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, CRITICAL READING: Asnotated References

\ P v
Allen Ruth J. TEACHING CRITICAL READING THROUGH A PUPIL~-TEAM LEARNING APPROACH.
. Doctoral Dissertation, Boston University School of Education, 1972,
' 210 fourth.graders in 6 week pré&/posttest sfudy. Team approach no better » .
than total class approach and no significant difference in affective behavior;
- signifi ant difference in critieal reading ability with higher level questions.
. - . ' [ ‘' -
Alston, Doris.. "An Investigation of the (riticdal Reading Ability of. Classroom
i Teachers - in,Felation to Selected Background Factors,'" EDUCATIONAL LEADERSHiP
29 (January,41972) 341-343.
. 170 élassroom teachers in graduate courses. No significant,differences
on Watson-Blaser Critical Thinking Appraisal for sex or number of courses
in.rea3; %; significant differences.in favor of younger (age) and 2
years ¢f teaching (experiencen . :
EJ . 5 Ll
Anderson, Howard et al. "An Experiment in Teaching Certain .Skills. of Critical
Thin%ing," :_URNAL OF EDUCATIONAL RESEARCH 38 (December, 1944) 241-251,
. ‘Varietybf comprehension skills taught through problems to 962 grade. 7
and 838%prade 10 students.b Experimental higher on ability to draw
conclus 2 Y . .o -

L}

Arlo, Raymond. TH! RELATIVE EFFECTIVENESS oF INBUCTIVE AND EXPOSITORY TEASHING OEK
PRINCIPLES OF GENERAL .SEMANTICS UPON‘$HE CRITICAL READING ILITY &F 9TH
GRADE STUDENTS. Doctoral Digssertation, Ney York University, 1969,
- 3 teache:s, one semester, with 2 experimental and 1 control group each.
~< Inductive significantly higher than expository; experimental significantly'

higher than control on-Watson-Glaser.' .
¢ /

" Barrett, Thomas. Taxonomy of Cognitive and Affective Dimensions of Reading

. Comprehen¥ion" in Clymer, Ted, "What 'is 'Reading'? Some Current Concepts.”

INNOVATION AND CHANGE IN READING INSTRUCTION. Chicago, NSSE, 1968, 19-23.

: Taxonomy refers to this level as "Evaluation" and lists 5 kindsgof '
judgments required. - )

Brown, Pauline, THE RELATIONSHIP OF ATTITUDE AND READING COMPREHENSION TO
CRITICAL READING RESPONSES.. Doctoral Dissertation, Boston University School
of Education,: 1966,
270 grade 1l Bnglish studenté. Topics weré communism and Wegro racism.’
- Experimental group higher on standard tests. Little relationship between
agtitudeftowagﬂ a topic and critical reading of it, but ftendency was to
‘give moxre correct responses on topics where attitude was favoraole.;‘
&tin\, Arthur A, &‘Robert"Sun.d. DEVELOPING QUESTIONING TECHNIQUES. Columbus:
., Charles Merrill, 1971:. ' ' ‘ L] ’ o
o Suggested procedures following Bloom's Taxonomy. No definition of
critical. reading.
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Coo%g, Dean Albut. AN ANALYSIS OF READING COMPREHENS ION QUESTIONS IN BASAL
READING SERIES ACCORDING TO THE BARRETT TAXDNOMY .Doctoral Dissertation,
‘Cormell, 1970. o ‘

Tpree basal programs: questions were 55% literal, only 3% eValuative.
Suggests higher level performance presumes lowér level comprehension.

Crossen, Helen J.° "Effect of the Attitudes of.the Reader Upon Critical Reading,

Ability,” JOURNAL OF EDUCATIONAL‘RESEARCH 42 (December, 1948) 289-298.
375 students, grades 9 & 10. Topies related 'to Negro and German.
No significant difference for indifferent or favorable attitude; oo
Unfavorable attitude produced significantly lower crit%cél reading scoye.

Culyer, Richard £.,III. ~AN INVESTIGATION OF GROWTH IN CRITICAL READING ABILITY
IN GRADES TEN ELEVEN, AND TWELVE. Doctoral Dissertazlon,.Florlda State .
University, 1973,

* © 569 students in the thre( grades were tested with Gall s CR test.

