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'. ' \o
delwerers with a sequenced program of lectning ?ctl\nhes which will | nuble the parhcupants

- “

o These assumptions undergird the package described in tis mor;ogru :

|' )

- to .work‘mo"e effectively with youth.in smull gr9ups.,

*

LAY

given behar&iof-ul dimeqsion.
S.uch -peer-help is best m;::de available to the helpees in

sethngs (T. J. \<r|end 19;59). N

Ay service deliverer who works with youi‘h in small groups;aeeds

23 N
speciulized training*in group leudershlp sku!ls. . /,’

-

+ The end goal for Manpotver Develop ment and Training progrums, especmlly wheré‘youth

.are the target popu!uhon to be served, |§ increaseg growth and development of syb|§cts leading

- =
a 4

to successful'entry into the employment markét. Ohe way to concepfualize such development

-

is to delineate: vocutfonully related behaviors, \h\ase developmental tasks which lead to N

) '{
T 1 LR Lo ’
vocafianal maturity, as they are qpﬁroprluteho unx\ven life stage (J . Vriend 1969). 'T-hus, S .

o mterpersonul skills or general lfnowledge about }he world of work, to ‘take but two vquubl'es,
’ * . .

~

would;differ for fhe vocationally mature fifteen-yedr-old and the e}ghteen-year-old, th'e‘ -

-

. . ‘ L . .
expectation being that the latter would have the greatet skills und“know’leégg. It is assumed

: R . . .
in this{ monograph that the service deliverers for whom this group-skills training is designecj

i
. P I

would be cognizant in nb small measure of the concept of 'voc_atlonul develoqnent and” would

Ty . £y s {I
. f

]




e

‘ as a matter of calrse expiare status in a gange ¢ of qreas to arriwé‘dt ome assessment of the |

) * ..aa

.perf mante and knowledge of thelr charges 'These areas wauld include, among athers,

" ta - ¢

j‘-'vocc{tjanal asplratlans, vocatlanlgl exgdctatlans, vocati aml£lannlng skllls, seIf-knawledge,

S S )
w‘ld;:of wark kl'nr.v\»\cfedge,r tnterpersonal Skl”s, time, energy,r and money management vaca-
tlanal, aptltudes‘}. wark experlence, abi!'lty to handle env'iraanmentdl sfr'e:, 'abillty ta cantral

‘ane's negatlve eﬁmatlans,r underst&ndlng haw ta pramote physlcal health and _\»\m.ill—t:oelng,r ta

4

oy

Y

1 -

name but.a handful of vital dlmenslans, (Sl nce the Caleman Report (1964) whfch warned v

agalnst the deadenmg‘ affects of a lack of 'destmy cantra!ll far disadvantaged yauth, the

+ ¥

?
beckgraund literature of use ta such workers has becgme extensive and readily. avallable aTd

; v E .
4 - 1
.-

thgre is na need taga inta it herein. ) . I |

1 : o ‘ 3
The sequenced graup training experlences detailed in this manograph l-la\re,r ac;dltlonally,

" been based an the Personal Mastery Caunsellng oppraoch’. This essentlally en’?plrlcal oppraach,
. [] 1 . i

_deve!a;:ed' by Vriendand Dyer (see bibl iography), incorporates these fu’ndame..nt | [:;rapOsitians:
| s
1.) that any beha\nar is Iearned and its owner perfarms the behavaar at.some Ievel af effective~

L]

ness up ta ar}d lncluding mastery; 2.) that the service deliverer isable ta!;fun\ct:an at‘ a higher
level in the fécused-upon behaviar than the ciient; 3.) that self-enhancing behavioral change‘
is the g.dal af the secvjcc; 4.) that behagiar is mental and émotianal, as weli as physical; ‘
5) that effective interpersanal behaviors are the ‘mast dif.ficult ta legrn and amang the mast
negtected orpearly taught by cultural in‘stitutians and teaching agents. Wh“iie‘these precebts
arelnat the only by far, they are céntral td the cancept‘ af Persanal Ma‘ster)r Counseling,

L r ra .

a service del i\;ery system which builds ‘upon Abrohom Maslow's {1954) wark .

- SCOPE OF THE TRAINING . . . .

- This training will toke place in twa successive days, eight training hours an'the firs}\day'\




1

™ ' _

and seven hours the followlng day, wuth ani |10ur s bred< for lunch on each day ' The tratnlng
C -

as d|recfed toward CETA counsel0rs, |nterVJewers,s trainers, and related sefvice deliverers

whose Cllel‘ﬂ' populahon |s.youth adolescents and young aduits. & . .
'\‘ i \ '

The tralnrng can best be dehvergd by rndlvaduals schooled and experlenced in Personal

effechveness woﬁlg‘.unclude the abrhty to evaluate and report the Behavaora progress of the

A r
1‘ra|ne’les,r ancl to instruct the trainees in makrng accOrare self-eValuahons ina final’ narrahve

ta o

progress rep0rt by providing relevant crlterlon—based\gmde‘llnes. .

- 4
e

, s .
PURPOSE . . = = +- 4

-

The purpose of the program descrlbed in tl-ls monogra;% is to provide t?alnlng experiences

fqr the trainees whrch wrll help to upgrade'ﬁ'?elr-small groups slt:nlls,r thus enablmg them to

P LN

_ perform More effectively with th}ir clients insmall group seh‘lngs.

-y ¥ e S ]
.
v . A ‘

oercrlves - Do '
P : Cky Lt
At the cbncluston of ‘the- rralnlng,utlls expected that rhe partlcapa tswrll -
G

*
.‘ .

. l.)': Be able to explain fhe neCessarj theoretical background for.an understa
‘ ; - . e e

PLH .
. . . . >

_ » - Co .
¢ of how effectiye counseling works, espetially as it js done in'groups.

e
-

o . * : ' ‘ N - b + :
2.)  Know Row to prepare clients for o group counseling experience.

’ 4 [N i M i . " . iyt
3.) - l'(no'w how to explore those pertinent areas of a client‘s world which will ~

(- - '

yleld where the ‘most potent counsel:ng focus ought to be. Thls isto say
3 A

that the jralnées wrl[ know how to mdye pnérlty-based demslons relating

- P
L}
¥

‘to t|¥ most produchve;use of the grOup counse'llng tlme.

k] lk" f L. ‘.
Know how to help dltents set effechve behavioral change ggals.

P

,,.«.. PR




“ 1 Know severol dlfPerent woys to produchvely begm o counsellng group.

anr -

..‘Hove upgr&c?"d tﬁesr counsehng skllls v

1
-

Hove ledrmed at (eost ten specific group counselor intervenfians.

a3 . . .
Hove Jearned of leost five structures fof o group which con be invaked .

[} a .
b -

to ipcrease productivity when o ':group session flogs. .
- - » » '

"Hove hod ot least six oand 1/2 hours of experience és o member of o

counseling group. ‘Ti-uis experience hos the followi g objectives:
. I "
.} To help each member become more fully=finctidging in his

L]

or her persohal life.
b.) Tg help eoch membeg emplrlcolly understond ond ingest how .

effecnve group parhmpahon works by besng o cllent

4

= 10.) Hove =co~ied o group for‘ot |eost Qne-holf hout ond recel\red supervisory

fegdbdck on h'S/I"el' leader behovmrs ) . - {f

™
11.) Hpve the moteriols which encble  them to d further reoding for
‘.= specific gfoup-’-ﬂdl! upgrading. J

TRAIN!N‘(@METHODS ) e T

P

his troi mng experlence ts destgned for o cornplemeni of opproximotely 20 trolnees for an |

| .
optimol éxﬁ&riencq K smol ler number will olfow {or grecter mtenstficohon of the experlence

I
" ond o lorger numbe;- wlll reduce the amount of time for personglization ond supervisory feedback .

"-The design presumes thdt the troinee group con be divided into two ;ubgroups of ten or so for

i"  the smoll group octivities which will opprcngifnoté, in the froiniwng situotior{,'the kind of g.roup
i L b . b * - - .

* ] [ 3

setting in which the troinees will loter serve clients.

] .




Because the mode| for wolking in small groups presumes co-leaders, three tissistants

L) * hnd [}
. -

a

to the chief trainer ore nee‘dgd to Be a port of the optinial tgainlaﬁg stc'kff in order that ol[

*

* simulotion groupsore co-led. * ° ,

+ Training methods include:
lecturettes

counseling groups

demonstrations

simulattons
- - .}
. group discussions

exercises involving subgroupy

. N o R -
Facilities which ollow, for the two halves of the total group of approximately 2Q are

T - I8 ‘
- preferred. . . ' f)' , -

The specific materials needed for the training group, dside from duplic:?tea hand-outs

mcluded in the Appendux ought to mcluie the fol!owu 9° . ,

- ]

l ) Counse_ng Techniques That Work by Wayne w. Dyer and Johp Vr;end New .~

E

York: Funk.& Wognalls, 1977. (A copy of th book oUght to be given to each

N ——

- troinee.)

* . -
»

2.} 2 copies of this 8~hour cassette tape series ought td be made available to‘the -——

- o

4raining group: , Counseling for Personal Mastery: A Cassette Tape Series™ -

for Building Counselor Coﬁ*petencies. Washington, [} .C American Petsonnel

T

\* and Gmdance Assoinahon F’ur)e:s:s,r 1974 { oot "“;-
' : 1:‘

"

4
]
* < 4 4

- lﬁ is presumed thot the ’hivo-day training workshop, heremaft des;;r&bci__ ) hour-by-hour ¢

(- \\ “j‘ . -
"}

. specuf!cs, will enable the porhorponts to function more effectwely iny all groups when

i . -

adrmmstermg to the:r éllents needs:

""\

o




SEQUENCE OF EVENTS

. wh oy T,

DAY ONE: * ' ' ; :

A T

8:30 - 9:00 a.m. Woarm-up, Welcome,and a preview c;f‘camin ottractians: how th
3 : p ) ’ : P o .g £ e

1
L4

time will be spent, autcame expectatians. Introductian of trainers

N . ]
»

. . and trainees. e ‘ ”
FA . . N »
- L] .
9:00 - 9:45a.m,  Lecturette, Theoretical background of Personal Mastery Caun-

4

“

seling (PMC).

i ', Ay

“Itis e.:senfial ta the attainment of workshop autcames that CETA

e ~
.

caunsetar trainers present.o solid ¢§metical madel of Personal -

Mastery Caunselir:g ta the trainees in arc}ér that group leader °

trainee functianing ‘in any given instance will be based an o

T

rationale. Practice withaut theary is affen\shért-sighfed, arbitrary,
. - -

and, not infrequently, self-serving.- Vital thearetical t\xhderstandin%s

. are#tli'ned.belaw:

[.  Cancegts of human behavior.

*

- three categories: mental, emotianal, and physical.
Wt
7

. \?eh«:}wors ogcur in these categariés simultaneausly,

*

whiéh |s ta sof that a person; during haurs af con~

* -

'scuausness, is alwa)as thmkmg,'feelmg; and daing

. #

All behavuor |jneutra| neither good nor bad. If o
.

<

behavior i |s called good ar bad, ar anythmg else, such

caltling is anfy-ap editorial apimaq about the behavior,

' \
“nat the behtvier. its>f.\

1

- 10 -

-




1

§
1
|
1

I

All behovior is chosen by the perso owning it.

1]

Emotions

"*A. _An emction con be defined os o 'ment.olly

B}
-

, logicol reoction, L

1. Emotions are proé!uced by thoughts.

»

* .

,- inflection, ropid tolk); eye nfoyem‘ent;‘ etc.

*

" Reoding emohonol behawor, or body cmges couged

By thoughts, is on lmpa'font diognosnc skill for it is
g

¢

threugh such meons that o c@'or con get to tth

thoﬁghts which produced the behovior.
. 4 . *
If thoughts change, emotions will chonge.

