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”' pouﬁseling, relatively little resedrch has been reported“concerang first

§ intentions of first-year sclence teachersiwere.in;conflict. _ﬁeginning

< Jtypical, and first*year teachers in'three urban junior high_schools, The A\

A K !
. . T . v
P . . ., .

Despite the importsnce of’the fjrst year of teaching and/or

£

]
- year experiences. In ordep to gvaluate” and xevise presenf teacher/ .
’ £
counselor preparstion programs, objective dnformatiom sbout relevant
attitudes and the problems and concerus faced by beginnigg teachers .

or counselors is needed.

v

g - (. - o s .

* = “ ", -

. - . [ L4
" .+ Collea (1972) considered the intentions, self-perceptions, and role

perceptions of the'beginning teacher as’a method of assessing the verbai *

behavigr patterns of first-yeat teachers.

The Ea;s suggested bhat éhe ‘
o

v

.science teacher$ increaseditheir desire to motiyate studentsa and -yet

. ~
I3 - F

ecreased In thelr desire for siddehg'psrticipation in’ classroom

» . e - - . P | . -
Moreover, Collea found-that'these teschers experienced a

'
’ ' 9

2 activities.

: conflict in role percepu&on- they felt their principals wented them to

bl -

* encourage and praise their. students mo:e, but. at‘the same time oxercise

i

’

‘their suthdg(f; in the classroom. The first-yeqr Sciencé teschers found
L

-
.

at thé end of the' year they were not only more direct iy their classromn d

hehavior bqt also motivating sxuden;h\less and having 1ess student parti-

clpation. Finslly, the dhta suggested that beginning science teechers

*.. tole perceptions moved away from ;he perceptions of their principals . ¢

1 -

oy E
concernié% verbat behavior in the classrcom. 3, -

The; results of.Collea's 19?2 study are consistent with those of

at

They studied the teaching behavior of>fbes5*“e

Moskowitz and Hyman (19?ﬁe.
» b ' . ' -

p}imary inferest in this jinvestigation Fssfin the.behavior of new teachers, ’

L -

’;; the ﬁaf they changedover time,'an& théir compsrison with behavfors of = a
“ o . ] - X . . )

r
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best and typical experienced teacHers:/jroskowitz gnd Hyman sugge sted

"

LAl

. that beginning teachers are unprepared to deal with the difficulties
. they face, and that preservice preparation of teachers might beﬂ .

’ v appropriate for helping teachers in this situatioh is devoid of hard -
) ) . i -

-

. research evidence. . T . . .
L} ! =

At the start of the school‘ygar; Moskowitz and Huﬁan.employed
-thé Flint interaction analysis‘system to collect observational data
t 1& the tlassrooms oi the three groupsyof teachers. Apecdotal }ecords
) , were alsé keptf The.resilts indicated a number of signfficant
differences in the teaching behaviors duri;g the first'contact with classes

- between the 'best;" typical, and beginning teachers. Like Collea (1§?2),' ’
' Moskowitz and Hyman found'beg!nning teachers to-be very. direct with

students. This behavior increased with time. And yet, theirqclassroom ‘

v

situations rapidly deteriorated. - Best teachers, however, when compared
with new teachers used relytioely more fmdirect behaviors and'joked

g more. The beginning teacher criticieed studént behavior more and more
. . : . P . . . .. - ' ¢
frequently at each successiverbserratiopal period,?thus indicating .
3 that beginning teachers a@re'ﬁncreasingly having control problems and

' . that students were out of order.'

' *
- "
R - *

" One i'mplicat‘ion of the Moskbwitz and Hymat!dnvestigation is that

inning teachers need specific training oﬁ how to establish an appro-
.y . —
riate relationship with’ students from the begioning of their teaching

. &
o+

-
L

' . ’ v ' | '
_ Finally, Nickel, Traugh, and Tilford Tl976)~studied the Toncerns *'
R
and problems of first -year Junior htgh school teacher&. To identify

these problems and concerns, a workshop composed of tienty- five first-
»

v

year junior high iteachers’at a-medium-sized urban school district was

held, The rationale.for this'methon was to‘allow for interaction among

L] ﬁ "
_ .

%assignment. - g T, . . .o »
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&t e i teachers and hetween teachers and administration. A modified version of 1
4 - . ..' - %'. 4 - Y
. - the confrontation meeting model designed By Righard Beckhard was vtilized. |
b . ”y L. ~ b . {' -
- The concerns and recommendations were organized into thé categories of - = \Y

- B . . . . .
. = i . R
. - P
. < f e

student behavior, teaching methodology, sciool envig&nmerft, hind'‘community-

N [
W M s "

éschopl -r'elatic};;s and pres‘ented to the 'Deputy'Superinteﬂdent. . '

The authors cencluded that the problems and concerns expresseé by *
these twenty five teachers during the workshop highlight several points
. 4 .
. which are important to both school districts and teacher educationlc ., M

. % ‘. : e
programs. Their concerns ranged over the many issues affecting public

* edgcation, e.g., racial integrationm, indivfdualized.instruction,.and ¥ <
Y. , Do discipline. Discipline was the chief toncern -of ten of the'twthy-five B

(ﬁ.,. ‘ patticipants. > ‘e ot C -
) P s P T . P . !
o Nickel, Traugh, and Tilford suggested that firstﬁyear junior high
. . .

. school teachers perceived themselves as being inundated by problems with -

I .

. which they feel ill-prepared to cope, The authors also suggestsd'that S

dchool districts need to encourage communication among*teachers and o

L}

-

T adminlstration. Finally, thehéuthors concluded chat the problems and

concerns of ‘these first-year teachers raise important questioss about

»
~

[y

s
i . t ™~

teacher education programs.,

- J
- The probiem of role definition and function of the scbobl counse lor

i

. within the educational community seems to be a prevailing problef of ]
* s .

the counseling profession as evidenced in recent research. Many of the

presenting problems of beginnLng tehchers probably ‘tade the beginning
- o

*. ichoql counselor.”

‘' PFriedman and Gruberg'(l9?5) attributed the problen'of definition.

P and function of the counseling profession to a lack of publicly stated
. ;definition of counselor skills and function. Hart and Prince (1970)
~. . ’ . ’

focused on the discrepancy between principalls expectations of the

- . . - . .




v ' ‘ ’ ' .
‘. . ’ ( i : ’ ) -, } ‘I».

counselnf'q role and the ideal role as taught to, the counselor during

? S . his training; Hart and Prince also studied the effect counselor
i ' : v . - . ’ .
training and counseling experlence have had in Shaping the way principals

. "pegceive.the céunQeldr tole. The fact that school counselorsf@ré “taught
‘many role philosophie's and behaviors which are in conflict wikh the

. A '
expectations of the principals 1s the fundamental issue raiSed by this

'§gudyt Furthermore, the Hart and Prince study syégested that, the -~ -

principal-counselor conflict 1is a very real problem for tﬁe school ~

counselor, The counselor is forced to decide between Implementing his

academic trhining o% complying with the demands of the principal.-
, . \
A Canadlan Investigator studied the differences in perceptions

r“&‘ ‘of .the role of high school counselors between and among groups of
counselors, teachers, and principals. Mott (1973) found that the
. . Q * . i

”

%M\I - counselor, teacher, and principal groups agreed on thé basic functions

of the high school counselor, but they do not agree on the degree of
' gpt”

. . ¥ . .

RGO ¢ ; implementation of these functions'by the school counselor(s) in-their
. L 4 , " ’ LI

v A | schools, *Like Friedman and Gruberg {1975) Mott syggested that this

-

» | conflict could be alleviated-if the counselor communicates the nature °
) ! ' : o
of his competencies and the character of guldance services to the

.
bt LS

: ? »° , STATEMENT OF THE PROBLEM S

‘The.probleh‘df this Qtudy{'Ls to assess the opinions of beginning
v e T . LN '
' } counselors concerning their levels of breparatiénxgnd competency for

public he serves. . e

~ g '

-~ ’
" ) " - & . . i .
. counselor functions. % L. *’L R Y
. . ’ ¢ . ) ] - .
. - . ¢ 1 \ . ’ .

. v [y

PURPOSES OF THE STupY

; . ? / ' W \7-»
;‘ - The purposes of this study ‘were tb: -/, ) . " .
5 . T ! .
! 1. Determine the professional iprottlems of ‘beginning counselors
i . S ; ot .
\ - . . s - K .
J.

t

]

~
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*

. ’ ‘1
r ] l ' 4 i
1 %_ - . . . '\ Iv"
in Norch\;arolina. - .
2., Determine if differences exist-in thé level of expreesed problems .

ggsed on . . . .

€ > "
3 -

a. prior teaching experience. -~ . ,
* ' * 1 -v:'
< + b. counselor-student ratio. .
LI
c -

theoretical orientatipn.

amount of counseling experience. ' '

school level dt which counselor works, ‘
A

[

3.

Determine selected content for develoﬂfﬁﬁ'in-service education

programs for counselors.:

North-CaroPipa.

I

- The proeedhreﬁ-eﬁbloyed ih this study included:

/ .

-

>

u

Fy

" PROCEDURES EMPLOYED

[

1. Review of literature on professional problems of begiq\ing

teachers and begigning counselors. '

-+

S

.
.

!

Y

3

i

4, ZDescribe selected characteristics of beginning cohnselors‘iﬁ

i 2. DBevelopment” of a list of codﬁselor functions. -

>

3. Review of those functions by.a ﬁilot group maﬂe up of ‘counselor

educators and advanced graduate students enrolled in a coitnselor education

program+’ . : o .
. - . -

, * 1 #
Modification of original list of counselor functions.

‘ 3

' z.o
. 5. Acquisitfbn of a-list of schoGi colmselors in North Carolina

from the bivision of Pupil Personnel Services, State’ Department of Public

- -

Instruction. h
: N .o . . . . 1
. 6. Mailing questionnaire to 321 beginning school counselors.
. - . : . o,
7. Follow-up of nan-respondents.’
PN .
‘8.

Analysis of data received.
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l o . BASIC ASSUMPTIONS UNDERLYING STUDY | | | '
B '.Tl:e“basic assumptions underlying this study :are as.follows.- -. ”
" ) l. Tl;e. identffication of the 'le\.:els of preparation and compete:nc)‘r.

\
. ) for certain counselor functions can be est.ablished with some degree of

- - L

N religability'and validity hy means of a structurec_l‘questionnaire.»s

+

; 2, The reaponses to specific questions on the questionn'airs\

[' Ce . ‘ - .- .

constituté empirical evidence of levels of preparation and competence

N " & . ‘
L

of bgginning school counselors in North Carolina. - ‘

-

. . ) . “ ) . .
group from-which'to draw “empirical evidence regarding the professional

. . : problems experienced. ' L . o

) _ 4. The definitions of terms provide. an-acceptable basis for this .
3oL ' " , -
. 'St d + ) ." ) ' ” ) ' .

tu y . . . ' ) L
‘ « - ; NP
. . ,  LiMizaTrons o stuby R -
w, . L] ‘ re
GCeneralizations of findings of this study are limited by the o

following factors: B _ h

‘ ba
. 1. ,The study is limited to’ begin-ni,ng school counselora in North

.

Carolima. It may be that the professional problems
in other sett,ings would differ cgnsiderably from

_this study. ] I : .=

+ A

2, 'The identificatipn and selection of beginnlnﬁ school cotmselots

- . 1is limited to the list provided by the Division of | Eupi‘l Personnel

1 ‘ s ¥ *
\Service.s, NC State Department of Public Ins ucti_on‘. T -g* -7
e . " [

3. The s}ady'isfum&ed‘by. the decision to use.a structured®‘ ,
¥ ‘que&tionnaire. The na_ture of questi.onnai're investigation itéelf. sets’

. ' — © T -
' .

limitations., Lo . T '

- L \ 3. The’ po'pulation of school counselors forms the most mé'an'ingfu‘f

. ." ..’l‘ {:b o
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1

" indicated thxféer;‘333£gned to 700 students. S ; .

L]

© * questionnaire represented a 66.3%seturn rate. - . -

: ) DEFINITIONS OF TERMS ~ - . { -

}mportan; ter?s vsed In this stndx’are defined.as iolldws:

1. Beginning Counselor - A beginning oounselorﬁis defined as ofe

who has been involved in couns 'ing for less that four ecademic years.
» ‘ N

2. Professional Problem - A profeseional problem is defined as an

4 -

+ -

area of corcern identified by telatively 1itt1efpartioipation‘or a

relative lack of competence. Areas Included are,those.generally agreed th -

N [l L& . ' A

be funptions of school counselors. . L w
» L -
- y - -

' SELECTION AND DESCRIPTION oF RESPONDENTS’

L

oM

The respondents to this study inoluded 211 sohool ooﬁhse 7L
the State-of North Carolina. A total of 321 juestionnaires were mailed

selors by the Division of

1=

to persons identified as beginning sohool oou

Pupil Personnel Services, North "Carolina State Department of Pub]ic

Instruction. Thrée (3 of the questionnaires were returned uncpened, ‘

I
[

making the total number of questionnaires received by potential respondents
[ e ¥ ('

a total of 318._ The 211 persons who comp}eted,and returned tye '

1

o ) . . . t

0f the 211 reSpondénts, ¢l -identified themselves as elementary

4

school counselors. -Sixty-nine (69) repoQ‘ed that they were junior high

* school or middle sohool counselors. Eighty (80) identified tnemselves A

. As high school counselors. Only one identified himself/herself as a

1

kindergarten grade 12 counselor. ’ ’ ) Q )

Thirty two (32) reported that they were assigned to less than 400

-

students,- The number of respondents assigned to 401- 500 studeﬂts vas

I . . )

49, Thif%i-nine (39) reported & 501 600 assignment. Thirty (30) L

reported they were assigned to 601- ?00. And 61 of the 211 respondents.

