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Foreword

With the quality of education an increasing focus of
inquiry, educators and members of the general public
are becoming more conscious of the need for compre-
hensive planning and evaluation. This need arises
from the demands which are now being made on
education, and it is becoming increasingly clear that
the resources required to satisfy these demands can-
not be provided unless the greatest care ls taken in
their allocation and use. .

. The central principle underlymg the provmcml

assessment programme is that if decisions about
education are to be made — changing curriculum,
developing professional programmes, allocating
resources =— these decisions, to be effective, should
be based on an understanding of what our youth are
learning and what their needs are,

This assessment, which has been termed LAN-
GUAGE: B.C., is intended to serve as a pilot for
future asscssments. Many procedures have been
attempted in the pilot for the first time on a provin-
cial scate: public involvement in the consideration of

- goals and objectives, sampling techniques employed
in the administration of tests, a detailed examination .

of instructional practices and the development of dis-
trict reporting options represent some of the activities

which have been attempted for the first time. Exper-

iences with this sment have enabled those
persons involvemhe development of the study to
learn a great deal about the many factors that in- "
fluence the implementation of a constructive provin-
cial assessment programme.

This Summary Report and the three more detailed
parts of the main Report were prepared by the Survey
Team which was responsible for the development of
questionnaires and tests and the interpretation of
data. It is a pleasure to acknowledge the work of Dr.
Peter Evanechko and his colleagues at the Univeysity
of Victoria who together withthe members of the
Management Committce were most receptive to the
suggestions and advice provlded by a siumber of:
groups and individuals in the province. Special thanks
are due to the members of the Joint Committee on—
Evaluation and the Technical Advisory Committee
whose'guidance and assistance are most appreciated.
The success of this study also depended on the co-
operation of educators, citizens and students in every
part of the-province. Space does not permit personal
recognition of the many tontributors, but to all who
gave of their experience and time, thank you.

Jerry Mussio, Acting Director
Learning Assessment Branch

Y




| Preface |

) %
The main Report of LANGUAGE: B.C., an assess-
ment of thé English Language Arts in the province of
Bntish Columbia, runs to over. 600 pages in three
parts. That Report derives from thousands of pages
of computer print-outs, the results of questionnaires
completed by over 7,000 teachers and trustees and of
reading and writing tests (aken by nearly 40,000

" students in Grades 4, 8, and 12. The present docu-

mens summarizes the main Report which is in itself,
however, a digest of a massive amount of informa-
tion. It would be unfair, then, to use this material as
a final$tatement about LANGUAGE: B.C, without
- going back 10 the extensive documentation of the
original Report. .
This summary consists of six sections with appen-
dices. Section 1 gives general background information
on the LANGUAGE: B.C. project, its aims and
methods. Sections 2-4 summarize the three sections of
the main Report: 1. Goals and Objectives; I1. Instruc-
tional Practices; I{1. Test Results, Reading and Writ-
ing. Section 5, the ‘‘Conclusion”, assesses the accom-
plishment of the project, and Section 6 provides a
-~ summary of the recommendations of the Report as
" they affect various segments of the educational com-
munity. The appendices provide a guide to the main
Report and a list of the people involved in the pro-
ject, The Survey Team wishes to thank all those who
took part for their co-operation and advice.

L4
»

= ’i‘able of
Contents.

Foreword
Preface

Section

Introduction

Goals and Objectivas
Instructional Practices

Test Resuits.

Conclusion

Summary of Recommendations

Appendices

¥

Guide to the main Report

. Contributors to the Study
. Timetable 3
. Ranges of acceptable performance defined by 32

the Reading Panel




Introduction

For many years, legislators and educalors have made
decisions which have affected the course of education
in the province and determined the expenditure of -
increasingly large sums of money. To.this date, the
reason for changmg educational policy or investing

* more money in the school system has often been
equated with lower drop-out figures, a greater variety
of course offerin ngs, or other such indicators. The
underiying assumption has been that the quality of
education — what students actually learn — is some-
- how refated to such factors.

The lack of mt‘ormanon, on a province-wide basis,
describing what is being learned in the schools and
the quality of that learning has become a major con-
cern to many people within the educational system.
In response to this general ¢concern, the Department
of Education established a Joint Committee on
Evaluation in the fall of 1974 to advise the Depart-
ment on the development of a long-term assessment _
plan in British Columbia. About the same time, a
team of researchers from the University of Victoria
wis retained by the Department to conduct a study
in the English Language Arts. This study was sub-
sequently lannched as a survey of the status of the
language arts and as a pilot for future assessmenit
programmes.

The major objectives of the study were to:

1) inform the public about the strengths and weak-
nesses of the English Language Arts;

2) supply curriculum developers with information on
cutrent programmes and needs;

3) provide information to be used in setting priorities
and allocating rcsources;

4) clarify directions for change in teacher educauon
and prot‘esswnal development;

5) raise guestions to be examined in depth by educa-

.. tional researchers. .

Slnce man)' procedures used in this study wcre

attempted for the first tisie on a provincial scale,

another important purpose for LANGUAGE: B.C.

was that it would serve as a pilot study which would

contribute to the development of future assessments.

" The Survey Team identified three main con:\ponents
of the study: goals, outcomes, and any discrepancy v
between them. The first would identify and appraisc
the desired objectives of the English Language Arts.
The outcomes assessment would survey student
knowledge and skills as related to the perceived goals;
. for this purpose, tests in reading at the Grade/Year 4

.

L)

level and in composition at the Grade/Year 8 and 12 -
levels were to be developed. by the Survey Team and
teacher consultants. The dis¢repancy analysis would
attempt to explain any differences between the
desired outcomes and the actual achievement by -
pupds, this analysis would include an examination of
methodologies and instructional materials being em-
ployed. Eventuaily these three areas became the three
sections of the main Report, with some modification
of the “‘discrepancy analysis” because of the diffi-
cultics of assigning specific causes to such differences
as well as the limited nature of the studerit .
assessment. .

In May and June of 1975, the first phase of the pro-
ject was conducted by means of a series of question-
naires prepared by the Survey Team and distributed
to teachers and school trustees. In these booklets,
respondents were asked to describe the desirable
learning outcomes of the Language Arts; in addition,
teachers were asked to describe existing instructional
practices employed in their classroooms. Separate
questionnaires were prepared for the areas of Kinder-
garten and secondary English (grades 8, 11, and 12)
and for four areas of the elementary Language Arts:
reading, oral communication, written language and
literature. In addition, a questionnaire adapted from
the goals secijon of the ieachers’ booklets was pre-
pared mailed to every school trustee in the pro-
vineein an attempt to determine the aims of at least
one segment of the public.

After pilat studies and revisions, the question naires
were mailed out to the entire populations of Kinder-

. garten and grade 8, 11, and 12 teachers; a sampling

approach was used at grades 1, 3, and 7, so that each
teacher of Janguage arts was asked to respond to
only one of the four Elementary questionnaires —
these resuits, however, can be taken statistically to
apply to the entire population. Of the 9,038 questions
naires mailed out, 7,315 (81%) were completed and
returned; the Tesponse rate at each level included
Kindergarten, 87%; Grade 1, 86%; Grade 3, 84%:;
Grade 7, 68%;1 Grade 8, 87%; Grade 11, 88%; and.
Grade 12, 90%. Of the 500 trustees in the province,
228 (46%) returned completed questionnaires.

:l‘he Survey Team, aware of the limitations inherent
in gathering information by the questionnaire

1 1t was 1hought that the relatively low relurn rate at Grade 7
could be explained by the fact thal many Grade 7 teachiers whe
received the Questionnaires were area specialists (for example,
rgsie teachers) who do not. in fact, 1each Language Arts,




- method, took precautions to reduce the effect of such
. weaknesses. To avoid the problem of insufficient
information, the booklets were made as compre-
hensive as possible by drawing on information from
the pilot studies and from teacher consultants as well

- as from other surveys and the team’s own expertise

in various areas; write-in responsés by the teachers
and the trustees were also encouraged. To deal with
the problem of inaccurate answers, the Team stressed
the importance of the information as well as the

. maintained anonyrhity of the respondents. Finaily,
the extensive piloting procedures helped to lessen or
eliminate nrobiems of ambiguous interpretations of
statements and questions by respondents.

The second phase of the project-took place over a
period of ten months beginning in April, 1975. Focus-
'sing on the objectives identified by teachers as impor-
tant in the questionnaires, the Survey Team devised
ums that would assess student performance in read-
ing at Grade 4, and in writing at Grades § and 12.
After several pilot studies in schools throughout the
pravince, the tests were administered in January
1976, to 94% of Grade 4 students (34,626) in the
province, and to a random sample of 3,696 Grade 8
and Grade 12 students.
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° Goals and
Objectives

Spesking
The stwdent speaks wigh

fluency und precision,
uses a vasdety of
speaking fechniquey,
Lilerature
The stodent
demomtraiet a wide
FamiSiariny
with the bes
in fierature
of all types.

Writien
/' Composilon
The student uses wrilten
Language Muently and
effectively. enhibits skill
in the use of various
kinds of wrking.

A major section of the questionnaire consisted of a
list of possible learning outcomes that might be |
desirable for students to attain at the end of the
respective grade level. These objectivés were identi-
fied from several sources, including Canadian provm-
cial curriculum guides, research and literature in the
field, suggestions and comments from teachers on ‘the
Management Committce and teachers participat-

ing in piloi studies, and the research and conceptuali-
zation of members of tiie Survey Team. Within each
area several major skill categories were identified

along with a number of subskitls which comprised the %, 4 ¥

ma)or category. Téachers were then asked to evaluate |
the importance of each objective according to a five-
point scale ranging from ‘‘Essential”’ to *‘Of No
Importance’’. The relative importance of each objec-
tive was to be “in terms of the knowledge, skill and
attitudes that are needed by these students in order to
further their individual development and contribute
to society in general”

In addition to the special categories in each area, the
questionnaires contained several common sections
desigried to gather information om-the same points at
each grade level. In one such section, teachers were
asked to evaluate five general areas of Language
Arts/English — reading, writing, listening, speak-
ing, literature — in terms of their importance at the
respective grade jevels. School trustees were asked to
evaluate these areas in terms of their importance in
adult life. Figure 1 summarizes the pattern of re-_
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Figure 1: Relative Importance of Each Area of the Language Arts
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I Trustees were asked to rank the five goal areas in terms of their
importance in adult life.

(.radc 1 l(mdergamn

2 Teachess sanked the five goals in 1erms of 1he cmpWasis 1hal each
shauld receive 2t the tespective grade levels.
4

sponses. Each circle in the figure is divided . ording
to the relative emphasis assigned to each of the five
areas by teachers and trustees, Whereas the oral skills

of. speakl ng and listening are reported as most impot-
tant in Knndergarten, there is a clear movement <«
toward reading, writing, and literature being viewed
as most important at the senjor grades, Emphasis on
the 1mportance of reading is established in Grade {
and continues through to Grade 12, although, speak-
ing and listening skills instruction declmes in impor-
tance in secondary programmes. Trustees, as a group,
felt that speaking, reading and listening skills are
most important, followed by writing. The area of
literature was ranked lowest of the five by the
trustees, though it received strong support from
secondary teachers. These responses indicatc a need
for continuing discussion and clarification of lang-
uage goals, especially at the secondary level, between
the profession and the public.

The following snb-sections summarize the findings

in each of the individual bookicts which examined the
skill areas quilined in Figure 2.

Kindergarten. Teachers felt that the following **affec-
tive’” outcomes of the Kindergarten experience were
of major imponance: the developmem of a positive
self-concept which would increase the prohahlluy of
reading success, the making of the transition from
home to school less traumatic, and the possible need
to compensate for envirpnmental differences. They
also saw the major purpose of Kindergarten as the
identification and correction of learning disabilities
and the development of language skills so as to lay a
foundation for the Language Arts and to improve the
chances of success in the primary grades. Finaily,
teachers felt they must provide a foundation for the
Language Arts by developing listening, speaking,
audltory and visual discrimination, and psycho-
motor skills at a basie Ievel,
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Figure 2 Skill areas Surveyui in thie Questionnaires

I. Kindergaricn
Alliludes and appreciations
Listening skills
Speaking skills
Visual perception
Motor skills
Auditory perceplion

. Literature (Elementary) i

Understaniding Literary Struciures

(¢e.g. identlying the theme, retclling the plot)
Reacling to Literature

(¢.8. dramatizing an incident from a story)

’

- 2. Reading (Elementary)

Enjoyment

Selection of suilable materials
Main ideas

Sequence

Reading for detail

L.ogical reasoning

Visual memory

Context ¢lues

Phonics

Structural analysis

Diclionary usage

Localing information

Applylng appropriate reading skills
Organizing information effectively

. Oral Communication (Elementary)

voice skilis

Usage and dialect in spcaking
Fluency and precision in speaking
Effect of spzaking and hsumng
Use of speech skills

Aucditory discrimination
Cmprehension in listening
Evaluatidn in lisiening
Appreciation in listening

l.evels and usage in listening
Memory in listening

4

3. Written Lasguage (Elementary)

Content
Nocabulary
Siyle
Grammar
Punctuztion
Spelling .-
Handwriting

L‘\

6. Secondary English

Critical awareness
Writing

Literarure “

Drama

Poetry- *
Prose

Speaking and listening
Reading

Kindergarten teachers also cxpressed considerable
concern over an increasing tendency for their pro-
grammes to be made watered-down versions of Grade
} rather than unigue educational experiences. They
felt that all children of Kindergarten age, regardless
of maturity level, can benefit from the informal ex-
periences and activities of the Kindergarien year. It
was thought that more co-ordination of the Kinder-
garien and primary grade programmes would result
in a greater under3tanding by all teachers of the ex-
pe ns upon them as well as a more effeciive
tranSition for the children from one level to anolher.