No significant difference by grade or by sex; Significant differences .

by intelligence and by readifdg athlévement. . L

Dallmann, Martha, et al. THE TEACHING QF READING New York Holt 1974 (4th ed.)
Pp.170-172 include a bhort.list-of skills, deflnltlon on p 166 for.

' "Evaluative Reading." . : '

h i . ¥
(- P . i

Davldson Roscoe Levette. ‘THE, EFFEéTS OF AN IVTERACTION ANALYBIS SYSTEM ON .
THE DEVELOPMENT OF CRITICAL BEADING N ELEMENT Y SCHOOL CHILDREN o
Dogtora}l Dissertation, University of Denver, 19 ? - !
Teachers of grades 2-6; 10 ewperimental and 10 control. ExRérimental

L

difference for -expe

. teachers were given Zéedback on df%cussions with pup11§. Significant -

ental in level of thinking from September-to December.

Davis, John E. "The Ability. 'of Intermediate Grade Pupils. “td Distfngulsh Between C

’ Fact and Opinion," THE READING TEACHER .22 (February, 1969) 419-422. . .
409 pupils it grades 4-6 tested on 10 paragraphs to, distinguish fact/opinion.
Differences by grade, sex, & EQ. Better on fact thah on opiniOn.

Dechant, Emerald V. "and Henry P. - Smith, PSYEHOLOGY IN TEACHING READING.
Englewood Cliffs, Prentice Hall, 1977 (Znd ed.) , . : v
Pp. 259- 261 1nc1udes brief pbut, good -discussion: .3 " '-,‘ o
. v S
Dulin, Ken L. and M. Jane Greenewald. Mature Readers Affective ‘Respenge’ to -
Three Specific Propaganda Devices: Loaded Words, Name-calling, and ﬁorrOWed*
Prestige/Borrewed Dislike" iHf READING: CONVENTION AND INQUIRY McNinch, George’
and Wallace Miller (eds. Yo —Twenty-FEogrth Yearbook of the National Readlng
Conferencey 1975, 267-272. .
127 subjects, junior high to adult, “vead '10 articles slanted p031tive/neg.
In all cases means were hlgher where slant was p081£1ve« £‘ i

f
L1

Ffeely,.Ted. "An Aspect of Gritical Thinking: Pgedlcting Stud ts' Use of

Evidence." Paper pregﬁhted at’ AERA, Washington, April, 1B75. (ED 105-406)
" 304 students in grades 7; 9, 11 given Cornell Critical Reading Test.

v ) Verbal ability accounted fo%;ZS? of vaflancg, no srg. relationship for

-t

age or 50c1o-economlc statud.
.
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'

Follman, John and A. J. Lowe. "Empiricdl Examination of Critical Reading and-
. Critical-Thinkihg--Overview.” JOURNAL OF READING BEHAVIOR 5 (Summer, 1973)' 159-68.
« . 58 grade 5 and 57 grade 12 students given variety of tests., Little or no
unique variance between critical reading and critical thinking; both can
be accounted for by language ability.’ . ’

3
-

Gall, Stefanie Swindle. AN, INVESTIGA&}ON OF GROWTH IN—CRITICAL READING ABILITY
) TN GRADES FOUR, FIVE AND SIX. Doctoral Dissertation, Florida State University,
1973. : - - . '
537 students-in grades 4-6: Significant dif ference by grade, IQ, "and
reading aiﬁievement; no significant difference by sex..
. , \
Granite School District. ™An Interdisciplihary Inservice Model for Teaching |,
. Reading in the Content Areas, Grades 7-9." Salt Lake City: Granite School .
District, f975. -ED 122-223. ~— .
Good list of skills' somewhat jumbled hy levyels.
Groff, Patrick J. "Chlldren s Attitudes Toward Reading and Their Gritical
Reading Atrilities in Four Content-Type Materials," JOURNAL OF EDUCATIONAL
RBSEARCH, 55 (April, 1962) 313-319. . S -2
305 "average" grade 5 and 6, Tested for attitude toward reading, recall
¢« . of selections, and critical reading. Attitude/critical reading correlated
hlgh%r (.23-.50) than attltude/recall (— 12-.35).
GdeOld John V. "Oral Questioning Practices of Teachers in Social Studies
Classes,” EDUCATIONAL LEADERSHIP 28 (October, 1970) 61-67. . -0
Used Bloom to classify questions of teachers in 32 classes, grades 4-9.
Only 5.4% were above the interpretive level; 63.4% were memory!l
Guszak, Frank. "Teacher Questioning and Reading," THE READING TEACHER 21
(December, 196?) 227-234,
Random sample of 4 teachers at each of grades 2, 4, and 6. Total of
29% of questions were beyond litexal. (translation)

L .