>
+ L]

-
. PN v . - L

oy .‘ ' - 1‘4-)5' . ' ' " . ¢

In ‘terms of the enrollment of the school to which the counselors - {//
|




. [l

P ‘_ ! ' . ’ 8\‘

-+

were assigned, 21 repotrted less than 300, ﬁ3 teported 501-700, 52

\s

o, teportea 501%900,.39 reported: 901-1100, add 55 iQentified the enrollment. -

L ' - L\ ‘.

T ; of thelr school more than 1100. M v B
f:;s indicated that they had

One huﬁ@sed eightf-e&gh; counjse
receivedffheit.éOUHSQIOY train;né within the State of North Carolina. ~’ Co-
\l ' Only 22 received thpir‘ttaining.;utside the Staée of No;tb Carolina:'

" When askgd about teaching experlence before beComfng‘ﬁ .
counselor,” 115 Teported no prior teaching expeigznce.‘.ngtxieight.(GB)&’
indicated the; had had-1-3 year;, 13 reported 4;6-§eats, 6 répprtéd ‘ -
7-9 yeats and 7 indicated 10 years or.more of prior teaching experiehte.

ODe'ﬁuqdred ninety=five counselors: indicated that they have ful!
counselor certification. Twelve (12) of the 'respondents had provisional
. L LN
certification; 10 of these respondents reported having had more than

-

. - ' ! ]
half of their training completed, and 2 less than half of their. counselor - .

+ + ]
training completed. O0f the four reporting no certificatibn, 2 indicated
that Fheyf4hre enrolled in a counselor education program, 2 reported they

- -

+

* were not enrolled 'in a counselor’ education program. -
. oA —_— - .

When asked the portion of time spené petforﬁ;ng duties assigned to

+ .

. . f .
- . them as counselors, 167 indicated that all their time was spent performing -

////" these counselor duties. Twenty-nine (29) 1ndicate3:three-quarters of )
' their‘time was spent perfor@ing’these duties, 9 indicated ome-half of
. L . 0 ) .
hd their time, 4 reported one-quarter, and 2 reported less than one-fourth d

of the time was speot performing duties assigned to them as counselors: ’
Ninety-nine (99) of the respondents indicated 0-1.0 fulltime
, equivalent counseiors (FTE) assigned to their;school. Fifty-four (54)

indicated 1.1-2,0 FTE. 42 reported 2.1+3.0, and é’feportgd 4.1 and over K

-

as fulltime equivaléni counselors in their assigned school. S -

4 =

. of the counseling approaches prefﬁrred by the Trespondengs, 94

x indicated they preferred an ecleticlapprbach. Fifty-two (52) responded
LS - -

l;ﬁkl(;‘ ot . \ . 1‘;,
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' they preferred cLient;centered counseling. The'd'velopmental approach was
. t
*

' . ' * f
preferted by 2?-nf the respondents, 23 preferreéd b?havioral counseling,

7 indicatéd a preference for the existential~humadistic approach, and two

P *_ preferred rationa1~emdtive counseling. Nome of the reSpondents ) )
# - ' , 'r . A}
— indicated a preference for the psychoanalytic or neo-analytic .sl]:u]:trc:'an:]'n.)i

There were 21 respcndents wht had less than one Year of counselor

experience, and 52 reported more than ' one year but less ;han two school
yearé. Forty respondents indicated more ‘than two iearé but less than

. l|' ¥ ‘
three. school years, 66 had moré than tHree but léss than four school

!
. r

years, and -32 had more than four years of counseling experience.

There were 149 female respondents and 60 male re3pondents. Two_

T

3

|
H

“preferred not to identify thelr sex.
‘ The largest portion of the réspondents identified themselves a3
white/caucasion {172 respondents). Thirty-four (34) identified themselves .
as bl;tk/ﬁfro~&megican, and 3 preferred noF to answer the question. Nome-
of the,reSpondent; identified themselves e% Latin American, Americen .

Indian, or Oriental. ' A .

PARTICIPATION

+ -

valuating Efggcxiveness of School Guidarice Programs

s

?ﬁd to identify the degree to which they evaluated the

effectiven&;z Jdf the school guidance program, 35 (16.97%) of the

o« . >

respondents reported that they had never‘partitip&ted in such an

evaluation. However, 115 (54.5%) respondents reported that they
occasionally participated in such an evaluation. Of taese 115 respon~ ‘

&

y dents, 16 are less than fulltime counsgelors, suggesting that someone

7 ‘ekse on thelr staff mey be performing this evaivation function.
. , ' N . "‘
- Securing Parent Participation In Guidance Activities

“ X .
: \ - s ‘;J (-
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participation of parents in guidnnce activities, Ninety -six (ﬁS 5%)

respondents reported that only occasionally have they. secured parent

participation. Seventy-one (33,5%) reported that they invelve parepts
. * '

in  their program at least once a week.

»”

Il

“y -

Initiating and Implementi_g Parent ‘Groups, i.e. P.E.T.

less, only 9% performed th}s actlvity at léast once.a month, This

Il

. The requndents reported that 137 (64,93%) had never initiated and
implemented parent groups. Sixty- eight (&2r21) indicated that they 'did

perform Qgis aétivity at least once a month. Sixty 'six of the high
: y el

school counselors‘(3l.31) iddicated that they never performed this

¥ ' '
activity; this represents 48,2% of the total respondents never 3

implementing a PET Group. Omly 13 (6%) of - these high school counselors

. { s .
performed this activity at least once a month., However, 25 (11.89%) of

the elementary counselors reported never performing this activity. o

Thd&ty-five elementary school coumselors, 577 of all elementary school

‘counselors, indicated that they d4d implement a PET group at 1e1st once °

|
a month., These findings suggested that the level at which the re spondents

counsel has an influence on participation in this activity.

»

Condu€ting In-Service Presentations Regarding the Construction,

Administrationfand Use of Tests {Assessment Program)

*u

Ninetyffive (@5.9?1) respondents reported that they had nerer
conducted inJSerrice presentations regarding the construction, admrn&stration,
and uae of tests. Ninet}-nine (46.,92%) indicated that they did conduct such
presentations ot least once a month. Twelve (5.?%) respondents indicated‘
that they condncted in-service presentations at least 2-3 times a week., Of

thleﬁlltime,counselots,-??'(36.491) had never performed this testing

function, but 80 (37.91%) fulltime counselors had performed this activity

at least once a month, “0f the 44 coutiselors, three- fourths time and

,

. - \
. .
. .
L]

A0 \ *




‘suggested that the time spent performing .counselor dutles is a-factor

in the participation of this testing activity. Furthermore,. the

amount‘oﬁ counselor experience appears to be a significant fagﬁgr.in

. AN
+  the participatiop of testing activities. Seven (3.321) counselors

* ' uith less than one yelr counselor experience performed these testing

. activities at least once a month as compared to 17 (8 067) with four

or more years of counéelor experience.

- \

Providing_Ieachers Nith Educational and10ccupational Materials )

{Posters, Pamphlets, etc ) Relevant to Coyrses Eeing Taught | -
- ——
" Forty-seven (22. g%) respondents indicated tpat they had never TN

“

provided teechers witp educational end Occupationa; materials relevant-

to courses.belng tsught. However, 83 (34 3%) reported that they did

perform this agtivi[ylonce a mopth. Seventy-eight (36 9?1) reported L .

+ that they performed tbis activity at least once 8 week. 0f the
v l‘ o 1.
seventy-qight counsilors providing these materials at least once a week,

37 (l?.Sh%) identifaed themselves es.high school counselors; 20 (9,48%)>
. W
as elementary counssiigrs, suggesting that level of counseling may .

=i

influence participat on in this activity. Of the 83£roviding these ’

materials at least ofce a-month 69 (32. ?00) identified themselves as

-

fulltime counselors 4s compared to I4 (6. 6h1) three-quarter time or-less,
1 !l-

This suggested that the thne spent performing duties assigned to a
' counselor influences fhis activity. The amount of counselor experience

l

these materials at least once a month 29 (13 74%) had at least three *

also appeared to influence participation. 0f~the 83 (39.34%) providing

years of counseling experience compared to 7 (3 32%) with one year or

less of counSelingJexperience. The amount. of prior teaching experience
h ’ . . L]
) s 2,
also seemed to havé an effect on participation. Of the respondents ~7— """

who had never performed this activity, 23 (10.9%) had no prior .

teaching dxperience'compared to 12 (5.69%) with'l-3 years of prior

i . : PR

| 1. ‘
o v 3 - '
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teaching experiénce . ' : - f
v
Pf@Pari_gfInformation On Curticulm Needs AS Noted in Counsel g ‘Sessions

+
fgx’//bmission to School Administration ? T

" H

When asked if they prepared information on curriéulum needs as

-

L
noted in counseling sessions for submission to school administration, . .

. ‘ . . . . '
30 (3?.911) reported that they never performed this function, 10% (49.76%)

3.
had performed this funsfion at least once & month, and 23 (10 9?) performed

. this function at-least once a week.

" pragram, 123 (58.29%). reported th

:

Y
Of those respondents performing'

L

this function at least-once a month, 6 (2 8&1) had less than ‘one year of
counseling experience, 23 (10 90%) had more than one year but less than

two school years counseling experience, and 24 (11 3?%).had more‘than

two years but 1ess than three school years of couqseling experience.'
This suggested that counseling experience influences,participation in

3 - ]

-

this activity. T e . o

' .
i N L]

Conducting_Follou*Up Studies on Former Students ‘to Discover Stvengths

" [

7o

and weaknesses In School Guidance Progﬁhmsa B

- 1
-

-

When asked to .indicate partio}pation in fotlou-up,Studies on former

PR -

‘students to discover strengths nd weaknesses in the school guidance

Lo
-

t they had never participated in Such

a follow-up activity. Sixtwaiye,(39.élﬁ) claimed they did participate

in this activity at“least ohce a .moath, and 20 (9.&?1) indicated they
performed such a follow-up at.least once a week. Of those respondents
Ll - * q%_

participating in such an aCEivitf at least once a week, 317 {14.69%)

.

.

-

*

respondents identified themselves as high school counselors, representing

almost half {(47.69%) of the total numbet of copnselors respbnding in this

5
- . ]
.

my.

Establishing_Local Norms for Standardized Aptitude and Achievement Tests

Orie hundred sixty- three (77 25%) respondents indicated that .they

had never established local norms for standaTdized aptitude and achieﬁe-

- 16 .
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~et *;high scheol counselors, and 29 (13.74%) as high schdéol counselors.
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© did place studédys 1in pgfttime and summer _jobs at least once a month

‘ fhis suggested that the amount of prior teaching experlence 1s

"inftrsly related to pafticipation in this activity.

. i = - . ':\
v -£ ; ; - -.-:2;;;
. M ! ) ¥ X . 3 13
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ment tests. Forty-four (20 857) respondents indicated that they did

Al e L4 L LI

performxthis activity ohice a month Of these forty~four tespondents, .,

almost half (b? 62?) identified, themselves as high school counselors,

. -

'and 83.3% indizated they had two:or more years of counseling experience.

4 ' ~ ,..8 ]

Placingr Students in Parttime and. Summer Jobs ..

5'0ne hundred fifteen (5& 50%.) respondeﬁi@ reported that they hadtnever
. #*

. ! . . :
placed students in parttime and summer jobs. Of this number, 56 (24.5&1) .

identified th:mselves as elemeﬁtary sch:ool counselors, 29 (13.747 as, junior
Five h
(2.377.) elenénthry school counselors, 38 (28.017%.) junior high’' counselors,
and 50??33.;1) hiéh school ‘counselors indicated'that Lhey did perform

this activity at least once a month ln terms of'teaching'eaperienco

&7 !
of those indicating no prior experlence, 54 (25.60%) reported that they_

L

. as’'compared to 27 {12,79%) respondents reporting 1-3 years of experience.

Of those counselors , -

e 4
identifying themselves as fulltime counselors, 50 (23.707%) reported thez }
#

performed this actiwity at least once a month, 16 (?‘587) reported

'performing this activity at least once a week. ot the 73 respondents

,with less ¢han two years of counseling experience, 27 (12 8%) indicated

they participated in sich an activity at least once a month., However, )

¥

of the 98 respondents with more than three years’of counseling experi-

L] ] Al

ence, 36 (21.827%). respondents reported that they did perform this

activity at least onif a month, These'findﬁngs suggest that level of
B )
counséldqg time lpent perfoming counseling duties and counselor ’

experience influﬂnce participatidon in- this activity.
O“ ‘)\ b
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" Providing Information About Individual Stugents to Potential Employers |, .
J 3 .
. ]
o When asged heir current participation in providing infor-‘ _ MU
N mation about'i QI dual students’ to potential employers, 108 (51.18%)

reported that they never performed this function. Sixty-two (29.38%)

£ t. + § ‘ ) N

inditated th%t they did perform this function at léast once a m nth, 1

and 34 (16, 121) reﬁorted performing this function at least oncela week.

“

. ~ Of those performing this function at least once a month, 42 (19 91%)
. identified themselves as high school counselors, 18 (8$§31) as junior

high school éounselors and 2(,957) as elementary school counselors.
e | ,
. ! L}

Of the 108 réspondents that reported having never performed this:
function, 551(26,07%) identiffed themselves as elementary school :
counselors ag compared to 9 (4.27%) high school counselors. Forty- .

one {19.43%) f the respondents that reported never performing this
Y . . .
. . function indicated that their counselor-student ratio was more than ) .

* +
[y .

