o

‘,effective guidance program,. the monograph will surely proéve to be a
‘useful resource. Chapters deal with all aspects of guidance prograna
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E]ementdfy sdhool guidaﬂce prggrams, if ﬁhey afe to functlon

L i( effective]y, must meet the needs %f those 1nd1v1dua}s they serve,:' R
. } s i
L] [
N * : and complement the unique characte?1st1cs of the school and community
L o ¢ )
i . € where they llve .To accomg%1sh this end, progr§m piann1ng and manage— ",

ment ‘must be an 1ntegr&ﬂ part of the gu1dance process

1
3, ' LT . "
|
I
]

This text recognizes the 1mportance of developlng a contlnuous

K-12 gu1dance priogra. It subports the not{QEjof dtstrict wide team
}anntgg coordlnated throﬁgh theﬁefforts of a “director of guidance or
[, S ‘ Superv1sor Gf pupxl personnel serﬁ@ces It a]so‘recogniZes the great

agvantages that may apch% to a school d1str1ct that Encourages and
t““:\ ® 1
lsupports gumdange counselors and pupil personne] workers functioning
5
as a team. For: %&ample centraI planning and budget1ng strengthens

o

I _ .
. S 3
h ' - leadership and enhances security “in team nrmmerst'.Teamlng-provldes ’
[« \ . LI .

ooportuhities'for members'to share with and qain from éach other,

Lo sﬁ{}ls andfunerstandings that otherwise might not surface. In
addition, teachers and children aiso‘benefit from haVing readil; T
_,ﬁvailable personnel with diversified areas-of’expertise from which
" to draw when needed ' S

A great manylschool dlstrlcts howeVer, are st111 ln the process /T

of developing thelr guidance programs and lack the benefits of

i
district wide team planning. They will be relying heavily ‘'on their //;

.

teaching staff and elementary schoo1 guidance counselars to assume }

. the major respons1b11it1es for organizing and managing e]ementary




L]

N

-

school gu1dance programs in thelr own school bu11d1ngs For-an
elementary schoo} to forego the deve%opment of an elementary school
gu1dance program merely because the d1stricc lacks a h1ghly.organ1zed ‘

centra§ team plannipg s€ructure.makes tittle sefise wher the services

. s e Y . LI
‘provided by such a program are desired and can’be effe!%iye]y utilizeds o ..

" to 'benefi-t children. P

" siiggestions to‘{ic theﬁr own organizational. structuvre.

— -

L] Y

Therefore, the focus of th1s monograph is designed to ass1st \
lndwidual schoo]s to plar’ for, organ1ze, 1mp'lﬁnt, and manage their
own elemaptary schoo]-guldance programs “Those school d1str1cts ‘_—“m R
supportlng a centralized team p]anning apbroach tO“progrthdevelopmen?
will also find the monograph usefu],,put.may wzsh to adapt some of the

For those

‘school‘districts having elementary school guidance, the monograph

@

can be of assistance in provéding suggestions for program review,
o - * iy '

'reorganigation if it is desired, expans{on, and evalyation. And to

. of this chapter is threefold:

-effective education and guidance -in the elementary school; second,

&

the guidance counselors themselues,‘often having the primary respon_
sib;lity of insuring for an effective guidance program, the monogr%ph
qillésurely prove to be a useful resource. .

The_ menograph has been divided into six chapcers beginning with t'
"Elementary S?hool Guidance and the Educat1ve Process " The purpose
First, it serves to establ1sh al

. o
point of view regarding the retationship ‘which exists-between

a/sound-phflosophy and rationale for.elementary school guidance is




»  ‘presented in support of that point of view; and third, the meaning,

"purpose, and program of guidance at the elementary school level is . »,

. S - ) .. ! . C
. ., discussed. S . J(‘
e ' "The Institution Takes a Self Exam:nation“ is the theme of A Lo /
thapter’ Two, the purpose of wh:ch is to assist the school in a self T

study process. The self study is an 1mportant step *in prepqring for

an elementary’school guudance program becaﬁse 1t enables the s;hoo] R
-]
. to take <a critical look at itself (educational phitosophy, educational

goals dcademic program, and progran successes and weaknesses),
) determine 1ts needs, reevaluate its goals, and estab11sh new godl
i -
N priorities in response to those needs Armed with a thorough,under-

standing of selfl(the 1nst1tutzon) and the nature of elementarj "school - L
gu1dance {#ts philosophy, pqrpose, and-goals), the\schoo] is assisted - “; " “

in determining whether or not an elementary-school guidance program . PR

* .

could play* a. s1gn1f1cant role 13 meeting the needs of“‘hi]dren - , L

- . N \
o - and adh1ev1ng the ‘educational goals of the’ system Y " ‘

o ¥

// " R ) Chspter Three, “P]annrng for an ETementary School Guidance® - ) :

f"""\ -
Program," begins where Chapter ‘Two stops. The schobl .and comunitys - -7

. _are guided in Their efforts to prepare and make ready for dn e]ementaryz' ..

“school gamidance programs | ... . o . )

. ) . - -
* L - -
. . M . e ' . .

The schoo) community*s'responsibi?ity:of organizing and-imp?e-~\\
- .. . i

"menting an effect1Ve, deve]opmenta]s elementary school guadance

. -

A program is eonta1ned in Chapters Four.and Five. -The readér is first i L

" -

. C - introduced to the organ1zatzona1 structure of aniE1ementary program , -




) ;'I-.I;" T " .
with its guidahce services, dimensions, functions; and program elements.

. * Following an understanding of why and how the organizational strycture
. 5
functions as i%}does, a two-phase program 1mplementation,process,is‘

introduced Phﬂse Iis primarily designed to acquaint the guidance - .

counselor Hlth the various publics of.the schoo] community and to

. T

prepare i'.hese ‘bubiics for invol vement,in the guidance program.

Phase .-

] .11, introduces procedures and activities selected.to encourage and - -
. I L i3 - £ . .
invo]ve schoolﬁconnmnity participation &in the elemEntary schoo] idance *© f(:i
o . ‘ o

»

R » . program. -ﬁ; _ _
o The eva]uktion of schsol guidance programs has.traditio 1y been 3 )
’ _a most negiected area df 1nvoivement,yet vital to the support of. . :
L effective guidknce programmning. Effective programs soon lose thei e s
:\' effectiveness yithout the support of evxdence that guidance is'in tuné

. ©.o with and respohsave to the ever changing needs of those it serves..

W N -

-Recognizing thé vital 1mportance of - evaiuation to the success of any .
S gu:dance progr;m, Chapter S:x, “Evaluation of Elementary School Guidance
Programs," expybres the many uses of eva1uation data outlines steps in
conducting an evaiuatlon, exp}ores three mador approaches to evaluation,

introduces different‘typEs of data to be reported, and discusses‘the
P .

»
¢ .

qualities of a comprehens1Ve evaiuation pragram. ° VT .
'y . .
The mOﬂOg__Eﬁ, as 1t has been presented. is thus a guide offering .

suggestions,-possible procedures, a variety of techniques, and numerobs’
L )‘. - ., - )

" activities which havevproven to-He useful to.othdrs in meeting those

. ends for which the monograph is intended. It is not a cobkbook full °
. ', v v » . ‘ -
* 4 . ' . - C :
. : ‘e T i - - — i
i . '(’D , ' . .
.. . O . LN . K
\ ) ' / /' ‘ . S ,r.":, ! .
! i - 1




' . . Y

of rec1pes to follow nor would this approach -be adv1sab1e. Just as . °®
‘ $ch001 d1str1cts have varying needs “and sﬂpport dﬁfferently stated

L]

. "
_‘/ ;..‘ philosophiesr they too wi]l choose vary1ng approaches and assume

- ) - ‘d1fferent postures fn transtating the1r~goa]s 1nto real1ty~ }h o,
L ., | essence, the theme running’ throughout the ent1re monograph is that‘ i
- the human element is very mush a part of program elaun1ng, drgani{etion,‘
' ".and management and should be supported not discounted ) \
I /L Lo s —
w v : . . . N
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'_ the goal of educatron in yet another way when they s§§‘ -

- . CHAPTER I
ELEMENTAR; scn‘oos"sumA,Ncs -

Nhat 1s elementary schoo] guidance? To answer th1s question hy
-

'»out11ning gu1danee act1v1t1es or 1isting guidance services would be .
[ .
an endléss~task;. there are just too many act1vit1es and services and °
: . A '

. tpo many variations in schools, teaéher?f parents, and children. It

3na§essmore sense to examine eiementary school guidance notf in terms
of its:characteristics; but in relation to its educational /i eito

the school system sinee;that‘is how it will be judged.
| IR . A

The. Goa-l of Educat'lon L

.

Elementary school guqdance as*w1th other prngrams, takes on ..

_ meaning in a school syst-n;in'f
* and has a c'iear"iy sﬁat&mﬁs"dg‘him it strwes to atta1n» The - i

.{‘Jhool S m1ss1on and what 1t views as-the centra'i goa‘l of e{fucatmn -

-

should be’ synon‘omus “Van Hoose (1975) states tl;at‘ "The- goa} of

ducat1on in a free society is to eni?le youth to acqu1re the skills -°

“and understandings to be competent and responsib]e people"” (p 2?)
Part1c1pants of the 1970 Nh1te House Conference on Children state

. The right to 1earn is the goal that we seek for

the twenty-first century. We want for olur children a
range of tearning opportunities as. braad as‘the unknown
- range of their talents. We want our children-to know

¢+ - themselves and, secure in that knowledge, to open

themselves to others.. We want to-have freedom; and the -
order, justice, and peace that the preservation of their =~ « =
freedom demands (p 75).. Sy :

i
-

<
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Regardless of the manner in which'thexsare_stated,-these goal state-i
ments. seek to develop moral beingsLy%th.purposes‘qnd-loyalties-which '
are va]uab]e to the individual and society. ; " . :
(\1 c 1f these educational goa]s, or ones 71ke them, are to be realized,
‘ it will be necessary for the schools to: ‘ .
1. provide opportunities for every child to g’Bws 1earn, and 11ve
Creat1ve1y, and ’ ‘ ;; .
2. redesi%o education to athieve individualized, humanized, child-+
centered learning (19?0 White House Conference Report)
The order is a hig one, butcit can' be fl]led not by one person,
or two, or three, but by an edicational team whose members have '
\\\ diversified bacEgrounds and_skxl]s whlch complement each other. It
is as a member of the team, composed of parents, teachers, educatlonal
gpecxallsts,.admiolstratorsyuand school .board oembers, that the

. elementary schoot Quidance counselor functions.

kS

g Philosoohy of Elementary School Gliidance .
'#//’ﬁ ‘ . A dete]opmeﬁta] elementary school‘goioaooe,program is concerned
r_‘witﬁ assisting the school to achieve its educational goals. It too
. ) 'zgtrives'to”boi1d an educational systeh that- will develop moral beings’
with oorposes Pnd loyalties which are valuable to the individual and
" society. - ( . _ T ’ r
Elementary sthool goidanoe programs. reoognize the onique nature
ofrchi ren; the necessity of meeting their\individuEI needs;.aod‘the
( . . ‘ . : | '




impor;ence-Bﬁfpnoviding a humanized? ¢hild-centered 1earnih§ elimape.
ﬂhiTe elementary school'gu§daqpe efogrems are comitted to and support
“the teéﬁhing of acadeﬁicﬁskiﬁis such ading, writing, and arithmetic,
‘ they als pport the contention fﬁ:ggj;r:s équa][x\jmportant for
. ,chi}dren?oacqmre psychological understendi;igs and self !cnow]ed‘ge.
. The elementary school guid;nce program approves oéfand supports
“all educafienal experience§ ehich contribute to the growth of effective
1earn1ng ‘Effective leareing may be defined as changes occurring in
the 1nd1vrdua1 or: the env1ronment which fuT?111 human’ needs and help
to make that‘person’more capable of dealing adequate]y with the- .
environment. The learning process is personal and bnique to. the
learner. What is learned, how;it is Jearned, and the product of
learnjng {s affected by the learner’s perceptions of self and the =

- .

surrounding worid.

The central focus of e1ementany sdhool guidance programmlng is
to involve the ;etal school-community in ", ., bu*ldang whole new
worlds for ch11dren to Tive in” (Faust, 1970, p. 107). The deve1op- .
mental e1ewentary schoaql guidance counse]or accepts the position ‘that
de51gﬁlng effective 1earn1ng c¢limates: for children is the most

'effectlve way to individualize; human1ze\\and st1me)ate mean1ngfu1
purposefu], and relevant child- centered {earnlng experiences. ‘

Guidance is also a deve]opmenta] continuum. It is for all
children at.every age and stage in their deve!opmeﬁt. It views all

children as unique in 'their own rfbht(szfessing worth, dignity,

L}

3 .




and love,

1ead to cognitive, affective, and psychometor deve]opmentsn

It strives to help children achmp!isn tasks thatrniil.

Abdve all

else, e]ementary school guidance recognizes the need for ch11dren
and adults to become critical thinkers, to, be able to communicate

their wants and needs to others, to become skilled at prdcessing'
., ’ . : A\’ . ’
information, and to develop the capacity of making responsible
- . m
While these skills' and processes

'

develop’ and mature over many,years they continue ta serqe each of .us

decisions for; self and society.

and the env1ronmenf at every stage in-our deve]opment Gu1dance

1s, therefore, a now process with continuous Tong range cumulative
benefits to be utiTized over a lifetime:
! . S

Rationale for Elementary School Guidance. ' 1
{

_,Resear‘ch supports the conterition _that‘what} happens to elementary

school children during their early years of development will have a
. ‘marked éffect on thefr coping behaviors in later life.. If we want
to provide chf]dren nith opportunities to grow, learn, and live -
creatively, we must paf-attention to the fu]1 range of environmental
and‘neredita;y factors affecting -the teaching-learning process. .
Benjam%n B]oom's (1956)']ongttudina1 researcn on inteiligence

*

3
-

1nd1cates that the environment, in addition to heredity, is a signif- _

1cant factor in determ1n1ng the educational ach1evement of children.
He states that approx1mate1y 80 percent of a child's intellectuat

‘ gronth takes place during the first eight*years of 1ife, with the

-




remainin growth being completed by age seventeen. Since the per1od

of mo: apid growth takes place during a child's ear]y years of

deVelopment, env1ronmenta1 experiences during those years are most

- -

.v

critical andeshould:not evolve by circumstance alone, N

The writings of Havighurst (1952 & 1953) and Maslow {1954} further
support the contention that what happens pr fails to happen to ch11dren

developmentally dur1ngjthe1r ear]y years will more than likely deter-

——r——

mine life Tong att1tudes toward'learn1ng and assist or deter childeen

~ ”

: ﬁn the ;acquisition of skills, attalnment of goals, and evolvement

of satisfactory attitudes toward self and society Thus, chiﬂdren s -

percept1ons, exper1enee; and interactions wlth others, when added

together, w111 either contr1bute to the development of adequate,
success or1ented 1nd1v1duals, or will ‘produce ones who w111 come to
v1ew,themse1ves as failures and worthless human be1ngs. '

#nowing what. we do about the .compiex nature of children a: o,
school system which purports to meet the needs of chi]dren through a

str1ct1y academically or1ented program, gear1ng all 1earn1ng around

" curriculum packages which have .not changed w1ph the t1mes, is -

restricting the world 'of the chi]d toa less than ddequate exper-

iencing of self. If the school is to contr1bute to the growth and

_ development of ch11dren, then school personnel must view chjldren as

children; they must be able to;1dent1fy ‘what behaviors children need

to develop; ‘and they must recognize what effectr environmental - S

conditions {physical and'psychologipall have on the teaching-learning

i

—

i

*




process.

such factors as traditional concern with’ cademit learning, school

Fo pO]lClES and closeness to 1nst1tut10nal goals and standards may timit’
/
teacher effectiveness in atding ¢hildrén with personal developmental
concerns.'=Furthérmore,-Van Hoose (1975) indicates that most“teachérs—_

- are not trained mental health spec' lists are unaware of the personal

“heeds of thildren, and approach ifstruction as a cognrtive process
g1v1ng limited recognffion.to p sonal learning that is so important

in developing healthy persohalitiés .- o C s

A
o]

‘An elementary school guidance program s designed to' ass1st the

T ‘ school community n address1ng ‘the full range of variables affect1ng

_ﬁhe teaching learning process from meeting children 5 needs to

creating ‘new growth producing learning environments for them. The

elementary school guidance counselor has‘knowledge -and understanding
. in such areas as child grouth and deyelopment human learning, . " t72
‘ - group dynamics, &nd self concept development and*has the necessa Y

skills and expertise'to assistﬂtdichers administrators, “and eddca-

'tional spec1alists in managing the broad range of the teaching-learning

e e spectrum The guidance*counselor may also be of assistance to

schoo? personnel in coordindting team-planning efforts Which utilize

}FS
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the capabilities and strengths of other school specialfsts and community -

resourte-neoﬁle in tackling those sftuations which call for their-
.collective participation. . S -

N1tﬂ all that has been sa1d about the importance and complexitIes
assoc1ated with providing the r)ght kind of education for chIIdren is
it any wonder that the ever expanding reseanch,»equcational techno]ogy{ '
increasing body of knowlenge about human gronth and deve]qpment; and -
nex teaching approaches have far surpassed the capacity of any one -
educational genefalist to keep an}east‘of all'that is new-perfeining
:to-ihe eeaching-1eerning process, The day of the educatienal generalist
is a thing'of the pase' We have moved into an age of spec1a112at10n
E]ementary school guidance as a spec1allzed fleld in education has

a p]acehln;today s 'schools and will remain there for as long as it | -

- contributes to providing quality educa;ian for all chi}dreh:

. | o ( v

The E]ementary School Counselor and the Educat1ve Process

“The centra1 function of elementary school guidance is to enhance
“and to 1ﬁbrofe'the learning envinpnment of the échoo! SO that eacL pupil
in the elementa;y school has an opportunfty to learn'to tne best of his -
capacity" (Munson, 1970, n.'38). An effective elemen}ary school guidange
program seeks.Eo greate 7e5rning environments which encourage ch%]dren;

to nnderstand thehsélves, to dd@e]op satisfying peer refationshi¢s¢

to accept personal’ rESPONS1ETTTfy for their own bemavior, to understand‘——“--
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the world of \WorK and education, to make decisions, and to develop
_sound values afid high ideals. R - S/

In helping to create effective learning environments, one’fole of

the e}eﬂentary school guidance counselor is to identify school bract1ces

&

and obstacles which'inhibit the freedom to learn and devise ways of
L . * - - lJ
removing them. This person acts as a catalyst.in helping teachers

critica}!y evaluate the learning process. Teachers, for exannlé;'. o
‘are encouraged"to deemphasize memorization in their teachin§ practiee o
. in_lieu of discovery; to move away from educational methods‘that'

- promote confbrmity and help ch1!dren understand and treasure their
differences and cu!tivate their talénts and to promote an educat1ona1
system wh1ch assists chi!dren in-earning what they need to learn g"J
when they need to learn 1t ' | e

' McCu!!y (1965) states that one of the counselor's most 1mportant

funct1ons ... 13 to 1ntervene in. the lives of students and to.%) .

B
intervene in the learning envirnnment of the schoo! toward the end of

enablzng students te learn through experience the meaning of freedom . ﬁ\,

and respons1b1!ity s¢ that they can become free and respons1b1e

persons" (p. #09) In order to accomplish those ends., “The' ceunseigr

'l .

1 who becomes an effective functionary in the educative process 1nvests )

l T 4

. lmore time in aiding human development than in the tedium of record

keepang, testing, and adjustive guidance" (Van Hoose\ 1975, p. 30)

4

. The child's classroom is as’ expansive or narrow as “the envzron-

ment which 1s ut111zed in the teacniﬁg=1earning‘procesST——That - -
. = A
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T - CHAPTER 11

/' * THEINSTITUTION TAKES A SELFEXAMINATION
ST I . ’ o
Determinjng the purpose and need for an'eﬂéﬁentary schpol gwidance ~

f
+*

program shou]d precede the organlzatlon of bne. ‘*he general purpdse )
;

ob;ect1ves and goals of - devefopmenga? gu1dance program can be exam1ned

hy going to the llteratu ,/eonsu1t1ng wnth counselor educatprs hav\ng
" expértise 1n this area ahd by ta]klng to school d1str1ct perthne]
who are 1nvolved n- e]em tary school gu1dance programm1ng‘ “ However,

determin1ng the need for an elementary schodl gu1dance program is best
& -

el [ —

-

&

Purpoge -of the Exam1nat1on

accompHshed through an ‘/st1tut1ona1 s_e'lﬁ ex&mnat}on. .

e

®

f

H

e, ) _
’ The purpose’ of thé schoo]*s stugy}can be d1v1ded 1nto four sepamate
I . * ,'\ ) .

-\ phasesi P ) . a; . o ' T,

-

- —— "

i. Idenﬁéfy the pr1or1ty educat1ona1 gu1dance goals of‘the school

2. Rank the educat1onal guxdance goals in order of their 1mportance
> - .. )
3.,.Determ1ne how effective-current educatlonal programs are~1n - e
fmeet1ng those doals. ’ .
) /

! Hill and Luckey 1963) state that w1thout agreed upon goa]s,

Develop program comp&tency baged obfzct1ves and agt1v1t1es to meet
the pr1orzty -ranked goa]s ® :

&»

.S engths and weaknesses wzthout al1-¢hreé of these components, it is

evpdence of their atta nment and cr1t1ca1 asse!gment of program

possabJe tomplan—and-Operate_an_educational_progham_mithLefflclengx,

> ® -
A 5 )
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. come tq recogn1ze %hat a

Before a school p!unges 1nto any kind of chahge, it must f1rst -

However, the

n1t1on should come from those who comprise the school

'need 15 often -recognizad f1rst by the administrator becdhse of the

The s1ng!e most impgrtant

T -

respons191!1ty,of the admjn:strator is to‘create and maintain An

vantage point wh1ch the pos1tion offers

effective system. The effectiveness of .a school is measured:by its

ability to ideotify_aod meet- the everchanging needs of children. A
school whiEﬁ subgcribes to this posture wiil always be in a continual.

‘state of'purpoSEful change and growth. The administrdtor's role is

oyt

- to enhcourage éeachers, parents, schooT. board members, students, and.

. concernid citizens: to come forth with their own observations and ~ °
suggesfﬁons in.he]ping to promote an effe&tive system.

Io}essence then,. three cond1t1ons should be present in prepar1ng

4

for the. self study

Condnxlon 1:

*

»

<

L

The school community must First recognize that a

’

need for change exists.

A concern.exists which suggests that the °

W

w

Lot school's effectiveness is not what it could.be in meeting the needs

of its children.

Condition 2:

1

There ig'aﬁ“exprSSed commitment on the part of an

-

—T

identified nucleug of schoo!/commuﬁity persognel to involve themselves in

~

'a preliminary stody for the purpose of determining the need for change.

Condition 3¢

e

The adminiStratioo is totally committed to and is

+

1

.

N
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‘ yi]] have a direct effect ¢6n program support anﬁ subsequent survival.

. P
- Jonsequently, if guidance programs are to be strong; theh strong effective

¥

[ - Vi LY
L} « *
. . - . N " ' ‘ 1 ;". N " E
ready to provide support in the:self examination, i T
Fl - }"‘ l';; - ¢
. “+Administrative support can be demonstrated-by: RN o

.p?ovide the strength, sz?pOrt qnd long range planning efforts necessary Co

" to basic guidance progr.

. 1."providing necessary work release time to conduct the‘sfhdy‘ \

2. providing financial supgort to bring 1ﬁ\consultants ﬂurchase
4 .materiais, and employ *staff, . . .
3 encou}aging’aﬁd making it possible for schoolfvisdtationé,
and travel, where necessary, in securing needed information
. that will be of use to the committee conducting the study.

k]

4. . having administratérs actively participate in the evaluation Process.

-

. T

) . . 1Y

-

.
A

Formation of the Guidance Imp]eméntation Committee

-

‘tlementary school guidancé is a program désigned to touch the lives

-

of many people.

-~

How these people respond to what they see, hear, and feel

-

- ",

1eadership is Feqqired. Bécause of the comp]ex1t1es associated with develop-

P m s =

ing acomprehfns1vedeveiopmenta] guidance program, dlwer51f1cat1on in .

A guidand'“fhplementation comni ttee (GIC) can

leadership is required.

- N [
am develppmentx . o
P : " e - '

Committee Composition _ ’ ..

L] »*

The membership of this committee mist reflect the population that

will be affected or benefited by the change. ‘Consequently, Eeachens .o

representing the primary and intermediate’ grade levels shou?d‘be.membersJ;____"____

+
- 1
;
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)
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. ‘, . Likewise scﬁoo] _board members administrators, parents speciaf instruc-
'tional personnei and pup11 personnel. services sh0u1d also be represented

. . ;The gr0up probab]y should not exceed twe]ve (12) members fOr it to be

-
I

o e manageable C T T T TN e

S5election Process . ) . . ..

Membership may be obtained through induction’ or seletted from a podl

‘ ‘o? volunteers by an ad hoc interim sélection committee. Too often the
induction p;ocess is used when it would be more adv15able‘to select .‘ )
- volunteers who are interested in elementary school guidance and who have
. and are'wi11ing to oive the time to committee work. Once the committee

has been identified, it may elect its own chairperson,

%

Committee Responsibilities
" Prior to the actual organization of the committee, a guidance

c0uhse16r, supervisor of guidance servicesj school principal, or someone ©

£ -

. close to the pr03ect should explain,the function of the committee to- the o 4‘i
voluntee?s The 61C should also be presented with an estimated time
table and outline of events to be accomplished. - .
Phase 1: Identifying.Priority Educetgonelfﬁuidance Goals'
) The first task of the guidance implementation connittee (GIC) is to-
) identify the priority educatiOnal-guioance goals of the schooT There is
B ) mych overiap' betsgeen guidance and education in that both seek to develop
— m0ra1 beings with purposes and loyalties which are valuab]e to the

[3 ~

hl

I3




. of a democratic soc1ety, his understandings of soc1ety, 1ts h1story, v

"trad1t1ons agd concepts, and (less .centrally). h1s re!at1onshlp to that

RV

individuaT and society Th1s goal’ demands a degree of sens1t1v1ty to the °

1nd1v1dua] needs o£4y0ung people Nh11e there 1s overlap between these '
two forces, there are: d1fferences wlth each prov1d1ng an 1mportant source

__of 1nformatlon " "Guidance focuses espec1a11y upbn the 1nd1V1dua1 as a

‘guidance oriented goa

i o

self, h1s self understand1ng and his understandlng of Others in relation

to himself. Educ‘!tlon focuses especially upon the 1nd1v1dua1 as a member )

-

soc1ety" (Ne]son, 1972, p. 7). " Hil (1965). in mak1ng a distinction between

guidance and ed:cation states:
If we seek, then to distinguish between the teaching and S
guidance function in schools we can make this distinction
. between "teaching" for that which society insists children
learn, and "guiding" for decision-making in areas in which
*society leaves the individual relatively free : . (p. ?)

- A distinction between guidance and education has been made since the
focus of the task being 1scussed here 1is for the school to identify those“
in the educational program wh1ch are thought to.
be most significant by the educational commun}ty The goals se]ected

are. ones that the schoo] commun1ty fee1s strongly about and want Tnciuded

. ¥

in the schdbl s educational ‘program. . ;5
" Becoming Fartiliar with Guidance Goals ] T e . 2?
= , 2

"The guidance ‘liter&ture. One way of 1dent1fy1ng guidance. goa!s 1s Go

consu]t the gu1dance Titerature. Textboohs 30urna1 art1c1es, and monodﬁﬁﬁhs

which focus on guidance goa1s and philosophy provide the reader with'an ’

" dnderstanding of elementary.school guidarice™in relationship to the needs of

children (Appendix A). ‘ : . Y
- ' 14 - ) L.

i
i
3

‘:déb';j

/

o
T




- -

The school philosophy. '*In addition to examining the literatd}e,

:the GI¢ should also study the educational philosophy of the school. _

What :EB\}he genera Taws or prtncip!ee which the school subscribes to-
educationally? How efd the phitosophy evolvé? Is it being subscribed -

: to in practmce? _After carefully study1ng the school s philosophy,
wr1te dpwn the gu1dance goals ‘which the ph1losophy suggests

*

State and national educational guidance goals. The GIC might

also give consideration to those educational/guidance goal statements

-~

whith have evolved from either’ state or nat1ona! task force comm1ttee
.stud1es on the needs of children. The. 19?0 Hh1te House Conference

Report on Children, the 1974 ASCA Bole Statement on Elementary School
Geidance, and the bennsy!vdhia.oepartmeht of .Education's Ten (10} ‘
. édeeatienal Quality Assessment Goals are documents worth considering.

L

Goal suggestions from the committee.

-The guidance implementation
commnittee should consider the needs of\EEfldren and.the community and

.compile a'list of guidance goals thet it also.deems important for the

pr‘Ogl"alTla ' v -

- Forming the Guidance Goals List

Once the committee hgs undertaken a thorough study of potent1al

fuidance goals, members of the committes, 1ndependent of each other,

. shou1d cumr1le a 11st of twenty (20) guidance goals ﬂorthy of attainment.

LI ]

15 -
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‘ Un;%Ed States’

%

.
L

. < .
A ¢omposite 1ist of goals can'?hen be deve]oped from the individual
1ists,- being careful to eliminate dupliE?te or similarly stated goal
statements.. Through group consensus, the tep twenty FQO) goal state-

ments can be retained for further study in determining their priority.

.(_\k

Examples of Guidance Goal Statements ,
Thejﬁollowing Qoa] statements are representatiue of ones:to be

found‘in many elementary school guidance programs throughout the

While these guidance goals address the ‘neéds of -

children, the elementary guidance counselor mus} also work directly ~ -

with pérents~and teachers in meeting some of the{r individua]lneeds.