Emotigns, for the purposes of Eounseling, con
\




Positive erflot',bns include! attraction, joy, ;

.\ .
- " . -

excitement, téve}‘happine'ss, self-fulfillment, . [
3 ’ * v ‘ -t
pleasure, ‘ecstasy, satisfaction, etc. -4 , |

v o
* -

* - Fl ' f . -
*+ b.) Negative emations include: wortys gui_lf, anger, -° .,

* v
- -t
P

. boregoin, depression, sorrow, anxiety, hate . etc. .
”’ . . - :

e The'gncepj of personal mastery’, ‘ ) oy

. -

- A, ‘The concept oF)persgnE:I mastery, is an idedlization based en

.

{:arning principles: that  person can be said to be personally.

-

*

‘masterful who functions at a level of mastery in every .

- Al

rl
behavioral area.

Learriing pringifles:

4 ",

. 1. - All behavior is le&rped. '

- .

2.. All behavior ]‘s-pt'erfbrmed at some fevel of ei’fe'ctivenéss‘. .

T

A eonveniént five-step tadder of performal:i’ce useful
" ) - *
',lfo’.counSel‘ors qsthiss . ;7 L ‘

S e
a:) Panic behavior: the person in a state of panic

L}

*

is incapable of helping his or her self,

. f . — ;
b.). Inerfia behavior: tbetter tth'pani;, but no

T -
L

movement isyoceurring.. -

€.} Striving hehayjor: attempts, not hecessarily
feading anywhere, are being made; bef¥er than

*

inertia. -

ERI
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d.) Captng behav.tor. the behuvror is helpmg the

. *

.’ ‘% B
- awner ta t::d|usl',r ta make it," to "h;mg in

1 ¥

_there,” but there is room far‘%mprairement;

beﬂer than sl'rtvmg; capmg is behaving:

in ways tha’r produce results, N
P *

Masl'ery“ behawor.. effechve~behctvror in a givien

sltuahon, sense of belng in comral having -

-

aph‘ons;. an-"tap'af things. "

95% of the popylahon )can learn any behavtor. ,;’-_"

"‘ Pacty

L 4.;' - The dlffetences wh_icbwoccur between fwo people .

#

L Y -

domg the learnmg ls hme and gerseverance. The rate

4

of let:rnmg equals the amount of time devated ahd the ..

LI

ﬁ
-
+

qmbunt'qf effort. expended. Peo,p[e learn at different i

L

= ‘r'afes;‘ : .
V. Exisremial"princiﬁles pertinent _:ta PMC. “‘H}-ﬂ-w .

*

A, Exlsl'ence (belng in the presenf mjﬂf) precedes essence

- L
) - -

_{that which mokes a person‘ what the persor:a is: the-sum of all f
" .

"

ane.'s l ife ex.per:ence) fe choose’ our essence because we

choose our expenences. Living ¢ means choosu ng, fram meﬂj.’

-
\4.

Ll to:momeht. ,We create our essence. ° .

B. Dea’rh is nathmg lemg is all ln ony gwen moment we can

be more or less aliue,’ s:::inethmg we deéic!e.

PAFullToxt Provided by ERIC
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Livmg to the fpllest means to be engoged, os mentolly, emo-

nonoﬂy, ond phys: coll‘y oS lndwnduol ly possible, to have e

f

yita} reloﬁonsh:p with one's environmentql“context, to be ’

T ' . ) :
* inyolved in one's surrounding reolity in persondly Meoningful
<- , R L3
. ond productive woys. .

-

D Nothmg mgtters more thon onythmg else. ln o world where

*
- ,c

-

qpe is exlstentwlly olone (o separote consc:ousness) one's’

-on-going primory job becbmes that of ossigning meoning to

-
.

one's choicés ond octivities.

" Freedom fs o relative concept; ane is more free when one hos
considered o gredter number of options in ony given present.

moment. Along with freedom? comes responsibility: eoch |

-

Lperson is responsible for the consequences of ony behovior.

F.  The most importont personol fosk we have 1s to toke care of.

ourselves, 'gtxr'vgelfare, our human condition. After us c_omé- .
R R |
oli ofhers like/us, ‘o species law. b

‘ V. Volues. The FMC counselor Is not without voluey. Wrthout qlﬁes, ‘

~eriteria for fgimchomng ore d:ffucult to consister Ty estoblish PMC

[

]

volues dﬂhigﬁ priority are these:

It is better to be olive thon dead.
5 Tt 15 better t'o know more things than fewer things.
It is better to have de}ermined the ljﬁec'ming of one's.actions
'tLon 16 ﬁbdicqrte. from _-dEi{ng- 50, , ’ . ’
.

1 It is better to be oble to do more things ot o higher levef of

-

effect‘ivTas than to do fewer things. ‘




~13-

E. [t is better to hove chosen more positive emations thon

* 1 '
- . * ’ .
negotive ones. oot

F. It Is better to love (occept ond give to others) ond to work

*

(enigoge in productive octivities) thon to do neither of these. /.\_\

G. It is better to live constiously in the present moment thon- | .
: . ) ‘ o
consciously in past or future timé.

It is better to be proactive thon rqoctive:

*

It is befter to core for one's physiwal body thon to obuse or

N *

neglect it. A

Vi. Definition of counseling: on interper sonof helyping procedure" which

1

includes these steps:  ~ . . .
A. : Client exploration for the purpose of i&entifying those thinking, .

feeling, or doing behoviors which ore in ’ohy woy self-defeoting .-

or require ufpgroding. . ) . = ‘ .

O VR g . : ‘

Identifying the self~defeating behoviors in the client's world:
ond lobeling them. J,. : . 3, v, A

iProvidifg ir;sight to the c!ient by‘éxoming tﬁesexself-defeoﬁhg

'~ b

- behoviors to determine wﬁy they continue to persevere. This

. s " -
is done by posing o key question:” "Let us Jook ot whot you

*

g8t out of persisting in behoving in this way, whot your -

-
—

*

pay -offs ore?" . Co
A decision to éhongé thinking, feeling, ond doing béhdviaa_)‘

F .
N . v

bosed on dissatisfoction with identified pay-offs.

PR
-
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-l - \
.. S

* The ‘identification of alternate behavicrs to replace those

which haven't worked well up to riow for the client.

*

Setting goals to adopt l;eh}' oral*alternatives,

" Pratticing the new be): viors in the counseling, if possible,! .
3 .

( * . 1

_‘I‘hro;.lgh role~working S{ructures. . ' . ,l

Detailing the Psychological homewdrk to be done between

sessions.
T. \ «‘Fo“ov‘ving up (in later sessiogf) by getting clia.snt reports,

T

evaluating the new behaviors, and revising goals, if

appropriate. -

VH. Group Counseling:  Counseling in groups is still caunsel ing, as\ -
. defined above, since the group is comprised of individuals, each of
.wham has a life of his/her own ouftsidf.: the group and is in the group

. . . g '
to work on positively changing behgviors which are non-productive

\
]

in his/her world. Group counseling is distinguished by some

. -

*

of -
additional special considerations:

- *

-

J
"A, The'counzi ing focus continues to shift from client t6 client

» % - LI ) .
in an unprogrammed way. Members are always in competition
. ‘1-‘ -

for' group time. . < ..

y

The group counselor must &qend to more people simultaneously,

. _ \ L ,
thus dividing or sequentially ordering his or her attention,

3

! ) b H ; - ) wy
- application of diagnostic skills, interventions, etc.
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C. ' The grdup counselor hos helpers in orchestroting the coun- .

L]

“ seling process ond con coll on these resources.

D. More interpetsonal behovior is-elicited from clients in égrobp
ki . . ’ A i ' .
thon in individuel counseling os they oct upon ond respond to

[

. each other. : L i -
- q ) LI
The resources for role-working ond the opportunities to

proctice new behovidrs ore gredtly enlorged. : .
] . "L

Confidentiolity is o greater concern os more people ore relied

upon to not break confidences. ' L . '
' H .

* ' *

Speciol knowledge, over ond obove indivi&poi’counseling

- knowledge, is required for greater cqunselor effectiveness in

" graups: "how peoplg function in groups, speciol graup struc=

tures, pracedures, ond strategies which con be invoked to . |

AN odvonce the counseling of ony member, leoder interventions
oppropriote to counseling effectiveness in o gl_'oue setting, eté.
. - ) ) - - ﬁ - : ’ ‘. -
"19:45 =10 o.m. . Insteuctions for following octivity. Tsaining groups A ond B estoblished
by counting off: "A, B, A, B, etc.," until oll troinees ore ossigned

*

to-o group. Different-methods of storting o cdunseling group oreHbFiefly '

e L]

T

* introduced. The froiner's remarks to the troinees moy go something like

this:

We ore now divided into two groups in order thot we con experience-
what it is fike to be o group member client ond to see how 4 typic-
olly effectiye first sesiion might go. We (my co-troiner ond 1) will
demonstrote two different methods of storting o group. Thére ore

1

-
>

. *

L4




16~ B
’ - -
mony| openmg sfructur,es which con be employed but we consider
the tia which youewitl' be shown to be the most effective ond they
ore e ones we chorocteristicotly e The first employs a method
of ghoup members introducing Yhemselves.withoit reference to thei
life foles, and the second mokes'use of sentence stems, but you
willsee’ both. of these. demons¥réfed, 50 | need not eloborote on them
. nowl. Loter todoy,r ofter both methods have been;experlenced we
- will onalyze, compare, ond- evq[udfe the two different opening
str tureg ond mtroduce crltena by which to judge on effective,

b nlng - v -

s "

"‘ " ’ ° L 3 - - !
Fon eac member in Group A-on observer member in Group B is assigned.
. - . & s B . . . .

‘Thent e troiner. sets up the fol lowing‘l:iétivit{y ond instricts.the observers . .-
& ., : e
" for the ir roles with some remorks such’ 6s whot follows
for our flrsf demonsh'ohon of o method for the beglnnmg session
of o counsehns 9roup we will have &-fishbowl, which isto ay
hat Growp A will sit<in d"smol| circle ond Group B will sit i in
anpther circle closely’ §urrounJ|ng Group A. Observers will sit
on the opposite side of -the group, from their observees. For exomple,
Mary, you §'e oss:gned to observe Mike in Group A. Therefore,
after Mike positions himself in the inner circle, you will sit opposite
~him*in the outer circle so thot you can see his foce ‘ond the’front
of his body clearly Does’everyone understand? Good. Now, whot

- s it that the obserVer does? |Certaindy the observe\r will note oll

* of the oction that goes on in the group, but that is not his or her

'pnmory tosk. The observer's first concérn is whatever behovior is

g going on in hisor her obsérvee. Obs‘ervers will study their observees

*> ond look for ond toke-note of everything thot the observee says or

f d0es Counselors need to deve]op their diagnostic skills ond this is

" the observer’s chance to proctice doing so. | even encourage you to .
‘take nates for there will be much specific.octivity to observe ond )
recoll later. As observers you w:ll be spectators, behoviorol
scientists, and,will not be porticipating in the oction. Whot does. *
the observer look for?’ First, the observer hotas of| Ror-verbal behovior,
body position, eye movement, hand ond feet. movement,.ond faciol
expressions. Second, dll verbal behavior ismoted, the way o,pen:son
tolks, to whom, when, whether the observee makes explonotidns, ™
gives.information or advuce, osks questions, referees, or, whotever.

' The effective behaviorol lnvesngafor is olWoys questioning ond )
hypcrrheslzmg What is going on in my observee right now? Whot - |
1s he thinking, wheot is he feeting? What | think he's thinking

‘rlght now is: .’? Whut | thlnk he's feling right now ls, 2 .

-
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On what evidence do [ bose my ]udgments'-" Why-is my observee ’
doing whot he is?¥ Defending self, showmg he con contributé
. sometHing of vdlué to the group to goin oppravel or occeptonce ?
. ln ogher wo‘?f the observer continually makes interpretotions, too.

\ . s 7

After the group session, observers ond observees will be paired off
* for o time to give eoch other feedback. We will describe how to
do thot pnor to the feedboclé time. Are there ony quesﬁons?

. 'Hondout/ "Whot Effechvé Group Col.insellng [s And 20 Underlying”

—

F

Assuméflons. - “ * .