700 to 1, 'Ho- ver, of ‘the counselors feporting a 401-500 counselor- -

- . student ratio, only 19 (9,0%) reported that théy never performed this *
T . s )
function. Thi; may indicate that counselor-student ratiq affects

“participation ln Such an activity. The amount- of gounselor experience
1 * v

' also peemé tolaffect participation in this activity. Of the 98 coun-
‘selors with tBrLe or mdre‘years of counselor éxpgrieﬁca, 31 (14.77)

indicatedbthey E;rformed.this activity at least ‘once a monthjy but of L
the 73 counsélors with ie58'than‘two years of counseling experience,

only 20 (§.08%) reported perfonning thigkactivity at least once a L

Ly month. It appears.that the amount of counselor experiefce influences )
- ’ - . . w . - T

* .

o participation in this activity.
v ¢

B

Assisting Students in Selection of Extra-Curriéglgr Activities '

-

When askea to IHentif? the degree to which/counselors assisted

students in the selection of extra+curricular activities, 6?,231 ?5%)

of all respondents stated that they had never performed this activity
\‘l " 1 L4 " . .‘ . L *
,EMC . ' .. 2[-.’ R ' T H -t Y
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. Mote .than half of these 6? counsélors €52-.46%). work in ap elementary 3 % N
. . school setting where extra~curricular aétiﬁi;iea may nct be as hrevei

lent. Eightyreiéﬁt‘(ﬁll?l) of the 211 reported that tivey oerform

this function at least once a monith. ‘Only 15 (7.11%) counselors

. Ny assist 'students in this deoiaion-making activity as much as two'or
L - v . . ¥ -&‘ _
three times afﬁeek. o ' L _(‘ .

4
.

Evaluation of Effeotivenes& of Extra=- Curricular &ctivitfes In

- L]

™

= - . -

. Meeting Students' Needs N, o o o - -
In terms of evaluation of effeotiveness of eitra~ourtiou1ar” -
;o : aotivities in meeting students needs, 103 (QS ?2&) indicated they

'*‘,<a had never performed such an evaluatiou. 0f these 103 oounselors, 39

.

(18.48%) -1dentified themselves as elementary school counSelors. This

- . represents 63.937% of ;all eleﬁenfary school counselors that responded

- r s -

" to this Jdtem. The percent..of high school counselors that responded

in this manner is somewhat lower; 34 high aohool counselors (42,50%

of all high school oounsélors) indicated they had never perfo;med

. such -an evaluation. Seventy- seven (36 49?) counselors reported that

o e :they did perform this function at }east once a months

£

Fifteen elementary school counselors (7711%) reported performing .
. i .

.-this aotiuity at leéast once a month,'whioh represented 24.591 all v
” S ’
. elementary counselors that responded to this item.. However, 31

, \ .

L o (14 691) junior high sqhool oounselors reported that they did perform

) h this aotivicY once a month, whioh acoounted for 44 977 of all juLior

f 1

!

high school cpunselors that responded to this item. These findings
" . 4 i 4

in such,an evaluation activity. LI

-
L]

Developing and/or Coordinating a Peer Counsaling Program

One hundred twenty-five (59.24%) counselors indicated tha

1 * -

L4 - ‘

i Q ‘ ’ ‘ N ’ ' 2-{ - - . .
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.Fiftywsik (26.547.) of these counselors identified themselves as hi gh

) school counselors, representing ?01 of all high school counselors. ‘In

comparison, 37 (17. 54%) junior high school counselors and 31 (14.69%)

o

elementary school counselors indicated that they had never performed such

‘a functipn ﬂbpresenting 53.62% and”’50. 821 rEspectively ‘of the total numberl

- [ = L}

" of junior-high and elementary school counselors that responded to this ~
A " .- . -, : .. <
> *  item. Forty-nine (23.22%) réspoftdents. reported. that they did perform

.4 - ]

F]

T ' » - v - .
this function at leatt once a.month. Only'ég-(?.lli) high school

counselors reported that’ the§ perf“}med this fdnctionm once a monch’ .

- (18. 75% of the 80 high school counselors) Stxteen (7.58%} elementa!;.

« counselors, (23 19 0f the 69 junior high school ‘counselors), and 18

a

(8. 53%) of the elementary school cqunselors (29 51?~of 61 elementaqy

-

-

school counselors) indicatéd that they performed this function at

. g '
i least once a month. Thirty-five (13 59%) indioated thee, they

performed this function as much as once a wgek. The level at which
' Jo

' ) . . ’ T . -

- the respondents counseled was not discriminatipg at this frequency’

of Participation. ¢ Toa ﬁ“ .o ‘ ' <L b

. L -
“ N K ]

Planning Case Conferences Involvi_g Parents’and ﬁéachers

. s Nineteen (97.) respondents reported%that they had‘nevex planned case -
v ¢ n N .. - -
T . ' - ' i,;. <
#"conferences involving parents ana—teachers.?'Howover, 68 (32.23%) respon-

13
dents indgcated that they performed tE/; funrtionvat least once an month,

.

' 68 (32 23%) performed this function at least once a week 8and 35 (16 59%)

Pl

perforﬁed this function 2 3 t imes a week, sznty (9 487%.) respondents

"reported that they performed this consukting fdhotia’\once a daf of the‘a’

68 counselors performing this fuhction once & month, high'school

n
v .

L counselors represented the greatest percentage CQZ 501 of all higﬂ\school

B
7 o~ -
* a

‘ . ! counselors, and 16 11% of the total 68 respondents) waeverq of‘tbe 35

! counselors participating in such confer@ndes on 8 daily basis, elementary

G

T school counselors represented the- greatest percentage‘(26.591 of all

Q - . . ’ .

~ ) ‘-ﬁ ' » >
oo - <L
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e

had nevér planned PTA,attivities or programs,

- . -
Y L
- . ’
L)

élementary counsélors and 7.11% of the’ total 35‘respond3nts7. These

. .
comparative}iahdings suggested that those respondents who counsel the

lower grade levels tonduct conferences on a more routire badis.,

Assisting ‘Teachers In Diagnosing Learni

Difficulties of Students

+ - L]
.

dis nosis of learning

*

L) .
When asked if they assisted teachers in t

dif%iculties of students, 18 (8, 53%) respondents reported they never

: %
N performéé this function, 63 (29 861).reported they had perforqu this

functionb%tkleast once a month 78 (36 '97%,) performed this diagn

fﬁnctiﬁn an least onée a week, and 50 (23 70%)° respondents performe

G‘ -

this quction as much as 2-3 times a week. Of those never performing
' ar ;? :/

i this Jtagnostic function, it appeared that high school counselors

* u‘-«"5

repreSent the greatest umber (11 25% of all high school counselors -

apd- 50? of all counselors responding 40 this manner). of the 50 .
respondents performing this function as. much as 2%3 times a week,

wﬁaz of the respondents identified themselves as elementary school

e
caunselors. This spggested that the elementary school counselor is

.
- ]

more apt.to pgerform.this function on a routine basis than a junior
- .t Lg

high ot high school counselor.

C A . - \
Plannipg PTA Activities and Programs N . ,

Dne hundred thirty-seven (64,93%) respondents indicated that they
‘ S )

Of these 137 respondents,

ﬁhh(30.3315 high. school counselors (80% of all high school counselors),

L

47 (22,277,) junior high schoolgeounselors (ﬁd.lZ% of all junior high
N vy * * -

school counselors), artd 26 ?12 327,) elementary schdol counselors

~ [

(42462% of all elementary school counselors) reported they had never

-

PR e}

planned PTA activities and programs. Sixty three (29 861) respondents

.o . " .
reported that they had performed this planning function at least once

A LI ]

a month. “Of these 63 respondents, only.l4 high school counselors (17.50%

[T

.’

. , “ \ . a
of all high school counselors) rgported participation in this activity at

23 -
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leabg once a month eompared‘to 30 elementary counselors ‘{49,187 of all "

" elementary counselors). Only seven (3.31%) reported that they planned

C tﬁeée PTA activities and:programs at least once a week. The amount ot

*

*0f the 21_coun§elors with less than one year of counseling experience,
18 respondents (85.71%) indicared they had never performed this planning

“function and 3 respondents (14.29%) reported that they performed this
: “ '
fubction once a.month. In comparison, of the 40 counselors with at

L] N - +

.i >

letat two years bf counseling experience, 24 resandents (60%.)

- Yeported never performing this activity and 14 (357.) reported

L

_coun§elor experience seemed 'to influence participation in this activity.”

1i

panticipation in such planning at least once a month} 2 ( 95%) reported .

planning such activities at ‘least once a week.

Planning ssembly Programs .

% Al

Uhen asked to identify the degree of participation in the planning
of assembly progrmus, 129 .(61. 1&1) respondents Teported .that they, had

y
‘never performed this planning function. Seventy-one (33.65%) respon-#

dents indicated they did perform this function once a month, and seven
€3.327.) respondents reported that they'glgpned_assembly programs at

least once é week. Of those perfnrming this fﬁnction at least once a

month, 17 are less than fulltime counselors, suggesting that someone -

.else on their staff may be performing this planning function. Moreover,

‘2

the amounu of counselor experlence seemed to influence these findings.

3 Fl
]

« Of the respondents with less than two schodl years of experience, 20 .

(9. QSZ) reported performing this planning function at least once a

-

month whereas of the respondents with at least three years of counseling

experiencz, 45 (21, 32%) reported performing this function,at least once

S

a.month.~ .
. ~f

*\r 1y
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Provid g Group Counseling for Those Students Unable or Unready to ‘ - .
Profit From Individual Counseliﬁg . . . K - ; :

Ei@hty-six.(ko 76%) respondents indicated that” they never provided

[y

'groap counselin experiences for their ‘students unable or udready to
y

praﬁit from individual counseling. .Ninety-two (43.607%) respondents

‘ 1"‘;"\’:

reported that they did provide “these gropp counseling experiences

+

once.a month. Thirty (14 21%) respondents veport¥&d that they provided

guch group experiences'at least once a week. Of the thirty respondents

. providing group counseling experience.on a week1§ basis, four are less

. ’ i
than fulltime counselors suggesting that someone else on' théir staff

- L
- + rd . ¥

may be providing such experiences.- Finally, counselor experience
, »3ppeared to affect participation in this activity. . Eighty-one percent

of the counselors with less than one year of counseling experienhe had

b !' }- -

never provided grgup counseling compared to.251 of the counselors with
*x . .-

four or more years of experience. ‘0f the respondents providing thepe
L]

group experiences on a weekly basis, 19 (9 01%) identified thehselves

as elementary school counselors, compared to 8 (3.?91) juniorjhiéh
s ‘ . ) ) Ly
schgol counselors, and 3 (1.42% high school counselorsh Of the!.:

7 respondents providing these group experiences at least once h'mbdth, 40

c- N -’ * * |I ' r
(65.57%) of the 61 counselors with a more than 700 to 1 student; *

counselor ratlo reported participation-to this degree. Howéverg of the

" 32 counselors reporting a less than 400 to ¥ stud t-counse}or ratio,
only 14 (43.767 of the 32 counselors) copnselor®Teported pQOViding
_these group counseling experiences at‘le’ t once a-month.'r%hese findings

3qggested that the étudgnt-counselor ratio affects the deér%e of.parti-

»

. - 2 ! .
cipation and the larger the ratic the more apt thé counselor is"to provide
— . . - ' . .

+ s
A ’ ’ [ 4 L
such an experlence.

e
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e school %ounselors, 38 snd 32 respectively reported making;such ‘visits

Visiting the Homes of Students Who Have Behavioral, Social, Atteddance,

. . -
K . . vt -

or Economic Problems . ) « -
1 f - - s N -4 -

When asked td identifMe degree to which they made -home visits to

\

1 o -

students” idenpified as hsving behsvi,orsl, socisl, attendance, or
. economic problerns, 86 (40.76%) reported never visiting the homg,\92
[ 3

~ (43.607) indicsLEd - they dig make such visits once.a month, snd 30

(14.21%) reported ma‘kinL such visits at- léast oncg a week. 0f the 51

elémentsrf school counselors, 51 reported making such visits st lesst

) once a month. . However, of the 69 junior high -school snd 80 high -
. »- :

\‘

st f'esst once A month. Furthme, of the 92 counselors making home

N .-

viéits once a month snd the 30. %Selors making visits at least once
- "u. -

-

a week, 18 wexe less than fulltime suggesting that another stsff .
meu;‘ber may se petforming this function, Of the 21 coonselors with

o }:ess thsn one’ yesr o.f counseling experience, 17 (80 97% of these 21 -

- [y

. counselors) reported that they never made such visits. Of th.e 21

counselors ;dth- lesd than one yéar of counselimg experience, only 4
) . . - . N - L N

{1.897%) reported performing this function at lesst once a month.

. -
[} - N . - . .

Discdssing‘ Referral Sources and Procedures with the School Staff:

ib - - + N
When asked the ‘degree to which they discussed referral sources and -

procedures with the school staff, lb {6. 647,) reported ‘never perfoming

1%
-
\‘ ¢ ' .

this function, 106 (50. 247,) indjcated they did, discuss referrsls as

often as once a month snd 34 (25 597) reported perfofming this
\ P
function once &’ week. Thirty-six (17 077.) respondents reported

k-]

.-

[y

¥ S N .
‘disco‘bsing referrals &t 1e'sst 2.3 tlmes a week. Fort’y-nine percent of

. -8 . 7
the ofgunselors discassing referrsls with school staff once a month

Il -+

identifiea themselves a5 elementqry school acouns'élors. 'Jhile

counselors at all levels sre performing th.is function, it appears fhat
+ Fl X e ~ + . L " - .
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»
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. - ’ ¢
elementary school counselors perfarm this functiom more frequently and

: : more routinely, < % N\ : ‘
- 1] - \ . “ . I‘
Administering_Per_gpal Data Blanks, Autobi_graphies an& Other Student -

.

. Appraisal Devices ) ‘ d . .

R Fifty-five (36.07%) respondents reported that they had never

, ﬁﬁﬁﬁlnistered personal data blanks, autobiographies and other nt

appraisal devices.