This wiil bermit them to work'more effectiveiy with cnildnen

1. Help children develop th1nk1ng, dec1s1on-mak1ng, commun1cat1on,
and, related coping skills. .

2. Provide child-related experiences n goal setting, risk taking,
Choice making, and 1ife plann?ng.i

3. Help éhi!dren develop én'unﬂerstanding and jtilization of self.
An ﬂezp'children develop healthy, positive self concepts.
5. Help children better understand and more fﬁl]} appreciate human
differences. . ¢
§. Help children. develop sound values, ethical and mbral behav1or,
and display a sense of responsibility
7. He!p children deVeIop socially and to mture in their relation-
) ships with others .
8. H81p children develop pr1de in their work agd“a feeling of self
worth, . . T
9. " Help children more ful]y apprechate and understand the values of
. a work driented society. ,
» ' 'Y -
. 16‘ N
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2\.; ’ -




L]

- 10. Help children understand and practice skills in family 1iving.

11, Help children explore and mnre fully develop their use of leisure
time,

’ B +*

) 12, "help children develop an awareness of the skills and praptiﬁes-
associated with specific fields of work.

I

: : © Phase Il: Ranking the Educationai/Guidance GBals

' o In Phase 11, the members of the GI& are asked to rank order the
goal statements arrived at in Phase I according to their educational
priority. PriOr to the actual ranking, each member- of the comdittee
should be given a 1ist of the goal statements to study. Members
ShOUTd be encouraged to discuss the goal stdtements with the Cdmmun1ty
sub«groups they represent Approximately two weeks after the goal
statement rank order ‘sheets have been received, a meeting of the .GIC
should be cdiled for the purpose of conducting the iddependent

i rankzn%ﬂgrocedure Upon completion of the independent rank%ngs? the

: _GIC,.wortlngfas a group, should strtveifbr qgthematicalhgroup con=~
censds, therehy arriving at one_list of goal statements ordered from -
most 1mportant to least- 1mport:;t\\\?he actual ranking procedure can

" be accomp11shed by first listing in view, for all to see, the twenty

< (20) goals to be considered. Each member of the GIC then places

his/her gank next to each goal with the point values ranging from

twenty (20),‘one being the.most,important‘and twenty being

the teast importént The a551gned values of each goal statement can

then be added -and d1v1ded by the number.of GIC members in order to

at N w/
.Y

.
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obtain thefproper ranking. Goal statements receiving a wide range in

asS1gned point values should be discus;ed by the GIC in the hopes of -
‘ c]ar1fy1ng the reason(s) for the wide varlance For the GIC ;bet "
wishes to take score var1at1ons 1nto account in estab11sh1ng a more
accurate ranking, the estimated populatlon variance formu]a may be

used.' . , . ’ - /

)
Keeping the SchooT/Communlty Informed

Once the ranking procedure has been éompleted \a Tetter shou]d be
* mailed to each of the commun1ty:gnouos being represented by the‘GIC.
The Tetter should reiterate the purpose for determining the guidance
goal statements, how the goal statements: were selected the procedure
used for ranking the goal statements, %nd the results of‘the ranking,_
indicating obtained p01nt.va1ues and placement of each goa] on the
list. As the communication is received3 opportunities for fuother

input and clarification from school/community groups should be enter—

tained by the \conn}ittee. ) ra

LY,

1 -~

Conducting the Needs Assessment Evaluafion

In order to evaluate the effect1veness af the current educatuona]
program in meetlng the gu1dance oriented goal statements, a needs °

assessment orogrdm is required. The function of the needs assessment

is to evaluate current levels of child performance in achieving the

stated Qoals as campared with desired levels of performancé determined

4 . -

18\‘ ' ‘-.-
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(Burton, 1962 p. 13).

yt:_‘ " ,’._ ‘ - \\\’(

+* *

by the school. The needs gssls'ment study is also desigﬁéd to call
Is

attention to areas of child need for which no goal statements may

”! s ) ' » . !

exist. If this happens and the need areas are thought to be critical,

then'a reprioritizing of the goels may become necessary. “Howeyer, by ' -
first defining the desired goa}e,'as done in Phase I, ch{lgren's needs ’
become more readily.apparent. \
The data received from the needs asseesment will prﬁ#ide support
_for the continuation of successful programs and ample feedback for °
the endorsement of change in programs which are iess_thén adequate.
ain conducting a needs assessment program, parents, community
groups, teachers, a&ministrators, school board members; and children

Aust be involved in determaning whes the-guxdance needs of .the system P

_.-‘u

’aare and the degree to wthh they are being satisfied. ‘

- L

_gpus of the Needs Assedsment

The central theme Jf education and guidance is learning. "Learning

is a change in the ind1v1dua7 _and his environment whi

fills a need

and makes him more capable of dealung adequately with his ‘nvironment"'

'The effectivengss of an educational] program

is, therefore, a measure of its ability to foster mean1ngf 1earn1ng

<t .
experiences which enab%e“ﬁeop1e to becomg all,that they are apable

of being. Learnxng is ? process by which

in ways which will sat1sfy ‘thetr most immediate Weeds. Thefr ?ehaviors*
are purposeful and are designed to either main jr%equilibrium

-

.
—— e




passing process through which needs are met, it should be the qgnéral- .. -

"and the impdrtancé attributed to what is learned is affected by three - ;

‘takes‘place.

"
1

and/or enhance their life status. Since learning is the all. encom- | ) "

o=

focus of the neads assessment. What is learned, how it is learned, L . z

distinct, but inter}elated aspects of the learnﬁﬁg process, The foEﬁs Lo,
of the needs assessment shoulq,'therefore, be threefolq: ;o evaluate - ..f
the Aeeds of children in relationship to the léaﬁning pfocessi/io - ! E
assess the curriéu]um‘éndaits ability to meet ‘those needs; arid to make " - .

a thorough study of the environment in which the learning process
L — ot j r‘

E?a]uéting the needs of children. The learner is first and fore-

most a child with organic, social, and'eg;'needs. Needs may be descr}ﬁed
as being both developmental éﬁd'situational in their origin acco;diqg
to Heddesheimer (1975). Developmental needs imp?y Qﬁat the humanﬁﬁf
cw"li'ganisr,n grows and develo;;s. in, sequentially- ordere_ci stages. ’-Nith;f:each
stage in development are specific identifiéb]e qgedé that mus%?bé.‘

sufficiently met to guarantee passage to the next stage of 1ifeéf In

addition to the generally predictive nature of development ‘are 'the

described as siguational and are attributed'to the differefices which

i

exist in gﬁe sociﬁ]J'environmental, and .hereditary backgrounds/of .

each child, ‘ ] T . v
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The educationak/guidance experiences which the school provides

must be‘3n tune with the child's needs. Consequently, the assessment

process must take the needs of children into consideration in order to

’ provide purposeful, meaningful, and relevant learning experiences.

;‘

A

Eva]uatiﬁg_the curricu1uﬁ and the behaviors to.be learned. * The
behaviors learned by children évofve natura]ly; iThey_arE'}earned in
response .to satisfying their developmental and.situ;tional needs. “A. !
school that i; not in tune with those needs more.than 1ikely has
developed a curriculum whiéh may run counter to those needs and

ind&ed,’may create more needs instead of satfsfyjng those that already

exist. What is to be . learned and the patterniqg and sequencing of the.

learning experience must; therefore, be tailored to the maturational
development qf children. 1In assesijng the behaviors to ge learneq,

the schoo] shou]d be most concerned wjth the adequacy of the ex1st1ng
program to meet the needs of fhe chi?ﬁren However,. knowing the needs

A

of children is not Fnough. School personnel must be knowledgeable of .

the learning process and its relationship to child development in

designing an effective curriculum that will meet child needs.
Hi1l and™Luckey (1969) suggest that in evaluating’the behaviors
to be learnéd (the current educational prbgram) the following questions

should be asked: - - -

1. Does our educational program reach the child in‘a
way deve]opmenta]]y attuned to h1s process of
grow1ng up?

-




/

\

-

., ! -

2. Is the educational program integrat1ve1y adopted
,J to the complexities of his growing organism and its
needs? . ‘ .
3.. Is our educational program relevantly adjusted to
' his realities nf l1fe and his percept1ons of 11fe7

4. Is what 95 being done in this schoo] adequate? (p '8)

L]
.

[-% k3
An assessment 0f the learning environment.” Learning tak

L

place

in the context of a social system as complex as any foun

The physical and psychological environments of the schoo

in society.

nd school ¢

community do affe¢t the learning process.

Teachers, parents, children,

administrators, educational sﬁécia]ists, and concerned members of ; ]
the community need to be given ample opportuﬁity to share their .
feelings ahd express their neéﬁs, desires, fea;s,-and wishes as they
relate to educational prograMming:ip the school. It is po§sible to
.. have acchrately assessed the needs of Fhildren and to have arrived at
.a prog}am with stated goals, bﬁjectives, and activities designed to
meet those needs, only to fajl because crucial factors or elements
within the school/community were not taken into account in the final

planning stage prior to implementafion.

Designing Needs Assessment Instruments

.“In evaluating the needs of children, the GIC should categorize

the selected:goal statements into five dimensions of develepment

-

. which follow: ° k ' o

. E
)-P"ﬂ'-e . +
b

his - w

4
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I
L 1 cO nitive Development Goals: skills (thinking, decision-
ng, communication) o .

‘ 2. Self Development Goals: affective‘learning, valees, self \\.

- understanding, self assessment, self utilization
. 3. Social Development Goals:  workihg’ 1nhgroups, peer
relationships, understand1ng others . - — .
. - "

4. (Career Development Goals: world of work, family life, o
leisure, etc. _ ‘
5. Physical Development Goals: physical maturatien, heredity,
"‘anq related factors affecting the learning process

The needs assessment instruments are to be developed’from the .
goal pr10r1ty 11st sinte these goa]s represent in practlce the desired
behavioral competenc1es to be acp}eved by the“éh11dren Teachers,

. counselors adm1n1strat0rs ang parents will need to note spec1f1c v
tasks that children should be able to perform or demonstrate at .
various levels of eeveqopment. Tne degree to wbieh:tbe children are .
able or unable to demonstrate of perform the tesks will be indicative

» of the need which still exists in the fireiheveTopmental nreas being
evaluatede ‘ N _

« Consulting wonks by I11g and Ames (1964), Hurlock (1968),

Gessell (1946 & 1956}, Havighurst (1952 & 1953), Frostig (1966),

-

McCand]e 6196?), Ertekson (1963), and P1aget (1959) as well as
. others who have written extens1velylon various aspects of child
growth and development will provide the reader with assistance in’
"determining exeected 1évels of behavioral competenCe in tne areas to*,

;“ be studied. ' A
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‘Evaluation instruments used by other schodl districts, and

commercially prepared meaSUrement devicee‘serée‘as useful duides in
ot & . . . '

the actual construction of survey items Nhere possible, it is also ;

helpful to c0nsu1t with gu1dance counselors, chlld growth and develop—

-~

ment experts and 1nd1v1duals wlth stat15t1ca1 knowled%\bin determ1n1ng

the most effective evaluation dev1ces and procedUres to e used

In add1t10n to dev1e1ng 1ts own 1nstruments the school can also

‘make use af existing cumulative folder data 11ke phy51ca1 examlnation

reports {nurse's office) teacher observation reports anecdota]
records, samples of student work, pupil d1ar1es, etandardlged test
results, previous academic recoree, home vi;its pareht'EOnferences,
soc iometric data and casé studies in determinlng the_degree to wh1ch
child needs.are be1ng sathf1ed 1n the—ffve deve]opmenta] areas.

As’ the deve]opmenta] neéds of the children become .evident, the *
GIC must. then examine the CUFrTCU]Um in terms of what is being taught
how it 1S~be1ng taught, ;yyg the pUrpose‘belng serveq by varlous
'Curricujar offerings and requiremente. -

The last phase of the evaiuatiOn ‘requires the GIC to examine the ‘
conditions of learning ify the school. What is the phys1ca1 and¢ psycho- .
Jogtcal. atmosphere of the school? Is it conducave to 1earn1ng? The
phy51ca1 atmosphere can be eas11y observed The GIC shoqu pay
part1cu1ar attention to the qua11ty of llghtang, proper c11matic

controls, adequate space, room arrangement, noise level, andootﬁer i

<

factors which can'Cqur15Ute to or\detract from an-otherwise . -

-
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stimulating educational environment. An assessment of the psychological

environment can be determined by conferring with those individuals who
are a part.df Phat environmeﬂt."‘now children, teachers, administrators,

board members, end'parents feel about themse!ves.and each‘other will

have a direct effect on the school climate. The needs, concerns, fears,

and wants of each of these groups must be heard and treated fairly and
| with respect. Teacher ﬂiesa isfactien over working conditions, parental
\m-;'{sunderstand'ing about school pol 'icies‘ and regulat‘ws and coe;;unfity
| 'd1ssent over school taxes are examples of school/comupity unrest which
can disrupt the psychological learning climate of t@e school. Ignoring
"these factors will not make them.go away. However, workable solutions

can be achieved through the cooperative” understand1ng and planning of

4

those 1nV01Ved

Phase I1I: Rating the Effectiveness of Current School Programs

.. ; Using data obtained from the needs assessment evaluation,s

teachers, parents, administrators, and board members will haveﬁﬁﬂe'
._oppOrtunitx to rate the effectiveness of school programs in satisfying
thenguidance goal prierities‘established by the school/community as
) ‘beinq central to the gducational process. The number of individuals
from each sub-group to participate in the survey and the manner in
which they are to be se]ected are concerns of the GIC. The imp0rtant"
,thing to remember is that each coﬂmunity suﬁrgroup represented by the

GIC takes part in the-survey and yhet a representative sample of

e
-

2
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participants is obtained.

4

-~

Use of the Rating Instrument —

0n¥ scale that may be used in the rating’ process has been : -
deve1oped by Dr. Keith Rose and Associates at California State ’

Un1vens1ty, Chico, California. Part1q1pants are given a descriptive/

grap ic rat1ng 1nstrument containing the randomly ordered goal state-
An example of a goal statement and the scale to be used

folliows:

. oW
-

CHILDREN UNDERSTAND ANDPRACTIGE SKILLS IN FAMILY LIVING

ATREMELY / - /FAIR, BUT MORE  / /700 MUCH ES SCORE
POOR_/ POOR__/NEEDS'TO BE DONE /LEAVE AS IS /BEING, DONE 7
T23 /5677 8 /0 1 12/ 10 15

Each part1C1pant reads the preceding goa1 statement and then

is asked .

Community members

"In my opinion, how well are current

parents, board members,

. community representatives

Schoot Personnel

teachers, adm1n1straton5,
special service persorinel

programs meeting this goal?"

or

.. "How well are my school's:current
programs meeting this goal?"

?

»  The participants then circ]e_the appropriate numﬁen“on the scale

which most clearly registers their feelings regarding the'degree to
which school programs satisfy attainment- of the goal in question.

desc;iption of the scale labels is located in Appendix B.

A
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Upon completion of the ‘survey, the sc0res for each goal are to

R

: averaged so that separate mean scores for every goal statement are

obtained for each of ‘the various communxty/schoo] sub-groups represented

- Once the sc0r1ng has been completed, the goal statements can be arranged
in sequence accordlng fo the needs as percelved by the sub-groups. '

Goals with mean scores of six (6) or beiow-have the greatest need for

- 1

attention, while goals with mean scores in the tei (10} to twelve {12}

. . * range are thought to be adequately met and, therefore, would not .
necessariiy reduire additional emphasis. * . s |
Analyzing the Results . ST T

Analysjs‘of the results will point ito some very interesting s
- findings.mhich will enab?e the.GIC }o more clearly View how the.
‘% . various scheo!/cummunity 5ub-gr9ups’perceive the effectiveness of
) . | 'sehoe1 programs in meeting the needs of children. One of the first
i”* J - tblngs to be done ¥s to set up a table for studying the results of

-the 5urvey In the f1rst column to the 1eft Place the Phase 11
o “ goal prlorlty rank1ng of»the gu3dqnce goal statements Remember

- -

"these goal statements were arranged in sequence from most 1mportant .

to least 1mportant in accordance’ with their worthiness of lattainment

-

- T y,
N as perceived by the GIC In succeeding columné to the right, list sthe

r

g_al neg@_pr1orj_y rankings of the various Sub-~ -groups represented

(parents; teachers, administrators, sehool board members, etc.s. In

J - v .‘_ .

the goal need'priprity“rankings'the same goa]s'ane sequenced by their
) . . v -

3

)

w - "~
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degree of attainment as perceived by the school/conmunity Jroups., The |

goals most satisﬁeq (h1ghest mean scores) mn come first followed by

. those which are thought to have met the lower levels of success {Towest N

L
’

meéan scores)? T ) ‘ -

. In study1ng the’ tab!e, compare the goal need rank1ngs of each of \o_’__/

the sub-groups. . Take note of the s1m11ar1t1es and d1fferences in the o

2

rankings. It is concewab]e that.the various sub-groups wﬂl not be
in total ag(eement as to which goals are be1ng adequate]y met by . |
ex1st1ng programs and wh1ch ones are not. It is_important for the
GIC to determine, -to the’degree po}ib]e, p'{aus1b1e explanat1ons for .

the d1fferences n rdnking among the various groups Differences in |

E -
values among the/groups, a lack of krrowledge about school programs N -
. and faulty evaluation procedures are just a few of the .many reasons

LY

o5

which colld _e_xi;lain tHe:'discrepan_cie's. Wide diffefences in ranking

should be discussed. ‘”This comu‘nicabion_ process s important b?e'c‘a:use

it brings the schoolfsonmunity together, it can be an infonalative'.'

learning eXperien::e, and,:'it can 3lso st'irruwte more effective ways- of &
- keeoing members of the schoo“lfconmu‘ni"-fy{'l-nfomed and involved in the

1earn1‘ng process. As groups discuss their rankmgs and become

"
thher degree of group consensus maysdevelop among the vargous

school/commnity sub-g.roups regarding their percepti-ons of school . \
. N * - + . \
programs and the ability of those programs to meet desired guidance '/ .
/ goals. ’ 3 g
28 i )
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Elementary School Guidance Program Priorities

The guidance program .goals to receive the most'attention should be .

.those which are considered most 1mportant for children to ach1eve and

¢ -

yet ‘have the greatest need for attention as detenm1ned by the school's

needs assessment and priogram effect1ueness evaluations, GU1dance.goals
are thus 1dent1fied as being Qf h1gh or low priority with deferent
levels df need rang1ng frﬁm hlgh need to low‘need Guidance goais of
high pr10r1ty and h1gh need should thus receive more attention and’ time

than gpa]s of moderate priority and Tow need. In fact, there may be

' gu1dance goals for which too much .is being done, sugﬁesting a.reallocd-

- _in serving goals of greater need.

e

' ;fjve d{nensions of guidance as listed-in Chapter Two. The guidance °

characteristics of the community. , (

. : . ’
tion of time; a redistribution of‘budget‘needs, 2 redirection in
program planning, and a more effective usé of staff skills and expertise .
. L . . . —_ ’.

o -t = -
_“-m

Phase IV: Developing Program Competency Based Objectives
Onée the sch001 has identified the guidince goals to be given %5??‘
priority, it g important that the‘“\nemb s, of ‘the.‘ scﬂool/éonmunity

are in agreement that the selected goal statements clearly ref?ect

thé needs of the children, that they-support the educational and

guidance phi]osdphies of the sthool, and that they reflect the unidue

- The guidance goaﬁ'statements should then-be classified under the -

goals, under each dimension, sheuld be‘Operationally defined and

N




. * v * .
dcéompan%ed with behavioral wobjectives to be met in satisfa&tori]y -
accomplishing the iatent of each goal. Strategies for the‘imp1ementationi.
of each objective should also be éleafiy stated: _Strgtegié& represent
; the ac?ua] procedures, gfeps, ta\;gl activities, apd ;chépl personnel -
" to be'utiliZed in accomp;ishing each behaviora]'objectiVeC - ,
.The final.phasé of program development requi}es the identificafion‘
of asses#ment procedurégnto be used in evaluating the degfee of
‘movement toward established goals.- Other variables to be considered
iﬁ:program plénnihg are the avai]api]ity of-f&nqs, expertise of
, q schpof/éommunity heTpérs, CQmmitmenf of the school to alter g-exiSt-
- ing progrdm in meeting the goal pr‘iori‘ties, and i&entif’ica&f
untapnéd communi ty/school resources. Phase IV is discussed in more .

detéiljin Chapter 1V.

-
L) . m . . .
.-
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CHAPTER-111° : ] .
PLANNING FOR AN ELEMENTARY SCHOOi GUIDANCE PROGRAM - :
Planning for an elementany school guidance program should begin
Six months to a year prior to h1r1n; an elementary tounselor. During '
the p1ann1ng period the guidance 1mp1ementat10n committee (GIC) has -
many t}#ks-xo perform. The first step is to conduct an examination
‘of the 1nst$1ut10n as descr1bed in Chapter I1. Fo]lowing the

inst1tut10na1 sel f study, the committee must learn as much as it can

about elementary school guidance for the purpose of determining 1f§

_potential effectiveness in helpin§ the school achieve its goals,

thereby meeting the ndgds of its children (Appendix C).
-

“r

Learning More About Elementary School Guidance

If an elementdry school guidance p?Ogram is to be effective,(L
then those who are expected to make use of‘the services wifltneed to

{2) understand them, (b) see a need for them, (c) desire to use them,'

’ (dj understand their role responsibi]ities in relationship to the - ,

servicesy and {e) be prepared to alter thein j?jétjng roles and

functions where necessary so that servjces can\be maximized.

~ : ] ) / -

o ,
Questions to Ask and Answe A LA

The following'questions are examples ofhones to be asked by the
school/community prior to beginning the data:cellécticn-processﬂ_
: “ .
Questions 1ike these will help-guide the GIC in identifying and.’

.selectively retaining that infonnatﬁon which willibe most useful in

* LI - - *
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convey1ng»the concept, of e1ementary school guidance to school board

members adm1nistrators teachers, ‘and parents. Lo

1. What is the basic philosophy of elementary sQ_gbl guldance7

2. What is tife rationale fbr having guidance and counseling
at the. elementary school level?

3. What are the’objectives and goals of an elementary school
guidance program? X S
- *

and counseling services p:gvided at the secondary level?

5. How does this school's educational phi]osophy: goals, and
~objectives -mesh with those ‘generally subscribed to by,
elementary school guidance programs?.

6. What services are provided and to whom are tney directed
{parents, feacéhers, children administrators, board
members) .

. 7. What tra1n1ng and skills should an elementary schooT guidance
n counselor possess? ‘ ‘
8. What are the responsibilities of teachers, support personnel,
administrators, school board members, and parents in
ma1nta1n1ng an effestive elementary school QHTda"CE program?

9. Nhat will it cost to finance an elemeneary school guidance
program?

10. What funding,fabtors other than salary and benefits must
+ .be considered in planning and maintaining an efféctive
elementary school guidance program?
! = -
11. How many teachers, administrators, and ch11dren can an

* . elementary school guidance counselor work w1th effectively
in any one setting?

a—

12. What steps, in add1t1on to the ones taken should be
considered by the. GIC in prepar1ng.for an elementary school.
guidance program7

-k o o | k:" -
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4. How-does elementary school guidance relate to~the guidance «

,_i

e
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Sources of Information

The guidance’ impleme

giementary school guidanc

ntakjon committee can become informed about

e by: .

1. visiting area elementary school guidance ‘counselor education
e-programs. Obtai

papers describin

program services;

the role of the guidance counselor and

[

F a copy of program statements and working

2. writing to or viLiting lhe Pennsyl vania Department of .
e Education. Ask for state prepared program statements,
- guideTines, and-kertification reguirements concerning the
training and preparation of elementary school guidance

4

‘counselors.

Guidance consultants at the state T®we] can

also be of aSSISE&nCE in program ‘planning.
recommend consul
suggest useful reading materia]

They may
ants to contact, programs to visit, or .

7

3.

+ A
-

visiting school $1str1cts whlch have received state and
professional association recognition for their excellent
elementary school guidance programs. Talking with elemen-

. tary school guidance counselors, teachers, administrators,
* school board members, parents, and children about their

J‘-&k @r‘og’ram can provide some valuable insights as to the

4.

7’1

-~

choo]/commun1ty s acceptance and support of e]ementary v
schobl guidance. . )

L. ™ "
contacting nadional, state, and local proféssmna] organ-
jzations. The profess1ona1 assoctations have written
statements and pos1t1nnﬂpapers on elementary school guidance
that may be of use to, thei.sthool in the development of its
own papers. {ASCA Role Statemént on Elementary School
Guidance, Appendix D)

e _gf__"

. ] \ ) .
reading journal articles and books on elementary ,school

uidance. The Elementary School Guidance and C eling’
Journa? is an excellent source. In addition, e?%%%ﬂ%a -
school guidance texts to be found in Append1x A may be %~I
helpful. ‘ ~o
] * _‘
using filmstrips, films, tape recordings, and related
publications on elementary school guidance. See Appendix’E.

enrolling in an introductory course on elementary school
quidance conducted by an area college or university.

33
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The Pre-Orientation Program .

.Pre-orientation repnesents’that per)ed of time (6 to 10 weeks) 1n
the planning process, prior to tthgu1dance counselor s arrival, when
the GIC shares wIth ?he schoongommun1ty (teacherg, administrators,*

4 school board members, support personnel, a;d ﬁaréﬁf§) its findings <
on'eTementary school guidance' ‘}ha'purpoée of the orientation is not

é

one of "hard sel]“ but merely to 1nform N1th the support of the
. scﬁ%o] board and admin1stration. any one or comb}nations of the |

f0110w1ng activities may be ut111zed by the GIC to bring elementary
school guidance, in an. 1nterest1ng and informative manner, to the
many d1versif1ed pub11cs having an 1nterest in this program.,

1. Make filmstrips, pamphlets, movies, books and related

.resources on elementary school gutdance avallable to the
school/community for its use. A ‘guidance resource centef/,(/,-~

could be estabtished as a means of housing and disseminatixg
guidance materials to thosg who would wish to use them.
\ ' $

2. Invite elementary school guidance counselors (ones who

come nighly recommended by schooi districts and/or

counselor education training programs) to talk with &

administrators and school board members about.guidance at

the elementary school Tevel. .

3. Plaprand conduct a series of inservice sessions with the

faculty 1ntr0dhc1ng them to the var10us aspects of
*elementary .school guidance,

. 4. Make arrangements with a nearby counselor education

) department to-conduct an introductory course on elementary
school-guidance at.the school. Inservice or college
credit could be offered

5. Provide the’ tlme and_encourage staff members to visit
elected guidance pregrams throughout the state.

¢ 6. Distribute cqéjes of this monograph as a means of intro-
ducing the process 1nvoived 1n planning for and 1mp]ement1ng
an ejementary school guiaance program. ‘
"";:r ' % & - ‘
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Communication 35 a Two-Way Process -

« ~While pre-orientation involves the diséemination of inf&rmation
arid ideas to the school/community about elemeptary school-guidance,
it Vikewise must seek feedback from teachers, parents, administrators,

school board members, and support service personnel regarding their

Provide .

'understandihg of and. reactions to the concepts conveyed.

lenty of time
N\ p y |

’raise and answer questions and address concerns

» before attempting to e]1$1t support. Commifment and support wi]l‘be

evident when:

. #1. the school board, administrators, teachers, and parents
recognize the importance of meeting children's needs -and
feel that an effective eiementary school guidance program .
- can serve to insure those ends, thereby 1ncreas1ng the
quality of education for their ch11dren .

2. the gu1dance 1mplementat1on comm1ttee continues to be
enthusiastic about its findings and heartily suppoirts
elementary school guidance, knowing fyll well that mugh
work still lies ahead. -

. 3. the teathing staff and adm1n1strat10n concgr’w1th the
philosophy, goals, and objectives of an elementary
school guidance program and recognize the importance”
and necessity ¢f their active participation in susta1n-
ing a strong program.

4. ‘the board of education is willing to make the necessary
budgetary provisions to insure the f1nanc1ai support for
such a. program, B

3

"Program Planning and Environmental. Preparation’

After program commitment has been established, the school -must
'deéﬁﬁﬁ what it wants in a program? it must ﬁnvironmeﬁtally ‘prepare

itself for, that program; and it should establish guidelines to be

35 :
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followed in. selecting the best person for the positiQn. After
» A
. addressing these tasks, the guidance implementatioﬁ'committee will

have completed.the final stageé of preparation iﬁ pianning for an

-~

elementary Séhool guidance progréﬁt

o

1

Preparing the Position Paper: The School and Its Program
The guzdance 1mpiementatzon committee (GIC) needs to deveIOp a

<
formal statement which reflects the position taken by the school/

co ty in its support of an elementary school guidance program.
It:Wj;:lent shou]d cons1st of the school's gu1dance ﬂhiIOSOphy, which
1n turn Compiements the educational phﬂOSOphy sf the school; the
guldance priorzty goals which reflect the needs of the school ‘and

- support its educat1ona1 goals and obJecttyes, and contazns a descrip-
tion of the guidance counselor's role and services to pe performed.
‘Posftipn'statements developed by other school districts, ideas and

_ suggestions taken'from guidqpce?JournaIs and texts, and position
statements prégs¥ed by profess%ona1 organizaticns (ASCA Position
Statement on Elementary Schoo! Guidance, Appendix D) may be used as
resource guides in prepgéing the document. In addition, counselar
educators from the area, state department consultants, and guidance
personnet frém otherrsﬁﬁoo{ districts can also play significant
~roles in assisting the GIC to formalize the document in question.-

" The statement's function is stﬁf]ar to that of a blueprint. .It | ¢
i

Will serve as a ‘huilding guide, a mem0r§ aide, apd will help insure

L}
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. that little has been overiooked 1n prepar1ng for _the program The
position statement shou]d remain flexible at a]l times, be open to
- criticism, and include the thoughts of the guidance counselor once

he/she has been hired,

Organizing the Environment for Effectivemess ~ -

kfz . "If the school guidance proqran is to achieve the outcomes, the
impact, and the involvement sought, some’attention should be given to
orgénizing for effectiveness" (Nelson, 1972, p. 34@)Zf Ennnewpoints to
be considered in organiztng'for effectiveness are the fo]lowing' '
w(a) the number of guﬂdance counselors to be hired, {b) physical
location and s1ze df the gu1dance counselor s off\ce {c} feded
materials and supp11es -and (d) budgetary cons1der§i{ons for program
- | i support While bas1c d1!;erences do ex1st from one schooﬁ\to another
N *dictating variances 1n the way school pol1c1es are handled, -there' are

* basic gu1de11nes which any school.should ta&e fﬁEp?considerat1on when

planning an elementary school quidance prograi.
. . J
- c ! . - ( =

¢
" ‘ .
-The counselor ratio. Ntile thefe is no predetermined magic

oy

; * number of counseiors to‘studepts and teachers, the student/teacher

, ratio must be managable if a &hggram is to meet the needs of those )
‘ ; it serves. Dr. Harold L. Munson (19?0) fee]s that in 1n1t1at1ng an,

| elementary school guidance program, it is unwise to eXpect a guidance

specialist to work-in more than one school (500 too600-pupils with

H -

3? ‘ - .'t
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25 to 30 teachers). To do so is unrea11ﬁt1c and to e&pect that one

Ve
. person can serve eff‘it1ve1y in“pree or mare schools is fool ‘hardy.