Hampton, Judith. THE EFFECT OF ELABORATE-TYPE QUESTIONS ORN COMPREHENSLON AND
CRITICAL READING ABILITY. Doctoral Dissertation University of Missouri——
Columbia, 1972, * .

57 grade 5 in experimental and 5? in control. In 8 weeks, experimental *
defended answers as a result oﬁ teacher questions. No sighificant
. differences on factual knowledge or on 0§U ‘Critical Reading ‘Test .

Harris, Albert J and Edward R. Sipay. HOW T0 INCREASE READING ABILITY. New
York: McKay, 1975 '(6th ed.) ! ‘
Three points oun critical readfng, p. 484, *
Harris, Larry A. and Carl B. Smith. REABING INSTRUCTION. HNew YOtK: Holt,
1976 (2nd ed.) ¢
Pp, 262-279 offer go?d discu sion, limited sEilI Iisf‘ sees development
through teacher questions. , ?;
- f;‘;’ﬂl
Hayakawa, S.I. LANGUAGE IN THOUGHT AND ACTION. New Yng: Harcourt, 1949,
— Semantic principles important far critical thinkihg/reading.
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'Hil;eqich, Robert L. READING FUNDAMENTALS FOR PRESCHOGL AND PRIMARY CHILDREN.

~ Heilwman, Arthur W. PRINCIPLES AND. PRKCTICES OF TEAGHING READING., Columbus

Charles Merrill,_L977 (4th'ed.) | . .

Bp. 474-482: lists eight skllls and defines-CR ‘as "Interpre51ng and
evaluating. material s prob&bly as «¢lose a synonym for gritaga

. reading aw can be found.” . . o L

* Al
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_Heimannl There&e M. -LRITICAL READING AND THE TEACHTNG OF SELECTED LOGIC

_.-CONCEPTS. Doctoral Dissertation, Marquetie Uhiversity, 1976.
277 pupils, grades &-6, instructed in fen concepts of loglcal thinking,
significant ladrring; effect of grade and sex unclear.,

‘e

. Higginbotham, Florrie MO AN ANALYSIS OF, CONTENT AND METHODOLOGY FOR TEACHING

CRITICAL READING SKILLS IN BASAL READERS. Doctdral Dissertation, Unlversity
of Georgia, 1970. . . . ) .
Examined 32 primdry books in 4 basal programs. gSample‘did not provide

content or methodology for teachlng CR. (R questions ranged from 4% to
- ‘ L

Columbus: Charles Merrill, 1977.
Pp. 143-145 dlscuss fiive CR skills to be taught at primary level.
Hunkins, Frencis P. QUESTfONING STRATEGIES AND TECHNIQUESa Boston: Allyn
& Bacon,~1972. ' . .
No definition. Follows Bloom in questiloning levels.

+

Huus, Helen, "Crltlcal Aspeets of Comprehen51on," ELEMENTARY ENGLISH,
48 (May, 1971) 489-494. .
Sees CR as falling between "interpretation'" and 3331m11ation."
Suggests specific assignménts to practice CR. ) -

-

Hyram, George H. "An Experiment in Developing Critical Thinking in Children,"
. - JOURNAL OF EXPERIMENTAL EDUCATION 26 (December, 1957) 125-132. . -
' Taught 7 concepts of logic to upper elementary pupils. Matched groups
of 33 each. Experzﬁental instructed 250 minutes/week for 4 months.

' Significant differénce in favor of experimental . "

Ives, Josephine 3; "The Improvement of Critical Beading Skills" in PROBLEM
AREAS IN READING, Coleman Morrison (Ed.), Providence Reading Conference
Proceedings,,1965. 3

T Ssquestlons writtemby each teacher on &th grade selection, 97%
‘ were literal, 2.7%" inge}piftlve, 0.3% evaluative. .