However, 100 {47.397) 1ndicated they did adminyster

r .
<« .deylcés-ongce a month,

such appraisal devices once asmonth.

“Thirty (14.22%) respondents

indicated tﬁey administered such devices once a week, and 22 Q0. az%i

*

lrespondents reported that they performed this administrative activity

) ‘at least 2-3 times a week,

* .
]

Of the 52 counselots with more than one year of counseling experi-

[ B
S . .

ence, 25 (48, 00?) reporied they administered agpraioal devices at

least once a“month, .However, of the 21 counselors with less than one

’l " ]

year of experience, only 6 (28,57%) reported 'they administered such

It appears that increased cdunselipq“ .

L]
1

eiperience is'a factor ;hatwiofiuences participation in this activity. -

* . . . Ll

L]
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. : TABLE 1 \

[

, Functions Performed pv“tlementarv Scﬁool“Counselors

v

- Frequently or RoutineLx'

.
‘ LY
- .
1

% Reporting

Rank . » _ Function Participation
1 . Counseling students with reference T 88%
to personal-social cofisiderations
A uggesting specific ways in which a 79% ~
- = Jstudent ‘might be helped to overcome )
.2 behavioral problem * 2, s
: v
3 v . Counseling students with reference to ~—> &7
C agademic difficulties
4 . Assisting sfﬁdents in the development 667, .
of decision-making skills A =
5 Counseling students having value 617
' clarification problems :
]
6 Suggesting specific ways i1 which a, ' 59%
student might be helped to overcome ) .
a learning problem ¥
. . ’ -
T CounSeling with students wio are ) 47%
R racially different ‘ , 3
8 ) - Developing guidance program goals, \\ 437
. - aims, and priorities
. . .
9 \ Identifying and referring students for 43% .
: individual psychological testing o
10 Planning case conferences involving , 417
. o parents and teachers . :

L

Table 1 identifies those functions‘which at least 40% of .the 61
, N . . _ )
€lementary school counselots reported that they perform at least several

- . > .
timés "2 week. The function performed Wy the largest percentage of elemen=~

*

tary school counselors involves counselipg students with reference to

-

. - L ‘ L)
personal-social considerations. Generally, the functions performed most

' often elementary school counselors fall under’ the broad categories of

14
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‘counseling” and "working with teachers.” These functions seew to be of

1

the type that can be performed in classroom groups. l
" 4
. ‘ ' TABLE 2 ' . .
L 4
Functions Performed by Junior High/Middle
. . . . . 1
/// §chool Counselors Freguently or Routinely - ‘ '
3 / i ?7- - .
et — . R L, Y —
N % Reporting
* = Rank Function Participation
1. . - Counseling students with reference LT A

to personal-social considerations

2 Counseling students with seference’ 84
to academic difficulties -

3 ) . Counseling students having value 75%
clarification problems .
~ 4 v ' Suggesting specific ways in which a . m'!.
¢ studenst might be helped to overcone ,
a behavioral problem - - .
-5 &ssistlng students in the development 68% ot
0. of decisioﬁ=makiqg skills
s 6 Counseling with students who are racially 61%
different - i
c 7 Maintﬁining permanent records N 59%
: . 8 . Counseling students with reference to 58%"
educational considerations
' 9 " Scheduling new students s 4u, g
10 Scheduling students inclasses . ‘ Y a ~

o— —

The functions performed frequently or routinely -by the 69, junior high/ \\”x\

.

. . middle school counselors are preéented in Table 2. As with the elementary
» *
school counselors, counseling studengs with Yeference to personal~social
consider;tions is the fhnction performed by more of the counse£brs onlé
o -" regular basis. ?gheduling attivities and.maintaining.permanent records .

)
- _ o
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‘ are found in this listifig to.be activities participated in by a relatively

] . . L
%

high percentage of the counselors.
B *

- ‘TABLE 3 '
! ~ -‘Funotion& Performed by Se{nior High | . ,
School Counselors Frequently or Routinely
. . % Reportigg
! Rank . : * Function Participation
' 1 ; Counseling students with reference 877,
- to vocational considerations . .
- 2 Counseling students with reference * 87%
' ' to educational oonsidef‘ations \’
3 Counseling students with reference - 85% T
toL . to personal =soclal oonsiderations
4 ' ‘Counse¥ing students with referenoe 74%
. to” oademi'o' difficulties ;
L ~
. 3 . Assistfng students in seleo\ing o %64'{. .
- i school courses . :
6 : ‘ ‘ Maintaining permanent records ‘ 64%
7 ) l_:heoking credits for .graduation . 647%.
' and oollte entrance .
* f ) - ’ . ¢
N . 8 ’ Cougse]:ing students in relation to 597
' . financial aid , ) v
Ll :“L‘ “
L9 - Counseling with stucients who dre 57%
. raclally different . . ‘
10 . Assisting students in the development " . 567, . %
of deoision-maléing skills Py : )
. . ' 1 .
11 ~ Providing soholarship infarmation. *~ [ 52% '
. v I
12 v Providing information about studefits - ¥ A
i to colleges at which the student has @ .
' applied' RN oo
7 i
13 ) _ Counseling students having value ©TN 457, ¢
. clarification problems
14 uriting lettérs of reference or 437,
recommendation
Q. v . - "“Continued on next page
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| TN

N , .25
. _Q . - o . i ’
Table 3 (Continued) ' ‘

P

. . 1 _ % Beporting
Rank” a ; Function Participation
i o : L 7/ EUNE & ?

15 "Providing information om economic Lo 4%

conditions related to future émplqy-' T

ment and education ‘ \
. . .

Data for the BO high schopl ¢ounseling functions freque;tly or routinely

performed are presented In Table. 3. These data present & secondary school

¥ -

. ¢ '
counselor as one who spends,most of the time counseling students with

.. reference to* vacational considerations, with this function followed

L . -
-closely by counseling with reference to educational considerations and

LA

personal-social considerations. Functions which had ranked high for

-elémentary and junior high school counselors are still performed by high

"

school counselers but at a rate lower than the latter two groups. It is
Ut 4t ne

also interesflng to note tha; fifteen functions are included, fh the list ,

performed routinely by at least 40% of the high school counselors while

only ten functions are 1nc1u&§3‘6§ a similar list for elementary and‘juﬁior

r)

Htgh sohool counselors. This suggests that.the role and function of high

-

school ¢ounselors 1s'perhaps more céqplex than at the lower JEhool levels.

o _ S

e
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* COMPETENCY -

Developing Guidance Program Goals, Aims, and Priorities

Fourteen (6.69%) respondents reported that they had ltﬂ%teg‘cohpetence

in deve{gping guidanée program goals, aims, and priorities. Sixty-four
¥

(30.33%) respondents reported that they could develop guidance program

x

goals with assistance. Sixty-five (30,81%) respondents indicated they

could perform‘this activity with a littie pfeparatipn, and 55 (26,07%)

-respondents indicated they could perform this activity alone and with

)

telative ease. ;

T

I
Planning and Arranging Sequence of Year's Guidance Activities /

)

‘Two (.95%) respondents stated that thef cog}q-not plan and arrange
the sequence of the year's guldance activities. However, 21 (9.95%)
reported they did know where to seek a;sistance. FiftY“ﬂlr;e*(25;121)
reported they could peiférm this activity with assistance; 33% of whom
were'high ;chool cspgé;lors.‘ Fifty-six (26.54%) reporéed being”%gle to
do so with little brepéraitop. Sixty-four (30.33%) 1ndic;%éa?they could

carry out this planning functicn with relative ease. Tweﬁf}-nine $5

-
"

elemengpry school counselors accounted for 13.74% of this number, }7.5&1

1 d L
b ]

of all elementary schoeol counselors. Moreover, of these 64 counselors

o " - , -
with a high degree of competence, 60.947 identified themselves as

experiénced counselors with more than three years of counseling expéri-

-+

ence, trepresenting 75.19% of all experlenged counsefﬁrs.

P —— T

L

L

Initiating' and Implementing Parent Groups (i.e. PET) oo

In regard to the respondénts stated ability in initigting and
1$p1ementing parent groups, 232 (10,&5%) indicated that they were unable
to initiate such a; activity. Thirteen‘(§.161) identified therselQes
as high "school counselors wiiereas only two, (.95%) identified themselves

[y

as elementary school counselors. Fifty-five (26.07%) respondents

I SR -




'reported that they at least knew where to seek assistance. Four (11901)

respondents reported having more than ten years of -teaching experience.

3 o- - -

* This number accounted for 5?.141 of the counselors.with this amount of
experience. ?ifty-six (26.547%) stated- they could perform this function
. t .with assistance. Of these 56 counselors, 10 (4.72%) were beginning’
counselors with less than one year of experience, representing 47.627% of
all beginning counselors\ Forty-two (19.911) indicated they could i <
. perform this functlon with little preparation, while/}z (10.43%) could ¢
perform this activity with relative ease. Of these 22 counselors, 18
(8.537%) were elementary counselors, 29.51% of all elementary school , ..

]
. tounselors. 1In comparison, only three (1.42%} high school’ counselors,

3.75% of the 80 high school .counselors reported the same level of °

competen ce. . . - "

Sugpesting Specifi; Ways In Which A Student Might Be Helped to Overcome

»

a Learning Problem

* . ¥ \
did know where to seek assistance. Sixty-one (28.91%) st

dould perform this function withvassistance. Fifty-six (26.54% respon-

dents indicated they could be of help with little preparation, and 55 :-' R

(26.07%,) stated tb;yhcnuid offer assistance with relative d$sb ngﬁ*

‘e’

H

Conducting FolloW-up Studies on Former Students to Discover S'tnengths %ﬁ:

. and Weaknesses in School Guidance Programs 5 i
¥ i - - '-', ~

- - ~ oy . P

When asked. about ability to conduct follow-up studies ?nYTormer

. »

. : . +students to assess guidance pragrams, 13 (6.16%) reported’ having no
\competence in this function. Fifty-nine (27. 96%) indicﬁpe they knew
" where to seek assistance in order to perform such a folHow-up. Fifty

(23 701)'indicated they could perform such an activity with assistance.'

'o..' ! f - 3

Co




»

o e - 28

.

Thirty-seven (17.54%) stated they could conduct such follow-up studies,uith¢

LY
-

little preparation. Thirty-four (16 lfi) repoited they had more than .

LN .“"

adequate competences in this ar&h.. Of: these 34 reSpondents, LJ (8. 061) -

a

1dentified themselves as high school” counselors, representing 21. 251 of the

80 high school gounsélors,. ¢.

L]
L]
. -

Evaluation of Effectiveness of Extra-Curyicular Activities In Meeting

o 131
P Y

-

Students '’ Needs

When asked about competency'in evaluating the effectiveness of extra-

L] -

cak{igﬁ{;r activities in meeting student needs,.103 (48.82%) ind ed

L) f
that they could not begin to perform such an evaluation. Seventy-seven ,

-

(36.49%) respondents reported that they knew where to seek assistance

to perform this evaluation. Nineteen (9%) respondents reported they °
:1.;‘ ) Fl - . - c
could pgrform this extra-curricular evaluation with some assistance.

- R . g

HOWPver,?Oﬂly 9 (4.27%) respondents Indicated that they could-conduct

.4

‘this evaluation with little preparation and two (.95%) respondents

4

L ! )
indicated they could perform this function with relative ease. - -

4 -

Developing and/or Coordinating A Peer Counseling Program

Twel:e (5.6?1) cdnnselors reported they could not begin te develop
or coordinate atpeer counseling program2 .however, fl (19.43%) ‘counselors
indicated they would know where to seek assistance. Fifty-four (25.291) )
' they could perform this function ;ith assistapce, and

Ly

counselors réper

reported they could develop such a program with little

preparationy Thirty=six (1?.06i) indicated they could develop. and/or

Ly

coordinate a p

c0unseling program'alone and with relative ease. -

Assisting_Teachers In Diagnosing Learning Diffilculties of Students

--.

When asked about ability to”assist teachers An diagnosianlearning
F

difficulties, two (.95%.) reported they were unable to perforﬁ this

”

function, However, 23'(10.901) indicated they could perfomm this fuhction

with dssistance. Of these 23 counselors, 10 (4.74%) were junior:@ggh

R
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-

school counselors and 10 were high school counselors. Seventy~-two

.(34.,12%) respondents indicated they could perform this functiomwith

’ . v
assistance, 32 (15.17%) of whom,were high school counselors or 40% of
a1l high school counselors. Sixty-one (28,91%) respondents reported .

they were able to assi'st teachers in this dilgnostic capacity'with *
~ . .

relative ease, Finally, &8 (22,75%) respondents reported relative

\ —

ease In performing this diagnostic function. _ s

s

Making_pecisions Concerning Student Disciplinary Action

a Eighteen (8,33%) respondents indicated they could not make decisions

concerning ‘studeht disciplinary action. Eleven (61.0% of these -18 '

counsélors)'identified themselves as high school counselors. Forty-

-+ u

‘eight (22 75%) respondents indicated they knew where to seek assistance

“(21.8Q7) respondents reported they could make these disciplinary

in order to make such decisions.

a

Foégy-three (20 381) respondents

‘ . Y
indicated they could make these decisions with assistance.

Forty-six

Pl

decisions alone and with little preparation. Forty (i8. 96%) indicated

they could make these decisions with relative ease; 17 junidr high
., r-'

school counsplorsr(9%76a1 of all junior high ‘school counselors) reported
this high level of compgtence and represented 42,50% of all counselors

-

with this level of competence.

-

Selecting and Revising Curriculum Content N .