Reading (Elementary). In general, the Grade 1
responses indicated that those Ieachers perhaps have
stronger feelings aboul the reading programmie or
more precise reading goals than Grade 7 teachers.
The overall pattern of response clearly indicates that
the reading programme has markedly differing em-
phases at thz th-ee levels surveyed, according to the
broad categories of com prehension, word idenlifica-
tion, and locating and using information. The
development of comprghension skills moves from
understanding specifics at the earlier grades 10
making inferences and judgements in Grade 7;
teachérs at all three grade levcls indicated, for

example, thal identifying main ideas was important,
but at Grade 1 the main focus was on the topic of a
piclure, at Grade 7 on the topic of a paragraph. A
similar pattern could be seen in the areas of Details
and Reasoning. The authors of the Report suggest,
however, tha such a sequential pattern may not be
completely effeciive, and that students should per-
haps deal with larger thought units from their earliest
experiences.

4 - Lo - .
In the area of Word Identification, teachers at Grades
1 and 3 émphasized the importance of phonics, pos-
sibly to such a‘extent that they may be ignoring or
lacking awareness of the problems which can result
from emphasizing this skill at the expense of others.
The Grade 7 responses to Wotd Identification skills
— which rated all sub-skills as highly important —
raised the question as to whgther teachers do indeed
havce a balanced approach t®teaching such skills, or
whether they are less familiar With the formal
mcthods of reading instruciion; further investigation -
fs needed to clarify this problem. Grade 7 teachers, on
the other hand, regarded the-outcomes in the area of
Locating and U3ing Information as generally the most
important in the 10tal reading programme; the focus
a1 Grade 7, then, is clearly on reading fg: information. .




Written Language (Elementary). The ratings of
teachers at all three grade levels with respect to writ-
ten language showed a censistent emphasis on such
fundamentals as the selection of an appropriate topic,
cléar structure, coherence and unity, precision in the
use of words, and the use of conventional punctua-
tion. Legible handwritiffg and correct spelling were
,also strongly supported by both teachers and trustees,
especially at Grade-7- Grade 1 teachers and, to a
. lesser degree, Grade 3 teachers were not prepared to
stress the skills of written ianguage as much as their
Grade 7 colleagues. The judgements at all Jevels
stressed mechanical writing skills — punctuation,
spelling, and handwriting -~ while such skills as
content, style and grammar were generally not rated .
as highly, t

3

A knowledge of the uses of punctuation was con-
sidered .of high importance; indeed, the ability to

. demonstrate the conventional uses of punctuation
was seen as significantly more important than a
knowledge of its structure as based upon intonation
— the authors thought that equal emphasis should
be given to both the theoretical and practlcal study of
punctuation. Spelling, too, was treated in a basic way
with the student’s learmng to spéll a basic list of

.words rated superior to the development and appli-
cation of spelling principles. In handwriting, legibility
was the most important skill, although speed was the
only subskill not judged *‘important’’ er *‘essential.”

In the other areas of written language, teachers
. agreed that lcaical organization, fluency, and the
selection of an appropriate topic were the most
important elements of content, even more important
than criginality. With respect to vocabulary, :eachers
.felt that precision and variety of word choice were of
crucial importance, and'that vocabulary development
and enrichment were highly necessary goals of an °
elementary writing programme. Again, at all three
_ grade levels, teachers considered coherence and unity »
to befu ndamemai goals of elementary schoo] writing,
although an emphasis on paragraphing quite
naturally increased according to grade level. Iri
matters of grammar, teachers gave major 1mporlance
to clear structure, but failed to perceivc the impor-
tance of density of meaning — the dse of ldnguage
“Torms and structures packed with in forrn'auon —
- which, from a,developmental point of view, is an
exceﬂem measure of maturity of writing. In geperal,
these results suggest that clementary teachers may be
more concerned with matters.of form and appearance
. in writing than wuh content.b .

)
1
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Literature (Elementary). All respondents perceived
literature as a topic of importance in a language atts
curriculum, although in general, teachers did not
favgr the formal analysis of literature. Evenat Grade
7, where an increasing interest in analytical proced- °
ures was eVIdem, the number of procedures endorsecl
seemed quite limited. Primary teachers percen.red the
development of a love of literature as pnme goal, .
whereas intermediate teachers tended ¥ stress the
development of reading proficiency. Teachers
generally preferred to see a llteralure programme that
involves primarily oral activities, such as descnbmg a
character. The relative lack of emphasis on ?__'zrmng as
a means of reacting to literature in the early grades,
where-writing itself is not as important, is predict-
able, but the idea that dramatic and artisti¢ expres-
sion are \ralld means of communication in Grade 1
but less s0.in Grade 7 may be worthy of further

-

study. -

Grade 7 teachers seem to hold a somewhat more  _
utllllanan view of a literature programme than do the
primary teachers, in that they endorse to a signifi-
cantly greater degree the idea that a successful stedent
become a proficient reader and become more = . |
informed about the world around him; conversely, -
they are mgmficantly less posuwe regardmg such out:
comes as becoming more imaginative or developing
a love of literature. Teachers at all grade levels,
howsver, stressed that the prime goal of a Kterature
programme should be one of enjoyment and of
fostering a positive attitude toward reading. Trustees’
responses generally comclde wgth those of the
teachers in that both appreciation of literature and
some analysis are endorsed; however, the relatively
lower ratings given to expressive abilities related to
literature suggest that the students to know
about it and enjoy it, but . . 2% 3ncerned with
whether the students can express their ideas about it.
They ranked the development of literature skills be-
tween ‘‘important’’ and ‘‘of moderate importance’’,
ough they did'not-see the area as being as impor-
tant as readipg, writing, listening or speaking.

Ofal Communlcation (Elementary). On the whole,
there was a remarkable degree of agreement among
the teachers of all three grades as to the importance
of oral communication skills; where variation occur-
red, it was in the more complex skill areas — such as
the de\;elcbment of types and levels of speaking skills
— where more complex skills were rated more highly
at higher grade levels. Inthe area of speaking,
teachers appeared to perceive the development of




voice skills in somewhat supetficial terms by empha-

sizing enunciation rather than the more complex skills

- of voice and speech characteristics. Reactions to
matters of usage in speaking suggested that accuracy
is more importam than richness and variation in ex-
pression. Fluency and precision in speaking were
highly regarded by all respondents while the need to
dévelop variation in types and levels of speaking was
relatively poorly regarded, especially by primary
teachers. In considering the effects of speaking and
listehing behaviour, teachers focussed on the impor-

- tancg of verbal language as opposed to the influence
of ngm-verbal messages. Evaluation and application
of speech skills were given a comparatively low

.- priority, so it appears that skill application may not
be peréeived as being as 1mportam as skill develop-
ment.

In the area_of listening, teachers at the primary level
-wete highly concerned with the development of
simple discrimination of speech sounds while teachérs
at higher levels saw lesser need for such skills and
more for broader listening skills con¢emed with
comprehension of spoken messages. The responses
in the gerieral area of listening comprehension skills
suggests titat teachers feel that these skills develop in
spite of the lack of a formal programme. Trustees
rated all speaking and listening skills highly, with
simple, more conventional and informal goals being
Jated more 1mportant than the more complex and
formal obj jectives; a major difference between trus-
™ees and teachers occurred with regard to auditory
discrimination (understanding and using different
sound patterns and adjusting one’s listening to the
speaker), valued as highly important by teachers but
red as of least importance by trustees. ln general,
the objectives of speaking and listening were ranked
high, although the results also suggested that teachers
and trustees may not have a very clear knowledr~ of
some of the more complex skills necessary to this
Qarea.

. “Secondary. Teachers in Grades 8, 11, and 12 re-
sponded to lists of objectives in eight major areas

1., covering secondary school English, rating most of
them either ‘‘essential’’, ‘‘important”’ or ‘‘of
moderate importance”’. Generally, too, there was
little variation among the responses at the three grade
levels. The fostering of critical awareness (as, for
example, recognizing the techniques of logical argu-
ment and persuasiop) was deemed an important part
of the curriculum, with students being given general
exposure at the earlier grades. Teachers also agreed
on the iinportance of basic skills in rcaQiBg, listening,

- -
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and speaking, especially those most useful to the ,
“classroom experience®’ (such as following direc-
tions, and formulating and responding to, guestions),
although emphasis on formal practice in ofal work
seemed somewhat less at the senior levels.

*
-

Writing and literature form the staples of the secon-
dary programme, and the teachers were clear in ‘their
priorities for thesc areas. The emphasis in wmmg was
placed on clarity of expression — clear communica-
tion — rather than on formal grammar; as in the
elementary teachers’ responses, the secondary -
teachers perhaps stressed clarity even over content,
since creativity and originality of ideas were not
rated as highly as those ¢lements of writing dealing
with clarity. Teachers also agreed on the importance
of literature in the English programme. The goal of
refating literature to the student’s own experience was
considered most important, while formal critical
analysis was not stressed as heavily, although more
sophisticated critica) and analytical skills were
deemed more important in the higher grades. Instruc-
fion in drama and oral work in litegature received the
lowest ratings from Grade 8 and the Grade 11-12
teachers, respectively. Teachers, while indicating their
favorable response to the teaching of literature, may,
however,. be giving lower priority than desirable to
goals which help to broaden their students’ exper-
iences and to involve them more fully in literature.

Trustees’ responses tended to emphasize the basic
skills of speaking, reading, listening, and wrifing
without much discrimination between these and more
specialized abilities — most of the basic skills were
rated as ‘‘essential”” or “‘important’ by a large per-
centage of respondents; teachers tendéd to show more
discrimination among various skills and subskills. A
lesser concern of the trustees for the study of litera-
ture suggests some confusion bétween the two groups
over appropriate aims, such that it might be peces-
sary for the teaching profession to clarify its belief

in the importance of the study of literature, That the

teachers did agree among themselves on the impor-
tance of most of the objectives listed, and that they

did discriminate between degrees of high i importance,

suggests their considerable concern for the teaching
of English. However, the remarkable agreement over
the value of these objectives in al] three grade levels
also suggests, especially in dealing with literature,
that perhaps-more distinction shou/d be made
between the objectives at various levels; it would seem
that the more complex and sophlsllcaled skills of
critical or stylistic analysis which might be appro-




priate at the higher grades may not be.receiving that
emphasis. Moreover, the consistent emphasis on
relating literature to personal experience may lead to
the exclusion or de-emphasis of other literary ap-
proaches which might equall)rrmhleve the desired aim
'~ of fostering the student’s enjoymem of literature. . +_
e
Conclusion. Over 300 specifi dearabie objectives for
Language Arts/English programmes were identified .
and evaluated by teachers at seven grade levels and by
trustees. Although most of the goais were rated as at
feast “1mportant” the Survey Team had designed the
scale in degrees of importance so that fine discrimina-
tions could be made. What emerges, then, is a picture
of what teachers at these various levels feel are their
instructional priorities and, by extension, of their
_ approaches to teaching various elements of Language
Arts/English. In addition to providing an insight into
the goals which teachers'and trustees feel are impor-
tant, the responses to the list of objectives should be
of value to curriculum developers in establishing
priorities and goals at various levels. The re-statetnent
of such goals also should provide teachers themselves
with the opportunity to fe-evaluate their individual
objectives and methods. At any rate;-educators and
the public should examine — at both local and pro-
vincial levels — thexationale for their respective
emphases. “

3. . % . ‘ ) ‘ s
Instructional
Practices

Organizalion

{Teacher
Background
and
* Training

Texts and
Instructional
Materials

Classrooin
Activities

While the ranking of objectives can tell much about
how a programme is being carried out, a more ob- -
vious method is to ask directly about the method-
ology in use; the bulk-of the teacher questionnaires
was devoted to such questions as teacher background
and training, organization of the programme, texts -~
and instructional materials employed, methods of
evaluation, and the specific-activities carried on in
the classrooms. Again, instructional practices were
identified from several sources, mcludlng provincial
curriculum guides, research, the expertise ot team
members, and advice from teachers, Teachers were
asked to respond to questlons usually according to'an
““Essential’’ to “‘Of No Importance’’ scale or, in the
case of classroom activities, by providing factual
answers or subjective opinions on given statements
soncerning English/Language Arts teaching.

