘slsﬁ felt that
the topic was vague and that separate seCt*ons to test various skills

should ber included. (It should, pertiaps, be noted that teacﬁers were not
apprised of the marking methods to be employed ) Several suggested that

a list of spec1f1c topics would be necessary in order to ach1eve the callbre

of expository prose expected. at this- leve}.: phe teacher. even specified y

additional categories such as "imag;nation, ereativity, depth and'breadth

of content, hdmorously, seriously, etc., and te do it. well“. . Another eommented

L

that, due to type of assignment, the results could be biased tUWard the - s

studedt who is instantly créative.

- -
ER L

Generally, however, the teachers at both‘levels thought that the survey
was fair and that tﬁe‘intent was comhendable; Some Grade B‘reachers felt
that their class groups (being remedial or otherwzse streamed) might not

be trpe samplings. Several Grade 12 teachers felt that .some students may

L

not have taken® the assignment too seriously Gbedause the papers were.
anonymous and would not count toward their grades) and may, therefore, have *

done less than the1r best work, Teachers at both levels agreed on the need

for their receiving ‘feedback on the results of the survey.

yo-

%
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The Marking Checklist. At the same time as the survey itself was

- being tested, the Survev ieam and~¢he Management Committee were develop- -
ing an instrument that could provide objective results from the
< a ;
essentially subjective procedure of evaluating a written essay.

After six major revisions, the Marking Checklist (p.66) was devised to

identify the specific writing skills which the survey was designed to
meazgre. The Chebkiist combines‘%oth subjective and objective ( or
des

oEganization, sentence development and .usage, vocabulary, ang mechanics.
T

iptive) means‘of evaluation in eaeh of the five major areas: ideas,

e marker provides marks on a nine-point scale ( 1 = excellent) for each
of the five major areas (items 35, 50, 64, 74, and 85) and for the over-
all effectiveness of the paper (item 86) Each of the major afeas has one

’or more central questions (1ta1icized) which require a "yesyfio"

response
usually as to the paper's effectiveness or.acceptability. Finally, each”

area - lists a nunber of problems or sub-skills which may occur in the

éssay, to be ticked off as requireal The one-page format was seen as,
flexible enough to allow any teacher tp approach the marking of a paper
according to his own method while still prodiding a description of the
paper’s strengths and weaknesses as well as a subjective ranking:or

evaluation, )

]

Harking Procedures. A group of 35 Grade 8 and Grade 12 teachers,

~
representing a varied range of age; experience, and geographic logation, -

was selected by the Department of Education. They met during the ‘week
of February 16-20, 1976, to do the marking. Before then, tliey had been
supplied with copies of the Checklist, a summary of the criteria to be
applied (see Appendix Y, and sample student compositions. ‘The session
opened with a morning period Spent discussing the Chﬁﬂhlrst and ‘the
criteria, followed by the marking and discussion of three sample papers.
The actual grading began that afternoon and continued for, three more days:
The final Qay was spent in discussing the methods used, the €hecklist,
-and the student papers, and making recommendaticns for changes.

In an effort to maintain some kind of ‘consistency among markers,

occasional sessions were used for common marking of single papers
. +
_ throughout the week, In addition, a pumber of papers, were duﬁlicateg

and re-cycled through the markers in a random manner so- that

bo
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LEARNING ASSESSMENT PROGRAMME . CHECKLIST FOR Ranking of = Paper i — — |—
DEPARTMENT OF EDUCATION MARKING COMPOSITIONS  overall effectivencss : wumber ||| 1
VICTORIA, B. C. 1976 o - % m

T8 T

b

- 1. . . ORGANIZATION * 3. SENTENCE OEVELOPMENT ANO-  [4. VOCABULARY 5" SPELLING. PUNCTUATION,
1. _T0E%S & N . — 36| USAGE AND HANDWRITTHG
Hag a deveioped Iyes 1 |The essay shows a elear Iigﬁ 1 . , 51| Vocabulary is acceptable 'Yesll
_argument or thesis —, [rganizational pattern —_ Sentence structure is XE'] I l . . ' l
: | wols | | nole |acceptabie — Spetting o - [yesly
: - | nolz i . acceptable — ]
Ideas are: iIf no; because it fails to: . - —'" 11f no, because of: ¥ na',z
){$ A bl "

I . - Al {
im¥ginative or unique ~ 0,¢ | present 1cleas in ar‘l* Sentences are elear Iy‘,_,s‘l1 frequent use ofj‘;,"mk},g ]f no, because of /
. .- -effectwe‘order ] I = words O¢s[misspelling: /

'Cmnpl'ace ' . 02 7 s ¢ - ' no |,
use cl@mhons ( - inappropriate use of difficult words 075
iy . |The following errors recur: slang ‘

L]

trite - 0s4- |- \t
’ maintain a consisten .
-~ Ideas are formed: ~ "point of view fragmented sentences overly elaborate
R ] o . ; language 0g0 Pmctmtion i8 |!_§]1
clearly ) build to an effective fused sentences acceptable —
conclusion 0u0 low level of vocabulary 05 }'H\Lg_g.lz

.4 te substant lyeﬁl faulty subordination/ . . .
ro, ma e aubstan w- L ' N

comu u’ords ) 077

. : inconsistent )y

.o __'Elz faulty pronoun references S:SOphwuoated _.._l of:
| - Ideas are presented . : - - _ : - . _no2

A ; . end punctuatiol
If no, major problems are: misplaced modifiers ' If _&;‘. because: ’ '

‘teres ngly . c s
- . lack of examples to faulty subject-verb figurative language is .
.. Mechanically illustrate ideas . _ Ouof Adreement '—*usgd-effecﬁvegy—g—'—‘_—“hﬂposhvphh

08]

. a3 - . . —| 62
1geffe3t1vely padding or repetition 0., .inconsistent tense 0ss word choice is varied Capitalization ts |:!e5|1
) effectively 0,,| acceptable I—;‘;I
2

' undérde'veloped,(short) 0y, fentence structure is f"é’_?.f_l‘!
. | ‘-l.,s sophisticated |-—|
Individual paragraphs Yes|y no |2 L
are well developed |—-| . ‘ 2322;3:;;:9 is ‘f_i'iti
' “elz | If yes, because writing | lwl2
includes: .

If no, major problems are:’ ] L -Sffectfve proof- -\\ Iyes

effective » ading evident
lack of logical development 0.¢ rhetorical devices reading evv

‘words are used precisely 073}

.

I'IO 2
oor transitions e : a variety of sentence

P A . . pattern? ' I_}_’.“;ll
" Tack of examples to suppert points .

precise and concise
_poorly developed examples phrasing

Ranking * . H ) —_—
of effective- - ) . ) . ] [
ness of - ideas [ Hﬂ?‘lkirﬂg of .;r“;anizat,ion Ranking of sentence Ranking of B5
N - 7 depelopment, usage spelling, etce.




200 Gfade 8 essays were marked twice by Grade 8 markers, and 200 Grade 12
essdys by Grade 12 markers. In addition, 400 Grade 8 papers {the 200 re- "
cycled ones plus 200.additional ones) wer¢ distributed among the Grade 12
papers so that they would be evaluated according td Grade 12 standards.
) ' ’ A

The £inal day s discussion produced several coénents and suggestions.
In general, the markers felt that the assessment project and the evaluation
exercise were of positive value, worth doing on a regular basis, They )
thought the-toplc was sufficiently broad to allow each student an opport-
unitf to express himself, that it allowed for an appraisal of Eﬁe major
strengths and weaknesses of student writing, and that it suggested the °

expository mode without confining students to it}'thexpalso proved of

the emphasis on student anonymity, On the other* and, they felt that the topic
did lend irself to. mediocremstudenc~writmngrhbecsg of‘thé‘VﬁﬁﬁéﬁéSs BT
" "thing" and of the 1nV1tation to narration in tﬁ%ﬁkord ";ell", there seem-

_ ed to be little motivation to produce a good paper. TiHe markers.’reed
"with the administering teachers about the time limit not allowing enough
opportunity for polishing and editing, and they also thought they could
detect peachers' ideas (from the pre-writing discussion) in the final ideas
and topics of the essays. Finally, they suggested that a single paragraph
" might be more appropriate for Grade 8 students who Were'probably unfamiliar

4w

with mu1t1 -paragraph writing assignments. ) .
N . : -

The markers generally approved of“:he Checklist because of the nine-
point scale, the format, .and the specific‘points which Eorce the marker
to be cautious and ‘careful. They noted that the Checklist distinguishqd
well between the overall effectiveness of thé composition and its contrib-
uting parts, and felt that it would make an excellent teaching aid They
added several $pecific suggestions for modification of che Checklist, includ-°
ing the eliminatlon of the "if-no" lead-in categories in favour of‘aisimple
listing of errors to be qﬁgcked' Othe¥ points included categories for X
identifying technically competent but "thin", . papers’, for other: mechanical
errors, and for development of ideas. They recommended that the Deparﬂm@t{f:é “
incorborate these changes into 2 new Checklist, .Overall, the marking teagk;?i
believed that. the entire Composition Survey wculd prdduce a valid and use~ .r’

ful descriptlod and analysls of the grrengths and weaknesses OE student

writing at these leve1$ throughout the province,

Sk

-




Statistical Analysis. The information from the Checklists and ¥rom the

"General Information" section of the test papers, was analyzed by B.C. ’
Research under the sapervisiogfof the Technical Advisory Committee (TAC).

Of particular importance were the 200 papers which were re;chled at each
grade level to cﬁeck marker consistency. The results were somewhat dis-
appointing, especially at the levels of overall evaluation { the nine-point
scalel;ﬁﬁd of the sub-skill categories (recurrent errors and snrengths)
inasmuch as the two markings of the papers generally.failed to agree at

a satisfactory extent, While post o{ ‘the parkers were relatively close to '
one another on the nine-point: scale {(within one or‘woﬁ_ numerical points), the
actual reliability was top close to the rearm of chance occurence for the

TAC group to recommend reporting these figures; in the second category,.the
number of missing {items {(strengths or errors not checked at all duye to the

lackgof a forced choice), again made the ;esults statistically suspect.

Several reasons were advanced for the apparent incomsist@ncy of the
:‘marks on the re-cycled papers. Some of‘these inclyded unfamiliarity with
the Checilistz flaws in the Checklist itself, and'even the very comprehen;
‘siveness of the Checklist, in addition to the common difficulties of
'constant marking over a long stretch of time and differences in individual -
standards. Teachers on the Management Committeé and the Survey® Team,’: )
_however, felt that the differences resulted primarily from the essentially
suajective nature of marking complete essays; th%y felt that.the amount of
agreement was about what could be expected in such'an exercise; more
-familiarity and practice with e modtfied Checklist, they suggested might
provide technically significant results.
Marker ‘agreement was somewhat ha&per in the questions which required”
yes—no answers in the five basic—areas, the percentage of agreément was,
in most cases, about two-thirds Hgttq? It was felt that these results
could be reported numerically wi sbme uonfidence, but the overall ranking »
_ scores should be ignored and that tﬁé sub-skill qategories be treated .as
only showing trends where large groups of items were checked Hence the

"no"

following tables present the percentage of "yes" and responses to the -
thirteen basic questions in the five major areas.' The right-hand columnm
("pct. agr.") shows the percentage of agreement between the two marks on the

' re-cgﬁled papers in each- grade level. _\'




OVERALL RESULTS
~— v

The three tahfles in this gertion providé percentages for the thirteen

"yes-no" responses in the five general areas of the Checklisz “The.column
percent agreement" fefers to the marker conslstency on the sub-sample of
'papers which were marked twice. For example, in 67? of the recycled papers, .
. markers agreed on whether or not a paper had a developed argument or thesis,
Figures for the secondary responses in each area are not given because of the
problems outlined if the preceding sect1on;~hGW3ver, trends that seemed import~

ant are ifkluded in the discussion. -

_i. Grade 8 Table 2-1 Grade 8'Resu}tsl

M—

Ideas

Has a develo;ed argument or-thesis.
Organization
Shows a clear orgaﬁization&l pattern.
féppr0§riate substantiation is.evident,
quiﬁidqal.paragraphs are well-developed.
Sentence‘Usege ’ N

_Sentence structure is-acceptable. - - 'S4 &5 (66)

sentencesre clear. . - 50 (64)

*
-

© Sentence stchnnrelis‘eppﬁisticated. 91,., (88)
. ! - ‘ ' »

Vocabulary \‘/j

Vocabuli%y is acceptable. . . | 25 (88) .
Vocabulary is sophistlcated - _Qi\ (91)
Hechhnics
Qpelling }s acceptablg. ; . (69)
" Punctuation islaeceptayle. ’ ' 24 ‘}6?)

_Capitalization is acceptable. . (.

"Handwriting is acceptable. '. . - . (80)

-
- [

. ’

see APpendix %or complete statistical sgm‘nai'y ';'U




.

Discussion: ” o s . .
{ o
Grade ﬁ etudents.were ranked somewhax hlgher than might be e;pecxed in
the areas of argumgnt and organizationm, glven the teachers expecting
€ difficulties with long“aseignméhts. Nearly 70% of the paperélhad a
developed argument or th'jis, while, nearly half of them sho;ed a clear
organization patterm with appropriate substantiatlon. Where these areas
received a nq ratlng, “the maln problems were ident1fied as lack oiﬁtraqei-
tions, lackof logical development, and insufficient length., There was also
~ difficultw inrthe actual formation: of cliar ideas. . : N ‘
Inlfhe—areas-of vocahulary and mechanics, the students generally scored)
well, Three-quarters of the papeps were judged to have acceptable vocabulary“
and capitaliZation. while the spelling was acceptable in almost 60 pegrcent of
the cases, The main difficulty noted in the‘"no" response to vocabulary was ‘3
« a low level of usage the spelllng was rated as unacceptable in more ‘than a

e
third of the papers because of “the misspelllng of commor words.

':- - -

.Q -J{“ .‘

Paragraphing, sentenze dééé d:pgggtuaolon emerged as the weakest
N €
basic elements of rade 8 pgper.% Egﬁpﬁimrication of sentencé structure

l,and vocabulary gpuld not. nermally be hlgh and has not been consr;ered a
v
™ basic element of c?mp031tlon here ) Oniy 30% of the compositlons wefe -
deemed to hgve well- developed paragraphs, the’ remalnder having difficulties

~pr1marily with poor*traqaltlone {almost half of the neﬁatlve,reSponseS) and

w}th lack of loglcal ﬂevelppments Sent : & structure was ranked higher, with

sllghtly,more than ha??;of thekpapggs
and just under halffhabing e&ﬂarhﬁenbenees. _The main h1ndrances to clear

"'.'-n L A N

ing acteptable sentence Structure,

expre331on nOted weré- f3§gfapr-anﬁon‘Bentences (citéd'in over half the cases):

T e,

Ot -

and inconsistent tense~LWefe eheﬁked in 1 s, ﬁhan twenty percent of " the
papers. The dlfflcultles in punctuation— acceptable in 54/ of the paperSrm
also seem related to septence generation, since about a th;rd of the unaccept-

able pfapers were judged to have Eaulty end punctuatlon, although comma*errors

' .

were almost as prevalent.




"Table 2-2 Grade'l2 Resultsl‘

-

Ideas S 4"}
Has a‘deééloped argument or thesis. .

+
-

Qrganizatipn ‘
* Shows a clear organizational pattern’
appropriate substantiation is evident,

Individgral paragraphs are well-déﬁelﬁ%ed.
. % .

Sentence Usage ‘
Sentence styucture-is agceptable.
. .
Sentknces are clear.

Sentlerrce structure is sophisticatea
. 7/

Vocabulary .. \\

Vocabulary is ?ccepfablb.
Vocabulary'is sophisticated,

'

3. '*Echaéggé*

Speliing is acceptable,

-

Punctuation is acceptable.:
Capitalization is acceptable.

Handwritigg is acceptable.

o - . .
see Appendix for complete statistital summary

Discussion: ™ , . .

) L . -
. More than two-thirds of the Grade 12 papers were, udded *ac

230

in most of the main tategories-+the major problemg were identified

"two, howeyer, 61% of the essays achieved an acceptable rating. Especially

strong -results (at least 80% of the papers rated as acceptable) were Seen N ‘

in the gkills of developed argument, vocabulary, capitalization and handwriting.-,r
R - . . . . .




- 1 ’ 70

Eighty percent of the, papers were deemed to have a developed argument 5:

thesis.‘ Only 65 perce;t showed a clear organizational pattern, howe:er,,with

the main flaws noted as failure to bulld to an effective conclision, failure
to present ﬁdeas in ad(effectlve Order, and failure o use clear transitions -~

‘these problems were cited on about a, fifth to.a quarter of the papers marked ?

Mao®, Seventy-one percent Qf the compositions had "appropriate substantiation,
while those marked iﬁsufficient were deeqged inaaeﬁuate because of being under-
developed or lacking'in specific examples.

With the exception of punctuation; a basic proficiency in mechanics was
also generally cited. Vocabulary was acceptable on over four—-fifths of the

*essays, capitalization.on 88%, and handwritlng on 91%, Vocabulary was rémarked

ble in 694 of the .

as s\ophisticated in over one-fifth of the papers, prima;ly bec‘e of effect-

ive variety oﬁ word choice.1 Spelling was deémed accep
essays, with, again, the main prohdem'in the poorer papers due t0 the mis- .
spelling of common words’ Punctuation waa acceptable in 61% of the compositions,

and the major problem noted on the Checklist was comma érror, almost double

that of end punctuation and. three timesgthat of apastrophes

Y
1

While sentenceg were regar d'gs clear in.a}most three-quartets of the
cases, the sentence structure/was deemed acceptable in only slightly over 60%

of ‘the essays. The major difficu1t1e§ were still fused Sentences (noted twice
»
as often as sentence fragments) with faulty subordxnation/coordinat1on checked

on nearly a quarter of the unacceg;abl% pap&rs; ‘On the other hand _over a fifth
wf the compositions “showed sophisticabed sentence usage, mainly because they
’dlsplayed a varlety of sentence patterns. ) ~ :
e N |
Paragraph developmenf, however, was the most glaring diffiCuffyy for only
‘542 of the papers achieved an acceptable fating The major caases identified
on the Chegklist were poor trangitions and lack of 1ogica1 development, moted
on about a quarter of .the unacceptable, papers; the poér &evelopment of exemples

"

waf also cited pn about a Ef‘th of the essays -

’ v . ’ ' :

-

1 Levels of sophisticatioa is vocabulary and sentemce structure were not expected
- by the Survey Team or Management Committee to be high. The categories were.
included to identify papers which exhibited superior abilities in these areas.
> : ' ’




iii. Grades 8 and 12 Compared

-

&
During the Course of the marking sessioi} a random sample of 409

firade 8 DaDers were merged wirh the Grade 12 papers and scored-by the Grade }2
" markers “Table 2-3 shows the results of this qub-sample,(8~SS) as comr
pared with the Grade 12 overall results,

(Grade 8 overall results, those -
v -
detdrminei.ixVGrade 8 markers, are also given in parentheses,) The percen- .

tages are those of "yes" responses in the major areas.
. Y ‘

r
1
El

Table 2-3 , Grade 8 Sub-Sahple Results1

(GradQJB Papers Marked on Grade 12 Staﬁdards)

" Ideas . : S

t - " . *.
Has a developed argument or thesis. . . 807 (69%)
Grganization‘ 4

anizational pattern.
Appropriate subst.ntiatiop is evident

Shows a clear orgL

1

Individual paragraphs aréiwell%ﬁeveloped

o . . -

. Sentence Usage

Sentence structgﬁh~is deceptable,. )
ﬁenfences are'clear.

a

Sentence gtructure is sophisticated.

A

Vocabulary

Vbcabulary is* acceptable. ’/jfﬁ

Vocabulary is sophlsticated
N
Mechaq;cs
Spelling is acceptab}é.
.. . .Punctuation is acceﬁtable.
‘Capitalizatiﬁn is accéptable.
) Handw:itiﬁg is:acceptable.

2

see Appendix for complete statistical summary

. ande 12 reSuls significantly different from grade 8 (ﬁf.OS)




Discussionf " %'.‘ .

This double marking was devised to indicate both_the relative marking
standards at the two grade(levels and the presence ,of a developmental learning *-
sequence getween the junior-and aenior secondary programmes. In the two areas'
of ideas and organization, the Grade ]2 mark é% marked the Grade {8 papers -

.relatively near the overall standards set by’ the Grade 8 markers, in the
other areas (excgpt for ciarity of sentenggs, capitalization and handwriting)

‘ the Grade 8 papers were ranked considerably below the levels established .
by the Grade 8 markers. These results suggest that.the Grade 12 teacgihs do see,
considerable difference in standards for basic mechanics and usage: °‘S€htence
structure, vocabulary, spelling and punctuatioh ,

That the Grade 12 papers were scoréd high@r in all categories--espec1ally
in paragraph development, sentence structure, vocabulary and punctuation"-

' does not reflegt td the discredit of the Grade 8 pa#pers. Rather, it does K
sugg t what one would expect there appears ‘to be a sequential learning
pattern throughout the secondar?-school programmea!an which" student 1mprove-

ment is apparent 1n all’ casea, and dramatically s0 in some, such as in
¥ ]

sentence structure and vocabulary.




PERFORMANCE BY STUDENT CHARACTERISTICS

.
1

The "General Informdtion"” form on the back of the test booklet

 (see Appendix) allowed for results to be sub-divided actord-
- ¢
ing td'-gex, age, number of schools attended, time spent, watching

television, and language background. In the latmer category, five .