- . "_ &
‘e

, Twenty~-seven (12.807%) respondents repBrfEH'ﬁa?TﬁE_ﬁﬁ‘Eﬁﬁpef%ncy{in

selecting and revising curriculum contents Another 48 (22.75%)° "

respondents indicated they did know where  to seek assistance In order to

begin curriculum content selection. Seventy-six (36,02%) reSQQndents

reported that. they could perform {his function with assistance. Of .

these 76 respondents, 34 high school counselors .111 of ati high

bl T

school counselors) reported this rather minimum levél of competency,

representing 42.50% of the total number of respondents that reported

35 -




L)
-

this level of competence., Forty-six (21.807%) respondents ihdicated they-

could perform this function with little preparationr and of this number
hs

only seven (3. 32%) respondents identified themselves as elementary
5 : . .

A

school counselors. , . .
- L]

LI r
il

Planning PTA Activities and Programs . )

LA |

When asked if they were able to plan PTA activities and programs, 18

[

(8. 53%) indicated they could not perform this function'.” Df these 18,
¥ 4 t k)
tine '(4,27%) respondents identified themsélves as high school counselors.

s

* . ]
' Forty~five (21.33%) respondents reported thatﬁtﬁey knew where to seek

.
~ -, hd

assistance, and 67 (31 75%) respondents indicated they could perform

-

this function with some assistance. l,.Thirty'-eight (18 0113 respondents

reported they could perform this planning function with little préparation

-

[y

el

and 27 (12,80%) respondents reported relative ease in perforging this™

-

activity. Of the 27 respondents ﬂith this high level of Gompetency,

-

. e s ', T
12 (5.697%) 1dentified. themselves as eleme ¥ .school counselors,

. ) -

i
representing 19.67% of all elementary schodl counselors anduhh 44% of

»

all coumnselors with this high leve[ of proficiency

"~

Planning Assembly Prqgrams

-

L v

a

F

Nineteen (9%) counselors reported that they could not plan assembly °
ot .

programs; however 45 (21.33%) reported they at least kgﬁw where to begin
and/or knew where to seek assistancé'in‘order to plan'such programs/
Fifti-nihe £27.96%) counselors indicated tHey could perform-this planning

&

Seventy-four (35 087%) counselors Teported.

a high degree of competency in this area in which 1ittle preparation was

function with some assistance?

required.

Of these 74 counselors, 43 fdentified themselves as, high

school counselors (41 25% of all highaschool_counselors).

¥

Moreover, 15

<

counselors reported having mor@ than four years of counseling experience

(representing 46 88? of all couaaglors with this amount of experience)
- \ L} .

compsred to five counselors with less than, one year of counseling

L

oo

"y oy

JL

i
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)

experience (2.37% of all beginning counselors). Therefore, it appears

that counselar experience does have a marked effect upon the competency

level in this counselor function. .
Visiting the Homes of Students Who have Behavioral, Social, Attendance i
. 7 N P
*, o Economic Rr6gi;ms . : ;

-

y ‘When asked about level of competency in this counsélor function, only

.

six (2.847%) reported that they were unable to perform this function.

Tﬁirty-one.tlh.691) counselors kn{fcated they did know where to seek

g
- H

asskstapce in order to perform this function. Twency-foir (11.37%)

- counselors indicated they could make such visits Q{ih ‘assistance.

"

. LTS
Fifty-six (26,54%) counselors indicated they could perf@?m‘this function

1

-~

with little preparation. Finally, 82 (38.86%) éounselors reported they

!
could perform this function with relative ease. Of the 82 counselors-

P r -

with this high level of competence,‘iS identified thémselves as e¢lemen=
tary school counselors, representing 54.10% of all éLemencary school

© counselors and 40.24% of all counsélors that responded in this manner.

.

However, one must note fﬁét of the 82 counselors with this degree of

cdmpetence, 70 (85.37%) identified themselves as fulltime counselors,

] “ k

suggesting that time is afcontributing.variable.

Providing Information on Eéonomic Conditions Related to Future

w

EBmployment and Education i\ ‘

Y

a2 When asked if they were able to providé.ihformaxion‘On~economic'

i P 'H
&R
at

. e

conditions related to future employment and education, 16 (7.58%)"

.counselors .reported thaﬁ they couid not perform this function. Of
. * Y. :

- ’ ihese 16, eleven (5.21%) 1dentified thgmselves as'tieméntary schoal
counselors Qnd five (2.37%) identiﬁied-theméélves as 3unior H gh school

acounselors., ‘Forty-tho (19.91%) counselors indicated that they knew

-

. where to begin and/or where’ to secek assistance. Sixty (28.44%) counselors
T2 ' . )
'.‘Tﬁteporced that lfftle prepargtion was réquired to perform this information-

Q - , , A Fa ‘ . ) 4 .
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giving activity and 45 (21.%§{£%ieported that this function,could be
}I_. L 2 3 :
; . { e .
i ,performed with relative ease, ,Of the 105 counselors that reported little’

' preparation ogﬁbelativg_ease in "performing this fuqction, 61 identified
themselves as high school counselors (76.25% of all high school counselors)

L4

compared to 29 junior high school péunselors (42,037 of all juntorﬁhigh .

school counselors) and 15 elementary school coumselors (24,59% of all

+ * +

elementary school counselors), . .
L) *
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Rank Function Competence
1 Planning case conferences involving 927 ’ -
parents and-teachers .
/’ r
2 . Counseling students having ‘value 927,
. ‘¢larification problems )
3 CounSeliqg students with reference 92%
; to personal-social considerations ’
4 . Counseling students having interracéial 89% -
. concerns or difficulties
5. . Counseling students with reference to | 1887%
. academic difficulties
6 . Counseling with students who are . 88%
) raclally different
£
7 Providing group counseling for those . 88%
students ‘unable or unready to profit . )
’ from individual coupseling
8 ' Discussing ;eferrai‘sources and 88% i
procedures with the school staff .
9 Assisting students -Ain the Jévelbpment 87%
. of deciSion-making skills <
1 a N .
10 , identifying and referring students’ . 85%
\ ’ for 1nd£v1dua1 psychological testing ¥
11 . ) —Providing information on comﬁunity : 8&1“2 . f'
. o referral resources .. . -
12 ‘Suggesting specific ﬁays i1n which a 8hﬂ\\ﬁ~//
g student might be helped to overcome, ' )
. < a behavioral problem ' . - e
" ‘ . " s i
13 Visiting'thé homes of students who . 827,
. have behavioral, social, attenﬂance .
. or economic problems * ’ . . ,
14 - Administfatio% of standardized géség' 80% — N

Competencies.of Elementary School Counselors

'TABLE & -

ha

2

% Reporting

. 3 Ll e

ra
LR

Table & identifies those functions which at Beast: 807% of the elementary

P

o

[y L]

school counselors feported‘they'can perform with ehses

.'

The competencies

14
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L

e

L)

M . - - I Tt N

tend to coincide with the pat‘ticipati’on reported by the ele&ntary school
& +
counselorss The one obvious distinction involves .planning case eonferen"ces

* +
N *

involving parents and teachersé‘which seems to be an activity eromed by -

only 417 of elementary school couqselors»on'.'a regular ‘basis while 92'& report:';
they can’carry out the-function with ease.
are all 1tems‘whioh elyernenf:ary school counselors'weﬁort* cBmpetence but *

which are performed on less than a regular'basiﬁ. ] ,.

* Competencies of Junior

» -

had *

[

TABLE. 5 ° ~ .

Items 4, 7, 8,°11, 13, @nd,14:

-
I

High/Middle School Counselors

apQraisal devices . oo

L) q\:\ '
s C
. A . % Reporting
Rank " . -.Functi@ Competence
0 N Co selni’ng students with reference to 2'83?. i
. . acagemic difficulties , ’
2 s Providing group counseling for those LT 8% d
: . " students unable or unready to profit from: -
’ -7 individual counseling .
3 Counsel ihg students hevi_ng-ve ue 85% °
clarification préblems W
" b Assisting students 1nsthe development 857 ' )
of decision-making skills > . v *
.3 ) . . Counseling students with :;/f_prence to 84%
personal~ sodal cpnsidera .
" ! ‘é - 3 *
6 ~ Discussing ref3 sources and .ptocegures , 83%
" . with the school st f f B
7 . ) V. Planning orienté—hon activitiés ~ 83%°
. A ' ‘
8 _ .Counseling with students ‘who are »- . 83%
Lo raclally different - ¢ e
- LT .
‘9 ] Pl‘anning case conferences involving Y 81% )
/ parents and teachers ! ot g
20 - - Counseling students with reference to -81%,
L educational considerations '
- Administering personal data blanks, s80%
- . autoblographies, and other student .

AR
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+
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Junfor ﬁigB/Midd1e~School counselor competencies are reported in Table

“Counseling students with reference to academic difficulties” and:

"Qroviding gtoun counseling" are areas where'more counselors report -that

tgey are capafle'%f functioning with relative ease.

T

functions participated in by 407 or more of the counselors.

I:J'lese items are Season*which may explain their failure. to appear on

-

items 6,

' are,ones where‘counselors report competence but are not included in those

-
-

the participation list. ' .

TABLE 6

Competencies of Senior High School Counselors

e

'?’ 9’ ﬂl'ldg 1:1 -

Several of

[

o : % Reporting -
Rank Function = " Competence
1 Checking credits for‘graduation and’ 9%,
R college entrance o . -
. . 1
2 ” Assisting: studentsuin selecting School 97%
courses- . e . ’
3 E Counseling students with reference. to e 967, .
" personal-social considerations ifa!?
.' - M L] :’&h
' - .
4 Counseling studentswvith eferdnce to : 96%
' ¥academic difficulties : i .
H ¢
3 - Writing letters of reference or - T96%
g récammendation .
6 Conneeling students with referénce to 957,
) educatic.al ceriide..tlons ]
7 Assisting students in the uvevelopment S eun "
. of decf®ion-making skills = - . "
$ Counseling students with reference to 89%
. .vocational cdnSiderations.“
g - ' Scheduling new students - 897,
10 " . Providing information about students to 897,

——

;,ccolleges at which the student has applied U

- k]

* {Continued

on next page)

. ' &
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Table & continued ry

% Reporting:

Ratk + Function  ° ) : _Competence
11 Arranging codfse transfers for students . 86%
within the school
12 - Scheduling stud;nté in classes . 85% . .
13 Counseling with sg\ﬂents who are racially 85%
* . different_ .
14 { Counseling students having value clari- "857.
fication problems .
~ vt . )
15 ‘ Maintainiﬁg permanent records ‘_ 85%
16 * ‘ Discussing referral ,sources and ° T -1
~ _ procedures with the school Ssaff i
17 T " Providing scholarship informatien - 827
18 Counseling students having interracial B \'jg
concerns or difficulties . p ®
19 Providing information about individual~ - ° 80%
. I students to potential employers
20 " Administration of étangarqized tests 807%
21 ) Planning case conferences- 1nvolv1ng 807 )
< ‘ parents and teachers :
22, .Provlq{ﬁg group counseling for those . 80% )
students unable or unready to profit
’ frgé individual counseling . .
. h L

——

Table 6 identifies the reported competencies of at least 80% of the 80 -

‘high scthool counselors who responded fo the questionnai}e. Ualike elemen-

- tary and- junior high/middlg school counselors, ylgh school kounselors
coﬁpetencies appear to by more in an area of “data transmittal", High

‘ ' -
" school counselors do reportkébmpetence in areas similar to counse}org at

L4 ‘f -

other levels-as well as SOT§ additional competencies which ;qemﬁﬁ;?hﬁe
- - - £

to the level at which they counsel. It is interesting.that the iﬁeﬁ&y-two

L g

items included in f%e high sphdol iiét 1§ﬁhore than for counselors at any

ogher level . ) ’ . :
. - \ -0 ) o 4
; : 42

) ,/ |

-
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TABLE 7 ° .
Fonctions Identified With Minimum Competendgf// ;
. '
I ’ ) ] - % Lacking, - .
Function ComPetence
Coordinating the school audio-visual 59.2%
service ’ \
* i
Establishing local norms for Standardized SA.QE.
aptitude and achievement tests o
N
Preparing an analysis of grades given each = 41.7%
year by faculty .
Initiating aud implemen ng pa%3§9~1 36.5% 1
groups, i.,e., P.E.T.
P}acing’;tudents in parttime and . 35.5i '
summer jobs -
g Selecting and revising curriculum content 35.5%
Teachink courses on occupational development 055.5%
T -
Conductin® foilow-up studies on former T 34.1% v
students discover strengths and weaknesses
in sc guidance programs .
- Computing class ranks k "32.?4’
*  Preparation of handbook of school rules 32.2% T
' ] and policfes for distribution to students . *
n ' - -
’ S § Making decisions cencerning student K} Iy 4
o disciplinary action te '
C | Ty = =
! . Tabhle 7 identifies those counselor funptions ere 30% or more of the ‘
\ - . ? a
.ccunselors reportec Jey "don't know where to begin or "can perform with
{ . assistanéi‘h These areas are ofies in which it appears safe to assume that
* ﬁ Ll
practicing counselors are requesting help. Several of these areas are
. _more often performed at ofte level than anather suggesting that all c%unselors . ;ﬁ

may not need competenge in all areas. - It &g also interesting to note that

" most of the areas of relativelytlittle competence wereealso areas where

T
-

participation was low. 7hese areas, nevertheless, represent functions, .

L} N -

-

kY
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LIS

-

-'hhegg_soﬁe addition%g training seems appropriate. Where differential
R0 4

certificag}on is not used, it seems appropriate.to expect all "counselors
g PR

N — - "
to be minimally competent to function at any level.

- P .

COMMENTS ™ »

Miséellaneous comme®ts made by réspondents on the questionnaire are

included in the appendix. Thése comments refleét additional areas of

)
r L

' - &
concern that may not have been a part of the questionnaire. 1In severaﬁ;

»
- 5

4 . - L
cases these comment$ involved the addition of functiogi to the listfi Lo

- - ~ '\,

-

provided.