Kimmel, Thomas H., - WHAT CRITICAL READING SKILLS ARE IMPORTANT IN EVALUATING

INFORMATIVE AND PERSUASIVE WRITING, AS REPRESENTED BY NEWS, OPINIdN,

AND ADVERTISEMENTS IN PRINT. Masters Thésis, National College, ,1973.

In anrlysis of 22 samples, 7‘new5papers, 9 styles, found all skills
* interrelated; major ones needed: aﬂequacy/completeness, fact/oplnlon,
slant/bias. . L

-

King, Martha L., ed._ CRITICAL READING. New York: Lippincott, 1967.
Still the best collection of writings and research on critical reading.
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:King, Marbha L. "Evaluating Critical Readlng" in FORGING. AHEAD. TN REABING.
IRA Proceedingb 12 (1967) 179-185.. 5 . v
. Reports development of. two instruments at Ohio StatelU versity to ,
“ measure knowledge and process ‘objectives of CR. Also foumd relationship
“between teacher queStiOns and intelleétual effort- in pupi} -responses.,
Kqurilsky, Marlryn. “Learning through Advocacy: An. Experimental Evaluation of
an Adversary Instructional Model,” JOURNAL OF ECONOMIC EDUCRTION
3 (Spring, :1972)-86-93.
. Experimental group of 10 economic tlasses used AIM eontrol used
lecture method. AIM students significantly better in critical thinklng.

(posttest only; no pretest) ** , . N,

»

". Lanseigne-Case, Constance. THE CONSTRUCTION AND EVALUATION OF EXERCISES ON
TWO ASPECTS OF CRITICAL READING (DETERMINING AUTHOR'S BIAS AND NOTING
INFERENCE) FOR GRADE SIX. Doctoral Dissertatiom, Boston University, 1967.
15 self-directing/correcting exercises (20 minutes each) used with
experimental {E and C groups total 390). Length 6 weeks. In most .-
comparisons on posttest, experimentals exceeded controls at all

ability levels and boys exgelled girls.

-
-

LaPP, Diafie and James Flodd. TEACHING READING TO E¥ERY CHILD. New York:

| Macmillan, 1978
Pp.321-327; folldws Bloom and suggests quEStionlng as a technique.

Only two skills discusﬁfd (persuasion propaganda techniques) .

»

A CAUSAL—COMPARATIVE STUDY OF THE EXISTENCE OF A HIERARCHY

Lauer,, Ruth C.
Masteys thesis, Bowling Greén- State

+ OF READING COMPREHENSION SKILLS.

Univerity, 1977.
1th 56 university {reading clase) studerits, Eound a hierarchy

' Bloom's levels: knowledgeﬁcomprehension—appliQaeion—"higher type
ng significant effect of question order. I ) v \

iningston, H. “Investigation of the'Effect of lnstruction in General Semantics
on.Critical Reading Ability," CALIFORNIA JOURNAL OF EDUCATIONAL RESEARCH

- 16 (March, 1965).

' In sample of 3 tenth grade classes, found experimental gained sagnificantly

in critical reading skill as a result of instfuction in genenal semantics.

Lowetre, George F. and Joseph M. Scandura, "Conceptually Based Development and
Evaluation of Individualized Materials for Crftical Reading Based on
Logical Inference,” READING RESEARCH QUARTERLY 9 (1973-74) 186-205.

Randomly sélected 40 pupils, grades 2~4, and assigned to E or Control.
Taught "or" and "al1l" elimination, 2’ times/week (5Q-64 days total).

All test results ‘favored experimentals and most were significant.’
Hierarchy of skills also supported. ‘ ‘

¥

Lundsteen, Sara W. "Levels of Meaning 'in Reading," THE READING TEACHER 28 |

(December, 1974) 268-272.
' Compared impact of simple afid conplex material on level of thinking
of 190 pupils, grades 3 and 6. When dealihg with large thoughf“
unit (vice a word), children go to abstract .level Anstead of - "personally

oppertunistic" functional or "personal, particnlar" concrete levels.