A

-

groups were iﬂen;ifiea, as follows:

L

. . Other
. . *  English only Language
Born in Spoken at than“gnglish

‘- Canada Home Preschool

a. Nop Canadian, .NonoEnglis‘.h No No® Yes
-b, Eanadian, Non Engiish Yes No .+ Yes
¢c. 2nd Generatipﬁ Canadians Yés No No- .
d. Non Canadian, English No : No
-e.:.Canadiaq,‘English Yes No

t

-
re L3 * El
+

The sub-gample sizes include:
* - - -!.
,"""

Ia _ l, Grade 8 (%j Graéé 12 (%)
Total.B.C, - 1,864 (100) 1,819 (100)

-

" Sex

, .
Mdle 894 (48) 831 (46) °
/Feiale 958 (52) 972 (54)

Age ’ . o _
' :‘Younger'(l3 dr-;eés; 17 or less) 1,429 (79) * 1,438 (82)

~ Older (14 or more; 18 or more) 402 (22) ‘344 (20) -
Number of Schools Attended . . Kl R

" lor 2 B v < 687 ¢(37) 247 | (14)
3 ' - 462 (25) - 487 (27}
4 - o 301 (16) 361 (20)
50r6 ' - 267 (14) 464 - (25} .
7.0t more . . 135, ( 7) 250 (14) ' o

« Number of Hours Watching Television . Lt
1 ©on Schqol-Day . T %
. *None . 54 (3 . -76° &)
* 3 1or less. 261 {14) 758 . (42) .
e : 399 (22) 498 1(28)
3., . L 473 (25 298 (17)
4 or more i . - 673 (36) 169  ( 9)

-




o

3 (&) - Graqghiz (%)

Born in Canada

Yes 1,640 (900 1,618 (89)
.No 192 (10) ( 191 (1)

ﬁanguage Qther than-English Spoken
Before Beginning School A "~ .-

Yes, . 308, (17) 364 (20)
o Noo N 1,520 (83) 1,429 (80)

Engliéh Only Languaéé Spoken in Home

Yes 1,255 ,(68) 1,270 (70)
No 591 (32) 53 (30)

Can Read Language Other than French . | ' "
or English .

Yes - o T 261 (14) 350 (20)
No - 1,544 (86) 1,408  (80)

» 1

Language Groups

a. Hon Canadian, Non English 74 (&) 102 (6)°
‘b.° Canadian, Non English 172 (10y. 210 (12)
¢. 2nd Generatign Canadian 307 A7)/ 203. (1D
d. _Non Canadian, English i 76 (4). o9 (4)
e. Canadian, English * < 1,091 (609 1,122, (63)
f._ Others 79 “(6)- 53 (3)

3 1

, . ! .a
Tables 2-4-and 2-5 provide the pércentages of '"yes'

‘
L}

respdhse to

the thirteen basic questions in the five major areas for Each_of these

sub-ca?egories. . - . - ) »

o




LN

4
Tablol 2-1

Ideas
Has a dovoIOpod_ argument or thesis
.Organization ) | ‘
Shows a‘clear organigzational pattern

.Appropriate substantiation is evident

Individual pai-hgraphs are well-developed

T

Seatence Usage
"Sentonce structure is nooeptable

Sentonces are clear .

Sentence structure is aophisticét_.ed

‘VOcai?ulary
Vs‘cabularjr is .accoptablo v
Vocabulary is sopﬁisticai‘;ed

Mechanics T
Spelling 1is 'e'l-ccoptabio
Punct‘untion 1s accoeptable

&  Capitalizaticn is at;copﬁqblé.

Handwriting is acceptable
f\?

TN

e
Lo

FEERY
Porformance by Student Charaoteristics - Grado. B~

Male
s 4

-

65%

)
b5
25

49
w7
67
78

_Female

73% *

m‘t

v 10 *

>

f-~ 69*,

4.
N 60 *

82 *

-

-

95 %

-

2 ’ ! .
% Tndicates ‘that difference is statistically eignificant, * (p¢.03)

.
Vg __W%”‘ e
AL T

Younger, Old‘er

7hr 613

50 » 35
52 * M

- \.‘ * .
- 31!" ‘19

"10 *
63 ¢
£8 %
?8 *
.88 ‘\ | .

‘n\

'.

%%

Born in
Cannda

Not Bom
in Canada

77
50
91

55
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Table 2.4, Cont"ti..... ‘ d No., of Schools Attended- Ko, Hours Walthing TV
v ' 2 3 5 26 I# g %1 2 3
Ideas | S PR ’

Has a developed argument or thesis 71 66 68 0 & - ‘ 67 70
G-g\anizati.on - ‘ e . ' '
shows & clear orgarizational pattern - 51 k2 47 46 ’ b 49

:lppr;ﬁriate substantietion i eviﬁ’e‘{ft " 51 47 %0 58 | 55

Individual y;aragraphs sre will- ?;.oped ‘3_1 28 34 ‘
ﬁantance Uszge - i oo X ,

i Sents:nca atructure is acceptable ‘57 s 56
Sentegcos &re cle?r ‘ ‘ " 0 "48 49
Santence structure is-soph_isti:cated 8 "_ 8 9

Vocn\miary ‘
Vocabulary is acceptable | 76 75 76
Vocabulany is sopliisticated . 8§ 11
Mechznics 5 ‘
Spelling is accéﬁta'ble o ‘ 7 6L 56
Punctuation is aceeptable ' 53\ b

Capitalizatica is acpeptable o ) 7 T

Handwriting is acceptatle &7 83
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Table 2-4, Con'dyeie | . _ Howme . Languages ) - .
: ) L . " Language " Read’ : ‘ . Lenguage Groupings
. : Engl  Other 4 Engl/Fr Other . a b e

v —
1
L]

Ideas

. - ‘ . ' . ‘_
Has & doveloped ergument or thesis 68 70 68 . 78

k]

Org‘ani;aiion,

L)

ows-8—clear .organi zational pattera .. &6 -.'-»-__-1&8«_'._-._‘

. Appropr:iats substantdation is evigent % b8
Indit{i;:lua]: pa;agrapbs- ara uqll-de?elopet;l 31 - 28
Séﬁt.enqe Usage ' " -
S’imtca.ce/struét;zra is .acceptable 56

'Sen_t_;_nces are clear “

Sentence. strdcture 15 sophisticated
Vocabulsry '
N Yocabulary is aeccpiskble

© VYoaabulary i’s sophis‘eicatéd

Machandies .7 .

f.Jpgll.".ng'is aeoanta

Puﬁctuafion is we2 plat

<Capitclization i accecpigble
3
¥

Handuriting is wceaptable

&
. B

- 82
R
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Table 2-5 Performance by Student Chagr;lctaristics = Grade 12

-*

y - " . . . ) " ‘Born in Not Bom
. - . Male, Female Younger - Older .| -~ Canada 1ia Canada
IdOGS ) . ) . . . ‘_ *
ks 805 i

Fl

- ’ - .
Hes a devalopad argument g‘ thesis. = 81% ., 74% *

£ k
.\‘

“Orgmn izztion

L]

. . r g - ) ~
Shows a clear ofganizational pattern Ld ‘ ' 65

Appropriate substantiation'is evident « , ! ‘ ' 71
+  Individual parcgrephs are welledeveloped .
+ Sehterico Usgzge: .
Seatenco structure is acceptable
sEatences are clear : '
L] B . - ‘
Seateace, stracture is sophisiicated

I

Vocabulary N c

\Q‘ioc:ab‘.&:'.ry Q:; aceoptable '

~ Vocabulary {s sopai sticated

" Mechanies _ )

- Spelling i\s\cc-}ptggle

Coe - . .
PmeWn is aceepteble

Cnpi‘g\:.ticn is gccoptable : 91 =
> . .
Haa;lwr%j{ing is a‘cce;%le ‘ . v, 95 *
. % * N -, * ' . . . 4

© +"% Indicites that difference s statistically significant. (p<i05)~




"Ideas’

"-Has @ devoloped argument or thesis

' O‘rga_z'lizationi ) \
VAR LR - .
-Shovs 2 clTATNEEERNY:tional pattern
Appropria‘te substantiation is evident

. I,r;di-ﬁidgzal’ 'paéagraphs are well-daveloged

.Sentsnce Usage. _ o Ao

+ - - N "
Sentfence stqgture‘is accsptable

.Sentencas are ‘clear
. .

Sentar;"cb' structure is sophisticated
Vot ab{xlary ( .
* Vogavulary js eccopteblo

Ydca®ulary is cophasticated
A L
. - w "‘
Nectanics .
Spelling is acceptable

JPunciuation s coecrplob)»
L4

Capiilizgtica i

Al

a“r

dandweiidar is

Yo
§v

: No, of Schools'htterided

8l

79 79"

25
69

b

53

59
70
22

%9

CA2 304 6 Ix
)

63

Al

72

55

_Ho. Hours Watching TV

“__2

63
o
57

83

o 2 3

81 79 80
63
70

1
S - .57,

66 59

7 W,

© 25 20

~




Languages
* * Read’
Engl/Fr.. Othbr

I8eas
- - e o IS . - ‘ . .,
Hos asdevelopsd argumant or thesis .o 78¢ 80 77
Orzanis a{;.ia_n '

a >~
-

Shows [s civar org:tqizaté.onal.pattem * .66

5. . A

‘ Appropriate substintiation is evident-. 72
I:'ldivi@qal caragraphs ave ueli-deve]:oﬁgd 52

f -
*

‘ Senteace structure is aecgptable 62

. ay B
Senteztcés eve clear ' ' 7

“ . . Lo .
::"sptence structure is sophisticated 22

+. Vocabuliry

- - . \‘ ( * . ) L
CVoatulery is hcce‘d_e .
- ;

- V}E&;‘&lar As sephisticated .

Hochahies Lo -

- +

_Spelling $s acceptatle *

- ~

~ s:apitali—mbion is acdoptatle

o

8-{-1_::.dm'i_t3.r¢ i5-sceeptable -

-t




Discussion?

/-‘, * B ] )
i. -Sex. At the Grade 8 level, females scored significantly higher than

males in all 13 areas; the difference ine' yes storesfbetween the twofgroups

was usually about 10%. At the Grade 12 level, females were rated 31gnif1cantly

Bom

higher in all but three areas developed argument, appropniate substantiation

and SOphlSthgted vocabulary .

- - . .

ii. Age.“At both grade levels the younger group of_stﬁdents,.which included
the norm (8-13 as. against 14-16 for Grade 8; 14-17 as against 18 and above at

ade 12), clearly outperformed the older group of students in every area.
R te o .. N
3’ + }
iii. Time Spent Watching Television.* At the Grade 8 level there

LY

- seemed t® be some indication that' there may Fe a comnection between television
viewipé and achﬁevement in writiug. Those students who reported watching
an' hour or less of zelevisio; on a school niéht scored highzr than those
students who watch 4 hours or more per night in five areas clear sentences,
\\hsophlsticated language structure, acceptable vocabulary and acceptable sgzlllng.
The results on the okfher objectives, except for developed argument and handwriting,
followed the same oattern,'although the differences were not‘Statisticaily
_significanti In any event, there are apparently some differenées betaeen‘
A minimum amount ,of television,viewfhg {one hour or less) and an extreme
amount (four hoyrs or more). Perhaps it should be noted that 362 of Gradé 8 -
‘students did. 1n§!gate that t y watched four hours or more per nlght - the

largest response in any of the six Jcategories,

- L

A

4 ) - - i . - .
In Grade 12, the results followed the same §eneral pattern, except in

the ‘areas of developed argument, capitalization and handwriting. In general,
L
o

[l

television d1Sp1ayed better writing skills ‘than those who watched for four o?

those students\\ho indlcated that they Spent an hour or less watgching

'more hours, although in ™rfs case the latter group represented only nine
percent of th ple. For the record, the viewlng time at the Genlor grade ’
was reported as onsiderably less than_at the Grade'8 level, with 25%
indicatlng one hour af viewing and 28% about two hours, compared to the 61%

of Grade’ 8 st[fdents listing threeI more hours per day. , ~.

*

90"




- - ) :- ) - ./ .
iv. Other Findin g The remainder of the reportiné categories produced

only very scattered signlficant differences. For example; Grade 8 students
who had attended Eewereschopls were more frequently-Judged to have acceptable
capitalization skills than those who had attendéd seve® ot more schools.”
leEWiSe, students born in Canatla had 31earer sentqpces than those.born
elsewhesz (at both-grade leuels), although there were no other significant
differences, th1§ case might be explained by the faet that sentence clarity'
is perhaps one of the easiest ways by which a student who uses Englash as a
second languagﬂ can be identified., In any event, these.nesults #nd those
outlined in the next two paragraphs should not-be taken;as'meaningful in
Voo, © . . -

4 ~ -'

With the exceﬁtions noted above, there were no significant di\jerences

any way-

aaccording to the number nf schools attended or to the place of birth being
in Canada. ﬁﬂf?% Grade 8 students from solely Angfbpxone'homes displayed
no difference from those who_came from homes where ahother language was
spoken‘ in Grade 12P students coming from homes where only Engllsh is
spoken scQred better in appropriate substantiation and clear sentences

There were no differendes between those students who read a languAge other .

[
-

level. " . ‘ - .
- L ‘: J E Y

L4

than French or Englishj. except in the case of handwriting at the Grade 8

Perhaps more Sur ‘ising wis the lack of differences found among the
five language groups identified That there were no differences in any
. composition areas betWeen these groups seems unlikely. In two a; the
groups (a. ﬁnd d.) the sample sazes wele S50 small as to mahe'meaningful
results impossible to obtain Further udy of\this issue may be
warranted, but these results should not be regafded as’ being meaningfui
'in eithér a positive or negative sense—e?hat is) that differences did
EQ\not necessarif} meﬁ; Fh@t there‘are‘no differences.

p

not show up here doe
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\\“\\‘TEACHER METHODSL_MATERIALS AND BACKGROUNDS
LI L .

Obvionsly, g0 mariy variables influence student writing that'it is
impossible to assigh speciﬁic causes to any deficiencies (or to ad'y strelthe)
in compgsition. As the previous section suggests, thg student's age ‘and s
may account for much of his Skill possibly even -the amount’of time Spent
watching televisionz or the kinds of television.he watches, may have.some
impact. Precisely what, however, is har# to tell ‘4 If it is 1mpossible to

. determine the exact effpects of a student's writing from his own background,.
it is equally difficult to pigpoint speciﬁie\causes in the teaching of that
student. Nevertheless, some I ferences may be drawn about the teaching
oq composition on B. C., inferences that could possibly suggest cha ges to

make ‘Present methods more effective or efficient.

£ s . e,
Part ¢l of thi Report,“dealing with goels as seen by the teafhers,

suggests that they- believe their chief aim in teaching co#position is to

“eficourage students to write clearly and predisely (Table 7-2)., Formal ~— 3
grammar instruction is wot sondMdered terribly importarit, as long».as clari;y
of expression iﬁsachieved. Also ranking among the most important goals arg
logical development (slightly less 1mportant to Grade 3), vocabulary;‘bnd
the ability to write grammatically and to spell correctly, other mechanical
.aspects of writing, such as handwriting, were regarded as of less 1mportance
The overall résults noted above suggest that abilities guch as capitalization,
handwriting, and vocabulary are being iearned (or have been fairly well
establiehed by‘Grade 8). Prohlems of sentence clarity do exist at the
érade 8 level, however, for half the papers were rated as unacceptable;,by

Grade i2 however, almost three:quarters onthe papers were rated agcepgable ’
in terms of clear sentences. By this level, the mejor difficulty had become
paragraph deve10pment a more complex level of coherence.,

“hethod%’and Materials"; Part 11 of‘the Report, raises quitelspecific
issues. Table 7-6, for example, shows that large numbers of teachers at all
three grade levels-(&B.l% 41.7% and, 44.9%, respectively) spehd less than

twenty percenteof their allotted English time on instruction in composition
(compared to about ‘the same percentages of teachers who spend 40~-59% "of their
time on literature); it would appgar that the Fommon inteZiatigﬁ=%f the writing .
progremme with literary udy hag'perhaps worked'to the détziment of instruction

in the former. (Althoug almost half the tegchers indicate that they spend




20-39% of the time in writing Eradtice, it dﬁy be that,gke studQH\s are not
clear about what théy are practicing ) ,
. . .

Th€ two Major ctonclusions of Part II of the Report, however, are even
more crucial for 'the writing programme. Table 7-1, concerning the backgrounds
of secondary school teachers, shows that relatively large percentages have
aPpa ently insufficient training. Less rimn Ehree-quarters, for.instance
(65 1% at Grade- 8, 72% at Grade 11, 72. &% at Grade 12}, indicated that they
hah training in English composition} less than one-third had any background
1n 11nguistics (26 &/ 32 3%, J32.1%). Moreover, Grade 8 teachens On the _
whole had 1¥ss experience and train1ng;—coupled with larger cla?:es and
greater total pupil loads, than their senior secondary counterparts; they
vere also less likely to be full-time teachers of English. In later sectior®
of the Questlonnalre the teachers at all levels recognized these difficulties
when they gave high priorities fo_the reduction of class _size and total _pupil
doad (Table 7- 19),‘and when they 1ndicated that the1r pre-service training

had been insufficient and that more t1me should be made available for per-

‘sonaliZed instruction and c{?ferences (Table 7- 23).. : o »

Secondly, in the sections dealfhg with materials, 1arge numbers of

tea;hfrs (46.3%, 62.8%, 65.3%, respecclvely) indicated. thac they “always

o ften" made substitutions for the prescribed language and literature
.teXts (Table 7- 14) Moreover, the three tables that provided teachers'
obinions on the texts (Tables 7- 15, 7-16, and 7-17) shOWed‘jgnS1stent low
rat¥ngs for or non-use of the available language texts. The ng€d and desire
for good language or composition rexts at all thrée grade levels was clearly
indicaged. . R

The LANGUAGE: B.C. Questionnaire also contained a section dealing With

" specific methods of teaching composicion Table 2-6, below, sumRar{zes the
responses: A and B are percentage figures of the response in each category,

«and C is the mean reSponse to each of the listed teChn;queS according to the
following éive point scale 1 - Always, 2 - Often; 3 - SOmetimes .4 - Rarely,

5 =~ Never. JThe techniques in € are ranked in approximate decreasing order of

7

freqldency tﬁ,,use . . . : . “




v . []
. . )

Table 2-6 Methods of Teaching Composition

a

i o -

A. How many compositions in thé'course of the _ Grade®-
year are assigned, marked and returned to :
the student? 8. 11

1. 0-10 ‘ ' 15.7%

2. ].0-].9\‘ 42.9

3. 20-29 26.6
4, 30-39 T4
40 or more 4,6

+

what 1s the average length of §uch
assignments?

_].. One-half page 2.0 .7
2\.’ One'page 9.4 1.7
3+ One to two pages 50.3  -40.1 ®
4, Two or more pages . 35.7 7.8

In reaching composition, indicate :ize

relative frequency wich, which you use
the followifig techniques:

1.+ Encourage students to get ideas and
assistance froam you, other students,
paerents, during draft stages.

Utilize subfecamatter arising from
readings., 3 :

. & - ’ /
Conduct instructfonal sessions fol- %
lowing the writing to correct
deficiencies, .

" Teacher provides titles or subjects
" for papers.

Conduct prewriting discussion.of
content, vocabulary, style, and form.

Utilize subject matter arising from
dlscussions, :

7. Utilize general topics of interest.

8. Give formal lessons on wr;::ing.
9. Glve explanations of formal grammar
principles,

-

»

10, Require a written plan to be prepared” c
. yore first d\raft.

»

11. Req correction and revision of
£ marked drafts. .

Class provides titles or.subjects f
papers. . -

Il

. CorTect rough draft(s).

Employ grammar exercises. v
. ' ‘. 33

PAFullToxt Provided by ERIC




Discgssion: o~
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Sikty t‘ sixty-nine per cent of the teachers at all grade levels

agshgn between™tgn and thirty compositions during\:ﬁ;g:zgyée of a yeax, -
proba\i:ul}nT about one every Ewo or thre)e weeks; The 5 &re at least one’,

to two pages or we in thé great maJorit:y of cases at the senior ]‘avels, )
while Grade 8 teachers tend to give more assignments of a shor?er length.
About one=-sixth of the students 1n the senior grades, however, appedr to,

write less than one composition per month. :

.

&
. The responses -concerning frequency of methods follow consistentlv from the

N

goals and nature of the programmes outlined in Parts 3 and II of. this, report in
that. comp§>sition is generally integrated wit:h cher elements of the English .
,progr?mme and .that formal grammar 1nstruction is noc an imporgant and con~
stant concern. Nearly all the mean scores were: between the '’ often and
"sometimes" catepery, (a similar pattern to the responses in other areav)
of this gection - see Part IT).with most clusterbg toward the latter.
The derivartion of. ideas from various qu'rces.and the use of subject matter
for compositions arising fro£§read1ngamater1als were the mogt ad!en uged
techniques /iyariation in the methods of providing subgtcts and pre-writing
and post-writ’ing discussions fell mid-way between the two main response
categories. More formal emphasis on grammar :hd COmposition--sgfcial classes),
drafts, gxerC1ses--were less often used. There seemed to be 1ittle distinc-
. tion between methods used at_.the three grade levels, with the exception

»

that Grade 8 teachers made m4§g1nally more use of grammar exerhises and

Al

revision of drafts. -

J ' )

This Lection elicited more "otper".responses from teachersﬁzhan any
n

>

other section of the“questionnéire. Many respondents noted addit al sources
or combosicion subjects: personal experience; films, photographs and tele-
vision; records and , tapes; jou;nals. Several other methods for dealing g}th

co osition'ﬂ“rgov ment were also 5uggested, 1ncluding(§eer evaluation, selft®’
x

ak

correction, re».:rI ing, proofreading, and comparison with samples of giio '
. - . - ,/v .