SUMMARY -

) : i - e
'\ It seems clear that beginning school counselors in North Carolina

k. . . g N E R - s

perform many of the.functions thought to be within the domain of school -

coungeling. Generally, these counselors seem to report themselves to

beé partic{pq;ing in somé of all functions with a relatively high level’

of competence. Beginning counselars do not appear to have many prablems
in completing lthe tasks éssigne& to them, -

Two-hundred eleven school counselers, responding to a questionnaire,

L]
b}

identified the degree to which they engaged in selected counselor functions

and the degree to which they feel compé;ent to perfomm these counselor

functions.. ‘'Counseling” functions dominated the lists of counselors at

all three levels in terms of function. The same general area domihate&

the areas where counselors reported themselves to bé competent. Those

‘functions which are jncluded in a list of minimum\chpetquF'éeéﬁ‘to-refledf ’
r i L - .~ 2

the level at which counselors work rather than a general lack of competence.

-~

R .

b

Par e e
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. 1.

7

o . 4.

1

School counselars are interested in expressing their attitudes’

. toutinely £at least once a day).

39

CONCLUSIONS o a

As a result of the findings of this study, the following conclusions

' \‘""'l——g

~ are presented- , S ) .

PR

concernlné'functlons they perform and their levels of competence in
performing these functions.

2. “School &ounselors in North Carolina provide a wide variety of

services to clients they serve. . ’ T
- - /\
3 3.. Levels o{Ycompetence.isem to reflect thé level at.vwhich one
counsels rather than training received. This conclusion Supposts a
" * . % v
. notion that counselors develop competence as a result of performing

v -+ ' the functioms once they are actually on~the-job. -
& y Y ,

School counselors tend not to perform any single functions

~

5, gggfﬁglor functions performed most often (at least two or

L] -

three tlmes a week9 by North Carolina counselors are: ) . )

Counseling étqunts having value clariflcatloﬂ problems.

Counseling studeits wth,&efgrence to vocational considerations.
LI !

Counseling students with ré}erqﬁte to educational considerations. .
/ v
Counseling students with geferﬁnpe to personal-social-

[y

considerations. st
- RS
Assisting students ta éelectlng school cou;;es. ~;'
. ) - .
. Scheduling student@ in classes. /j; ™,
Counseling with students who are raclally dlfferent. “»4"__‘"

Assisting students in the development of declslon-maklng skills.

Maintaining permanent records. -
. * 4
Counseling with potential dropouts. -

?h s

PR TP
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6. Counselor?fgggéytes the following as areas of professional
. A ‘

problems, areas where additional help is requested:

a. ﬁstabf&shing local nﬁrms for standardizéd aptitude. and

—_—

% . achievement tests.., * ' ¥ . . ’ )

b ! ] N

b. Preparing an analysis of grades given each year by faculty.
c. Initiafingiand'implementaﬁé parent groups.

d. Placing students in parttime and summer. jobs.
. [
e. Selecting and revising curriculum content,

Y
.

‘ f. Teaching courses on occupational development.
. \ s . . N
é; Conducting follow-up studies ons former students to discover

strengths and weaknesses in school*gdidance programs.

+

h. Computing class ranks. ) ~ .
5. ». * - . !
) i. Preparation of a handbook of school rules apd policies for
’ ™

distribution to s;udent;.
. Maﬂing decisions concerning student disciplinary action.

Bven without definite answers, these conclusions appear helpful to

‘. ¢

counselors, counselor educators, and administrators who wish to know what

functions schocl counselors are performing and areas where they report

themselves co&petent. The North Qarolina‘Stété,Departm?nt of Public ';

- [y

N, :
Instruction and the £welve counselor education programsLin the State may

- - "

N ) N ¢ . .
find the data especially helpful as they plan pre-service and in-seryice

L4 -

education. The theme throughout ‘these data supports an‘ 1magé of Worth
N . I

- *

Carolina Qchool counegfo;s as provfdeps of'many useful functions with
. - ' . . , : - -

. . ¢ -
relatively.high levels of competence. T ’
S ¢ .o -
- .. - RS C '
0 i » < : .
[} '( r
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1

COVER LETTER

. NORTH CAROLINA STATE UNIVERSITY AT RALEIGH

»
. L

SCHOCL OF EDUCATION

DepARTMENT OF GuipancE AND PERSONNEL Sppvices

Z1» 27607 .
. L
- . + .
"“- .
- ‘{ . -
* i - )
TR : September 22, 1977
~ ar -
- [ 3 ”

Dear School Counselor: ",
a As a school.counseler, you are aware of thé many professional
.- problems which face the beginner in our profession. The purpose of
this letter 1s td request your participation in a statewide survey
for the identification of professional problems of begiqping school
counselors, -
. I can assure you Shat the information you provide will be kept
: strictly confidential and you will not be identified in any manner
in this study or publications which' may emanate from the qtudy.l

Having worked as a school counselor for two years, I au:fully .
aware @f the demands on your time, .However, I am sure that you will ¢
" agree at a study of the professional problems of beginning counse? )
lors will increase our information base and provide a basis for
changes in the preparation programs for counselotrs. I am asking you
to take about fifteen wihutes to .complete the enclosed questionnaire
and return it to me in the enclosed stamped envelope.

Thank:you very much £Or your cooperation. I hope to recelve the

completed questionnaire from you by October 21. ...
T Sincerely,
~ ) , . Don . Locke .
: . Assistant Professor -
5 i , L
Enclosures . _ ‘ .
. - . /




- 2, Provieional certification’ -- more than h‘arlf of training ;:ompl_el:ed

' -~ 3 El

> 4. No certification -- enrolled {n counsSelor education program

Provisional certification -- less than half of training compleced

-

. " N - “
T ' QUESTIONNAIRE 3
. . . . * | .
‘ PROPESSIONAL PROBLEMS OF BEGINNING COUNSELORS .
: y P . . "
. (1) At which grade level do you counsel? . .
) 1. ‘Elementary School’ ) L -
2. J\mi;r ¥igh School/Middle School ~:
3. ¥igh School . . B .
i ) _______4: Kindergarten - 12 ‘ T ' .
(2) How many students are assigne(; to you (counselor-student ral:i.o)? . ‘
‘___l’- Less than 400 . : .
2. 401 - 500 .
3. 501 - 600 ‘ ) 0 _
. ] - 4. 601 - 700 - . _ '
5. More ‘than 700 : ' : Ty
(3) What 18 the enrollment of the schocl to.which you are assigned? .
__ 1. Less than 500 ' ! - ]
. 2. 501 - 700 ’ o
‘ ¢ - 3. 701 - 90 ‘ g , : . . i _
4. 9oL - 110 ' S ' ~ \Y g ' ’ 1
. 5. More than 1100 * . - -
N —(4) Where did you ‘recelve your ‘counselor training? - — \ 5 -
O ;nstitution located within I:I';e State of Néf_l:_ffrol.ina . '
. . {(Optional) Name of Institution _,._'__.,? .
‘ ——— 2. Institution located<outside the State of ngl:gh'fc;gra‘i{a . ':.._ . ) .
(optional) Name' of Inseitution s ) . ' . — ‘
' (Si Yow many. years .t'eaching experience did ;ou havg before"becoming a counsa-l:.;r? »

e

——— 1. No prior teaching experiem:.'e' Lot K

—2. 1 -3 years . . ’ ) . ‘

. 3. 4 - 6 years . v ‘ .

.:__ — 6. 7 -9 years - : )
' ’ + 5. 1D years or more ! . o
(8) th-mt_is the status of your coungelor certification? -
R ) — 1. Full certification .,
.y - N

5.. No certification -- not enrolled in counselor education program

9 4{"\
[N e B S

LT

 Exd

Aruitoxt provided by Eic




) 44
{7} W¥har portian of your time is spent performing duties assigned ro you as a ¢ -
B counse lor? . ; T
, 1. Fw.t(l-tine : P . .
- L4 ¥
. 2. Three-fourth time . -
. - . o
3. Ome-half time . .
) ’ 4 - - ”
4. One-fourth time - - ¥
3 - . *
5. Léss than one-fol time " : ,
) (B) Whar is the total full-time equivalent (FTE) forthosé assigned to counseling ’
in your achool? {(Exdmple: Two full-time counselors and one half—tine "
L cuungelor equals 2.5 FTE) . - —Fm, Ce s
1. 0-1.0 ~ - . e
2. 11-2.0 ¢ Lo c L . - )
’ - 3. 2.1- 3.0 : e
, S __ 4. 3.1 -4.0 ; - - , T
9 i - -
5. 4.1 and over . ) T )
s N * ) . . +
' (9) Which one of the following counseling approaches do you prefer? - »
' 1. Behaviot-:al \
' ‘ 2, Client Centered ‘ -
N 7 PaycWoanalytic or Neo-Analytic "y N
- - "E-n.....ﬁ. F * -
. 4. Exfisrenrial - Humanistic g -~
"o .
[T . ?3“ Eclectic ) .
6. Rationgl-Emorive - ‘ )
- * . f'- Ll
7. Developmental ;. . . . ~in
* . ___'_B. " Other 'Epl_,eaae specify) ) T . - ;
}‘ 1
LAY .
(20) How long have you been a counaselor? ’ j . I .
- ¢ - . ¥ *
A 1. Lesa than one #chool year
L] o
' 2. More tham one year but less Than two school years ~ . - *
- ) 3. More than two years but'less than three school years R '
4. HMore thap three school 'years but less than four vears . .
. $. More than Four years .ot . ' oL -
’ . . - e
(11) What ie your sex? . . , vl *
R a » a 7 ' o
B 1., Fenale - -
2. Male o « ' .
— . . .
- t - . L .
b 3. I prefer mot to er #his questfon , - °
L : | ] ° 2 * ’ ‘
(12) What fa your vacial/ethnic group? e, .
' i L E, r. _ 4 1 -
1. White/Caucagian _ & . - - . ,
I 2, Blackfafro-Amer can :
3. -Latin American (Hextcan-am r.!.un.. ¢hicanon Putrto Rican. ete,}
¢ LY
4. American lpdian \ T -
M . 3
5. Oriental . .
N 6/ t prefer not to answer this question . Ly
; - - R ., '
. . . \ ]
Q . . - v 5 f-. - - % * -,
. _— t) | . - - -
CERIC - 19
!-l : . -
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= For each of the counselor functions identified, compléte Both the “current -
L parclcipation” column and the "competency levél” column by circling the - -
nusbes which corresponds to Your level sf current participation and competency.
) Rate your level of cowpetency even thouRh you may not participate in the
, activity. please complete the "current pargicipation” column f{rst, then
tetdtn to the begloning of the questionnaire to complete the “competency
lovel” colymn. Numbers In parcntheses.are for cosputer coding. i
. L L)
CURRENT PARTICIPATION i . o COMPETENCY_LEVEL
. B EXAMPLE ’
o .
¢ 1 23] @ 5 Inplement progrem modiflcations 1 2 3 [ @ " Y "
g . e g3, 5 C
aJ + gol wl ® | 8-
o . . ol £ e w ~ ]
g 3 . e R
o3 ol 2 al @} = ]
. . . Sl @) ~
' 3 e ' < o i8sls |8
. - .
° ~ . * ¢ gl 2gl pa
& 2 : T ER R L
’ fm 8 '3 .-:: v ﬂ* LT 3 | v ] w0
' gl el 9 - u al L=
) - " E /g 5 H g E -1 a:s:
3 ™ - -
» P H ol ] e 9l = e
- I - . -8 84358 3%
> .
(a3 + 273 ¢ 5 cooqmuug sctivitles with 13% enforcement sgencies and/or the 4y 1 2 3 4 5
P .
{15) 1 2 3 4 5 Counsel ing atudents having value clarification problems 1) 1 2 3 4 5
an 1 2 .3 4 5 Counseling ntudentsa with rcferenge to vocationsl 'conaiderations (1'8) 1 2 3 "4 5
9 1 2 ¥ 4 5 Evaluating effectiveness of“schaol goidance program 20y 1 2 3 4 S
(2 1 2 3 4 5 Counsel{ing SWB with reference to educational conslderations 22 » 2 3 & 5
(23 1 2 3 & 5 Couodeling students with reference to personel-socdal consideratlens €24} 1 2 3 & 5§
{25y 1 2 3 .4 5§ Counseling students with reference o scademlc difficulties. 26y 1 2 3 & 5
L . ’
(271y v 2, 3 & % Developing guldance Program goals, aims, gnd priovities (28 + 2 3 & 5§
“ (29 1 2,3 4 5 Securiny, parent participation iuw guirlmce sctivaties (3} + ¢ 3 & 5
(31) 1 2 3 & 5 Planninqeand Arraneing 9eoneore of vear's guidance activities 32 v 2 3 & 5
. .
(3’!), 1 2 1 4 % Utilirink Filmsy bhlletln haards. etc. on occugationa and colleges 4y T 2 3 & 5.
- . I "
\ (333 L 2’3 & 5  Counseling students fo relation to Finsncial aid (6 1 2 31 & &
43?) 1 2 3 4 %' Counseling students having Interraclal concerns or difffculties (18 1 2 3 4 5
9 L 2+ 31 &4 5 Initlating and iaplenenting perent Rroups, i.e.. P.E.T . @h 1 2 1 & W
(‘(l) 12 3 4 ’ $ 5038‘3“1“3 specific ways in whlch a,student might be hehed to 62) 1 2 3 4 &
. overcoue & behdviorsl problem
- Gy L 2 3 -ﬁ 5 Supgesting speclfic ways in which = student might be helped 1o e 1 2 31 & %
overcome & learning problem .
(45}. 1 2 1 4 5 Co;ducting in-service presentat.lcms regarding the constructlion, (46 1 2 3 4 s
R adwinlattatiog afd use of tests (assesament program} P
P FoL . ’
(i 1 2 3 & 5 Providing teachers with educacionsl and occcupatlonsl materlals (48) 1 2 3 4 3
{poetera, pamohl'ets, etc.} relevant to'couuee being taught
Ty 1 2 03 & s Develoring crlveris for placeaeat of students In remedtal or {s0) + 2 3 4 5
. . honor classen
- 31y 1 2 3 4 5 Preparing information on curriculum -natds‘ as noted in counseling (5 1 2 3 4 5§
¢ seéisions for submission to school adminiatration .
. . . ) -
53 1 2 Y & 5 Conducting fellow-up studles on former students to dlscover {54y + 2 3 4 5
atrengths and weakneases in school guidance progran
1 Ly
{5) 1 2 3 4 § _ Establishing local norms for standardized sptitude and schievement 6y 1 % 31 4 s
tents L] .
572y ¢+ z 3 4 5 Computing clssa ranks . ef58} 1 2 3 & 3
¥y 1 2 3 4 & froviding nilitary Information and working with militery recruiters (66} 1 2 3 4 35
62y 1 2 3 4 5 Agsisting atudents in selecting sthool courses %2 1 2 > 4 5
Q ,




oS

erformed

A (67) 1

(1l
{1
- . sy 1

m 1
@ 1
a1
iyl
(153 1

(19)

€21} 1

2n1
. (25) 1

27y 1.