-

- i -
Sw L

Trolmng moterlols drscussed ond their.use specuﬁed

L -
*

10:00 - 11:00 q.m.” Demonéirafion. Group Auin fishbowl. First method of"é‘pening o

_ \group mode]ed Once ‘everyone is ;eﬁ'led, all observers in their

- o
v

‘ossigned 'ploce- in the outer ring opposite their observees, the trainer

" says the following: o M )
Wh-lle it istrue thot we ore in o tromlng sltuotlon, tlﬂs does not
mean thot this is riot o reol’ counselmg group. All of you in this .
inner circle ore pctrtlmpatlng in this counselmg experience os
cllents, and eoch one of you hove ‘the opportunity to w% on
. yourself and positively chonge some ospects of your behowior.
"Loter we'll hove, time, to ondlyze the process, so-it would be;
tnoppropriote to osk questions during this group time that 2 stu-
defit of group counseling might.ask, though we "l be urglng you
to'do s0 ofter the session. And though it moy be somewhot | X
disconcertirig ot first to ignore the people. in Group B who'ore’ .-
watching us, make on effort to do sp. They won't be doing ony
.parficipating, only we. in the inner circle will doso. OK, let's
gef.started. What | om going to say next. ore the openlng remorks .
| would make to ony group | would counsel. Loter in the day we

"~ will dascuss these remorks, the counselor s opening pitch to the
group: . '\ i ; .
LJ

We.aré going t¢ expe\'lence being counseled-in o group sethr_'tg

A counseling group is helplng group. Whot this means is thot

we are ol| here to help eoch ather ond to get help for ourselves.

Qur purpose is not to dlscuss issues, to socialize; of to hove "rop’

iof topics, or to gripe chout the way the

*
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~ world is. A person does not hove to be inodequate in
ony wdy to benefit from counseling. If o person con
odmit that he or she con grow in some woy, then thot person con’
benefit, which is to say that onyone on this ploriet ¢ould proflt
from on experience in o comselmg group, Why do people j join.
counseling groups? For mony reéosons: some wont 10 work on
eliminafing pegative feelings, su:f as wérry, arger, guilt, .
sorrow; some want to work on improving importont relationships
in their lives; some feel they ore drifting ond wont to formulote-
more definite plans for the futuré, to have more directionolity in
their lives; some want to work ot Iosmg weight; some wont to
become léss shy, more initiating in encounters wifh others; some
- wont to work ot becommg more lively ond humOrpus in their dealings
with others; some ‘wont to on managing time or money more
effectively; some wont to eli lmmate approvol -seek ing behovior or .
getting over their feors of rejection or hondling their moments
Better when they ore olone, so they don’t feel lonely:..The list
is endless. These ‘ore only o few of oll the)possible reosons.

- [

In this process of getting codnseling help, my co-counselor, Tom

- (or whotever nome), ond | ore different from oll of you. We ore
troined counselors ond our job is to deliver o counseling service’
to eoch of you, our clients. As your comselprs, we connot use _
ony of the group time to help ourselves (if we wanted such help we
would hove to join a group os clients.) TherefOre, af ony of our
actions seem in ony woy to be self-serving, "call us” on them ond
we will shore our rotionole for our behavior with you.

Whot-is your job In.the group? To get ‘os much help for yourself -

os you con. . Of-course; you will be in competition for group time,
for c0unse||ng focus; with everyol& else in the group, 0, but Tom ond
f will try. to see thot everydne who wants some time gets it, over.

" the life of the group. When you are reody, we ossume that you
will moke use of the counseling: “no one will pressure you,.only

encourage you. And you are dsked to freely engoge jn helping eoch ?

other, in prowdlng your feedback, your knowledge, ‘sharing your

skt”s. ' =L N .

Since the process of shcn'ing OSpeaZs of yOUr personal life outmdeathe
group with everyone here is importont (for we ore all interested in-
acqumng new behaviors, in changing ourselves in self-enhoncmg
ways, .to leod our lives more productively ond effectively in our
personol ymrlds outside of this group, the goal of oll comselmg),

it is vigal thot we discuss confidentiolity. Whot this meons is thot
we will™ot discuss what goes on in this group with onyone else who
s not o part of this experience. This doesn't mean you could not-

Jlé.




conf‘de ino good-frlend or family member obaut whot it :s_z_
are personolly working bn, whot your.counseling goals ore.
_ Whot it does meon is thotyou will not discuss whot, is going on
+ - with any other members &f the group, or whot ever™ occurred in
the-group. ‘What goes on here belongs to us, ond no one outside
“of this room. Is there onyone who feels he or she’ connot.hold to
thot request?. (If there ore questions obout confldentlohty, they.
Srechandled ot this point.) Goodd! It is very importont to_eoch
person here to know that whotever he or she says or does, mll be'
held in strlct donfidence. .

-Tom, hove I left onything out? . Do you hove onythmg to odd? .

[
.

The role of the co-counselor, whlle the openmg pitch is bemg delwered

-

is to attend to the pitch ond to the group members, to see how }hey-ary

x

" toking it oll"In, whetheror not some individuols oppeor confuséd. When

invited to.qdd-to.the opening pité:h, then, the co=counselor does so,
. ? . . B - ’I' )

‘ . : . . ‘
perhops odding or clorifying certain ’-ﬂs. The co-counselor invites

queé}ions obmf:t he content of the opening: pitch. Should ony of the
. . L‘ " ‘ . . _ . J{
quesﬁons be related to leorning obout how to be o group counselor,

- -

l
these are hat-answered but c(eferred to.o loter time.in the workshop
PR S """'*

when they wsll ‘:’e‘@ussed 'When ol busmess surroundmg the openmg

- pitch is dlspensed with, the first counselor continues ond introducesthe
%, first method'o{c'}pening o 'gi'oup:* ‘ ' L

OK Let's get storted. Smce we hordly kriow eoch other ond we
will Be working so clogely together to help eoch other, it's
dmportont thot we find out who we are, whot we bre like. Tom

" ond ! ore going to osk eoch of you to descrtbe_.yourself but to

" do this without reference to ony roles. Essentiofly we're osking
yOU to onswer the question "Whom am 12" For some of ypu?h:s
will be difficult, because you ore bejny: gsked to describe your-
self not by saying whot you do for o Il\nng,r whether or not

n
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you're married, what your hobbies are, what your oge is,
your vocational plans, whethér you're in school or rot,
your fomily datt®o give none of the Usual infogmation
paople generaly ask for-id our mcty when they meet ot

t

" parties or where»ver We want ear what kind of o Person

yobs ofe ; how you're dlfferent from- l?ost folks, what is
charactenshq of you. “;f .

q"

'R

Some of you, may fmd this kind of aA intraduchon of yourself
diffieult, since.you hava never tolked about yourself in this
" way befoi'e “{othd s the case,’ don 'y be olarmed of feel
pressurea -as fom and l will gsk you questions to help draw
_ you out, and we encourage “alt of " you fo participate in this
drawing~ou pi'ocess, if any member of the group appears to
be stuck ,. 1'mgoing to ask Tom to introduce himself
. eryone has ari {dea of what we're askmg each of
ou té" do. Tom? . .

Fl
£

_Thls is io say ﬂ:at } en|oy di’scoverlng the urknown and 1ook

forward Yo whatever i is happening next, even making o prac- .

tice of ghtting into new places and meéting new ‘people - ,
'whenevero can. *1'm very, sociakle ‘and very interested in ‘

pet:aple,r o epﬁng them as they are; not wanting them to ; -

be different\for my soke. l.believe in working hard-and -

playing hardy though !'m not @ workaholic. 1'm not where
. | would like to bé when'it comes to-managing my time ond

money efficiently, und U'm worklng ot getting better in these

ares. Also, I\iave trduble saying ngQ to certain people in ,

my world, and Bm working ot changing that. Frequently = ‘]

I procashnafe any 'k don't like thaf, but that goes ofong —
.With manoging my\time better. ['m othletic and believe

in tafkfg good card of my physical self. I'm ive, have,

a great sense of humor,~gnd 'm good at being a I?Q: n person.

I, don't complain, .any that's important about me, I'tend

to avoid complainers\tso. - | fove people, animafs, ond

nature. It's extremely imporfant to me to have some

.e
— . ] - [ ?
' f/
.o . 1 ;
. - . - . -
. Fad * + .
A
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reconvenes this ofternoon. "

" . solitude in every.day.”, W;H fhose re SOme thmgs which
partly tell whot I m U obout

“The' first counselor then sc:ys‘ OK That glves us an 1déo obout

how to prodeed. Now, vghene\}er you're reody, tell us obout
T 5 ' .

yourself." If too long & pegiod’ {0 minute or sof goew

L 4

- I L. : . , .
_one leunteers, the counselor would gently calf on someone who

by

.oppears reody in Orderﬁo get the process sforted The group <-
f ) ‘X’
ses\i,on proceeds ond’ contmues until the o”otted time perlod is
t s, e
Osed up. " If, at,fljot hmep, not all group members hove mtroduoed

themselves, the coﬁnselpr ends the session by'.soyingz "We must

1 - - . -

stop now. Some of you hove not yet had o‘chgnce to tellus who.

you are, but you'H ge;! your opportunit);,to )do s0_when group A
—t

\\l—/ ) * \ . £ )
. - LY

\

Dyod qct\iity lnstrug,hons‘ The first counselor troiner says:

"Now at is time for the obsei'ver pcurs to get-fogether. Poriners

L -

moy go onywhere on the prem:is and the observer will provide

- feedback to the observee. Discuss the behavior you. witnessed .

t‘the feelings ond thoughts
your observee. We will
n ‘iﬂe'gn minutes. n (Durmg this acti aty both troiners visit

observer poirs ta focilitate thair mteroct}bn.)




“¥1:15 - 12:00 o.im. \ Demonstration. Group B in' fishbowl.' Same os ﬁ'rsf metho"d‘of‘

ow to start o grou}:»,r only wuth o second demonstrohon method

v

. O\'lce oll members of Group B are in-thelr inner eirc!e and Group
»

* A observers ore arranged in_the outer circle with observers sltuoted
y ‘ A . .
> opposite their observees, the first counselor says: "Gréup A
’ 4 * .

membersﬁhove hod their first covnseling session ond now Group §’

members'will have their first cdunseling session. Since of} of )}ob,

o

.~

, . ‘
" in Group B have heord the initiol remarks | mode to Troup A obout .

the role-of members ond that of Tom"ond myself, ['m pot going to

repeat these. Let's ossume that | have just mode,those sqmé .

L]

remarks to you Does ony one hove ony quesflons?" (If. queshons

ore osked they are responded to at this point.) "ls there onyone

ey

"¢ +in the group who connot commit hersélf, or humself to the ideo ¢ )

C L ]

confidentiolity?" (If onyone speaks up, thot person is oh‘ended

© 10.) "Good. Now let's get started. " The first counselor now

introduces a second method of opening o group counseling

eitperie.nc\e with remorks_ similar to the following:

I

We saw the members of Group'.A introduce themselves in o
certoin way. "We ore going, to introduce ourselves.in o
slightly different way. Whot we're osking eqch member to
do is to complete the following two sentence stems: "The
tant thing thot nobody or few people understands about
mé is..." ond “the thing 1'd most like to chonge obout
myself is...” (Here the counselor repeats both stems.)
Think obout these two things for o minute, ond whenever
you're ready, ‘let us hear from you. 3

4

- 24
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. M ‘ L * - - ‘
" Thus, the group begins.. lf\here are questions they are answered.

‘

If confusion exists, the counselor cah ask his co-counselor to
model an-extmple of what some¢one might say.. The group session

. } ¢ . . ) y
.then proceeds and continues untll the allotted time is consumed.

L ul

If, ot that time, oll members havé not had the oppertunify to

opportunity to do so this afterngon.”

Dyad activity. Instructions:  The chief trainer now s&ys: "OK.

.=
? The'o.Bkeriver pairs will get together ogain}- just as we did earlier,

only with your roles reversed. At 12:15 end your session and

rep;:rt to (whatever speéific insrructions‘\app y) for lunch. We

~J . "
will reconvene in this room ot 1:15 ofter lunch. (During this

. of observers to observees.)
S
b

Lunchbreak. ..