——

.Much significant information came out of the section

in which teachers provided details of their training ~
and their feelings about general elements of Language
Arts/English programmes.2 At the elementary lével,
for mstance, there appeared to be considerable gaps
in training: 23% of the teachers were without”

. training in the Langyage Arts, 34% without training

in English Literature, 40% without training in -
Reading. The elementary teacher’s need to be a

2 Tt must be emphasized here, as well as throughout this report,
that the responses indicate only a general picture of what
teach¢rs Lhirkk and do, one that does not apply Lo individual
persons or situations.
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generalist, required to teach in a/f areas daily, was
recognized, but it still seems that considerably more
attention must be given at pre-service and in-service
levels to the devefopment of an adeguate academic
base for Elementary Language Arts teachers. In other,
findings in this section, elementary teachers indicated
-that they atténd several workshops during the year, .
although they did not, on the average, seem to belong
to many professional organizations. Class sizes were a
major concetn since teachers felt that the reduction
of class size was the most needed improvement;
 classes of 20 or Jess, which iend themselves most
. readily to techniques of indlviduaiization, amounted
to only 17% of those surveyett, Appafently, then, a
considerable number of Jarge classes, containing
pupils of very diverse levels of ability, are taught
~ primarily by whole-class instructional methods; fur-
ther investigation should be carried out to determihe
exactly-how inhibiting a Tactor on effective teaching
such situations are. There was little indication of
. support for or actual implementation of department-
alized instruction -— that is, separate instruction of
‘subjects or subject subdiyisions — although this form
of organization, the method of secondary instruc-
. -tion, would be the prime experience of 1the student
. after legving the elementary school. Some con-
siderati®n may have to be given to integration in the
early stages of secondary education.or departmentaii-
zation in the late stages of elementary schooling in
order to facilitate a smoother transfer of students -
from elementary to secondary schooling. Finally,
elementary teachers listed their main difficulties as
excessive class size, lack of time for preparation and
* consultation, inadequate or inappropriate teacher
education, unsuitable textbooks and lack of support
and guidance in the carrying out of the programme.

Similar kinds of results wer? evident in the general
information section of the Secondary questionnaire.
Classes generally number in the upper twenties, are

held mostly in self-contained classrooms, and contain '

homogeneous groupings of studenys; usually, some
100 to 140 hours annually are allotted 10 English
lelruction. Audio-visual and other supplementary
uipment seems gencrally ayailable, and individual
teachers appear tQ have gonsiderable controi over the
texts and the nature of the English.programme. Asa
whole, secondary E'ﬁglish teachers do not belong 10 a
large number of préffessional organizations, nor do
they attend a.great number of conferences or *vork-
shops. Almost half of the secondary teachers sur-
veyed, however, indicated that they were mgmbers of
the B.C. English Teachers’ Association, an affiliation
which should make thatorganizaticdn a useful means
~ ' . "y
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of communicating information on English pro-i
grammes-and ideas to secondary 1eachers. However,
despite the high number of teachers with professional
certificates, some important gaps in training appear,
especially at the Grade 8 level. Grade 8 teachers, in -
general, have less experience and less training,

whereas they also have larger classes and a heavier’
student 10ad; moreover, a higher percentage of Grade
8 1eachers have only one or two English classes com-
pared to'a greater percentage of full-time English
teachers'in the senior grades. Almost 58% of Grade 8 *
English teachers have less than six years’.experience,
and more than a third reported no training in com-
position — yet this is the level at which the public -
might expect advanced training in composition to
begin. Many Grade 8 teachers commentes!, as well,
that they were teaching English reluctantly, having
been directed to the job or having very limited
experience. ' .
The other major area of concern is with reading.
Formal reading instruction (as well as formal instruc.
tion in speaking and listening) does not make up.a
large part of the secondary 1anguag. programme,
even though many teachers feel that reading ability
should possibly detesmine class make-up and even
promotion. All teachers considered reading skills as
among the primary aims of the cuirent programme,
and they also suggested that only specially traiped
reading teachers should do remedial work. Yet only
about one-quarter, of the secondary English teachers

have had university training in reading, and only one-

half that numbér have had remedial reading training,;
These facts suggest that secondary English teachers,
especially those of Grade 8, are not being given the
help or the training to carry out the job they are
expected todo, ° . ’

The following sections summatize tie ﬁndings ?f the
six individual questionnaire booklets.

Kindergarten. The questionnaire indicates that the
typical Kindergarten class is a heterogeneous group of
fewer than 25 children assigned o a self-contained
classroom under the gnidance of one teacher; there °
are occasional instances of multi-.ge groupings, but
most teachers opposr *his styucture on the grounds
that it inhibits the zchieveient of the unique goals of
the Kindergarten programme. These goals, in fact,
scem to be supported by the methods used in the
classrooms. Activities which stress free individdal
play and involvement with a variety of materials and
equipment were preferred over structured lessons in
specific skills. Total class participation in literature,

12




music, painting, and movement edncation was also
emphasized. The lmportance of developing readiness
for beginning readmg in Kindetgarten, not seen as an
important objective in Part I, appears to be accepted
to some degree in practice, althongh most of the
teachers felt that the Kindergarten year should not
assume the tasks of the first grade. Teachers of this
level also emphatically rejected the use of any form of
evalnation other than informal observation.

Teachers expressed concern over the size of the
classes, the need for more equipment and spacé, the
clarification of the goals of the Kindergarten in the

" total school programme, and greater access to in-
service education as ways in which the programme
could be improved. While there was a great desire
t2 keep the Kindergarten programme independent,
there was also a feeling that the class and its teacher
have often been oo isolated from the rest of the y
Elementary school. The desire for clarification of
goals and for more specific direction Suggests the
need to make the Kindergarten experience an inde-
pendent but necessary and co-ordinated part of the
-elementary school exp«;nence The emphasis on in-
‘service training, too, is derived from the feeling of
inadequate preparation and perhaps lack of exper-- -
ience. In this area, especially, figures on training
were reveahng 38% of the teachers have had no
courses in Kindergarten Education, 35% have no
conrses in Lanquage Arts, 46% have none in
Children’s Literature, and 50% have none in
'Rcading.

Reading (Eleméntary). The-dmount of time devoted
to reading instruction decreases over the grades. The
proportion of reading time devoted to word-recogni-
tion also decreases, meaning that the amount of
word-recognitiont drill time is reduced considerably.
In fact, the word- recogniuor'l programme changes
from a reading to a spelling'emphasis through the
elementary grades. The methods used to teach read-
ing, however, remain uniform except that oral read-
ing and sight word drill decline in importance whereas
reference reading and vritten book reports increase
in importance. Primary teachers make extensive use
Qf the Reading'Series guidebooks, as well as library
aks, teacher-made materials, and (in grades one
«'basal Reading-series. Few schools and/or
districts, however, seem to have developed specific
reading curricula, and teachers expressed the desire
to have a more carefully sequenced reading pro-
gramme thgt wouid allow a greater number of choices
and quantity of materials, They also stressed the
+ need for more appropriate trainingu background by
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indicating a lack of usefulness in the umversny
courses taken

In methodology, teachers indicated that questioning
is the strategy used most often for mastery and avpli-
cation of reading skills; since there is some evidence
10 indicate that the « o~ of questioning may be related
to popils’ thinking, in-service training should perhaps -
devote time to improving qnestioning methods. Other
suggestions about methods of teaching reading -
inclnded the increased use of non-consumable
teacher-prepared materials, to ease the subseguent
preparation burden of teachers, and increased use of
self-checking or peer-corrected activities, to ease the
marking burden. Teachers indicated that they most
often checked pupils’ wark the same day, often the
same period; they felt that day-to-day performance
and teacher observation were the most important
evaluation techniques. It was found that students
generally can read library books which they choose,
but often have some difficulty with materials from
other areas; mathematics texts seemed easier for
students than other subject texts, possibly becanse of
the emphasis on mathematics in the elementary pro-
gramme..By and large, teachers tend:-to organize .
their reading programmes so theY can provide extra
help for students having difficulty; however, since
students may become permanently grouped on the
basis of reading achievement, a possibly harmful
situation, such organization should be closely moni-
tored. In all, the findings are consistent with the idea
that pupils learn to read dnring the primary grades
and read to leamn for the remainder of school; also,
once word recognition skills are mastered in pnmary
levels, relatively liftle instruction is mded to main-
tain them during later school years. Hdwcver, the
need for specific reading PrOgrammes seems
apparent, especially in the ?pper levels.

Wiitten Language (Elementary). The average amount
of time allocated to wntten language, spelling, and
handwriting suggests adequate treatment. Integrated
instruction of Grade 1 made the questionnaire diffi-
cult for teachers at that level to complete, but 5
responses indicated that the majority of teachers of '
Grades 3 and 7 use separate class periods for spelling
and handwriting. In ranking the existing goals (as
opposed to ‘‘ideal” goals), teachers continued to
stress the improvement of basicskills; they offered
strong support for simple, concise, and correct
writing. Teachers would like to improve their teach-
ing irt basic areas — vocabulary, grammar, and
punctuation — if the time and the resources were at

“hand. In general, teachers i_n Grade 7 use texts and

+ ioo.
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commercially prepared materials more than teachers
at other levels; the sources of the curriculum in writ-
ten language seem to be largely the B.C. Language
Arts Cusriculum Guide (1968} apd the various text
books available for use in the classroom. Teacher-
oriented methods of evaluation, such as marking and
eonference work, seem to have priority (especially in .
the upper gradcs) over pupil-directed activities. [n
describing factors-which inhibit the teaching of writ-
ten language skills, teachers were critical of the
current cucriculum guide, of their pre-service train-
ing, of in-service teacher educauon, and of the texts
and materials available for work in composition.

Literature (Elementary). Teachers reported that they
pursue, in general, a planned but flexible literature
programme, including reading aloud to their classes

. at least three or four times a week. Libraries were
reported as having collections of books which have
adequate ranges of interest and difficulty, altheugh
little attention seemed to be given to making the
library (through the use of comfortabie furnishings or
motivatlonal displays) an inviting or stimulating place
tobein. In evaluanng classroom texts, teachers felt

—— = _that, of the six prescribed novels at the Grade 7
. level, three were uséd with soime sutcess: However,

the sole Canadian novel on the list received the
lowest rating of acceptance; several teachers also
pointed out the sexist overtones in many books availr

, able, noting that only one book on the Grade 7 list
has Temale characters in central roles, whereas the
remaining five titles afl have a male as the central
.figure. Some action in revising the list of prescribed
books seems warranted.

Teachers reported that 1heir major resources for

", literature study derive from personal experience,

“ school libraries, and their colleagues; relatively little

_ support was given to the provincial curriculum

guides, B.C.T.F. lesson aids, district instructional
material centres, and school broadcasts. Teachers feh
_ that their training was perhaps better in this area than

.. in‘'some of the other areas surveyed, but thought
‘there was still conslderable room for improvement In
pre-service and in-service training. Some diversity of
opinion occurred when they were asked about the
outcomes of thelr present programme (as opposed to
an ideal one): none of the options listed was fully
endorsed by a majority of teachers at afl grade levels.
Relatively speaking, the teachers favored the ideas
that children should become familiar with a wide
variety of literature —= shouid meet literature that will
help in the development of reading and other cogni-
tive skills and should develop the ability to become .
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discriminating readers. Very few teachers at anydevel
believed that literature should be.used to develop an
appreciatinzd‘f cultural heritage. In dealing with
activities rélated to literature, primary teachers tend-
ed to favor artistic modes of response — Hllustrating
and responding verbally to storfes — while Grade 7
teachers showed a tendency to stress the demonstra-
tion of literal understanding. The preferred form of
evaluation was again informal observation and parti-
cipaiion in discussion; primary teachers, especially,
appeared to make a distinction between a student’s
oral behaviour in making a book report and his parti-
cipation in discussion, in that the former activity is
used significantly less frequently as a basis for evalua-
tion than the latter. The means of improving the
elementary literature programme which seemed to .
receive perhaps more approval than the other areas
surveyed was that of increasing the amount of read-
ing material available. - :

Oral Communication (Elementary). Teachers saw.the
total Oral Communication programme as falling
between *‘important’’ and ‘‘essential” on the prefer-
ence scale, althotgh specific skills were often ranked
less than ““important”. Those leamning activities in

" Oral Commu nicamn mtegrated with other curri-

culum areas were given hlghem priority as weré those -~ ————
based on children’s experiences. Generally, however,
teachers saw relatively little néed for follow-up activi-
ties to provide practice and-application of skills in
Oral Communication; this result suggests that they
prefer a highly informal approach to skill develop-
ment, along with the desire for an integrated ap-
proach to the subject. The most popular sources of
the curriculum were the teacher’s own expenences

and ideas from colleagueb, while academic training
and curriculum guides h d relat \rely less'influence.
This evidence indicates the importance of locat curri-
culum development, since the area rives chiefly
from the experiences of both teachers,and children,
not just books or courses. . s

There appears to be a strong need for development or
provision of instructional materials designed to build -
‘oral communication skills a5 part of a total language _
programme. Commerciaily prepared materials
appalently recelve frequent use, and this practiee
reveals a need for prepared programmes and suggests
a need for identification and authorization of suitable
materials by provlnt:lal curriculum cq,mmtllees.
Teachers’ written com ments, on the whole, paralleled
the oplnions expressed in their objective responses.
The integrated approach to developing Speaking and
Listening skills was strongly supported, as was the

14 -




" need for modification of the curriculum either locally
or provincially. The development of more carefully
sequenced curriculum guides, with fully detailed
instructionaf activities, was seen as a good means of
improving the quality of instruction in this area.
Likewise, in pre-service training, teachers indicated a

- need for more and better courses dea! g specifically
- with Oral Commaunication.