No one 1ndiv1dua1 can meet the needs of 2,500-to 3, 000 youngsters,
100 teachers, and 4 or more admﬂn1strators and prov1de the kind of

services and expect thﬁhijnd of outcomes as. descr1bed in Chapter I

of this document. Again to reiterate, the_rat10 is not the cruciail

factor itself. What is crﬁcial-is thet'gll children are able. to .
receive-the services to which they .are entitled.-
In response to providing services beyond one's means. to do so,

Munson (1979) states: . R
. 1 have encouraged schodl administrators who could
afford only a limited number of personnel to eStablish
e pos1t10n with reasonable expecfations and to expand

their program to other schools, .adding personnel as such

%0s1t10?s are requested and as funds are made available.

. (p. 287 .

i

In determining which;schoo] should receive the,serviCes first,
* the administration shou]d_attempt to ascertain which _school 1§'ready
* for the program. Which of the schools desiring the program are eager

to partiqipete in the neeessery work involved.in‘preparjng for it?

.3
- < @
€
F - A »
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- ‘The guidance office: s12e, 10;at10n, furnishings, and ‘arrangepent.

Even though the gu1dance counse1or is encouraged to be visib{:;tﬂreugh-

, ' out the building, to spend time in the classroom, to see children on

the playground in the Cafeter1a¢ and’ 1n ‘the halls, it is’ 1mportant

that a specia] p]ace be set aside for: this person to confer with
teachers and parents and;LBZneet wfth,chxldren\Indivfﬁeally and in, *

K2
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N groups in an atmospherge of privacy -when'such times are necessary. The

’school should give special consideration to office size, location, and

+

furnishings when pianning the guidance comp?ei

; - 1. Office size and Tocation: An opt1mum off1ce size shou]d
. . consistxdfsapproximately 250 to 300 square feet “An off1ce of these | |

- ” v

° " dfmeﬁsiqns will provide the counselor with work space, an activity

center with room to store guidance materials, and sufficient space for

L

counseling. < S ) . ‘
. The,]ocat1on of the office should be in an area of the bu11d1ng
that will a]]ow‘*on»a degree of privacy and be free from excessive
noise. The office, therefore, shou]d not be Jocated near the gym, Y
cafeler1a, music room, or p]ayr?oms in.the school. The location should d
) . . be one that s eonvenient for téachers, and away from the adminis%rative ‘
. complex of offices’ since dhildren tend .to associate progimity and
: functiqp. If the.guidance and administrative offices are locateq negi
© to eacﬁﬂqther, children and some adults might have @ hard time se;arqting
‘;he roles and functions of-each. Some children ﬁight feel uncquo?t-
. ‘ able being in the‘guidance office‘for that 'very, reason. - The most ideal
> Tocation would be fomewhere eear the entrance of the building where all
. can easily ]ocaee it. I} might also be situated ndar the primary wing
of the building for easy access by the younger chiidren. ‘

’ - 2., 'Office furnishings and arrangement: While what happens in

. - the counseling 6ffice is fak more important than what is in 1t and how
. ]

. it is arranged,-the following considerations, nevertheless, can help to
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facilitafe the counseling relationship and -process. With respect to

furnishings, the guidance offipe §hoﬁ1d have a round table large
» enougfl in size to accommodate 8 to 10 chairs for adult and child use,
a metal stbrage cabinet (play media and materials), a private telephone,
locking file cabinet, adjustable book shelves, two comfortable arm
- chairs, tape recorder, carpeting, and clock. The room should be

-~

v comfortably heated,<have adequate ventilation, and good lighting.
,'ﬁ-
Orafts should be eliminated sinde many children will play on the floor.:
For those institutions operating on a shoe-string budget, many of

the furn1sh1ngs can be provided, at low cost to the school if a little

nvv"’"‘-‘ i

ingenuity is employed. The PTA, Goodw111 lndustr1es, the Salvation
e ) Army, and flea markets are excellent places to start looking for
‘ furnishings. The‘children, guidance. counselor, and‘custqdip! staff
, Eould mike a table from a telephone cable spool, chairs f‘g; orange
crates, tape rug remnants together to form a colorfu% rug, make
- bean bag .chairs, use colorful pillows to sit on, and make use of
children's art projects for wall decorations. A small portable FM
radio.cou!d be used to provide séft background musia to add to that
b}easant atmosphere.’ To-qake the office attractive aﬁd interestigé
from the outside, thé door could be decorated and an interesting sign
‘attached introducting the guidance counselor to the school. A contest

might even be conducted to come up with'an interesting and informative °
. , :

v name for theoffice.

Ll

'_q~177 Schiools that are being built today with guidance-and counseling

. AN e -




in mind offer a suite of offices

~ with ample storage for play med1a

L1

A central room is designed for play

kurrounding the group counseling

room are offices for 1nd1vtdual conferences and a room for the storage

Plans .for an off1ce complex

¢

of the school's cumu]atlve recorq files.
,
may be found in Richard Nelson's (_19?2) text: Guidance and Counseling , &

-

. in the Elementary School.

LI

l1k1ng and affiliation to all who enter . iﬁe gu1dancé counselor's
accommodations should_look moyre 11ke an act1V1ty or conference room

than an office. Whenever possible, barr1ers should be e11mfnated SO
-/
that they do not 1nh1b1t or 1mpede the counsel1ng relationship.

-

,the gu1dance counselor places h1mself/herself in re]at1onship to others

Nhere

in the room is as important as the arrangement of the furﬁyture. '
. » .
Office equipment and materials. What the district will be able

. &

to purchase in the way 9f equipment and materials will oepend upon the

funds allocated for the guidance budget.

Nhat follows, therefore,

+ The furnlsh1ngs shou]d be arranged in a way that comMUnlcates =‘-] ;

S

represents items that guidance counselors have found usefu] 1n thelr ' -

_ program act1u1t1es.

tioned, the categories are

¥
Office equipment;

- Books:

As1de from of fice furntture which has been men-

\ N

Tape recorder, record player. filmstrip

projector, overh®ad projector  w-

The guidance counselor should ma1ntain a
professionallibrary for staff and parent
use #hd a supply of children's books could

‘\ be purchased through the learning resource g

L}
-
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Audio-visual

Materials:

L4

, Classroom

Materials:

Play Media:

budget and maintained there .for wider
circulation.

' The testing program in some schools is’
-+ funded through theg’'guidance budget. The

guidance counselor may wish to purchase

7, some diagnostic 1nstruments for personal ,

7™

“use in the schoel's testing program. Whilé

- "the testing budget may be guidance related,

the guidance counselor should not assume )
the testing program as one of his/her respon-

sibilities. o T

A 4
Fi]mstrjps, slides, cassette tapes, and
films are available for rent or purchase.
Many of these materials can help to enhance
and widen the scope of the gounselor’s -
services since these-materials cafgbring
guidance into the classroom. Teachers and
other support staff can assume the respOns1-
bility for their use. .

P ;
The guidance counselor should stock a
guidance materials «center. These materials
would be purchased for inclusion into the
regular classroom curticulum. Teachers and
counselors working in a consulting capacity
could discuss'needs, objectives, and goals

of the total school program. The guidance ‘
counselor should also obtain single exami¥tion
copies of materials for teacher review and

use when helpfyl. ) .

3 ;'
greater ease. '/
settings where

Children often.respond wi
~and, feel more comfortable 1
! they are involved. /The purch¥se and use. of

play media like puppets, design ¥ubes, 5 '

crayons, paints, clay, blocks, paper, black-
board,chalk, doll house, play school, and -

other assorted toys, and miscellaneous games ,

are a must in any'gu1dance program. (Manson, .

1970, p. 289) _ “w '

- - " * . Q ’

L3
- ™ » P
»

. Fund!ng the eiementary sch001 g&idance progranu If 2 schoo! is >

to begin an e]ementary school gu1dance program, 1t must tpvest1gate

42 e ' .
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the cost- factors involved. Lloyd Stone (1970) indicates that therg

* .

aré’bqs1ca1]y five items to be cons1dered * These items may be helpful

" as a guide in detenn1ning the tota] budget ; .

7 ’ :
il o 1. Salary of the counselor (Masters degree plus certﬁfication?.
2. . Travel expeases of couﬁEET;;TE;;:dance act1vit1es and con-’

o . \“\\,.5 ferences}. .o : !

3. Salary of clerical personnel {depending on the Size of the
school this item may not be necessary). .

_-— .

é ’ ' A 4, .Purchase and ma1ntenance of office equ1pment necessany to
o T ’ fulfill the function of the guidance program..
T _5.__Bhrcha5L ‘of materials and 5upp11es (including 1ibrary source
— . ) materials, group and individual test materials, films,
. f11mstr1ps, ete. )

+*

The guidance counsslor shouldehave a minimum working budget of

$500.00 to spend on items 4 and 5 alone each year The first year of /.'ﬁ <.

the program will be most expensive since it will have to be built from o

td -, -

the beginhihg. Funds are available for éuidance and audio-yisual

materials to il school districts in Pennsylvania'througﬁ ESEA Title

< - ‘ - v -
.
Iv-8. , . - , . - ;
M - , ) .- i ] ) " e

. \ ,

P _ : The Selection Prodess‘ Finding the "Right Person” - "

b - o ‘ Hill (1968) states thatrthe 1dent1f1cQ@ion selection, p1acement
. ‘ and superv1saon 6f the ¢ staff of any ed educationﬁ+~program is basic.to  ~

- N the success of any program. Such is“the case in staffing-an elementary,

school guidance program. Where to loék and what" to look- for are
A . * . .

'primany‘pqnsideratiods of the guidance impieméntation committee in h '

4 . .o




e -
. ! searchlng for an e]ementary sehool gu1dance counse]or. Prior to

d f beg1nn1ng the actua] search effort the cbmmlttee should review its
.
g pos1t10n tatement ang in so d01ng,verba]3y respond to the fo]]owing_

guestions

-

“1. " Why does the school- desire an e]ementary school guidance
*program?

2. What'are the desired outcomes for this program? °

3. Are the GIC and schoo]/communitytln essential. agreement
as to the schooT'3 needs, goals, and desived outcomes?
4, Is evegyone in essentiatagreement—with the—gﬁ%danee~—— - ——
counselor's role description developed by the GIC7 :
i ,}\._.
5. What qualifications, personal experiences, ang persdﬁe]ity
characteristics does the committee deem desirable in.the pe
they wish to hire for the position?

LY

LIS - .
Li .

v S ¢ N L4 3 ~
’ ' . The candidate search where to-look.. Potentia] candidates for
. . I

o -

fhe position max be SItt1ng right under your nose. Many. teachers, to .

*
¥

'1mprove their skills, have obtained training as e/pmentary school

* . »

¢ . guqdance counse]ors ‘and have remained in thg classroom. Job shortages,

. \““-__.lack_o£—mobility, and accrued yéars of service in the System may have

L

. dxscouraged capab]e people from fukf1111ng ambit1ons to become e]emen— ‘

*

=

S - Y

. In add1t1on to cons1der}'§ qualifled persosnel within the system,

. ) names of cand1dates may be obta1ned from cq]]ege and university place-
ment offices. ,Nriting dinegtly to counselor education department -
~ . . . ———— -

chairpersons reeuesting that the position be posted. and that qualified’ v

o ) i ’ 3
Y. 44 .
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HT$\~ e persons contact the school directly is another way of reaching, potential
’ N

candidates who otherwise might go uninformed about the vacancy. A

final suggegtion would be to advertise the position through nationé],
: . ‘
- stdte, and Tecal professional guidance association newsletters and e
A A ’ -
g . . placement centers. The American Personnel and Guidance Association and |

v " -

. , . the National Education Association provide excellent services.
o ,‘ Today's job'market is quite plentiful with respect to QUalif§ed
. s ,; . i -
pérsons‘1ooking'for guidance positions.- The major problem facing most

- -—- ——schools_wili:not_be_findjng_a*sufficient_number.of_candidates_io
. Ainterview, but in deciding which person is best qualified-to meet the

speéific demands and needs of phe school.

' i DR

-

What to look for: pre-screening critéria. What to ook for in a-
candidate is a most difficult question at best, but neverthéless, one

Tt ‘ . which must be addressed. The guidance implemgntationscommfttee {GIC)

-~ * # -
S can rely on many sources of data on which to base its decision. Some
. £ .

r o . . T .
of- these are: .letters of reference; application form information;
. t i

the results of screening data {intdrview, queStionnaires, etc.);

o

co]lége placement folder datay; and evaluation bf any workiﬁa papéks

. oy reqé&;ted_of the candfﬁate (po{itidn paperlbn guidance), .~ .
) Prior %o'advertising the position, 1F;is recomhended that the .7 .7 .
. ':, GIC dgtermihe the eya]uatioq:and selection procedure to be used, The ‘ _
oot “'committ%F must decide what infor@ation is to be reported and how 'it®
- - . . "
' , e o | |
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is to be evaluated. It is often helpful to haVe rating and checklist,

- instruments which contain the most 1mp0rtant Cr1ter1a to be evaluated. .

The instruments allow for independent evaluation of candidates on .the
. - »
same criteria, help to reduce bias, increase scorer reliabiTity among

the committee members, and serye as memory aids in reviewing and

cemparing candidate qualities and characteristics. .

\
Advertising the;pdsition. The guidance implementation committee

-

— w111 be ready to adve%tﬁse—the—pUsTtiUN'once.it: -(a¥ agreesupon—the

»
»

L

necessary qualﬁfieations desired of candidates; (b) decides whatsdat
is ‘needed for makiné decisiens, hew the date wgll be co]Tected; and
the manner in whice it will be reviewed; (c) determines what infor-
mation about the position should Be made availeble to the cendidates;
and (d) idehtifies the most effective means to disseminate informetion‘
aboet,the position to prospective applicants. . |
Salary, length of working contrdct, job benefits, role des-

cription, sand demographié data about the schooT/cemmunity are usually

. 1tems of interest to those appTylng for the position. Candidate

'knowledge of this lnformation is as beneficial to the gu?dante *——::?
‘imp?ementation committee (GIC) as it is to the potent?a] candidates,
- since decisions ‘to apply or not to apply are ofben,lnfluenced by

* ( B
what is known about the position. . > ' -




v . . : .
. opportunity for the gpndidate and’ the GIC to communicate ar a wore

e ™

"GICdpreparétion for the interviey. The interview vvovidas a 1jimited

b

v

personal level. The GIC should be coricerndd with eliciting information

from the candidates which reflect their thinking about elementary

school guidance. sThé\Fandidates should be prepared to discuss their -

philosophfeal positions regaﬁ%}hg the relationship 6?'guidapcerto
education,ﬂtheir views copcenning thehyqtiOnaTe and goals of a guidance
program at the elementary school level, the needs of childrenjand‘the

role—ofguidance-in-response £o those_needs. -and their views regarding

=3

a deve]opmenta] teain approach to elementary schoo] gu1ﬁance. Contro-

versial issues regarding confidentiallty, testing, record keeping,

the use of behavior moedification and related counse?ing approachbs

-
+*

and techniques might also be discussed.
Khowledge of the subject matter, the cand?date%s position state-

ment-on eTementary school guidance, competence in oral and written

expression,* and ease ,in developing interpersona] re]ationshlps repre-

sent professional content areas to be evaluated in selecting an

L

elementary school guidance counselor.

-
»

Candadate_prep_ratlon $0r the interview. The candidates have a.

professlonal respons1b1?1ty to themselves and to the school to be

prepared for the interv1ew. Indeed the GIC can learn as much about
. i

—1\kcand1dates from,the answers -they give as frbm the questjons they ask.

) . - . -’ i .
The quality of responses given, confidence and poise in the interview,
- * - - f -‘ . ”
/- }4?\ . ) " . -
C ' ,
. ‘ . * [
5 :.}“ L3 ﬁ
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and the ability to occasionally assume the lead in the conversation

are traits 1ndlcat1ve af a we]l prepared candidate. D .

The interview is deSIQned not only'%b benefit the interviewer,

. but represents an opportunity for the ;and1dates to cap1ta112e on

their strengths in creating the most favorable imaae possible. Candidates -

®

can best prepare themselves far the interview if they:.

I. know’something "about the school/community and the elesientary
. school guidance Pdsition in question. Information about the
community and position can usually be obtained from the
school upon request.. Many schools ‘distribute prepared .
packets containing information about the school and community
to those interested in receiving™t. An approved visitation
$ to the school with an opportunity to talk with teachers,
e —-administeators s and_children can also prqve helpful.

*

Benefits: , .

a. A request for information and/or a visit demonstrates

3" initiative and a genuine interest im the position and.
the school/community. .

. e bt Some-knbwledge about. the community and the position
will enable’ the ‘candidates to talk more in terms of
specifics rather thah genera11t1es fhen quesflons are
asked. .

LR

2.. have prepared-a Tist of_gyestions to be asked about the
position during the interview. Que§f¥ons Tike iﬁé Tollow-
ing woutd be apprupr1ate :

“a. what WIIT my Job‘respOﬁE:b111t1es be (role expectations)?

*b. How am- I to function in the role (crisis, 1ntervent10n1st,
’ developmenta]:st etc. )?

c. With how many schools, teachers, administratOrs, and
- children wii] I Be work1ng%"

d. ODoes. the role -encourage counselor participation in
curriculum 1nv01vement teacher 1nserV1ce parent
» group work, etc.? - » .




-
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'e. How do you feed about gufdance counselors functioning

in the capacity of disciplinarian, substitute teacher,
attendance officer? '

f. . How much flexibility will there be in the position to
attend conferences, initiate new programs or ideas,
and work with teachers and administtators in consul-
tation versus spending the bulk of time working dlrectly
*Lw1th children?

g. ! Ouest1oi§ concerning salary, benefits, working con- -
ditions. and-the program budget shou'ld be asked if
these items havé not been addressed prior to the

interview. ME : _
questions to be raised by the cdﬁdidates will vary with their
ph116§65§?§s, persona11t1es, and need dlspos1t1ons

& N W

Benefits: g ‘ -
—— . - “t . . ,“.]
a. The questlons Asked demonstrate an understand1ng of Y

the role.

.b. Hav1ng formulated the questions, the candidate shoqu

be prepared to answer them as well. Often times
questions 1ike the ones ralsed are asked by the
1nterv1ewen -

¢. Candidates who are prepared to ask guestions Gre SN
able to take an active part in the interview as
opposed to being always on the defense.
d. Candidates who ask questions often Tearn more about
the pos1t1on and the people with whom-they may work
than those who do ndt

develop a p051tlon paper on elementary school gu1dance, The *

position paper 1s designed to, reflect the candidate's views
on elementary school guidance, The cangédates are free to
explore a number of issues from their personal philosophies
regarding the nature of man to describing~qhe theoretical

« orientations or basis from which they choose to function.

The position paper reflgcts the role” of the gUJdance
counselor as viewed by the candidate complete with job
functions, goals, and objectives. The pgsition paper is

not to be yiewed as a rigid document, but as an everchanging

49 -’
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§ .one, ref1ect1ng continuous growth in the guidance

counselor's conception of the role. The position »
paper, as a written document, may, or may not,’be .
shared with the 1nterv1ewer/s In either case, it )
- js a valuable process in which to engage for the
following reasons: %
Benefits:
) . ed. The pos1t1on paper requires theé writer to conceptualize

the role of the guidance counselor.-and to take a stand
regarding many unsett]ed issues which surround the role.
b. wr1t1ng a position paper is a thought provoking process
requiring introspection, a thorough understanding of
’ the literature, and a commitment of sélf to one's

?%ﬂ&h—#ﬁ%@ﬂ&ﬂE&£QMHﬂmLMw4ﬂH54ﬂ%wﬁﬁm@'———*—w
of a position paper seriously will- face few questions

in the interview for which a great deal of thought has

not a1ready been given.

' ’ c. The position paper s 3 demonstratyom of“tﬁe’taﬁﬁTﬁatﬁ*S"
competence in written expression.

»* L] . ]

, Selecting the guidance counseior. .Oncé all the data is in, the

guidance implementatiom committee hasfthe difficuﬁt.fésk of deter-

¥

mining who will be hired. When the committee begﬁﬁglto make its
decisipn, it §h0u1d fins£ revigw'%he school's position statehenp on
elementary school guidancé; The position statement Ebﬁgists of the »
scho?l's gujdance bhjlogophy, guiﬁange priority .goals, End a dgsérip~
tion of the counselor's role. . The candidaies-with the profesgiona}"
qualifications, personality‘charécterislics, persona1 experieﬁées, and .
conceptjons of thé guidance role most ih tu;e w%Ih the role expectations _ |
of the school shoutd be cansidered for the positioq.ﬁ

Usually the-top three choiées for the position 5rénfequested tg

Tod
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return “for a second interview, at which time theéy are met in small groups

. g
by parents, teachers, pupil personnel specialists, and d?ildren.‘k

"\

Following these small group interviews, it’is cusfomary for the candidates

and their families to be accompanied by a few members of the GIC on a
A
tour of the school district and community. The success of the guidance

program is as much related to the guidance counselorlg_qua]ificﬁtfons as
, ) this person’s adjustment info the community. Therefore, questions

pertaining to Health care, recfeation.programs, proximity to cultural

-~

——'——'“—“‘—T"events:—tﬂﬁmatéi_ettf—are'factors—to—be—considered by- the candidate and

N

h}s/her family before accepting a position. N .
V
The GIC makes Jjts final selection based on data provided by the

candidate, feedback received from the small interview groups regarding
’ their perceptions of the candidate, and the committee's~§ﬁp9ment of
. . }
the candidate's ability to provide the kind of elementary school guidance

. program desired by the school/community:

L3

The induction process. The ‘responsibility of the schoolfcomhunity

to establish an elementary school guidance pragram does not stop with '

L.

rJ
the employment of the Qujdance counselqr. Anything that can be dpne
- . by the GIC to qsee the induction process Shou]d be done. The objectives
of the 1nduct1on process as out]1ned by Hill (1968) are:
1. to help the new staff member(s) achieve a useable under-
. . standing of the philosophy, goals, policies,. and, procedures
‘ of the gu1dance program and of the school_system of which
this program is an 1ntegral part. .
51 . -

-
v
Y * b!._:

L]




-

L

A - .

-

to hélp the new staff member(s) achieve a working undersfanding
of their own roles and functuons within the program and kithin
the system, -~ .

to help the new staff member(s) to-become _better acquainted
with the community, its people, the school patrons parents,
community agen¢ies, and. personnel;

Ll

to begin a systematic progess of becoming better and better
acquainted with the pupils of the school. (pp. 63-64)

-
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"CHAPTER TV
ORGANTZATION OF
ELEMENTARY SCHOOL GUTDANCE PROGRAMS

-

The central purpose of educatzon and guidance, taken in its
broadest context, is to enn*nce and facilitate meaningful 1earn1ng

expgriences for children. Lgarning is defined as "“.

the individual and hié'?nvironment, which fills a need and makes him

rcapable of dealing more adequately with his environment" (Burtds,

1962 p. 13). The guidance counseior, in working with parents,

schoo] personnel, and children, must therefore be concerned with

. a change in ’

-

oL, enhan?ingland impr0v1ng the‘]earhing of tﬁe Schooi |nhome and
commenity} sb that each pupil. in the elementary school has an oppor-
tunity to IeSrn to the best of his capacity” (Munson, 1970, p. 38).:
Accﬁmp]ishinq;this monumental task calls for compreﬁensivé planning
which takeg@i%to consideration the needs of children, the curriculum

(the behaviors to be learned) and the learning environmenﬁg(the "

‘conditions of learning).

The organization of an elementary school guidance program begins

" with the school's self evaluation in which pians?ire estabiished and

carried out to accomp11sh the following ends (Chapter II):

Ident1f1cat10n of "the pr10r1ty educatlonangHTdance gUais
of the school. )

2. Ranking the educat10nai/gu1dance goals in order of their
importance to provide meaningful learning experiences for
chlldren




- - ) ’

> 3. (Conducting a school-wide, three pronged needs assessment
.. evaluation for the purpose of ranking priority goals on
. the basis of need. The evaluation should consist of: ”/

. : a. an assessment of ch11d needs (Organlc, social, and .
ego needs).
- b. an assessment of current educational programs
’ {including the behaviors required of children to
Tearn) designed to meet the needs of children.

¢. an assessment of the phys1ca1 and psychological
conditions (school environment) of the school. which
ser o enhance and/dr detract from the Tearning
process. , . .

4. Ranking priority guidance goals according to ﬁeedsz

: 5. 3Selecting guidance goals and deteriining program emphasis
, ) on: the basis of goal priority and need.
- N *a -l"'/

- + -

3 'Organizafion of Elementary Schoo! Guidance
Elementary school guidance goals are most effectively met throagh
guidance programs Organizéd according to guidance services, guidance ,
dimsnsions, gaidancé‘funations, and guidance program elements. A brief
o ’ HssCripiiqg of each;?fjthq organizational components follows: )
. ' . . o:%‘ . . .‘ . .

- Guidance ‘Services
i * .
S ; “Guidance services are the formalized actions taken by the Ehool

S -Stone; 19765-p:-39):- The services performed are unique in hture but ™

¢ ».-have overlapping qualities. The services most often assgpiated with
- ad T . < . 5 <
elégentary school guidance are: '
. \

- 54 ‘0/
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" utilization of one's assets and the ability to cope mare adequately

L3 .
Child study apd appraisal service. The focus of this service is.
i .

to assist parents and school ﬁersonnél in understinding children and to
enable children to better understand themselves. The process of self
study leads to self understanding and a more accura%e asséssment and

with one's liabilities. - ‘
The testing servicé has often been considered a separate .seyvice

by many writers. Hﬁwever, it is treated here as a part of the more

comprehensivg and widely conceived child study and appraisal service

in which a variety of objective and subjective measures are used to

F ~
collect and analyze data of a personal, social, educational, physical,”

\

‘and psycholegical nature. 3 4 _'

-

Information service. “The information service is that part of

" guidance services devoted to'an analysis of the cUrrent and future

environment of the student with emphasié‘ugon 1nf0;mation that s s

occupational, educational, and.personat-social’ {Norris, 1972, p. 28).

LA

. The service is concerndd with the ideniification¥;evaluation;'and
»

prqgérvation of felevant informa%ion in all three areas and is designed
to assist children in making acgyrate, purposeful, and meantngful

decisions regarding areas of choice which are open to them.

- L]

Referral-placement-followup service. This-services provides assis-_

e

tance to parents, school personnef, children, and outside agencies in

" properly placing children in programs (in-school and out-of-school)

that will provide opportunities and eXperiences designed to maximize
. L]

L ]
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2, .
. satuat1ons regard1ng grade, lével placement school transfer, shifts .

. in school groups, speC1af c]asé\placement mainstreaming, referrals - ]

to community a c1es,¥ayd orientation (maxlli21ng adJustment to new e

-

and d!fferent envirp nﬁ%ﬁ;s) o L s T .

- -

t. < The follow-u aspect of the servlce 1s emp]oyed as a means of

: providing a cont1nuous m0n1 r!ng system for the purpose of meastiring

program effectiveness in contr1but1ng to the individual growth and =~ o

develapment of those children referred to and piaced in special 6r03 ’

£ : - - : i

grams. _ 8 S

LA - L] o * s A N " -
Guidance Dimerisions. - _ ‘ —~
e L ‘

-~
The dlmens1ons of gu1dance represent a systemat1c t1a551f1cat10n

of

of guidance*goa]s organized dtcorﬂang'to child development needs. The

¥ e ¢

Five.dimensions, although lnterrelated, are listed sepgrately_for :

. L]

4 L

. ' program planning and management purposes.”
' . < - . ) . :
v The dimension of cogiitive development. How children think and

- - N \ -
learn is the focus of this dimension. The guidance counselor -understands -
" - / - . .

-

- the nature of vagjaht and deviant learning, has studﬁedcthe effects of

the physical ﬁetﬁréﬁﬁ%% process on one's capacity to learn, is skilled | . .

., in the uée of alternative ]ea%ningéstylee; and iéapfepared,to axplore = -
new and more pr0m151ng ways to foster th1nk1ng ip chzldren. The abi]%ty v
da . * P

- to ut111ze various th1nk1ng operatloﬁs effect1ve1y, make deC1sions,

» and process information are examples of cognitive abilities to be ° . "o

T L] . -
. v
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e
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;
their capacity. TOplCS 11ke body vmagery, laterallty, body 1n space,A'

EI

developed in children\so’that they may fulfill their needs and become

capable of dealing more adequately with their envi}onment. .