Discussion and lecture., Corriparis’?n' of the two

a group. Sample discussion questions: 1.) What di




*

effective ond why? 3.) Whot didn't you |like ;quut either

opening stru.cture?‘4.‘) How do YI-JI‘.I‘ think either ipethbd would” -
; work with o téen-ag?br young odult group? When ‘so‘mé dis=, |
-cussic;n o'l:g‘out‘r.he two :ﬁethods 'E:1_os eﬁ‘sued, the troiner ‘;hen .
states thé'cr_itgri_q for on effecfiyezrbeginr;ing For:o cc;u_.mseling'

Fl *

-¥ =¢g~r'.oup-ot _'
The grof.rp counselor hos her or his gocils for on initiol cou.mséling
RS
sess:on oncf these ore embodned in the criterio ogomst whuch to

. W

iudge whether the group is lounqhed effectjvely or, hot:

1) Eve'ryohe in'-the'group is given the opporh.;njiy to g@ak i

obout h_/herself (Rohonale. verbol ochvny re,duces ,

2 - -
pressure ond feslstonce, more behuvnor is mamfested wlanch
Ce .

ollows the counselor(s) tﬁoke initiol diagnoses ond ollow:s_

[

-]

the grbup memiers-to get "o know eoch ‘other, " thus
¢ S o ‘
reducing feelings related to being opprehensive obout

 strongers.) . ' : .

-

2%) In o bolonced fniroduction ébunselirg_dofo is brought outy,

:

\ﬂn drowing out n]embers the cbunselor(s) ore ochvely i nyolved

in S&ep One of the counseling process, exploru;;ng for plotes

*

where counselmg con produchvely focus wnh eoch member. '
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145 2]5pm.'

. members.” ’
- . .

‘Sample discussion questions: . |

“what’ resources-for-he'lpmg ofhers exist in the memﬁers

4.} SOme c:ounsellqg tokeS. ploce. Before .the flrst sassion ends

fhe counselor(s) actuolly engoge %o?nselmg one or more -

mernbers to foreshadow for oll’ #\af this kind" of help is
ovoiloble here.ond that this is how the group will spend

its time. . ’

, 9 ) Ameomngful EurE)seful experience is provtded The first

session lays the- groundwork for whot is to"come
/ o

*

6.) -Mérnbers are helped to idt,erqc:t.‘_ This, tao,. "breoks the

ice," .ond it allows ihe (:ounselor(s) to assessinterpefsonal

c:omrnumcohons skllls of rnernbers. Troineesare referred

to Coum Technigues Thot Work (Chap. 10) For.

‘ oddmonol group starting structures.

1

Discussion ond lecture. Criy;% for the selection of group

~

* L

\ -

- -

-

1), I youscould select hnyone yoﬁ*u{anfed to be in your coi:n%elipg

LTa— "ﬁ [ . i -
gro;}i!;;,r whom would you pick? © O Y

2 ) Whot,cnterlo would you use to gurde your chmées?




" 1

w

~ 5.} How would you "odvertise" the group counseling experience?

6)<On whet basis wo?d you exclude onyor:e? b

2 ! . .
i '.Fq]IOwing o short discussion.elicited by"such questions ond others

fike it, the fromerRrovndes guidelines for group member setection

w

‘which includes the following points.

L

1.) Cot;nseling groups con be effectively conducted with ony

randomly selected population ond the concept of selection*
e S r ]
- {s on ideol: oll things being ec'l'ugl it is better 1o select

members than not. | »

. o
2.} Given ideol conditions where the counselor con pick ond -
- ,

choos(q. the following crite;io ore helpful:
A ) Try to have o baloncedgroup when-it comes to sex,

ethmq,uy, oblllhes,badcgrouncl life experlences,
b S B
-~ ete. (excepf ?or oge, groups are more helpful to one

I

another when they are more closely in the same peer

group). More-balonce meons hitivifig more resources

“forhelp.. ¢ ‘ L

b

: Heferog"e;lity (mixture} of membership is im;_)‘ortoh‘t .

‘ émggeneity, {0 group of ol hob.i.tuat.ed hard drug

-
4 ”‘
LY - " . '
Y g
I

28“' St




r
users, for example) ic aygiven negative behavioral
. . r", N

* veriable tends to load, the group in favor of Tow .

1

counseling productivity. R B - s‘}q

The inexperienced group counselor would select -

Ty

indjvid;als who could prc;fit more from the

experience because they have more rather than

L]
-

less self-control, are.more committed to self-
devélopment, are self-starters. This is to "build-in
success. © For the inexperienced beginner without

highly de.velo[;ed group counseling skills, more

- -

* diffieult potential members are passed over in favor
N : ‘ . .

of those with a desire to improve themselves,

< .
Building-in success also means prepering members

L]

_ for the group counseling experience so that they

will use it to their best advantage. This is best

A

L]

done through an “intake" interview ‘whereh\rik

counselor:

L]

a.) Explores with the potential member ‘what
o= he/she might work on in the gravp. -

. b)) informs the-person of what he/she might
“-4?-5"—- \\UL .

T expect, what the experience will be .Iike‘;'

v l}ow.h'e/she can use the experience.
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ship in o Counseling Group, " in J. Vriend.and W, W. Dyer,

Counseling Effectively in Groups, for further reading.)

o R

4

2:15 - 3:30 p.m. Group counseling participation. Group A in fishbowl co-led

-

b)‘( h'oiners‘.\This structuke is a répeat of that which was

.instituted in the morning (10:00 -1 1:00). Prior to ::pening

i il

" Group A's second counseling Session the chief trainer tells

Ls

all enrolfees: "Both groups will\receive a second hour of coun-

]

"seling wherein Tom and ! will be modeling effective group

: , Y : [} . -
. counselor behaviors so that you can both see ond experience

how the.group continues its sessions. Ldger we will antlyze

this experience and discuss group ccmnseli}? ocessivariablés.,

»

g # \‘ § )
Now we will be counseling the members oflblcmp' A, so we

¥

" are asking all Group B members to observe your-partners in

. ‘ T T
*Group A and the group counseling process. Please take notes.
Tom, would you like to open the group?" N

.
PR

. The co-~caunselor then makes opening remarks to Group A to -
T ' /
begin the counseling session. He summarizes what happened

®
L

+
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1
“in ‘Group A's mormng session; bemg parhcult:urly mmdful to
point out events correspondmg to the criterio for on affecﬂve .

group-beginning .(see obove). If Group A hos nat cpmplete‘d

its introductions of members,. Tom reminds the group who hos

»

ond has not been heord from. If oll members have previously

. + * w
introduced themselves, Tom concludes his summory with sbme
remark's such as these:

As we listened to eoch person talk ogom himseif.or herself
this morning it was obvious to oll of us that eoch person in
- the group hos oreos in his or her personal world that he ot
she would like to upgrode or chonge. For‘exomple, Mory,
ou spoke of the difficulty you ore hoving in finding more
i t&resting people to interact ond do things with, how you
feel you're at o crossroads in your life, bored wuth what's -
going on now, but unsure ofwhere ¥o' go next. Eric,
you tolked of your temper, how it flores up at times ond
you don't know how to*control it, not liking thet in your~
salf. Eoch of us have referred to dne or more behoviors
which oren't helping us in ony Woy that we 'd like to work
on chonging. If anyone of you would like to us¢ the grbup
right g!ow, pleose jump in. - -

a

Fl k]

If the morning session en_ded“wifh sameone being focused on,
" someoie being counseled, Tom 's concluding opening remorks

would take this form:

[+

Mory, when the group ended this morning you were workjing
on your situation, telling us obaut your diséatisfaction with
where you ore in your world, how you're looking for new
directions but feeling scored. You got reoctions from* . ~
vorious members. Why don't you tell us obaut your thoughts .
and feellngs&cuu ve hod since this moming‘related to that .
_experience, 'give us o report, ond then, perhaps, we con

pick it up where we left off.

- P N




& .
When the time is up, ohe of the co-counseldrs concludes
r 1 .

I

Y

sdssiop two by announcing :

Thus is the end of your second gw/p sessaon, but tomorrow

. you will be spending-o great deol mare timeNin the group,
so each of you will hove plenty of opportunity to use the
group to work on your concerns, ‘Now, we ore osking you
to switch places wath the members of Group 8.

-

1.

. - : \
3:30 - 4:45 p.m. Group counseling parficipation. Group B in fishbowl orronge-

ment. Oneof the co-coun‘selors opens the‘group with remorks

»

similad 1o those detoiled immediately above, os oppropriate

to Group B's progress and.dévelopment in the morning session

(1115 - 12:00).

V]

" .
- .

4,45 - 5:15 p.m. Process onalysis discussion. Observer instructions.: The chlef

hl

T ~ troiner first of al} reminds the observers'to give &:agnoshc

r

feedback to observees: . ..put we're asking you to do this on

R

your own tifié, after we'ce through for the duy or early

tomorrow morning." Then the chief trainer initigtes the group

no. -

grocess am{!ysus discussion, first by calling on observers to give -

the:r reactions to what they obserVe,d when they sat ovtside the
group, then going to ,the memben:”s‘ of fhe group for reoctions,

) H . ‘. .1 -
.observations, quest;o’nﬁ, or commenfs. Sample discussion

questions:




Whot did you see the [eoders do thot you thought .

wts‘p_orticulorly effective?

‘Whot did"they do thot you thought was ineffective

=3

or even hormful ?

th;t did you see them do thot-you didn't under-
stond? “

Who received specific counseling help ond whot
wos the noture of that help?

Remember the steps’involved in (the"cour?seling

4

process thot we discussed this morning ? Whot ore

N\
some illustrotions of these which took ploce in

—

. either group?

Whot strong feelings occurred in ony member ot

>

R/
3 >

ony time? : -

Wete ony members helped to set behovioral goals?

b How did the leoders go obout using other group

members to help the member recgiving the coun-
i 3

_ seling focus?

Did you see ony Tnstonce of the [eoders employing

I3
—

o spetiol group’structure ?
How well did the co~leaders work together? Did .

you spot ony}hing which might indicote they were




v 3
N
L KT

wérk.ing- ot cross=purposes? If_so, how did thot get
A . AN
a resolved? i

- -

1) Aso group membe'r;:w did you get out of the

experience?
&

Following the discussion, eoch of the leoders briefly summorizes

@ -
ond points to particulor process variobles which. were not
previously touched upon.

. A \

5:15.< 5:30 p.m. ' Doy éne wrop-up. Recopitulation of doy's hoppen?ngs, tnstruc-
\ -

tions for overnight study, as appropriate. Tomorrow's octivities

-

briefly previewed. —

DAY TWO '
DAY WY . - N

8:30 - 9:00 0.m.”  Lecturette. . Summorizotion of Day-One learnings. The chief
troiner.reminds the troinees of the conceptuol territory which

was covered on Doy-One, helping each to more solidly formu-

* s

tate his or her cognitive map, with gn expansion of these
remarks:

Ultimotely our godl is to work with youth ond young adults
in'groups, ond whot you ore recéiving in this workshop -

is a counseling model for doing so, a Personol Mostery.

Counseling model. Yesterday, we gave you the theoreti~

cal background for personol mastery counseling, o host -
of totally essential concepts which undergird the process )T
of helping any humon being to become more fully-function-

ing, more personally mosterful. We saw how an effective

'l.
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. . . v o . :
counselor-functions in b one~onrone setting, what the
‘counseling process is, how it can be operationally
described in a series of steps. Next, we saw how these
crucial‘steps also take place in a group, because a group

—.is composed of individuadls seeking to improve themselves,
each striving to become more personally masterful in her or
his world, and the concept of the group as an entity having
its goals does not exist. A counseling group is not a team,

.a commitfee, a jury, nor a political body. We_saw how

ébere are particular advantages to helping persons in
roups, rather than on.a one+to-one basis. Then we
R got mvoived with group membership ourselves, to

‘ experience what it's like to be a cllent and to see with

+ ‘our eyes how counselors function in a group, what inter=-
ventions they make, when they ‘make them, and for what
ends. Tom and | modeled a number of these for you, and
this part of the workshop-is based on the learning prin-
clple that humans, learn by imitating. But the learnifg
is increated if you do it yourself, and in o short time

*this morning you WI” have your opportumty to practice
leading your group.