It does seem evident that while the overall goals and
objectives are of great importance to the teachers,

_ the more specilic skills are of less importance.
Teacher comments revealed a variety of largely
informal leamming activities — such as story telling
and discussion — being gmployed in preference to
formal and structured skill development activities.
The generally higher rankings given to listening skills

as a whole suggests that teachers feela greater need to

develop receptive skills rather than expressive ones; it
would appear appropriate to make teachers aware bf
the reciprocal nature of speaking and listening and of
the need to have skills in each developed jointly.

While teachers, then, reported a high preference for
", altoralskills, they appeared to believe that their
application should be practiced through a llmned
- ""“numbcrof'behmoms-largelym formal;-conve
: and unstructured. These findings suggest that t
ers may not be knowledgeable of other more struc-
tured technigues which enable childten to practice
their developmg oral skills, Because formal pro-
grammes in oral communication are so limited, so are
good quality and valid resources in evaluation. Since
not all pupils were seen as performing at appropriate
levels of speaking and, especially, listening, teachers
appeared, however, to accept-the need for a struc-
tured developmemal programme in Oral Com-
" - munjcation.

© - Secondsfy. Enghsh teaching methods at the secon-
dary level showed considerable variety of approach,
although methods involving oral work were reported

. as being used less frequently, a result_corroborating

the opinions of teachers in Section 2 of this report
that oral responses to literature are of less impor-
tance. Too, formal work in reading and listening, as
well as in speaking, tended to rank toward the bottom
of the most frequent activities even though reading
was rankéd among the most important activities.
Reading instruction, especially, appears to be a by-
product of work in imaginative literature and non-
fiction (which itself seemed neglected at all levels),
rather than an area of specific focus demanding its

al——- —

own materials and methodologies. Non-fiction

seems somewhat neglected, perhaps because it may be
used more as a stimulus to the writing of composi-
tions than as an aspect of literature worthy of study
in itself, perhaps also due to a lack of high quality
material. Also ranking near the bottom end of the
scale was the method of involving students with
literature through visits to live performances; since
such a technique would depend upon the location of-
the school, among other factors, the low rating is not
surprising - but the importance of having students
react. to live performances (such as dramas and poetry
readings), suggest that opportunities should be made
available not only for the stodents to travel but for
the arts to come to the schools. In methods of evalua-
tion, teachers agreed with their colleagues in the
elementary schools that those methods which give the
teacher the major responsibility for determining their
students’ abilities are to be prefetred Many teachers
felt that standardized tests mxght provide reasonably
accurate assessments of student work, but agreed that
‘the major type of evaiuauon should involve teacher
observation and teacher-made tests. -

A large part of the secondary questionnaire was .
- designed to gather opinion on the prescribed texts and

‘currictlum guides now in use. THeé responsés indi-

cating successful and unsuccessful use of specific texts
should prov:de useful information to curricelum-
tevision committees as well as to new or inexper-
ienced teachers. The majér’demand at all three grade
levels was for good texts for,writing and language;
teachers at the senipr levels, especially, gave high
priority to the need for textbooks more suited to
instructional needs. There was considerable diver-

gence of opinion over the effectiveness of the literary ~

texts: some were regarded very favorably, but several
were unuséd. Moreover, it appears that the actual
range of texts-is somewhat limited, both in content
and style; indeed, many of the most popular novels,
for instance, tend toward the first-person or confes-
sionat kind of fiction, which, although they would

“facilitate-the-goal-of refating literature to the stu-

dent’s own experience and environment, may not
develop the great range of possibilities inherent in
reading for enjoyment

Like teachets at other levels, the secondary {espon-
dents had little praise for the curriculum guldes

These could, however, be an important in-service tool
given the fact that they are widely distributed and
read. The teachers gave a relatively high ratifig to the
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¢ listing of objectives in the guides — a response sug-
gestive of their own discrimination reported in
Section 2 ~ but indicated a desire for more specific
. suggcsuons about methods of attaining those objec-
. tives:. how to teach, not what to teach for. Such
. Tevisions, which might well include space devoted to
giving more details about prescribed texts, were
among the suggestions teachers made concerning
"improvement of the programme. Other suggestions
- foflow the patterns of the elementary levels: reduction
of class size and more time for preparation and
grading. Teachérs were also dissatisifed with their
pre-service training, although there was no break- ~
down as to when that training occurred. It seems evi-
dent that the university teaining programme should
be reviewed, and that any changes should certainly
include specific training in reading, speaking, writing,
- and listoening skills instruction.
Conclysion. '
This section of the Report suggests that B.C. teachers
use a wide variety of methods in the teaching of
" Language Arts/English, and that these methods
generally relate to what the teachers see as the major
objectives of the programme. The information also
_provides an indication of what is going on in the
——-classmomsAmemraLwaxmLmum,deMuld M
provide assistance to cutriculum developers'as well as
-t0 teachers-themselves ‘as they seek ways to make their
- teaching more varied and ef fective. The evaluation of
- materials, including provincial curnculum guides,
. should also be of considerable use in revising pre-
scribed text lists and-the guides themselves; the lack
" of effective language texts and materials at almost alt
Jevels is perbaps the most evident weakness in current
programmes. The results, t0o, of the general back-
ground survey, s well as the dissatisfaction expresml
by the teachers themselves, with regard to pre-service
; umvcrsily training ~ which shows apparent inade-
quacles and unhappiness at all levels — requires that_
universities should continue to re-evaluate their pro-
grammes to ensure that prospeclwe teachers not only
-Teceive appropriate training in the contentand _
methods of their specialized fields, but that they have
an adequate background in basic skllls instruction:
reading, writing, speaking, and listening.
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—-item banks-were-examined; including theU'S.

Té_st Results

The second phase of LANGUAGE: B.C. was con-
ducted in January 1976: a study of pupil perform-
ance in selected areas of the Language Arts Pro-
gramme. Financial limitations meant that only certain
.parts of the programme could be surveyed, although
like the entire LANGUAGE: B.C. project, the assess-
ment would serve as a pilot for more extensive sur-
veys, The areas chosen were reading at Grade/Year
4 and composition at Grades/Years 8 and 12, so as
to-focus on a transition year in the etementary exper-
. ience and on writing at the end of the elementary and
secondary programmes. Plans are now underway to
assess reading in Grades 8 and 12 during the 1976-77
school year. Basing questions on the important objec-
" tives identified in the questionnaire, the Survey Team,
in cojlaboration with the Management Committee,
designed tests to be administered in the schools by
.. classroom teachers. The composition test was adméni-
“" stered to a provincial sample of grade 8 and 12 stu-
dents whereas virtually every grade 4 student in the
. province participated in the reading assessment. Each
school district was given the opportunity to request a
summary of the grade 4 reading scores for the dis-
trict; in view of the sampling procedures used in
grades 8 and 12, only province-wide composition
results . ere to be reported. The results were then
analyzed and compared with responses to the ques- ©

———tionnaire-about goalsand instructional practices; in

addition, throagh use of background information
_ provided by smdents, an attempt was made {o
“identify othér variables which might afféct student
performance in these areas. The following discussion
summarizes Part 111 of the main Report, provincial
test resilts in reading and composition. -

READING: GRADE/YEAR 4 -

Drawitig'on the Grade 3 teachers’ responses toin-
structional goals, especially those reading goals and

- objectives rated as essentialy important, or of moder-
ate importance for pupils completing Year 3, the
Survey Team and the Management Committee co-
operated in the selection and development of suitable
test items for the reading assessment. Several test

studies conducted in ¢l assrdoms in Victoria an:i
Prince Rupert provided useful revisiors befofe the
final booklets were printed. The reading test was

. based on three domains, or general categories used

for grouping related objectives: Word Identification,
Comprehension of Prose Materials, and Compre-
hension of Functional Materials. Each of these do-
ma:ns was specified by a number of objectives
(specific learning outcomes). Finally, each objective

" was méasured by a number of test items distributed

between the two test booklets. In January, 1976, each
Grade/Year 4 pupil in B.C. completed one of the two
booklets. Classroom teachers conducted all phases of
the test. Ninety minutes were allocated for all actviti-
ties, including 40 minutes for completion of the test
itself — in most cases, however, less than one-half
that time was required. A total of 34,626 children
were involved — 94% of the entire popula%ion in
B.C. at that lev;.l

All tests were returned to the B.C. Department of
Education Learning Assessment Branch for scoring.
No attempt.was made to compare B.C. students with
students living elsewhere or at another time, because
of insufficient data. Instead, the problem was to
determine how well children could perform on a
representative set of reading tasks and then'consider
whether that performance is accéptable to members
of the profession and the public. Accordingly, in
early May, 1976, an interpretive panel of individuals
met in Kamloops to review the results of the reading
assessment.? This group of nine experienced teachers,
a professor of reading education, and a parent was
provided with outlines of the assessment project and
asked to define a satisfactory or acceptable range of
performance for each objective. Before seeing any
test results, the panel considered the test questions
that were used to measute each objective and then
determined the range of performance that they would
find acceptable for the objective. If, for example, a
range of 75-00% correct was defined as acceptable,
then a score of /ess than 75% would be indicative of a

weakness, and the teacher would take corrective

- National Assessment of Educational Progress, the
Instructional Objectives Exchange, and the Objectives
and Items Co-operative. ltems selected from these
sources were appropriately modified and in those
areas where items were unavailable, new test items
were developed by the Survey Team and teacher
consultants.

Ytems were grouped into two test booklets to reduce
the amount of test time ¥equired for each pupil;-trial

action with any student correctly answering fewer
than 75% of the questions. A score of above 90%, on
the other hand, would represent a definite strength

3 Itis important to note several limitations of the use of such 8
panel. Most important among tifese are the subjéctive nature of
the opinions, the lack of representativeness of the group, and the

. illusion of precision created by assigning namerical values to the

~ranges of acceptable performance. The comparison between
actual restlis and these intervals must be viewed with caution, *

ray since another group might interpret the data differently.
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“ TABLE ]
1976 PROVINCIAL READING ASSESSMENT
PERFORMANCE OF GRADE/YEAR FOUR STUDENTS

Key:
_ Domain Pert‘ormance ——
" Objective Performance T — ]

Range of Satisfactory Performance _
as defined by panel :

) * -, Average Score 0
iy (% correct)

DOMAINT — WORD IDEN‘I‘IFICATION - 730
Obiective S
Recognizing high frequency words 98.5
Using Phonic skills (e.g. words that thyme,

- vowel sounds) ] 74.6,
Using structural analysis (e.g. prefi xes, - "
suffixes, roo1 words) . 61.0
Usmg context to deterraine meamng ofa
word in a sentence ’ -~ F4.1
Using a dicfionary (e.g. knowledge of alpha-
betical order; guide words) 56.9

: DOMAINZ - COMPREHENSION OF' PROSE ~ .
MATERIALS 69.0 -
Obijective ) )
Idemﬁylng main idea in a paragraph 72.8

ldentifying important details = 73:9_.-

* Determining sequence of events T AR

», Applying fogical reasoning skills . 70.2
& Determining the purpose for readlng a.’ ) _
passage i 612

DOMAIN 3 — COMPREHENSION OF
H FUNCTIONAL MATERIALS 70.8
Objectlve
& [ocating information (e.g. using tables of
contents) 7.8

> .

. l.lgcl'crstanding signs 81.5

* Understanding road maps 59.8

» Ljnderstanding prodict labels ™

~® Understanding arithmetic story problems




in that skill area. When consenus had been reached
on all of the objectives.in a particular domain, the
actual provincial résults were distributed to the panel
and compared with the defined ranges of acceptable
performance. Separate district reports on the reading
test have been sent upon request to individual school
districts who are being encouraged to organize similar
panels an and to repeat this interpretative process at the
7T Tlocal level. i
" Table 1 provides the average scores for the ~
grade/year 4 population given-in percentage figures
of correct scores. The bar graph indicates actual
student performance for each objective which was
determined by computing the average percentage of
correct responses to the test items used to measure
that objective. The range of satisfactory performance
set by the panel for each objective is illustrated by a
box. The domain score represents an averaging of ail
objective scores in the domain; no attefipt was made
to determine the range of sausfactory performance
for the domaln as a whole.