-




. Mortonm, Leonard. THE IBFLUENCE OF INSTRUCTIUN“IN-GRITI THINKING ON

HacDougall Sister Mary J- RELATIONSHIP OF CRITICAL READING AND CREATIVE
THINKING ABILITIES IN CHILDREN. DoctoIal Dissertation, Ohio State, 1966.,
175 experimental and 157 controls, .grades, 4-6, tested for -CR -and s
creative thinking Experimentals instructed in CR. ‘Low" relationship
CR and creative at grades 4,5, rione at grade 6, Flex1bility highest
. relatlonshlp with' CR. Concl: no substantial relatlonship.
»
Maney, Ethel, "Li(eral andéﬁiitical Reading' in -Science," JOURNAL OF EXPERIMEN?AL
EDUCATION ‘27 (Septembgdr, 1958) 57-64.
513 end-~of- Sth-grade pUpils. *CR in science can't be predicted from
literal,. verbal IQK or general reading tests; verbal IQ ,and general
reading tests measure- common abiliries. - -
McKe Paul. READING ‘A PROGRAM OF INSTRUCTION FOR THE ELEMENTARY SCHOOL.
" Boston: Houghton Mifflin, 1966. . .
Pp. 377-403 offers much wmoré than any recent text. 'Critical reading.
. . . refers’ to the act--simple or complicated--of evaluating and
judging printed, informative statements.” . Discusses only 4 gkills
. in depth, but implies more om p. 385. . ‘
‘ - 3 . - :
Meehan, Sister M. Trinita. "THEEFFECTS OF INSTRUCTION BASED ON ELEMENTS oF
CRITiCAL READING ypON THE QUESTIONING RATTERNS OF PRESERVICE TEACHERS.
Doctoral Dissertation, Indiana.University, 1970.
3 classes of 1A methodstseninrs. (1) traditional, (2) CR emphasizing
affeceive, (3) CR emphasizing'cognitive. Effect of 6 lessons measured
by number of CR questions asked significantly higher for cognitive group”

ACHIEUEMENT IN CERTAIN- ASPECTS OF THE-ENGLISH LANGUAGE ARTS. Doctoral ..%
Dissertation, Yeshiva University, 1964.
180 9th grade students instructed in critical thinking and tested for
ffect in reading, English usage, spelling, literature and vocabulary.
i Relat;onshlp between critical thinking and gains in readlng nly .

-

[

NardLlli Robert R. "Some. Aspects of Creative Reading," JOURMAL oF EDUCATIONAL
RESEARCH 50 (1957) 495-508. . ? ‘.
\ * Grade 63 5 experimnntal and 3 control tlasses. Experimentals \ﬁught
' to Lnfer and. to recognize propaganda devices (10 hours, over 6 Weeks). .
Significant difference nly in recognizing propaganda devices, High -
correlation: 1q, readingbachievement MA and creative reading.
R ) o
Pearson, P. David. "The Effects of Grammatiéal.Complexity on Children's
Comprehension, Recall, and Conception of Certain’Semantic Relations,"
READING RESEARCH QUARTERLY 10 (1974-75) 155-192. . L -
64 pupils, grades 3-4, average and hilgh’ ability. Comprehension is
highier when material is embedded; kids "chmnk'' ideas. Suggests
* . needl to teach importance of which who, because, etc.

-

Pieronek, Florence T. ACQUISITION OF SPECI{EtHCRITICAL READING SKILLS AND
DEVELOPMENT OF LEARNING STYLE IN AN INDIVIDUALIZED READING PROGRAM AND A .
BASAL READING PROGRAM. Doctoral Dissertation, Boston University, 1974 ..

2 4th and 2 5th grade classes in each, experimental and control.

Ind§v;dvalized-SignificantlY higher on CR tests than basal groups.

— In most- subtests., 5th higher than 4th and girls.higher than boys.

-6 -,
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Robbins, Ruth. "Relationships Between Critical Reading and Selected Measures

of Literal and Interpretive Reading." Papet presented at IRA, Miami . )

Beach, May, 1977.. __ / ;
With 220'midﬂle class "5th and 6th graders (social-studies), found a
déFinite hierarchy: literal, interpretive, crltlcal-s (Sgme interpretive - -
"skills' would be classed. as "critical" by many, but literal was o
obviously acquired at fhe second and thitd Jdevels.) T

¢

. - ¢ Y
Robinson, H. Alan. 9TEACHING READING AND STUDY STRATEGIES: THE CONTENT AREAS.
Boston: Allyn & Bacon,, 1978 (2nd ed.) N
Pp. 126-129; defines "critical evaluation'" and lists 7 "important
. considerations. : (- ‘- -
Roughton, Edgar T. CREATIVITY AS A" FACTOR IN READING ACHIEVEMENT. Doctoral
Dissertation, University of South Carolina, 1963, .
. With 232 11th grade English stidents, found creativity was not a’
Factor separate from IQ in reading achievement. .

