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ABOUT THIS MODULAR CURRICULUM

Thii,module is one of a series of 34 boduJ.es lintended for use in the.pro -
fessibnal preparation of vocational educators in thevoCational education
service areas of agricultural,' business, home economics, and industrial
education. The curriculum can be adapted to various styles of instruction
and to various entry= -levels.or students. . , .

. .
.

. . ,'

It is recommended that an instructor planning to "use these.modules review
'each categoly to determine if any modificatiOn is needed intbe objectives
and suggested activities so that they conform with local institutional
policies and/or vocational educatlon.programs, It is also'suggested that'
resources and activities be identified for the speci entry-level of
the student fo'be served. .

The activities listed are suggested. The use of any other activity or
1, reading reference which the instructor believes'would help to accomplish

the objectives of tkat lesson is encouraged. The choice of the teacher
to use the entire mo dule, either through group repoiti or indi7iQualized
assignment, will be misted' to inevidual student competenCy requirements,

0

Since many modules strongly recommend the use of local administratiVe
persOnnel and community rsources, it is suggested that all site visita-
tions and requests for assistance in the community be coordinated by or' ,

cleared ttirough the instructor. The instructor may wish to distribute
these tasks'among the student group and'across the'community with ihe class
report system being used to disseminate the information gathered.

These modules Piave been field testedvin varfousseitings. They have
been used with students 'working toward a bachelor's or master'a.degree
and with students seeking. the designatad'subjects credential in Calif-
ornica. Some modules were tested through student independent study,
others as part of total .class assignment, and still others as an alter-
nate activity. Workshop participants examined the materials in terms of
content, activities,' and resources. The adaptability of thistpurric4um
is' one of its itrengfhs.

The materials could not have been completed without the paoticipation and
`contilbution-of many individuals. Chief among these persons werethe
module writers, workshop participants; field-test -instructor, and students.
Conference presentois and evaluators also- contributed to this project.
Proceedings of the workshop are available upon request. '-

. ..
If we can Provide you with information pr using.help in usin this curriculum, -
JA.ease*feel free to Contact us. __I .

\
.

. . (Project Director - .
.

a
.

' Dr. Gwen-C. Cooke,, Chairperson '

.. Home Economics Department
California State University, Fresno

. % .., Assistant to Director
.

' .
. ,

4. :1

, 'Maurine Vander Griend, Adjunct Fiofes sor

.. Home Economics Department
A1!)

'I:
.California State University, Fresno
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This Rork was developed under a contract. with the California
State DePartmea..of Education under the'provislOns, of Public

. Law 90-5-18, EPDA, Part' F. Eowelfer, the opinibns expressed
herein do 'not necessarily reflect the,..position or policy of
the State bepartment ,of Education and no offi'ciai endoTseMent
by the State Department of Education iSould be inferred.,
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IMPLEMENTATION OF CHANGE

Moidule Objective,.

.

9 P

cPbn satisfactory completion of this module, the student will'be able,
to demonstrate the ability tdrincoriorate the elements and procedures
for a curriculum change into proposal and assist in orgmniziners-

'sources for its.implementation.

;

Module Overview .

4

. t ,. .- , 4
. . ,

'.

-

In the educational environment, changdsige most likely to. occur along
the boundaries, the areas where the.educational prqcess interfaces vith
the social, economic; and industrial needs a the society. It is 01,7

vious that vocational eduption resides in this,bOunaary area, and is
One of the first in the educational environment to be. affected bychanges
in the economic amdAndustrial world. Therefore, curriculum development
in vocational educatOn is a continuous pfpcess of assessment, adjustment,
and evaluation. . .

- - ..J,
, ,

. .

Curriculum change is omen one of
e
the most vigorously prorpte& and mcist

ardently opioaed issues facing .vocational educators at alffleieli- Yet
thePrimary strength lies in changing and developing programs to meet the
'indixidual-and industrial deed of the future,
I. it,.

. ,

If
.

vocational education is to adhieve its-maximum potential, then voca-
tional ,educattits mist be (I) capable of identifying and implementing
needed slimes* and (2) ;lexible and adaptable enough to accept change.
We must'learn.mapageilent"skilllisIdevelop communication techniques, and
eel; as evatalyaripoexpectite cbtnge.

A '-,O I O.. . p 70. b .
In order,to persuade'others.that ihabge is necessary, you must first
thoroUgElx underitand'itha Problem, including current trends, the status

A of the4xistinuprogram, the 'strengths and weaknesses of the proposed
prograti6i.amd. its effect on, the educational systbm'sresources and personnel.
Only,th'em-pan ybu be effective in bringing about a change in the curricu-

/p

*

..
44
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It.1.4 the purpose of .this module to assist the learner in identifying
and devabping the abilities needed to plan; implement, and evaluate
change.-orhis module has been divided into four lessons

(a.) Sources, issues, .and Trends

(2) Research and Planning

,

,

(3)

(4)

Organization, Development, and Implementation

Continuation and Evaluation

40
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Objective

I or

C`,

IMPLEMENTATION OF CHANGE

.
A' Lesson One Sources, IssUes, andTirends ti

t.

Upon the satisfactory completion of this lesson, the student Will be .

able to: (1) identify and describe the factors inflOencing therdevelop-
ment of curriculum in vocational education; (2) analyze contempbrary.
issues and trends; and (3) describe.their implications for curriculum
Change in vocational education. .