In the area of Word Identifi Identification (Domain-1),a— —
1ig$s was noted with dictionary skills; in parti-

cu!ar,‘ students seemed to experience difficulties with

‘diacritical markings and the use of guide words.

Aside from this weakness, however, the panel was ™

satisfied with the overall performance in the domain

of Word Identification. That is, in general, students

appear to be acquiring a basic vocabulary; they can

use common phonetic skills; they understand parts of

words; they appear to be ablc to determine the mean-

.. Ingof.an unknown word in a sentence.

Student performanoc in the other two doma:ns was
also deemed satisfactory. The typical student in Bri-
tish Columbia apparently can read and understand
prose materials at an acceptable 1ével of proficiency:
Overall, students can identify the main idea in a para-
graph; they can relate important details in a para-
graph; they ¢an determine sequence of events; they
can apply logical reasoning skifls. In Domain 111,
children at this levél can satisfactorily use such skills
as locafu information; understanding Signs, road
d

maps gnd product labels; and understanding arithme-
tic proplems.

The panel cautioned, however, that while they were
_ satisfied with the average scores of the province, the
resuits do not niea t every student is performing
at an acceptable level, It was recommended that
schools and individual teachers continue to monitor
the progress of individucl students.
e :

Student Characteristlcs

A second part of the assessment attempted to define
some student characteristics which might be related

to performance in readirig. Although the individual
test booklets were completed anonymously, students -
did fill in an information sheet which allowed the
booklets to be analyzed in terms of the following
variables: sex, age, number of schools attended, num-
ber of hours of television watched, period oFresi-
dence in Canada, and lansuage background N

The researchers, however, pointed out that a per- \
ceived relal_ionship between Performance and a given
characteristic does not imply cause and effect. For
example, if results-show that students who have
attended a large number of schools score lower than
those who attended fewer schools, these do not imply
that the mere transfer from school to schodlcauses
student performance to be low. The lowered per-
formance may be due to conditions other than the
one being examined, or through some combination of
related-factors. - .

-~Many of the significant differences among various

groups were to be expected. Scores according to sex,. °
for instance, indicated that in almost all skill areas
measured, the performance of girls exceeded that of,
the boys: the only exceptions were in dictionary skills,
and reading signs and road maps. Previous studies -
(such as the U.S. National Assessment Program) have
3lso shown that girls at this agelevel do out-perform
boys in reading skills, although the reasons are not
entirely clear. Likewise, when the papers were
analyzed according to age differences, the'results
showed that younger stiidents (less than 9 years of

. age)-but-performed older students.(over 9). This
steming inconsistency may be due to personal and
.. fducgtional characteristics of the students: the
younger group, (approximately 1.7% of the total
* sample) may. be the.chﬂdten.occasaonally—ahead-o
" their 'zrade levels, while the over nine students (some
17.6% of the total) may include those who have.

_ learning difficulties and have repeated a grade.

Student performance decreased consistently with an
increase in the aumber of schools attended; this find-

ing seems to corroborate the experiences-and opinions ~
of teachers with regard to the negative relationship
between frequent moves and the quality of student
performance. More than oneé-half of the students in

the sample have changed schools in the-first 3 grades,
with over one-quarter attending three or more -

schools, a statistie which suggests that relatively large
numbers of children in elementary schools reguire

15




special consideration because of mobility-related
‘ influences bearing upon them. Dramatic, though
expected, shifts ini performance also accompanied
changes in the variables concerned with ptace of birth
¢Canadian/Non-Canadian} and language spoken at
home. Students born in Canada who did not speak
another language before going to school and who -
now speak only English at home showed thehighest
performance, cxceedmg significantly in all cases the
. average performance in the province. Theirsscores
were closely followed by those of English-speaking
students not born in Canada. Students not born in
Canada, able to speak another language before going
"to school, and who speak dnother language besides
English at home, on the whole, scored significantly

. lower than the average for the province, however, the _

longer the students have resided in the cou ntry, the _
closer their scores were to the provincial average:
Although other factors, such as self-esteem. and socio-
economic variables associated with place of birth and
use of English in the home may also affect reading
performance, it does appear, as might be expected,
that children most farmlrar with the English lan-
-guage and Canadian customs are the most profi cient
readers of English. These results do suggest, how-
ever, that those students who are new to Canada
_and its culture require special-help and considera-
tion. = - -

Imeresuﬁg results also came from the data concerning
the relationshlp between hours of television watched
and performance on the test. There was generally a
higher level of performance in reading with a
reported inerédse in television watched up to two
hours per day, then a slow decrease to the four or
‘more hours per day category; however, at this highest
- level ©f watching, student performance was still equal
to or higher than performance in the No Television

: category. Apparently, then, the act of watching tele-

vision may not interfere with development of reading
skills, as has been often suggested. This finding may
be due to the increased interests generated by tele- -
. vision apd subsequent reading about these interests, .
or, it may gome about as a'result of a broadened
informational and linguistic basis developed by the
child as a result of watching television. Also, there
. may beno direct cause and effect relauonshlp:
. children, for example, who have time to watch tele-
vision may also have much time for reading. But
because of the somewhat unexpected pattern, the
_ relationship between television and skill development
.inreading and other areas of the language arts _
deserves further examination.

-a'representative and typical sample of
grades 8 and 12, The test.was to be an essay of several .

It was noted that over-50% of the Grade 4 students
reported that they watch three or more hours of tele- -
vision on school days equal to at least half of the
time they spend in school; only a very small propor-
tion (about 3%%) watch no television. Clearly, research
should be conducted into the effects of television
upon students’ intellectual and skill development and
into the ways in-which this medium could be best
employed for educational purposes, B

In comparing the results of the Reading Assessment
with the teachers’ statements of goals ang their
methods of teaching (Partsd and 11 of the main
Report), it was found that teachers appeared to be
meeting their curriculum goals in reading instruction.
The performances of the students, judged as accept-
able by the panel, suggest that there is an effective
programme of instruction at the primary levelin all
but the area of dictionary skills. Even this deficiency |
may be a result of the relative newness of this skill;
area in the experience of Grade/Year 4 students ’The
fact of adequate performaric by the students overall,
hOwever, does not mean that all students at this lcvel
in all parts of the province are performing rcadr ng
tasks at a satisfactory level. Students experiencing
learning difficulties must continue to be identified
and aided to reach their individual potentials.
Composition: Gude/ Year8 and 12

Considerable time was spent in trying to design a test
that would accurately assess basic writing skills from
alldems from

paragraphs’ léngth which wouldmeasurg five specific
skill areas (ideas, organization, sentence usage;—..____

vocabulary and mechanics); would use an expository

mode that would reveal the students’ abilities to -
amplify, explain, and reason; and would use an -
identical topig to.allow for comparisons to be drawn
within and between the two groups. After test runs at

.schools in Saanich, Castlegar, Burnaby and Rich-

meond, a final paper was set and the method of
administration determnined. Random samples were _
drawn from across the province, and a survey book-
let, containing the topic, paper for writing, and an
information sheet, was provided for each student -
whose anonymity, however, was preserved,

The compositions were to be written during a 90- - _
minute period; which would include the following
activities: explanation (10 minutes), pre-writing dis-
cussion (20 minutes), writing tirhe (50 minutes), and

- answering the general information section (10

20

-
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minutes). Teachers were asked to us¢ the pre-writing
discussion as a means of generating ideas and opin-
ions in a general way rather than attempting to focus

" on the specific topic; guidelines and suggestions for

the procedure were presented in the instructions. It
was felt that such time, a normal part of most school
writing assignments, would put the students more at
their ease and allow them to exhibit their typical
skills. The directions for both grade levels were;
“*You are to write a composition (a piece of writing
several paragraphs long) in which you tell about the
most interesting or exciting thing that you have seen,

- heard, read, or imagiped in the past few years. You

should give reasons and specific examples that will

" help the'reader to understand your topic.’’ The

assessment was administered during the week of
January 5-9, 1976, to 1,870 students in 76 English 8

- classes and 1,826 students in 74 English 12 classes.

L

<. list, and the student

m\d?nons for cha?ges. .
1 3 ‘-.
————-—Sever lefths‘ we?e made to maintain consistency

Durmg the planmng stage, the Survey Team and the
_Management Committee deueloped an instrument

which was designed to provide objective results from
the essentially subjective procedure of evaluating a

_written essay, Finally, after six major revisions, a

‘marking checklist was devised to identify the five
specific writing skitls. Each of the major areas in-
cluded one or more ¢entral questions requiring a

“yes-no” response, usually as to the skill’s ef fective-
ness or acceptability. Finally, each area listed a num-
ber of problems or sub-skills which mlght occur in the
essay, to be ticked off as required.

The student compositions were marked by a group of
35 experienced English teachers, with a varied range
of age, experience, and geographic locauon, who had
been selected by the Department of Education. They
met during the week of February 16-20; 1976, to do
the marking. Before then, they had been 5upplied
with copies of the Checklist, a summary of the
criteria to be applied, and sample student composi-
tions. The scssmn opened with a morming period
spent dlscussmg the Checklist and the criteria,
followed by the marking and discussion of three

" samiple papers The actual grading began that after-
noon and went on for three more days. The final day
was spent in dlscussqtg the methods used, the Check-
r5, and in making recom-

among m \a

ers, including sessions devoted to com-
mon markihg.of single papers, papers which were
duplicated and led through the markers in a
random manﬁ, conslam discussion of stan-

\

.
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dards. A random sub-sample of papers was re-cycled

as acheck 1 marker consistency. The statistical
results were somewhat disappointing in consistency at
the levels of overall evaluation and sub-skill cate-
gories, but results for the thirteen questions in the
five basic areas which required *‘ yes-no” responses
on the parts of the markers were considered, on the
whole, acceptable. Several reasons were advanced for
inconsistencies between papers that were marked
twice, including the complexity of the Checklist, un-
famlhamy with its use, difficulties of constant mark-
ing over along stretch of time, and differences in
individual standards, in addition, of course, to the
essentiatly subjective nature of marking written work
in general. The Survey Team and the Management
Committee felt, then, that the results for the thirteen
questions would provide a good picture of student
performance in writing at the two grade levels,

Tables 2 and 3 provide the percentages of *‘yes”’

respofises to the thirteen basic statements in the five

major-areas of composition. (In other words, the bar
graphs indicate the percentage of papers judged to be

acceptable by the respective marking teams.)

“* Acceptable' levels of performance were discussed

in depth by the teachers, but were determined by each

individuat according to his'or her experience at the
grade level at which the paper was being marked.
Levels of ““sophistication’” were used to identify
papers which revealed an above-average use-of
sentence patterns and vocabulary, including pre-
cision, variation of interest, and effective and unusual
phrasings and word choices; the comparatively low
scores might be gxpected, although the improvement
in percentages from Grade 8 to Grade 12 could be
considered encouraging, since students were
apparently leaming more than just
stantiation’’ (in section 2) refers to the use of appro-
priate or convincing examples to support or illustrate
ideas.

. * *
Teachers felt, in their subjective comments on the

essays, that the resulis were generally what might be
expected at the respective grade jevels. Int most areas,
at Jeast half and usually more of the students appear-
¢d to have mastered basic skills. The fact that over .
two-thirds of the papers at both grade levels were
deemed to have a developed argument of thesis seems
encouraging, although the nature of the topic may
have contributed to that high ranking, since it sug-
gested a thesis by asking for a discussion of some-
thing interesting or exciting. (That the area of clear
organizational pattern was rated lower than that of
developed argument also raises questions about the

ic skills. **Sub- .,




' TABLE2
1976 ASSESSMENT OF WRITTEN COMPOSITION
Performance of Grade 8 students
as Judged by a Grade 8 Marking Team
Percenmtage! of Papers meetmg
Markers' standards
0 20 40 60 80 100

1 1

L. IDEAS
Essay has a developed argument or thms : [

* 2. QRGANIZATION
Essay shows a clear organizational paitern.

Appropridic substantiation is evident. .
Individual paragraphis are well developed,

1. SENTENCE USAGE
Sentence structure |s acceprable.

- Scmcnces are cIear
§cntcnc¢s - ape sophisticated.

4, VOCABULARY
vocatulary is acceprable.

vocabulary is sophisticated.