{29) 1

“ an 1
(111

(81

- . 7)1
(3%9)

ETEFR Y

. &)

-

. (41)
(45) 1
(47) 1

Q
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Sowztines (once a week)

Decasionally {once month)

[ ]

[ ]

(X T

N

an i 2
v 2

[T N )

~

M s

~ LA X3 X ~ ~

W

Frequently (2 - 3 rlioe

-~

RRERT PARTLC (PATION

-
L]
H

nely (once a day)

Rouct

W

W

&

Scheduling scudenta in clssses
Placing students in parct-time and symmer Jobs
Arrdnging course trensfers for students withiu the school

Providing information sbout individual students to potentisl
employera N

Providing information about atudents to colleges at which chs
student has spplied . . "

Assisting srtﬁdents in gelectlon of ex\tu-curricular sctivities

Lounseling atudencs having sexually-related problems

Lounseling with atudents who sre ucially. different

Pl

Assisting studenta’ in the development of dscision-making skills

Evaluation nf effectiveness Of gxtra~curricular sceivities in
meeting atudent need

L] N
Preparing an snalysip of grhdes giveo each year by faculty

Planning orienrario tctivﬁi '

Developing and/or Zbordinuin] ¢ Pser counseling program  ~
3

Scheduling new atudents

Freparation of' hendbotk of scheol rulnl snd policies for
diatribution to students

¢ _.Maintaining permsnent records '
frganiring echool teating program
ha\dminiuuuon of standardired tescs
Identifying exce;tioml children ‘
Pianning caae conferences involving psrents snd teechers
Assiatling teschers in 'dissuosins 1urn§ns difficultiss of students
Checking credits for graduarion snd”college entrsnce
Hrit;ng letters of rcf?rcm:e er remmend;tion :
Mcuﬁulatingg;’er‘toyauty dsta on students
Providing information on comuunity u'ferrtl TesoUrCes
Planning Laxeer ds.y Prograns -
Coordinating "the school sudfo-vizusl servics o .

Making decisions com‘:rgrr'aing::udent disciplinary ection
Selecting snd revising ‘m'arr‘iculm content .
Ph‘nnin:SQ.scuvitié. snd progrsms
Planning assembly proguams *

]

L]
[ o F-
a-?.u 8l a | f
ol BE[af S |2
Ll @ w e e -
ol ew & 2 |5
* @@? o B
EEFH
ges B EGEs
Slogp vyl vy
f ] &h g"l-l
& 2 s Ea 3
= 4] B - -
HEHEL FEE
B4) 1 2+ 31 & % -
(661 2 1 & 5 .
68yt 2 3 4 5 .
(701 2 3 & s
G 1t 2 3 4 s '
(&) 1 2 3 & s
(76) 1 2 1 4 %
e e e L
{37 (16)(T9) (60)
2 L. 3 4 s
4 I
W 1 2z 3 4 s
6> 1 2 > & 5
@ 1 2 3 & §
eyl 2 3 4 s
az) T 3 & s
(y 1V 2 3 & s
() t &2 3 & 5
g1 231 & s
(20) 1 ¢ 1 & 8 .
@221 2 3 4 % ~
{26) 1 2 3 & 5
261 2 374 %
@1 oz 3 4 s
G012 Y 4 s
Q21 2 3 & % ’
G912 34 s .
(6t 2 31 & s . .
81 2731 & s
W1 ¢ 3 & 9
Gl 2 3 4 s
@1t 2 3 4 s
ey 1 2 3 &
(sg) 1 2 3 & s
\-!

COMPETENCY LEVEL”
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£ $ fea cl 8 %
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o a g '3 + o % Hl W ] M g
- ] - ° Eq gu edad
g=3 5 3 3 - ' 2 eyl o Bl ek
4 g 4 . . el B8l af e v 5-5 .
LI _ o Bl 8848y
- . - N .‘ - k"
© (491 2 3 4 5 Prepering school faformacion for disteibution to the public GO 1 2 3 4 5
. (1 2 3 & 5 Providing group counseling for :hoie's:t;deute unsble ot unteady to (52) 1 2. 3 45 W .
. profit from individual counseling .. -
G112 3 4 5 \Counsellnn students heving problems related to death and/or dying (54) #1,-2 3 & 3
L -y * k) N
(55 1 2 3 44 35 lden:lt’ylng and referrlng atudents t'or individual pcychologlcal (5¢) & 2 3 i 5 . &
' qtesting . b a
. .
sn 1 243 & 5 _ ldentt fylng and referring children to welfare egenc{es (8 1 2 a3 & 5
(5 1 2 3 % 5 Asolc:lng in promotion and fetention decisions with s view for (6o 1 2 3 4 35
. conaidering the beat :hlng for :he chl.ld -, . .
‘: ‘ ) . . v —
b1y 1 2 3 & 3 Visiting the homas of uuden:s vho hsve behavioral, social (62) i 2z 3 4 s
. attandance or economic problema . .
" * M :
N1 2 3 & 5 Discussing referrsl sources and procedureswith the school seaff J!(6.’.) 1 2 3 4% 5
(65) 1 2 3 & 5  Adniniscering perscﬂul data hlanks, autobiofrephies and other 6) 1 2 .3 4 5 . . /T‘
N sthdent apprslssl devices .
»
61 2 3 & 5 Providing scholarship information R (68) ’l 2 3.4 5
69 1. 2 3 4 5 Providing information on economic condll:lom relaced to fuwl:e (70 1 2 3 ,4_5
. employment and educakion - ’ ’
()1 2 3 4 5  Cootdinsting remedial work for studencs ’ aGn 1 2 3 4 s
{1 2 3 4 5 Teaching coutses on occ'upnipnnl developusnt , (74) i 2 3 4 3 )
(S . L -, - . .
sl 2 3.4 3 ‘Counselfag with porential drapouu , (6 1 2 v 4
' . . : — 2. "
AODITIONAL COMPETENCIES - . {11 (18) (193 (80)
. . .
1 2 3 °& 5 1 2, 3 4 5 ¢
. wpmie )
1 2 3 4 3 . - 5 i 2 3 4 3
& . A .
12 3 4,5 - o . 1 2 3 4 5
7 . .
’ -'_'_‘\&\ ” - “
1 2 3 4 5 - . 1 2 3 4 3
. - " .
by - - ~
1
L]
_ . ) o ' ™~
o Pleass use the back of this sheet for eny coteants, suggestions, or .
tecaommendetions you wish I:o ke concerning counselor education / .
progrm ' . .
. THANK YoU .
v . . .
* * , r - ) LY
FEN , . ¥ :
vo4 o
«&5.}’ -
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. ) October 27, 1977 .
Dear School Counselor, = . . b

-

About three weeks ago 1 mafied,you a questionnaire asking
you to provide me with your opinions regarding the professional
problems of beginning counselors in North Carolina. As of this
date 1 have not received your completod,answer sheet. .

Please take about-fifteen minul:es to complete the question-
naire and return it to me. Your responses are important if 1

am to report an adequate sample of beginning schdol coungelors.
Thank you for your cooperation.

; | g vy 4 A%@._

i oo . ‘ Don C.» Locke, Ed.D.
Assistant Profesgsor’,
Guidance & Pegpso el Services
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N . W ) - ' ‘ ) ' * :
S e T . PROFESSIONAL PROBLEMS OF BEGINING COUNSELORS =
) ) : )a . \.II Q\ .qﬁq .
. . $ - L] . > L
. (1} At which grade level do you counsel?
T gy 1. Eledentary Bchool . ’
A " %20 Junfor High School/Niddle School . ’ .
v . » - .,
- - ' g'g\ 3. H;;h School .
- . y N *
. L 4., Kindergarten - 12
- (2) How many students are assigned to you (counselor-student”ratio)?
v ! e : -
[ * -
. ‘ 32 1. L.es~s than 400: . e R
. “\M)401~5w N
7333 501 - 600 : .
: 30°4. 601 - 700 :
. L . : o
S_6l 5. More than 700 , : g
7 ! (3) What is the enrollment of the school to which you are asdigned? )
. »
721 1. Less than 500 ° )
A — , N r -
- - «3%. s01'- f00 ’ '
; .
L 52 3. 701 - 900 . T )
- . 4 -
39 4. 9Q1 - 1100 o .-
. ' $5 5. HMore than 1100 ) ‘
“(4) Where did you receive your counselof training? ot T -
~ . 138 1. Institution located withih the State 6f North Caroling
oo . (Optional) Wame of Institution '
. .- . . N ] ' ?
. 22.2- Institualcm located outside the State of Woreh Carolins - )
o . (Optional) Name of Imstitution . ) .
L - - - ' T . . ’ b
(5) How many years teaching ‘experiende did you have béfore becoming & counselor?
[ ’ : -
) ~L131. Mo prior teaching experience - B
. C_ 6821 --ﬁ years |
- -~ . .r
= . e & . - . ' "
i ‘ 15 3. 4 - 6 years ' P N
» Yo - - - . . .
- 6 % 7 -9 years .. ' ’
o : - '1 5. 10 years or more S -
Ly . e
. (6) What iz the status of your counselor certificarion? o -
. . 195.1- Full cerriffcation )
. \ . r ’ -
10 2. I}"rot'isional certification -- more.than hdlf of training compieted S
‘ . . .
S * ' . -
'& 2 3. FProvisional certiffication -- lesas’ than half of training completed .
. ’ . *
. 2 4. N certiffcation ~--enrolled in counselor education program  * ' :
) ‘2- 5. Ho certification -- aot enrolled in coungelor’ ed.m:ation progrsm‘ )

. =
[

~ L 4 .
1 - 4 -

g | S . ” ' .
"

L
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. ' .
(?) What port.- of your time im spént performing duties asaigned to you as a - )
counsel.o:? - ! . . N *
. ~
1671, F’u.ll-l:ine . . .
- t t“ . N
. 29 2. ‘Three-fourth fime -* -t .
> ', . r
- .0 g 3. One-half time Y .
. 4 4. One-fourr.h l:ine ¢
) - @ "
- 2 3y Leas Ban one-fourt‘l timg 3 i i
. (8) Whar is total full-riwe equivalent (FIE) for e asgigned to counseling
. in your Achool? (Example: Two full-time counselors Qnd one half- tine
counsekor equals 2.5 FTE) . , .\ ' .
. 93 1. D~1.0 K . Ay . P
. . v 2. Ll-2.0 ‘ .
3. 21-30 ) * L. .
7 & 3.1 -4.0 . ' .
* hr 5. 4.1.and over . . ‘ ~— .
4 L. #
* (%) Which one of the following counseling egproaches do you pfefert "
L)
. ‘23 1. Behavioral ¢ . - ’
. - 1
52 2. Client Centered * A LT
0 ‘3. Psychoanalytic or Neo-Analytic /T ! .
li‘ - . ~ . -
Lt 7 4. Existential - Humenistic . =
. . . . n
94 5. Eclectic /( . .
. L . e —— . ——
S . 2 6. Rational-Emotive : e, " A ! ",
. “ 37 7. Developmental b e ¢ * .
* - . . -‘ . 4
4 8. Other ‘(please apecify) ' . .
4 L F) LI
. (10)_ How _long have you been a counselor?. N v . ,
, .
- “. "4 1. Less than one school year .- .
.é.r * . y /‘ - L 1 N
T § & “2. More than odé yesr but less than two mchool yesrs . ’ : . , 7
. ) ' 40 3. More tha’n_tﬁo“years but lLesa than three school’ years . . : . ‘e
L) r
) ’ ~ 48 4. More than three schaol years but legs than four years - )
- L] - .
Lo 2 5. More l:ha;: four years } )
(11) What i3 your sex? . . ) . { .
’ - - | B . - - - " -
N e’ . g} Fevale ) )._ e
e _gp 2. Male . e ] ’ ‘
T 2 3. 1 prefer not to anawer this question -
- N Fa
[ - .
¢ - (12) What is your racial/echnic group? - y C . . s,
' . ’ N \ P ! .
. 172 1. White/Caucasian . r , 4
—34u 2. Black/afrg~American .o : -
3. Latin Amerlcan (Hexican-.\merican, Chicaho, Puetto Rican, etc. ) ]
- . ¢ \ ‘ Yo LI
' - 4. Amerlcan Indlan . - R : 7
» - ’ B :
- 5. Oriental -, . .
_ 6. I prefer not tosanswer this quéation ’ ‘ .
o " - & ~ - ' .
2 - ~ - Fl - Ty . . ~
S R T =
LI 2 .0 — ' . i
— i EECEEEEEEEEEEAA—— ¢ . &




~  CURRENT PARTICIPATION

Aruitoxt provided by Eric:

&

Por each of the couneelor functlons {dentified, complete both che “current
parcicipacion” columm and the “competency levﬂ‘" column by ¢ireling the

number which correeponde to your level of ¢urrent partic¢ipation and competency.