‘writing.




" SUMMARY AND CONCLUSIONS

*

. T “ 12
. Overall Results. "How well do secondary school students write?"

" This~ 7urvey does not answer that questlon directly fo; several reasons.
Host importantly, since the Judg%ment of composition is among the most
Subjectlve of all evaluative procedures, it rarely if ewer results in
a clear set of qualitative figures. Secondly, variatlons/in standards
may occur“;mong varioys groups of evaluators; for example, what may be
aéceptable‘crade 8 spelling to a group of Grade 8 teachers may look
quite different to‘g;oups of parents, trustees; busin;ss people, or even
the students theﬁseldes. Yetr imposing objective and unvaryiné criteria
(such as, say, deqldlng that five spelling errors, regardless of word
'difficulty, constitutes an unacceptable performance) would create an -
artiflcial{an arbltrary standard that Hbuld probably please no one while
the ;ame time would be of little use for diagnostic purposes. Finally,

,the standards of writing may vary from locale to locale, depending on the
P
w

A

skills, backgrounds and desites of the students involved and on particular
classroom situations. Hence & simplified qualitative judgement- (that is a
single .letter or numerical grade) on the compositdon ability of Grade, 8

and 12 studenﬁs would probably be of litrle use; perhaps in some ways, it is a
blessing that the results of the markers' overall rankings in each check~

list area‘proved to be séatistically unreliable {(see Appendix).

This asseséQﬁ:t, however, does begin to answer & somewhat simpler,
(s

but mdbre imporiaht quéstion: not how well do B:C. secondary students

write, but simply how do they write. ’Even here, though, the results

may ,be interpreted differently by many groups... TO teturn to the spelling.
rexaﬁplé,.is it a matter fog’rejoicing that over two-thirds of Grade 12
studénts demonstrate a’levei of spelling ability acceptable to their
teachers;'or is it a matter for concern that thirt§ per cent of tne’
students were found tO be at an unagceptable level of spelling abiliry?
Again, thé amount of emphagsis to be placed on various areas should be

E

determined by a range of people wihicn incluae parents, teacners

trustees among others. ‘The comment? and suggestions which follow may

help such discussions begin,




r

. A good dlagnostic test should rev€al patterns of strengéh and
wealkness, and this assessment does provide information that should be
“valuable for teachers and others in determining curricular goa}s and
methods. The results of the stVey suggest that student writing is -

B neither as blackhas has been- pictured nor, "’ on the(other hand, as competent

as might be hoped. Student writing op the‘whole,fmay be said to be generally

accepiéble to_teacﬁérs ﬁt the grade level for which it was prduuged. fhe

fact that over ?wo-tﬁirds of thg papers at both grade levels were deemed

to héve a developed éféumgnt or tﬁesis sedms remarkable, al;hOugh tue . e

natuse of the topic may. have *%ontributed ;J‘t'hat higﬁ ranking,_since.

it set up a thesis by asking for a discussion of something interesting -

or ex01ting. {That uhe area of clear organiéationéi péttern wds rated

lower than developed ‘argument ;150 ralses questions about the high .

incidence of a developed thesis.)} The students 1n both grades demonﬂ ’

strated acceptable vocahulafy in 75-80% of the papers), as well as

aceeptable capitalization and- andwriting (in 75~90% of the papers}; tﬁesé
adhievemenxs suggest that studénts have received a good grounding in these

Ba51c areas in the elementary g ades, and further that vocabulary continues

:to develop throughout the secondary schéol years.

F

L 1{ .
The Grade 8 results seem especially promising in that so many of the

-

students (about half),were able to, deal with an expository topic by main-
taining a developed argument, showing clear Organization, and providing
appropriate examples. Since Grade 8 students might not bé expected to
exhibit such skills, normally assoéiated with longer pape;s,‘the results
appear enéouragiﬁg.' For this area - the relatively low score on developed
{expository) papggr?phs could be considered as of little importanue ut
this level. , What the other scores seem to show is that instruction
should focus on sentences, both in clarity and structure, 'with special
attenuion being paid to fused‘séntences, subordination/coordination, gnd'
end punctuation. Expregégng ideas in clear s;utences could pe the prime
objective af ;omposition at the Grade 8 level. Attention ;0 spelling

improvement might also be stressed in the curriculum - egpecially since such

a weakness is perhaps the most obvious ‘error to most readers.




Grade 12 papers show.the same kinds of strengths - vocabulary;

'capitalization, handwriting - along mith general improvement (even allowing

fpr higher standards) in most of the other areas. Lack of clarity and

CoherenEe is still the most evident Error, but here'too the problem occurs
‘at the advanced stage of the parang:h and the entire essay.. AlthOugh
sentence structure has apparently'imiroved problems with fugsed'sentences
and subordi ion/coordination remaiE, punctuation Errors, however, have ,
become mainly‘internal as senten&if ave become more complex. Paragraph*’;
development is the lowest of the major skill areas, however, with only s
slightly more than half the papers being judged acceptable., The major
problems identified again have to do|with clarity and coherence: transitions
and logical development: Work on spelling gould also be'continued, for the.
reason mentioned abovel .
» .

The marking of several Papers f m Grade 8 according to Grade 12
standards provides a us%ful constant one recommendéd by several members
of the technical advisory and survey teams - and should be a part of any
. future asséssment, The procedure doe indicate that cleafly different
standards are imﬁosed at the vaglous Llevels, and it seems to imply -that
_students continue to meet and even improve upon thegse standards throughout
their secondary school years. That oler one half of the sub-sample of
Grade 8 papers met Grade 12 standards of acceptability in the areas of
developed argument, substantiation and sentence clarity may suggest that

students throughout the middle years may well be able to handle . .more

.

sophisticated and more intensive work in composttion than they may be getting.

L Y
* This method of marking probably confi;Es as well that handwfitﬁgﬁand

capitalizatiOn skills need not be ‘stressed in the secondary grades. LY
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Performance by Student Characteristics. Hére th results appear

rather "inconclusive at best. The superior performafices of.females over
males and younger over older students ~qresults hich follow.traditional

" patterns - have little’significance for curri ulum development or class-
room procedures. " The results in the catego ies of televislon viewing
and language background perhaps indicate urther specific reseatch to
be qatrled out in these areds. The latter requirds greater sample sizes,
for instance, in order to provide significant information. In the former,
although it m1ght seem that students who watch a minlmum amount of televlsion
write better than thosg who watch large amounts, _there are too~many varlables
to determine a clear cause and effect. relatlonshipa do good writers ferhaps
just watch iess teleV1siOn as a matter of course? what, in fatt, do tpey watch?

indeeed, arg the students' own accounts of the1r watch1ng time even reliable?

* -

If these 1nd1cat10ns"however, are accutate - that 61% of Grade 8 stugents

watch three or more hours of television -daily (at least three times the amount
of time they spend in English classes) -~ then teachers and curriculum planners
might explore ways in which to make.use of these experf%nces in the course of

1.

language instruction. ‘ : oo ,

Methodology. Composition experts agree that in order to learn to
write the student Tust write regularly, most also conteéend that the writing‘
should bex commented upbn in detail While teachers at both grade’ levels
seem to assign a.number-of compositions’ more than half the students write
only one plece every two or three weeks Yet weekly a531gnments; even at
the Grade 12 level where emphasis could be placed upon fully—developed
paragraphs, might provide sufficient practice time ,»However, 'if teachers
are to increase the amount of writing practice given their students, they
.must also {considering the number of students they meet) be given sufficient

to pre—writing and post-writing discussions of student writing-—these bwo .

time to mark those assignmezts. Certainly, tooh, more time should be devoted

techniques rated between "often" and ' sometimes on the five—p01nt scale,

but any writing assignment, if it is to be meaningful to the’ student must
include both considerable preparation and subsequent discussion of ' general
strengths and wedknesses. Such methods might be expected to ‘rank much
"higher in_frequency. In addition, wr&ting might pe more often treated as

a skill complete in itself with formal lesscns dsvoted théhe processes and—

results of composition, instead of considering.it, as a mere adjunct to




i v
I

.reating and/or literary analysis. Given the overall perfomances on thet

wriking, ﬁormal grammatical instruction (in the manner of qresciptive
granmsr lesBons and exercises hardly seems warranted, althqugh some
grammatical or rhetorical afiintion should probably be paid to elements

of sentence structure and puctuat1on at all grade levels.. Otherwise, the :
variety gt methods used, the . fact thet most,of those’ listed are used
”sometimes » and'the number ef additional technigues suggested all

indicate that secondary teachers show considerable concern for. the teaching

‘ i

of cleay and effect1ve writing. N L . v 3

1‘_ :.’ -7 B i i :' . ’ * " - f. J!' \
Marking_Checkl1st. - The Marking-Checklist, developed by the-Survey Team -

ahd the Management Comm1ttee has generally received praise rWWQEachers
who have had the opportunity to use it., Obviously, though, ahe instrument
. heeds further development, Still to be resolved is the question of whether
its fa11ute to provide the statistically ‘reliable data resuljed
from flaws in the Checklist, lack of training in its use, or the subJective
nature of marking essays in general. Nevertheless, theé Checklist was used
‘by 35 markers to grade about 4500 essays in 3% days with only a few hours of
training, and this exercise provided data which may prove diagnostically
=very useful , Certainly further refinement of the Checklist -and of various ’
methods of nass grading seem justifiable, so that even more detailed ‘and .

'consistent data might be obtained for the purposes of curricu{up deve_lop!nent.s

| ) . [
_Too, many teathers at various levels of secondary and. university work .
whd" received copies of the Qﬁecklist considered.it valuable not just'as .a
means of collecting information §rom a large sample but also for providing
individual Students with;a comprehensive specific guide to their own writing
skillg ‘which’ could~hhenlbe measured at different times in their careers. '
Given wide- circulation amqng teachers, the Checklist: could itself become a
useful tool in-the teaching of qpmposition ‘and in the training of teachers,

v
as well as for diagnostic purposes

Y
-a
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JIMPLIGATIONS AND -RECOMMENDATIONS ..
+ L N . ' .. ‘ "

R4 * - e

‘s " The following’ specific recommendations, which derive from the

preceding discussion, fall into four major categories curriculum,

1}

methods, assessment and research. . .
% N ' o .
e . - ] O
" Qurriculum’
- e T oA

l+ Programmes /should be -designed to. encourage more regu.lar

w:itten work by students perhaps as much as at lehst one assignment
per week although‘these may often involve JuSt single paragraphs

even at the Grade 12 lével. HOWEVER, time must also be allowed for

teachers at all levels to mark such assignments thoroughly and effect-

-
+

ively.

2) Current curricula should focus on specific wéaknesses at’each

-

grade level sentence clarity and development, and punctuation at Grade 8

sentence structure. and paragraph development at Grade 12, As indicated
in Part II ofsthe report, as well, composition texts thaq would enable

teachers to work especially with sentence and Ldea generation should be

found. v

. a L

Methodology

-~

3) Teachers sho:l:\be encouraged to devote time to writing and
\ .

rhetgric as a ‘unique subject of instruction not just &8 an adjunct to

-

the sxudy of literature or reading. . - . P

.. . . e
4) Pre-writing djiscussions dealing with requirementis of* and
approaches to a composition asgsignment - and post-nriting instructional

sessions should be seen as_indispensible parts of the writing process.-

3) Given television. vigwing hdbits, especially at the Grade 8
level, teachers might ex#&ore various techniques of using this massive

television experience in the English programme {e.g., writing reviews

of shows, character analvaes, new or‘different endings, clear svnonses




for non-viewers; exploring dramatic techniques; expanding vocabulary; -

developing critical awareness.) iy

-~
-

Checklist

"
-

« ’

6) The Department of\pducatioh should continue to refine the Checklist
not only as an instrument for mass darking but as a tool‘which might be made

available jto all teachers for assessing a'student's individual progress.
- . ‘ ‘. -

.

7) The Department should also explore alternative types oOf tests and -

marking techniques--involving trained markers‘famili§p/uith the Checklist, -

"

a‘single essay - in order to develop -a tlear and effective method of

various kinds of markﬁrs, cinstaht {single) standards, multiple markings of

diagnostic analysis across the province and even within districts
. - [

Reseaich and Development” d ‘ _ .
) ) ) \’ *

° 8) Further research might.be undertaken into the effect of televigion

Pl

viewing habitg and language background on composition. ’ . 3.

-
* - . L [} ®
. . .
< -

9) Logal Boards-and Faculties of Education and Departments.of English

»

in post-secondary institutions should ensure that'all teachers and teacher’ s

"aides have sufficient p;e-serv1ce and, in-servfce training in composition.

.

Perhaps writing workshops, linguistic services, and rhetoric refresher sessions

" could be made not only part of on:campus offerings but eould be prouided in

district areas as well. ’ ' . ) ' . ) N

.

——
H
1 L -

10} Finally, a diagnostic assessmént of student writinéishould be

carried out on a regular basis, perhaps every four years., Certainly it

4

would be useful to survey the present- Grade g students when they reach Grade 12.

Not only would stch as8essments identify changing strengths and weaknesses in-

the writing, but the gradpal build—up of information wbuld\provide the public

with reliabyL information on the state of teaching dnd learning of composition

_instead of the present varying methods of eualua;ion and subjective judgement '

on the part of dlany different péople which ﬁoster suspicions and unpleasant

+

feelings on all sides.
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ASSESSEENT

Nunber of studants'tested = 34626

. PROVINCE“WIDE
. Results by Domain /;«éd. Objective

a
.~ AVERAGE SCORE v 20 40 » 6Q -
.

(3 correct) (¢ - * : *
. ' .
DOMAIN 1. - WORD IDENTIFICATION 73.0 T e ¢

l

OBJECTIVE:/ ' . '
1. 1= Vvisual #denory . + 98,5+
1.2, "Phonics’ . 74.6 e g et b L e D
1.3, sStructural Analysis =~ 61.0 mee-—acesan—leeo—a semses—m—e- ¢ %7
1.4.° Context That somesom—oo- e il
1.5.. Dictionary R 56.9 B Gttt bbbt '
N . . - LY

- o

- . - » \‘ . -
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L)

' n

OBJECTIVE: o . L ¥
2.1« #ain ldea - e et T et L L L L et ey

-

2.2« Ipportant Details 73.9 ee—eema——————— Sesmmmoeee— e———— ———t

2.3. Sequénc 1 D LD e e S Pt

2.4. ,Logical Reasoning = ° - et cn G ———t
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OBJECTIVE: 1 ‘ :
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.DCMAIN D WGRD IDEN‘IIF‘IC&’T‘ION-. '
‘ 1]

1) *

OBJECTIVF 1.1.7 The studenrt should ke aﬁle to use vwispal |}
. penory to recognize high frequerncy words. | |

T - o ﬁ 3
{Note: words were randomly salected from Johnson’s .-"Basic
Vecabulary" tist ard all students resporded " to ‘the 12 ,itags
shown below. Teachers said each word aloud ard ther used it in
-the sentence giver. 2 . o -
These item appeac.or page 1 of the s+udﬂnt test bookle .}

“

““HRKK\\\ . . : - P Value S§gand. Error
- b

,Tbe doy bowleo because it was. hungry. o

Legcause """'”'*C"""""”'f’A 99,2
benn B Q.
kefore s .. C y
behird : . D
kelieve : o ! En

omit R

nadﬁ9lready flnlshea the game when
hey arrived.

alt  * .
alnost -
alone .
AlE23AY ceerverrccediorecronsonnonse
always .

.omit Lt

*

1 L

I was thrown from my horse as it jumped
the fence. .
. . LY
’ hqm@ ot
house

A

. B
C.
D
E

Note: ‘The resul*s shown here dréjthe.P%rCentégessﬁf sfudents:
'answering each' item correctly.j) : ,
- . r




L] ’:' “

£

Stand. Exror

Have you 2ver gone to *the Williams - °
- Lake Stampsde? d 5

-
-

A QQQ% oopoo..oooooo.ooo.ooooo.oo.o.o
B g01ng

C  get

D ...«_qot

E

gave
omit

Fl

—e— 5N 1 like.+o0. eat. corn -cn the wob.

AT
"

lef+ .

let ‘

light .
Like covevedencriistrittriettionmances

llttle .
omit

-
»~
LI

L H

: “Please come into my offlce" said the
doctor. . . -
N ’ . P .
§§_ig .;.a-;.a-..:...aa..:..0.‘.0.00'6A
says . ‘ ) "
see
she
say
. omit -

[

3
L

The tfishing boats-ient out at dawn.
vt .
,’.ﬂar\* . . L ) 'A
B'ﬁ, Ugnt oo.ooOooooooo.O‘{'onoooooooooooOB
were, : ' L c
wear , D
. Wi*h ) E
~ omit ) . . .
CL s

Ar2 you suie that this is tXe(right road?’

T SCue,,

588, -

so00n : T _pe—t

should

SEUrLe ts et or et sesttosttsons s st oten

omit .

AT

10g




- H
. b

‘P, Value Stand. Error
L .

[

We had %o use a nylon rope o climb the cliff.
us .
use R et s ettt tess st annanas
used T
T until
under
. omit

L L

’

~

who was the first persgn to fly across. the
L Pacific ccean? ] _ o

vhat .

wvhen. € .

vhere ) . .

wvhich’ y o . ~ n . :‘
L R TR R TR TRRy VAR

. dmit : cr

-

11. &he'detectives found nothing” in the locked

room. . ' -

DOthil’!g .00.!ooooopoooooooooo‘ooookA 9

numbher .

l'li"ght‘ ‘o * : .
never .
next

omit

*

- "- * F) i ’ -

.12.. Parksville is a town on Vancouver Island.,
.take £ o
“table _
- took ! ) VU ad
Lg!g‘0.0000000000000000000000000.0‘
tund
omit
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| 5ioBY 1 - Test Bookler Eags 2

A-6

+

Tne ﬁolloq&ng stolLics uera_used for Ohjedtives‘1.2, thiougn 3.1.:

One day ADY the At took her lunch to tne palk. She sat
upder- a .tfee and started to eat. Thedh some boys ama yirLls came

“Hgver. Any Jave them some food. It was a fine day for a picnic.

‘ 4
SIOBY 2--.Iest Booklet Fage 4 N
John and Sam were bunters. They.woke up one morniayg to fand
Labbits in thell traps. Johs said that pe wouid use ai1s Tawbit

-to feed nis family. Sab said, "JQan, you are rooslsa.. If you

let your raboit g¢, he will lead you to a rasoit solu. Then you
can shoot several and nave a lot or meat." Joad aidn't like the
1dea. He told Sam to carry out the plan by niase.f. ‘Joinn cooked .
b1s rapbit. Sam foliowed “nis rabamit into the woods. Later in-
the day, Sap, 6 returned. He pad no rabbit at ali ana no food to
feed hlS famlly that night.

- *
T ‘
A

= Test Booklet Page-§ -
- Popper vas a house paiater, but what ne cealiy Hanted to
do' was travel to the Soutn Pole. When he wIote to Aamiral Drake
at  the- Soutn Pole, télling bim how funny he thouyat PEeRguULIRS
vere, hé never expectad to get an amswel. But Adairas Drake d&id

'ansuer. He sept Mr. Popper a live peaguin!

Can' you 1maglne havingy a live penquln for ,a pet2? ‘Mr. Popper
naned his penguin, Captain Cook and made nlm a pnolie -in the
refrigerator. : : b

lt was not long; however, hefore Captain ook pecamg 5o
lonely that he would not eat. The ‘ke2per of a larye—~ayuarius
sent Mr. Popper anofher penguin, named Greta, wno wvas isonely too.
To take care of the peaguins, Mr. Popper had a, Ieiligeration
plant installed ia. the cellar. 1Be£ore long Gieta and Captain .
Cook nad ten baby penguins. . . o7

Altnouygh yhe Poppers became very fond of tne ‘paojulns,. the,
birds caused gany problems. The problems they caused sake a very
funny storly. : v )

“u
FEn

SIVBY 4 - Test Booklet Pags 8 : :
. ~“Helen Keller was borta in 1880 in Iuscuabia, 1¢aoama. when
sne was two yéars old, she lost her siyat and uealang as the

result -of . am illness. in ‘1886 she became tae pupil ‘of Anne

" Sullivan, who taught Helem to “see"  with hner fiagertips, to

"hear" witn her feet _and nands, and to - Commup.Cate with other

people. Hiss Sullivan succeeded in’ arousing ﬂa;en‘ curiosity

ana interést py spelling tne names of objects intqg aei hand. At
‘the end or tnre< yeals Helen nad mastered botn thc matival and the

braille alpnabets and could read and write. She odeyan speech

lessons, 'an /1890 with Sarah , Puller. iHelen sntersd Badclifre.