5. MECHANICS :

Spelling is accepiable.
Punciuation is asceplable.
- Capitalization js acceplahle.
Handwiiting is acceptable. 85%

-

_ S ws 3
1976 ASSESSMENT OF WRITTEN COMPOSITION
Pesformance of Grade 12 students
as Judged by 2 Grade 12 Marking Team -
Petcentage ! of Papers meeting
’ Markers’ standards
020 4

1. IDEAS
Essay has adeveloped argument or thesis.  $0% I

2, ORGANIZATION
Essay shows a ¢lcar organizational pattern.  65%% -

Appropriate subsianiiatlon is cvident. 71%
1ndividual paragraphs arc wefl developed.  54%

3. SENTENCE USAGE
Seatence structure is aoceptable. 61%,

. Sentences arc clear. galx
Sentences are saPhisticared. . L 2%

4. VOCABULARY
Vocabulary is acccptahte 81%

. Vocabulary Is sophm:calcd 2%

"5, MECHANICS . - o
Spelling is acceprable. 69% '

Punciuation is agceptable. 6%
’ Capitalization is acceptabl. 8%

. l-{andwritms is acceprable. 9% .; ‘

1 Sec Part L of the Main chort for informalion on lhe slandard
eftor and marker consisienty associaled with these figures.
7 {

ERIC__ - 20
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high incidence of a developed thesis.) The students in
both grades demonstrated acceptable vocabulary (in
75-80% of the papers), as well as acceptable capi-
talization and handwriting {(in 75-90% of the papers);
these achievements suggest that students have
received a good grounding in these basic areas in the
elementary grades, and further that vocabulary
commues to develop throughout the secondary school

“years.
The Grade 8 results seem especially promising in that
so many of the students (about half) were able to deal
with an expository topic by maintaining a developed
argument, showing a clear organization and provid-
-ing appropriate examples. Since Grade 8 students
might not be expected to exhibit such skills, normally
associated with Jonger papers, the results appear
.encouraging. For this reason, too, the relatively Tow
score on developed {(expository) paragraphs could be’
considered as of little importance at this level. What
the other scores show is that instruction should focus
on sentences, both in clarity and structure, with spec-
-ial attention being paid to fused sentences, subordina-
uon/oo-ordmauon, and end punctuauon Expressing
ideas in clear sentences should be the prime objective
of composuson at the Grade 8 level. Attention to
spelling instruction might also be stressed, in the
curriculum — especially since spelling errors are
clearly obvlous to most readers

Grade 12 pa'pers show the same kinds of strengths —
vocabulary, capitalization, handwriting — along with
general improvement {even allowing for higher stan-
.dards) in most of the other areas. Lack of clarity and °
coherence is still the most evident weakness, but here
the problem occurs at the advanced stage of the para-
graph and the entire essay. Although sentence struc-
ture has apparently improved, problems with fused
sentences and subordination/ co-ordination still
remain; punctuation errors, however, have become
mainly internal as the sentences become more
complex. Paragraph development is the lowest of the
. major skill areas, however, with only slightly more
than half the papers being judged acceptable. The
major problems identified again have to do with
clarity and coherence: transitions and logical
development. Work on spellmg could also be con-
tinued, again for the reason memloned above,
Each group of papers was marked according to stan-
dards for the respective grade level. However, 400 of
the Grade 8 papers were distributed randomly among
the Grade 12 markers to be evaluated according to -

23

Grade 12 standards. {No distinction was made be-
tween the two sets of papers.) This procedure, Besides
providing a useful constant. indicated that clearly
different standards are imposed at the two levels,
since the grade 8 marks were consistently lower than
the Grade 12 papers. The results imply that students
continue to meet and even to improve upon those
changing standards throughout ¢heir secondary
school years. Indeed over half the Grade 8 papers met
Grade 12 standards of acceptability in the areas of
developed argument, substantiation, and sentence
structure: this achisvement suggests that students
throughout the middle secondary years may weli be
capable of morz sophisticated and more intensive
work in composition. The high levels of acceptability
for handwriting and capitalization also confirm that _
these skills probably need not be stressed in the secon-
dary grades. -

Student Chmctenstics T :

AS in the reading asseSSment, SCores were analyzed
according to various student characteristics, The
results, however, were far less clear, although the
superiority of females and younger students remained
constant. At the Grade 8 level, females scored higher

s

~ than males in all 13-areas; the difference in percent

“'yes’” scores between the two groups was usually
about 10, At the Grade 12 level, females scored,
higher in all but three areas: developed argument,
appropriate substantiation and sophisticated vocabu-
lary, And at both grade levels the younger students,
which included the norm for that grade level {8-13 as -
against.14-16 for Grade 8; 14-17 as against 18 and
above at Grade 12), clearly outperformed the older,
students in every area.
Al the Grade 8 level there also seemed to be some
possibility of connection between televidion viewing
and achievement in writing. Those students who  , °:
reported watching an hour or less of televisionona
school night scored higher than those.students who
watched 4 hours or more per night in five areas: clear
sentences, sophlsticated sentence. structure, acceptable
vocabulary, sophisticated vocabulary and acceptable
spelling. The results on the other objectives, except
for developed argument and handwriting, followed *
the same pattern, although the differences were'not
stausucally significant. In any event, there are
apparently some differences between a minimum
amount of television viewing (one hour or less) and
an extreme amount {four hours or more). Perhaps it
should be noted that 36% of Grade 8 students indi-

- v
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caled that they watched four hours or more per
night.

In Grade 12, the results followed the same general

. pattern, excep! in the areas of developed argument,
capitalization, and handwriting. In general, those
students who indicated that they spént an hour or less
watching television displayed better writing skills
than those who watched<for four or more hours,

. although in this case the fatter group represented only
nine per cent of the sample. For the record, the view-
ing time at the senior grade is considérably fess than it
is at the Grade 8 level, with 26% reporting three or

" - more hours of viewing compared to the 61% of

. Grade 8 students listing three or more hours pér day.

The remainder of the reporting categories produced
only very scattered-significant differences. For
example, Grade 8 students who had attended fewer
schools were more frequently judged to have accept-
able capitalization skills than those who had attended
seven of more schools, Likewise, students born in

o Canada had clearer sentences than those born else-

wheére (at both grade levels). With these exceptions,
there were no significant differences accordmg to the
number of schools attended or to birth in Canada.
Those Grade 8 students from solely Anglophone
homes displayed no difference from those who came
from homes where another language is spoken. In

" ‘Grade 12¢ students coming from homes where only

English is spoken scored higher in appropriate sub-
stantiation and clear sentences. There were no differ-
ences between those students who read a language
other than French or English, except in the case of
"handwriting at the Grade 8 level.

Perhaps more su rpnslng was lhe lack of differenccs
found among the five variables associated with place
of birth and language spoken, although in‘two of the
groups the sample sizes were so small as to make
meaning ful results impossible to obtain. Further
study of these issues may be warranted, but these
results should not be regarded as being meaningful in
either a positive or negative sense — that is, that
differences did not show up here does ot necessarily
mean that there are no differences.

Obviously, t0o, the methods of teaching affect student
performances, but again it is difficult to assign a
clear cause and effect rclationshlp between the two.
The goals of writing preferred by feachers — stressing
clarity and mechanics — appear to be being partially

" met, at least. The most important goals mcluded

o

a
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clarity and precision, vocabulary, grammatical writ-
ing, and spelling. The overall performance suggest
that capitalization, handwriting, and vocabulary are
being learned (or, indeed, have been fairly well esta-
blished by Grade 8). Problems of clarity do persist,
however, with half the Grade 8 papers being rated as
having unacceptable sentences; by Grade 12, though,
almost three-quarters of the papers were rated accept-
able in terms of clear sentences. But by this level the
major difficulty has become paragraph developmem,
a more complex level of coherence.

Section 3 of this report indicated some problems in
the training of teachers, as well as considerable dis-
satisfaction with and non-use of language texts at all

- “levels. Additional questions concerning methods of

instraction in composition eficited the following
information: that between 60 and 69% of the teachers
assign from ten to thirty essays per year, of at least
one t{p two pages or more; that composition is
generally integrated with other elements of the Eng-
lish programme; that {ormal grammar instruction is *
not an important and constant concern; and that
techniques of instruction in grades 8, 11 and 12 are
much the same.

N
D&cpile'ihe variety of methods apparently usad, there
appeared to be somé techniques or approaches that
were undervalued. Many composition experts believe
that in order to fearn to write well the student nust
write reguiarly; many also content that the writing

should be critically4_commentéd upon. While teachers at

both grade levels seem to assign a considerable num-
ber of compositions, more than half the students
write only-one piece every two or three weeks. Yet
weekly assignments, even at the Grade 12 level where
emphasis could be placed upon fully-developed para-

- graphs, miglyg provide sufficient practice. However,

if teachers are to increase the amount of writing
practice given their students, they must also (con-
sulenng the number of students they meet) be given
sufficient time to mark those assignments. Ceftainly,
too, more time should be devoted to pre-writing and
post—wmmg discussions of student writing, since any
writing assignment, if it is to be méaningful {o the
student, must include both considerable preparation
and subsequent discussion of general strengths and
weaknesses Such methods might be expected to rank
much higher in frequency. In addition, the process of
writing itself might be more often treated as a skill
complete in itself; formal lessons could be devoted to

4 “Critically" should not be 1aken to mean “nepatively™, since
both positive and negative comments are essential.,

"
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the process and results of composition, wnhout con-

* sidering it as an adjunct 1o reading and/or literary
analysis. Given the general performances on the writ-
ing, formal grammatical instruction (in thé manner of
““prescriptive’” grammar lessons and exercises) hardly
seems warranted, atthough some grammatical or
rhetorical attention shoutd probably be paid to ele-
ments of sentence structure and punctuation at all
grade levels. Otherwise, the variety of methods used
and the number of additional techniques suggested all
indicate that secondary teachers show considerable
concern for the teaching of clear and effective
writing...

Conclusion. The two assessments show that student
sreading at Grade 4 is genérally acceptable to an inter-
pretive panel, and that student writing at Grades 8
and 12 is-generally acceptable to experienced E-glish
teachers at those levels, although some aspects of the
writing, especially, may be Jess satis fac;ory While the
Tesults are average results across the province, and
cannot apply to any individual student, they never-
theless present a picture of whab the students are
doing at those levels and what steps might be taken to

. improve instruction i areas of apparent weakness or
those which may have bé*n\rated ‘acceptable in this

~ study but which local groups may still wish to stress.
The assessments are, in fact, tests which should pro-
vide useful guides to curriculum developers at all
levels as well as to teachers themselves as they plan
their mdwldual programmes. In addition it becomes
clear that theteachers, for the most part, are teaching
toward the goals which they perceive as being most
important. Hence any modifications in student per-
formances which may be reqmred by the public

% should also include a full discussion with teachers in
Qrder to agree on appropriate godls” The results also

. suggest several directions for research into variables
affecting student performance, most notably in the
apparent relationship between television viewing and
reading and writing performance. Finally, the writing
assessment initiated the development of a marking
checklist which many teachers have found extremely
useful"and which should be refined not only as an
instrument: for mass marking but also for individual
marking to provide students as well as the general
public with useful diagnostic information.

-

z@onclusidn

LANGUAGE: B.C. has investigated the provincial
school  systensy’s handling of Language Arts and pro-
vided a picture of the slrensths and weaknesses of
these critical aspccts of provinciai leammg pro-
grammes: indications of the organization of typical
pr grammes and classes, as well as of average teach-
ing goals and methods at seven of the thirteen grade
levels. In addition, of’course, the study has provided
a diagnostic assessMent of the current reading and
writing skills of students at three grade levels across
the province. Student achievement was found to be
generally satisfactory but some areas of weakness
were also revealed. It becomes evident that teachers,
by and large, have a good idea of their primary objec-
tives and that they incorporate appropriate methods
into their classroom activities to achieve those objec-
tives. It is eqnally clear that many factors are per-
ceived as inhibiting effective Language Arts/English
programmes, among them, class size and pupil load,
teacher training. and background, lack of time for
preparation and irdividual instruction, inadequate
texts and materials. Certainly, resources — financial
and prafessional — should be allocated, or re-allo-
cated, to resolve some of these major problems.

Specifically, each of the sixteen chapters of the main
Report contains a series of suggestions and recom-
mendations designed to indicate ways in which exist-
ing practices might be modified in order that desired
learning outcomes might be achiéved more efficiently
and effectively. These recommendatlons, over a hun-
dred of them, are summarized in Section 6 of this
report, Dlrected toward all segments of the educa-
tional community — including local and provincial
curriculum and programme developers, classroom
teachers, planners of university and in-service train-
ing, trustees, and the lay public — these recom- _
mendations range from general suggestions, such as
<ontinuing discussions between various groups to
determine appropriate goals for student achievement,
to specific methods of chdnging classroom activities,
such as the regularization of observation checklists in
Kin dergarten or the assignment of more written com-
positions at the secondary level. Among the important
recommendations common to severa] chapters were
the needs to mvesugate the influences of large class
size, to provide sufficient academic bases for new
teachers (mclucﬂng extensive work, espemallys n .
reading and writing skills in struction), to incorporate
more formal work in oral communication (speakmg
and listening skitls) into the curriculum, a-1d to revise
provincial &urriculum guides 50 as to make them

more usefut tools for teachers. In addition, the
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recommegdattons suggest ways.in which the total
Report itself should be made available to the profes-
sion and the public in order both to provide further
" -information and to stimulate discussion.