.
4

Ruddell, Robert B. READING~LANGUAGE INSTRUCTION INNOVATIVE PRACTICES.
Englewood Cliffs: Prentice Hall, 1974. “~
. _Pp. 380-396, refers to "factual " "interpretive,” and "applicative”
~levels, While some of the 9 "skllls" listed would be classed as
CR skills, some would also be classed as interpretive skills,
"The applicative level of coliprehension requifes the individual to

-transform, utilize, and apply the information heard or read.”. (p.381)

-

" Ruddell, Robert B. "Developing Comprehensidn Abilities: Implications from
‘ Research for.an Instructional Framework” in QHAT RESEARCH HAS TO SAY
ABGUT .READING INSTRUCTION, S. Jay Samuels (ed.), ‘Newark: IRA,1978, 109-120.. .
PreSents modification of Taba's questioning strategies; seems;to use -
applioative for "CR," but examples are appreciation ("creative").-
Russell David.- CHILDREN'S THINKING. Boston: Ginn, 1956. *
* Probably offered the most widely accepted definitiom of "critical
thinking": " . . ..critical thinking is the procebs of examining both
' concrete and verbdl materials in the light of related objective
\\ evidence, ‘comparing the object or statement with some norm Or standard,
and concluding or acting upon the judgment wmade.” (p. 285) .

)

- * t’ v )
Sanderé, Morrig M. CLASSROGM QUESTIONS: WHAT KINDS? New York: Harper, 15331
o Follows Bloom. ' Defines eriti®al thinking: ". . . includes all '
thought processes beyond the memory category." (p. 6) ( "
Santos Natividad A. PROVISIONS FOR CRITICAL READING IN PHILIPPINE BASAL READERS: |
AN ANALYSIS OF READTNG QUESTIONS BASED oN A CLASSIFICATION SCHEME OF COGNITIVE
~§FILLS. Doctoral Dissertation) Indiana University, 1968. .
Synthesized. 443.critical reading skills cited by "39 reading experts and
applied to 7 basal readers and 20 workbooks. While Bloom's flevels were
_‘represented in basal questions, comprehension seemed to be &quated
with the production of verbatim responSes ’

-~
-




Shearin, _Charles H. . AN EVALUATION OF A PROGRAM TO TEA CRITICAL READING 7
SKILLS TO ADULT VOLUNTEERS. Doctoral thssertation, The Americad University,
19?6. . .

52 adult volunteers (age 20-59, education 12-20 years) participated
in'8 weekly lessons of 1% hours .each on critical res dlng Showed
s:.gnificant: change score in LR but no signiflcant indYease in general"
readlng skill.

- Smith,.Bonnie. CRITICALLY READING FOR PROPAGANDA TECHNTQUES IN GRARE SIX.
! Masters Thesis, Rutgers University, 1974. ED 098

L .

.37 experimental and 37 control at grade 6, Twd 30 minute lessogs/week

. for 4 weeks. Significant difference on test to label propagands "
devices, but no difference in CR. (But they were only taught to \label.}

Smith, Nila Bantoni "Reading for Depth” in READING AND INQUIR‘ J. Allen

Figurel, Ed., Newark: IRA, 1965, i17-119.

"Critical Reading, as I see it, is the thijrd ‘level in the hlenarchy

of reading-for-meaning skills. ¥t involvgs the literal comprehension

and the -interpretation skills, but it goes further than either of

these in that the readev evaluates, and paSses personal Judgment on

the quq&lty, value, accuracy and truthfulness of what is.read. " (p.118)

-Smlth, Richard-L. A FACTOR ANALYTIC STUDY OF CRITICAL READING/THfNKING
Y INFLUENCEABILITY AND RELATED FACTORS Doctoral DisSErtation University
of Maine, 1971.
. Invesi!éated relationships, with 231 grade 12 stadents, . among
. R, influenceability, personality, 1Q, 'reading, aptitude, and GPA.
(To oversimpllfy conclusions no important relationships, but
CR mOre'strongly related to personality aﬁong males than feméles.)