Coliegé in 1900 and was elected, vice-praesidear or aer freshaan

\‘class. atter gradudtlon,f Helen begam to study'tpe probleas of
the blind. " Sne toured the United States, Eulope abd asia, giving

lectures on behalf of the bhandicapped. 3ne also bte many hooks

and artlcles, including an autobiogfaphy of her early vears. .

B '/110
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' o : -
| CBJECTIVE 1.3, The student =should ‘te able to use common
| . phonetic s£kills +through a knowledge of
o . suth elements as rhyming words atd sournd-
I .
L

-~

.symbol relationships. '.

v i 3 L3

‘ " N ‘ L . Stand. Error
GO rhymes with éNOh.,'FiEE;;he vord that ..

srthymés with TEEF.
(itenm 5 on page* 3 ih tést booklet A T s*

¥ . -

treat
seen
leap

EEa ooooo...oooo..ooooooooooooooooooooo

1 dontt krow. A ‘s L.

—_ _ )

omit . :

thch of\xhese uords has a 1cng’ vowel sdund°
. {item .11 6n page ‘S-irn test. booklet A ﬁ story 2)
. L. e .
Jdet N I A
Eghg L Y -
~rabbit . \ C
huntets . : . D
1 don'“. know. : E

omit

)

The story says "...he will lead you to a \rabbit
kole." which word rhypes with LEAD a¥ it is
used here? . .
(item 11 Sn page S5 in test booklet B.- sitomy 2)

red \ s
dead ' B
i‘e‘_g‘(i LA IR L B T R DR L B L B B R R BN LI N ) ...ooC
friernd ° \ D
I dont+, ktow. . E
omit-’ A Ceot e

.y

- ’ N ‘

Each iten _from ijectlve “1¢e2. t0o 'the end was answered
by bhalf of the students. .If ar. asterisk appears, the
district results ase 81gn1flcan+1y dEfferenu from “he
rest of the province at p<.057 erwise the results
are.aot. significantly alffaren+ -from a statistical
pcint ot view.)

>




oA

Value

£

Stand. Error

) . A
Wwhich cne of these words hac 2 silent lietter?

“-ford
plan+- o

(1tem 16 or ‘page 7 in tes® booklet B |- story 3)

A

B

Lever fud . . > ﬁc..
answer LEL L L B N ....‘...'.........‘......' Dl
‘ E

E, don'* know. *
* omit

-

In which word doss the '"¢" scurnd the salee as
i+ do2sg-1n ‘CENT? ’ . .
{igem 23 ¢r page 9 ir test booklel B |- story 4)

' speect
eletred
curiesi-y
Vicl-prasidelt cvveerveccnnnns
I dor't krew. )
omit




The studen* should bte able to identiry

.such aides to structural analysis

prefixes, sufrixes and root words.

-t

1
|

as
i
J

———
LI

® . - -

* ) ?4 .Value

. Stand. Error

The words LELPFUL and WORKABLI- have suffixes.
which word telow has a suffix?
(1tem 17°0n page 7 °in test booklet & - story 3)

mafcn . . A
preblem ' ' D
E

I dor'+ know
omit e

&,
0.
repeat : : . C'18.
9
14
1

-
.
-

bLAC&BIRD ard STRAhﬁEREY are, tompound words.
which cf the following is a compound word?
{item 23 on page 9 in test bocklet A - story u)

-

- -

5 S .
“llness Lt .
LALGCLEAIPE eceveeseepeceeceeeneceveceesB 5§
cchnmuricate
. hardicapyied
I don't krnow.
“omit
N v
what is the root word of %TAGTED°
(r+2m 5 or page 2 in test hocklet B - story 1)

sta - b . "
star - : - v ©

star«s .
1 don't know..
. omit .
UNTIZ anc PEEIVELW both have prefixes. which ot
thee words below Las a prefix? . R
{(it=m 12 09 rages S5 ;n test bookler B - s¥ory 2)

2
3

fam:ly . <. )
foodkis * AP
biESal ' ~ .
et ur

P

I ﬁor'* Kkrow. ¥
omit ’

*
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| GBJECTIVE 1.4. The student should be able to use context
i . to determin® the meanipg of a word 'in a
| © . Sentence.

. g ) P. Value Stand. Error

. At the -end of the story it'says, "The problems :
"THZY caused make a .very. funny story™. who are
THEY?
(item 15 on page 7 in test booklet A - story.3)
ML. Pcppexr! S.Egggu1ns ..f....‘........ A 8
Mr. FPopber's chlldrer -°' .
the keeper of the aguariunm
Mr. Porper and Admiral Drake
I don't know. ) .
Omit *

- ..

The story says, "Helen had MASTERED ' both the
manual and the traille- alphabets..." What is
the meéanirg of the  wprd MASTERED in this®
story? . . '

{(1tem 2 r. pade 8 in test booklet A - story u)

" taught
started
JEALMNEE trvesssasansansassssassssssnssns
centrolled N
I don't know.

Omit

t

-t

4
The story says, “Kmyxgavé THEY some food.™
Who is THEM?
(1tnm 3 on page 2 in test bookler B -~ story 1)

¥

some ants

some birds )

some trees .

SOM2 ChilAL2N e ecercstocsscsansnssns
I don't krcw.

Omit ~

[ B B O v - - g

The story say€..."Thern you can shoot several and
have a lot of meat.” SZVERAL means:
(item 9 on page 4 in test_ booklet B = story 2)

qun .
a rabbit
few Labbits ..veevrnnnenenssaannsens
* birds arnd animals L
1 aon't krow.
Omit >




r .- ~ " \ i 0 o

| OBJECTIVE 1.5. The student shodld ke -atle to

| dictionary through - a khowledye
| alphabetical order, guide words, etc.

'

‘ h ' " ’ . P. Value Stand. Error

L3

which one of the following uords appﬂarq FIFRST
" in a -dictionary?
(item 6 on page' 3 in test booklet A - stg By, 1)-

past
BEEK cereieeioeriieeteainiaasannnanns
pignic , ) h c
playground . -~

1 don't Fnow.

Omlt . '

&

3

thch ‘of the follpulng shows you the cdrrect way
. to 'say ‘R3BBIT? .
( tem 12 on page 5 in t st booklet A - story 2)

r_-Q _E :
.rab ‘it - .

_Ta bit A
.. I don't know.,
. Oﬁit

-

"A
B
. C  Tab it s we
D
E

-

Look at this dlctzonary page:
Which ONE of the tollowlng wvords Wwould also be
" on this page? .
* {item 10 on page 5 in tth hooklet B = s+cry 2)

rabblt

river [
rubbnr : ‘
trap

I don't knou.

Omit

The story says..,"Mr. Popper was .a _house
painter." Which or the following dictionary
neanings fits sthe word PAINTER as it is used
here?- .. N '

(ltem 18 on pade 7 in test book}et B - story 3)

LR

an artist .
an Americar mountain lidn
a rope on the front of & bhoat '
4 person ¥ho paints uoodwork cessssens
T don't krow. T
Omit




<inoﬁhlh 2. COMPREHENSTON OF PROSE MATERIALS

- . .
i B .
. : .

r = - ' on - " ="
| OBJECTIVE 2.T. The student should be able to identify the |
A . ..+ - main Jidea of /4 paragraph oL longer |
bo— . passage. _f ’ . :

[

2 P, ‘\}alue Stand.

-

Hhat is thlS story. mainly about?
(1tem .1 ox page 2 ln test booklet i - stcry 1)

An ant and a grasshcpper. :

An ant that went oR 2 picnid. :......:

Some children who had a a picnic.

A park where you could have plcnlcs.

I don't know. . , o

Omit (.
What is this story mainlky about?

(item 13 on page 6 in test booklet A ~ story 3)

»

-

man who looked after ten babies. A
mPaf who kept penguins in his home. .B

man‘e%o vent to look for’ pengulns.' C.

man 0 gave PQBQUIHS to an aquarium.D
don't know. .
Omit o

[

-

What lesson can you learn fromsthis dtory?
{1+em-7 on paq@ 4 _ifi +e§x booklet B - story 2)

A rabbit is nevér easy to trap.
% Tco many cooks speil the broth.
Hurters are smarter than rabbits.
Hayipg something is better than risking
., ha¥ing nothing. «..ccecieieceeiaiaaPt
I don't knovw. -
Omit -
what is this story about?
C e (item 19 on paqe 8 in test booklet B - story u)
4 2 perscm who was born bllnd.
B , & famous speaker whe chamo blind
and deaf, .
'C A blind teacher-who taught deaf people ¢
t¢ speak.
A blipd and deafgirl ®ho learned to
speak, read and v;_gg. R ' N
I don't krow.
Omit
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OBJECTIVE 2.2, TK“'studert should be . able’te idertify and
Y relate 1mportant and quppox&kng detall&.

3 " - &
Ly + - LS
. .o - v . .o
. - LIRS .
P . v, * - .
‘_" L] 4

¥

f ’/

. et . . N . ¢ ) - - . *
. - ; o e .+ e o« P. Valué Stand. Error
- ‘: L T = . . .

' . A

. Hhat did John think ‘of Sam's, plan9 ‘ Com P
(item 7 oﬁ page 4 in test bcoklet A ", stqrx 22

4

A He didn't llke the 1dea.';....,....... A 20.
B He thought it mlght WOTK « . B 3.
C .~ He thought it was very funny. . 1.
D He thought it.was a splendld Idea. . D 2a
E. . T, don'tlknow. y . «E ¥,

Omit e T 0

3 0.16

0.10

» 0.07

5 0.08
1
3

0. @6
'0.0

#

K

& I
/fuhen did Helén Keller study the ;Roblems of the'

t1ind? } £
T e (1t9m 21 d‘hppge 8. in test bocklet A.- story u}

’ ".a JAS a subjec* in college. . A'. 1}‘.
B __Before fleciding to go_to college. " B
£°,c " Afrer she graduated from collegh. ... %"
"D buring %the€ time: she was taught by Mi&s D
Sulllvan, f
E I dos't kbou.-

“ {M1t .

Where vas the icnlc’ :
(item 1 on page 2 11f’test bookle" ‘B~ story 1)

A

%“

;n a ggrk ,...w.......................3

by a river ~

up in a tree.

in a playground

I don'@,krow.

Omit v . .

*c . :;L*v.
' Which of tde following is trué of Adpivql Drake? ,
{item 14 q? page € 1in test booklet B s*ory 3}

A He made.refrlgérators. .

B He was at thé North Pole. ~
Cq HE wWanted a penguin for a pet.
P ,He .sent a penguin to Mr. g_gg_r.
E. I dor't krou.

.

Omit v




—
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. _ .
| OBJECfTUE 2.3. Thé student should \kin?ble to determl

n
AN ' the seguence of events a paragraph o
I
N

longer pgssage.

B

‘P. Value/
4

LY

what did Amy do FIEFST ir the s*ory’
(itemd 2 on page 2-in test booklet & - s,pry 1)

e

N LY

She had a picnie.”
She ate her lunch.
" She climbed a tree.
§h§ !‘EEEQQEQEEA ................II.
I don't krow. ’
Omit | ' _ N -
Which one of these ev%h@s happered LAST?
(1tem ¥ on page 8 in test booklet A - story u)
res . -
A Helen 1earned brallle.
B Helen was dorn in 1880°%
C' ~ Helen eptered Radcliff¢ College. ....
D \ H#Helen bgcame "a pupil of Anne Sullivan.
E I dongt krou. '

Omit

khat bappened FIRST'in the story?
(ltemdﬁ Oon page 4 in test booklet B - story-2) .
A Sam let his rabbit go. <‘ .
B John :cooked his rabbit. ~ .
¢ _sAv follewed his rabbit into the woods.'
e heunterg found rabbits in their
LLAPSs sssgsessssssssssgesssossanes

I don't krow. : . ‘
Omit. = - ' '

wWhich of thesefhappened SECOND in the story?
Titem 13 on paqe_ﬁ in. test booklet B - story 3)
A Mr. Popper vrote. ‘to Admiral Drake.
B Greta and Captain Cook had ten bakies.
. ¢-  admiral Drake.gent ¥r. Popper a live
18T 1 1 (P P
Mr. Fopper had a refrigeration plant
put in his cellar.
I don't krow. T

Omit =~ -3

-




-

) A |

OBJECTIVE 2.4. The studert should 'be able to apply. |
) logical reasoning skills irn-the reading ot {-

a. paragraph or longer passage. . |

A

P. Value Stand. Error
LY -

what dld the *raps do to the rabbits? - .
(1tem 8 on page ] 1n tast booklet A .- s*ory 4)
killad +hem : .
caught them alive ard unhargad ceseees
qaugh* skinned and cooked them
crippled them so they could not run
I don*t krow.
. Ojnit’ . , -
» . L
According to the story, which of the following
is a FACT? _ )
,{item 9 on. page ﬁ irn test bocklet & - story 2)
¢ . ]
Jehn 1s foolish Lﬁ

t

y

Sam is & clever huv;nr.

211 traps kil1 animals.

I don*t krow. .

Omit ) \
by

.why did Mr, Poppsr meake Captaln Cook's home in
the retrigerator?
(item 14 on payge 6 in test hooklet A - story 3)
Penguins like 'milk. '
Captain Ccok was lohely.
Perguins like to live ip ¢old places.
. Captain Ccok had always lived in
y a-refrigerator,

*‘/“\a\‘ﬁé_don!t krow. ' :
* mit . .

‘Wwhich of these statements is NOT important in the
story?
{(item 16 on paye -7 in test bocCklet A - sgtory 3)

Mi. Popper was a housg painter

Mr.e FCpper wrote to Adriral Drake.
Captain Cook lived in a ;efriqeraror.
Mr. Pepper thought penguins were furny.n
I don'+ krow. -

Omit : -




Stand. Error

- ..
L]

k¥hat was *he weather liks that day?
(item 2 on page 2 in  test booklat B - s*ory 1)

uet
.cold
foggy

sgggi oo0000,oooo000000‘0000.......\.....
I don't krow. ’
Omit

( ’ . ) -
How did you kncw that this story is NOT true?
. (itam .4 cn page 3 1n test bookle{ B - s*ory 1)

-
-

Ants do not eat.
Arts eat lurch at home: 1-
Ants are not fcund in parks.
Ants do nct giyvé Children food
I don't know.

Oomit , _ ;

¥hat doss the author describe about Helen Reller?
(item 20 on‘page 8 in test ‘bocklet B - story 4) -

-

A Low she ‘looked
B kow she played the pianc
. C vhat she liked to read
D what she learned £0 40 cveevernencanns
Bw 1 GOR't KLOW.
Omiy

shich ¢cne of thése statements about Helen Keller
iz false?
L (iten 21 on" page 9 in test bhocklet B -.¢+oty 4)

OoooooooooooooA

She tould *ravel uzdely T B

She could read and write-. S C

She ,cculd communicate with other reopleD
"I don't krow.

Onfit




¥ - - - - » - " N - . b |
] OGBJECTIVE 2.5.. The student §houid*ﬁe/ able to determine |
I T / the purpose for reading a paragraph or 1
| - longer pasSage. . :

~

,th uould you read the ﬁgg? of the stofy ahout
Amy the Ant?
(ztem 3”on page 2 in. tgst bpoklet A~ stomy ﬂ}

. .
S

AL mo-learn about ani famzlxesw .'xi .
. B%. ~@ngrdad a“mystery story.’ .lou .
¢ “Ho-enjoy a dake= believe: '$toEf.s
D . To learn hou children~salve their .
problene. -’ .. el
E \'I donly krow. - oL
OIQit * . ‘. - ‘.
. Why do YOu think the author Wrote thls story? -,
e {ited 10 cn” paqe 5 ;n test booklet A - srorng}

.to scare you

to, make you laughgh

to ‘téachiyou $0BeEhing ccviecnrenranss ¢
to share some beautstul 1anguage .
I'gon't krow. .- RO
Omit 3 -L_ . - ) ¥ .‘“..“\
Why do you think the auther Jrote about ME.

Popper's penguins? 3 )

(iten ﬁs of. page 7 in test booklew B¥- story 3}.

v

A to scare you o .
©B  to make you laugh setescscseiescacaans B
C, ..to téach you abcut explorers
p/- ‘to' teach you fadts aboit penguins
™ FTI gon't khow. - '
Omit o '

ﬁ »Hh,y might you read Hele:f’ Keller's story about
-herself? = .
(item 22 on page 9 in- test booklot B - story 4)
to ind a humorous stcry . . A
to £®d out about eyesight B 1
té learn about Someone else's life ... ¢ 5
. to find out about new teaching me*hods D I

[
W

.9 0.12
7 0.18
-9 0.27
2 0.21, *
0 0.15
2 0.0 -

I don't know. s E\_8.

4
2.
2:
9.
8
Omit 2
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DOMAIN 3. COMPREHENSION OF FUNCTICNAL MATERIADS
. . . . . p ‘

R
OBJECTIVE 3.1. The student should Lke able to lbcate |
" . - informaticn. using such referencs aides as 1
S _— tables | of contents, titles and
S sclassifications. . -

. 4

T,
T T
.
AR .
.

Cw ) Ps Value Stand. Error '

Which book would téll_you uhat'bengﬁins-eat?
(item 18 cn page 7 in test hooklet'Rr - stoyry 3

-

‘an atdas - .
+a d‘ctiorary '

a +clephonc directcery
1 don't krow. .
Omit ‘ , f

-

A
B
C
D
E

Moo

Lo
o= 00 o OO0
ol sl e I O R B Re

If you ,wakted more informatior about Helern
heller*s life, in which part of the library
would:ycu look?

(1+em 22 on fpage 9 in test booklet A - story 4)

A Flo*ion. .. . !

‘B 0..‘..0........._'..:...0.,.. B.

C I don't krou. n . :

Omit :
5] '

If you warted to. read more advenﬁurékatorie$
about Amy the Ant, which bock would you read?
{item 6 cr page I in test bogklet B - story 1)

N

- 1

. ')” f
The Ca* ir the Hat. ' %u
Golasr Book of Insects. - - .
Bmx the A’nt QOES to Sna. s 0 s d s s o b st

Junior ~science Encyclopedia.

1 don't know. ' .
omit - .. ;)

LI -

-

o i o I ==
- o .
i o N T e )

-

LI




L . "
Here .ls a page from a book called ALL ABOUT

PERGUINS.
(item 17 on page J in test booklet B - story 3) ¢

P. Value Stand. Error

>

]
b M

#u

Table of Contents

Penguin Rabies «...4¢..0....Page 1

Food for PenNguUiNs s.a.s.+44..Page 26
Penguins in the ' Water ......Page 38
Penguins on the Land .......Page 54

o i S e i A S, e

[
-

If you wanted to’ find out. hew penguins swib,
which page wculd you start to look?
Page 1
Page 26 ,
'IE.-a.ggég .............:......... * 8 4 4% 8 aa
Page 54 P
I don't krow.
|0mit h
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OBJECTIVE 3.2. . The student should te atle
signs.,

f

to

If you are ualklng. uhxch sign +ells you what
to do?
{(item 24 c¢on page 10 in tect booklet A)
¥ A ! o
SPLED LIMIT
30

LEFT TURN.
* ALLOWED

R I I B N N Y

-

PEDESTRIANZ
USE CROSSKALR

-MAIN STREET EXIT
500 YARDS AHEAL

i d
I don'g(ﬁ%pw; !
k2 i

Omit

h

thCh sign shows uhere you should ride your
bicycle? '
‘{item 25 on page 10 xn test booklet A)-

\
~

A e -
N ‘ CARS 1
¢ . CNLY |-

A4

CICLISTS -
USE SIREET -

r g -
3 FEDESTKIANS AND
i BICYCLES PROHIBITED

r
H PECESTRIANS
| ONLY

L

I don't know.

-

P. Value

Stand. Error




. P. Value. Stand: Errox

+
A -
[l

™ -

If you needed tc take a bis, which sign would
you. lodk for? . _ ; '
“(item 24 on page 10 in test booklet B)

- -

A

st s sbtas A 96.&
BUS . .

STQP

+

o — —

-

~

0.2.
REEP .
RIGHT

b e —

5.3

Al

ENTRANCE

e — —

s e

i

DO NOTL PASS WHEN
RED LIGHT .FLASHING .

]

e el

E I ‘don't know. "
* Omit
N - X
Which sign shows you the way out of a building?
* (item 25 on page 10 in test booklet B)

‘A

ENTRANCE. \

o

=

i +
!, ~

. z 0.0.00;...0..0.0..."3 88,6
EXIT _

—l--v- - >

PAPKING

—-——-T

NASHROONS'

-———-)

+

I -don't know.
Omit




-

S

OBJECTIVE 3:3.  The student should be abls to
road maps. .,

1

M "
-

ERI

PAFullToxt Provided by ERIC




% s b

, )
(NOTE: 'The folleowing U ‘question§ refers to
previous page) v :

-~

O A=23

the map on the

. Value

Stand. Exror

Can yol drive all ‘the wvay frem Northtown to
Falls City on Highway 172 .
{item 28 on pade 12 imn t‘fi booklet )

3

Fy
ses s re s e s - 4 B B BEE SRR
. .

€s
‘No
1 don't kr-ou.ﬁ; ‘
Omit ~ ik:

Is Centreville farther wes+ hfﬁ Glen?
. (item 2% on page 12 in tes xﬁooklet A)

‘A Ye
‘B No ...’...........%.........Q........‘
:

C 1 don't know. - .
Omit ;

¥

This map would help you: to
(item 29 on page 12 in test bookle* B)

..

A ’flnd the elevatlon of che,Lake.