The study also provides information that carries
beyond the schpols themselves. Most evident is the
need for teacher training institutions to constantly
re-evaluate their prograihmes to ensure that future
teachers are receiving the background knowledge —
academic, theoretica!, and practical + that will be
most useful and i important to them in the field. The
need for continuing education is agiparent as well:
contlnmng’{vorkshops and, perhaps most important,
the continuing interchange of ideas between educa-
tors at all levels and between the'professian and the
public. The data of the survey, and the questions it
. raises, also offer opportunitics for further research in
-~ many areas of the Language Arts,— research that will
lead to further modifications in th~ educative process.
Finally, as a pilot study, LANGUAGE: B.C. has
demonstrated the possibilities of a large-scale assess-
_ment programme: the development of questionnatres,
the assegsment of achievement, the interpretation of
results, the writing of the reports, and the constant
interchange between teachers at all levels and the
public have provided insight into the nature of pro-
ducing such a survey; those experiences should make
the designing and administering of future projects
easier and more effective,

.. In these achievements, then, LANGUAGE: B.C. has
fulfilled its major functions..But it remains only a
beginning. Its data must be used, its information -
passed on, its recommendations implemented. In
these ways, and through the co-operation of
educators, stutlents, and public — all teachers and
ledmers — can the educational system be modified
and improved. - -

-

Al

Summary of

Recommendations

The authors of the main Report made over 1.10
recommendations of both specific and general natures
in the “Interpretatlons and Implications”’ sections of
the respective chapters These' recommendations are
summarized below in point form according to yarious
category groupings; the figures in pa entheses ir di-
cate the Jotation of the recommende.jon (part and

“ chapter number) in the ntain Réport where further
discussion and elaboration can_be found.

Cunlculum Guides. Because teachers expressed dis-

satisfaction with the usefulness-of the present provin-

cial curriculum guides, but also indicated their ‘
possible importance as a tool for aiding instruction, -
the Report includes reoommendattons that future
revision comtmttees. gt

— include in Tuture guides the learmng outcomes in
each of the six areas of thestudy which were
identified and regarded favorably by teachers and
{rustees;

— consider that these objectives be ranked aecordlng
to levels of importance at each grade level (] 7%
— inglude more information on the content and in-
tended use of prescnbed texts.(ll.‘?), .

— provide more specrﬁc in formatton ‘and direction-in
methodology in the areas of elemientary literafure
(11.5), oral communication (I1.6), and written
language (I1.4), and secondary Engltsh, especlally
at the Grade 8 level (11.7); L

— emphasize the development from srmple skllls of
speaking and ltstemng -tothe more complex ones inl
oral communication (1.6}; )

— develop specific programmes for Kindergarten and
Oral Communication instruction within the con-
text of the Language Arts programme (1.2 11.2,
1.6, 11.6); -

—_ emphasnze, in literature programmes, the develop-
ment of related oral expressive activities (1.5).

Local Administratlon and Organlzatlon. Recognizing
that many of the difficulties perceived by teachers
derive from the actual organization of the English/
Language Arts programmes, authors of the Report
urge schools and districts to: .

. — provide adequate space, equipment, atid materials

for Kindergarten teaching so as to allow for child-
ren to have involvement with their environment
and with concrete materials (11.2);

- investigate the problems and neé¢ds of “mature”

children for whom less than a full year of Kmder—

. garten is sufficient (I1.2); L
—ndeveiop'appmnqme ““transition experienoes” in

terms of cl organlzatlo‘r_tet the upper

- L -

26 -
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elementary level to prepare students for the secon-
" dary school experience (I1.1);
.~ cONtinue to upgrade library service by ensuring
- that Iibraries are available to all students, that they
-be made atteactive and stimulating places for stu-
&~ dents to be in, and that more, fully-trained librar-
* jansde employed (I1L.5);
— pay continuing and increased attentton to the long-
standing problems which teachers see as inhibiting
" the effectiveness of their Language Arls pro-
grammes: excessive class siz¢s lack of time for
preparallon, marking, and individualized instruc-
tion; inadequate or'inappropriate teacher educa-
- tioh asid texts; and tack of public and/or admini-
/Stratwe support (11, l), ’
—- ensure that onlty teachers with appropriate training
+and experience be hired, especially in the areas of
Kindergarten (I1.2} and reading instruction (ali);
— see that Grade 8 feachers whose main spegialty is
not English not be assigned to English cl&se
L (L7, 2y

* Loca) Cutriculum Development. Realizing the impor-
tance of goals, performance levels and curricula

- being designed to meet local needs, the authors of the '

Report suggest that locai schools and districts:
" — attempt to incorporate specific Kindergarten
programmes as fully as possible into the school

. system (11.2); ¢

-~ attempt to develop simple, basic, objective-refer-
+ enced practice materials, as well as manipulative or
non-text matenals,

~— take the initiative in developing local curricula by
encouraging staffs to discuss year-by-year and
- group-by-group expectations, so that appropriate
performance levels can be established for student
achievement (Imna4 and throughout)

Provlnclel Frogramme Dévelopment. ‘Noting the
-responsibilities of the Department of Education to
provide general guidellnes and information, the
authors urge the Department to:

— review texts on a regular basis to jdentify unsuc-
cessful or inappropriate books 50 as to use texts

= and the funds allocated for texts i‘nost efficiently
(IL.5, 1L.7); )

~ give'immediate attention to the provis:on of good
texts dealing with written and oral language ac-il
levels (I1.6, 117, 1IL.2, and throughout); -

— continue to develop an assessment programme by
developing a ba & of test items to assess objectives
so that curriculum changes can focus on the
specific weaknesses at each grade level (I11);

L]

— continue to refine the Marking Checklig?}as a too}
" for both mass and individual dlasnomcaevalu’anon
of written composition (lll 2) ',A:

Classroom Activities (Elementary). Although the *

Report suggests that elementary tegchers are generally

teachmg toward the objectives to which they have

given priority, the guthors also encpurage teachergto

continue to re.examine their goals.and methods..

Specifically, geachers areurged to: -4

— investigate' information regarding the importanse
of higher tevel thinking activities in reading, ahd.
consider the possible dangers of over-emphasis on
phonits instruction (1.3);

— take Opportunities td learn more about methods of

- teaching complex skilis oSwmlng (1.4) afd oral _
commu nlc‘atlon (1.6}

' exantine.théir Jiterature programmes id ensure that

, prime objectiy (developl ng.a love of llterelure,

proficiencyn reading, an ability to make wise
choices from among available books) are being
met, that their own perceptions as to what con-
stitutes a valid form of respostse’tg literature are
broad enough, and that they have sufficient
informatwn about ord idenfifieatlon skilis (. 3,
T LSy

— plan skill and conpept d'evelopment in reacllng sgl
as to provide for’an appropriate sequence and
degree of learning (HL.I); ~

— oxplore. and expand thé range of reading materials -

) available, pc'thaps by supplemenung basal readers *

- with class ltbraries, by preparing non-eonsumable
materials, by encOuraglng greater, library use, and-
by attempting to obtain paperback books (H.3); |

— work to lessen the effects of pennane'ht achieve-
ment groupings by, iﬁcregging the use of other
organizatlonal strategies (II, 3) ;

*

+ —work to improve thieir questioning techniques in*

order to help students locate and understand con- .
tent materials, espectally in the dciences and sociat
sciences (II. 3), . .

— ensure that they are providing students wuh the
opportunities to share the experiences of books
and o hear books read aloud regularly (11.5);

— evaluate and become familiar with oral skills
instruction so that it can become a clear part of the
total language programme (1.6 .6);

— regularize observation checkli acommodate
the effective goals of the Klqd arien and the
cognitive goals which are pre reg jsite for success
inGrade 1 (11.2); -

- gwe special attention as necéssary to'stu dems who
come from a non-Engilsh speaking ba ground




anci to those whose families are h1§hly mobile,
many of whom may need speclal materials and
instruction (11L.1)."

Chnmn Activities (Secondary). It was noted that

°

.secondary teachers have clear priorities and methods

. which generally suited their§tudents"needs. How-
ever, they are also encouragéd to:

' Fe— put greater stress upon a student’s creative in-
volvement in literature —

the writing and speaking
of poetry and drama — and vpon critical analysis

.. and historical background investigation as ways of

increasing enjoyment (1.7);
.—- make more and regular written assignments at all
. levels, providing that they be given more time to
correct them ([11.2);
« — focus on weaknesses identified at the grade levels
v tested: sentence clarity and development, and
" punctuation at grade 8, sentence structure and
paragraph development at grade 12 (I11.2);
~— attempt to increase opportunities for students to
attend live performances of literary events (IL7);
— devote more emphasns to wnung and rhetoric as
a unique subject of instruction (1IL2);
— devote more emphasis io nop-fiction, oral work,
and reading skills instruction {(I1.7);
, — devote’'more time in the teaching of composition

.. to prc-writing discussions and post-writing instruc-

tiona! sessions, and to explore methods of using
- the massive.television exper;ence of students
..lll 2)

- give special attention as necessary to students in
the sub-categories identified in Section 4 of this
report (i.e. those from a non-English speaking
background) who may need special materials and
instruction {II1.2); .

-— stress literature as a means of hroadening the
student’s expenence (1.7); :

— stress the quality and originality of ldeas in dom-
position, as well as the mechanics and correctness
of expression (1.7).

University Preparation, Since teachers expressed un-
happiness with their professional training, Universi-
ties are encouraged to:

— ensure that teachers have appropnalc academic -

backgrounds (I1.1), as wel] as necess ary training in

oral communication (1.6, 11.6); reauing, listening,
and speaking skills instruction at the secondary
" level (I1.7); keading, writing, and literature at the
elementary level (I1.3, 114, IL.5, I1.7); children’s
literature {I1.5); and Kindergarten (I1.2);
» —ensure that the Kindergarten teacher either be

’/

//

[

£

nowledgeabis about pcocesses of diagnosing and
correcting lea: ning problems or that adequate
supporting s2rvices be available (11.2); .

— constanily examine reading programmes to ensire
that future tezchers are trained in bo.. the theory
and practice ot Jevelopmentai reading (11.1);

~-ensure that secondary teacher education emphesize
the importance of litciatuse as language to be
‘heard and spoken as well as read {1.7);

— explore ways of increasing the internship com-
ponent of pre-service training {I1.5). - - '

In-Service. Recoghizing the need for continuing

education and development of the profession, the -

authors suggest: '

— that professional organizations bé encouraged to
make more efforts to increase membership and to
develop workshops as more effective ways of dis-
seminating professional and academic information
(IL1);

— that school boards provide and schedule in-service
opportunities as a required part of the professional
development of Kindergarten teachers (11.2);

— that administrators ensure that teachers apd
teachers® aides have sufficient pre-service and in-
service training in composition, rhetoric, and
linguistics (I11.2);

— that teachers become involved in a continuing dia-
logue about written language (11.4) and reading
innovations {I11.1) which would make use of local
opiion 50 as to formulate agreed sets of expecta-
tions about student performance by drawing upon
the experience of all those concerned with the
education of children (11.4),

— that resource centres containing new materials and
sources for developing written language skills be
made available (I1.4), while the low use of
B.C.T.F. lesson aii%? isting district educa-
tional centres be investigated in an attempt to find

i eir use and usefulness (11.5).

ways of increasi
- Research a?ﬁpmm. The Report raises mady
questions h/r quiring further in-depth study; among,

them, authors recommend for immediate

attention:

_~= the development of procedures and materials to

emphasize the appllcatlon of oral oommu nication
skills (11.6);

— the development of local prot‘eSsional programmes
to clant‘y and suggest objectivesjand to formulate
appropriate instructional practices and assessment
procedures (H1.1); ! ,

— continued research concerning the effects of the
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various student charaeteristics, such as language
background and television viewing habits, on read- ’
ing and writing performance (I1I); .

— cont‘nued analysis of the Report itself whlch could
yield \\rther information (I11).

Distribution of laformation. Finally, the authors
noted that §everal difficulties seem to arise from lack
of cortmunication among teachers themselves and
among all elements of the educational coinmunity,

_.including students and public; hence the Report
suggests:

— that many detalled sections of the Report
especially those concerning instructional practices,
goals and text information, be made available for
. professional and public use; -

—- that trustees and the lay public be.given compre- -
hensive information on oral communication skills
(1.6}, the objectives of reading programmes (1.3),
and the importance and validity of the study of
literature (1.7), so as to make ciear the reasons why
these areas and their more complex skills should be
emphasized i addition 1o basic skiils instruction;

.— that.teachers be assured that they appear, in

general, to have developed a logical and consistent

. relationship between desired léarning outcomes
and the methods and procedures to meet them
{i1.5, and throughout), although the priorities of .
some goals shoulll be constantly re-examined;

— that the relevant information concerriing student
variables and their effécts on reading (IIL1) and
the diagnostic assessment of student writing _
(I1£.2) be made available to teachers and the public
50 that further development of goals and objec-
tives for language skills can be made;

- that such diagnostic assessment take place ona
regular basis (I11);

— and that the Report and its data be made available
for. continued and more detailed research.