What else did we model yesterday? These things: the
counselor's openjng pitch o a group and two particular °
methods of getting @ Group started. Loter we analyzed . - A
these and sow how there.are important criteria for judging )
the effectiveness of a group opening. Later we dis-
cussed principles of sefecting membqrs into agroup. The
* groups continued into a second session and we analyzed
- the counseling process afterwerds, notlng in particular
why the leaders did ‘what they.did in specific instances.
-Beyond all this, everyone in-the workshop had the ‘
-opportunity to.practice observing and diagnosing the
specific behayior of.a sublect o particularly dlfflcuh
and’wfal coy lor skill.

Now, ‘we want o return your attention to‘on'e of the
most crucial steps in the counsel mg’proqess, menhoned
only briefly yesterday, goal-sethng ;

i

- Lectyrette. . Discussion of steps in godl-setting. The chief
———— A . F o, Lf?. K L

" trainer introduces these with commenfory such as the follawing:_




where we ¢hml< we know all about them. . We've heard
abolt short=range, mfermec‘uate, andong-range goals.
A goal is a goal, You éet-it ond strive\to attaan :t, and
that s all that con be said about the sub

-

.ahand at counsel;gg .yroup members toduy e'd like to
give you o breakdown of whot deterrmnes wi erher not

- for effektive goal -setting.
7~ A goal (statement of a future"acquisifion oF new, behav

L]
Y

effe:cti'vely set whep:

»“‘ !

~ gool for the client, but helps‘the chhnt to amve -ot #

>

goal. ‘The client must desiré,the objective, be t‘:ommit ed

£

* * »
. "
» . H

ta |t see its rélevance and how it willx be benef’clql
2.) it i 1s Ectfic. Speclflclty means that the néw behavior
v{:ll oecur in o pthcular place atea port icular hme.

Wha and whet are in jhe plcturem_at\e time a

- L

-

o parf of goal=setfing. .

3.) M is pertinent. Pertjnency‘refers_ to-the appropriateness

»




becouse they haven't been thou'gl;t, through ar;d made

reolistic.

L

" It is measurable. Any behavior con be quontified. [f
+ - -

El

o goal cannat, it needs reshaping inta behaviorol terms,

It is abservable. This is to say thot mental behawvior gets

translated inta oction which others can see.

At is repeat-backuble.  If the client cannat put the goal
inta his/her awn words to the sati¥faction of the counselor,
then, “it is nof“clearly understood by the client, ond

\ .
therefore hardly accamplishable:

Hond-out. A copy, of Dyer and Vriend's orticle, "A Gool- .

f -

setting Checklist for Caunselars, * is here distributed ta oll

-

- trainees for thein lqtér study. : Lo

.

9:00 < 9:30"a.m. Troinee co-leader teoms ossigned ond indtructed. Five more -

. — - N .
P -

- couhseling sessians for Groups A'and B, each ‘session lasting

{ 5

fifty minutes, toke up mast. of the remainder of this day.

. * {

-

(This warkshap model is based on o population of twenty

t‘r'aiﬁeés, ten per group. ‘Shauld the actual population be

+

greater or lesser, then the time when each pair a*minees
. : h,




i.s_  yeceiving practice in co-leading the gl:aup is expanded

ar contracted tao fit inta the. five-:hgur tit;\e-block herein’ .
séheduled.. Thus, if__Grcu:rps A and B contained twelve mem-

l;;rs eacl, ca-lea%r_s would have c;nly forty minute's'ta pra;:tiqe their

b

group caunseling leadership skills instead of fifty.) e

-
L

Firsf, the trainers assign portner teams within each grauip,
five teams-of ca-lead_érs far each gFau'i:.‘ This is best dane
randomly, having members count off 1, é, 3, 4, _5twi::e.'
Thus, Gra!.rp A ha{fiue teams: Ap, Ag, 63, a‘nd soanr o
Seband,‘ Groups A and B are assigned to meet .at seporate

{ocatians (na more fishbowl arrangements}, and ol Members

L]

of each graup instructed where ta meet. . /\

i

Y. N - .
Then the chief trainer instructs the entire warkshap in some .-

»

such way os this: - '

For mast of the remainder of this day, you will be meeting
in your caunseling groups. Each of you will have the
apportunity ta practice ca-feading your group with the
portner we have just assigned ta you. Your group hos
had'twa sessions. Five more are scheduled. Asa client-
member of the group you may want to keep the time
factor in mind. |t will help you to decide when you'
wont ta use-thegroup Yo work on yaur cancerns. Each -
ane of the five-sessians will last fifty minutes, and each
poir of ca-leaders will get ten minutes of feedbock: from
your graup members and from Tom and | about your per-
formance os eaders.
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/

Let me urge each of you not to be apprehensive about how
you perform ‘as leaders. You are not not being evaluated or.
: graded. Notice ! said feedback a moment ago. Tom and
P will react to your performance, as will your fellow group
members. We willonly make comments; then it is up to
you to evaluate. 'There is rio expectahon that -your per-
formance will be that of an expert or even up to some
mythical minimal standord. You-are beginners, trying

-to lead a group for the first fime.

Here's the way the sessions will proceed: Tom and | will
. take five minutes or so to instruct each pair of co-leader.s.
Then they will enter the group and get it going. When
the group tirme is used up for that session, the co-leaders ~
will announce it.. Then the two co-leaders will receive
o the focus of the group members and from Tom or myself
for ten minutes on their behaviors as leaders. During
these ten minutes we are asking the leaders to remain
silent’, to drink-in all they can. ‘They will not haye -
anythl)g_to say. There is no need for nor time for
explanations or defenses. Durmg part of that same time
Tom and | will instruct the fiext pairs (Grovp A and B)
of leaders. Are there any questions about procedure ?"
Good. Now,report to your group room and/wait for your
" Yeadersto join you to begin your nbxt session. Will
co-leader, Teams'A| and 8 please meet with Tom and
. mein the hall. . .

When all questions ‘obout groce'dWe E'een answereci, the

L]

_ _ ) , ,
trainers meet with the first two pairs of co-~leaders and give

" . ] . . ‘br
theni instructions which include the following points:

. *
E] . -

. o9 Lo
Instructions to co-leader traineess _ L

- L] ’ * %

I.  Sit across from one another. This is so each one of
Y

" you Egn see each half of the group, *what ié going on -
. e g

.

’ R

in each member. Also, it enables you to see each.

_other c]:eai-ly.
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Don' t be ofroid to communicote ofou.d with eoch

i N P \;*/./
\ other ocross the grt:mp,r tp sﬁare your t lgklng

T -

L
ibo::t whot it is you' re dt:nng,r to queshon eoch

x
"

' other. You then become models of openness for

‘ the members.
)‘l. « One of you toke responsibility for opening the

. ) R . , v
o group. That-Teoder becomes the provider of o
’ T .
link to whot hos gone on before orid what will now .

7 ’ v T

~

goon. The Ieodqr who opens onnounces the time

\
»

‘of the sessu:'n,r when it wlll end. o

LI

The other Ieoder tokes- resporisibility for closlng N
the'grbup. Three minutes or"so before%he time

l/isaup, thot leader say§, “We only have obout .
three more riinttes of-éroup time left." When

time is up, thot leoder reminds the group th'ot the
next ten‘mlnures wiII be feedback time to‘;he

e -
!eoders ond that they won'f be saying on)dhmg,

just Iistening-ond obsorbing jl‘e feedback .

Hove o plon," The most abviows plon is to continue

-
L] *

with whotever wos gojng on whien the lost session

- . . -
¢ -

ended. Byt whot‘hoppgnfs next? Remember that

- *

you ore counseling jndividuols, so think obogt




4

iy
.
.

. ~

vvf}éghméhbe'r', whot thgt member hos revealed abaut him=

" self or herself, what concerns, diffictlties, porticulars

came out. Decide with whom you can go }'o;_,work to

-

[ ' i v . ' - .
_provide counseling help. Encourage members-to use the

gréup time, but.if no one takes advgntage .of yolF invitg-

-

' - L - M - N - L] -
+ tion, decide on which member you will turn to.

PR I R - . g

13

i “
H

A

I, 2
{
;
‘

¥

Remember the steps-of counseling. When you are working
. . . : -—x\ ' J'
with a person, detide where you are in the counseling ,

‘#pr::‘gess: exploring,.providing. insight, coming up with
alternate '.behuvior‘ol choices®™and s0 on. Try to help

. 57 F

. : - ny -

your glient get to-the point of goal =settingy making g:.° SN

":".‘isur . ! . - t/ [

Lo . N . .
commitment to take action in a particular conjext} See »

*

L]

-

if ycm can't ge; members to set goals which are cﬂainoble.rfl '
tc;day, in the ;fqyp, at Iunfhtirne, or sometime b.efgre th‘7f .
doy é__[‘d5° ) | . .I .

| oK., ’Now' tdke"s.ome“f?me out to confer with )/OI'JI' c;-lg’lader

and discuss who will do whot. Talk to eoch other obout

eqéh person in the group and how you con provide CO].:ln-

PR3

] -

_ . ‘ | ;
= jsel.ingj_g‘!f____f_o_[__f_soch. _ Formylate your plon. Rernern!;'er

\ give members plenty of space to use the group in their
an ! / C {

- .
*

o plon is enly o plen, not o ri_gi&"étructure. E)on'tffoll 2

. - * \ * o ) f—-:
in love with your plan; -hove‘alternate woys to go ond
: ‘ e AN
!
: * ."ﬁﬁ




-39

*

- # M . ) - )
own woy. You're-not sure whot is going to come up.
- b »

Do );oufhave agoin questions? OK', then have y;:iur -
[ onss, '

conferglncie. Then go ond meet your group. Tom ond |

will be coming in,ond out to observe, . but we won't be
'- N * . i e
- entering the group nos in§erfering with whotever is going

L

n sultants

on unless you get stuck ond wdill
. oo cfertoiﬁ point. - ¢
s
- i
Role of the troiners while.the groups ore in session.  While the groups *

*

h]

. ore being co-~led by troinees, the troiners become roving observers
. . i . s :
“ond consultonts.. They foke notes ond shore their observotions obout

leader perforrlfonée with the troinee co-leaders ot 'the“ﬁme‘ighe\?led.

- i £ B

.

r

« 9:30.-10:20 o.m. Gro;:p A ond B in-session, co-led bly troinee teoms Aj,ond By,

-

10:20 -.10:30 o.m. Feedback To;l;soders. “The couﬁééling sessian ends. Leoders remoin

*

& 1 )
oo “ silent. Trojners provide feedbock first. Then teoms Asand B, ore

- [l o

" 4

taken qut for instructions, while the gtoup members provide their
A

- :.f?édback to-the-troinqé -colleode;'s; A -on’d_B-f Teams A2 and -

T et : . . \ .
' réz ore given the same instructions os‘c{;;i/[e:;bove. P

I

»

L L had

10:30 - 11:26 0. m. Groups A ond B in session, co-led by troinee teams‘Azi‘ond Bo.
L] - = L . o

&
3

*YTrainers seqve as roving observers ond_consultonts, .- +

L]

1120 - 11:30 o,n;. Feedback to leoders. Troinee teoms Ag ond By receive instructions.
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L 4

11:30 ~ 12:20I'p.m. Groups A 6nd§ in session, co-led by 'troi.n;e teqms Az ond By,

Trainers serve os roving obsérvers ond consultonts.
. air .

12:20 ~ 12:30 p.m.

L]

Feedback to leuders.