B drive from Glen to Falls Cit¥e <ceces

C locate the Northtown police station.

D iind out Low many people 1ive in
Gentreville.’

E I don't know.

g@it -

Is Falls City east of Rice Lake?
(item 29 on page 12 in.-test booklet B)

' Yes

. o .
B NQ LI I I 2 R I B R N I I R I R R B O I

I don't know.

kY

~
-
N
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. 1
E%OBJECTIVE 3.ut The student should be able to understang.i
| product labels. - , i

L ]
F Ay

A

P. Value Stand. Error

p
i

’

qgc BUG SPRAY - .

+

and most cranllnq insects.
Directions: Spray.surfaces over
vhich insects may crawle
doorways, window ledges, rracks,
etc. Hold can approximately
10 inches from surface, Do not
use near uncovered food or small’
children. Toxic,

!
|
I
I
I
|
I
I
I
|
!
i
I
!

J4

r \‘ . ’ ‘

idw far from the surface to be sprayed should
you hold the can?
s(item 26 op page 11 in test booklet A)

1 inch.

2 inches,
6 inches. ;Y ¢ .
10 iﬂ§ﬁ§§¢ e N Oy g
I" don't- know, -

Omitc

*

-
L

Hheré,uould you NOT use the spray?
. {item 27 on page 11 in test booklet RA)

doorways ' .

in a2 baby!s IOOR® ...oiiiiciiinnaooinnn
basement corners
around window ledges
I don't know,

Omit

v

[ B B = =L

+ ® -




Stand. Error ¢

-

k

Which of the following will probaply NOT be
killed by the spray?
(item 26 on page 11 in test booklet B)

ants

2;;2§ “““““‘.....Jccccmo..cc;cccc

roaches
spiders

I don't krow.
Omit

-

<

The last word in the directions is TCXIC. What

does this word mean? ) :

{item 27 on page 11 in test booklet B)

. +

> A smelly ~ ' . A

2. B frozen . B
C  POLISORQOUS «ceececcccccatonccnccnccncnnsg
D unpleasant > D
E I don't know. . . ) B

L)

LN

4




arithmetic story problenms. ; |
4

OBJECTIVE 3.5. The Jgﬁcnt should he able to urderscand !

/ ‘

- L]

P..Value Stand. Error

+

L]

NOKTHEEN LIGHTS DRIVF-IN

MEND®
[ '
Hamburger ......,.............70¢
Chesseburger .................75¢
Pearut Butter Sandwich .......50¢
MilK tieveesesenosnsscosssaseesldd
Milkshake cocevecinncprececess il
COEFRE weeeesvnnnnenennnnnness208
Pi€ teveeeeseoscecesnsccscssesdOf
Ice Crea@m CONE semesesesosesssldg

a

by i e ——— —— i T, — ——
3

i .
I
-
]
}
i
I
r
!
|
i
!
I
}
|

(-~ :
ban orders a cheeseburger ward a. strawberry
—milkshake. To find’out hew much he should pay

you-would adad:
(item 30 on page 13 in test booklet 2)

70¢ and 25¢
75¢ and 25¢ T~

78¢ and 45¢ .<

75¢ and 70¢ )

I don't krow. o D
Omict . ’ i ’

-~

There are thgee people in the Evans family. At
.the drive-in they -order tour hamburgers ,and
pay for the order with a ten dollar bill., 1I1f
you wart to find out how much they spent,

. /’_,xﬁTEh\Qggdpt the .following would be important?
. {item 31 on page 13 -in test booklet A)
there are three people in the family.

A
hamburgers cost 70g gach.’ ++eeevesees B
they paid with a ten dollar bill. c
D
E

4 L]
, 26,
cheeseburgers ccst 75¢ each. .
I don't Kknow. ‘. 10.
Omit . . .

1;303
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ﬁ - . &
Sharon ' orders. a peanut butter sandyick, a,glaééﬂ )

of milk ard a strawberry ice cream coéne. To .

find out hcw wuch she qhould pay, you wculd -

add: « . "

{item 30 on page 13 in tast booklet' BY
702, #45¢ and 25¢ ) :
70#, 25¢ and 25% : .o
50&, 45¢ and 25¢ . 5 -
2VE, 2=¢ and 25¢ ooo!ocoo-co“oqoooo.ooo
I dor't know.
Omit '

~
- ar x4

\

[

. ' L)
. Brian's mother giyes him five dollars to buf
hanburgers and milkshakes for the family. -

+ takes the five dollars and rides' his‘ bike t
the drive-in. Brian buys four hamburgers,
three chocolate -milkshakes and one sfgaggerry

- milkshake. wants to kpou how much .change .
he should . A
Wwhich ONE pf the following statepénts is HOT

, important ‘in solvlng this rroblem? - . Lo
(1tam 31 on page 13 in test booklet B).

Brian's mother gives plm five dollars.

Briap rides his bike to the drive-in.

Brian buy= four hambut@ens. ;

Brian also buys.three chocolate mllk-
shakes and one stravberry milkshake.

I don't krnow,

Omit

”
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Teacher Comments
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Laycuac® B, c.

GRADE/YEAR 4 READING ASSESSMENT

-~ 4

ADMINISTRATION DIRECTIONS

FOR TEACHERS

BEFORE THE ASSESSMENT

B

You‘éhould-have a pamphlet providing background information on the Learning
Assessment Programme. Please read it and the specific directions which
follow. ) : $

. ) v .
As you pre-read these directions, you should refer to a pupil test booklet.
Note:  there are two different test booklets. Questions differ between the
booklets but instructions are ideritical. The booklets have been alternately
arranged in your test package and should be distributed to pupilsqin the ..
order they appear. Each student should respond to only ggg booklet. ’

You will need to.know your school code number. Yousx principal has received
this with the other materials sent to your school. .

"Each pupil will need two sharpened pencils and an eraser. You may want to
have some spares handy at your desk. Pupil's should also have a book or
magazine at their desks to read quietly on completion of the test.

Part I of the test measures-visual recognition of gords. If you have any
doubt'that pupils Wil elearly understand your oral reading 0f£§§e words
_and sentences, you may w \to arrange for someone else to administer this

gection.

The actual tegf will require less than one hour to complete. However, you
should ensure that you have ninety minutes available to allow for pupil pre-
paration before the test and the collection of pupil background information
following it. * ) , ) .

ASSESSHENT - COVER PAGE

In advadyg of the administration, the following should be-on the chalkboard'

[

School Code )

»

Do you live in Canada? A. Yes B._ No
z

Before you distribute the bobklets, check that each pupll has two pencils,

one eraser, and something to read following the test. Tell the pupils that
the purpose of this test is to get a picture of how well boys and girls in

year 4 are able te read.. Tell them not to put their names on the booklets

that they will receive and not to open them tuntil told to do so.

Wi¥en the booklets have been distributed have the pupils copy the gchbol code
number from the board onto the cover page. (Please check that this has been
done correctly.) . k

4

133




i

- L]

Read aloud the gpvér page instructions {or marking answers and have'pupils
complete the example. Check‘for understanding and answer’ any questions.
Then tell-the pupils-to open the booklet to page 1.
- 7 . _ ’
Page 1 - RECOGNIZING WORDS :
. ) f
1. Read the instructions albud and do the c¢xample. Say: "Tall" Jpause) "The
logger climbed the rall fir tree." (pause)” "Tall™. ;

Wait about 10 seconds to permit pupils to circle the letter beside an answer.

-

Check for misunderstandings.

‘Allow about 10 seconds bgtqéen each of the followiné twelve iteﬁs.

+
*

1) because ... The dog ﬁowled because it was. hungry ... because
(NOTE: check to see that pupils lucate question 2 accurately)
- / . . . .
2) ‘already ... We were already finished the game when they arrived ... already

3) horse ... I was thrown from my horse as it jumped the fence ... horse

4) .  Have yod“gver gone to the Williams Lake Stampede? .. goni

E

3) 1i .. I like -to eat corn on thg cob'... like

- -

-

6) i - "Please come into my office", said the doctor ... said }ﬁk
e

7) . The fishing bQ@tS.EEEL out at dawm ... went

8) Are you sure that tﬁisiis’the right road? ... sure

*9) eer . wé had to use a mylon :opé:-to climb the cliff ... use

10) who ... Ehg‘was the'?irst person'to f}y across the Pacific Ocean? .«. who
11) nothing ... The detéctives found ‘nothing in tﬁe.locked room ... noth'ing,

,r :
12) town, .., . Parksville is a town on Vancouver Island oo towm

° 4} ’!
- ; v . + . y . % <
Thage 2 - UNDERSTANDING. STORIES AND APPLYING READING SKILLS .

1. Have all pupils turn to page 2. T . <7

2. Say: "Now You ywill have some Storie;:\gigns‘and maps_to read. Each item will
have questions for you to answer. Answer each questien by circling the letter
beside your answer. -Try to do every question. ‘If you don't know the answer,
cirele the letter beside 'I~don't know', and go on to the next quéstion. Keep
working through each page until you see the word STOP. Are there any questions?"
{Take time to answek pupil question). Then say: "You will have 40 minutes to

“work. If you finish early, check back 'on your answers, then close your book-
let and® place- if face up on your desk. Yoy may then read quietly. Begin now."

e [




A
-

Record the relevant times en this chart for your reference.
Time started

-
- -~

Pl ;
j us | 20 g],n_ :

- Timg to remind.. -
Plus.’

~2Time to say “'STOPY

Iy l M * ‘ . - ".
' I 1vidualﬁpﬂﬁlls may raise their hands for assistance. Try to encourage each =

. one to read and respond to the best of incn(!'r ability. Try not to give -answers
or to’read the items for.a p¥pil.

after 20 minutes, say, "Half your time is now over> Try to answer every
question®, * .

'
¥ ' .

After 40.m}nutes, say, "STOP“, put down Your pencL%s’“hd close your booklets. "

Before éoin&.on'to the last page (GENERAL INFORMATION) you may wish to have
the class stand and stretch. . . .

Page 1 ERAL INFORMATION R ., . -?f

1. Say: "Now turn to the back page of your booklef, - Here are some questions
_about you afd your family. Llsten while I read each questlon. Theén circle
the letter beside your answer . Ce v

!

-

2,- Read each queéhon aloud., Give individual pdpils as much help as is necessary
- to_prov1de accurate information. y
TA n .
*AFfER THE ASSESSMENT .

-

When the GENERAL INFORMATION section is complete. collect the booklets and”
return them to your school office. 'Plcase bundle and returp unused book-
lets separately. N

... !

Your participation and cooperation are appreciated. We wou}d value your
comments on both gencral and specific aspects of this reading asseasment. |
Please use the reverge side of this sheet, tear off and.rbtusn‘it with
completed booklets, .




READING ASSESSMENT -

TEACHER COMMENT FORM

- Co & ..-é. .
t &
. *.'To ‘agsist us in préparing future assessment programmes, the Learning*,ﬁ‘ﬁescss-
ment Brarich would appreciate yodr taking a few minutes to comment on this oné.

. . -

» .

1. Hew did the chilﬁren react to the test? -

¥

) ) ‘ None Some “Most

——

.
i
3

a) They were frustrated because it was
too difficulte, . )

b) The§ wvere distracted becadée it was
too easy. .

L]

¢) They éenjoyed taking the test.

- "
* . - -

bid you have any particular problems in administering the test?i(Inﬂormation,
instructions, time, special needs of individual chfldren, etp?) .

~

Y

L - - - ‘\\
) & .
What recommendations or suggestions would you make for future assessments?

A

- ol
4.

*

3
«

'

Please‘detach and return with the package of completed test bocklets, iﬁank you
for your tipe. . I
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- GRADE/YEAR &4 - READING ASSESSMENT

TEACHER COMMENTS

L
3

3
-~ The reading test was administered during the week of January 5 -~ 9 to
all Grade/fYear 4 students in the province., A total of 34, 639 students or
94% of the total grade 4 population was tested. .
A teacher comébht form was included with the qssessmeﬁt materials. A
éummary of teacher redctions and comments te the Grade 4 assessment are pre-
sented below and are based on the 1,228 forms that, were returned.
. 1 . g -

-

A.. HOW DID.THE CHILDREN REACT TO THE TEST?

-

r
(Percentage .of teacher rgsponses are presented in brackets.

58% of teachers said that none of their students were frustrated“wWwith
the tést.)

~ e  Total
’ , Tgacher
None Some Most Response

1) They were frustrated because 618 4&2 8 1068
it was too difficult (58%) °  "(41%) (1%) - .

2) They yere distrcted because 466 . 468 T 113 12

it was 6o easy - (G4%)Y. " (44%) (f1%) - (1%) 1059

3) They enjoyed taking the test 31 115 671 390 1207
R , * 30 (10%) (56%) (32%)

El

Overall it appears that while some students weré frustrated or distracted
¥ because the test was either two difficult or too easy, 88% of thf teachers. felt

+ that most or all of their students enjoyed taking the test,

L4

B. DID YOU HAVE ANY PARTICULAR PROBLEMS IN ADMINISTERING THE TEST? (INFORMATTON,
INSTRUCTIONS, TIME, SPECIAL ﬁEEDS OF INDIVIDUAL CHILDREN ETC.)

. WHAT RECOMMENDATIONS OR SUGGESTIONS WOULD YOU MAKE FOR FUTURE ASSESSMENTS°

L]
"

Abou: 1075 teachers provided commen%s of one form or another.

) . All responses
‘Were read, tallied and are summarized as folldWs: E\

4

\

'




¥

1. ADMINISTRATION
i L3

There seems to have been few problems in administering the test apart from
the time allotment and scattered incidemts of pupil confugion over particular
questions or directions., It would appear ,fthough, that most teachers thought
both the teacher instructions and pupil directioms to be very clear., The idea
of circling the letter beside the correct answer seemed to be foreigm to the
routine practice of answering for a great many pupils. Underlining seems to be
more common. .

L
-

A very small number of teachers were opposed to this survey, but several
teachers and pupils were opposed to the amonymity. Suggestions were made that’
perhaps a tear-off sectiom at the top of the front cover could be used. Teachers
also expressed a desire to have scoring keys included with their administration
sheets so that they personally could score their student's tests.

L
.

. TIME

- -
.

Nearly all the teachers felt that the 40 minutes allotted for Part II was
much toQ long., Requests were made to either decrease the allottted time or in- ¢
crease the lemgth of the test, At the same time, there were some teachers who
indicated that those students who normally have difficulty,ngading required the
full 40 minutes. R . >

Several teachers would also like to have such a test administered at a !

different tihe‘of year. Some suggestions were late October KQ\Eirly November,‘
or just before Easter. 7 c

- ~
+ + ¥

*

3. THE TEST - - .

Most teachers and students appreciated the format of the test, particularly
the ldrge print, though several thought that two example questions for each
section would be helpful. X v

) . ™~ '

a) Part T - Recognizing Words . -

Many teachérs stated that their children found this section to be easy. .Some ,
tedchers suggested that perhaps the words were not up tO Grade 4 vocabulary and
that possibly a ‘gradual rise tof more difficult words from numbers 1 - 12 would’
have been more valuable.

: <

4 * ]

. Most students seemed to have had little trouble with this section, although
several feachers made note of particular questions which they thought ambiguous
or confusing to som& students. One question that appeared to be confuging to
more studemts is ghe dictioﬂary page question in both booklets, the conrfusion
apparently due to the lack of similarity between the example page and an QEtual
dictionary page. ‘

b) Part IT -~ Understanding Stories

v
-




i -

Generally, the greater portion of students sufveyed seemed to find the
whole rest rglatively easy:(little distinction was ever made between booklets

A and B). There were many requests by teachers to make the test lenger and
more difficult.

There was some concern expressed about the validity of this type of survey.
Also, concern was expressed for individual pupils of Remedial Reading groups,
ney Canadian status, and non-English backgrounds and thelr place In this type
of survey. Should they be excluded?

4. General Information

*

J
* L]

Using a racio of 1ncidents of\confu51on per the number of questions in each
section, it would appear that this section was more confusing than the actual

body of the test. The puplls seemed to be cettaln only of their age and sex.
- ol

t .

Overall, che test was comparatively easy on the teachers and easy for the
students. ’ .

- ‘
- . .
~ . * ' M
- - ~
[

»

As usual there were requests by the teachers for the results and statistics
\ wof the tests on individual, classroom, school,district, and provimcial levels.

A
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WRITTEN COMPOSITION

Basic'Data




1976 LEARNING ASSCoOMENT - WRITTEN COMPOSITION

-

- - BASIC DATA

Grade 8 * Grade 12
Sample Size % Sample Size

1. Total " 1864 100 - 1,819

"7
24
0
26
22
19
23
18
0
13
9
29
59
56
64
15
13
2]
0
29
19
15
g5
87
60
267
28
122
(27
77
86
50

+ 2, By School Pistrict - 01 28 . . .
. 0

22

27

1 -

31

36

[

2
0
-‘1
1
0
2
0
0
2
2
1
1
3
4
4~
1
1
0
1
2
0
1
6
2
3
2
2
5
1
1
4
1
2
2
1
1
1
.2
0
.3
1
0
6
3
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1976 LEARNING ASSESSMENT - WRITTEN COMPOSITION fcontinued)
BASIC DATA

"Grade 8 Crade 12
Sample Size % Sample $Size.

2. By School District (Continued)

— 63 27
- 65 .22
68 28

70 _ 20

7 28.

72 0

75 0

84 ' 29

85 : 18

88 23

89 22

— et B OO P e B e

8 years o1
1m " 1
12 30

13 ’

14 333

15

16

17

18

19

20

21

22 years +
“Missing

Mean Age

— ] A

A

COOOO LW NN FE -

A
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4, By Sex . Males
Females
. Missing

5. By Number of Schools Attended

7 (or mored
Missing

Mean ho. of scﬁoo]s




i976 LEARNING ASSESSMENT - WRITTEN COMPOSITION (Continued)
BASIC DATA

Grade 8 | © Grade 12
Sample Size Sample Size

-6. By Number of Hours Watching Television h '
on each School-Day ' . b%

None . LT 76

Less than 1 hour 75

About 1 hour

About 2 hours :

About 3 hours , 473

4 hours or more

Missing

Mean No. of Hours
7. By Whether Born in Canadaw%,

f Yes - born in Canada
A . " No, - ot borh in
8 Canada
- in Canada less
than 1 year . 15
- in Canada about
a year 6
_ = in Canada about
.-, 2 years 20
- in Canada 3 years
or more 151
. Missing

B. By Whether a Language Other than English
was spoken before beginning School

Yes - another language
spoken 308

No 1,520

Missing - .

9. By Whether English is the Only Language
spoken in the home

Yes - only Tanguage 1,255
No . 591
Missing '




1976 LEARNING ASSESSMENT - WRITTEN COMPOSITION (continued)

BASIC DATA ‘ ’ ‘ ] T

Grade, 8 . - Grade 12

P ’ . Samplée Size %- §amp1é Size

10. By Whether a Language Other than .
English or French is Read . T

. L F
-

Yes - can read other language 261

No - only Engl1sh or French 1,544

Missing .. s . 59~
11. (/Eng._on1y Other lang before school 48
Born in \ @t home No other before sthool 1,091

Canada ) Other lang ( Other lang before school, 172 «°
at home No other before school 307

Eng. only < Other lang before schoel 11
Not (Tat home No other before school 76

*Born Other lang{ Other lgng before ,s¢hool 74
- In CanadaMat home No other lang before 20
. school
Missing

I3
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" WRITTEN comosﬁm

" . H

Statistical Summar

v ‘Grade 8

+
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PAFullToxt Provided by ERIC




OBJECTIVE:

- o}
gk

Has a developed araument or thesis

MARKER AGREEMENT {(based on 200 Papers) = 674

WRITTEI COMPOSITION - GRADE 8_

Percent
Yes €9
Mo 28

Hot Checked 3

Total 100

Frequency
1276
519
_ 5%
1854

Pergent

Standard

95% Confidence Limits

Yes

Error

Lower - tpper

Reporting
. Cateqgories

Stat, Significance -

of Group Differences

!

- 67
\NP

Total B.C.

Males }

Females )
13 years or less |

14 years or more {

LY

No. 5chools Attended

No. Hours Watching TV

1or2 1
3
4
" 5or b
7 or more n

None h
1 or l;ss than 1

3
4 or more

Féma!es » Nales
(p = .001)

Younger > older
<(p= 0}

no di fference
{p = .567)

no difference
{p = .625)




- *

Percent 1' Standard 95¢ Confidence Limits " Reporting v Stat. Sig'nificancé
Yes . Error Lower Uggér Categorfes’ . of Group Differences

£
a

n Born in Canada } no difference
79 " Not-Born in Canada (p = .241)

i English only in hm} no difference
74 " Other lang. in home (p = .328)

-8} Read othér.1ang. } . no df fference

n Read only Eng./Fr, {(p = .134)
il . Non Cdn, Non Eng. ] no difference
n " Cdn. Non Eng. o .
L 2nd Gen. Cdi, (g = .481)
79 .Non Cdm. Eng.

n tdn. Eng.
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) - HRITTEN, COQKOSITION - GRADE 8 '

OBJECTIVE: The essay shows a clear oraam.atmnal pattérn , ) . ' Percent Fraquency
' ) Yes .47 864
Ho 53 987
v . C ) R 25 Not Checked <) 3

Total 1854 +-

MARKER arREEMEﬂT (based on 200 Papers) 70%

Percent Standard 95% Confidence Limits Reporting gtat. Siunificance
£ Yes - Error’ Lower Upper Categories ) 1of Group Differences

.