¢

_ The dimension of phxsqcal deve]opment. Learning and pﬁysica1
“maturation are very much related Chl]dren have" phy51ca1 maturation -

needs that must/&e attended to if they are to learn to ‘the bgst of ~

» ~

visual and audltory perceptlon phy51ca1 coordination (hand- eye -

-

coordlnatlon, 1arge .and small muscle developméht) growth changes, sex’

dﬂfferences sexua? identity, role identaflcatlon and school readin€ss

Y

are representative of the many facets of physlc&P maturation Wthh are

d1rEctlx related to and have a profdund effectwpn teach1ng/1earn1ng‘ ‘

outcomes. Therefore, in developing a compreheﬁéﬁ*e/deveTopmenta]

" ‘ 3"‘ - i
. o 4 N
, b, N .
et T ’; "',-h‘ . it
e .\' ~
. Y N "w .

educat1onal program tﬁ“‘phy51ca1 maturat;on neéds of chlldren must
be nggtifled understobd andcaddressed in every way possible $0 as to

W o
P '4 ‘ ¢ e )
enhance their~ability toxlearn. ] N . /{,
\4 JJ - - + --“:f; ) ’ P

The ‘dimension of social deve]opment Mccendlese (1967) definé§

. a learn1ng-teach1ng process that when SMCCess-

socialization as ", .
ful, results in the human ‘organism's mov1ng Jrom 1ts 1nfant !Eate of
help]essness, but total egocentr1C1ty¢ to its 1de%1 adurt state of~f

seml -conformity coup?ed with 1ndependent creat1v1ty“ {p. 421) This

- definition concerns 1tse1f w1th a process by whlch hufman belngs becdme . .

*

" human as they learn the ways of*the culture and at the same "time become

. ]
1nd1v1duals in their'understand1ng,-lnterpnetation and transformation

c

. of Iearnings into personally.ynaque behav10ra1 outcomes: ’ -

1 - r)
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Social HeterpmenthS:\a dimension of guidance, {s thus concerned
with the day'to day influences affecting this«process. C]assroom
1nteractlon classroom c11mate peer relationships, and teacher-pupil
interactions are all aspects of greup dynamics having a dlrect bearing
von the soc1a11zat1on process How children feel about and relate with

Ithe1r peers and teachers cannot help hut be a determ1n1ng f;ctor Tn _
influencing what is or is not learned.’

The dimension .0f self concept development. The major focus of

this dimension is the chiid as a person. While this is also true for
- . ; ’ . .

the other dimensions as well, the s%]f concept dimension, insures the

fact that we do not Tose sight of what- guidance .fs.all about that

"

UE1ng to assist ch11dren in self understanding and ut111zation of self

for the 'benef*t of “selfand societys — 7_

The counselor may be found’ heTp1ng ch11dren to 1dent1fy and deal

with their fee11ngs assisting them 1n exam1n;ng their values and ..

11sten1ng to them talk about the1r fears wishes, successes: and fail-
ures Th1s person aids teachers, parents and aqm1nlstrators 1n .
understano1ng how their ownqacttons 1nf1uence the child’s self concept
and suggests ways of helping chlldren develop pos1t1ve ‘feelings

toqard themseives and others. Children are encouraged to search for,
identify, and create their own unique Tdentities

-

The dimenSIon of -career development. ". . . careet is like motion,

a time-extended working out of seif“‘(Teﬁdeman in. Shertzer and 3tone,

"1976, p. 340}, Children need assista.n.ce in ‘identifying fulfilling
R * . L J .

o
-
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. (The Guidange Funct1ons s

'famdly, school, community; and the society-at 1arge. ] ) .

F
»

' . &
\ . N - = [P
' .4 - ’

roles in their environment. They need to" Know who they are; what .

'they are; and where they-are in relationship to their place in the

+ The gu1dance program in th1s dimen51on focuses on, encourag1ng

children to: | ‘ S -

1.. clarify and expand their understandings of and att1iudes
. -toward themselves, their peers, and the1r fam111es and

broaden their own l1ife perspectives through exposure
to and examination of the world of work, leisure, :
educational and training experiences (Ewens .Seal, and P
Dobson, 1975, p. 21). .

- »

The guidance functions of counseling, consultr_g, and oord1nat1ng

1
* - ]

*

.

)

‘services to\chiIdren parents, and schoo! personnel

form the communTcatTon—base—through~wh+eh—gu+danee—eoonselops—perfoxnc_____

their work roles. in meet1ng the developmental. needs of children

(the five developmental dimensions), the guidance counselor renders’
The saccessful
1mpﬂementat1on of these serwices «{child study “and appra1sa1, 1nfor- ,°

mation, and referral -~ placement fo]]ow-up) often hinges on the 1nterpersonal
relationships which develop and the effectiveness with wh1cn the guidance '
counselor is able'to.commdnicate with otherst The guidance coinselor
will be called upon to ‘counsel with teaceers and- chﬂdr‘en,‘to consu'it

with teachers parents adm1n1strators and educat1ona] specialists; = .

Ev

agd. to coordlnate act1v1t1es serv1ces and personne] 1n address1ng

1 - .

schoo]fcommun1ty negds. . . . C .




. B - - . r'. —
Qounse]idﬁ?‘hAn effective way of relating with children is through
counse1%ng The counseling relationship is one that exists between ¢
a trained counselor and ohe or more persons who gather for the purpose
’ ' of being he]ped to befter understand and clarify their views of self
so that they can make more mean1ngfu1 and informed choices in areas
where cho cZs are ava11ab1e to them (Stefflre and Grant,’ 19?2)
Counse}1ng is a re]at1onsh1p, it is a process; it functions best
. ' P . in a warm trust1ng atmosphere and -it- serves to help peop1e make self
. accepting cho1ces. The relationship is gne that fosters leafn}ng,
. ~ persenal deve]opment, and enhanoes self understandind, all of which
when processed can be translated into 3 more uhif{edfwhole and more
, effecttve ro]e behav1or for the rec1p1ent ) P .
——————*“'—*——T——‘——————$he—e%ementary—sehoo%—gu+danee—eounse+or—couﬂS&4s—w%th—eha4fH¥ﬁr———-———————————
' :w1nd1v1dua11y and in groups The focus of the sessions may be on
learning to work together. f1hd1ng out what a fr1end is,~ shar1ng
II/ . 1deas on a spec1a1 top1c, skill deve]opment (dec1s1on mak1ﬂg, th1nk1ng [

-

skills, commun1cat1on sk1lls. etc,) and exploring self through values

‘ c]arnf1cat1on*and related eﬂper1ences : Co
f The counselor is concerned:yuth the norma? variant behaviors.of.
s Children and utiltzes the counse]1ng functumij a moans “to foster
self- understand1ng and promote self-directing behavi rs
onsu1t1ng. The consu1t1ng funct1on in many ways is similar to ' T el
counsé}ing. “Consultation.may be v1ewed as a process; as a re1atxonship
o . bettee; two parties; and is solid]y’based on pmnmunicatiqnnand;hunan'y_ .

N, O"-
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interaction.” The 9071 of consultation,” as with counseling, is to
assist ghildren in their development.

Hohe%er, a¢ifferences do exﬁsﬁ‘beﬁween the two functions. A major

- - difference is portrayed in thé literature. Whije counseling may be
. .- LR s

viewed as a direct interaction between the counselor and the counselee,

L]
consu]tat1on takes place between a counselor and-an 7ntermed1ary
(teacher, parent, educational spec1alist adm151strator) who has d1rect
contact with the person or people to be served by the relationship.
x - L 1

S
Consu]tat1on with teachers is usua]]y concerned with improvement

' and/or enhancement of the teach1ng—1earn1ng process The contacts

‘!u

. may 1nvo1ve the dissemination of 1nf0rﬂﬁt1on focus on the learning

.

of-desired classroom management‘techniques, or invglve the remediation
. [ 3 -

]

~of 3 Tearming or behavforﬁ'bﬁﬁhﬁ T the classroom,

Coordinating. If the guidance counselor.i$ to manage an ‘effective

guidance prognam, it will require the coordfnating‘ability of this
- . ‘

L)

_ individual to invoive the partfcipation of many people working togethet}

The counselor will want to 1nv01ve teachers parents, adm1n1strat0rs,
[

as well as communlty reTated schoql specaallsts, in identifying the.
needs of children, developing-guidance goals and pbjectives,‘estaﬁ-
lishing program priorities, and eva]hating progran effectiveness. -

a il
: ~

- - 1

-
Guidance Program Elements

The program glements of a guidance- program .represent those
‘acti{ities‘ techhiques, and procedures utilized by teachers, gpidance

o - . ’ .

L} .

.
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.coqnse]ors and administrators to operationalize program objectives
¥
and set the\gu:dance serv1ces in motion

gty

r

L] L] - ﬁ ¥ . rl
_ Recipients of Guidance Services

L

-~

Children, parents, teachers, educational specialists, adminis-
trators, school board menbers, and the communit} all may benefit from
guidance services. ' o . .
Why the 0rgan1zat1ona! Structure Works ' -

Q

N
A guidance program should be organ1zed in such a way that it

(a} has an impact on the schoo1; (b) involives personne] of the school;

(c) has clearly stated guidance outcomes;that are the center of focus;

and (d} meets" s“ezﬁaT—needS‘Uf‘the—system_fNe%son-—19?2) ———
A guidance program 1s suré to have impact on a schoo!, its, ‘
bersonne] parents, and children if the program evo!ves because it |
v s needed and that need can be c]ear!y demonstrated. Gu1dance needs .
1can be eva]uated by (a) exam1n1ng the organ1c soc1a1, and ego needs
of children; (b) assessing the: -current educational program’s success .
in meeting those needs; and (c) by examining the schoq]-climat1c
nditions (physical and psychologicdl) which serve td enhance andfor
detract from the learnjing process. ’
5 guidance program will be edgally strong if it engourades the |
1nv01;ement of others. A guidance program.is more than ohe persdn, ‘

~' office ‘space, or a set of materials. The guidance counselor must

¥ 62 -
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. organize for teacher, parent, child, admidistrative, apd community
“involvement. In encouraging that invo]vement,gouidance counse?ors'must
seek‘to give away«théTp power and expertise (GE&att, 1971). Power may
be given away by letting others share in the planning, decisian mak1ng,
and doing. People respond and learn more effectively when they are
<7 . ‘ motiQ@fed. Invo?vement increases motivation and learning. When this‘
, happg%s, the power ;s shifted to andshared withxothers. Eio fise isl
given Fway.when guqdance counselors and others share their skills, '
Teachi%g other people your skills helps to develop a closer working .
relationship among people, heightens the impact of helning, and expihds
the covenage of. services.

-

The effect1ve guidance program is also organized for, outcomes

- hhat gets—done—Ts‘more—Tmportant—than-whatr1s—don&TT—Tn—add+ttoo, it

is equally importont to determine whether or not the outcomes ahe.worth
. achieving. ' ' : P N

+'A final, but equally important consiHeration, is Lhat the guidance

) *, Pprogram be organ1zed to meet special needs. 5 guudance program will:

’rema1n re1evant purposefu!, and meanlngfuT'f¥ it c%ff;iqes to monitor _ 1_
and reflect the needs of ch11dren, school personnel, and the community. ;
. o ' Guidance ob3ect1ves should, therefore always remain tentat1ve so that
} they may be altered andfor new ones added in- comp!1ance w1th feedback c © e

received suggest1ng ways to 1mprove program outcofes. N * _— ¢
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How the Organizational Structure Works

“ e * The"guidance counselor, in sharing power and expertise with others,
involves the total school/community in selecting, develoﬁing; and
organizing the strategies tc be employed in operationalizing the elemen-

tary school guidance program. Working within the organizational

structure of guidance services, guidance d1mens10ns gu1dance functfons,
and guidance program élements, the f0110w1ng steps are employed in,
prepargng the gu1dance program for action: )

1. Organfze the gu1dance pr10r1ty goals (Chapter II}
accord1ng to. the five gu1dance dimens1ons of development.
2. Select the goals that w111 become the focus of the
. guidance program. These goals will -be selected 'on the
R basis of their import&nce in providing quality education
. to children and on the feasibility of the school/
community to deliver’ the necessary resources in

achieving the desired progranm outTomes-

3. State the program otjectives for each guidance.goat . .

7 selected.

The objectives should be stated in terms of

/

6.

‘4.

7.

results to be achieved and arranged sequentially in
the order they are to be accomplished.

Indicate whal guidance services and Program elementis

. (activities, procedures, and techniques)are™to be
utilized in 1mp1ementing each of the stated objectives.
Be sure to provide step-by-step detailed directions

" for 1mp1ement1ng the 0b3ect1ves .

Indicate the names of people who will be providing
services as well as those receiving services in
. ach1ev1ng each of the guidance goals.

Establish an eétimated time schedule for attaimment of
each goal. ,

Establish procedures for monitorwng the processfand t
evaluating the worth of goal outcomes in" satisfy1ng
program needs - J ;

s ' ‘ .
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Step five of the proc’edure calls for ac}ditiona] 5c:rbjfactives. Si_ﬁce
‘qther individuals in addition to the guidance counselor will be involved
jn providing guidance services, they too will need to know what their
%ndividﬁa1 roles and responsibilities will be in m?eting the needs of
those with whom they .will be working. ;Likewise, those receiving services ¢
‘will,want to know what the expected outcomes are to be and their respective -
ﬁe;ponsibifities in heiping'to achieve the desired outcomes. .
The guidance counselor, 1n_}0rking-with significant others, will
:ﬁtiliie the communication functions of counseling, cpnsu]ting, and

coordiniting in conducting the school/community's efforts to produce

" the desired services. ,




CHAPTER V - g
PROGRAM IMPLEMENTATION ’ '

While parents; school personnel, and children may have some
- _ < familiarity with elementary school quidance programs, a.twb—phaséd
: a . i
K orientation process should be implemented in order to maximize the «_.

most conducive working relationship possible between‘the schoe,]‘/ . \

- =" “community and the newly hired guidance counselor. “Phase I of, the
‘ implementation process is primarily designed to .acdua‘int the gq'idancé

counselor with .the various publics and to prepare the schbo]/cmunity
for involvement in the guidance program. Phase 11 explores procedures
and activities to insure for school/community participation in?}ne p

+  guidance program. N = .

¥

-

_Phase I: Preparation for Schoo]/Conmunity Involvement -

The guidance counselor and member‘s of the GIC have an 1mporta‘

'ro]e to play in gettmg the total gu1dance program 01’\= to a goud ' .

start. The Phase I objectives of the 1mp19nentatlon process direct -

r. . . -

. the guidance counselor to: . e
‘ 1., become totaﬂy famﬂ!ar with the school}s educational +
" Drogram, its Dhﬂosophy, goals, V%ctwes o *
2. become acquainted on an informal Aasis, with children, -
parents, teachers, administrators, and schoo] board R .
_ members. '\
3. meet w1th “the school adm1mstrator to discuss the . o
. _,guidance counselor's role and begin making plans for
. i . % introducing the guidance prpgram to the school/community,
. : s :
. 4. introduce the elementary school guidance organizational .
. . .
{ L -
RN




-elements) to the school/community.

5. «onduct an informal agsessment of the
understanding of the guidance program as it has been
presentéd. It is important to reemphasize i
that the school/community has a major rol
snaping elementary school guidance. The
Phase 1 is not to dictate a program, but to communicate
the organizational structure -of t?e guidance program .
and what 1t means for program implementation abd ~. 1
management. . . . - -

Phase I.shouid begin approximately two or three weeks ‘prior to the
beginning of school.. During this time, the guidance coun%Fﬂor can be-
;come familiar with the school's educational program, the facilitiers,

and meet with the principal to discuss the guidance program.

- [

!

The School Building and its Faci11£ies' .

The elementary scheol guidance counselor should become familiar- &

with, the school building and it facilities. A knowledge of both will

enable this person to work more effectively with children and the

&

staff. 'The guidance counselor can accomplish this task by:

1. becoming familiar with the building. Locate offices, .
classrooms, and available work space. Discover where ’
the guidance office is located in relatiomship to other
offices; its ease of access by children, parents, and
teachers; and the propability of maintaining privacy
due to location. . . -

2.- making a survey of the books, tésts, equipment, and
supplies’ maifitained by the school. MNote storage
Tocations of supplies, determine”procedures to procure
needed materials, and evalua®e the suitability of
existing program materials and supplies to.cpntribute .

to the new guidance program.

6 7 ) - -
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3. wmovihg into the guidance office and preparing for its use. \

[4
.s !

The SchooleP}ogram -

b \ * 2 F

Learning about the school's academic program, adminjstrative

polidfies, and basic institutioné’] goals is a must if the guidance .

counse]or is to become a contributing member of the school team Thers

.

are many things that this person can,do in gaining an 1q—depth under-’ . 7> ‘
<. , standing of echool practices and procedures. . ) .

1. Yotain copies Jf all policy making handbooks for ‘personal .
view.

Y - 2. Become familiar with the school’ s curriculum, its ‘purpose,
focus, and content.

’. . L

3. Examine~the school's testing program. Find out what tests
are being used and for what purposes. .

4, /%ecome familiar with the pupll cecord system. What is
he school's policy regarding the collection, maintenance,
use and release of pupil record data? Does the school
: have a handbook that outlines the school's policy?

5. Examine the cumulative record folders and standardized
test score reswlts -of children in the school. What 1s
the overall achievementi record ¢f the scMogl? Is the - .
school satisfied with the students' academlc progress? .
6. Request\h copy of the’ school's needs assessment (instltu-
tional evaluation). What are the needs of ygungsters as
viewed by the school/community?.. How does the school's | ,
educational philosophy, goals, -and objectives cofipare ‘
with the guidance philosophy and role description of
the elementary school guidance counselor? : -

7. 'Request a copy of the guidance budget. What items are \
included in theigudget? C o L, , oL
8.  Put together a tentative 1ist of needed guidange program J

[ . -

LT ] P, " " N -
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materials. Discuss the guidance budget with _the
bu11d1ng pr1nc1pa1

9. Make plans with the prlnc1pa1 and the GIC to implement

Phase T programming.

>

’ * - .
Meeting with the Bujlding Principal e Y

Prior to the arrival off students and faculty, the guidance

counselor and bu;;a1ng prlncipal,should meet F ) plan the manner in

e

which the guidance program will be presented to ¢hildren, school

personne1,-parents, and school board members: Other i§sues to_be

. 4. - . .
discussed are as follows: .

1. Review the guidance counselor's role and function
2. Explore each other S respect1ve ph1losoph1es of education
and guidance. -

b { '
3. Plan for the organlzation and lmplementatlon of gu1dance
services. X _ . o
4, Anticipate program needs as thEy relate to guidance '
facilities, program materiais, budget, _monthly inservice:
. programs, and-the formation of a gu1dante imp]ementatnon
( committee {GIC) if onme does not exist
» ! k‘ + .
. it is-important for the gu:dance‘counse?or to develqp a close .

working }eaationship with the building principal.

-

This indiyjdual t

reSpons1b1e for aI] that happens in the bU11d1ng “and must be kept

lnformed ahput al] program needs and dEve]opments The bu?ldlng

principal, 1ends early’ support to the guldance program by éerforming

eight major guidance funct1on§‘as noted by ShentZerAand Stone (1963). e

r ' i - , W N
1. Secure adequate numbers of competent counselors for '
their schopl§. Essentially.this statement cails for

* L - .. - . g . -

- -

69y

-

s .

-

»
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workable student and staff ratios. The guidance -y
Titerature generallu-supports the notion of one
counselor per buitding with a maximum of 600 ch11dren'
and 20 teachers:as being a manageable staff/student '
envwonment . o

" . -
Assure that roles of counselors are defined and that the
staff members are able to function in these roTes. The .
building pr1nc1pa1 Tends support to the GIG and gu'ldancecﬁ
counselar in assisting in the dewelopment of an ‘acceptable
guidance role and then provides additional support ih
helping the staff function within that-role. - ‘
Provide adequate physical facilitiet and materia]s. The
importance of this charge was discugsed in Chapter I41.
It takes a budget, physical facilit¥es, and-materidls
to fully support an effective yuidance program.

Y L4 - < - -

Interpret to teachers and the public, the objectives apa;

cactivities of school guidance.  The building principal is

a key supporter of the guidance program.. The success,or

- failure of an othehwise pFomising program often resides

in this person's hands. The building principal ‘can sell ;{u

: the guidance program by being.knowledgeablie about it, by,%

recognizing and communicating "a need for <it, and by
sharing ‘expected-and de¢1red program outcomes Wwith the

: schoo]/commun1ty

Establish and encourage a school guidance Committee to
serve as an advisqry and policy fecommending body. -.The
importance of the guidance implementation committee has
been discussed throughout this monograph. In addition to
be1ng an advisoryand-policy recommending body, it heips
to insure the involvement of many peop.]e in every aspect
of de¢ision makgng’ oy s .

Promote inservice educatiqn n gu1dance for® the facu]ty

Tnservice education is an dmportant part of any guidance
program. A building principal: that sbhpports gu1dance, ’
creates. inservice and pﬂann1ng time toﬂtnsure for program

-g.i-owth and .so]idamty ., .

Encout_ga formal evaluation and improvemént of the gulpance .
Qro$ram uidance: programs’ that undexgo continuous eval~ -
_uatfon, with forthcoming 1mprovemen thdt comply with
xg__hlld needs, will have a positive,ifipact o"the growth




-

ok

Guidance service expectations. pNhi]e the-buiiding pr1nc3pa1 puts

and development of’Ch11dren 1 The bu11d1ng principal who,
supports evaluations and program improvements paves the |
way for and encourages school/community participation in

this endeavor e c i~
Consult with teachers and counse1o:§)rggarding specific ’ . '

" néeds and problems. The buljdang\%fdncipai,is indeed a
_Key member_of the school guidance
T emore examp1e of the significance .of" thejyu11d1ng prin-
: cipal's role in keeping the school functidning tn an .
educationally heaningful and préductive manner. The
guidance counselor hag an equal, respons1b111ty of keep1ng
the buildingeprincipai- informed.and 1nv01ved in.the
guidance programr Working together, the principal -and
guidancé counselon can makeé good th1ngs happen for

children.

am.”" This is Just one

L)

. .
. * -~ - .

= ) "
-

program, this person shou]d 1ikewise expect to be the recipient of

forth a great deal of effort to insure for an effective guidance

-9
‘guidance services.

ed'ucatwn shpu]d expgct to beneftt from guidance servicesrendered . . N

to school persgpne]

services enhance the tot31 educat1ona1 Learn1ng experience - The

- whote eﬂucaﬂ&ona] process. is 1mproved when the schoo] c11mate is con-

>
Lducive ta 1earn1ng and "the beha\nors to beéear‘ned are gear‘ed to et
the needs of ch11dren In add1t10n to thes oveta]] benef1ts the, )
A
bu11d1ng princ1pa1 can expect asSa%tance from the gu1dance counse1or L
.1n that this person cani'. - B : . ' R A% "o
1. serve s a'"soundiné beard" for'the'pfincipal who has . ‘J
new ideas about up- grad1ng the overall curriculum of ) "
the schoo1 : L
* [] . - - v -c'.
2. serve at~t1mes, as a liaison person betwéen principaI,
te ” J 7.1 : * ' L
i ( ' -
LA T . _';g? s
, N R - ) o by
S ) ‘( v . . !

P

-

The bu11d1ng pr1nc1pa1 and the schoo1 board of

parents and ch11dren. espec1a]1y wheh these

¥,
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P . - general “and specific-gchoo] ach1evements

and comminity, principal aﬂh'

\ and, teachers, priacip
pupils. :

3. serve on curriculum and book*revision committees.
4?"§?ovide information for the;admﬁnistration concerning
the social, economic, and academic backgrounds of

'/“ pupils.

-5. " provide 1nformat1on for.the administrator concern1ng

4

6. “help organlze parent orlentatlon groups. « ) -
7. *heTp provide ir-servtce tvaining for faculty and staff

8. he]p with the plannang of -the-schobl handbook.
9. serve as a resoufce person for information $@garding
' child growth and developmen} .
10. help plan for the deye opment of 1nd1v1duaJ pupil
- folders dnq cumuylative ecords (Stone and Peer, 19?0)
. ’ ."a * * . : .

% . - . . LU )
Inv01v1ng jhe hoo_/Communlty ™ the. Gu1dance Prggram i

. In.addition to e\\tlng wlth the bu11d1ng princ1pa] the guidance
counee1or;shoulq'p1an to become aéquajﬁped with members pf the school/
commun;ty They too will have ap Oppertunity to become acqueinted
w1th the gu1dance caunselor? Dur1ng'the first few weeks of schooT,
the guudance c0unse10r should visit the community (agenches;/bUSIness,

1ndustry, and’serv1ce Organzzat1dLs) and spend time on an inforwal
)

_basis w1th teachers, parents, ch11dren and school board memberde. The ~

"o

!E;b
. t1me can‘be'ut1]1zed in gett1ng'acqua1nted with one'gnother qnd dis~

.cussing elementary schogl guidance and program service éxpectations.

i




Meeting with the Teachers B R VI -. s .
? ‘ '_; o In intro&hcing the guiddnce counselor to the staff the bu?iaing
. ' prindipal should expla1n to*teachers tﬁat th1s person will be spend1ng
;*_..‘ the ftrst few weeks meeting everyone and learning about the school's

. . . gu]dance needs. The gu1dance counselor who 1s ass:gned to one bu11d1ng

H .
_— . will have many op“hﬂtunities to engage in 1nforma1 conversat1on .Con— ‘

. f“ " tacts<ean be made with teachers before the day begins, in the teacher s -

»

b - . .. lounge, in the cafeter1a, in socfal COntexts and through regular]y

! scheduled appointments._ ‘ . E o

. . ‘ . ’ A
- : As g rapport develops, the guidance counselor caﬁqinvoTVe teachers
fore readily in the'guidance program through inservice education,
\ smaT] group meet1ngs, seminars, and classroom demonstrations. The

cr‘f

focus of these séssions should be on introduclng thejgrgan1zat1onal

structure of the gu1dance program to teachers discussing’guzdance o
program goals and objectives, rev1ew1ng f1r§t year expectatlons of the

program, ‘and shar1ng with them gu1dance service benef1ts they ¢dn ) _' )

Ay

hope to exper1ence as a result of the program

Guidance serv1ce e&pectat1ons

)

, L]

» sample '6f those serv1ce benefﬁts.;

: {

»

So that teach‘.§ .may more fuliy
appreciate the breadth of serv1ces poss1b1e, the guidance counselor

should convey, through a Nar1ety of act1v1t1es and demonstrations, a

La

Consults w1th and asslsts teachers in p?anﬂ1ng programs

def1c1ts,1n perceptua] motor development. .

A » - I"l‘

N . “13 . ‘ T
~\ .

2. Ass1stj/;;achers in plannzng tlassroom 1earn1ng

> and activitids for chtldréﬁ“whgvare experlencing

-

Yo

L
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7.

.'experiences designed to enhance the physlca] matur-

-

" learning t
. encouraged t

- r

ational development of ch}ldren.

Conducts nservice programs wi teachers on topics
dealding with sex.role identjfication, sex differences
‘and leariing, schoel entrance and” read1ness and velated

aspects ~of hyslcal maturatlon and. ]earnlng .

1earn1n .

Helps téachers explore a variéty of thinking skills ..~
(observing. comparing, analyzing, criticizing,

surmarizing, etc.-} and relates their,importance.to the
teaching-learning process ‘and the development of critical
thinkers. Ways of incorporating thinking and decision - -

making skills intd the curricylum are avenues to be ~

e;p]ored by teachers and guidance couns ors.-

Conducts research, identifies commun1ty resqQurces, and
shares ideas and mater1a1s‘wﬁth teachers-that will
benefit thgir understandlng ‘and enhance their approaches
in addressing variant an& deviant meqta1 processes 1n
thlldren.

T
€

Prov1des assistance to t 'chers in-helping them to
ekamine their own values, attitudes, and‘beliefs-and, ‘
how they fect their Judgments about .chii assroom
Jinteraction; teathing styles and currxcu1um . e

Asslsé;xteachers in recogn]ZIng the 1mportahce of the

sécialization process in achieving an identity and-

ways of the.culture) Tdachers are & & |
incorporate .conggpts’ and’ understandings

about the socaa11zation prOcessrénto the1r classrooms

Conducts dinservigd sessions with teaghers on the - '
development of . self concept. Teachers are assistedi\\ ,f,z'
on how to relate classroom Tearning experlenCEs and

activities topositive se]f concept: development 1n

_children. - ., . , -

o -

- ‘J ] ..' n

\hfﬁT**Teéchers éxper!ence metho s'and‘matarlals that'w1ll _ o

enabTe them fo more effegtively assist children in | .
assesstng aspects of their own self concepts _— \

. u




e

. . . " ’
e . -~
' -
. - -

11~ Assists teachers in exploring the.meaning cof terms

- like career, career development, career education,

‘and career awareness as they have meaning for the .
-, elementary school child. O .
-2, Encourages and assists -teachers tb_inéorpokate career

.-~ awareness planning into their curriculufl, -

— k.
——
. ] -
- . 3 ’

Meét1ng w1th Chl]dren : .. * . c .
Ui ’ MA
S1nce gu1dance programs exist for the benef1t of all chlldrgn,

»

it is espec1alﬁy 1mportant that they” understand and become 1nvo1vkd

in the gu:dance program. The ghldancg counse]or cah beg1n 1ntrodgc1ng'(
the program in an 1nforma} way by spendIng t1me wlth chlldren listen-
ing, tb\them, -and eanyfng the1r company Nhether on the p]ayground “
‘in ﬁe cafeter1a, in the haTl ‘on the street, no mat!er hat env1ron-

nt, 1t can be conduc1ve to. car1ng and shar1ng

N ?he guldance counse?or can\earn much about chﬂdren and the1r

LB - »

- v1ew of the wOrld by’ encourag:ng th%? to’ d1scuss the1r needs, the1r'

k3

Ao, 'L

. 1mpre551ons of school, their 1ikes and dis?Tkes ﬁnd their suggestﬂons

L3

regarding wa} in wh1ch the1r schoo! and fome act1v1t1es cou}d»be more
%, s

personally satisfying. i o L N
: . ' ‘N P
i Ta]klng w*th ch1ldreQ‘and spi:jjng tfme wf&h them are waysﬁféﬁ

dJSplay car1ng and 3 u1111ngness 1sten, “but the gu1dance counse]or

.the names

‘u'7A' can demonstrate an‘interest in. ch11dren in many other ways as weill.

f‘ F-e\examp]e the guﬁance cormse}or can begin by JearMd

T of ch11drqn. The ask requ1res Tittle effurt pub-has a high return
- . ® . -G

. hﬁé}pe: This perso cy also repogn1;e-chiiqren s accamph1shmgnts dhil . ~L

°

b




L

- appreciated and their .successes are valued by others.- A guxdance Co e

»

»

. T

L

_ more fprma]1zed procedu s may be used te convey gu1dance.servtges to

1ectures

— - - -

] .
L]

v.- . | ‘-,,._ ‘,,‘ -, ) . '. .