12:30 - 1:30 p.m. Lunch breok. Co~leoder teams A4 ond B4 ore instructed.to meet
et

\ - = ) . - - - d . i
T with troiners ot 1:20:for their ingtructions. All others ore told to

o

report to their group session room ot 1:30. —

'
'\

\. Troiners meet with co=leoder teams Ay ond By . Instructions given

L]

- 3 - " hY
fo leoders. Leoders ore reminded that this is the next to last *

Fl

session,_s;c_i_,encouroged to help members of the %oup who have not
i i . ’

yet taken odvantage of the group time. ( -

-

" 1:30 - 2:20 p.m. Groups. A ond B in session, co-léd‘by troinee teams Az and By .

-
-

4 Troiners serve as roving consultonts ond ohserver's.

. *

2:20 -2:30 p.m. Feedback to leaders. "Traip€e teams Ag and B rr_.'c.eive instructions.

In oddition to. thé instr}.rct'ians provided to all other trainee !ead&'s,

*

this lost teom is told to: .

.,

T.) Remind all members thot only so many minutes of counsaling

, time remain in this-finol session, and thisis the last opportunity
- " . . '

any, client member hos to-usk the group. \

Toke t'hé:final ten minutes or so for members to declare goal

L L b

they intend to achieve in their own worlds after the group '~

A vy . S . .

ends, goals which ho&e_ grown out of their experiences in the
i e S ) S
counseling group os clients {not gogls'to use the workshop

*




-

[N
- - —

o

<> learnings in their professional roles). Leaders will need to
’ ’ -

N . R : .
apportion time so, that each,and every cneg'ilis heard from in_
o ‘,'.,.,‘ x ' ’
this segment of the last session ..
' ] \, N !

3.} Inform the group that they are to report to the large meeting

[
-
-t

room after the feedbc“fk to leaders has éccurred for the .|l:|st=

-,
1 -

- hour of the workshop.

-“
-

- 4,
S

. 2:30 - 3:20 p.m. - Grougs A and B'in final session, ce-fed by tru;ﬁ‘ég’ raums A5 and Bs.

>

s
-/

4 4 J
« » Trainers serve gs roving observers and COnsuitunts.

4

&

3:20 - 3:30 p.ei. - Feedback to leaders.

3:30 - 3:45 p.m.”  Response to trainees: discussion. What has happened up to now is

vented and dealt with. All ‘uestions responded to within this fifteen

v Ll

. minute tfme segment. Semple discussion questions not needed. If less

* than fifteen minutes are consumed, trainers go into final Ié(:fure.
. ' . T . W

LS

3:45 - 400 p.m.  Final lecture.  This lecture, deHlered by either or both (pr\eRerably

the latter) of the trainers, includes thé-“fo_llowing points: \\

-

1.}, Brief summarization of work shop learnings.

‘, ’\2.) An appreciation for how involyéd the trainees were in their

leurnir]g experience, including how they made good use of

their experiences as clients, Here it is unimportant to cite a
* .

few outstending eiarnples.‘.BThe rationale for this is not to

-

"butter-up” the trainees, but to remind them that the process

¥

works, and they have empirical evidence of same.




3.) How complicated the process of effective gI:OUp leading i

ut-{wot fearful. ~How.rewarding it is, -how pe0p|e beneimir
SR A

it. -Again, cite brief examplés., -

U |
4.) Given its complexity and the "_rl-l.&aeeded, encourage the

 trainees to "build-in suclc:ess\" in their ear\lier:efforfs by choosing
" those subjects with the highest potential for self-development.
5.)- Further, encm.'rrag-e them to corlead g‘rcvups, in the beginding
. e:pecialfy, to share their.responsibility and have a colleogue
with whom to confer, plan, and rec':eive feedback.

6.) Encoumge the tramees to attend every tralnlng exp;rlence
lngl;ouF)work which might be available to them. One cannhot
learn foo muth about Ieadlng groups o

7.) Suggest further readlngs abc::; personol mma's;ering‘ counseling

* in groups (see Blbllography) and ehﬁqn:age them to read, nay '

study the entire book Counseling Technlqlfes That Work, and

o,
the other WOrkshop hand-outs. Finally, hand hand out Brlep’An%vers

A

to Twenty Questlons About Graup Counseling ["'Am ‘Most. Offan

Asked.

Evaludation Activity.  All trainees write out narrative reactions

-

- N
to workshop experience in response to guidelines prompter sheet.

Trainers avilable forf‘one-on-one react ions.
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_ APPENDIX A

" HANDOUT,, WORK SHOP DAY ONE, 9:5; AM,

TWE NTY"UNI)ERLYING ASSUMPTIONS

(5}

. / WHAT EFFECTIVE GROUP COUNSELING IS A{l

y e
Group counseling is a hel ping procedure th at begms with the group members
- exploring their own worlds for the purpose of identifying thinking, feeling, and doing
. processes which are in any woy self-defeating.. Members determane and de¢lare to the
group what their counter=productive behaviors are and‘make décisions about whlch ones
they con commit themselves to work on. ‘The group counselor helps edeh member set
individual goalsrelated to the replacement of Undesirable thinking and behavior wlth ’
more positive thinking ond behaving. The counselor helps the individual members to .
ldenhfy significant associations, relationships, situations, . self-loglc, and self—performanU
in their current lives in which thinking, feeling, and-doing are evidently self-defeatmg
Then the counselor ?elps move each individual toward self-understanding by examining . .
" why such self-cripplirig behavior persists and what the psychological maintenance system
for such behavior is. This means fully answering to €ach counselee's satisfaction a key
question: what are the pgsitive and negative resulfs of perpetuating the behavior which
chains the client to self-defeating conduct? The counselor (or any group member acting
as a-helper) then moves the individual to explore ways of breaking the chain and to seek
posslb!e alternatives to_self-defeating thinking, feeling, or doing. The next step'in the
© process invalves setting goals which are-specific and realistically attainable for the
individual member or additional members who share g like concern. After goal -setting,
the individual tests proposed alternate behaviors in Sme group where genuine h¢lping
interventions, structures, achvmes, or simulations are provided, Psychologloal home -
work assignments are then mutually initiated and the membeér tries the new behavior in
his, or her personal world, outside the group, ‘where it truly counts. In subsequent
sessions, the member reports on.new thinking, new feelings engendered by the new thinking,
new behaviors, and follow-up behavioral goals which are established as a result of analysis
and evaluation in the gréup. Sych reports go on throughout the life of the group. " The
individual then either incorporates the ne% thinking ‘and behavior or rejects them or gets
recycléd back for additional exploration, self-understanding, and goal=setting. The total
emphasis is on the acquisition and incorporation of productive new behaviors into the

self-system.

* Taken from_ S:Q ique by Wdyne W. Dyer and John Vrle.nd
New York, Fut k & Wognalls , pp. 131- 140, .




Each individual is more important than the collective.

L]

The leader is not a member of the group.

i ’ - ’ ' ‘
Group counselipg is for everyone, -

4

/—‘\ A counseling group has no group goals. ;

5.9% ‘;; C(i‘ul‘&"fing individuals in groups is not onl.y'permitted: it is necessary

.
6. _ Group interactipn is not a goal untotiiself.

L3 '

7. o The counselor does not seek to height.en notural pressures inherent in a group. «

A counseling group is not a confessional . \,L

Gripe sessiong, focus:ng on outsiders, having conversations, and fOcUsmg
on toplcs constitute inappropriate group counseling content,

What gdes on in‘a counseling group is privileged Eommunication.

L3
N L]

Group members speck fof themselves in o couhseling group.
L ) LY -

Feelings are not emphasized over thoughts in counseling groups.

13. Group cohesiveness is not a group counseling goal . \
14, Session-to-session follow’-up is an integral.part of group counséling,

15. - In every group counseling session, ‘one or more members receive specific
counseling help. - - “v

16. In group coynseling there is no positive correlation between membgr comfort
and effecﬂveness. N . i

17. Negative emoﬁans are neither bad nor avoided in group counseling.

18. ' There is no agenda in group counseling. .

-

19. . _All behavior in counseling groups is neutral; it is neither "good" nor "bod. "
20. Effectiveness in group counseling is measured by whay goes on outside the <%
- group.' . '
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. BRIEE ANSWERS TO TWENTY QUESTIONS ABOUT GROUP

COUNSELING |'AM MOST OFTEN ASKED
John Vriend /
. - ' )

. . : o
The following list of twenty questions and onsweé oppear in no sequentiol order, nor ore

-

they exhaustive of oll the productive o insightful questions thot could be or ought to be posed
” ) i .
obout counseling in groups. \They ore merely-the ones which | ¥ove received over ond over,

. ‘W :
ond which :nake realistic sense to me to osk. My onX:s ore brief but not off-honded. In
: ‘ -

pfoin longuoge | hove tried to stote the essentiols of eoch Eor}as | know it, as*each has

grown ouf of my_.experlence As o group cdumelor, purtlculorly in the eorly stoges, | sought

-

onswers to most of the same questlons, nd th&' w ble answers evolved out of rny ‘own

. experience, Indeed, on onswe[ not o’j:erohonollzed wos no onswer ot oll, regordless of the
. -= - . . » -

-
-

- source: it wos only o hypothesis, o propasal far octioo.

-,

Eoch onswer could be expanded to becom? on essay in itself, ond, .in some coses, hove

< N s :
been. 1 refer to no reseorch support for my onswers, not becouse there is none nor becouse

i T—

" they ore Untestoble by behovioral science methodofogy They ore testoblé ond reseorch
support exists, |‘sm1p|y find it unnecessory to link my onswers to reseorch in order to moke

thém more credible, more worthy. of belief. . The committed counselor or beginner looking for

- . 4

onswers will not prfze o link to research outhority for its own sake ond thot, person will oword

e

plouﬁbility t6 eoch response | moke based on the "goodness of-fit." it mokes when meosured

ogalnst her or his O\VWerience. But enough. On to the questions themselves. )
- P - T ke ' i 4

[ b
“rriptie

John Vriend is o Professor, Counselor.Educoﬁon, Theoreticol ond Behovioral Foundotions
Divisions, College of Educotion, Woyne Stote Univ?rsity,Be'troit, Michigon.
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1. - What is the &st size for o group? -,

This question is os old os coun;éling ond theé;y grou'ps ore. Beginners osk it. Itisa

3

. criterion ogomst whlch -to test the self-ctcclolrned groupworker. If yog hove experimented, you

L -
L]

quit osking. ['ve counseled groups of every number up to 23 The producers gf the eorly group

' counseﬁ’ng literature suggest sizes of six to_‘eigh_f, ond the uninformed repeot the formulo. When

h * . ‘e Fad

| hear this, todoy,” | regard it os on apinion coming from sheer inexperience. 1don't like to

N -
. a

éounsel it o group smoller thon eight, ner bigger thon twelve. Eight to twelve is the. ideol

. .
* . - -

range. The size question is eGsily' resolved, if one thinks obout the noture of ‘experience in
r L]

groups. The principle i this: ifo group is small, there is o giont pressure on o}l members

*
-
* 3

to contribute: it is, very difficult to be ino shrunken‘ﬁze group ond not tolk: your freedom

not to tolk"as,lmplnged wpon. If o group is lorge, over twe|ve, there is o pressure on the

members not to participate. In o lorge classroom the questioner risks the disapprobation of
-l ‘ -' ¢ ‘-‘ P
N ] # . N -
the other closs members who ére eoch impatient with ony'one else's personol quest or ogendo.
- At a B'illy Grahom -roliy;, whE; wonts to stond up -ond toke on the speoker with o personol
' .

concern? Size is o‘rnotter Qf arnportonce in group counsehng, If o group goes for ten sessions,
' : " . -

4
let's soy “for two hpurs each sesslon, ﬂ |s obwous thot some individuals will get fess focus=on-

b . ‘J#

thernselves-tlrne thon o,thersz Moke the nurnber too lorge and the expener\'e gets wotered down
- ‘-"‘"-;,‘____ _—

_for too many. Moke the group de&l‘hD“ ond some wiil. get more time thon they bo_gerd for

PR -

Ten isa round workoble nurnbeu, lf oll show up for eoch session.