Y
Sochor, E. Eloda. '"Literal and Critical Readfng.in Socihl Studies," JOURNAL ,
. OF EXPERIMENTAL EDUCATION .27 (September, 1958) 49-56. ,
‘Grade 5, 513 pupids' . Comprehension in soc¢ial studies is a composite
- many skills. CR.is independent of 11teral comprehension; \{general

f* reeding“ and, verbal intelligence meagure common factors.

3

L

Spache, George D. READING IN THE ELEMENTARY SCHOOL._ Boston: Allyn & Bacon, 1964.
Pp. 229-232, "Crirical reading . . .involves an interaction between
. the reader and the material that results in a new or different
viewpsint and uuderstanding4‘P the ideas offered by the author.”
Lists as common misconceptions* (1) only for high school, (2) simply ,
hngh level combrehension, (3) synonymous with "creative" or ,1nterpretive.“

* —
Spivak Jane L. AN INVESTIGATION OF GROWTH IN‘URITICAL READING ABILITY IN .
< GRADES 'SEVEN AND EIGHT. DoctoralsDissertation, Florida State, 1974.
340 students, grades 7 and-8. Significant differences: grade 7 to

+ 8§, girls over boys. Significant relationship..CR and’ general readiﬁg.

L

Stauffer, Russell G. BIRECTING READING MATURITY AS A COGNITIVE PROCESS.

. New, York: Harper, 1969. ' J ~
. Pp 475-478., Defines ' creative reading!’ much like "CR," but with

- emphasis on divergent thinking

bl

1




Swefgart, Elizabeth. “Reading Comprehension Emphasis in Pupil Materials
. During the 1930's and"the 1960's."” ED 063 602, May, 1972,
? appear to reflect greater emphasis on critical; nevertheless,
.) more than 50% of eomprehension questions are of literal level.

Taba, Hllda, "The Teaching of Thinking,”' ELEMENTARY ENGLISH 42 (May, 1965) §34-542,
Demonstrated with glementary pupilé that (1) they could be trained in

. the process of thinking, (2) ‘such traiding resulted in‘acceleration of

“ the developmental process, (3) low IQ pupils were ‘capable of higher
thaught processes.. Importance of “why?" questigns and concrete examplei:>

Uyidi, Guillaume T. FIELD ARTICULATION AND CRITICAL READING AND LISTENING. ’ .
_ Doctoral{ Dissertation, University of Totonto; 1974. s
) 52, grade 3 boys. On 08U CR test, field-independent higher than field-
dependent. Cogmitive style + Total IQ = 44% of variance in CR.
(Cognitive style = 23,9%; tétal IQ = 20.5%) ‘ g

L3 L ]

Wolf, Willavene. 73'The Logical Dimension of Critical Eeading in READING AND
INQUIRY J. Allen Figurel, Ed., Newark: TRA,.1965, 121-124. .
Discusses two elements of logic validity and reliabiiity.

"Wolf, Willavene. "Teaching Student3 to Analyze and Evaluate Printed Argumeats”
in CRITICAL READING AND LISTENING: HIGHLIGHTS OF THE:1968'I.R.A. PRE-
CONVENTION INSTITUTE II. Salt Lake City: Exemplary Center for -Reading
Instruction,t 1968, 15-41. -
Outlines content for criticism of three modes oE argument: "(1) deductive,
(2) inductive, (3) practical. ; _ . . °

L]

ELE TARY SCHOOL (CHILDREN. Final Report. U.S. Department of Health,

Educdtion, and Welfare, Office of Education, Bureau. of Research. Columbus:

. Ohio State University Research Foundation, 1967, * -
651 pqpils grades 1-6, 7 school districts. At all grades, signifi‘cant
difference in favor of pupils taught critical reading skills, reg rdless
of §Q. No sex differences. Skills list for "InformationallPersujsive”
and '""Literary" maferlals on pp. 20-22.° o~

- -

Wolf, Wi:.gvene, Charlotte Huck -and Martha King. CRITICAL READING ABILITY OF -
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