* provide encourageménf though a smi1e’%:pai on?fhe:back, a ﬁritten .

message, or a te]éphone tail ChiTdren feel. good when\}hey are’’

\ - . e

counselor who wants to deve1op rapport w1th cﬁ11drenfana at the same - f':{l
time make them feel a. part of the gu1dance program cén go. a steg :

= . .
further by 1nv1t1ng their, part1c1patlon imnthe decorat1ng of the- I f .

- L) - " - ‘: /'
gu1dance office. Let them make a rug or cu? 1ons out of remnants, -t o

ask fo their ass1stance in pi nang thg/gdidance program, and have

them part1c1pate 1n prov1d1ng suggestions for g1v1ng the gu1dance . . -

* - S Y.

off1ce an interesting name,,thus onvey1ng the.meanlng of guidance ;9‘ s
* . . . \ . a " . - - ] - . " ‘
kids. soo. _‘ _' < L “ - ST

L3 . - - N

- i 4

As. children become. more acqua1nted wlth’the gu1dance counselor. . .

1 3 .
cht]dren As teachers are ab]e 0 schedule tlme the'counse}on can‘ ST

SeveraT short

%

vigit. the c1assroom 5Sroom v1sits, over a p&r]qﬁ of

time, wil) "be more effect1ve 1n COﬂnmnlcatlng the degired role o e *

w . e -

chIIdren than the use of long, un1nterest1ﬁg, and often meanlngless " :
L] e M . .
Chﬂ\ﬂ'en@can becomg,_fur‘ther acquamred wiT:h the munse]on S .

rn1e threugh hqmemade or commerc1a1]y‘prodhced f:]mstr1ps read1ng
{ ’ P .
mater1a1 part1c1pat1on in small group deve1epmental guzdance sess1oﬁ§,. :

»

us1ng the c1assroom gu1ddl!e centbr,,aﬂd he1p1ng 1n pub}ﬁc re]ations .

aqtiv1t1es (maklng bu11et1n boards ,, postérs, and pfapﬁrIHQ'aud1o- gt fhﬁ?\
. . B . ._- i S . . ¥
v1sudT‘mqter1a]s). . - o e L\ .
: : e ) . R A =
. - 4 76 . . - ) -~ - . - -
- } - - - , . v -
] N R \ * .
: C - .
i N - N . . e r
. M - - ” - ‘el
. . ’ - o 8u ) ' ’ e * ;
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Guldance serv1ces expectations. Children can eipect to be the

LIS

rec1p1ents “of gu1dance serxice experiences in wh1ch the guidance

¥

counselor: * § - {

1. counsels with children who are exper1enc1ng frustration
or failure because of physical maturat19n preb]ems

O

. works with children on such related tOpics as sex role
. - - identification and phys1ca1/emotlonal-idaustmenfs to
: normal develop®ental bodly changes.

3

"

» .« 3. assists in the referral and placement of. ch11dren into © .
¢ various programs ‘most suited to the1r developmental
"= _needs.. - . ) v

4. counsels, with 1ndiv1duais or “Jroups of ch ldren in ,
developing thlnklni\wdec1slon making, and communication
© skills e .

v, , . e . ) . - .

5. as§ists children in evaluating their learning expetriences
by bringing. into their f4&ld.of awareness the cognitive

- .M ﬂnd affective dimensions of the Tearning process.

6. helps children examqne the1r own values and to part1c1pate.'
fully in the process of valuing. o

- 7. conducts counse11ng sessions that fdcus on deve10p1ng ,
group work skills estab]fshang coniuc1ve peer retation-.
shlps promoting understanding of one s behav1or in

LY

social si tuatwns , etc. o )
*r 4 ¥ ’ .t »
8. prov1des counse11ng and guidance sessions that are |
+ designed to foster the growth aﬁﬁ“ﬁevelopment of .,
posityve se]f—cg9cepts . ] oo
. . 9. .assis chi]drea”§3 ezggihing their 6&2 needs, feglings, .

self nderstandlng and a more effective, ut111zat on of

attitutles, beliefs, ities, and vadues in ass1eving )
" self. - - AT

10.° assists chlldren in- the process of*dlredt1ng their own

v liveg.. - . . . .
. - T YHJ. s "/“'
. ) o .
- » - * ' -t
\ . . ,
- . - Q * + /
L I ) - ' 1 "
. 8r L‘
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- Toe .0 & v PR
WA ‘ D




"
" 4
»

f i.- M’eetlng with Parents

5 . The guidance counselor who desires a well ropunded guidance
E

!

-

’ -
program with maximum benefit to children will certainly want to include
" * - . [
parental participat‘:‘%n in the g‘]uidange program. Therefore, becoming

acqu'aint with‘paren-'ts and stimulating their interest in elementary

+

e

school guMdance is a musf:._ The inventive glﬁdance counselor will

! . utilize 'i"n?um._erable ways of communicating ‘the guidance: role to NQS-%“ . ’
N .’\ .. One way of comiunicating with parents about elementary scheol™’" _
” f - v - , e R .

. L guidance is, through a/Rewsletter which can be mailed to them. The -
S . B . . .

;’f _'E'-'-J news letter migh tain a brief autobiographical sketch about the

} i _i, - . - £ . + - ' .

. elemerytary - coudseldr; a brief description of the guidance services to
s by offéred; # question and-answer 3ection deaiing with basic concerns, "
- L S N Seen . . ’ e .

) 1 4\?5“25; and points of interest -about\the program; a want ads column;
.. v »* :‘ -‘ - ..' N "." ' :‘- - ) . .'ﬂ- - ) )
., booowo iét\ters__f_c‘: the editor, and a public relations section. The counselor - i
. . Caw T : .

Y .*_ . * '. . " -;— .- * . . .. Il

o [ .. tould also offer services through'the hewsletter to speak at luncheons,
- ’\‘:‘ ! '..’_.' :-o—‘. ’ “ ' ! 4 - - - {' I ~ . ' .
¢ .40~ °: church greups; giwjc clubs, nefghborhood coffees, the PTA, and related
ey g_}’_-‘r; - ‘organiz.ai‘.i.dnsj About &lementdry school guidance. * A speaker request

#o I 7 por . formecould be inciuded for interested groups to fil1 out and return

T "sto the school.” ", L . X '
+*

e as possible, making

}dehnce ¢bunselor should Begomg as visibl

. * L] [
. + L
( Po- . eyery Jattempt to meet with parents at PTA meetings, schodl open house,
g . and at social events, The counselor should inyite parents to yisﬁv !
¢ M - . _:‘ :- . . ‘o . ‘?\- . . ., 4
\ . : the guiddnce office; é?ourage their use of the telephone” when school .
‘ e Te 0T t.e : ap
. A fisitations are impossible or imp al, and $chedule-one or two
N ’ =) e T ’ ' ) s -,
-7 [ ] i h-” -t [ 78 ' Ay - .
e sF P " o = - R N
. ‘3 _
-E' ; - _ '. ".-: ’ -" - -
Voroe :, _".
-h . - T d -k -




t?pe presentation on the role of, the elementary’school guidance .
counselor could be presented with a question‘ahd ans'.:eer periody to

follow. The guidthe counselor could also utilize video tapes or live

» .
and activities that are used in the field. ,Magic circle, values

’

clarif1cat1on, and DUSO (Deveioplng tinders tandirg of Self and Others)

-

demOnstratiens are interesting to watch and effe&t1ve1y communicate’

various dlmens1ons of help1ng A similar use of demOnstratlons with
..
parent involvement ls yet another ‘way to 1q1t1ate parent-discusalons

on the ro]e of the counselor, . .

. »
Asbinterest builds .in the guidance program,parents can be invited 7

1

to participate on a volunteer basis ;in a parent advisory council. The

-

\ council assists the guidance counselor in identifying parent needs,

concerns, desire ﬁnn\speciflc information, "and explores poss}b]e topics

of 1nterest that could be disclissed in parent edu.nn meetings. Many

Y parents are also interested in volunteer1ng their serv%ees to the

T

schoo!. Yet these same parents’ are often not sure what services they .

P

can contribute nor are they awe:f>jﬁ the particu!ar needs of, the -

-
",

schgol. The guidance counselor can Help, parents. look at their own

——————
b . T

: | - ;. %y
< . . - : ° o Co
' ,,4"’5\ evenings a week to be at school to meet parents whose work ‘conflicts
© . with school hours, . S
_ As parents begin to realize that the school has am elementary

‘ school guidance program, more formalized approaches for' ach&inting
. them with guidance services may be emplo&eﬂ. For exdmplé, 2 slide/
N .

demonstrations using children to show various techniques, procedures, .,
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, talents and sugggst ways in which the d¢hool and their children can
';benéfit.frdm,vélunteer service (Appendix F)

N oo : i . .
& » . ] ‘1 'I (
. ' T

The focus, of Phase I involvement

4 1

Guidance servdce expectations.

v is to déve!op a éos1t1ve working relat1onsh1p with the counselor's
'pub!1cs and to suggest ways in which &mey can contribute to and benefit

from an foective elementary school guidance program. The fo]]owing .

_'gu1%ance activities should be conveyed to parents as examples ofgfays - o~ C.
in wn1ch tﬁey can personally benefit from ele entary scnpol g e ) v
- ) . b .
\ . Pprogram. 1‘5 elementary school guidance/counselor: ) _}_ D
) 1. .helps parent to better understand the re!atiunshnp \LJ ”
that existsbetween their child’s phys1ca] maturat1on - e -
and thﬁ teaching- ]earn1ng process., ° <
J 2.” prov1des assistance to parents by way of/11 ature M .
suggesttons,fand group sessions t may en
their Chlézos readiness for and pa- icipatio 1n the
learping cess at all levels within the\system ..
’ re

'he1ps parents to become: familiar with the~learning
; . , process and different modes and styles .of learning
e through demonstrat1§§?, information sessions, and

\..

( "

helps parents identify commumity resource personnel <
having the necessary 'skills and qualifications to

assist children in fully deve10p1ng their ‘mental.

3 processes. ,

the use of material

.'e

explores with parents«their‘approaghes value develop-
o ment in the home and parttcipates wiptthem i examining
. . various Methods and techniques that ¢an bé used tospelp = ),
s S children 1dent1fy and clarify their own values.
6. conducts parent education %:-ograms for. the purmse of . o a
‘providing irformation and discussing the.family's . -
-role in the soc1a11zatron process.

“' //\)'

- rd -
. BQ T . .ot
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- 1

7. helps parents explore their own’ needs, concerns,
failures, joys, and successes raising children.
Parents- may choose t ss child mandgement concerhs’
gglated to such topjcs as discipline, helping children :-

sume responsibilifty, making decisions, and ways to

improve parent-chiid commupicat1ons.
- P

-

8. provides parent’ seminars on self concept development
in children. The\qytdance cotnselor can explore ways )
in which parents can contribute to the enhancement v .

of a po51t1ve self concept 1n€}ﬂzl:_itll?ren ¢

9. introduces parents to career awareness in the e1ementary
school an{l discusses the'importance of their roles as
parents, jn contr+bu§1ng to the career development of K
their children. . L ‘

10. forms pareht’ discussion pd educa®ion groups for the.
purpose of havung them become more acquainted with
h topics as sex education,feffective parenting,
Iearnlng disapilities, siblin rivalry, child develop- _.
ment, psychological educatlon hehavior modification,
play therapy, child study, and he]pi childrén deaf
_ with déath. . ﬂ% .

Hil] and Lhckey {1969) fﬁnd th&t therefis a strong need ﬁOr._‘}
counselors to work wlth parents, 1nd1cat1ng that they are receptlve, .

eager to learn and willing helpers 1n addre551ng the needs of their

-~

 chitdreén: coe g o

For the most part, parents are eager to learn,’

especially if they are well tayght. They want to 1&arn
about the normai growth and development patterns of
children, jabout social and emotional maturing,.sibling; ‘
rivalry apd strife, family recreation. nutritign, clothing, N
values, And stanﬂards ¥hey want to know especially about -
discipline and its relationship to punishment and rewar

.. Parents’are concerned about helping their child
now so that as an adult he can live more-successfully than.
his parents have_inm a world- that is bound to -be socaally,
more complek (p: 309 - <

" -
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., Meeting the School Community

T & 13

t 3

é -
‘schools functfn best in counities which mutually: respect and

suPPQr‘t'one apother's interests and goals. The.school '1ooks to the

fitancial support, for its approval of new and revised -

T

pr‘ogi-ams, -and f0r continued at:ceptani:e of existing school 'braétices.

Likewise, the Co unity looks to th\e school in pr‘ovidlng quahty r

X educatjon for chﬂdren and in produ,cmg.. citizens who will benefﬂ:
4
somety 1f both gmups are to unite and functmn as a_cohesive un'it,

" they must mutually interact wi th.one another, as compared with merely

L]

reacting to each other. >

As a key figure jn_the school in nelping to deve]op a pos-it'ive L i

school/conmumty relationship, thé» elementarfs hoo] counsélor must

first ‘come to know and understand, the comnunity As the‘guidance

counselor beCOmes more familiar-with the conmumty, many 1deas will

-

+ be generated suggesting ways in which the school and conmumty can

assist each Sther 1n more adequately prepan_ng_ children to live hfe

more’ fu]ly, now and in the future,- 7 ' ‘o

o~

&

. become icquainted with the work of serv1qe orgamzatwns such as The— —

', Jaycees, Optimists, Lions, Fam'!]y and <Yoyth Services, pubhc health

4
department and menta] health clinics. knovﬂedge about these

L4

_‘orgamzations and personal contact wu;p key 1ndW1dua‘ls may ‘later

\
assist the guidance counselor in rnak1ng -parental and ch'I]d referrals,

@* in securing specia]ists for inservice workshops and cOnsultatWe

- During the fmcﬁmh—thew;ﬂi:an .

4




services, and in providing pubhc re]atwns support fot‘ elementary . .
o sch001 guidance In return, these organizations also benef1t since*

. S the1r services may become more widely understood and, receive greater

’ use by thosé parents chﬂdren and educat1ona1 speqialosts,who 1earn‘
. ! * §
- y C about their programs through the elementary schooLgmdance counse]or.-' '

* Fad

. - The gu1dance counse‘1or shou‘ld*make an atte_mpt to become ﬁmﬂiar

with cona‘nunlty busqnesses and mdustries. If at all possﬂ)l‘e, the
\ L

counse]or should visit tﬁiiaces of employment a'mf becdme famxhar

-

- w1th commumt){, vag Standairds and econom‘ic concerns. .The , counse]or '
~ .shouTd discuss -with community workers their v-1ews on education and I _
’ - ’ deter'mﬂ1e what relatlonshlpl\lf any, they be—lleve exists between- the .. i
", " world of work and the ‘goals sTd aims, of eﬂucatwn- ,\md out what o : __,
. advice they hdve-which coutd make edfication:more purposeful , mean;ngful s ;g'

5 . and relevant. *Explore with conunum.ty workers ways Ah which their

o " - ta1ents, sk1Hs and exper'lences eould serve to enhance -the 1 earnlng
] grocess theseby beneﬁtlng-chﬂdren. L ‘ _.' . o
.o m’j .t The guldance counselor ¢an: become fam1hvar with the needs of *" & . /
S y
o v chﬂdren and the commumty by ta]king w'!th the school custodians, " o
. ) . b " nurse, and attendance officer about the1r 1mpresstons of the area and o
‘e\ ¢ the hves of the peop]e w!qo 1ive there _A-mdel on the schodl bos can

. .prov1de‘ajrfntecest3,ng view of the community. Many bus drivers are .

- . [ - . P ' i L] R » -~ .,
- . ~ also very close to the children anmﬂ:r he serve and have "
. ' lived jin the’ c,orrmunity for many ygars. -Their exper1ences and knowledg =
s } oo . . o v ' ’

. <. about the people and-the area can be utilized in pro_v1ding need d, B
° . . ’ ' 83 ' - i 2 : )
. + o . ? e ‘I" i i Yy ” .
® " ; “\ - n} . 3-/ .
4 . ., ) ' ’ : ,,‘k * # *
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R and cooperat10n<between the two. will grow.
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guidance sérvices to the commun1ty

¢ '

s- As the guidance counse]or comes to know and understand the!

-

contnunity, the conmurﬁty in t.hwm begin to appre@late the schodl:
Many 1ndusfr1!s and

~ -

'business groups fund worthwhi]e projects, £upp1y needed materials,

. prbvide ‘consultants, and generally ass1st‘1n contrib 1ng to the ..
. {3 - i
betterment of their communlty They will do the samé for schools once

they’recogn1ze the s1gn1f1cance of the1r re1at1onsh1p to the School

'and the educative process. The school howeyer, musf be w1]11ng to

. .
}-take the ffrst‘step in deve]opinﬁ a c]bser work1ng relat1onship wWith

: the commun1ty . e
b &‘t Tt

The community Can;expec to

*" Guidange servige expectations.

benef1t from guidance servlces by:
1, having ch1]dren whn respect the Tives, Valuese and

-« o property rights of.others. ..
2. having ch"dren who can eommun1cate effectively w1th )
others, process information, think ¥or themselves,,.. N
. and make sound decisions which will, benefit themsel ves
P : and the commun1ty
AR } ‘- » “y
'%’//' 3. ‘having fewer school dropouts, a Tower. crime rate, A

" “peduced drug and alcoholic abuse, and fewer runaways -

7« and suidides from childeén who have learned to view _
. themselves not as failures ajfid outcasts, but as T

‘success oriented 1nd jdual€ with-a vajued place. in
¢ the h e, schoo] unity, and socifty. .

’ . “w i LT )
. - . K

-

‘ . > B
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realistic, and ning rﬁgram, one that is to be mafntained and

supparted by the school/co 0 nity, then many peoble, not just one -
person, must become involved in peridlng the needed gervices. Only
«when the gu1dance program is viewed as an 1ntegra1 part of the total
educatjonal processdgnd.1s shared by all, wlll,ft.rece1ue ﬁhe $epport
of all, not just,the sueport of on;:- | -

The. objectives of Phase II are to: )' - }g;i

1. “inform the school/community of its responsibilities
Fn maintaining a successful guidance Yrogram, and

2. “involve and Support the school/community in gu1dance
* related programming. .

Guidance Responsibilities and the Role of the Schoo]/Coﬁmunity

An elementary school guidance program can benefit the totai
school/community, but-like anything eise, the return is in diréct
proportion to the input. . This eection of the monograph wilil examine
some of the ways in which admlnistrators, teachers, parents ce}Tﬁ;e::-_-

and the comminity can contribute to the we]] being of a succeﬁ%ful

- —_—

guidance program. .
' -

3 -

Responsibilities of the building pfincipa} In add1t1on to the

e1ght suggest1ons made by Shertzer and “Stone (19?6) there are other~\\\

'waye in which the bu11d1ng.pr1ncipal can support elementary school

guidance?

-

I. The building principal and the guidance dfrec!or insure

%5




-

‘the integration of elementary school 4uidance into the

& o

totad educational program, Guidance is not to be
created as a separate subject to be taught once a week
in each classroom with the guidance counselor assuming
total responsibility for services rendered.

The building principal d
school guidance by pro¥iding positive reinforcement to
those who participate in the program. Teachers, like
everyone elsé, need to be encouraged for doing something
new and different. They need to be recognized in some

way _for their efforts.* The principal can sa? thanks

_for getting involved with a kind word, by pafticipating

in a guidance activity with the children, by ‘providing
funds for the purchase of classroom guidance mdterials,
and by arranging for media coverage of an exciting
program,

The bui]ding principal clearly understands the.major
differences between guidance and administrative roles
and is, therefore, careful not to place the guidance.
counselor in situations which .lead to role confus1qn
and/ox gonflict. o

+
L]

The building principal handles punitive disciplinary
cases, but consuits with and involves- the guidance

" counselor in helping-these children’ assume responsibility

for their actions, become more effective and reSponsibIe

- decision-makers, and assists them in other ways which

will lead to des1red changes in behavior.

The building principal encourages the divect use of
guidance program services by parents, teachers, educat\pnal
specialists, and ¢ ‘the community.’

The building principal makes direct use of the gu1dance
program «and relies heavily on the guidance counselor's
expertise in such areas as testing, understanding- the
needs of children, enhancing. school antl classroom -
climates, group dynamics, learning, and chi]d growth and
developient.

The building pr1nc1pa! and. the guidance counselor work §

closely together in developing appropriate and effective
lines of communication between the guidance program and
those who make use of the services. /

1
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8. The building principal, with assistance from the guidance
! counselor, 1s the spokesperson for the guidance program
and communicates program goals, needs, Successes, and
failures'to the school board and.the community. The '} °
huilding principal is ultimately responsible for the
content and practices of the guidance program [

v

Responsibilities of the faculty. While teachers should expect

éb be the recipientsvof relevant and useful ‘guidance servjces3 they
are also the key figures in support of the gyidance. program and have
responsibilities of their own in contributing td, its. success. ' Only
{when teachers. and the elementary buidapce counsetor work together

as a cooperative unit can the needs of children be-met ‘Appendixes G &
H contatn a list of useful classroom guidance resource materials books

and kits that will assist the teacher in assunnng guidance responsi-

i bilities in'the classroom.

Some of the specific guidance resporlsib‘i/Iiti‘es that teachers can

respond to in the classroom are:

1. .to organize for invol vement in th\g:idance program

a //a. plan regularly scheduled team chyriculum meetings

which involve the guidance counselor.

b. schedule Ywo (2) thirty minute ‘consultation periods
) a week with the elementary guidance counselor.

i c. arrange the classroom environment fo; guidance.

1. plan a guidarice interest ceﬁter on some aspect
A of guidance. o

' 2. have a place in the roont for guidance materiafs . '
and their use. '
[}

7
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" 3. maintain a gu?dancerngfekenceﬂfile in wh1cH* ' :
materials and <ideas can pe pidced for, easy access s
A -
thre“ classroom guidapce ,
to involve the guidange

projects a-semester ahd plgn
counsgiar,

4 organiie‘a teacher guidance jcommittee with repkes%n-
tatives from each grade Tevd). Team-plan acro s'grade ’
levels® The committee can ssisx faculty members in - |
becoming aware of guidance mater \s plan way s of
gistributﬁng materials "to tpachers 'who would like to
use them, and ehcourage tea hersito subm1t idéas for
inservice programs, seminars, workshops, act1yity .

" periods, and classroom vis, tat17n§ o -
\N_{ F o
to identify” childrem's needs apd thé degree to whlch they !
are beang met . . _ ;
to recogn&ze and refer out thgse chnldren who haVe §pec1a]]
needs that are mot being adeq ately met 1@ the normal .
classrogm setting. ' o - -; NI
to actively part1c1pate in sa&?oi inSerylce trainxng ) j
programs with a guidance foc - 5 L,-, .

to part1c1pate in deve10p1ng gu1dance oriented elgssrooms ’
and. engourag#ng others to dojthe same. !

, !
-

ﬁhe child as -a learper. This syggests. that
ildren Jédrn (principies of

to récoghize
teachers” need: to know how ¢

1earn1ng) dﬂu how teachlng qplates to 1earn1ng

to address the question ot Qhat a'child needs to know ]

in today's society ih order to achieve a meantngful

and satisfyihg eﬁistence

:.'4

“to- teach children howiito thigk and to tailor the school,
curriculum in order to encourage and reward 1ndepqndent
th}ﬂking SR TN - .
o & . L ;.,-:"-u
to allow children to explore thé realm of ch sjng; to
- make ch01ces, to live with their choices, and tb-: )
evalpate them in 1ight of. new opportun1tnes to maké
add1t1ona1 choices.

.é;_'

to have children part1c1pate in deczsion-mak1ng goal

(LI = ‘\ .

g8’ A oI
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children can do as opposed to reinforcing wh
Il N LY t\
AN

i
P

setting, and risk taking ventures ~that encourage the |

L,

’ \}perieﬂcZFg of self.
11... to encourage parents to participate in thé educatlon qf
their children. o .

4 ;
to stress healthy mental and physical deve}opment of

) gla.
children both in words and practice..
13: to maintain a classroom free from undes1rab1e tens:on

Il

and frustration.

%t they, aré

to create a school environment which stresses what

14,
unable to achieve.
15. to help children cope with their tack of success by
! helping them to realistically assess their goals in .
relationship to their skills and abilitief. >, e
- b ) ".(

-
M 3
.

to suppori elementary school guidance via participation

1

. 16.
.‘\'

-
i

in research oriented activities.
te develop skills in collecting, organiz1ng, maintain- \
ing, and using data on children in ways that will .- .
contribute ‘to staff understanding of children, thereby'
gnhancing ‘their ability to more effect}vely meet the

-

¥

needs of children.
to conduct classroom activities that will promote:an
. .

understand1ng and utilization of self".
1ove, trust, and freedom to

‘ .18,
¢
lé;\ tb createan.atmds
express-one's self and encourage all ch11dren to seek
he]p when needed, to ask questions,.and to talk about
ﬁhemselves and the1r world.
\ .

The school

r
e
J .
Respons ibilities of the school board of education

board of education consists of tay persons elected to their posts by
' " They

4

citizens of the school community in which they 1ive-and serve.
are generally recognizéd by their fellow supporters as citizens

+
. T
. "

89"
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gommitted to the deve]opméht and m21ntenance of .quality educatTOn 4.

The schoo]‘“board and Supeﬁnte dent, of schools ape responsible for | - e

develop1ng the rules, regu]ati ns’, and policies which. guide the

operation of the s hoo] and 1tL educationa} programs. The' schoo}~*

s
board members, wh1ie not usua11y educators 'themselves, shoud be.
%

: comm1tted to learn1ng as much as possib]e _abput- the sChool's phi]o ophy

of educat1on, 1ts educat1ona} objectives ‘and have some un rstan 1n?

el L]

of the educat1ona1 learning prd‘ess “These peop]e should be opt m1stft .

“in their views of trw world, 1nncﬁvat1vei 1deahst1c in thought and

progressivé in their actions. They should be dreamers, exper1 ntegs:’

" and doers who are w1111ng to take. caECulated risks as educatio a]

planners and agents of change in helping-.to create chiig-cent red,

-

' educat1ona11y growth produc1ngu’1eqrning centers

.The sch001 board: has the added rESpons1b111ty of becoming
thoroughly aéqua1nte9 wtth school programs, supporting those worthy

‘of support, and calling for.the revision or-e11m1nat1on of those wh1qh -,
: v n ov _

-

are not educationally sound. ‘ b
Some school board responsibilities in maintaining an effective

elementary school guidanCe program are as fo1lows. _

R

<. 1. The board of edugation shou]d seek an. understand1ng«6$.

the elementary school-guidance program with regard.to
need, goals and objectives, and ant1c1pated progrim
N 'outcOmes for the first year, .
_2. . Board of education members should visit the ‘school and
¢ spend a day or part of' a day with the guidance counseler,
" . 7 #hile one day is.a limited amount of time, board members

-

> .90
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cén begin to appreciate the ways'in which the guidance
counselor spends the day working with ch11dren, - .
parents, teachers, and ‘the building principal, C Co- . ”

3. - The board of education shoud ask fortpefrodac program .
. reports. These reports can.be dbtained by invitind
thet guidance counselor and building principal “to

participate in one or two.board 'meetings a year, by
" visiting the school and talking with those people who ) '

make use -of the guidance program, by requesting toe . ' .

réview the guidance céunselor's monthly-log-of = - i

activities, and by reviewing research studies cbnducted

on various aspects-of the program. 2 : *

4, The board of education should requzre and, support an
active, ongoing guidance research and assessment

_ ' program {budget, time, and personne]) By LT s T o
¢ 5. The. beard of education should provlde the necessary . <. ::///(

) financial support in ordEr that the-guidance program s
may accomplish its pgrpose as agreed-upbn by the '
school/commun1ty . R
&i

. The bgard of educatjon should entourage 1nserv1ce

- educa 1on for all school personnel to improve-bagic
skills in the gu1dance pnncess (Meeks, 1968)

I s . LY

"7, The board ‘of educatlon should study the resu!ts of -
. guidance assessment studies:and be’willing.to endorse-.
nequEJp?ogram changes within the scope of the budget v -

8. ‘The b&ard of _education should work Qlose!y with' the
commUnlty and éspecially parenty 4n-determining their .
needs' and making provisions, where possible, for the
“. schgol to .implement programs degigned to meet those *
needs -

-

9. The board of educatzom should agtively support and “ ' L
participate in public relatigns|projects- applauding :
school ﬁrograms which provide useful and needed - e
%erﬁices to the school/communit . . r “\\

‘s

.
t

“ . . » . . . N { -
Responsiblities of parents. " As patents become—famifliar-with-the- ... ___
elementary school guidance program and the scope of it§ services,: they \
g1 = . -
H - . A
~ dus o
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*will soon come to realize that their part%cipation in th ‘brogram 1;

needed in offering support fo their children and the gui

they: F g . . ' Vz

1. contribute to the'school's understahding of the child.,
Parents often see dimensions of their children that the -

el * school will not-see. They are award of specific needs
- . (physical, soctal, ego) of their.children that the :

. * ©  5chool may only come to recognize af}er precious time
. has been lost in addressing those needs. Therefore,

’ .. parenfs can provide a servite to their children and the
: school by assisting the school in every way possible in .
-, coming to know and understand their children as they do.

T~

R

’ . . ¢ ] . .
2. participate in seminars, workshops, apd discussior® groups
that provide for their increased understanding of child -
needs and ways of adequately meeﬁing those needs. L

T

3. ask the school :for programs and/or assistance in
" addressing areas of personal need. -

. 4. encourage children to make usé of guidance services -and ,
A participate in guidance activities. They can help .
. children understand the qole of the guidance counselor.
- - » ‘ ) PR
5. become involved in public relations activitie¥ and * A
projects. _ . . & .