R - +

| ought to stote, however, that the consn.rrnqte group counseIOr will oﬁd con work wgth

. . \
any number. |f | hove fiﬂy, | creote ) éroup of ten and |ef fhe others wotch ina ring oround
P ) - )

the ten. |f there's tlrne, I do this Yishbowl five times, parcehng out the hrne to eoch "m

-
- -

S@ )




*

N . . ’ oo : ' .‘ " : - * ] .
. group, ossigning, observers t eoqhtrnernber of the counse)ing group from-the "out" group,—four

© to one, thereby involving ollipresent. If | hove o group of 15, os |'ve had mony times, |

& 4

proceed os though it is o regullr counseling group. Some members come forword," use the - -

*

. . ¥ —
group, ond others hong back. 1 don't judge the "rightness or wrongnéss" of this, of who use% —

the group @ ond counseling time ond who doesn't. Some will; some won't. These individuols

live with whot they did ordid not,do- ;Aﬂhe counselor, | simply serve. ltdon‘t pass judgment, _

—

1 don't compare. . i : ' : i

. ' »

2.  How long ought.o gr'oup to run
L] - *
This is o two-part Guestjon referfing to bath the length of eoch séssion ond the totol

-

number of sessions. The length of o session, particulorly in some institutionol settings, is |

+*

L] . r. i * B
frequently determined by censtraints, the press of other scheduled octivities. Ina school setting, ~

for.exomple, counselors must work within o schedule of closs periods of rathef short, under on

' hour, duratien. Given the noture of o group.»c%unseling session, the times devoted both to
. L 2

PN

‘ - ‘o i * - - ‘x . “’; l-" C" s : ‘ . .
. starting ond to ending o session effectively, it seems a hondicop to cut off o session in onything

e

4

" under on-hour ond o half, If this is necessary, then the frequency of sessions ought to be

“increased, o group meeting for forty~five minutes three times o week in lieu of once o week,.
¥

for exomple. The ideol time intervol for o session, in my experience, hos been for © minimum
of two hours ond o moximum. of three. This ollows for the coﬁnseling focus to get oround to
everyone who requires some of the group time. If the graup meets once.o week (tho&gh the

intervol cor; be %\‘crﬁsed with Iittlg loss of prdductivity), this olTows for the members to

o i \ M - 4
b practice their new behoviors, the goals set in the group, in their outside worlds between

-
-

. ssions;‘!-neetinlg more than once a week‘e‘cuts down on such opportuni_ﬁes.

*
.
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w

. Regarding the sessian tine, let it be said thot each sessian aught ta be for the some

* - 5 -

amount of time ond that this be o fixed interval . Beginning group cotnselars, in particular, *

- -
¥

. frequently let o sessian tun avertime becouse whclt was going on "was sa important.”  This

~

) ‘is poppycock lt teaches somé members that they needn t work within the time they have,

* but thts goes agcunst what happens in thelr autslde-warlds for which they are being trained:
"T'me and tide waits for na man."” Also, some members become disgruntled and build up
their hastllity, within themselves they're asking, "Why shauld | have ta stay here because '

Gladys wants mare feedback?" or some such quest’mn. They knaw that if it's importent,

Gladys con get back fo it of the next session. / )

. To convene a group thet will run far fewer than ten sessians, | have found, is ta program

. .
learnings far the members which are much less than-what they could receive. Far many, if

-
7 L3

not most, of the individuals who seek counseling in 6’grdup or have if mandated_ far them, it

L4

o

tokes time for them ta observe and test the process, see how it works,, and how they can adapt
it to their awn uses. This "wait and see” behaviar ouyt'lt hardly ta be interpreted by the  « g

* counselor as resistonce, |t is stmply scuent:f:c, a hypothesls-testlng time, productlve behavior

3 . -
for anyone. Ten tofifteén sessians is ideal; beyand the latter number the patency of the

learnings per member ‘diminishes. Béyand the life of the ariginal schedule, it is effectivé ta
t

hgve ane=shat fallow-up sessions, quarterly, ar semu-anhually Havlng establ |shed after-the-

group g}k‘ s for themselves, participants rellsh the down-the-road appartunlty ta report their
- I
progress in beconjing more persanally masterful. . )

’ *
-3.  How da you ga about selecting peaple into a group?
Y

Today, s a result of my experience | am willing withaut any preparatian, particularly if

*e




. %
they ore odults, to Work with.ony rdndom collection of people in o counseling gove, though

“Whardly see this as ideol. Ideolly | would wont to screen oppliconts end prepare them for the

L -

prerience ohead’of time. | would not be looking for factors on which té "s;:repn out” people

4

O much os Factorstnyvhuch to “screen them in." | would look for 1 ) thelr potentiol for the

% »
- a

most amount of persoral growth; 2.) thejir cornipitmeht to growing; ond 3.) whot resources they
would f)reing to others in the group. | would try to get o obpsule picture of where they are in
thclr llves, what charocterlshc self-defeohng behovmrs they have, how frequently/tfley

qxpernence ony sort of negative emotions, what the quolity owhelr relationships with signifi-

L Ql

cont others is in exch cose, ond more. Functional intelligence or comrnunlcohon skllls | would

. : »
note but not use os criterio for inclusion. | would pursue whot thelr. former counsellng experiences
hod been ond whatvtheii.'expectotions for the groupwexp.erienc.e were. Then | would prepare

them for the experience in the same intoke intetview, first by correcting ony di‘stortfons in

Ly " -

their expectations, ond second, by helping’them to specify, define,and be committed to oreos °

_af their lives where changed behavior, new leornings thot they could ocquire in the group,

' ‘
-

werd' fervently desnred' ,

sy

&

One thlng [ hove learned notjo do, though o*greot deol of mythologlcol cloptrap in the
" groupwork literature yet extol!_s.}he praet |ce, is to form a group mode up of lndivad"ulks w:th

comman problerns. Asl}e from the benef'ts that occrue in o hetefogeneous group due to the .

variety of behavioml resources that unlike individuals are oble to prowde for one onother, the

ﬁ o
-Iikgl.l-.ood is rnlnnrnizécl &hor no one but the counselor will be oble to model of mostery levels

the deslred new behawor whlch whrks effecﬁvely when subshtuted for the problemohc behovior.

'\.“ L

A groupful of Ioser_};tend to be df l?‘rtle help to one onother ond the work of the counselar'in
. > " i

* sucho group rgquil:es a very long suit of experience.

-




, e , ’ e
variety and range, openness, behavioral craos to bring out that moke for produéfive use of
- ' ¢ &

. — L Y
.

7 . ! .
counseling help,. these ond more ore modeled by the cdunselor. Moty are noted in the = - xa

) -
. N R +

. counselor's opening stotements. Mony ore focustd on when an event occurs in the group.

For example, the effective counselor tokes the time to help other membe& understord that -
- there will be no coll on them to follow suit, offer one member ggveals o particuiarly terder ond”

"
3

trouB!esomg life conée}n ond weeps ogonizinglygvhen it is being put forth,’ even‘thgaah it wes
perfectly oppropriote for that member 1o use the group in suchio foshion. . The counselor occepts .
,‘ . - . ‘ ! . 2 s

every concern eguolty ond helps eoch member with whatever that person chooses to work on. :

v L] - *

N ‘\ i ‘
One person, working through the difficult decision to.get o divorce, for instonce, hos no more

v

status with the cdqnselor than onother person whose desire isto Iosezweﬁg's or eliminote serval‘e

L} - -

" headiodding. . . S e : »

i L] -
] * .-
. .

‘ -The question of noms could be switched to be)ong of rules:” What ruleé do;s o éounseling
" group obide by? There k:re some. A.ttenda‘nce, the time givemo eoc!,i session, commityrent
to c‘onf‘i_d'entiolity, what iﬂwn?ling vmoteriol (con\ﬂersatiqns, s’discus‘,sir:ms of "topics” o;q .
imppropriote)', whether sm'dkinkg will: be peérﬁfi,ttgd, -oré.r o few. But the; fewer, the I:‘;e?-t‘er.
4 . ) . ‘Y ‘ - ' |

é. Are there no go\cﬂs for the group qs o-group? - .

" L]
* b

A counselmg group, unlike o commtttee,n 1ury, or onapthlehc teom extsts only for the
sake of the individuols who compnse |t for éoch one'and whatthat one con get from the
£

expanenc Wh:le the counselor works hard ot, prowdmg person?i growth expertenc&s for every

1

singlq member, ottemp}s to spreod the counsel mg focus to eoch person ot dsffere.q times durmg

‘s [—

e~
.the gﬂ_:up s life, he doesn’t concern himself with "the grq:\:-" as on eficlave ond ’WhCIi‘,'IH‘"‘ i

Y ° . . 1
A = .

accomplishing. . The behavior of individuols is not odditive; no quontifyihg is meoningful

- -
o




Were the ‘members of o group to decide to toke some octign’ in concert,. they would ceuse to

. .. -~ ' .
be counseling group ond become @ political body. Yes, there no goals for o counseling graup
L) : . . \ B .. - ¥

—

0$ 0 group.

ey ’ ~

7." * What is o member's role in o counseling group? . ' ) '

. b -
E3 I * -

A role is:g I—-&f—secml‘expemf’(b’ﬁs The only expectotions thot the counselor hos for

"

-

! L] . - )
the members ore noted obgve in £3,. which is to soy thot the counselor expects thot.eoch person

is in the group Yo work ot c‘honginé old thinkirrg, feeling, ond doing behavior for more positive,
- M - * . , - * ]
self-promoting behovior which is effective far that individuol. -When o member deviotes from ‘
. [ « R "
such work, the counselor intervene bnd’h‘elp% that client to understond how to go obout using

"

. L
-
+ B - ’

s - . : . N
the cwnseling provided in'the grayp more productively. This is.0 'teoching process. Few
- ¢

lndwlduals ore skalled in being cli nts. In. the eOrly sesslons of the group 5. much fime is.spent

+

?

+*
- 4 ~

- in such teachlng ond modellng embers |eal‘n effective client behovior qmcker tn o group

) I’hun m-:lndl\rlduol counse,!lng begouse other cllents modehht.'process before their eyes. The.

\.a[ > !

'

8. How octive shr.;uld the | oder be? Whot is his 'role?
\ . -

The leoder is the counse elor, the one who knows bow to provnde help, how.to lnvolve '

u‘g_‘\

s

others in the copnseling press‘ in helpﬁul woys. 1’he leodet is never passive. Even when the

deader,doesn't verbalize m ch

. +

, it is o choice bosed on criterio for effectiveness, on.on

*

ossessment of what is going on in the group: For. one reoson or-another, some members ore more

-

responsive 1o certoin other members than to the counselor: their feedback is more volued, they're-

3

. elose‘r‘to the cog"cern expressed, they've recently hurdled the same concern ond ore full of



huslasm over thelr recent wctory ond explicit about the how-to—detolls. The counselor sits

L

- \1

) bock_ ond gauges such exchanges, perhops pulling from the helpers thot which would be the
w < -

: . , . B
most telling contribution, teoching the potentiol helper how to help. In the e?r‘l ier sessions

y - - -
*

the counselor is very octive, but os 1he\inembers leorn_how to be more helpful to each other,
* ' r“*- fl ,’ .? LT * . ’ - .

as they Ieorn'the steps in.the counsel ing process, the counselor's octivity demurs to'lorchestratir'\'g
~ *
whot the members tontribute to each other, ¢oming in to do dlrect ?oﬂunsellng of ony* given

’

~

mdwuduol when pccasaon worronts it S L . S
. r N
- , }
The eféctive group counselor hos a superoctive' mind during every second of the group

L] [

' L] -
time, however, ond so the question of his "6étfvity, " when it means involvement or partici-

- ' o

*

pation, hardly con be mode simple or formulorized. He is the counselor of o number ofcﬁient_s

. : ) .
.+ simultoneously and hos o responsibility to serve eo?: one..,. Hls beod is perpetuolly full of

. questions. "Ought thot concept to be reinfagced for ﬂory, or hos she obwrbed :r? Should I

get Tom in on this? He hos m/r:lstered the gu1|t he felt over his mother. Is it time to summorlze?