Race your level of ¢competency even though you may.not psrtlclpal:e in che
activity. Please complete the "current participation™ column firsc, cthen
return to the beginting of the questfomnalre to <complecte-the "compel:ency
level” column. MNumbers fo psrentheses are faor c¢omputer codlng

LY
-

EXMMPLE
~ %1 1 23 @ $ Implement program modifications 1 2 3 4 @
s & :
[~ - .
8 2 8 -
e § 8 3
3 o *
- A \ h" {
= §| & + o
E g P “~ .
- o] - 5 "
L' "] = . S| .
Nt - N E
I I g
-4 3 & al * Bl
- -l L1 ] = - 3
@ bt o o -l b+l
g g & wa 4_ aé * o
2V 2 & & & 2 . =
. . . .
R ooy *  Coordinating-activicies wich law’ enforcement agencies Andfor the
. H
3 72307 217 1 o courts . 0
*-,/'J ¢ 17 66 70 55 -Cwméliaa‘o’tudents having value ¢larification Problems - - 9
. ) . . .
4 28 54 34 41 50 Counseling students with réference to vocatlonal ¢onsiderations 13
‘7 35 115 33 11 1¢  Evaluating effecciveness of school guldance program 16
4 16_ 30 32 49 80 Counseling students uith referénce to educatlonel ¢onsiderations
3 0 317 59 129 Tsonal-social cmld&ratloﬁs 11
_— - —
P | 1 6 43 66, 92V%umellng studenta with reference to academic difficulties 11
.3 11 94 52 30 21 Developing guidance program goals, aims, and priorities 13
4 40 96 49 18 4 Securing pavent participation fu guidance secivicies 14
9 20126 30 19 7. Plannins and arraneine acouence of veat's guldance activities 15
& .54 7227 33 19 uyetlicing films, bullecin boards, <¢te. .on occupations and colleges To19
5 99 391728 23 cCounseling students in relacion.to finsnclal ald .:__ >t
* 2 17 1068 43 26 15 Counseling studencs haviog in‘terracls} concerns or difficulties ~ 15
— - N »
2, 137 4325 3 . Inxl:lal:lng and implenmenting parent groups, i.e., F.E.T. 14
.- Susgeatlns speclftc ways 1in which a student might be helped te
2 (0 28 48 7_5 57 over<ome a behavioral problem R 13
N Stggescing spec{fic ways in which & Studenc might be helped co .
2 7 426473 2_3 ovarcome & tearning problem - 12
* e s conducl:ing in~service preséntations regarding l:he ¢onstructions .
3 97" 39 ]3? 2-0 }dmlnistra:lon and use of tests (assessment program) 13
- - L] .
Prwld'lns :eschers with aducational and occupatiohsl materials = - 1
3 47 834524 9 (posters, pamphleta, at<.) relevant to courses being tayght ?
‘s Develsning criceria for placegent of 9tudents In Tewadlal ot
4 59~ 06 32 27 3 hogor ¢lasses . . . .16
- ]
* ) - . . Prepacing Lnfqroation on ¢upriculum needa .4s ngted in ¢ounsaling .
3 B0 10515 5 3  geasfogs fo-r/su‘bmiasloh to achoel adninistracidn . 15
. . . .
. Conduacing follow-up studfes on fotmer sctudencs to dlscovar s
3 s:renst and wesknesses dn school guldance program
’ 123 6_§ 11 6 3 he k i . 19
.’ Fstahllshlm léca} notma foe standardlzcd a.pl:ll:ude and a¢hlavemst .
42 1 1 0 tegtad . 21
4 163 . | tes vy ! (X
6 142 514 -1 7 Compiicing ¢lasa ranks b . - 22
+ ' ~
2 106 56 2913 5 Providing milltary 1nforml:!.on and werking with mll-itu‘y recruitets 21
Q 48 31 34 39 Msiltlng students In selecting schéal courses . 20
ERIC * : R

A

a i

LY

Pon' ¢ know where to begin

COMPETENGY LEVEL
w18 s
e, (5
S o 8 o 3
RN
o] W £
oo o - o
ol ] A -

oo L
HEEERE
MY
1 B
gal B B8 B3
QS'HU-IH -
EEEERE
Rl
v = gl e
g5l 8 5% 8%
9 57 44 48
6 11 S5 129
16 21 63 92
26 S8 52

53

0 "2 6 36 156
001 7 49 143
014 64 65 ss
7 31 46 ‘53 48
221 53 56 64
524 31 56 76
16 42 .33 48 46 .
0 5 26 62103
22 55°°56 42 <22
011 27 79 8l
328 61 55
15 41 %1 53 28
~ 1
7 34. 37 51 €7
I
6 36 S9, 49 45
b v .
16 39 59 S0 32
1389 S50 37 34
48 67 40" 23 .12
. - ‘
21 48 25 28 67
26.3% 32 35 -60
7 18 12 31 123

1Y
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CURRENT PARTICIPATION COMPETENCY, LEVEL ,, 52
-~ i ;‘;I L) - b gq £ '
rjs 4 3 ,54,383 E
8 4
) 3 B . . . -1 Eg a 3 a
§| 3| -0 - ol oy oW g
- W » = . 8 -a.a ] ] :
g al ol 0 @] = =
INREREE : S EERE
a o A 2 T & . I B I B4
g8 33 - 5 8l o el Heg ed
FEREE . - /- B HEYelegled
@ 3 1. § "_% ¢ : = £ 1R Ievi] e
b ol 3 1 gl gkl g4
@ 3 2 H = 4 o ol o | &
3 i o 8 & § ' : = 5 2 gl ¢ P |
3 3 i . sl B35 8443
3 61 49 27 3] 40  Scheduifng srudents in classes . 910 2325 25 1%
3115 64 20 & 3 Placing students in part-time end susmer jobs 15 13 62 53" 136 32
7 64 53 37 27 23 Mrangin.g course transfers for students within the school » 19 12 19 21 31 109’
- ‘o -
. Providing tnformation about individual s:udents to Potentisl
7 108 62 22 7T S5 .employirs , 20 9 3515 56 7J6.
T Protiding :I.nfomation abou; students to colleges at which the ’
4 125 27 16 17 22  satudent has spplled ’ 20 14 3412 38 93
. 3 &7 ‘88 38 10 5 ., Assisting students in gselecrion of extra-curricular activities 12 6 ,18 31 49 i 95
' . — - - *
1 358664 7 8 COuR,W-mlmﬂ“ problems 9 2 2019 58 103
: § 40 77 Counseling with students who are Tacially differeat: 10 2 910 38 142
0 3 21 54 76 ST  Assisting s:udent; in<the development of decision-making skills - 6 0 713 67 118
|\ - - )
9 Evaluation of effactiveness of extra=currfcular activicies in
1103 7719 9 2 neebing studenr needs s . - 13 24 31 59 56 238
] 4 164 35 & 2 2 Preparing an analyeis of grades given each year by faculty 19 41 47 43 28 33
& 36 137% 7 11 Planning orientatfon activities ’ 8 1 1334 71 84,
2125 49719 133 De\relop‘ing and/or coordinating a peer counseling program B 11 12 41 54 57 36
3 62 44 38 35 29 Scheduling new atudents ' - N 15 16 19 20 24 123
2 . > Preparation of handbook of school tules and policies for ’ p
6 142 55 3 2.3 dfarribucion ro students .- | . 12 12 56 52 36 43
. . " K]
{ 2 §329 17 27 83  Maintaining permanent records . 9 4 18 15 '26 139
7 /58 96 ,22 9 19 Organizing school testing program % 6 27 42 44 83
- N i .
S 25 137 20 7 17  Adwinisrracion of standardized Lests - § 0 1328 42123 ,
%7 1 20 81 61 28 20  Identifying exceptfonal children - - 10 ¢ 16 64 59 62
. L ' L
1 19 %8 68 35 20  Planning case conferences fnvolving parents and teachers 4 2 122 71}?
2 18 63 78 33 17 Assisting teachers in diagnosing learning difffculties of students 52 2372 61 4
4 118 18. 18 19 34 Checking credits for graduation and collese entrance 2117 27 9 2% 108
3 100 .47 24 25 I12 tiril::l.ng letters of reference at racomendstion / \ 13 . 6§ 22 7 45 118
4 55 m 39,20 12 | a\ccuﬁula:ins pe’tsJual:I.ty data on srudents 8 8 23; 36~ 64 74
2 70 36 24, Ptov:l.dins. tnformarfon on comaunity refarral resoutces . * .8 1 17 25 57 l0%
-
3 193 87 11 2 5 Plannlng caraet day programs ’ H Vo 15 16 ~ 4_? ki 52 51
3198 17 "2 1 ‘0" Coordinaring the achool sudio-visuai service J‘ ' 20 58 6734 1% 12
£ 2 92 62 38 8. % Ha-kins dectaions concerning student disciplinary action 16 18, JS 43 46 40 *
:—/ ;0 121 68 8 2 2 Selecring and r:ev:l.sina currichlun content D 14 37 49 36 29 17
4 ]‘_37 3.6 0 1 Plannisg PTA activicid and PrOgT ams i 16 18 45 67 138 27
& 3 12071 5' 2 0 .':I.annﬂ:si asgenbly programe .7 " 14 19 4539 42 32
B - * - *
. N
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=-3 .48
2 71 119
3 86 92
- 5 51120
010 92
131 123
7 44 125
386 92
3
1 14:106
4 55 100
4 108 34
3 8l %8
0 266 92
2 149 25
1 32 &0
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CUBRENT PARTICIPATION

68

33

22

24

54

30
22

26
34
lg
59

i
" o~
i3
rv] R
™ o
1 #
™~ g
- 8
2
] 3
3 5
g 5
£ &
i 1
»3. 3
5 1
29 12
19 "4
1" 6
303
22 14
'1st ¢
24 19
?u
4 9
9 8
9 8
36 23

Identifying and referting childean to welfer

. Counssling wich potsntisl dcopours M

Kl

PR
- '

Puparina nchool informetiod Eer dtscetbution to che public v

Kl

Providing gro-up counssling for chose studencs unable ot un:udy ‘to'
profit from individyal

neeling
Counssling scudsnce 'hav:l problems related to deach lnd'for dying

Idencifying and refecting scudents fbr/lndividul paychological
thacing

sgenciss '
L

Assisting in promorion and recention decisions wich e view focr
considering che best .thing for the child

Visicing che homes of acudencs who have behaviorsl, socisl,
srtendance or sconomic problems L

Disc;.lntns teferral sources and procsdures wi:l‘; che school sTeff

Adminietering personal dece blenks, sucoblog rlph 1’! and othec
scudent epptefes]l devices

Providing sclwolership 11_1{0:1:1:1611

Providing informstion on fconomic condicions relsted to fucuce '
employmenr snd educscion A -

Caofdiru:ins remedial work for studence

Testhing coursss on orcupscional dwelopn‘en:

; ADDITIONAL COMPETENCIES

., -
Plesss use the back of chis shesr for sny commenta, nuasutﬁnh ot
cacormandaciond you wish to make concnrnlns counsslor sducstion
-prograns, . .
. g

THANK  YOU \

- - . »

12

11

13

15
11

1in

No response
w Don't koow where to bepin

22

le
12

25

Coperaicy Leve
W $ N
£.8, %
Te 88
e E |3
£3 8ol
ool - N
Le 8 g
2433 |9s
odg egles
'EEEEEE
E ¥ E.E -4
2l aw !
FEEEE
26 &7 E4. 50
9 14 B8O 99
"2128 18,73
g2 40 5B 104
le 45 53 87
15 47 €8 .78
31 24 56 B2
6 18 &% 114
20 18 73 B4
34 28 A6 62
42 3? 60 45
36 66 44 42
50 29. 5% 34
10 14 54 117
\

33
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- 10,

Il.

12.

13.

1“.

-

15.

v

specialized.- Elementary s¢hool guidance is often
ignored, while secondary school guidapce is
emphasized. . “ 7.

It is important for beginning counselors to ]
establish good rapport with teachers. This is ;
vital if ‘a colnselor is to help, the students. ‘

|
Need training in family counseling. Mo .o % 4 '
Inadequate background in -financial aid informstion. 1 &
More emphasis should be given to vocational
counseling.
Clerical/administrative—work is a necessary part .
of a counselor’s job. Counselorfeducation prograns
do nothing to prepare counselors for this aspect of ‘
the job (i.e., scheduling of classes, class ranks,
transcripts). 3
Counselor education programs should include more
courses in developmental.counseling since much
time is spent with the exceptional child. - ! el
More emphasis on testing shauld .be included in - -
counselor education. . ‘ 2
Counselors should have course wark in human sexuality. “2 "
Counselors should have at‘least pne year of classroom ° )
experience. s~ ¢ . ’ 2 "
Guidance materials are limited for K-6. ‘ 1 -
Graduate students should .be encouraged to attend
workshops and conventions. + . 1
Interracial communication skills are needed. 1,
L3 — W . . - .
Pregnancy counseling skills are needed, o1
t . ’
) ) A ‘ !
* . by :
) L) ‘

S ' e, 54
b ' i : . vk
TRENDS/PATTERNS EMERGING FROM -ADDITIONAL COMMENTS . . “‘:;
. } ' -
COMMENT . FREQUENCY
More practical experience is necessatry (i.e., K
*.ipternship, practicum). Counselor education .
programs are too theoretical. . , 8 -
. - T ? - . .
Countselor education programs need to be more Cal

R
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