" -Parents can play a-significant role in sﬁaping guidance seryices
. {\' . 'Qnd can make services available to others in the cgmmunitx,' P;;ﬁnts '
a

can learﬂ.from and support ach.other. They éan organize and ganage.

t their own self-help groups; and- they can actively.campaign for

4

" elementary school guidance by demonstrating the ne@d for and worth of

. elementary school guidaﬁcé prpgrams in meeting various schoal/community

+ -
s L . -

At mee—peeds L, v e T
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Achlegjng Schoo]/Communlty Participation in the_Guidance Program

An e]ementary school guidance program be]ongt to'%he partic1pants

N
he fOCus of theomonograph has been t0_1nv01Ve the pan§1c1pat10n of’

“

significant others in providing guidance services, An elementary -

. school which has impiemented Phase 11 of program involvement, having -

™,

.informed the scnoolfcommunity of ics‘gﬁidance responsibilities, is [

yeady ;b begin encouraging participancs to assume some of these
respbnsibilities.

Easing the participants into their buidance roles is a prctees
ito be carefnlly and thoughtfu?]y executed. Injtial]y,ait js far more

important to involve participants in a successful guidance experience

than 1t is to be overly concerned w1th the magnitude, compﬁeXIty, N

overall 519n1f1cance or lasting effett of the activity. Therefore;

it'is the responsibility of the guidance counselor and the guidaﬁce
imp]ementation committee, working in conjunction*with those who wish

to becoiie’ involved, ‘to determine a comfortable place to begin. This

can be accomp11shed by exdamining the guidance pr1ority goals for the
A1

its objectives,

year and selecting a goal on whlch to fdcus The goal,

activities, and procedures to be utillzed 1n achieving goal attaln-

l

ment shou]d be Stud1ed Once <the”goal has been studied ‘and the program

specichaHy mapped out for imp]ementation 'the process may begin.

t

Y Those 1nd1vidua15 who will be participat1ng in various guidance

_act1v1t1es will need to understand the punpose of the. activities in
t

response to the goal, be exposed to the procedures to be followed in
. .\'-, .'
! ... 93

19




imp]ementation, and develop the necessary skills and techniques'to
. s . . ' ' ,. ! b
jmpTement and monitor the activities. ;he following four-step tpaining

program of O8SERVING, EXPERIENCING, TEAMING, and SOLOING 5 des jgned

N . - A
to provide the participants with the necessary experiential levels of
{

invo}veﬂény to gradually assume full reséonsibi]ity in thoseraréhs

- of guidance for which training has been received. -

(. Whether the guidance counselor and GIC work with parents,

, teachers, administratofs, écﬁoo] boar{ members, or children, the pro;

| ceduré\js essentially the same for involving any participant in an S ‘"«
active, but yet non-threatening guidance experience. An example .

- utiliz{ng the four-step traiping program for 1nv01iing teacher parti-

'*cipation i directing 2 piassréom guidance activity follows: .. ' \

LT ¥

. - ; ~
STEP I: Observing;‘ ’

—

N .
Before teachers initiate any .new guidance classraom activity, they

T *
E should have an opportunity ‘tb observe the activity being conducted by

i

‘'a

\

x
\

n experienced presenter: first, Workshop demonstrations conducted by. . -
. PR . s N

itﬁe'ﬁhidaqce tounselor can be helpful in this regar&. The uée:Pf films, »

ideb-tabe bneseétat?pns,‘simu]ated exercises, and role plays are other
N " . .

-
1 .
.

. IS IR

;yffable mééps by phjch to dempn%tqpté the act%vity. Fo]iowing ihe

démonstrqfion, ;jé& shoufd be taken to discuss what happened, why it.may ,

hafe thpened‘%héé way, andlreaéf_to'persalil'feelings'regarding the )

gxperéédee:;’A‘Sefjés o%”obéétvéiioﬁ ses;ibns may be necessary hefore

thgfpértﬁgf;ants (teachers) “feel égmforgap];{%P‘m6§ing Ep¢5tep II.
/o L s .
. o o4 L. T o ,
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. , STEéE&I: Exégrjgﬁcing ) _ . . . : .

¥

Experiencing is'thé second steg of'particibation. After observinah
~ .2 particular-activity, technique, or.procedure; teachers éhould
P N exper1ence the learning situation much.in the same way 4hat their
ch11dren w111 when they partnc1pate Exper1enc1ng may take place in
fonmal tra1n1ng sessions or lnformally in small group activity ses%ions.
P ’ pué?ng éxperieﬁéing sessions, participants become fgﬁ?l?ar‘ﬁith the new
i‘*. act%;ity;lbave oéﬁortuni?ies to practice pafficipation in the gctivity,
ﬂ develop a degéee of comfort and familiariiy with the activity, énd
learn how'to conduct the éctivity by -observing others. leading the
‘experience. .

§

B STEP III: -Teaming

4

E As teachers become familiar with the activity {technique or \
procedure}, its purpose,, and how to conduct it, they are ready to
T : . par, 1c1pate 1nz: team1ng experience with the gu1dance counselor. The
pug:;se of teaming is to teach the participants under non-threatening, 3
cgntrol]ed.COnditions,Nhoy to direct the aétivity. Each tegﬁ@ng

hl

-experience should probably not exceed thirty mfnutés in length and be” S
cv follgwed as soon as po;pib]e with a review gf thg‘gxperience, fhe ‘
review is designed to encodragg participants to talk about the e;per-
ience, to examine'thgir progress in achieving gﬁe intent, of the.
"‘”“—“'_““"“““"”activitfé Fo set new’ditections‘ﬁoF“Subsequnt teaming exﬁériences;

and to provide the guidance counselor with in opportunity to continué
95
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‘¥ support and bolster con?idence The rev1ew, in” addition to the benefits _ ‘

mentioned, serves to demonstrate the fmportance of tak1ng time to Took

back in- prov1d1ng direction and support in mov1ng forward ‘Teaming -,

»

continues until both'the QU1dance counse]or and . teacher feel that the

-

teacher is ready to_solo. The guidance counselor must pay partlcular

attegtiop i not Tetting the helping relationship continpe beyohd

the pbint of establishing the teacher's independence in-q,ireqt%ng\-r

the experiencé.‘ Teamihg is designed to provide the teacher:with endugh
‘vunderStandipg‘about the activit} and cohfjaence in self to'eventhaxﬂy

assume full res;onsibility for directing the new‘experience.

TR ot Co : S J
STEP 1y: Sﬁlmng . _ . R é

-

Most people look forward to the t1me when they can so]o no

matter what the experience. Tt is a tide\falled with ant1C1pat1on,

exgitement, and perhaps some reservation The gu1dance counSelor I

&4

. works c1ose1y with the teacher even at the point of solo'

the 'guidance counse]or at thas stage does not play a i'ntraf role in
o
conducting the activity, this person does provide support by be1ng in

the room and eliciting feedback when it is des1red The gu1dance

A counse]or cont1nues to pr0v1de support in whatever way poss1ble unti]

Dekth part1es agree that the assistance is no Tonger needed. = ~

members) final?y‘solo— ‘they-will- undenstand_the new activity, pro;edure

‘or‘techn1que; they will be equ1pped to teach the’ hew experience to

While.”

re

When teachers (parents, ch11dren, admin rators schoo] board ', -

*

r\"

e




ptheré; and in time, Will learn to. expand upon its use.

" . .' GU}dance programs which are educationally sound commun:catzng
expert1se and profess1ona1 skills to the participants Wil dnturn e
foster strong guidance advocates who w111 conme, to share their expertuse

and sk1116 with others. A 1earn1ng env1ronment wil] thﬁs be created

more adequate]y with themselves and the1r env1ronment
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_ CHAPTER VI L
EVALUATION OF ELEMENTARY SCHOQL Q!UANCE PROGRANS

1

If guidahce programs are to develop and continue to grow in
providing needed services to children, their faMiliesi and the sthoof

community, then regular and systematic evaluation ii a must. Indeed,

the future of auidance depends on it. Eva]uatlon is requirEH fﬁ
support c]aims that guidance services are a needed integral part of
. -Ethe total educitional process:

N .

Eva]uat10n Def]ned '

If guidance serv1ces do make & difference that d1fference £an
~ be supported w1th ev1dence _-While there«are many defjnit10nsrspec1-
l fying the meanlng of evaluat10n, one of the more simply stated yet '
c0mprehens1ve desCrtptlons, is offered by Shertzer -and Stone (1976)
9.:. o eva1uat1on consists of mak1ng systemat1c Judgments of the
relative effectlveness with which 90a1s are attalned in relation to
vspec1f1c standards" (p. 434). f‘é evaluation. of a school gpidance
program thus 1nv01ves accordlng to Gibson and H1gglns (1966), .. 1
1dent1fy1ng th;‘program s goals, se1ect1ng and app1y1ng techn1ques
that measure progress toward these goals, analyzing data co]lected
for the evaluat1on, plann1ng a future gu1dance program on the basis
of f1nd1ngs, and planning 1mpr0vements in evaluations to comé" (p. 11).

+The eva]uat1on process, 'in addit1on to be1ng systematic, imust be

60mprehens1ve and,ongo1ng as well. It must cover all bases, large and

sTalT; ehcompass.the use of muitiple evaluation teéhniques; provide % )

.
. £
- ' ¢ A .
. s

y A
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_ diversity of~data; and involve a series of long and short term evaluation
studies ranging from the reporting of monthly tiwe logs. to quorﬁerly
. surveys:and annual stdtements on program successes, student:needs, anJ

I

" necessary program improvements, . . 7

v, ~

Uses of Evaluation ReSults, .
In addition to knowing what to evaluate, and how to accoop]ish the’ -

evaluation, it is equally ioportant to ident1fy some ways in which the

w 4

results can be used. ‘ Vo,

1. Program.effectiveness (guidance-goals): Comprehensive,
systematic, ongoing, evaluations provide for a constant
check on program effectivefiess. As guidance goa]g under-

.go continuous scrut1ny -program modifications will be in
tune wlth and responsive to those changes whfbh are needed

2. Program support (commun1ty/schoof] Evaluation results
can be used to support the contthuation of effective ° .
programs . Ehe results can a551st sthool personnel in .

communicatifg the worth of the guidance program to the
_schoo1 commnity. Furthermore, as parents and other
community members learn more about elementary sthool -
guidance and its accomplishpents, they will be’ eager to
support the Pprogranm with tfieir money and time- !

3. Maq_gement of resources (time, money, staff); Evaluation
) resulis can inspire more effiEﬂent use of tlme money,
andpg aff with regard to. the management of tﬁese resources
as*they affect program effectiveness and efficiency. In
thetlong run, school:districts will ptofit from better
services, increased staff prpductivity, and the reallo-
cation. of funds. The school EOStS.(Ilme; money, and
staff) of maintaining a’ comprehenﬁ?ve evaluation
program will fall far short of the beneflts derived.

4. Positive reinfortement through constant feedback.
> Constant feedback {evaluation results}-can be alource
of positive reinforcement and “comfort to children,
' teache¥s, and-adminjstrators alike as they embark on new
. courses of study; experiment with new ideas, techniques,

iR
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X >
; or procedures; or are the recipients of services -
Y . ' rendered designed to medify learning climates, alter

program outcomes, or m0d1fy behavior

Program assistance (federal and/or state aid): An
etementary school which maintains current evaluation
. and research data on its guidance program may find
P this data useful.in applying for research grants and
Coe other forms of-assistance. . Funding of this sort would !
enable a school to expand its guidance program offer- :
ings, conduct research, and provide. assistance and
. . . services to children that otherwise would not haye -

A been possible. Assistance of this type may never be
o o realized by some districts bacause tHey do not
recognize their needs nor do_they have-the necessary ,

%21

}jﬁf‘ - g data tg qualify for pr9gram funding. a L .

6. Gu1dance 1nformat1on service: A ma30r use of evalua-
* . tion data is conducted ‘through the guidance information
- service. Parents,-teachers, an&d d@ministrators gain
from their understand1ng of children and are assisted
. because of those understandings in providing meaming-
: .« ful, relevant; and pqrposefu] learning experience$
¢ ' for them, 0

. . . a .
- ' sl 1
. - -
¥ .

1

Stéps"ihmthe_fvaludfion Process  ~  4: ' “_f

+

Nhaﬁgver approaches to evaluat1on are ut111zed the steps in the

- .

evaluation process are s1milar

-
!

. 1. The f}rst step is to identify and state pr;gram, serv1ce and &
activity goa1s in.observable, behaV1ora] terminology. They should be i
. st@ted as end results reflecting the outceﬁrg or products deslred
Eva]uation thus begins.with a clear understandlng of what is to be

- eva]uated. ‘In the .case Qf evaluating elementary school gu1dance program

*

objectives, knowing thefghgrgcteristies‘of an effective program are

§\~ ' mandatﬁryf"They (characteristics)'represent both goals and.stﬁndards

""100 C S
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to be atta1nee T 'f

Dtck May\(lg?ﬁ) in his developme%t of the Pennsylvania E\ementa_y d//

¥

Gu1dance Instrument, utilized the "ch dacterlstlcs" concept in program . gguh
- -~ . e

evaluation (Append\; 1). He identified" five essential program areas to

be evaluated (@) \hogram base, (b) implementat1on of leadership,

(c) 1ementary; pmgra% serv1ces, (d) faciht1es‘ and materials, and "

Te) udget andlstaff Each area podsessed a series of characteristicg }

—_—— —.—u.t'rique— to—e-l‘ementa ry--school-guidanc —p’mgramﬁngﬂ?o—_be—n‘ﬂenti ffedas - —, —— =~
being either present orcnot present in the progfam being evaluated. .

: . S

Program effectiveness was determiged by comparing the program score Ty

with a pre-set standard of effectiykness to be found on the score

sheet.
If our concern is eVa]uati g the effect1veness Ff guidance activ-

- - ities to Bring about des1red changes in child behav?or, we shou]d ‘be
‘ - ask1ng ourse]ves what spec1f1c behavior changes we are striving for
and how we will know when we have succeeded in bringing about these
changes As in the preced1ng eXample, the goals to be eva]uated would
be stated as behavior outcomes or products sought .

.Az.a A plan of act1on is mapped out which will hopefully guarantee .
attainment of program, service, and activity goa1f as descr1bed in

step one. Act1v1t1es ntechn1qoes’ and procedures are spec1f?ed and

organ1zed in a sequent:a]]y effective maqner resulting in a process,

at

© that when app?ied w111 foster change in the desired direct1on

3. Evidence must be co]lected organ12ed and evaluated to ‘ . .

» '_J\
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--——""——""ceme~wheﬂ guadance—programa~must—be—eva%uated—on—the~tms%s*odL@ﬂyzg:ggtgj—————--

. ~ ) \. 4 - -- )
determine results in the attainment of the stated goaTs The,time has

done rather than on p]ans made or what is to be done. The maaor questlonr’

I confront1ng the elementary gu1dance odﬁﬁse}or after detqrm1n1ng what to -

evaluate is how the evaluyation should be" accomp}1sh2d.-_Norman«Gron]und .

+ "

“. " {1971) captures the,essence of this concern in the following questions~ .

J'How do we. se1ect situations to show desired changes . . .?" How do we

»

choose the most appropriate evaluat1on methods? How do we construct,

or select, spec1f1c evahration techn1ques7 How do we administer and.’

score ‘those techn1qpes? wa do We interpret-and apply the results”
| (p. 10 Nhl]é thEse questlohs may be enough to 1nh1b1t or dlscourage .
v many gu1dancelcounse1brs from—gettlng.1nvolved in eva1uat10n, Gilbert N
Wrenn (1962F states iﬁsresponse;to that fear that: "More mistakes can

., Al , & . .
be made by counselors who assume that they‘Enow but néver attempt to

‘ f1nd out than by counselors who conduct studies, but do so-poorly” . &
(p. 146) While, Nrenn does ot advocate that gu1dance counselors
conduct poor: studles, he strong]y supports the notion that they become
involved, learn from their m1stakes, and not be held-back in fear of X
those that might be made o -~ ' . - .
4, 'Evaﬂuation‘results\are tiken into consideration in updating B

the guidance program. In addition to being alert to unattained goals;

1.

eas-oi—laanted—sepviceT—andhaoefiéctlve_use_of_tlmeT_money,_and_staffT"___,_Ja—-—

the guidance counseIor should cr1t1ca1&y ana]yze those areas for which
[ . .
L] . hS
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goal attainment is apparent by asking the following question{/'“Are

these program goals meaningful realistic, and purposefu1 in 1ight

(:f T - of children oS needs todafF“ If per1od1c needsxassessments are con-
ducted, the answer to that question will become read11y apparent. s
. - T e . guidance counselors make use of eva]uat1on resuIts in th1s manner
they w111 be engaged in thermostat1c research. Gelatt (1971) states
;that "Thennostat1c research_means_measur1ng what we accomplish by
,"a . _ what we do, and changing what we do next'as'a result" (p.'7).
Sj Reevaiuate the;evaJuation prdtesz’ [he essence of thermo-
. . . static researoh is captured in this fifth and final.step. ’GUidanoe:
Can to counoeloné should strive to improve their résearch skills and make

L)

beétter use of the results obtained. . L

> o -Approaches to Evaluation "o I

'fhreefbasic approathes to guidance evaluation will be examined.
A]though they are d1scussed separately, they should not be thought of
\R\ " as three distinct units of study since in practice, .they may be blended

1 . in prov1d1ng a more cdmprehensive view of the guidance program.

The Survey : .
i . . .?.
The survey approach is perhaps the most popular and w1de1y used

. method of appra1sa1 in, the school. Shertzer and//tone (19?6) describe

——t l T T—e— S B 1 ‘

.. the survey method in three steps: . the survey method (a) se]dbts
predetermined criteri® to ﬁhventory,‘(b) collectsevidence of the

L]
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services be1ng offe

wmttr-these—rerv

-

criteria” {p. 436).

,,and (c) makes judgments regardlng the degree to

A
o r rmine

# » o F

Essentially, the information obtained in'the

5

' survey is %Q‘1tse1f the answer to the research question posed.

Fox (196&} 1nd1cates that in doing educat1ona4 research where - -

-

. -

' « the descrlptlve survey method is used, two crlteria are essential L.

.

prior to proceed1ng:'(a) there is an absencé of 1nf0nmat1on-concerning
» A ‘_

a problem of educatizfa1rsigﬁificance‘ and {b) the information is

1
»

‘obtainable and acceddible. ’ _ ‘ .

.

In answering the second question, Fox 11§69) bebins with a state-

ment of the nesearch prob]em determlnes whether or not the prob]em :
o .
is researchab]e by the 5urVEy method, 1dent1f1es obJect1ves of‘%he

survey, determ1nes the feasibility of select1ng and deveioplng
adequate instruments for ?ata collection, fdentifies the, popuTation

or sample to be surveyed, ind makes, a’ final evaludtion of tha suocess

potentia1 of the survey method in view of steps taken thus far. Nhen

it 15 determined that the Lrudv is Doss1b?e the research design is -]
developed, the data is ¢ ‘ected, 1t is ana]yzed and a report is

prepared in whlch the refygts are descrlbed conclusions are drawn,

+ and recommendat1ons arei made. o
i - »

the quality of certain OBservable program elements_when appﬂ1ed to-

program standards. HDwever,}the SUbJect1vity requ1red by the rate

l\

and the lack of sophistication in instrument design often make it yery
-~ / * =
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difficult to obta%n'an;dccurate,'reiiab

’ tion;ﬂd{fﬁichlty iﬁ”?hferring tausal re

Shertzer and Stome (19?6),e1aborate fup

I ) . . .
survey approaches when they refer Yo th

3

le assessment of _program qualzty

ther on thg limitations of. .
-

e lack of experimenta? va]xda~ ‘

-

latipnships, and sampling errorsf

that blas survey data.
lation of data:—provfde”for the investi
and encourage'the involvement of Targe

Mn

H )‘

otherwise unmanageable populations

-

tary school guidance has. been OthIHEd

4

same data,has helped to. shape the role,

program eleiénts of elementary ‘school q

instruments-may-be found in fppendix J|.

) E

-

The"Experimenta1 Approach

In the experimental approach the

somethxng new.‘ Since the new_sxtuatlon

'c L]
- ‘J‘

Despite the drawbacks survey approaches provude for a mass accumu~

gation of a wide array of topics,
nombersmof pdrticipants'in ‘
ch of what we know about elemen-

through -survey research. The”

the seryices, functiens, and -

uidance.. Examples of survey

L4
-

P —
1

-

researcher seeks to evaluate

ldpes»not exxst the researcher

must create it in order to study it. The new sltuation whatever'*

might be, is studied under controlled c

.

is selected to receive the experimental

group) which is designed to produce a s

A-second group is selected {the control

+

in order to insure that any’ signjficiqt

occur in the experlmental group are not

direct resu]t of the new treatment.

- -

-
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Jndxtaons. A partucular group :

‘treatment (the esperimegzal Y

-
L4

becific change in that group.
group) tﬁ;mat'ch*tﬁe first
behavioral changes that'might

do to chancé, +but are the
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aatta1nment of these ob3ect1ves, (c) the se1ect1on “of one or move

cr1ter1a by.wh1ch the lndependentvar1ab1e s, to be evaﬁuatedd and

"able to recognize whether the predicted change occurred. Second, 7 . ..

Experimenta1 studies are concerned uith'product evaluatipn with
the 1ntent—of the researcher to make Judgments of d1fference by

compar1ng mu1t131e sets of data on the groups being stud1ed Shertzer .

and Stone (1976) 1nd1cate that exper1menta1 studies re 1:e ‘the

'appllcatlon of the scventlfﬁc method. They out11ne f1ve,steps in th?s

. e [} [

process" "(a) The deterh1nat1on of obaect1ves‘§nd methOds of obta1n-

oy

ing these olfectivbs, (b) the development of ways to measure the ° ’ -
' ) .
groups for control and exper1mentat1on, (d) the process of carry1ng

Qut necessary steps for the' ob3ect1ves - and (e) a measurement of the

i ‘s

“outcomes of exper1mentation“ (p. 437) : e,

L4 ‘ - * J ) - .
The exper1menta1 method as useful an approach as it is, is ) , ’
not 1thout problems The first concern of the researcher is belng

«
able\to accorately 1dent1fy all of the depen'a'nt vatwab]es (the

2

‘then to determ1né&ﬁhat is actually being measured as well as bemng

the rEsearcher is faced w1th contro]l1ng the 1ndependent var1ab1e

(the condition or element be1hg eva]uatedl,/ Onwfﬂuhen the cond1t1on(s)

“.or element[s) being evalyated. are controlled, ¢an the researcher

c1a1m that changes in the dependent var1ab1es were, cauSed by the,

treatment in questlon "Experiments, in otherwords_, deab\nth cause ° &»

e T4

and effect; n an 1dea]1y designed experiment, the reseayrcher concludes

. -

w1th an understand1ng not only of what happened, but “why 1t happenedﬂk\

- . -
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"(Fox, 1969, p. 455)..

_ disciplines make i} VIrtua11y imp0551b]ET\JE\T:;i/:::es to identify o
'ali‘the retevant factors assoclated with a stu h less ellminate '
_those which rould contaminate it. -Under- those condltions when results

are obtalned it is‘often difficult- to c1a1m a cause and effect

However, the reality factors in the'social

%

re]atlonship wlth regard to noted changes in the exper1menta1 grou]

wt

" them is a difficult-chore Since we often do not know what critical

or to genera11ze those results beyond the _immediate sample from whlc

the data uere drawn-p‘A third major problem of concern to the researcher
AN
is with sampling., Identifying adeqliate research groups and matching
. ~ N .

characteristics to control and hay lack the ability to measure-them. R

,Add1tlona11y there is the concern of ldentifylng ahlarge enough pop-

ulation é,h',ﬂhICh to draw an adequate samp]e Thls can be especially
difficult when dea11ng with a small homogeneous school popu]ation
Despite these dlfficultles, elementary schoﬁl guldaqce counselors are

encouraged to make use of the exper1menta1 .metho As noted by HeddeshlmEr

il
(1976), the va]ue of th1s approach far outweigﬁs any of the procedura1
Timitations as noted. - Schoo] guidance counselors are continually involived
in trying out ideas, exposing children to different learning experiences,

and making use of behavior modification prjncipies in assisting teachers

»

—t

'elementary school guidance.

¢ . . : .
in—ctassroom management, $k11T development.™ What better opportunities
- R w . !
does the duidance counselor have than these to demonstrate the worth of

The elementany school guidancé counselor

f

“‘should conduct periodic experimental research for the.purpose of assessing

- 107
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*-

Tthe' value of services rendered to children, teachers, parents,land the’
4

‘schoolg Cramer, Herr, Morris, and Frantz (1970) suggest _many ways\jn?f;
+  which the\experfmental mefhod can be uti1iied in assisting the.guidaﬁce.

counselor in the study of many guidance related €oncerns. In additionﬁt

”“To their many pract1Ca1 suggest10ns, they prov1de the necessary gulde— ;Fn

[y 4o

lines and outline the. procedures to be 1mp1emented in conduct1ng il

e
%
experimenta] research for eva]uatlng guldance services.

J "

~ -
L - . -

The Case Study AppL ach

The thrrd type of evaluatron is the case’ study approach In a

case study, a res archer is intent on gatherlng, in a systemat1ca11y

.

) organ}zed manner, |all possible and relevant information desired for

individual analysils. " The purpose_of the analysis is to.monitor;anylr
’.

chanqes-in behavigr that might occur as a resylt of introducing a

Prior

selected variable

to introducing any

such as counseling into the person‘s life.-

H

var1ab1e, the researche determines the purpose of

the study and accumulates the necessary data to determine where the
counselee is in nr 1at1on to where this person wants to be. The:process

consists:of‘da;a ollection, organization, synthesis, and interpretation.

~ .-the-intervention,

As the counselee’

needs are tailored to suit the individual.

needs become clarified, goals appropriate to those

GGigance and counseling

intervention strategies are then designed and applied with the intent

. of noving the penson toward the desired goal(s).

e

additional data are collected and assessed in

1087 ' Y .

12¢

During-and fo]lowing

1
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measuring counselee progress. 'Any changes in behavidr that do,occur

ip,a carefully monitored study may be attributablé to the procedures

“employed.

-

The duse study/}ppﬂoach is unique - in that the research unit is
always one. Th1s has certain advantages becduse 1t aVOIdS the massipg

effect that-accompan1es ‘other research methods and al]ows for both

RN =

*individual process and product evaluations.. Many times processes anda
1nteract10ns like those occurrlng in some aspects of personal1ty and
socaal funct10n1ng cdn only be studied as they interact and operate
within the individual. Therefore, as individual characteristics and
various patterns of interaction are identified, we may come to better
understand the sotiOpsychoiogica] characteristics of such groups as
the schdo\l dropout and.the juvenile delinquent. * And with that knowl-
edgét we may then be able to restructure.environments‘and alfer

behav10r/patterns. thereby contrIbq$1ng to the reduct1on of counter

prodﬁct1ve behav1or

As with the prev1ou9 approaches, the case studx is not with0ut
its limitations.® Gibson and Higgins (1966) cite the following:

"(a) it is time and effort consuming; (b) there may be a tendency to

.1et haste make waste in data col]ectiné, interpretation, and appli~

cation; (c)} a wealth of data may encourage over-interpretation or lead

to obscuring of impo}tant'clues; and (d)'the case study may delay -

. eounseling (or otﬁer interventign strategy)" (p. 225)

~ The case study approach, even with its !1m1tations, is a useful
) ¢
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.'ltool. Guidance counselors, with their concern for individual needs’
- 1)

“and the development of children, will find innumerable ways in which

the case study method can assist both themselves and thewéhildren

»-

" Wwith whom they work to stand in the present and ". . . Took fofwarq

and backward within the é‘gce of a single.life, attgmpting’to under-
stand the rhythm, the themeg, and the cycle of .that Yife" (Frey, 1973,

1

pp. 35-43). .
.o .

. Different Types of Data -

. .heporting different types of data 1in any—e@aluafiontcan he]p.to
provide. vériet;,"clarityz aﬁd‘depth'in presenting. the pictorial viq"
of wggt,is bging evaluated. Shaw (1§?3) %tates thgﬁ,thékg\are three . -
types of &ata which are gvide?t;ihﬁvagious evg]uaf?bﬁ metﬁoés. _Tﬂey

.are described as (a) outcome d%t R (b)tﬁpinion dita, and {c) enumera-

“ - L

tive data. ) Y
> [
[

Qutcome Data h

Outcome Dafa ate’a measdye of observable changes in behavior that

£

occur under controlded conditions .in v&sponse to a particular treat-

ment which has been %htfoducgg for' that purpose. The focus of attention % .

is the reported change in éroup.behavior which occurs in the target
population between pre and post testing in an.expé?iménta] evaludation
and specified changes in individual behavior occurring in a case study.

-
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gp1nion Data B . . - .
o Opinion Data reflect’ the affectiVe chqpacteristics of indiv1dua1s
<,l, ' and reveal soﬁehzing about theip opinions, feelings, interests and

-

values in response. to any criteria for which persona] judgments are

“"h_ N L

sought This data can be elicited through the use of opinionnaires, N

quest1onna1res, 1nterviews or related self report pnocedures (auto-

,'-aqb-
RS

b1ography and essay) . . "
L *  Children, parents teachers, administrators; and board members . ‘ ’*%‘;'
o are a11 likely cand1dates to part1cipate in a survey evaiuat1on :
exam1ning various aspects of the elementary school guidance program.
Nhjje opinion data are most often secured for descriptive o Oy
' fpurpOses {making evaluations, sampling opinions and attiﬂydes,.s9curing y
supplenentai ‘information for‘better understanding of studeng:), the'
o data may:be useful i valjoatjng wgformatign collectéd- through other  * o
tethniques. For example, the'effectiveness of a particular program "t |
or behav1ora1 1ntervent1on strategy, as determined via exper1menta1 |
- evaluat1on or case analysis, respectively, could be vatidated by com- A -
. ) i :

paring those results with the respondent S op1hinns concern1ng the

effectiveness of the study_in question. . ’ .

3 ' -

¥

Enumerattve Data

' Enumerative Data is the third type of data.

1 s .