T




% Appendix A -~ -

- Gumide to the .
LANGUAGE: B.C.
Main Report .

" The following abbreviated Tables of Contents to the Part [il. Test Results: Reading (Year/Grade 4) and
major parts of the LANGUAGE: B.C. Report Writing (Year/Grade 8 and 12)
provided as a means of {acilitating the reader’s Preface :

¢ -

search for more specific information.-

Part 1. Goals

Introduction
1. General Goals
2. Kmdergarten -
Interpretations and Imphcauons
3. Reading
Interprétations and Implications

4. Written Language

+Interpretations and Implications
5. Literature v
Interpretations and Implications

' 6. Oral Communications

Interpretations and Implications

" - 7. Secondary

Interpretations and Implications

Part\l\l;‘ Instructional Practices
Introduction | .
1. General Background “+
" Interpretations and Implications .
2, Kindergarten . '
Interpretations and {mplications
3. Reading
Interpretations and-Implications

4. Written Language

Interpretations and Implications
5. Literature

Evaluations of Grade 7 Texts
" Interpretation and Implications

_ 6. Qral Communications

_ Titerpretations and Implications

. 7. Secondary

Evaivation of Prescribed Texts
Interpretations and Implications

1. Reading -
Results and Interpretive Comments
Performance by Student Cha(actensucs
Summary and Conclusions
Interpretations and Implications

. Composition

. Assessment Procedures and Problems

- Qverall Results
Performance by Student Characteristics
Teacher Methods, Materials, and Backgrounds
Summary and Conclusions
Implications and Recommendations

Note: The individud] chapters ip Parts T and If are
each preceded by abstracts prepared by.the
authors. The “Imerpre:atlons and Implica-
tions’’ sectjons contain the major recom-
mendatiofs, whlch derive from preceding .

‘ dlscusslo‘r?shi /
. s l




Appendix B~
Contributors to
LANGUAGE B.C

Survcy Team

All from the University of Victoria, the Survey Team
devised the Questionnaires and Tests, interpreted the

= cata, and wrote thechapters of the Report as

indicated. -

Dz, Peter Evanechko (Chamnan), Faculty of
Education
(General Introduction, Oral Communication,
Reading Asscssmem)

Dr. Robert Armstrong, Faculty of Education
(Written Language)

Dr. Jean Dey; Faculty of Educatwn
(Kindergarten)

Dr. Tetry Johnson, Faculty of Edgcation
_ {Literature) .~ .
Dr. Keng’ Quqrn, Faculty of Efacation

.Dr, Nels0n mnh Department of English
{Secondary, Wmmg Assessment, Summary
Report)

Assistance was also-provided by Dr. Richard H.J,
- Monk and Dr, W. John Harker of the Faculty of
Eglucation.

Managemént
Committee

The Management Committee advised, commented
on, and gave final approval to the questionnaires,
tests, proccdurgs, and various drafts of the Report. .

Mr. Robert Aitken, Alpha Secondary School,
- Burnaby

Mss. Olga M. Bowes, Department of Education
Dr. Jean.Dey, Facuity of Education, University of '
Victoria.

Dr. Peter Evanechko, Facuity of Education,
University of Victoria

Mr. J. Alex Holm, Consultant, Depar'tmem of
Educalwn .

Mr. W&sley Knapp, B.C. Teachers Federauon, Pro-
fessional Deveiopment Division

Miss Theresa Kratzer, Queen Mary El’ememary,
North Vancouver

Mrs. Viviane McCletland, Consultant, R1chm0nd
School District

Mr. John McVi 1car, Delview Junior Secondary, Delta

Dr. Jerry Mussio (Chairman), Department of
Education *

Mrs. Doreen Radcliff, Co-ordmator, Primary and
Pre-School, Vlctona School District




’l‘echmcal
Adusory
Commlttee

. The Technical Advisory Committee, which prepared
" an assessment planning booklet for the Department
of Education,-advised the Survey Team in the early

- stages of the assessment and also provided statistical

_ advice in the later stages of the pilot study.

Dr. Todd Rogers (Chaifman), Faculty of Edication,
University of British Columbia

Dr. Walter Muir, Faculty.of Education, Umversny
of Vlcwna

Dr. Robert F. Conroy, Faculty of Education, Uni-
versity of British Columbia

Dr. Marvin F. Wideen, Faculty of Education, Simon
Fraser University

Dr. Jerry Mussio, Dgpartment of Ed_g cation

J oint Committee
on Evaluation

This committee,was fogmed in July 1974 for the pur-
pose of advising the Department of Education on the
development of a long-range provmmal asgessment

plan. "

Mrs. Dorthy Behnke, B C. School Trustees

Association®

Mrs. Olga M. Bowes, Departmem of Educauon
(Recorder)*

Mr. John Church, B C. Teachers Federauon‘
Prof. Frank Cunnmgham, Simon Fraser Universny' ]
Mrs. Judith DOyle, B.C: Teachers’ Federation

Mrs. Ann Edworthy, B.C. School Trustees’
AssocCiation*

Ms. Heidi Garnett, B.C. Teachers’ Federation®
Ms. Dorothy Glass, B.C. Teachers’ Federauon'

Mrs. Redina Hamilton, B.C. School Truslees
. Assotiation®

Mr. Joe Harrison, B.C..Teachers’ Federation'
Mrs. Randl Hawkes, B.C. Teachers’ Federation®
Mr. J. Alex Holm, Department of Education®

Mr. J. Terry McBurhey, Department of Educauon‘
Dr. Graham Mallett, B.C. Teachers’ Federation

Dr. Jerry Mussio (Chairman), Department o!'
Education®

Mr. Alan Nicholls, B. C School Trustees
Association®

Mr. David Rivers, B. C School Trustees?
Association® | . .

Dr. Todd Rogers, University of British Columb:a

Dr. George Smith, Department of Education o

Dr. Marsha Trew, B.C. School Trustees® Association

Mr. Douglas Weicker, School District Superin-
. tendents’ Association®

* member of the 1976 committee
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Review Pancel
The Language Assessment Review Pgnel acted as an
. mdepenclem group to criticize and review reports
prepared ¥ the Survey Team. Their’ participation;

however,.was concerned with matters of clarity in the
drafts and does not imply endotsement of content.

Dr."N. Mary Ashworth, Faculty of Education,
University of British Columbia

Mr. Donn M. Barrieau, Reading Co-ordinator,
Yancouver

Mrs. Betty G. Clark, School Board Member,
" “Burnaby -

Mrs. D. Dagg, School Board Member, West

Vancouver

* Mr. Norman Haug, Lynnmour Elementary School,
North Vancouver

Mr. Laurie Joseph, Nicholson Elememary School,
- Golden

" Mr. Alan Legg, Rosedale Junior Secondary School,
Chilliwack

Dr. John McGechaen, Faculty of.Education,
* University of British Columbia

? Dr. Clifford Pennock, Faculty of Education,”
' University of Brihsh Columbla

@

Interpretive
Panel -

The Interpretive Panel served to establi'sh levels of
acceptable performance for the Reading Assessment.

Miss Susan antow, Clemitson Elementary School,
Kamioops

Mrs. Jean Ferguson, Coldstream Elementary School
VYernon

Mrs. Marjorie A. Fuiton, anary Consultam,
VYernon

.Mrs Donna Gnreenslreet Mundy, Road Eiememary

School, Coqu1tlam

Mrs. Cheryt Hearn, Parkcrest Elementary School, .
Kamloops

Mr. Alex Hoim, Consultant, Departmem of
Education_ -t

Mrs. Jean Lukas, Parent, Kamloops sr

Dr. Jerry Mussio, Acting Director, Leamning Assess-
ment; Department of Education )

Mrs. Bernice A. Pasin, Lakeview Heights Elemen-
tary School, Kelowna -

Mr. Ray Sllver, Glen Elememary School, Coquuiam

Mr. James W. Smith, Spenoes Bridge Elementary
School, South.Cariboo

Dr. Tory Westermark, Faculty of Eduéatlon,
University of British Columbia
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Marlnng Team

The Marking Team scored the results of the Writing
Assessment and evaluated the experience and the
Marking Chec!chst

Gndes -

Teachers from Elementary and J unior Secondary
Schools .

- Mr.John McVicar (Chairman), ?elta

Mrs, Lorna Brown, Prince George
Miss Anne Clemens, Coquitlam
Mrs. Elaine Clemons, Vancouver

© Mr. Gerald A. Holt, Surrey
"Mr. Gary E. Jacabi, Victoria

‘Mr. Peter MacDonald,; Nanaimo
Mr. Bernard J. McCabe, Maple Ridge .
M' D.M. Mcintyre, Richmond

. Helen Matthews, Vancouver

\ - Ms. Alice B. Njaa, Burnaby

;I' Mr. Roy Ritchie, Burnaby

‘Mr. James D. *Connell, Victoria
Mr. David Phillips, Terrace

Mr. Charles Ryafi, North Vancouver
Mr. John Wensveen, Delta
Miss Jamesena WOrk New Westminster

. P

Grade 12

Teachers from Senior Secondary Schools

Mr. Robert Aitkeri (Chairman), Burnaby )

Mr. Jamie Bertie, Victoria - /

Mr. Howard Cross, North Vancouver ..

Mr.'Wamn Damer, Kamloops |

Mr. Donald Dashwood-Jones, West Vantouver

Mr. Ward H. Eby, Coquitlam

Mr. Barre J. Eyre, Peace R_ivér North

Mr. Mike Grecn, Richmond

Mzr. John Hannah New Westmmster

Mr Jim Henderson, North Vancouver

Mr Bruce Hunter, Netson

Mr: Rolland Jones, Victoria

Ms. Joyanne Landers, Abbotsford

Ms. Iris Mclntyre, Burnaby

Mr. Robert M. Overgaard, Victoria

Mt. Frank 'Shcpherd Dephrtmem of Education

Mrs. Nancy deall Terrace -

Mrs. Heather Van Holderbeke, Prince George
- Mr, J;m Wright, North Vancouvet




Appendlx C -
Timetable for
LAN GUAGE: B €

Background reswch for
- Questionnaire
V Designing of Questionnaires
Pilot Studies in Sooke
Revision of Questionnaires
Distribution of Questionnaires
Designing of Assessment
Surveys
Preparation of Part 1 of
Report |
Pilot Studies of Tests
Revision and submission of
. Partl
Revision of Assessments
"Printing and Distribution of
‘ Reading Assessment
Printing and Dis-..bution of
. Writing Assessment .
Reading Assessment in
Schools
Writing Assessment in
SCI'IOOIS - - [
Preparation of Part 11
Marking of Compositions
(Vancouver Marking Team)
Evaluation of Reading Results
(Kamloops Panel)
. Revision and Submission of
Part 11
- Preparation of Part 111
Revision and submission of
Part 111 )
Preparation of Summary
Reportl
Revision and submission of
Summary Report
Publication of Reports

1974 — September -
September - December

. 1975 — January

February - March
.May - June

September - Nc‘wemiacr

September - November
November

December
November

December
1976 — January

T January
i February - April
\

‘(ebruary

May

May - June
May - June

June - August
July - August

August
October
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" RESULTS OF GRADE/YEAR 4 READING ASSESSMENT
_Ranges of Acceptable Performance as defined by panel

. Range of .
- Acceptable
- , Average Score Performarige ass.’
) . (% Correct) Defined by Panel

DOMAIN 1 — WORD IDENTIFICATION | 73.0
' Objective ' s
1.1 Recognizing high {requency words 98.5 80'1(%
1.2 Using Phonics skills (e.g. words that rthyme, o
vowel sounds) - 74.6 - 60-79
1.3 Using structural analysis (e.g. prefixes, suf-
fixes, root words, and compound words) 61.0 T 60-76
1.4 Using context to determine meamng ofa } ’
WOrdgya $entence 74.1 5977
1.5 Usinga dictionary (¢.g. knowledge of :
ﬁ alphabetical order, guide words) . 56.9 ) 5976

DQMAIN 2 -- COMPREHENSION OF PROSE
. MATERIALS §9.0-
- “>Objective
2.1 Idertifying main idea in a paragraph 72.8
;. 2.2 ldenuf:@ng important details . 739
2.3 Determining sequence of events ; 67.1
2.4 Applying logical reasoning skills ’ . 70.2
2.5 Determining the purpose for readmg a -
passage . 61.2

DOMAIN 3 — COMPREHENSION OF
FUNCTIONAL MATERIALS
*° Obfective -

3.1 Locating information (e.g. using tables of
contents) .

3.2 Understanding signs

3.3 Understanding road maps

34 Undorstandmgproduct labels .

3.5 Understanding arithmetic story problems