Total B.C.

o

Males } " Females » Hales
-r

Females {p = .002}

a V
13 yezrs or less ) Younger > olde
14 years ormere J (p=0)

No. Schools Attended 4

1 or2
3 No difference

}
5 OI" 6 I ‘(p\z '078)
7 or more <t
No. Hours Hatchilg: v

None

1 or less than 1 }

R

No difference .
{p = .090)

2
.03 .
& or more'




.

* .

Parcént

Standard

Yes

¢« Epror

Lower

95% Confidence Limits-
Upper

/ Reporting
Categories

Stat.: Significancé
of Group 0Hferences

Bcrn-in Can da
Not Born in* Canada

tnglish only in home
Other lang. in home

Read ether lang,
Read only Eng./Fr .

Non Cdn, Hon Eng.
Cdﬂ‘.“?“.@"ﬁ:-_
2nd Gen. Cdn.
"Non Cdn. Eng.
Cdn, Eng,

ol
i
1
1"

no d1fference
{p = .621)

no difference

(p= 4855-“

no differeuce
.069)

no di&ierence

425)
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WRITTEN COMPOSITION - GRAOE & )

-

Percent Frequency
. Yes 49 B 1
MARKER AGREEMENT (based on 200 Papers) = €3% . No . 916

y , - ) Hot Checked _325
) Total ! 18

OBJECTIVE: -nppmp;‘iate sybstantiation is evident

f,
Stat. /gigni ficance
of Gnéup Dif ferences

{ Percent Standard 95% Confidence Limits
Yes JError Lowerse Upper

Reporting
Categories

-
* Total B.C. ! - R

45+ 42 a8 Males } * Females > Males
83 50 56 Females (p = 000}

50 a7 ' 52

52 . 1 50 65

41

34

45

13 years or less |
14 yeabs or more® [ -

No. Schobls Attended
Llor2 )

3 e

4 -
Soré6
7 or more
Ro. Hours Watching TV.

Rone -
1 or lgss than 1

L]

. >
3. ~
4 or mo
%

Youngei > older

{p = 0} é 2.
e

N -f" - . .
2

Ho differehce
(p = .310}

No difference .
(p = .M3)




o

Appropriate substantiation is evident -

-

Percent Standard 95% Confidence Limits Reporting . ‘ Stat, Stgnificancé
Yes Error | Lower Upper Categories of Group Differences

~

1

%

—

Born in Canada } no difference
- Not Born in Canada {p= .23?.)

English only in home} no différence
Qither lang. in home {p = .597)

Read other Jang. }~no difference
Read-only Eng./Fr, {p = 172)

“Non Cdr. Non Eng. no difference
{dn," Non Eng, ] ‘

2nd ‘Gen, Cdn, {p =177}
Non Cdn. Eng.

Cdn. Eng.

}
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\ . WRITTEN COMPOSITION - GRADE & v

-
- L}
—

CSJECTIVE: Individual varaaraphs are well developed i ~ . Percent Prequency

Yes . 30 559
SARKER AGREEMENT (ba§ed on 200 Papers) = 73 No 6 . 1272
& - h -

. Hot Checked _1- a3
: Total ~ 100 1854

Standavd | . 95% Confidence Limits Reporting . Stat. Sfgnificance
t#ror | Lower Upper Cateqories of Group Differences

28 - 32 ' Tatal B.C.
\‘,

23 28 Males Females » Males
R ' 8 . Females {p = G)

Y
-~ b

3 ) 36 13 years or less | Youmger > older
15 . 23, 14 years or more J {(p=0} 8

Mo, Schools Attended

> r

. 1or2 <l

. im No difference

. f/ rl
Sor 6 . r {p f 139}
7 or mord- i

No, Hours Watching TV

Nene 'I
1:or less than 1

2 c{p=0
3 « but Scheffs
4 or more not significant

+

Overall difference

v




-

Individual paragraphs are well developed

A

Percent

Standard

95% Confidenpe Limits

Yes:

Error

Lower Upper

Reporting
Categories

Stat. S{gnificancé

of Group Difference§

Born in Canada
ot 8Born in Canada

_Englisk only in home

oOther lang in home

Read other lang.
Read only Eng.fFr.

Non Cdn, HNom Eng.
Cdn. Non Eng,
2nd Cen. Cdn,

Non Cdn. Eng.
Cdn. Eng,

no djfference
{p = .641)

]
J
} no difference

(p = .135),

} no difference
(p = .682)

no differvence -

] -850}
"




1

OCJECTIVE: Sentence structure is effectiye

MARKER AGREEMENT (based on 200 Papers) = 6%

o

*

WRITTEN COMPOSITION - GRADE 8
I L) .

s

t

>

Percent
Yes 54
No 45
Not Checked 1
Total 100

I

Frequency -
1008
837
3/
1854/

4

Percent

Standard

Yes

Error

*

ReEortfng
Categories

i

Stat. Significance

.gf Group Differences

*

‘1

tha1 B.C.

Males } .
Females

13 yea¥rs or less }
14 years or more

No. Schools Attended

L 1or 2 ' ]
7 3

4 .
Soré '
7 or mbre

Ho." Hours Watching TV

None
1 or less than i
2 . w

3.
4’ or more

ﬁ-l
females > Males
(p =0}

Younger > older
,p=0}-

“No difference
{p =. .227}

Overall difference-

p = .020)
but Scheffe not
significant

+




——

Standard 95% Confidence Limits Reporting - N Shan-fioancd
Error Lower Upper Categories of Group Differences

£

Born in Canada ] no difference
Mot Born in Canada <  (p = .395)

¥

Cnglish only in hOmﬁ} no differsnce

Other-1ang. in.home (D_=n.258)

. :
Read other lang. } no difference
Read onTy Eng./Fr. {p = .621)

Non Cdn, Mon Eng, no diffearence
Cdn. MNon Eng, I (p.= .563)
2nd Gen, Cdn,

Non Cdn. Eng.

Cdn. Eng.




OBJECTIVE: Sentences are clear

MARKER AGREEMENT (based on 200 Papers) =

HRITTEN COMPOSITION - GRADE 8

Percent
Yes 45 .
Ko - 50

ot Checked 1

Total- 100

+

LY

Frequency
895
933
_26
1854

Parcent

Isfandard

95% Confidence Limits

Yes

Error

Lower * Upper

R

Reporting
Cateqor

Stat. Significance

3 Vfterences

48

a4
" 82

53
34

.46 51

41 47
49 55

50 ’ 5%

Total 8.C.

Males } ‘
-»—-

Females .

13 years or less }_
14 years or more -

No. Schoo)s Attended

1 g{ 2 1

4 ENRN
5oré

7 or more J

No. Hours Watching TV

Hone Al
1 or lgss than }

I
4 or more

e
.

Females > Males
{p = .001)
\'L*.mger'> ?)der
{p=0) °

. No difference

{p= .60y *

Overall d?{'ference
{p = .009)

1 or Tess than 1

hour > 4 or more




L

J—

4

—

Standa :g
Error

Y

95% Confidence Limits

Lower

UBbr

"Reporting
Categories

E

Stat. Significance

of Group Differences _.

’ el

- Born in Canada .

Not Born in Canada

-

}

English only in home}

bther 'lang" in hore

flead other lang.
Read only Eng./Fr,
Q -

Non Cdn. Non Eng.
Cdn. Non £ng.

2nd Gen. Cdn.

Non Cdh. Eng.

Cdn, Eng.

<

]
1

L
Born ir Canada »

Npt 'in'Can{cli'{p = ,025

o difference
(p = .649)

no di f'fellence
(p= .51}

no difference

(b= 39




WRITTEN COMPOSITION - GRADE 8

Percent Fr‘equencf
. Yes 8 143
WARKER AGREEMENT (based on 200 Papers) = 88% TN No 9l 1686
- ) X Not Checked 17 25
Total . 100 1854

QBJECTIVE: Sentence s\tructyre is sophisticated

L3

4

E

. )
Percent Etandard 95% Confidence Limjts’l ' Regortihg Stat. Significance’
Error Lower ’ Upper Categories of Group Differences

o
Total B.C. . R

Males ¢ Females > Males
‘emales {p = .002}

13 years or less | Younger > older
18%years or more ! {p = .001)

-Ne, Schools Attended
1or2 1
g . HNo difference
soe [ e
7 ormo
No. Hours Watching TV

None &'« '
¥ or less than l.]

2 p 5 005
3 1 ar less than 1
4 or more hour > 4 re

&

fvera) ) difference




™= . N .

\ , 1}

Percent |. Standard 95% Confidence Limits | Reporting . Stat. Significancé
Yes Error Lower' Upper Categories . "of Group Differenced

ﬁo difference
{p = .47) -

gorn in Canada
Not’ Born in Canada

no difﬁerence'
(P "\ 115}

tng?ish only in home
Other lang, #n home

no difference
{p = .449)

Read other lang,
Read only Eng fFr

+Gdn. Non Eng,
nd Gen. Cdn.
Non Cdns Eng.
Cdn, Eng,

.144)

1
J
on cd;m. fon Ens. t no difference




a

Ce WRITTEN COMPOSITION - GRADE 8 _
) ” . Percent Frequency

. ) ) : . Yes 75 . 1393
MARKER AGREEMENT [basgd on 200 Papers) = -68% ° . No 25 " 480
N Y LY

L OBJECTIVE: Vocabulary s acceptablé

Total , ) 1854

7

. e . . o ’ . . Not Checked <1 )

“r . -
e - EE
- . 1
I A ’

Percent Standard 95% Confidence Limits ) Regort! Stat. Significance
Yes Error Lower * .+ Upper . Categories ™ of Group Differences

75, X N/ T Total B.C.

68 A - Males . } . Females > Hales
82 1 . Femalesa ~ {p=0)

79 : . 13 yezrs or less | Yourger > older
64 ' . 14 years or more I )

No. Schools Attended

1 03r : . ! Ho dffferenf:e_

4 - ¢ - (o= .678)
50r6 Lt I
7.0r more ° L,

No. Hours Hatching TV .o .

. HNone .
1 or .1355/ tha 1 Overall difference

{(p = .003)
1 or less than 1
hours > 4 or more

]
© 3
4 orimore




\

AR S

s

¥

P‘ f
Yocabulary is acceptable *

g!;%???i

e

Percent | Standard-|  95% Confidence Limits Reporting Stat, Siqniffcance
Yes Error Lower Upper Categories - of Group Differences

) " N ! LN
’ T

no 3if,fe1:ence
(p = .285)

'Bom in Canada
‘ Qlot Born in Canada_

1
£
_Englisl'. onlyin home} no difference
Other lang n home {p= .633) .
. ‘ .
no difference
{p = .523)

”

.« Read' other lang.
Read on?y Eng./Fr,
Non Cdn. ’Non Eng noe difference

"Cdﬂam Non Eng

Non Cdn Eng
Cdn. Eng? .

$
é‘men Can. }
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¢

L

WRITTEY CLPOSITION - GRADE 8

A

\

' ’ Percent Frequenc
CEJECTIVE: Vocabuwlary s sophisticated ’ \ Perce equency

C . ‘\‘ Yes 8 149
HARKER AGREEMENT (based on 200 Papers) = 91% . . ’ No 91 1688

) ) .- : Not Checked ~ _1 o

k-

¢  Total 100 1854

o

Percent Standard 95% Confidence Limits Reporting - \Q Stat.. Significance
Error Lower Upper Cateqories of Group Differences

T

fes'

-

v

Total R.C, 7

~ Males Female¥ » Males
Females (p = .0T1)

13 years or.less Younger > older
14 years o¢ more . =0

L

Ho. Schools Att_ended
Mort V' Mo difference
4 . {p = .455)
, Sor6 J
7 gr more

Ho. Hours Hasching?\' T

None . *
1 or less than 1 O‘IDGPO‘)“ fferences

. g * 3 1or2hour§
4 or more > & or more” -

+

4

.




¥
M

yocabulary is sophisticated

Percent 95% Confidence Limits |. 'Remrti‘ng , Stat. Significance
Yes Lower Upper Categories " of Group Differences

[

* -
»

Born:in Cdnada # > | no difference
" Mot Bdrn in Canada J, {p = .253)

v

Cnglish only in.ahome} no difference °
Other land: in home (p= .608) -
_}cad other lang. } no difference

Read only Eng./Fr. (p+ 439}

Non Cdn. Hon Eng: no diffe;‘énce '
Cdn. Non Eng..
2nd Gen. Cdn.
Non Cdn .~ Eng.
Cdn. Eng.

{p= .139)




WRITTEN COMPOSITION - GRADE & . , .
Percent Frequency W

Yes - 59 1058

a1 152

.OBJECTIVE: Spelling is accBptable

MARKER AGREEMINT (based on.200 Papers) = 69% No

L]

Not Checked <l
Total

¥
-

A

N

Percent

Standard -

95% Confidence Limits

Error

Lover

Upper

Reporting
Cateqories

1
Stat. Sigeificance

. of firoup dﬁfferencés
7

57 62

El

46 52
66 2

60 T 65
52

Total B.C.

Males }
Females

13 years or less |
14 years or more

No. Schools’ Attended

1or?2 N |
3 1
1 L
Sor 6 I
7 or more
flo. Hours Watching TV
Hone ]
1 or lgss than 1

-3
4 or more

Females > Males
(v =0}

#

, Younger > older
{p = 0)

. -
*

‘ .
No difference
{p = .576}

overall difference
{p = .003)

1 or lesg than 1

hour > 4 or more

-

4
1854




1/
Spel¥ing is adgeplable
E

Pervcont

fes
),

95% Confidence Limits

Lower Upper

Reporting " Siat. Sign1ficanc
Categories of Group Differences

59
61

58
62

60
59

69
62
G}
a7
49

k3
Born in Canada
Not Born in Canada

-

no difference
{p = .654)

Englisk only in home } no difference

Other lang. in home = .168) - )
-

flead other lang.- } no difference

ftead only Eng./Fr. 6?5)

Non Cdn. Non Eng.
Cdn. Non Eng.
2nd Gen. Cdn. .451)
Non Cdn. Eng.

Cdn. El'lg.

no diﬁerence




- . ' . . ) . i . Percent °  Frequency
DBJFQTIVE: Punctuation is acceptable o . : ) 2 5 1000
MARKER AGREEMENT (based on 200 Papers) = €7% L e Ko ‘ 810 -

Not Checked 44

» .

a- Total B 1854

, Percent | Standard | / 95% €onfidence Limits Reporting Stat? Significance

- L
Yes.- Error |*  Lower Uppe Categories of Group Qifferences
: . ) ? ; /

~

54 -« 56 ¢ | Total s.c.\j

47 2 | Tes 50 . Males } Females > Males
60 2 ' 63 ’ Females N “{p=0)

o <
58 5, 60 13 yeers or less ! Younger > older
42 13 ; a7 14 yegrs or more f ~p=0

N

- . . _ . No. ’Schools Attended

56° - 1 or2 ‘l No difference
53 = T (p = .368)
54 . § j

52 ; . 5 or 6 \&/

. 48 e 7 or more
o o, Hours Watching TV ‘s
50 . " Mofie RN .
E? 1 - o dor ‘S“ than 1 %o difference

> . L3 (0 = 151)
51 . y ) 4 or,more :

S




Percent | Standard, 95% Confidence Limits Reporting T Stat. Significancd
Yes . " Ervor Lower Upper Categories of Group Differences

[ .
8 ]
.

-

* Born jn Canada } no difference

o

r . Not Born in Canada {p = .393)

L
- ELnglish only in home} no difference’
" “Other lang. in home {d= .593)
“: 1 ' - N .ot
Read other lang, } no di_fferenc.e
" Read only Eng./Fr. (p = .077)

T 7 Hon c]%n' Eng. no difference

Cdn. Non‘Eng. )

2nd Gen® Cén. {p = .686) ..
Kon Cdn. Eng. - T
gdn. tEng,




13
L]

" OBJECTIVE: Capitalization s acceptabld

MARKER AGREEMENT (based on 280 Papers) = 721 .-
¥ T

.-

’

]

\n
A
]

WRITTEN COMPOSITION - GRADE # ~ -

*w

Yes” _ 75

. No-. - 24

Mot Checked 2
Tatal

»
»

" . —

-

& Percent’

L

‘\‘\

Percent Standai'd

951 Confidene® Linits

Jes Error

Lower ‘.
=NET .

Upper

Reporting \ Stat. Signi‘fica%ce

_Categories \ of Group Differences

i
“67
82
78
65.

77

70 f
85

.80
70

*
Total g8.C.
*

T
Males Femgles > "ales

Femaies (p=0) ~

-

13 years or 1:is_

-Youngeﬁ alder *
L3
e \j {(pr=0 .

-

14 years or m

N

‘ior2>7ornor3
{d<-.05)

Ne. Schools Attended 4
mo otﬁer differenqe
3 or 6+

o] or 2 "}
% "7 7 or mgre I w
Ro. Hours Watching TV

Hone-- }

1 or, 1ess than ) Overan c)[ol
but Ssheffe

4 0r more not 'Sigm f1cant

-

S~

Frequency

?

1386

440
.28

» 1854




Percent

‘Standard

¥

95% Confidence Limits

Yes

. y Error

Lower - Upper.
v

" 1 Categories

Regortiﬁg‘

Stat Sign1f1cancé
of Groug Bdfferegce

b L

.

13
70

i
72

-

13

63
69
no
6¢

E

_Barn 'in danada -
Notlaprn in Carada

tng11sh only in home
Othgr lang in home

Read other lang

’ Read only Enb.;Fr

Neon cﬂn Hon Eng.
tdn. Non fog.
2nd Gen. Cdp
“Hon Cd

- Cdn Eng

J

}
X
1
e

no différencr
(p» = %87}
A

ng diffarente
.684}

no

ng' difference

261)




hod
DBJEETIVE

WKER AGREEMENT (based on 200 Papers) B80%

[

+ -

Handwriting 18 acceotah]e

I

- Pgrkent
Yes 86
No . 13
"ot Checked . !

1y T—

Total 100

Wl

Percent

* Standarg

95% Eonf1denée Limits

‘Error

-

Lowey

Upper

Reporting
Cateqories

_Stat. Significance
of Group Differences

oy

88y

Tota) B.C.

¢

Hales }
" Females

Fl

* . .-

No. Schools Attended

‘ 7 or morg .,
No. Hours Watching TV

" v Hone .
Ior]%stMn] }
"

4 or more .

% 13 years or less, I

s __JAyears or pore J

1 or 2 ;f ' )
5 of’ﬁ

]

» -
« Females > Hales
{p =0

“Younger > older
{p'=.003}

No d1fferences ’
{p= 118)

LY

-

. ﬂo d1fferences ~n
l?ﬁ)

‘Freglency

1600
%é
18

, -1852

-

N




-

2

—

—

Percent
L'

Standard,

_ 953 Confidence Limits

Yes

Error

Lower

Uﬁger

feporting
Cateaeries
-

Stat. Significance

of Group Differences

Born'in Canada )
ﬁﬁyﬂot Born in Canada .f

Cnglish only .in home
Dther lang' in home

Read other lang
Read un?y Erg./Fr.

™ 2nd Gen Cdn
. Eng.

Cdn, Eng.

Hon Cdn Hon £ng,
cdn,’ Noh Eng..

o difference
{D .5p9)

no dqfferencb
= .6B6),

"Readirg a lang.
gther than eng./fr, -
snot doing so (p = .003)

»
-

_no d1fference

{p = .S?Q)




-

n

ERI@:TEN COMPOSITION ]

»
“Statistical Summary

Grade. 12

ERI

PAFullToxt Provided by ERIC




i

0BJECTIVE: Has a developed argument or thesis ‘ , .  Potent Freguency

-

Yes 8h; Qmﬂ: .
"o 17 7308
* Mot Checkdd =~ ¢ " 65

MARXER AGREEMENT (based on. 200 Papers) = -73%
. 9‘ ' - % Tota) 100 -—1817
- k -

+

* »

Percent . ' Stsrﬁard . 95% Confidence Limits Regorting' . Stat. Significar;ce

Yes Error Lower Upper Catego!t es of Group Differences

]

EL Total 8.C, ..

r .
82 Males } to differé\??:es
83 Females 1 . (p{=_h_._3§ }

r

-

9 - 18-years or more [ © o {p=.003)

83 17 years or less 1 -'Younger > older

. 3 ~
No. Schodls Attended / .

Joor2 ) o differences ¥
ST
5or6 .

7 or more ! : :

No. Hours Watching TV

None
1 ér lgss than -1

3
* 4 or more

/

"
i,

No differences
o {p = .664)




AV

k4

Percent Standard 95% Confidence Limits Reporting. . Stat. Significancé
Yes . creor . Lower ‘ Upper Categories of Greup Differences

-

-

« Born in Canada ’ :} no difference
“Hot Born in Canada {p = .656)
Lnglish only in home} rio differenge

Othery lang. in home {p = .283)

Read other lang. } no difference

Read only Eng./Fr. {p, = .164)

Kon Cdn. Mon Eng. no difference
Cdn. Non Eng. (p = 382)
2nd Gen. Cdn. ’
Non Cdn. Eng.-

Cdn. Eng. .