~

It resyits from'the'

collection of -factua‘i informationf' Guidance counselors who analyze - .

P

the use of their time by recording‘the number of parent visits,"

R .
& =
- . *
N o
xeat
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.period of time are coi1ectingJenumerqtive*data

) . . + * - . ¥
counseling sessions, and teachet contacts that they have in a given

This data can be

very useful 3n con3unction with the other two types of data.

For

va]ued’information

instance, the guidance counseior who discovers through outcome “data

that certain program objectives have not been met might discover some

potential reasons for the substandard results by examining enumeTatdve

data maintained‘on the program. Opinion data can also be used to

validate enumerative data.

-

opinﬂhns regarding aspects—of program development are running contrary

This. can be especially useful 3f people's.

to outcome and enumerative data. Opinions and att1tudes are often =

) dlff?CU]t to change but if you have hard. data to back up your con-

tentions, it may prOVe to be very effect1Ve .

-

A Comprehensive Evaluation Program >

. . 1
For a comprehensive evaluation program to become a reality, many
people. must’ be involved in the process of co]]ect1ng and supplying

Parents, chi]dren teachers administrators,
\

and school board members can participate in needs assessment evaluations,

_can provide needed opinion data on their impressions of the program's

-{etementary guidance) effectiveness, and can supply data evaluating

the direct services which they have received through the program.
Teachers can conduct, with the guidance counselor’s assistance,
abbreviated experimentai.studies.onusome aspect-of ‘guidance in the

classroom and can collect enimerative data on child-behavior for use

*
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1in case studies, behavior men&gement interventioh, and grouping of chil-
dren for purposes of socialization (sociometyic testing).
The guidance qonnseior, witn.essistdnce from the guidance implemen-
, tation committee, will want to déveiop an ongoing system of eva]uation't
T " Hollis and Hollds (1965) present a complete discussion, indisate stages,
. and reconnwnd activities in operating an evaluation service The
gu1dance counselor in addition to,gu1ding the evaluat1on committee, can )
o, participgte directly’ in the evaluation process- by maintaining a personal
log of activities, the time spent on each, activity’objectiyes, and
activity outcomes. Records an be maintained on the number of monthly
- parent, teachet, and child contacts; the reasons?for them; and the
disposition of each. Thehguidance counselor wi]i also want to engage
in survey, case study, and experimental research. The data maintained
on the program will assist the committee in examining progrdm prior1ties
es compared with program emphqsis.- It will provide the committee with
. i‘sbme direction in formulating the budget, evaluating the worth and use
of tine spent on various aspects of the program, and can be of value
in examining faculty talents and‘interests regardingxﬁarious dimensions'
© of the.guidance program. A knowledge of this information can be '
utilized by giving teachers an opportunity to make use of tneir abili- ' Q“
ties, thus expanding the services available to children. -
—2 For eva]uation to serve a worthwhile purpose, Heddesheimer (1976)
_ ind1cates that the data obtained must be used to modify the existing
program so that it wili be more responsive to the needs of chiidren
: . 1
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In view of that position, she recommends several strategies which can ¥ . ~ ™~ -
be used{tq accomp]i%h change in areas wheretﬁt is desired. .The
essence of those recommé;dations follow. ‘ _ ' . ]
When data-are analyéed, a list of recommendations should follow. " ;%.

jﬁese recommendations should‘be_geaqu to qchieve the desired changes..

They should be screened with regard té their feasibility and préc%i—

cality and be-gésigﬁéd to people who have the resources and power to
“act 6& then. Evalution results, recommendations, and implications

- -

- for change'shoqld be published in an easily'understood_format and
disseminated throughout the educational staff and to commﬁnjty members
’ .having an interest ih the educationai concerns of the institution.

The building principal,«<school board mémbers, ané‘oéher key figures
' | 4n the decision making ﬁrocéss shouldtbé invqlved in all aspects -of
the eleméntary school gu!dance program mapag:}ent prdtesé. If desired
change is to be accompliéhed, it @ust be accepted and promoted from
- the. top down sincéfthese people have the power to supply needed.funds,-
pérsgnne], and saﬁciion deviations in program priorities when tﬁey
are.deemed in the best iﬁteres@ of cqfldren and the school: ) 7 .,
Fina31y, follow-up procedures are needed for thé'purpose of
‘tracing any recommendations which are made from the time éhay“leave

%

&

the committee until they are imb?emeﬂted. I¥ they are 1mplem§nted,'
furthgr eva{uation is required to determine the degree to whichlproé
gram changes meet the objectives for which they were intended.

Yes, the:evaluation‘prpcess'does'require‘time, money, and training
’ ; . v 1
. " 114
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i . I
to conduct research and evaluative studies,

&
»

Also tﬁe use of crude

measuring instrumentsmaqd methoqs and the interpretation of 1ncomp1ete

and fragmentary ‘data are often necessary.

;;’some pvoblems, these prob]ems*do not represent justifiable reasons for

eliminating this valued pratt:ce. For those school districts and
individuals who have'negledted'this aspect of program managemént,

. . PR
repeating an earlier quote by Wrenn (1962) may encourage some to -over-
ook the probleﬁs assoqtﬁfed‘with evaluation and take'the’qléage;

- More mistakes. can be made by counselors {school
districts) who dssume that-they know but nevep attempt
to find out thap by selors (school districts) who-
conduct studzes but, 'db so”poorly. (p. 146)
As school dastricts become involved. and éngage in thermostatzc

research they w111 find’ themse]ve__gevelopdng the necessary sophis-

ticataon and skill to enhance their research and-gvaluative efforts.

S \ t
o, | L \

or .
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< CONCLUDING -STATEMENT

ﬂ!ile the focus of this monograph was on how to plan for; organize;.

» +

and manage an elementary school guidance program, we should never lose
S1gh£.df_the centratl Purpose oward which our.efforts have been directed,
}hat{being to enhance and fac111tate meaningful learning experiences

.for’children:enabling them tb.meef:%heir needs and to acquire those
sk$11s and understandings neceseary to becoming competent and‘respon- //
eible people. | _ }
A paragraph taken from the report on the Future of Learning

Forum (1970 White House Confenenc§ on Children) further exemp11fies

what many of us believe: 1 . e » e

We w0u1d 1ike him %0 be a man with a strong sense of .
himself and his own humannESS with awareness of his thoughts
Y and feelings, with the capacity to feel and express 1ove and -
¢ Joy and to recognize tragedy and feel grief. We would have
e him be a man who, with 'a strong and realistic sense of his
- own worth, is able to relate openly with others, to cooperate
" effect1ve1y with them toward eommon-ends, and to view man-
kind 'as one while respecting d1ver31ty and difference. We .
would want him to be a being who, ‘even while very young,
" somehow senses that.he has the capac1ty for lifeiong .
spiritual and intellectual growth.” We would want him to
* cherish that vision of the man he 'is capable of becoming
and to cherish the development of the same potential in
others. (p. 78) .

This dream and more can be redlized 1f we take the time not only

-+

:to 100k where we have been, but give even more consideration, to where
we are in relation to where We want to be. This can happen if guidance'

practices the process of objective sett1ng, research, and review. It

~ <  can happen‘ﬁf it develops the capacity to look within itself, necogniz1ng'

’( | EtY i




. that many of the;e{ﬂaterfais will not-be suitable to implement in

and sounding the alarm for change when it is needed, develops the
strength to resist it when 1t is not, and has the sensitivity to

_address the unresolved issues“which lay in the wake of change rather .

thqg_]eavingvthaﬁ to fester in the wake of despair.
of this, & seuse of achievement will be ours in satisfaction that is.
mighty. sweet to take knowlng that we have reached a dest/pat1on that
at first we thought we would n never make

In the appendixes that fol!ow, are & number uf references and
eva!uation 1nstrument; that have been used by e!ementary school

guidance counselors throughout the country in the p]anning, organiz

tion, and management of their own programs. While it is, recognized

_( their present form because of the differences that do exist in

»
N

guidance programs, they ﬂay‘stihulate idedi.which will serve to
benefit your own school sett1ng )

It is my sincere hope that th1s monograph and thOSe who have
contributed to it haVe,fn spme smal] way assisted you in ach1ev1ng

your’ dream~to help chfldren become aill they are capable of being..

If we can do all .

I

MR,
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ra
<INDIVIDUAL RATING OF THE LEVEL OF PERFORMANCE
‘ OF CURRENT SCHOQL PROGRAMS
‘ .
- Rating Scale* Ty ’
EXTREMELY POOR means: - . . , ~.

I belijeve students are not being taught. the skills necessary
. to meet this goa]. This goal is the school's responsibility
but almost nothing is belng done to meetathis goail.

JPOOR means: *

I believe prégrads designed to meet this goal are: weak.
I believe that much more effort must be made by the school
"to meet ‘this goal. . 55

-

FAIR BUT MORE NEEDS TO{ BE DONE means:

‘ I believe presenf programs are acceptable, but I would like
to;see more importance attached to this goal by the school.
I wou]d rate the school's job in this.area as only fair;

‘s ; more effort is needed as far as.1 am concerned.

LEAVE AS 1S means:

5

-

1}

I belxeve the school is doing a good job in meeting this

goal. "I am satisfied with the presaent programs which
’ are designed to meet this.goal. \ A
. T00 MUCH 1S BEING DONE means:. e,

[ believe the school is already $pending too much time in

thisarea. I believe programs ip/this arez ‘are not- the.
responsibility of the school. )
] AL ‘ | ) '\;':” ‘-y' - ;
. . . - _ ; .
“*Taken from Rose, 8. K. and others., Educationdl Goals and Objectives:
Administrator's Manual. Blpomington, Indiana: Pni Deita Kappa, .
~Inc.,~{no date given]. B .
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. APPENDIX D #
THE. UNIQUE ROLE OF THE - ) - ‘
_ ELFMENTARY SCHOOL COUNSELOR . '

‘o -

This position paper deécribes the unique rote of the ’
elementary school counselor. It was originally authored by Jackie .

Lamb, Vice President for Eleméntary School Counseling, 1972-73, amd %'

Roger Deschenes, Vice President for Elementary.School Counseling,

1973-74. This position paper has now.been officially recognized and

accepted by the American School Counselor Associgpion Governing Board.
- . ~ .

-

. RATIONALE A ¢ -

-

Consistent with the philosophy ofaeducatioh, elementary school

“couh§e1§ngrconcerns itself with the child in the developmental process

of maxﬂnizﬁng his potept1a1. ~Living and functioning effectively gepends
on the. interaction of én individual's self-concept and the complexity .
of inf?ﬁences and exper%epces;whith'he accumulates. The e]emént@ry
.counseior works within the gducation‘fnaﬁework and tﬁe child's tot§1
environment to enable the child to-find his identif& aﬁ%ﬂto fearn to
make choices and'ﬁecisi;ms ‘which- lead to effe.ctive fu‘nct'i_onving as a
worthwhile being... NS | '

- ' .Because each:?ndiv1duaf_ﬁqkes the §hniceS’and decisions ﬁhiph
q}timate]y de}ermine his behavio; and hislféarning, paéfi&tiﬁr atiention
and time needs to be given in the eddeqtibn program of the youny child
to provideﬂira%ning and opportunitfes to learn decision making sgilla:
The eleﬁentary schiool counseior, bécause of his specia}ized training,
prdv%des service and leadéréhip in this area as it isﬁ}ully‘igéegrated

into' the total school experience.
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, Elemefitary guidance and counseling builds upon-the belief that

human beings must hav&‘continuoﬁJ!gxperiences of challenge, achieve-

ment, ‘and success. The school creates situations in which pupils

- l"“ o - - -
find themselves needed and wanted by others. It creates situations in

which teachers can show each child that to his teacher and fellow

L

pupils he matters, that he is accepte% as he is. Elementary school

devéﬁopmaﬁfal guidance and counseling is concerned with each child's

- ™
perceptions of the presént and how thay relate to the present_gﬂg;
future; therefore, the counselor has direct contact with all children

at all levels in the elementary 5chool. The teacher playé the primary

1

rdle‘in wbrking with children ghd the counselor must aid the teacher

' in makiﬁg education more meaffingful to each child with the implemen-

L] .\

tat1on of an appropr1ate guidance and counseling program.
t&%
OBJECTIVES T

As an elementary schoolugui

*counselor, it is imperative

" .posed of more than just a profession:
. K] %

. e 3 [
that our objectives Yepresent all of ‘the various populations. In so

. and goals and how the& relate to the total education and gnvifﬁhmqpp
of the child. '

L3

I. For the individual child: {age-apprdpriate}

. A. will be able to identify himself by descr1ption, likes,
"dislikes, interests, skills, etc.

B.- w111 be able to define.his ro]e in his family, séhoo] '

ce and counseling program is com-

- .doing, we are then able to communicate mqre c]earljhbur responsibilities

L
9{‘
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. s . . 2
‘'setting, neighborhood, community. )
-+ . ?
C* will have a p051t1ve feeling of himself and%be able to .

verbalize his self-feelings in a straightforward, comfortab]e Manner -
without fear of nonacceptance ,

D. will be able to recogn1ze -his shortcomings and accept his
11m}tatlons,,then proceed to work toward improvement as he sets his,
goals N

E. will be acceptant of other people and be able to identify
and work toward solving conflicts.in relationships.
M ‘ 1 to * ,
F. wiTFKfeel good about learning and working and, when distress
occurs, will use appropriate skills of problem solving and decision
making to reach a level at which he can cope.

G. will have interest in the future and engage ln some fant1c1— ~
zing of his possible role in it.

H. will-have a realistic understaﬁding of the interrelatedness
of people and the world of th1ngs ‘and serv1ces and the part he and T
family and acqua1ntances play in 1t

I11. For teachers, administrators, and pa}ents in the child's life:
A, will underscaﬂd and accept the child's self-concept and work

with him to determine for himself pgsitive change§; then to provide

guidancg and support as he endeavors to make those changes. -

‘B.” will relate to the child as”a worthwhile human being, so that
.the child can use acceptab]e and appnopriate re]atlonsh1p behavior,

C. WwilT provide ching, exper1ences -and opportunftzes for
learning decision making skills and grant him the dignity to live with
and ledrn from his mistakes without criticism or ridicule, or
without "taking over" thé 'decision_making. ‘

D. will seek help for themselves when necessary in order to .

" provide the most effective learning environment for the child.

-

iII.' For the counselor:

f\ Will be altangruent human being, comfortable in his personal
and profess1ona1 life to the extent that he can function for the best‘hp

lnterests of: those he serves, ’

’Ja‘% ' 130
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B. will-accept each person (chlld and adult) with whom he
works, with all accompanying feelings and behaviors, and help the
c]ient via unique training and sk1lls to define needs and concerns.

’ { C. will provide the guidance and counseling appropriate and
acceptable for the counselee to be .able to fulfill his objectives
(as stated above). ‘ . \

_ D. will be able to -identify changes and objectives reached by
the coynsetee and will be able to interpret them to others.

E. will serve as En dvocate- for children within the adult
strucqure of the scho nd cmgnunity,

-

r -

IMPLEMENTATION » !/ .7

L &

b ' Counse]ing services wi11 be planned and determined by the counseling
staff in cooperation with the educatxonaT team mhose focus 1s. the

- Tearner as a. person and as one who shares in the declsion making;process.
Parenta] input will be solicited through meetings, conferences, and/or -
adivsory groups. Plans wiT]Ebe based on known developmental needs'and

existing conditions will be flexible to accommodate unforeseen)/emerglng

needs and changing conditions. ‘ ‘ . ' N

I. The elementary schoo] counseTor s primary functions: |

- A. Counse]lng 1ndividua1 students

‘ 1. The counselor at the elementary level seeks to facilitate
“ .the child's transition from home t0'school, the success

. ) of which may well determine the child's attitude toward

= himself and his chances for positive growth 1n the schdol
setting. }
2+ With this in mind, the e]ementary’counselor,makes himself
available for conferences in which the student is free to

- express his own attitudes about himself, his school

> ' experience, his interests, abilities, shortcomlngs,
. ... ., achievements, goals, etc. In-this way and in an atmosphere
131
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characterized by warmth and acceptance. the counselor
attempts to fester the student S self-understand1ng
and self-reliance. .

B."Counsellng groups of students ' -

In small group sessions of four.or five: students or in -
classroom groups, the elementary counselor offers the

- 4 4dpdividual student an opportunity to gain, greater self-

understanding and confidence through interaction with
his peers. Much of the time would be spent on’ the
developmental aspects of growing up.

C. Consulting with teachers, other school staff ﬁ&mbers and ~
“parents

ffort between all persons involved in helping the child
his individual needs. Toward this end the counselor
also serves as a referral ajent to resour¢es beyond the
school and family.

elementary counselors works to promote a cooperative
e
mee

D. Professional evaluation
" , -

The counselor continuously evaluates -his effectiveness

—~  within the counseling relationship and his effectiveness

with regard to the program as a whole--his services as a
.consultant, coordinator, and referral agent. The eval-
uation will inglude all stakeholders in the program to
answer questions of effectiveness; to find causes -for areas
-of concern; to identify individuals -and groups not pre-
sently heipg‘served to prov1de data to make for systems
change within the educational® community. .

Qonsultant in other areas

A.

Curriculum development
Testing program

Grouping and placement -7

Pupil Eualuation ’ o
Screening: pre-school, ¥earning disabilities, special classes
Pupil ‘data collecting ~ . .

132
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G. Hor1zonta1 and vertical articulation of guidance program—and
pupil data
H. Informational and dissemination service .
I. Impact of instructional program on the pupils.
J. Local school and comunity committees: drug education, family
Yiving, parent groups ' ' ’
K. Counselors may also offer inservice tra1n1ng to other members

of the educational team.

L.

mittees, bringing his knowledge of growth and development and leayning 0

theory.
M.

role in career education. ) . -

I17»

parents, and the general public:
understanding of the elementary counselor's’ functions and
g1rd1ng rationale, his effectiveness will be seriously impedpd.
it is the respons1bi11ty of the elementary counselor to make ‘an
initial and continuing effort to

T
L]

Note.’

. Counseling, 1974, 8, 3, 219-222.° f

..Copyr1ght 1974 by APGA. Reprinted by perm1ss1on No further N
reproduct1on is authorized. . ‘ .
2 ‘ T -
- ;& —
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Interpreting the functions of the counselor to students, teachers,

The aounselor will oftén serve on curriculim planning com-
>

Counselor also serves in important consu1t1ve and/or coordinator

-

Unless these groups possess a clefr
under- -
Thus,

\ -
&

romote these understandings‘ ;

-

" . . e -

i ' q -

From "the Unique Role of the E]emeniany Schoot Cquggelor“ by
J. Lamb and R. Deschenes, Elementary School” Guidance anﬂ._
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19??

Gw1nnett CounEy Elementary Counselors, The Funtastic Book 19?6\

Harrisy

-

haries and Gardenhour, Nancy 'D.

Developmental Task Resource

Metuchen, N. J.:

S —

.GuideFor Elementary School Chlldren
Sﬁhrecrow 1976,

Miller, 6. D. (Eg.).
Elementary School:

Developmenta] Guidance'Materia1s for the

Annotated Bibliography. ESEAR Titie III,

Pupil Personnel Section, Minnesota Department of Education,

- St. Paul, 1974.

-

Swinson, E.
Dgveldpment;

Help!ng Children Grow--Affective Domain of Child
A Resource Guide for Counseiors and Classroom

Teachers,

ESEA Title-III Project, Guidance Section, Kansas:.

. - State Department of Education, [no date given).

[}
"Thomasy C. L. and Poppen, W. A.

Guidance for the Elementary School:

Counselor Techniques.

Education, 1975. .

. West Virginia Department

of Actjvities, 1974.

Tennessee:

of Education.

‘Robertson County Board of

Elementary Guidance: Handbook
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¥
o PENNSYLVANIA ELEMENTARYGUIDANCE,
e " o EVALUATIQN INSTRUMENT

i

The El

\ .
ntary Gu1dance Eva]uation Instrument is d1v1ded into the

folJowing‘five areas:

.

(I} program base (b) 1mp1ementat1on of leader-

-

ship,

and (

p

udget and‘staff.

e]eﬁéntary program seryices, (d) facilities and materials,

Edh of-these areas are rated on'a yes, no,

The ipstrument was designed to evaluate an.

or no knowledge scale.

s elementary program using an interviewer not émplqyed by thaj particular
- .

school district. However, it can be used by counsklors, parents,

T to their situation.

/,
£ teacﬁers*-amenTstrators—"and'sthuo} boardeemberS“to-prﬁv1de“?nf0fmﬁ
tion and feedback on décepted eiementary program activities. [See

Figure 1.) ‘ ,

Fl

The Elementary Guidance Evaluation Instrument creates a strong

. program base, provides an impetus for implementing i"d managing the
%¢“'progﬁam; and allows f]exibi]ity in guidance philosophy,ﬁnd prpgraﬁh
S

L3
- Elementary counse]ors can use this sﬂstrument as a base

activities
. for developing the1r own d]str1ct s ynstrument that wou]d be un1que
In many cases, the teachlng Tearping: feature of

creating such an. 1nstrument is as 1mportant as the final product.

LY

e

i ——The- counselop-must_xemember_that_

fE;_insrrumentéwlll_exther_dlpecIJy

or indirectly establish program standards,tapd as such it must be

futuristically conceived.

N\

b4

}« -

T

Section one of Ehe Instrument on program base and section two on |

w




. imp]emeqtat{ﬁn of Jeadership are %mportant management procedures fon’
any program, whether it is in industry or education. Adherence to these
proc59ures will e;sute pﬁogram success. Section three on elgméntary
program ;ifrvices could be reviéed by local school districts with a 10
percent‘substitution or change factor allowed, thus allowing for the

. unique local situations that inevitably occur as well as the differencgs

J ’
+
-

“iﬁﬁgiementa%y guidance philosophies. ®
s -

L2
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Figure 1 -

Elementary Guidance Evaluation Instrument

— »

The following questions pertain to the elementary guidance

program. Answer each question yes, no, or NK {no knowledge of answer).

No NK - Questibn

1. The general philosophy of the elementary guidance

program is written and .available for distribution
to parents, teachers, and administrators.
2. Individual objectives of the elementary program are

' written in specific terms.
—+wm——3u—Se*ev&kﬁmﬁﬁaa%+e&ﬂm%keaee4£+edw£e»4ﬁuﬂ+{# “the

above objéectives.
4, Specific evaluation methods have beén identified

for each of the program activities,
‘5, The elementary guidance program base has resulted

£ from a guidance needs assessment conducted within

the last three years. This assessment included

parents, students, teachers, and administrators,

Copies of the\gesults are available for all

interested parties. AN
. " 6. Approximate cost per function has been included for,

each act1v1ty

- Implementation Legdership

7. There is an elementary guidance advisory commiftee

consisting of parents, teachers, and students that
meets periodically to develop program 1deas de]1very-_:2?
systems, and leadership techniques. .

___ 8. There is a written job description for each elemen-

_ _tary counselor with spe¢ific duties_ and time . _ . __ .
allocations {based on-1500 hours a yedr}. This form

* ¢ s greated in coneert’ with ard signed by the - B

counselor, the director of gu1dance, and the counse-

—

‘o -lor's immediate supervisor, - -

9 Each elementary counsétor:is annually evaluated: by

both the director of guiﬁance and the 1mmed1ate
supervisor.
10. A clear organizational chart jndicating lines.of

respons ibility for the elementary counse]or*is
avai]ane for review.

*

\l
Yes
%+
Program Base’
”~
.‘,'
L]
Ty
X
]
e
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g+
—
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VAR
. T Y o
y . Elementary Program Services
? ' Ind1cate below whether or th the service is part of the elementany
gu1dance program: ) . .
., & . -
. C0nsultatlon[co]laboratlon These services relate to the process
- of sharing information and ideas with another persan, of combining
. knowledge into new patternsy and of making mutua11y agreed upon decisiOnS
y about the next steps neeted, )
. Figure 1 {contifued) ’ */) ' ) ' y L

(.- ;
'l .

§

_ “Yes No NK ' {

"11. Teacher-individual
s 12 Tn:ar-hnh-gvmm

e . _._13. Parent-individual
14. Parent-group .

15. Parent/teacher information dissemination °~ . \
16. Administrative
’ 3 17. Pupil personnel Service team, nurse, social NOrker,
’ . psychologist
18. Referral services

) ‘ 19. Case conferences

. 20. Committee-curriculum _
" . 21. Committee-sehool district testing/student records

. * Counseling Do ey \

—_ I . »

r ’ ‘ .22. Student-individual
: 23, Sthdent-group
245+ Pdrent-individual

- 25. Parent-group , '
. . 26. Teacher-individual ‘ .
. | . ___2]. Teacher-group ¢ .

- ~ - [}
.4 v

. J 28. Referra] to outside agencies ) )
A - 29. Assessment (testing) program : —
’ \__.___ 30. Educational recgrds "
- AN T 3); Inservice progrhms ‘ .
LT . 32. Outservice programs zi.e., dptimist, Lions, and PTD)
L .. 33. Informational sérvice _ .t

) - 143\




. Y .
I d . .bfw
. '.,gr
tﬂ N L
.
« Yes No N% »
-
. 34, Orientation activities i
35, Career activity prosrams °
36 Leisure activity programs (i.e., awarness of the
4 world of leisure}
33? Teaching guidance classes
Facilities and Materfal !
. 38, The elementary counselor has a warm and inviting
. ' office that is eas¥ly accessible and contains °
’ sufficient space to conduct both small group meettngs
'3 and individual conferences. .
39, This—room -is—centrally.located and—contains-.the. - ;--~~—~~
. records and files required by the elementary
; , counselor,
40. Both career and leisyre awareness materials and
~ * guidance resources pertaining to the effective
. ' domain are- available for use by’ teachers, parents,
. 2 and students.
. e 41. Bibliographies and certain resource books related to

Budget and Staff

[

s '_".""4Pf"

4:2:

specific behavioral or learning problems are
Tocated in the elementary guidance room and are

available For use by tgachers parents, and chi}d-

ren, . . .

L]
-+

The counselor is employed full time and all co‘ﬁsgdor

. duties are related to providing elementary guidan

43,

.
a4,

45,

46

services.

The elementany‘cqunse!or has received graduate
education and has been certified by the state
department of education. '

The elementary counselor has completed an addition~
al graduate courseé or inservice program within the
Tast two years. w

‘Each elementary eoudselor has respons1b1!1ty for one
building containming 600 to 700 students.

The elementary, counselor has-attended at least oné
profe551onal gu1dance.neeting ‘within the year.
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Yes No NK

47. Secretarial assistance is provided each elementary
%  counselor at the ratio of 3 to 1,(ie., for each

» #ree elementary counselors, there is one secretary).
48, The%fementary counsefor submits an annual program
budget 1n§§t&y the direttor of  guidance for
consideratidn<by*the school board.
- 49. The guidance budget contains funds for attendance
at inservice or proftssional conferences.
_ w mf __ 50. Sufficient funds ars included gn the guidance budget
?E%E - for guidance materials and suppl igs .

- Score . ’ ' '. . - >
41-50, Ves-?iEEEEEEE1é”éTEﬁEH%&?y'p}o%ram T Ty
30-40, Yes--Program needs improvement? Lo A\ G
20 and Below, Yes--Cannot be classified as an elementary guidance -
program.
5-10, NK--Program needs much pub11c ‘relations workK. v
REFERENCES )

Keat, D B. ‘Fundamentals nf child counseling. Boston: Houghtont
Mifflin, 1974, ) .
Herr, E. L., & Crammer, S. H. Vocational guidance and career develop-
. ment in the schools: Toward a systems approach. Boston: ¥
Houghton Mifflin, 1972.
New York State Education Department A guidance program develogment
. model. Albany, N.Y.: Author, 1975.
Pennsylvania Department of Education. Guidelines for the self study
, of a school district—guitdance progtam. Harrisburg, Pa,
Division of Guidance Services, 1974. .
Rushong, H. D. Present status and trends in t eualuagaan of :
counseling. Educational and Psychological Measurement, 1953, 13,
418 430. ) : .

This survey form appeared in March 1976 issue of Elementary Coﬁnseljng
-Journal. Reprinted with permission of Richard May, author and APGR.

=

Copyrighted 1976 by Amer1can Personnel and Gu1danee Association.
Reprinted with permission. No further reproduction s authorized..
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' APPENDIX J

| '« EVALUATION INSTRUMENTS _
SELEMENTARY GUIDANCE -EVALUATION FOR ADMINISTRATORS T

-— e e o B pe—

The items or statemenis_listed_-below cover some areas in which the
counselor may have magle significant contrfibutions to the.pupils or——
to the general welfar& of your school. “Indicate the degree of help

-. the program contributed to your pupils of school by .placing a check
in the appropriate. column after_each statement.

Check: ‘Column 1. if much help has beeh given
" Column 2. if some help has begn given

- Column 3. if you feel that the counselor made no
i contribution in this area
'~ Column 4, if you do not know

ORGANIZATION AND AOMINISTRATION — ---l-vmm o o ST 21317

1. The counselor has-been of assistance in organ-
— * izing, adm1n1ster1ng and deve]op1ng the program
of guidance services.

#

TEACHER INVOLVEMENT

2 The activities of the counselor have comp]e- :
mented and facilitated the work of the teacher:
o 3. The counselor kas provided services which were,-
- beneficial to most teachers within the school.,
4. The counselor has assisted the teachers in
. T meeting the intellectual, ﬂbrsonal and social
" i needs of_al] ¢hildren.

EMPHASIS - "THE CHILD"

5. The counselor has' focused on and recognized
good behavior as well as on problem situations
and crises.

6. The counselor has provided services and

- activities of benefit to all students attend-
irg the school.

e . “LEARNING ENVIRONMENT

<4

) 7. The counselor has ass1sted in the deve!opment -
. T of wholesome student attitudes towards the . .
teacher, schdo] and self. :




. The counselor has sensitized the teachers to

the personal needs of the children.

. The counselor has assisted teachers in crea- _

ting an atmosphere that builds confidence,
avoids threat, creates a feeling of security,
and is conduc1Ve to learning.

GENERAL AﬁEAS OF ASSISTANCE

10.
1.
i2.