*

El

IsCarI reody to' occept the tntrod'dchon of some specific godls? Should 1 invoke o role-workmg

[ * - W

structure here? - Whot about Jep[\y., It's the third session ond she has hung back from the
’ - . \ N /\ . R < . " - .
" begi nning?” Questions, questioris,‘ options," degisions, study of eoch member, assessment,

. Lot w

searc hing for structures, choosmg appropriote ipterventions: the counselor's iso very busy
1—-"'""

mind for the life of the group. To.counsel in o group is to work hord, | kr’\ow of no work that
P ’ ,
is mouje'difﬁc ult,.

e

F
*

. Ll

9.  What ore the dongers ir{-q counselfng ‘group? Whot if someone hos-o psychotic episode?

.
. T J . f

&, . . L
Presuming o skilled, o Mosterfully competent counselor, thére ore no dongers: The

- . " >
. . -

. . : ’ _
effective counselor is on expert ot diognosis ond™€on read the signs in on individualls behavior

i




« e Lo { . g .t .
‘whlch indicote that some intolerance'level is being feoched. -Under such circumstances this

- , =

means that the counselor intervenes, takes responsibility for providing support, shifﬁng‘_@ R

focus, or whatever is oppropriote. Without this diognostjc skill of guqging the effect.of
* » * : i A
i “interpersonal oction on o given client or the obility to reblistically reod what is going on in * . "
'l ’ - .

-

harmed in some woy go-up. But ‘they ore still slim. B.rittle. people experience much more
stress in ordinory living than whot o counselor would ol'ow to\hoppen in a group session. This

question” of dongers reolly con be given no pat onswer os it relates to the competency of the *

- .

J\counselor in ony given instonce.
L . - . - B N
. 2 “

10. Suppose you aren’t competent to hondle a problem thot o member brings up?

'y +

Non-risk-taking counselors are quick to\qbdicolhe for their : safer; ond premoturely

invoke the thought of: "Thigis avermy heod. Let's ovoid it.% The group counselor leorns &% »

8 -(Qot to agssume inc_o;nﬁetency too quickly ond explores the possibilities ith.t'heagroug,’ involving

-

others, prabing to determine if some reisourée for genuing help exjsts in this or that member.

When oll ovénues,ore exhausied, it is referrol time, o skill in itself. Usud Iy this is done ’
outside the group, helping the client to be owarse of specific helpful resourdes in the cormhunii:y
.t * - ] 3 .

ond. preparing the client to moke the best use of them, including getting o comitment to .
! -3 . * - ' *

4
L]

- follow through. hch o cét;mihnep; is best modeﬁ the #roovp: if the olient hol vowed before

a number of others.to seek specific help, fhe likelihaod thot the client will persidt increases.

- ]

-

4

a4
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11. Do you ever kick onyone out of o group?
| never havp: Over time, there hove been drop~outs, usuolly because they premoturely

assumed that they would ot devive-engygh from the experience ond it wos o woste of their time,

. N \
ond some mcusionolly out of feor that snmething harmful would hﬁ""? ond th

-

ihng—be rlsk hnéng-eut—t&%hs-were—mdeed—so—. —From—time to-Hm

to others. Some of these individuols responded fovorobly ofter o single cc nference, others
{

required -ind?viduol. counseling co-terminously with the group sessions ond o greot'deol of

-
‘

speciol in-group support or monitoring.

b

-

12. How do you hondle prolonged si lence?

-

These doys, there is seldém ony silence in the groups | counsel, ond if ¥t oceurs, it losts

only o minute or so, o restful time. All it tokes for a group not to be silent is one person

tolking, oqd the cou‘n’sel or con choose onyqxe in the group ond stort counseling thot person:
?’ro;;cted periods of silence in groups occur when the leader is pl:lsstvﬁﬂ this ﬁﬁestion is
onsweted fully elsewhare in o detoiléd dlscu;slon fu‘JI of prcxchco! steps for these who flnd
gr;up silence to be troublesome (See' Vn:nd J ond Dyer, W. W. "‘Effechvely Hondhr;g

. Sslence in Caunseling Groups.” The Cono&ioﬁ Cuunsellor, Jupuary, 1975. ).
: R 1-

13. What about strong emotions, when people get ongry, enraged, or breck down ond ery?

» A counseldt deals with emotions ofl the time, is conscious of what gnyone in the groub

!

is feeling o any given moment. Emotional behovior is the key to what o person is thinking,

-

ond proficiency in reoding emotions is o prime part of the counselor’s expertise. Whet her

'
' - "

weok or strong, the counselor understands that they come from and occompany. thoughts, ond




-2~

o . ) .
deeply troublesome thoughts con hardly be.expressed unemotionolly. The counselor understonds,

. . - . P
too, that the persor monifes‘ting the strang feelings owns them ond he need not, indeed, connot

. r

experience them in like fashion. Qc.l‘er these circumstonces the counselor is emotionolly
Y . . -
neutral but completely occepting in o reoching=gyt way. Most people are not skilled in

.+

Haad]ing strang emotions in others ond tend to av oid them, but hondlifig emotions in others is

[

»

*

L ~

port of the effective coupselor'ssio adevThe nelor wha finds this difficvlt hos

-

some basic growing cut out for him. Soid simply, in o group stréng emotions ore dealt with by

* *
~

. the counselor, neither covered up nor ovoided, ond they are welcomed to the extent thot they

-

offen pravide o breokthraugh when the counseling process seems blocked.

* ’

i4. What do you do when the group.turns on the leoder? ' Y .

*

" Usuolly 1 turn on him, too. Whenever something.is going on in the group that | don't

understond, | loock first to my own behovior ond m'y octivity in the chronology of preceding

events. If the stote of offairs-is such that the entire group is "attacking” n_'le, finding foult,

obviously | have been inexpert in my service delivery. Usuolly such o state of offairs exists,
T Lo< - : 0 .

*

whether in the whole graup or o part, becouse | hove not shared my operational rationale. .

* a - .
) '

Doing so frequently dissapates the "ottock.” But mony times it doesn't, and then | leorn from

" voov .

the experien;:e» The group teoches me that my counseling behavior is not working. Such

1Y -

-

1] L]

. i ’ . . .
« learnings ore voluable ond | ycome them. - o 3

*

-~

15. Are you ever ofroid, intimidoted, or netvous? |If s0, do you shore your fo;elings with the |
! * v . ’

Lopee -
group? . . ( T o ’ .
. ~ -

-

" Reading my own feelings when they ore stronger than neutral, whether positive or negative,

-
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is something |'ve trained myself to do.all of the time {'m in the group. [f my feelings con help

“ . .
me to be more effective, | wont to use them; if they get in the woy, | wont to know how to
. Y

Y
[

elimiriate them, olter them, ond | set developmentol goals for myself to work toword. Tﬁése

days my own feelings seldom get in the way. ,| hordly ever feel_étimidpted, nervous, op

L - .
ofraid. | never feel guilty ar bored. Eorly on in my group counselor developmeént this wos

*

not true. | tried shoring what [ felt, but learned thatthis seldom mode o positive difference

BINg 0 member or Me

he does, ‘one he con trot out for/ inspection ot ony time, ond self-disclosure of onything seldom
works, for it brings the focus to the counselor, who is not in the group to personally benefit or
- % F]

to use it to meet his own needs in ony woy. This is not to say thot self-disclosure, when used
L]

*

with discretion for o porticulor purpose, does not sometimes work., My personc:l gmde iss if

§

| have doubts obout doung so, I poss up the opportunlty
»

'16.  Does o éroup ever meet without the leoder being there? .
] g Y

Ina ploanéH’Wuy ond for o purpose, yes. No one con predict how o particulor constello-

L] -

tion of individuols will fgr;ct?on fogether nor ¢én o counselor predict how he wil I function
. -, %

within it.. In certoin grbup{;, it som'etimgs;huppens thot the counselor’s presence, due to the way

events hove evelved, octs oson inhibitor. A coynselor sensifive to this might choose to schedule

- - . *

a session-or part of o session in his obsence. Usuolly members open up to eoch other ond ore

1 L [ . . - . - ) . ey
' able to become more cohesively confronhve when the counselor resumes his position ond

a

whatgvd-wos in the woy gets. ironed out. Accdrdang to the same reasonlng I mlght dav:de o group

4 L

4 e

into subgroups foro hrne, perhaps vas:ting these subgroups ond su_tt/mg in, perhops not. Agoin

"

b "
the em‘Bfoyment of such tactics is q dec.lsbn bdsed on on occurote ossessment ofwhot Is going on

- . kY ¢ - .
I 4

-
., "
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imﬁ%roup dnd sound counseling principles, ne.vé "ust for the hell of if."
~ %‘ ‘;t . ) -
R tg . : .
17.  Whot about ¢ use gf group exercises, role-working, or special structures? ..

-

Agom, yes, use )them, but;for o sound counseling purpose. It behooves ony group

, counselor, it :mmeasurobly broadens hls corn'petence, to have ot his disposaf os many sttuctures,

‘

strategies, procedures, techniqUes os exist. [n Counse’fing Techniques Thot Work Woyne Dyer .

o«

and | have devoted on entlre chopter to role-worklng (Chapter 14 v} ,q\nd onocther to detouled

mstruct:ons tellmg when ond. how to use a iorge number of speciol structures (Chopte.lO ).
. ~ ’

18. Whot oboutco-leotting’g .

Members can derive more help in o gl:oup thot is effectively co-lod t.h‘crn in-oqo where only
one ;:ouns;orrleuds.. There ore'muny reasons why this so: members can be more thorough!y‘ )
obiet;zged, r;)ore b}:hovior can be picked=up on, the !euders' can consult, g.i\.fefeuch other feedbock,

. plan; work in consort-or tandem, rel Eevé eoch othor, employ fwo different styles simultanecusly,

\

pfO\iide controét, support, or u.moclel. These ond mNe reosons for co-leadlng make it o preferred
. mede. Without gom; into olf the mmlflcutlons, let it be noted however, thot co-feoding
‘ oumb&tuﬂhmhcmmdndﬂu_gmug_cpﬂgiﬁxmseIors from two differe nt
counseling orientotions ond theoteticol backgrounds seldom works well. Asa motte‘r of fact,

co-counselors from different orientapions usually succeed in confusing ond fractionalizing the

group ond diminishing productive behovioral change autcomes.

19, How do_you judge whether a group session t&jbeen productive?
o . ' T\.‘_) N

By one criterion: the extent to which individuol clients behave more effectively in their
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worlds outside the group. For clients to behave in new self-enhancing woys in the group is
T

‘but o first step, o prelude to tronsferring these learnings to theirpersonol worlds, o transference - .

-

» which completes the counseling process.. Beginners frequently report thot they had o

. - R B . 0,

“terrificolly good-session” becouse "everyone participated, " or for some similar reoson, erroneously
. . D e -

stroking themselves. Better that few porticipate and someone changes than everyone porfici-

*
-
L

pates and no one changes,
'h‘ ) ’ . !

—

20. .You telk obout the group counselor being on éxpert. How does one get troined?
= * i A
Unfortunotely there is no one ploce, no one troining progrom that | know of where one

4

con go throus::;h it and graduate the masterful ly compeient group counselor. Certoin advpnced
. * . ’. - . . ‘ *
degree progroms f’or’ E:ounselol's have more course offerings thor\others. Workshops in vorious

-

group opprodches ore contmuously being offered by professionol organizotions. There are

fb e e e

books ond amcles. For thé person commutted I'o professighal devefopment os a~group counselor,
f r
howe'Ver, thesqore but o b?,rg:nmng, even if one availed one 's self of them all One becomes
- S
caﬂpetent through pmcnce. And the best way to begm isin oppreohceship to someone ol&ody

'1

competent, co-leading groups with the joyrneymon counselor. Nor is there ever on end to

Ybeing on effective group counselor, o point ot which there is no more to leorns And, from my’

- . . ¢

point of view, that is o positive professional derivative: counseling in groups never becomes -

. dull.
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