"+ WRLTTER-COMPOSITION'~ GRADE 12

-

1 . . Percent. Frequency .
. <. ‘Yes 65 M7

MARKER AGREEMENT {based‘on 200 Papers) = 66% : . No e - 627

‘ - * . . o "+ Not'Checked s 1 u

’ Total 100 - 8w

OBJECTIVE: The essay shows a Clear organizationaI{- pattern

Ed

Standard 95% Confidence Limits Iie_gorting . Stat.IS'Ignifi-i:ance
Er{;-or Lower . Upper - - Categories * of Group Differences
b * ’

- . . - B \ .

-

1 63 . g1t Total B.C,

5! 66 N_a1es‘ . } Females > Hales ’

64 " 70 . Females (b ¢ .023)
Vi ‘{ 4 : -

65 : Y ‘years or less | Younger > oider

48 18' years or more: J \ {p=0) -

-
»

Na. Scho& s Attended

- ‘ - " r ‘.

1 g" 2 . . Mo differgncés
4 ' x

5 or 6 . (o= 102}

7 or more - :

i No'..__,l-lours Watching TV

\ .
Mome- , Y} Overal) difference
} or Tess than ) {p = .02} . °
2 but Schoffé
. 3 not significant
4 or more




-4
o

The egsay shows a clear organizationa'!“pattern

L]

Standard

95% Confidence Limits’

Error

Lower

. Regortjn”g’
T Cat(gorie{/

s

Stat. Sidnif,jcancé
of Group Diffevences

3

-

/'1 Born in Cinada

R

Hot Born fin Canada _f

“Englisk pnly in howe

Other 1dng. in home

Read o er‘lang. '
Read.only Eng./Fr.

}

no difference
(p= .38} _

. 5 Y
nd ddfference

{p = .N8)

o difference

{p.= .251)

no difference

(p=.37h -




OBJECTIVE: -Appropriate: substantiation is evident

ELd
it ‘\‘\,
- “‘\“

" WRETTEN COMPGSITION » GRADE 17°

N

MARKER AGREEMENT :(based on 200- Papers) = 703

.

Not Checked 3

YES‘ il
No 26

- Percent .

1288
. 472

57

T Tota 100

Percent

5tandard

45% Confidence Limits

" Yes

£

Error

Lower . Upper

]

Reporting .
., Cateqgories’

-

Stat, Significance
‘of Group DiFferences

1817

71

n
n

73"
62

*

69
67
75
72

7
72
n
70
65

L

‘f

9 -
68 ///;4

74.

5

Total 8.C,

Hales . : }
Females &

-17 yeers on Jess }
&

18 years or'move, *

-

No, Schools Attended

e 1or?2 PR I
.3,
. 4 ’

5 o0r.6 .
7 or more |t

No. Hours Watching T¥ -

S None | .
¢ 1 orless than 'Y

\s

Mo difference
“{p = .574)

r

Youﬁger; older
{p = 0)

L

Ho dif'ferences
‘ {p=.079)

o

LI

Ho differences
{p = .480)

i

.Fréquency' ; /;_____'_

v




S . . "4 \ 4 .
Appropriate suhstaﬂtiat_iog is evident-’

{. Percent | - Standard [~ 95% C?nfidenge°L1mi'tsr‘ + ~ Reporting .. stit. Significancé ..
- N T A PR - ’ .
N +Yes - Error:” [ Lower , \Upper Categori‘es A gf' Group Diffvgrences

» - 3
N L ] ¥,
- - l, - v

e . L

s L]
*

.. B o . ) ‘
69° . 73 . 8orn [in Canada }-.no di fference
65 - " Hot Born in fanada J ° (p = .€13}

70 y b Enalish only > other

. ‘ “Jang, in-home
67 ' ) A (n'= .016)

} ne difference

Read only Eng./Fr. J - . {p.= .301)

Non Cdn. 5. ] wo difference
Cdn. Non :

{p. = .076)




..—_1,

% ‘. T,
vié&e%—-p‘&raqraphs are well developed ~J;

Frequenty

. - 984 !
MARKER, AGREEHENT (based on 200 Papers) 62% - . ' Y- No 789
' ' Not Checked . "7 44
Total . « 100 -- 87

.¢
T
.

Reporting Stat. Significance
. » Categories ~ of Group Differences

4+
!

.. Tota}:8. c.
Males » Fefales > Males ~
Females h (p = .002)

_r

.
..

. ;9 T
" 17 years or less Younger > older
18 years ermore -.J . {p = 0)

PR
¥

Ho. Schools Attended

o 1 gr 2‘;':- No diffenences
N T S T (p #el232)
Eor6 ° L '
7 or more * '
No. Hours Hatchin:g

Hone m

. al Jeran di fference
. 'Lnr‘—lessﬂth A 7 (p s .020) -
-7 IR ek “but Scheffé

2, T % 4oﬁmore ~not significafit”,

»

PAFullToxt Provided by ERIC




- ]
t’ -~ " - ) e -
vidual paragraphs are well developed 2
- . N ) o
l [ T * . ¢ . Ed - ) .
. ] . = L - ‘ . s *
.‘ / b : z
. .. * u‘ '\ e ;
e . ’ { ) .
1 - . - . -
Percent | Standard 95% Confidence Limits Reporting Stat, Significancé
) Yes ' Error !.ower nger: Categories e o of Group Differences
+ ' L. 4 N ! © o . " d
. — "
v 55, 1 52 57 8Born in Canada 3 no difference -
. 52 .4 a5 59, * Hot Barn in Canada J  (p*= .529)
~ _ ) N ) “
.52 ! 52 58 Englisk only 1n,home} no, difference
55 2 47 .+ 86 Other Tang. in home (p = .156)
. . . 53 3 :4? . 58 s Read other Thng.. } no difference
\ %8 S §2 57 % Read only Eng: - (p= .483) .
. X - ., Y
. rl . " : j - .
* 47 . . 5 37 57 . HNon Cdn. Nep Eng. é i no difference ‘
& s b'.‘l . *
57 . 3 50 - i . 63 ', Cdn. Hon Eng, vl (D = .228).
) 49 .4 a2 © Bf 2nd Gen. Cdn,
- ( 57 F 6 46 .68 Non Cdn. Eng. ,
5 - L B X . .59 » Cdih Eng.
-~ [ ) i T ‘f‘ I.
v ’ i‘:?g}— ' a - r’ o
3 L] r ., 4 Ai"\z: ?l{; " :h-‘ .
”, o T ¢ .uo < ‘/' ' , - -
” . e o< ’izx .I. J ) P . -
. K - 1 S
= L . ova




LOBJECTIVE: Seatence structure is effective S ' ‘ )
"=\ MARKER AGREEMENT (based on 200 Papers) = 54

o
-

<

»

Percent
Yes 61
. . v .
. " Ko 36
'uot~Checked‘ .4

. Tbtqll ;EE

*

&

4

/

Percent

Standard

95% Confidence Limits

Yes -

Error

Lower Ypper

Reporting

: Categories

. stat. Signfficance

of Group Differences

59

51 -
64

4
/ Total 8.C. .

Males }
Females .

-

17 yeers or less l
18 years or more

£
.

No. Schools AtiendeJ
1 g{ 2 .
4
i - 5or 6
7 or more

No. Howrs Watching TV

Hone 9
1 or lgss than 1

3
4 or more

-

-4

i
]

Females » Males
fo'=0)

younger > older
p=0)

fio differences
(p = .063)

Overall dif?erehce
{p =0}

4 or more hours

<0, 1or2

¥

' Frequ;gcy
1107
. 64

Y
o

4




L]

+

Standard 95% Confidence Limits : Reporting Stat.i_SiEnificanEE
Error .| - Lower Uggey: a Categories ) R ﬁGrﬂup Differences

~
2 bl P
]

’

- 64 - " Born in Canada } no difference
67 Nbt Born In Canada {p = .681)

;4 English only in home] no difference
Other lang. in home J-, (p 2 .201)

- - . # N
68 Read-other lang. } n6 difference

63 Read only Ené./_ﬁr. (p = . 38)

65, . HNon ‘Cdn._Hon _Eng, ). no difference .

65 Cdn. Non Eng. .

67 - 2nd Gen. Can, - f: (p = .542)
75 Non Cdn. Eng. ' :

65 "Cdn. Eng.

-
v




WRITTEN COMPOSITION - GRADE 12

"0BJECTIVE: Sentences are clear ~ ’ . S . Percent Frequency
‘ Yes 73 . 1319

m{Q(ER AGREEMENT (based on 200 Papers) = 69% ' o - " w2 s
.. ‘ - . * Mot Checked 2 _90
' ’ Total

-

L]

Standard 95% Confidence Limits - Reporting Stat. Significance
tower Upper & Cateqories of Group Oﬁfferences

= \ - 14
‘. "y ,

Total B.C.

Error

[

- 4

N Males } Females > Males '
79 "« Females {p =0) "
8 1 17 years or.less | Younae; > older
65 . 18 years or morer { (5 =0) .
' e

*

No, Schools Attendsd

) gr 2 7. Ov?@l] fifference
' . but Scheffé not

5oréb - significant

7 ov more * . P

No, Hours Watching ™ : Lt

None »
1or Tgss than 1

.

-

Ov;ﬁ.l;a'lf difference
... (p=0) -
-5 . ugne J‘I"h; or less
.« . .. ghan 1 hour = ¢

. dor more | a ‘E 4"or more hours




L3

. Percent

Standard

. 95% Confidence Limitg

Yes:

Error

-

Lower

Upper ~

,Regort;ng

Categories
- F

Stat. Significance

of Groﬁp Oifferegnces

Al

-

Y

" Born in Canada
Hot Born 1n Canada

Cnglisk. only fn home
Other lang. in home

Read other lang:
Read.ron'ly Eng./Fr,

Cdn.- Non Eng.
2nd Gen. Cdn.
Ron Cdn. Eng.
Cdn Eng.'

3
"
.

Born in Cahada >
Not born in Canada
050)

Epglish only > other
lang in home...
{p= .085)

no difference
{p.= .270)

no difference{

{p ===3037)




. S " WRITTEN COMPDSITION - GRADE 12°
- - . ) '\ - ¥ = g
- OBJECTIVE: Sentence structurc is sophisticated

- Percent - Frequency,
- Yes ) 2_2_,; . - 397

MARKER AGREEMENT '(based on' 200 Papers) = 643 - : ko g 1380

' ' Not Checked 2 - 40

Total 100 1217

EY . P
Lk )

.

- Standard : 95% Confidence .Limits * Reporting Stat, Significance
Error Lower + . Uppet Categories - of Group Differences

20 - 24 Total B.C.
6 - 22, Males - } Females > Males
22 27 Females 4 {p-= .005)

o . 26 17 years or less ] .Youn\:gr; older
19 18 years or more cAp =001}
A ) .

"I Ho. Schools Attended oL ’

¥ 7 r' N
] 3" 2 7~ Ro differences
4 r T (p = 28)
Soré £ (» .
7 or more ;o . -

L)

No. Hours Hatrcwlg v ‘

Hone L , '
1 or Tess-than 1 me;a;]‘ga?;e'?f'ce

(
Z [ - but Scheffe-
. 4 or more not s#gnificant .




Standard

£

Erroy

95% Confidgnce Limits
Lower

Reporting " Stat. Significance
Categories . of Group Differences \
s * B .

-

I

.Hot Born in Canada

J
Laglisk only in} home } ng difference

'no difference
{p = .305)

Born 1in Camada .

Other lang. in home {p= .65‘2)
Read other Tang. } no difference
Read only Eng./Fr. {p.= .305)
Non Cdn. Nom Eng. no-difference
Cdn. Mon Eng. . (p = .437)

© Ziid Gen,, Ldn.

Non. Cdn. “Eng.

. f.d%i Eng.




DBJECTIVE: ?@Fa§u13ry is.accpntah1e

MARKER AGREEMENT Tbased on’ 200 Papers)

e

Ll

Not Checked

Total

L4

.

Percent

- Standard,

Yes

Pl

Error

95% Confidence Limits

Lower’ Uppe

-

Reporting
" Cateqories -

Stat. Signifﬁcance‘
of Group Differences’

r

A

")

76"
g

.-

79 . 83

v

73 . .99

8

83 - . ?7

8
7.

-

Tofa) 8:C.
' : - - »
Males™ , }
 females = = -
: y
17 yezrs or less
18 years or riore '

No..Schools Attended™ *

jor2 °
3
3

S5oréb

H

7 or more ~
Ho, Hours Watching TV

Hone .
1 or less than 1

2~ ., 5
3..J
4 or more

JR—

Females > Males

{p=0}
Voa

Younger > oIHer
(p.= .0}

Ho differences

(p = 292)

Ho differences
{p = .057)

L

—_—le . S 1

Frequencf

1473
‘334
* 10

SRRE1F




- : /
Standard: 95% Confidence Limi tsI Reporting - Stat, Significancé
*~  Error- Lower ,©  Upper ) Categories . of Group Differences
. - . ]
- . N .t ) . ‘. . ‘

LS

79 U »~ * Bdrn in Canada } ng difference
73 Not 8orn in Canada (p = .392)

80 \ ' Englisk only in home} no difference
75 + “Other lang, in home J. (p = .065)

. . -

76 Read other 1ang. } ho difference

79 Read-only Eng./Fr._ (p™= .579)

65 Non Cdn. Non Eng. ng difference

76 . Cdn. Non Eng.

73 . . ond Gen. Cdn, (PO -
78 * " Non Cdn, Eng. . Yo .
a0




, OBJECTIVE: \idgabu'larx is sopniscated

» MARKER AGREEM
. * - ]

L]

ENT {(based on 200 Papers) =  &6%

. ):

v -

WRITTEN COMPDSITION - GRADE 12

-

bercent
Yes 21

F//- - No- 2)
Not Checked

Total, 160

s

95% Confidence Limits

Lower

~ . Reporting

#¥  Lategories,
r-—
N :a? 4??- N

-

Stat. Signf?icance
.of Group Differences

- .

et ,'Lﬁfa] B.C. |
I R . .
T Mates— - }'

"

iy F
", Females -

o

17 years or Jess }
18 years or more

3

"No. Qchool:s.ﬁended

7 or more
No: Hoyrs Watching TV’

bl

e, Nome .. -
.l or l%‘s than 1

°
'~
.o

&, 4ormore

B .

R .o (oS
e Bors ! : s

o di fferer_ace
(p = .186)

:Younger > 0lder
{p = .003)

flo"di fferences\ -

Overall diff;eré:ice .

(p =0y
tlone or 1
than 1 hour.> 4 or
more hours .

Qr dess -

38

o1

35

P

1817

_ Frequency




e

\

vy is ‘sophisticated. * °

-

Fl

Standard

Errod

95% Confidence Limits

' Lower

Stat. Signi ficance

of Group Pifferences .
A TN

+

- Born in Canada ],Jto difference
Not Born in Canada 'S i = ,308)

Englishk only 4n home“ _ho diffarence

Other lang. fn home /. {p = .226)

} no difference
“o(b = .583)
/ » 1] -

Iiead other lang,
Read only Eng.,Fr,

* Non Cdn. Non Eng., ] né difference -

»Cdn. Non Eng,
2nd Gen. Cdn,
Non Cdn, Eng.
Cdn. Eng,

(p = .203)




-
i

Y

: - wRiTTEN-cowosiTiof - araver2 ~ R

-

" GBIECTIVE: © Spelling is acceptable oot y Pe';';ent \ Frec]l:::cx.
" T : < . . : . Yes
-‘r‘;iWRKER AGREEMBNT. (based on 200 Papers) = 76% o i o i * 550

Not Checked - . T3

Total' - . T, 817

* . -

Percent 954 Confidence Llimits | Reporting . stat. Significance
. :Y_g_{ . “ Xower Upper " Cateqories of Group Differences

LI

6 | 67 e Total 8.C. “.
58 55 . 62 Males } Females > Males
78 i 75 B Females’ ' {p = 0)

i3 ] 75 17 years or less } Younger > older
.54'_ 48 - I 18 years or more {p =0)

No. Schools Attended

il
] g“ 2 ] o differences
'y 4 Ap = .689)°

Sor'é ) ‘
7 or more . -
No. Hours Watching 6 )
None . Y‘ . :
1 or less than 1 tlo differentes
: 2 a {p = .081)

3

3 . "
- 4 or more :




Spelling is acceptable

/

1
»

Parcent

Standard

95% Confidence Limits

Yes -

Crror

Lower Upper

L_Reporffég )
. Categories

L] ‘5
Stat. Significancé

of Group Differences
MY T

Born in Canada - }
tlot Born in Canada f

Englisk only in home}‘

. Other lang. in home

*+Read nther lang
Read only Eng./Fr.

tlon Cdn. Non Ené.

" Cdn. Hon Eng,
2nd Geh, Cdn,
Non Cdn. Eng.
Cdr. Eng.

no difference
{p = .612)

no difference
Ap = .688).,

o difference
(5.= .668)

no difference

{p = .537) .




Percent Frequency
- : - s : Yes 6l y M
MARKER AGREEMENT (based on 200 Papers) = 62% . _ - ’ No . . 648
[ Hot, Checked -3 58
Total

OIBJEC'I'I‘JE:. Punctuation is acceptable

Standard _ g 95% Confidence Limits Reporting . Stat., Significance
" Error Lower. Upper Catedories of Group1ifferences

»

59 63 Total 8.C\° _—
5l 58 Males }‘ . Females > Males
64 70 Females (p = 0)
62 . 4 17 years or less 1 Younger > older
67 54 18 years or more | » (p =0}

. - ’ - '
[l‘o. Schools Attended -

- LY
. ] gr 2 Mo di fferences

S N (LI
506 * '

7 or more -

No. Hours Watching TV

Nore’ :
1 or less than 1 -

? No differences
fe v 3 ' = 093
7/ ~ 4 or more N (p )

»




Punctuation 15 acceptable

Percent | Standard

¥

Yes Error

95% Confidence Limits
Lower Upper

) Catégori s

Stat. Significance i
of Group Differences -

Rl

Reporting

-+, —

~61.

-\.60-.

62
60

61
61

' 59
60
. 61
60
82

_Non Cdn, Non-Eng,
’Cdn. Non Eng, -

Born 3n Canada
Hot Born n Canada

$
- } no difference

(o= .6} |

Englisk,only in .hm} no c_li‘f,fél"'fance‘
Other Tang, in home (= .548)

no differepce
(p = .555)

Readdother 1ang.~
Read only Eng./Fr,

-

noﬁdi fference _

2nd Gen, Cdn.‘ -s(p = .469)

Non Cdn. Eng. -
¢dn, %ng,

r




WRITTEN COMPOSITION - GRADET2:

- ’ & y Do . Frequency
OBJECTIVE: Capitalization {s acceptable . p - ' o Yas 1600

MARKER AGREEMENT (based on 200 Papers) =  82% L o ase

Not Checked = _4 ~ 67
® . N . Total

-~

E .~ .

Percent Standarg 954 Confidence Limits | ~  Reporting ; ~ Stat, Significance -

Yes Error {ower Upper Categories :‘- , of Group Differences
- . _ ’ A .

87 - %0 Total B.C. _ e
4 . ‘ A . .
82 . 87 Hales - } Females- > Males

% -93 | - Females (p=0).

]

.

u[' - .
8 ‘ 9 - 17 years or less ] Younger " clder
* 79 8 18 years or motg o {p = .002)

~

No. Schools Attended

R gl‘ 2 .- No differences
3 T p s 08)

Sor 6
7 or more
t No, Hours Watching TV -
“* None .
Tor lgss than'1
3 .
4 or more -

Nd differences,
{p = .384)
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1

b Standard

35% Confidence Limi

Error

Reporting
Categories

Stat. 'Signifi cancd

of ‘Group Differences
)

B'om in Can-ada
Kot Bore 1a Canada

“English only in home}
“Other, larg, in hone

=

Read other lang.
Read only Eng./Fr.

Non Cdn. Non fng.
Cdn. Non Eng.
#nd Gen. Cdn. ~
Non Cdn. Eng.

. Cdn, £ng._,, '

Not bornlin Canada »
born in danada (p = .033)

no difference

p = 198)
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~ WRITTEN COMPOSITION - GRADE12 ' h -

- .
- : F
OBJECTIVE: Handwriting is.acceptable' .-t - . ¢ Percent relc:;n;y
. ! . . N es .
, S MARKER AGREEMENT (based on 200 Papers) = ans _ . No . 122,

B

Not Checked ° . a5
Tota) 1817,

»

[ 4

‘Standard |  95% Confidence Limits Reparting * Stat, Stapificance:
Error Lower Upper Categores of firoup Differences
- % -~

42 {+~ Total B.C..

as . | Males } Females > Males
97 Females {p=0)

9 17 yeers or*less } Younger > older
88 18 years or more {n=0)

flo. Schools Attended
[ 1or2 } " Mo differences

A (p= .08)
5or b6 '
7 or more

No. Hours Watching TV .

N%: .
1 or ; s than 1 No differences
3 ) * (p = 0575)
4 or more

i A}




3
4

95% Confidence Limits "

‘-lower . Upger’

&
4

. Categorie; ..

_Stat. Significancé

L of Group "Differences

1 . »

i

A

89
88

89
a3

86 -

. Bofn fi¥ Canada
. . Not 8Sorn in Canada

. EngHsﬁ-‘onIx tn'home}'

—

. S 4
" .} no difference
{p = .598)

.

. w - . T g =
fro df fference

Othér lang. in_ home J ° (p = .526)

.