The counselor has helped in the early identi-
fication of students with "special needs."
The counselor has been of help in working
with "behavior problems."

The counselor has been of help in working
with "gifted" children.

13
14,
" 15
16.
.

18.

19.

referrals and working with

Thecoumsetor ias been of help in wOrking

with the "slow-learner".

The counselor has been of help in working.

with "underachievers."

The counselor has been of help in working

with children with "reading problems."

The counselor has been:of belp in

"diagnosing Yearning difficulties."

The counselor has helped the children in .
making adjustments at transitional points in
their education, i.e., changing grades,
changing schools, etementary to junior high
sthool, etc.

The counselor has been of help to the pro-
fessional staff in interpreting cumylative
folder “information. .
The counselor has been helpful in making
"referral agencies."

RESULTS |

20,

21.

22,

The counselor has been instrumental in acquiring
an overall higher level of ach1evement among
students.

The counselor's activities have been instru-
méntal in decreasing the number of potential
drop outs.

The counselor has been of assistance in

reducing absenteeism and tardiness of selected’
children.
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‘Th1s survey form appeared in the 1976 publication.entitled The

. » . - -, 1 2 314

23. The counselor has been of assistance in ' -
improving work habits and study sk1lls of -

pupils. - .

24. The counselor has been instrumental in estab- |~ . ..

lishing a better home-schoo? and teacher- . ’

pupil rapport.

The counselor has assisted in the reduct ion . i .

of referrals made to the pr1né1pa1 for dis- - i

ciplinary reasons, . '

25,

1
L ! 1

‘

x
-

&

»

w

Counselor Chronicles, Florida Department of Educat1on Division of

Public Schools, Student Serv1ces Section.
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ELEMENTARY GUIDANCE EVKLUATION FOR TEACHERS '
4 .

Your response to the following questionnaire will help us to understand
how people feel about the counseling and guidance services in your
elementary schol. Your responses to this will be completely confidential.
We plan to use these to help us to continue and “to improve the counsel-
. ing and guidance services in the elementary schools. Put a circle
around the answer most representative of your present feelings. Be sure
to put a circle around one answer ﬁor each item,

- & & 8 ges
, = £ elo £~ £
. = L by o v [ e
’ ' Lo D ] e
- wE & SEdEe
—__There are five possible responses e b o8 s
'SP Jowl2 Ll 2

t0 each of The Ttems? oe| Pl PElVUESE
- - el ung w oo ols e
- S8l ToRTaE 028
. . . i PR R R
. 4o A=+ Al + alo o~ of

> . \\ lﬁ Eg egxmhzy
- g e e

. . [+

(O .@u—o.:u—:u—-«-u—
; RN R SRR S TR

1. Some change tends to occur -after pupils have
had reasonable contact with the counselor.

. The counselor is able to help children.

. The counselor was interested in how 1 felt
about my pupils.

. The counselor was able to help me understand
the pupils.

. Many times the counselor is unavailable when

I really need te talk to him.

. Pupils seem to enjoy talking to the counse- . .
lor.. =
. The counselor was able to help me with my

class by the things he/she said and did.

. A1l children should have an dpportunity to AN
talk with a counselor.
. It is necessary to have a gu:dance;program

in ‘the elementary school. .

16. I am now using more group guidance tech-
niques as a result of my contact with an -~
.elementary school gounselor.

- 11. 1 wonder just what the counselor does.

"
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This survey form appeared in the 1976 publication ent1t1ed The ¢

Counselor €hronicles; Florida Department of Educatzon, Divisipn of

PubTic Schoo]s, Student Services Section.
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I2. 1 am better able to help my pupils who :
have adjustment problems than is the . .
counseloy, "
I3. Pupils’ classwork tends to improve after * i
counseling contacts. ‘
14.,Pupils' behavior tends to improve as a
result of counseling experiences.
I5. | am better able to use, understand, a
and interpret standardized tests. ’ _
3. The counselor has helped me locate R
materials which I make use of 1n my ) 4|
classroom . . X
o‘ -
- -
: N\
o o~
- '} ’h
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ELEMENTARY GUIDANCE EVALUATION\FOR PARENTS

_Student's Sex: School: ’
. Age: Counselor:
Grade: -
I. Are you aware that your child!s school currently provides.
elementary guidance services? _ Yes _ No R
2. Has the elementary counselor.had contact with your child thi3
year? Yes No Please Comment as to whether or not this

contact was helpful. Parents' response:

s

3. Have you had any contact with the eTementary counseler concerning
your child? Yes No Please Comment regarding this contact.
Was it helpful or bepeficial? Parents' response: )

L4

4. How effective do You feel this program has been_in helping your
\\ child meet his(her) needs and in achieving suitable goals?

Please place a check mark on the scale which best indicates your
_Judgment of effectiveness. '

-

0 1 2 3 4 5 6 7 8 9 10
‘ not effective very effective

5. ‘Do you have anmy questions, comments, or suggestioﬁs regarding )
the elementary guidance program or counsejor? Parents' Response:

R ]_ s
{ g o » . -
6. Do you favor expansion or continuation of the elememtary guidance
program? Parents[,Response: . v .
- #

= =
1

7. In what ways have elementary guidance\servfcés or tﬁe counseTo}
affected your child's progress or adjustment this year? Parents'
Response:

Piease return by:
. to:

LY

This survey form appeared in the 1976 pub1ic5tion entitled The Counselor
Chronicles, Florida Department of Education, Division of PUbTic Schools,

Student Services Saction. ' ¢
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Here are some questions about your c3unselor.
us -understand what your counseIorsdoe

-
-

ELEMENTARY GUIDANCE EVALUATION FOR STUDENTS

Sure

Sure

Sure,

A Y
AT

is. ,——ﬂnu/}

Yes .- No ° Not

Yes No Not

. ___Yes : No ~ Not

o e Yes No — Not

5g: L Yes N Not

__Yes _ _No __ Not

Yes } No Not

| Ye§ No Not

Yes No ‘hot

Jés No Not

Yes No, __- Not

- Yes. No __ Mot

Yes __No __ Mot

. Yes No' Not

Ye's , No Not .

Yé; No N&%

Yes No __Not

Yes No __ Not

_ Yes. __No _+ Mot

ar

MR PN AN

~ O

“
,l

We would like you to help
Please tel] us what your answer

. Do you know who your counselor is?

. Do you know what he does at school?,

. Have you ever talked with-him/her?

. Can you seé your counseler when you
want to? T .

. U?es the teacher send you or your

assmates to see the counselor?

Do. you talk with your counselor by

yourself with no one else there?

. Do you and a few other people talk
to the counselor at the same time?

. Does your counselor come to your class
and talk to all. of you? i

: Sometime during this school year, has
the counselor talked to you or your
class about what %o expect in school} -

. Has your counselor talked with you

‘3

_ about tests you have taken? -

15.

" 16w Has your counselor talked with you =~ -
17.

is.
19.

. Has your counselor talked with you

. about how well You like your studies?

. Does your counselor talk with pupils
having trouble ‘with their stud1es¢

. Does your.counselor talk with peop]e-
who are worried or upset? .

. If you get in trbuble at school,.

you have to go see your counse]or?

Has your counselor evér talked with

your parents about you?

i "
L

about what you might want to do when
you are o0ld enough to have a job?
In your class, has your counselor read -
stories to you or had &ou answer
.- questions? i
Has your counsetor played games or
given you tests Jjust by yourself?
Has your counselor given tests to your
whole class?

152 . , SR .
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i, * LS
Yes No , Not Sure
‘/ ’ "
Yas No  Not Sure
Yes ™ . No Not Sure
_Yes __ Mo __No/l Sure
gl .o
Yes No “.Not Sure
¥
F 4
r -
o P_.l —
e
I | "‘-.
-~ ’ ! \' l’—
E
s |
|
|

This survey
Lounselor Ch

Public Schoo

/

.o‘l

20,

21.’

22,

. 23.

24.

'Has your‘counse]or sent some children
to see someone else. if he thinks this
will help the person? '
Has your counselor talked to you about
why people do'what they do?

Does your counselor keep secret the*
things he says he will? »

Bo your counselor and teacher
together to try to help you?
Does your counselor’ teach you when your
teacher is absent? .

wyrk

Form appeared in the 1976 pub11cat10n entitled\The
ronicles, Florida Department of Educaticn, DiVIET_h of .
1s, Student Services Section.
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Bhio University Co]1ege of Education .
Department of Guidance; Counse11ng and Student Personnel

rd

.
L

ELEMENTARY- s’éimOL GUIDANCE DPINIONNAIRE* -

The writing that has been done int the field 6f é]ementary school guidance

]
indicates that there is considerable confusion as to who should do what,

The Rurpose of thié:questionnaire is to elicit your'ideas about who

L4

should carry out certain guidance activities in the e]ementary school

'It is recogn1zed that d team approach is desirable and that the

teacher, principal, and the specialists should work co-operat1ve1y to
meet the obéectives of the duidance program, -However, it is also :
true that for;any specific activity or function one person usually
assumeg primary:re;ponsibi1ity in dping it even thpugh he.may have

some assistance” from others. For each item 1isted in‘fhfs/Gpinionnaire,

would you please circle ‘the™letter indicating the option of yoqr:first

choice b6n the separaté answer sheet. ‘The options are a foiﬂoNS'

T--1 beileve this act1v1ty shouid ‘be the classr00m teacher s
responsibility.

C--1 believe this act1v1ty-shQu1d be the e]ementaty counselor 5
responsibility. .

P--1 believe this act1v1ty should be the bu11d1ng prlnc1pa1 s
re onsib111ty

0--1 b¥lieve this activity should be the respons1b111ty of

k\other special pérsonnel not included dn the f1rst three
options..

N--I-believe this act1v1ty should not be 1nc1uded in the program

-

Since your artswer may differ depend1ng upon ‘the grade,leyel "of the

Lo s Ly

v
.’
»n
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A . .o

d ’
’ -t
. . - B R .- . F]

“¢hild, }od\will be asked to make choices for differept arade levels;

-
i

A

one folf the primary grades (1<3), and one fof the intermediate grades
ST (@-6). , c - v

Your answers will be greated as «CONFIDENTIAL information.

# . »

. . Remec:Er.you'are %o make your choices in terms 0¢ who should

_assume the primary responsibility, not in terms ef any existing program.

‘ 1.

L]

At the beginning of the year have an individual-conference
Y with each’ ¢hild new to the schno]

82, Have an 1nd1v1dua1 conference with each new ch11d trans-
.- ferring” into the school during the year. - .
N 3. Take pupils new tofihe school on a tour of the ¢zhnel plant.
4 T : ‘ '
4. In.the spring prepare pupils for the next higher grade or

" school by giroup discussion and visits.

In the fall conduct class discussions on school purposes,
ru?esn‘fac111t1es. and staff members . .

Arrange "get acquainted" act1v1t1es for pup1ls. .

Meet w1th parent groups <o acqua1nt them Wlth the various -
aspects of the school program. . o -

i r

PTan and coordinate the school orientation program.

;.- ¥

9. Provide inservice education for staff regard1ng orlentatTOn
services.
. . 10. . Conduct case-studies of pupils,p;esenting‘special Jearning
or adQustment problems. . 1
I1. Admjnister soc1ometr1c 1nventor1es to get addfthﬁal peer
. " adjustment information. R ®© ' oo
' * 12. Summarize and interpret the sociegram re§u}is-and develop
' plans‘to fac111tate paer adjustment. )
13.. D1scuss the sec1ometr1c f1nd1ngs with the’ c1ass 1n generaL
terms without identifying any child. : .
. : i ) v, ' S
\’[ 155 , .
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u/. ~ *
14. Provide individual conferences for those children who wish
to discuss the sociometric resuTts and peer relationships.
15, Administer personal data® blanks, autobiographies, 'or com-
pletion sentences as student appraisal devices.

e * 16. Periodically make observations and write anecdotal records

" on pupils selected for study. .
17. Conduct-an jiservice educat1on program for the staff 1n the .
area of pypil appraisal. _
§§

18. Visit the home'of pupils p:esenting specia? problehs:

t

13. Make a visit ‘to each child‘s home once dur1ng the year to
better uriderstand h1s total eavironment. ’

. / '
. 20,

il

Invoive pupils in se1f—appra1sa1 act1v1t1es so that they may
bet#er know: the1r -own strong and weak points. :

21. Admlpgster_school ability tests {I.Q.). -

22 Score'schoo1 ability tests.. ‘ . , v
+ ., - a
~23. D1scuss with the c1ass the meaning of school ab111ty test
resuits

4

24, Interpret to each 1nd1v1dual pupil h1s school ability” test

results. . ;
o ’ .
25, Discuss w1th groups of parents the me anin@ of school ability
resultss, N , ' oy

+

-26. Interpret to 1ndav1dual parents their child's school ab111ty
test resuits. .

. - #*
- o
4

27} Adm1h15ter-achievement tests:';p . .

28, Score a_ch1evement tests‘.‘ | ot . N

29. Discuss with the class the meaning of achievement test results,

30. Interpret to each 1nd1v1dua1 pup11 h!s aChievement test ‘
results -

T
-

31. Discuss with groups of parents the meanihg of achievement
test ‘resul ts.

. ' . . ’\_-_./" ' . +
- i .. LF S . . .- . ot
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32,

,
35.

36,
37.

41.
2.
43,
44,
4.

46.

Interpret to “individual parents the1r-ch1]d S achievement
test resuTts

Ana]yzﬁng'the instructional implications of the ability
and achjevement test results.- .

Record the test results in.the cunulative fol%er.

.ok s
Use the group test results for ‘diagnostic purposes-{identi-
fying pupils who are not working up to ability, ones who
may~ need enrichment or spec1a1 help, ones who cannot do
grade leve} work).

<

Coordinate and p]an the testing program of thé:school.

Conduct in-service education for.staff regarding the
standardlzed testing program.

" Test new pup1]s transferring to the school without ade-
quate ab1l1ty and achievement tést results

i'-Keep each pup1l S cumu}atlve record ,Up to date

Ana}yze cimulative record infdrmatrion to. better understand
the child. .

~ < ) _
Discuss with the class the purposns and contents of cumi-
lative, records

D1scuss individually with @ child the contents of his

cumalative record except that material which is ¢onfidential.
Ve

Discuss with parents their dhﬂld S cumu1at1ve record except

forgonfidential material. )

Conduct™in-service education for staff regardang the

effective use of school records

Evaluate Jnstructlona1dmater1a1s'regarding the picture
théy give children concerning the-world of work.

Find supp1ementary read1ng~mater1a1s and fllms whlch will’
broaden chlldren s pérspectlve of the worid of WOrk

“Plan activities ggiscussions, fle}d tr!ps) to stlmu te
interest in ‘theforld of work.
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48,
49,
50.
51.
52.
53.

54,
. 55,
56.
57.
58,
59,
60.
NN
62.

63.

64.
65.

bb.

67 .

~

"Help children develdp.the attjfude that all honest
OCCUpations are worthy of respect. ) o

Develop and teach a unit onaﬁhe wdr]d of work ’

Teach children metho{§~for effect1ve studying.

Develop and teach a unit on how to study. v

\

Obtain_and show guidancé films and discuss thenﬁw1th the class.

DiSCUSZ\;}tQ\ClaSS groups their future educational plans, °

Discuss with class groups thair futuTé vocationea plans.

Develop a self-appraisal unit-which pdpils could comp]ete |
prior to talking about their future.goals.

Prov1de individual conferences in whlch pup11s might d1sCUss
their.future goals and plans.

L4

Identify and refer children to the school‘nurse:

Identify and refer.children to the speeéﬁ therapist.

_Identify and refer children, to the school psychologist.

Identify and refer children for psychiatric help.

v, +

Identify.and refer chlldren to comunity agenc1es

¥

Recommend ch11dren to be screened for special c]gsses for -

.the gifted or slow learners.

Screen‘ch11dren for special c]asses by 1nd1v1dua1 testlng\'
(Stanford-Binet}. .

Discuss referral soﬁrces and procedures with the staff
Help chi]dren who are not d01ng well to develop effectlve
subject matter skills. , , :

Provide remedjal help fpr children who.have fallen behgbd .
in reading or mathematics. ) . .

Have an 1nd1v1dua1 conference with each ch11d who is not
achieving well in school. y
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68.

69.

70.

L

72.

73.

74.

75,

r
S
N

Meet with small groups of children on a regular basis,who -

. present attendance, behavior, or learning problems.

_Deve]op and teach uEJts on social and emotiona1 adjustment.

Schedule and conduct ‘class sess1ons in which the ch11dren ‘ :
may express their feelings about matters concerning them.

Conduct group dynamics sessions so that children may better

- understand the way groups operate and their own role in

groups .

Piap\sessionsito help the chi?drsn-to better understand and g
cope with their emotions. ~

Schaiﬂe %ndividué] conferences for all children in which
they may discuss matters of concern or ‘interest to them.

Develop a mental health unit in which children discuss or-
write about their fears, their angers, and their problems.

L

Conduct an 1nserv1ce education Drogram for staff menbers

) .regarding mental health in the classroom. . .

76.

77.

78.
'79.

80.
81,

82.
83.)
a4.
85,

~Proviée'counseling for teachers Wwho have problems. S

L) . - . J
Provide individual counseling on a contihuing balis for
those children presenting learning or adjustment difficuities. -

Assist: in parent-teacher -conferences.

L

Do diagnostﬁc work with children presenting problems.

Prov1de the-teacher w1th suggestions for more effect1ve
teaching techn1ques . R

Obtain gu1dance.mater1ais and fiims for the‘%eachehx///
Assist the teacher in the appraisal of pupils.

s

Help the teacher cope with ch11dren who present learn1ng or -:”.
adJustment prob]ems
’ )
Make recommendat1ons for curriculum change.
T e .
Conduct group sessions in which staff members may discuss
their concerns.
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"86. -Conduct parent conferences to better acquaint them with
the schoo] and to develop a. good home-schoo] re]at1dnsh1p

87. Conduct parent conferences to discuss the academic
programs .and adjustment of the ch11d‘1n school.

88. “Conduct parent conferences to discuss the child who is
having academic difficulty.

89. Conduct parent conferences to d1scuss the child who exhibits
social or emotional problems in school. ° )

90. Conduct parent.conferences to discuss the home or family
! problems which is affecting the child's school -adjtistment.

91. Conduct parent conferences to discuss a child's needing
help in terms of a spec1a1 class or agency referral’.

-92. - Provitle counse11ng for parents who wish it.if the fam11y
is affecting the child' S school adjustment.

S+ 93, Meet with small groups of parents on a regu]a? basis

when, they have children: w1th s1m11ar problems and the-
.parents wish help. - -

94. Pnovide 1eadership in eva]unting guidance services.
95. Conduct research regard1ng guidance serv1ces

ELEMENTARy/CUIDANCE OPINIONNAIRE ANSWER SHEET* .

-

Last/Name . First Name TEe Schoo! District

»fi'w -‘E’ Fov/each item circle the' letter-indicating the option of youw first
o7 g PeC 1ceE ficst for the pr1mary “Jevel (I-3) and then for the intermediate
L, evel (4~
,'f_‘ Your opt1§;j are: T--classroom teacher 0--other special personnel
"Jf C--e]ementary counse@lor N--the activity should not
‘- /, P--pr1nc1pa1 ! be inctuded
_ , ¥Primary Intermediate Primary . Intermediate
\\ 1. TCPON - TCPON 25. TCPON . TCPON |
N s - 2. TCPON g TCPON,"  "26. TCPON- TCPON ‘  §
‘ ‘ // *This is only the beginning of the answer sheet, Jbut serves” to illustrate
f/‘ ,ts constructjon. : . ] , .
,’ 160
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_A MEASURE OF CLASSROOM TEACHER PARTICIPATION IN
THE GUIDANCE SERVICES OF THOSE SCHOOLS IN THE STATE
r OF WASHINGTON THAT HAVE COUNSELORS

. ; James A. Stewart

o~

O

During recent years, natiopa]]y known authors in the fiela of gufﬁance
" have, been stressing the important role that the classroom teacher has
e ‘ to play-in the guidance serv1ces offered in any school. This question-
K“””-/// naire, ewh1ch has been prepared with the assrstanca of severtty~-two of
these pat1ona11y recognized experts, is des1gned to determine the
'degree of pariicipation in actwal practice: You are being requested

- .
to perform the most vital task in the entire survey, namely, that of

,‘ ‘ completing the.qqestionnai}e. ' ' 0-
You can be assured that all data will be held in strictest
confidence, and that no response will be identified in‘either the

sumﬁarigs:or'the findings arising out of this study.

Theré are no "correct™ responses to any of the questiong.
size of.school in which you teach, the type of school, the
‘1eve1 the subJect or subjests, and the availability of tonsu]tants
“are but five factors which may partially determine your reSponses B -
. N “These and other allied congiderations have been recognized in the =~ %4
3preparatidri of ‘the questio;naire. o

" You are uygently requested to give gandid réquqses. If yoa .

. -wefe to-fail to o so, the results of the survey'yould be invalidated. .
. ) . YOU are asked to fO]]O‘ﬂ the instructio isted be]OW} W s .

1 . —
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L ks

. OFTEN--

4

e
1. Complete the identifying form provided.
Each has a'definite reason for being included.

Please answer eVery bTank.

.‘ )

2.. Place a check mark under any one of the five column headings that

appear to the right of each question.
These headings mean: ) ' ’ o

NEVER-- You cannot recall ever having done this.
RARELY~-~ You do not do this more than once a year.
SELDOM-- You do not do this more than once a month.
You do this_once or twice a rionth.
FREQUENTLY--You do this more than twice a month.

YEARLY BASIS

0 . °  NEVER
( .1 - RARELY.
2-10 SELDOM. . :
11-20 ° OFTEN o
Over 20  FREQUENTLY. c .

Please do not omit any question because it.would compﬂ1cate the”
statlstlcal analysis.

~ ) A

Thank Yau For Your ProfeSSIOnaT Cooperat1on

LY L} :
. \ -
) . . &z o
y . ﬂ:b_l- =] "> »
‘ " YEARLY: e ] = B
o I.|J§ | 1 2
. pu ) . == oy TS -
) 0 1I* 2l 1Dvery .
s P . - toto] 20
v ‘ , 100 ,

Orienting Parents and Pupils to School Situation

Do you ask the parents of the pupils whom you teach to
complete questionnaires for you?.\Do you contact the
parents of prospect1ve pupils before their children
actually enroll in your class? )
Do you take your class on conducted tours of the school1?

ji ' . - : . o
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-

Do you visit the classes from which you anticipat
pupils the next term? = ° .
Do you send intrpductory letters to the parents of ¥

new pupils?

Do you provide special activities to assist newcomers to
adjust to the school?

Do you spend part of the class period dlscu551ng future -«
class toplcs?

4 »
.

Learning About Pupils .
v [

Do you have measures' of the academic aptitude of each

pupil whom you teach made available to you?

Do you have measures of the academic achievement of each

pupil whom you teach made available to you?

Do you have a measure of the reading level of dach pupil

who you teach made available to you?

Do you conduct surveys of the problems and needs of the

pupils whom you teach? .

Do you attempt to discover the over-achievers and the

under-achievers in your classes? - Do you admlnlster v

sociometric tests in your classes?

Do you administer pupil attitude scales in your classes? "

Do you administer pupil study habit inventories in your

classes? i

Do you have pupils chart their educational growth? {

Do you have pupils chart their physical-growth? 1\

Do you make ‘systematic surveys of the cocurricular

activities of your pupils? .

Do you--make systematic surveys of the out of-schoo) inter-

ests of your pupils?. - .

Do you determine what unusual exper1ences or work exper-

iences your pupils have had? i

Do you ask_that'diagnostic tests be adn1nlstered to pupils

who are experiencing learning difficulties? »

Do youehave your pupils write autob1ograph1ca1 sketches?

- Do you draw scattergrams of ablllty versus achievement

for your classes?

Do you keep records of individual part1c1pat1on dur1ng

discussions? -

Do you notify the counselor when a puplI frequently fails

to do his assignment? N

Do you notify the counselor when there are sugden unsee

explained behavior changes in a pup11? '

31
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© year be given achievement tests?

been absent? .

Providing Occupational, Educaticnal, and Training
Infonmation to Students

0o you use audlo v1sua1 aids that have been espe01a11y
prepared to portray the adjustment problems that pup11s 1
have in school?
Do you show films or film str1ps that,dea1 with occupatlons.
Do you have activities that make use of the publi¢ library
facilities in your community? .

0o you encourage pupils to talk about their hobbies?

Do you participate in the stdging of career days, college
days, or comparable activities?

Do you supply pupils with literature re]atang to educa—
tional or occupational adjustment problems?,

Do you examinnthe gu1dance Tjterature that the 11brar1an
received?

Developing and sing Records

0o you refer to the cumulative records?

Do you place samplés of pupil work in the cumulative file? |~

0o you write anecdotal reports for the cumulative file?
Do you request that certain pupils be tested or retested?
0o you suggest that case histor! studies be mdde of cer-
tain puptls? r .

Do you request that puplls who enter part way through the

Counseling Individuals,

0o you hold individual conferences with pupils?

Do you discuss the report cards with individual puplls’
Do you “discuss test results with individual pupils? .
Do youtgive special attentlon to puplTs that are doing ).
failing work?

Do you discuss personal problems with 1nd1v1dua1 pupils?
0o you provide special instruction for puplls who have

. ra
}mppov1ng the Curriculum-

Do you-make curricular modifications to meet 1nd1v1dual
needs? _
Do you make -curricular modafléﬁtlons to meet local cqn-

“ditions?

P
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w.af low academic apfitude?

. of high academic aptitude?

9

purposes? 4
" Do you indicate the occupational lmportance of the +
subjects that you teach?. 4 '

Do -you allow your pupils a vo1ce in determzng the cur- "
riculum?
Do’ you provide special 1earn1ng act1v1ties for puplis

Do you provide  spécial Jearning act1v1t1es for pdpils

Do you ascertain -the 1nterests of the pup1ls whom you
teach? - R
Do you incorporate spec1a1 motlv%t1ona1 activ1t1es in

your instructions?

Do you take your stud‘@ws on supervised tours of lqﬁgl
centers of interest? R )
Do you take-students on field trips or excursions?

Do you .group pupils within your classes for instructienal

Y

Do you request parental reaction to possible 1earn1ng
experiences?

Do you participate in the work of currlcuium revision -

comnittees? -

Nt

ASSIStlng Teachers .
Do you ascertaln systemat1ca1ly the att!tudes of other
teachers that teach, or have taught, the same pup!]s that
you teach?

Do you share teaching technigues and materials with other
teachers? R

Do you engagg¢ in_conferences with other teachers that are
held to consider pupils who are having difficulties?

Do you participate .in, faQyTty‘c6d$erences held to.discuss
the adjystment probléls of some one pupil?

Do you suggest additigmal educalional programs 1n which
pupils mlght partlg#patas

Prov1d1ng for Se]f-ProfeSSIOnal Growthtﬁnd Research

Do, you .Yead profeSSIOna1 literature in the field .of
gu1dance?

Do you discus;\profess1ona1 matters wlth the schoo]
counselor? -

Do you-make p]anned visits to other.schools in ybur dis-
trict?

0o you requzslt1on gu1dance llterature for the lzbrary E -

that is directly related-to your lnstructlonal program?

PP
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Do you seek the advice of the counsglor when you are

confronted with a serious’ behavior or learning problem?

Do you have conferences with the school nurse about pupils

whom you teach?

Do you have the counselor speak to your c]ass?

Do you attend meetings called to discuss school policies?

Do you participate in committees_that attempt to outline
" the objectives and ph1losophy that preva1] in the schpol?

Do you attend workshops -or conferenqes in gu1dance or

some related area?

. Do you sponsor cocurricular ac jvities?

-

.Bo you use any recognized statistical procedures to ass1st »
you in assigning letter grades? * .

Do you determine such activities as the mean and per en-
tiles for tests that you prepare and administer?

Do you seek the cooperation of tha counselor to help you
"to interpret the scores that your pupils make on test? =\
Do you determine indiwidua] profiles from test results?{;

7

Cooperatinyg w1th Home and Community

. Do you part1c1pate in parent-teacher confgrences?
Do you attent Parent Teacher Association functions? |
Do, you take an active part in the act1v1t1es of youth
0rgan1zat10ns in your community? - — -
Do you invite parents to speak to your class gr to partici=
pate in some other way in your instructjohal program? °
Do you-visit children who are absent over extended
periods? : LR X

“Peo you write letters to parents concern1ng their ch11dren7

-

-Pr0v1d1ng for Pupll Part1c1pat10n

Do yoy make special efforts tojsec*re the partiﬁithiﬂh of
shy pupils 1n clas$room activities
. Do you encourage pup1ls to part1c1pate in éocurricular
. activities?
Do you provide 0pp0rtun1ty for pupils to work in grOUDSEN
Do. you. employ role play1ng-or sociodrama in your cldss-
room? - \
Do you encourage your puplls to make 1mproﬁhtu speeches?
Do you display the work of your pupils in the library,
‘hall, or some other sujtable place? \.

fL )
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Do xou arrange spec1a1 act1v1t1es to draw out the }gtent
talénts of the non- partic1pants? .

Do you- have pla

interests in you

ged acgivities designed to st1mulate new ’
pup1157

.;\._"

Locating Resowrces and Mak1ng of Referrals.

Do you recommind that certain pup11s be exam1ned by the

school nurse

r medical officer?’ £,

Do you prépard special- assigpments re1ated to the known

Jcommunity resqurces that are available?
Do you providg yoir pupils with addresses from which they |

can secure free literature perta}plng to the1r professed

intersﬁxs or needs? .-

- COMMENTS:

Note: The "El

r

-~ F

Follt s
ementary School Guidance Questionnaire"

"A. Measurement of Llassroom Teacher Partici-
- pation in the Guidante Services of those S¢hools -
" in the State of Washington that -Have Coun§§{
were taken from Guidance for.Chj
‘Elementary Schools by G. HT Wi

omll
Tdren in

1969 5?1 580
COperght 1969 by Appleton Century-Crofts

. by permission.

. ®E, B. Luckey,

Reprinted
No further reproduct1qn,1s authorized.
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