Cdn. Hon
P\&d gen. Cdn.

n(; di fference
Ap = .251) 'Y

no*difference
{p = .596)

. Read other Iang }'
" Read orlly,Eng JEr,

‘hEnig. -

Non Cdn, Eng /
Cdn. Eng.

Non l.‘.;in .

£y
%
-

w
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HRITTEN COMPOSITION - COMPARISON OF GRADE 8 WITH GRADE 12

L

-

_ (HOLDING MARKING STANDARDS CONSTANT)
(Baé%d on 409 Grade 8 papers and the complete Grade 12 sample)

-

[ %

Objective

Grade 8

Grade 12

Comparison

L)

P Value\

Conf., Limits

Lower

Upper

P Yalue

Eonf.

Limits

Lower

Upper

0§ fference

Gr.12 - Gr.8

F Yalye

Probability

L4

-

Has a developed argument or
thesis

The essay shows a clear
_organizational pattern

Appropriaie substanfiation
is evident

, Individual ﬁaragraphs are

vell developed

Sentence structure fs
effective

Sentences are clear

Sentence structure is
sophisticated

Vocabu]ayy is acceptable '
Yocabulary is sophisticated
SpeHling 1s, acceptable

* Punctuation is acct-:ptabha--~.,--~\\I

Capftalization is acceptable

Handwriting 1is accepiéble

57
38

46

22
46
2

37

38
32
70

80

23 .

1

67
47

56

v
32

31

56

-y

5

4
!
47
82
68
87

78
63
69
52

59
. n
20

79
19
67
59
87

W

. 82
67
73
56
63
b5
2
83
23
n
63

90 -
92

R

16

22 -
20
27

1

3%

56,6
72.0

2}.1'

100.3

172.7

75.5

-

80.3

" 300.3
| 79.4
106.3
82.2
53.4
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~LANGUAGE B. C.

GRADES 8 AND 12

[ '

WRITTEN c HPOSIT N—ASSESSHENT

- ADMINISTRATION DIRECTIONS FOR TEACRERS '\\_

C . v o - o . . i ) .
. BEFORE THE ASSESSMENT ) _ . T,

1. . You should have both an introductory letter and an informational pamphlet oun
- the Learning ASS nt programme, Please read these items together with the
A specific directions which‘fol o, . .
- .
Your observations, comments and recommendations regarding this assesament are
important. Please complete- and return the réaction sheet on page 4 of these

instructions.

-
*

The’ Written-Composition assessment will require an uninterrupted nifety miwmute
period. You should check with your school principal to cbnfirm‘arrangemenps
for your class., . '

Studentg will be asked to write the school code on the back cover pageof the
writing booklet. Yop’should get this nupber from the principal and write 1t.
here for future: reference. L~ . ..

-
1

S v | I [

s .
+ . . ’
-

- -
-

5. Each student should have two pens for the wniting segssion. Dictionaries should
_be avallable, in_the classroom. ’

..(
f} 3' :e- r
THE ASSESSMENT PERIOD . o

~ R
~ oo

1. This ninety minute period should be divided into four sections: introdgction
) (approximately 10 minutes), .idea‘generation (approximately 20 minutes), ‘student
writing (50 minutes). and background information (aPproximately 10 minutes),
So that each student in every class has the same opportunity to express his/her
ideas in writing, we ask that you adhere to.both the suggested times and the
_ specific Instructions for each gectlion.

2. Introduction (approximately 10 minutes). Tell the students that they are taking
part in a prOvince-wide wrlting assessment. Neither the names of thehﬁtudents
nor the name of the teacher will appear’ on- “the writing booklet. This assessment
should nqg.be regarded as a provincialSexamination. However, students should

try to provide a reasonable sample of gheir ideas in a good written form. Stu-
dents may ask questions about the assegsment and thelr part in-it, Use the
information in these instructions and in the accompanying pamphlet to ahswer

these questions. " . . . ~— \N’
Idea Generation (approximately 20 minutes).' Since writing should not take place _
“without prior discussion, the, aim of this section- 1s to make students comfortable

" with the writing éxercise and to generate ideas and opinions that could later be

developed in a written form.
. r
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In the writing period khat follows, each student will be asked to write a *
composifion on the most interesting or exciting thing that he/she has seen, heard,
read or imagined in the past few years. Each composition gi should include _specific
examples and the reasons for the writer's choice.

The folipwing q estions and activitites could be used in discussing the group's
ideas and opinions and in-preparing students to wfite on this topic.
¥

-"‘-"'L-..‘
Questions: .

* " +a) What kinds of [things do you find interesting or, exciting? (Responses
might incluéé‘pe e, places, ideas, music, foods, books, movies ...)

-

b) What specific things interest you? (Responses might ‘include specific .
examples of placesv(MExico), feelings (being alone) music ("Crocodile Rock™},
people (Chief Dan Glﬁrge) books ("I Never Promised You a Rose Gardwp")

ete.) .

L)

Activities: .

-

.
- %
. - .

a) List student responses, general and spacific, o% the, board. -

e

e . .
b} Select a specific student suggestion (dn experience shared by many of
the students) and have the class discuss the reasons p‘: the choice/;ﬁ

. '/ -
Since the focus of this sectibn 1s on the oral development of ideas, ttempt

should be made tbo review principles of writing_ N

4. STUDERT,WRITING (50 minutes) e : ‘ .

L
*

a) Distribute the written gomposition booklets. {Note: The General Information *
questions on the back page should not be compl until after the_ student writing
"section.} . Additional booklets should be distribufed as needed. Where two booklets
are used by one stéggnt, tirey should be stapled together. - )

b) Read the “tover ﬁage instructions to the class. i

.‘c) Tell the students fhat since they have fifty minutes to complete the assigument,
a'totad re~writ1ng of the compésg;ion should not be-attempted A readable, proof-
read and scorrected paper 1s, however, expected. L .

k . 3.

_d) Try to get each studept_horking individually as soon as possible. Students
shotdld not discuss the composition.wgggz%fch other during the writinggpetriod.

Ll ] A

e) Students may ask for clarification. AVvoid suggesting topiles, examp or wordings.
Dictionaries should be available for reference. Erase group ideas from the board.

£) After forty minutes, tell the class that there ate ten minutes left. .Remind stuﬁénts
“to préof-réad and make any necessary Egtnections . - '

-

)




- ' . S ob#
W

5. BACKGROUND INFORMATION (10 minutes) E

a2) You should write your school's code number (see the}firét(bage of these Instruc-

tions) on the boatd so tﬁit each student can copy 1t onto the back page of the
booklet. '

»

\ ~

. ) Lo a

b) Please give as much hgd# to individual students as’ they need to answer the ques-
tions on this page. <, \ N

¢) As soon as this section has been completed, collect the booklets and tie them
together, This package (together with a separate bundle of unused booklets) should
be returned ‘to the school office.

»

d) The comment form on the reverse side of thag page ig for your observations and
suggestions. Please complete 1t, detach and include it with the writing bookléts.

+
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WRITTEN COMPOSITION Zsse;smrr-

TEACHER COMMENT FORM >

-

-To assist it iﬂ)preparing future assessment programmes, the Learning
Assessment Branch would appreclate your taking a few minutes to comment “on
this one.: .

- -

L)
L

'Y .
1. What were the strengths and weaknesses of this assessment? (intent,
information, imstructions, time, topic, idea generation, general

information) "

A

-, .

What recommendations or”Suggestlons would you wmake for futfure assessments?

[

3
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APPENDIX II. E

WRITTEN COMPOSITION SURVEY

3 T ;
The composition that-you are being asked to write is part of a Province-wide survey of -

writing at your grade level. This survey will provide important‘informatioﬁ for persons’
concerned wi{h the Maching of composition.

' You ore to write o composition {a piece of writing several
poragraphs inr length) ih which you tell about the most
interesting or exciting thing that you hove seen, heard,
read, or imagined in the past few years. . ’ )

.y You should give reosons ond specific examples thot will y
«help the reader to understond your topic. -

Although your name will not appear on the essay. you are urged to do as well -as you

cdn.  There are no “right answers Remember, howeyver. that the assignment calls for
honest opinions and examples ~o - \

Your co-operation is appreciated .7 )

2
Fa.
A

~Leorning# - .
Assessment . Education,
Progromme ‘ ) . Victorio, B.C.
/ -




© ,.-t“‘ﬁ .

. Column
P '

WRITTEN COMPOSITION SURVEY

GENERAL INFORMATION * . S

. S e I s W
T
- . Schooi’Code \

Today's date . ... Your age today inyears_....._...__..__

- S e

PLEASE CIRCLE THE NUMBER BESIDE YOUR ANSWER * -

LY

\

2
Al

7 AT 1. Male 2 Female ’ ‘ ) o,
" B. l_n which English cou‘rse,are you enrolied? - Emglish 8.
' ' i 2. English 12.
C - How many schools l:ave you attended §inqe beginning Grade 1? N
2 3. 4 5 6 7rmoe

. +

Were you born in Canada? ). Yes. | 2. No. il L

[,

If your answer is No, about how long have you lived in Canada?
1. Less than one year.
2. About one year.

3. About two years
% “u

+

4. Three years or more,
4

*
-

Did you speak a language other than English before you began to go to sghool?
i ) 1. Yes. 2. No.
Is English the onty language spoken in ydur home? I. Yes. 2. No.

=

Can you read a language other than English or French? ‘I, Yes. 2. No.

Do you watch télevision at home? .| 1.+Yes. 2. No.

If your answer is Yes. about how many hours do you watch television on each
school-day? ’ N

1. Less than qre hour.
1@ About one hour.
3. About two hpurs.
4, Ai)out three hours..

5. Four hours or more

Ll

Sl 175-2445%




TEACHER COMMENTS

2

v
.

GRADE 8 WRITTEN COMPOSITION ASSESSMENT

Out of a total of 76 teachers involved in the sample 61\provided responses
to the following two questions.

. Hhat were the strengths and weaknesses of this assessment?’ ’(Intent Informa-
ich, Instyruction, Time, Topic, Idea Generation, Generdl Informaqgon ).

%ﬁ& :
2. - What recommendations or suggestions wquld you make for future assessments?

¢

Responses were tallied and summarized according to the following topics:

Y

' ’
v

1. ADMINISTRATION

Aaministratiﬁn of the fest posed few pfoblems for, the majdrity of teachers.
Most felt that the instructions and information were clear., Those teachers who
were confused registered such complaints as: . .

. 1) details concerning rewrite and partial rewrite need

' clarification
t
clarification .needed in how much. the instructqr should
detail the form of the composition {narrative vs expository,
etc.)

*
H
-

Several teachers explained that they felt the time allotment could have been
» divided more efficiently by cutting down the time for idea generation, perhaps
_‘shaving slightly the writing time, and allotting much more time for proof<peading
" and rewriting, or thd "final copy'. Some teachers suggested breaking the assess-
ment time into two standard classroom periods, thus making the sitting time more

]
t éomfortable to students and avoiding much disruption of classés.

-

A number of teachers also found the time of year inappropriate and possibly
not conducive to the best work achievable by the students.

3. THE, TEST

There were some teachers who expressed concern over the topic for the written
composition assessment.  These teachers commented that it was toe generalized,
vague, and even redundant, There were a number of suggestions that there should
be a moye specific topic, or a list of “topics, attuned to the interests end ahilitie&
of grade 8 pupils, from which they could choose. Several teachers suggested a
reading assignment followed by paragraph answers {comprehension and paragraph)

B 5 b

Apparently, . the majority of grade 8 students are not familiar with an essay
assignment of this size but are, instead at the single paragraph basic compos-
itton level,




A-105 .

.

Also, there appeared to be some confusion on the part of some teachers over the
actual purpose of this survey. It would appear, judging by the comments of a few
of the teachg;s, that this was thought to be a survey of grade 8 English, and that
therefore there ,should be much more material covered, Those few teachers suggested
that separate sections of the test cover areas such as grammar, vocabulary, spelling,
punctuation; reading skills, and paragraphs,

Y

4.  GENERAL INFORMATION

. Thivse teachers who did comme#i on this aspect of the survey thought it to be
fair. A couple of teachers suggested that this section be filled out prior to
completing the tests and one teacher felt that more of the pupils' backgrounds
in the English language should be included, v

Overall, the greater number of teachers who chose to comment thought the sur-
vey to be adequate although some teachers displayed comcern that their class
groups may not be a true sampling (Refedial English, lower one third, uppér one
third, etc.) and would therefore‘inﬁlliﬁate their portion of the assessment:
Several teachers again asked for results to be forwarded to them and a few teachars
questioned the validity of the survey.

- "

.
~




TEACHER COMMENTS . *
- GRADE 12 WRITTEN COMPOSITION ASSESSMENT -

1. ADMINISTRATION

Of the few teachers who commented on this aspect of the test, most seemed
to find the ihstructions and information clear or adequate: The problems which
did arise occurred mainly on the 'idea generation section where, due to the
openess of the topic, some students found it ‘difficult to formulate ideas and
begin writing.

2. TIME ’ e

On this aspect of fhe test, many of the teachers surveyed £elt that they
could have used more time spec1fically for writing. ‘Several teachers thought
that the time allotment colld ‘have been more efficiently distributed by allowing
less time for idea generation, instructions, and 'general information' and more
time for rough work, revision, and proofing. One common complaint was that at
the Grade 12 level the time allotted for this.survey does not allow for the stu-
dents to properly demonstrate their skills.

@

5
-

Some teachers also asked that they be informed of the v much earlier
in order to allow for some sort of preparatiord or discussion<with the students
in advance of the survey. This may cut,down on or perhaps elipinate the need
for the idea generation period. "Suggestion was also made toward administering
the test during two.sepaqe}e‘English Pperiods on.oonsequtive days.

R -

3. THE TEST .
) L
The topic appeared to be the most commented upon aspéct of the test. In

the opinion of many of the teachers who commented,_the.topic was too broad and
.vague for the students. Several teachers felt that a list of specific essay,
topics was necessar order to achieve the calibre of expository prose expected
at «his level. While few specific topics were Suggested, many of the teachers
cautioned that topics be challenging, ‘mature and appealing, and that topics :

. which would engender an emotional response, be avoided. A few teachers asked
that narrative, as well as expository prose be encouraged.

As was the casg with some of the Grade 8 teachers, a number of Grade 12 .
teachers felt that more skills should be examined, possibly in separate sections. .
One teacher suggested we test "...imagination, creativity, depth and breadth of
content, maturity, evidence of ability to think and write critically, humorously,
seriously, etc. and to do it well." Another suggested assessment in the following
categories: 1. vocabulary; 2. punctuation; 3, short paragraph' 4. one essay
on a 1imitless topic. . e

Several teachers thought that-the anonymity aspect of the survey was
questionable In that the students, knowing that they could not be identi-*
fiéd and that the test.feant nothing toward their grades, would tend to.do
less than’their best work. Also, many teachers felt it important that the
students know the results of the survey and the standings of each student,
class, and school. .




Some teachers tended to bé Qonditaonal in their coémments on the survey,
for example, "If the exam is intended to test,spontaneous writing inaEnglish
then.it is good." One teacher also comment ed ‘that, dué to the typé &f assign-
ment, the results could be biased toward®he student Whe, is more instantly
creative. ’ . . ’

.
’

4. GENERAL INFORMATION . ‘ - - N

Of the teachers who commented on this portion of the assessment, several
thought it would be better if this section was completed prior to writing the’
essay. Also, one teacher thought it might be more pert{hégt to, ask what books
the students read instead of how many_ hours of television they watched each
day. — .

Overall, the administration of the test seemed toO pose relatively few
problems. for the teachers or students. In grade 12 tg:“students ‘appeared to .
take the assessment less seriously The Grade 12 teachers involved seemed
less concerned about the validity of the assessment than they were about re-
ceiving feedback, especially for the students' sake, but most appeared to think

the intent of the assessment coumendable. ¥
F




DEPARTMENT OF EDUCATIO& « LEARNING ASSESSMENT BRANC

LANGUAGE ASSESSMENT PROJECT

CRITERIA FOR RANKING STUDENT ESSAYS
L

{for ,use during Feb, 16-20 marking workshop)

1. IDEAS _ i -
High, (Ranked 1,2 or 3) The student has given some thought to the topic, and
7 shows a degree of insight. He discusses each main point long enough to
show clearly what he means, He supports each main point with arguments,
examples, or details; he gives the reader some reason for believing it.
His ‘points are clearly related to the topic and to. the main idea or
1hpres3ion he is trying to convey. MNo necessary points are ovgrlooked
and there is no padding. ) -
TN .
Middle.(Ranked 4,5 or 6) The paper gives the impression that the student
. (3oes not really believe what he is writing or) does not fully under-
stand the meaning of his ghosen ic. He tries fo guess what the
-feader wants and writes what he thinks will get by. He does not
_explain his points yery Mlearly or nake them come alive to the reader,
Points may be asserted .ﬁyqre inadequately explained. He writes what
he thinks will séund good, not what he believes or knows.
Léw.(Ranked 7,8 or 9), It is either hard to tell what points the student is
trying to make or else they afe so silly that, if he had only stopped
to think, he would have realized that they, made no sense. He is only
trying to get something down on paper. e same point is repeated in
~ slightly:different words. ‘ .

2. ORGANIZATION g

High,.(Ranked 1,2 or 3) The paper startsyat a good point, has a sense of
movement, gets somewhere, and then concludes., The paper has an under-
lying plan and point of view that the reader can follow; he is never in
doubt as _to where he ig or where he is going. Main points are treated
at gPeatest—tength or with greatest emphasis, others in prfoportion to
their impdrtance. ‘ t :

Middle.(Ranked 4,5 or 6) The organization of this paper is mechanical.
There is usually a one-paragraph introduction, three main points each
treated in one paragtaph, and“a%conclusipn that often seems tacked on
or forced., Some trivial points are treated in greater detail than
important points, and there is usually some dead wood that might better
be cut out,

[

Low,(Ranked 7,8 o:;?) This paper starts anywhere' and never gets anywhere.
The main points are not clearly separated from one another, and they
come in a raadom order,-- as though the student had not given any
thought to”what he intended to say before he started to write, The ¢
paper Seems to start in one direction, then another, then another, untill
the reader is lost, . -




3. USAGE, SENTENCE STRUCTURE

High.(Ranked 1,2 or 3) The paper’ is free of usage and structural errors.
. Sentences are clear and interesting. Sentence structures and lengths
are varied effectively.
1 3
+ Middle.(Ranked 4,5 or 6) There are a few errors in usage but not enough
to obscure'meaning. The sentence structure is usually correct in
familiar sentence patterns but there are occasional errors in come
plicated patterns: errors in parallelism, subordination,'consistency
of tenses, reference of pronouns, etc. .
' ! ’ ‘
Low.!Ranked 7,8 or 9) There are so many serious errors in usage and sentencg
structure that the paper is hard to understand. .
. ' ‘

4. VOCABULARY

High.(Ranked lig_JE“s) The writer uses a sprinkling of uncommon words or
or familiar words in an uncommon setting. He ghows an interest in words
and in putting them together in slightly unusual ways. Some of his
experiments with words may not quite come off, but this is such a

e.(Ra1ked 4,5 or 6) The writer is addicted to tired old phrases ‘and
hackneyed expressions. 1f you left a blank in one of his sentences,
almost anyone could guess what wOrd he wouId useat that point. - :He

does not stop to think how to say something hziﬂnst says 1t in the

same way as everyohe else. . 4 writer may,also gef a middle rating on this
quality if be overdoes his ‘experiments with uncommon words: 1f he

always uses a big word wheh a little word would serve his purpose

. better, or if he mixes level-of vocabulary. )

Low.(Ranked 7,8 or 9) The writer uses words so carelensly and inexactly that
he gets far too many,wrohg. These are not intentional experiments with
words in which failure may ‘be forgiven: they represent groping for words
and using them without regard to their fitness. A paper written in a
childish vocabulary may also get a low rating on this quality, even 1f
no word 1is clearly wrong. -

-
- . e AT
¥

sl SPELLING, PUNCWATION AND HANDWRITING

»

High.(Ranked 1,2 or 3) There are few, if any, misspellings or punctuation
:errors., Handwriting is clear and attractive.

s

Middle.(Ranked 4,5 or. 6) There are Several spelling errors in difficult
words and a few wiolations of basic spelling rules. There may be
several errors in punctuation, although these should not detract from
understafiding. The handwriting is legible.

) . ~ o

Low.(Ranked 7,8 9) Comprehension is interfered with by the Epequency of
spelling and punctuatiofl grrors. The paper is sloppy in appearance
and difficult to read.aw '

¥ 240
i

*
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5

6. RANKING OF OVERALL ESSAY EFFECTIVENESS

High.(Ranked 1,2 or 3)  The paper shows originality ‘of thought and presentae
tion. Both ideas and words are clear and interesting. There are few,

if any, méchanicgl errors. .

o

Middle.(Ranked 4,5 or 6) The paper is generally clear although lacking in
originality. There may be a few problems in organizdtion and sentence #////,

structure and occasional errors inm spelling and punctuation. Comprehen

sion of the basic ideas % not effected. )

Low.(Ranked 7,8 or 9) 1ldeas are poor or are poorly presented. Organizational

and.mechanicgl errors predominate. Comprehension is difficult,

"~ o . ' a ¥
The above commentafy wag based, in part,
on material coptained in Measuring:-
Growth in: English by Paul B. Diederich,
Adaptation was made by Bob Aitken,
Nelson Smith and Alex Holm. . .

3 1
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