. .

Overview

This le'sson will emphasize the sources, issues, and trends affecting,'
the curriculum in vocational, education. To become more aware of the
forces of change and.the'pressures they exert on the curriculum, the
curriculum planner or specialist,must be well informed about What is
taking place.outside of the ideal educational environment aid be cogni-
zant of change itself. Often one, must internalize e4Asting statistics
and make comparisons before the magnitude of the data is fully realized.
An example of "change" information with implications for Vocational edu-
cation is found in Fabunts book, "The Dynamics of Change" wheie he
states:

. 0

"By 1986, 35% of dll TA' the people alive will be lessthan 15 years
old. That even today (1961) China has more children under 10 thed
the total all-age population of, Russia. "'

en though many of the predictions regarding population trends have
no been completely accurate, nonethless changes in population, total.
num ers, location, and age groUps continue to have major influences on
curric decisions. .

In addition to the implications of a changing population, there are
changes taking place in the socio-economic and political arenas as
wellas rapid and often startling advances in'spience and industry.
The vocational educator must be aware of these issues and trends if
he is to respond intelligently with realistic and meaningful programs.
Questions to beo.considered, include:

(1)% What will be the change in theage level of different segments
of the working population? ,

(g) What will be the 'changes in' the number and types of jobs as a
result of incieased technology,?

(3) What changes 14.11 be prevalent in certain socio-economic and
ethnic grqups as a result of inflation?

A
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catch Activiti s .6

(1) Make a liit of
which exert au
cisions. This

(2) Arrange a tele
Guide 'the stude
leader identify
have an impact

13) Review current
At least three

. implications fo
'from J. Robert'

meat: Appe

(4) Using the same f
trends now facia

.select one with

4

the sources outside
influence on vocati
y be done as a c

onferenhelwith
is in the devel
sind discuss
n vocational

terature
pirate is

cut

Suggested' Resources/

Dean, Thomas :
cational ,ours

Fabun; Drop. The
Prentice -Rj1l, 1

Jennings, John F.
American Vocatio

White, Marguertie,
' and Triumphs of

; 1977), 644-09.
4

"Facing Issues at 'aheim, American V cational Journal, (February,'

f the education environment
al education curriculum de-

ss,activity.

leader J.n vocational education. .

pment of questions to raise as the
contemporary issuestor trends which

ducatiot curriculum.

d, using the format provided, identify
nes or trends and briefly discuss their
change. &ample: Read the excerpt

presentation and complete the above assign-
-

ident two of the most pressing issues or
articular tiona, program. If possible,

ch you are already familiar.

4

The Industrial Education Concept," American Vo-. .

, Vol. 51, No. 2, (February, 1976),. 75, 78, 81.

'
emits of Change. AzkAewood Cliffs, New Jersey;
7. , \

'
. ,

..

, t!!

"Emerging Issuei in Vodational Educatiolw,t, i
al Journal, (September,.1076), Vol 50, 29L32.h. le

f
. ,

and Dorothy Coburn. ."The Trials, Tribulftionsi
iculum Change," Nursing Outlook, (OCtbber,

19761, Vol. 51.

"Mjching People wiih.Jobs," Ameri an Vocational Journal,.(October,
. 1976), Vol. 50. ' t i

4

"The Mushrooming Vo ational Curriculum," American Vocaponalqournal,
(October-, 1973), 1. 48. , ,.

4
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Upon_successfulicompletton of assigned
activities, proc'etd to Lesson 2. ,

'
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Lesson Two: Research and Planning ,

111\

0

8

01Pon completion of this lesson the student will be able to: (1) explain,
'thebasic types of curriculum change and the reason fox them; and-(2)
list the personnel likely tb be involved in a curriculum change and iden-
tify their responsibility and attitude to and chance.

I
Overview,

The purpose of this lesson is to develop the abilities needed toidenti6
the types of change and the personnel who will be involved. However,
before undertaking £he activities in this lesson, it would be advisable
to briefly review the general sources from which curricula originate.'
This.reviev 'should include: 1 t

(1) curricular plans developed exclusively by agencies outside
of the local educational syste0 Programs developed by 'insti-

tutions of higher ` education; pievate fdundations-, and profes-
sionaAprganizations or commercial enterprises such as publishing
and equipment manufactniimg companies or supVly'houses would
be typical examples; e

a ,

(2)i rograms developed cooperatively between agencies outside Of

ie
local educatipnal system and, educators who will be:difrectly.

nvOlved in theimpieritentation of the prOdsed change;
. . ,

(3), programs 'dev.elopedi)rimarily 4 personnel within the local ed
rational system which are formed into curriculum committees

'.- ordevelopment teams.
.

, .

. . .

'. There is.a very close relationship between the source of curriculum Change
and type or extent of the change. Often,the type of change deslred,will
greatly infAuence which Oneof the_ primary sources, for curricuium.develop-
ment the curricului planner will choose.

, - 1 . 7

It ikimbortant-to note that curriculum changes c:. be based on political,
societal, and economic changes in society,- Ex--1$6 of this ire: (1)

. 'change in funding of education programs'ai a result of the passitgem6f
Proposition 13; (2) renewed emphasis in the leaining of bisic skills as
.a result of many faCSors including news media coverage of test scoieb,
congt cases troug* against schOol systems, and lay books written on' this

x subject;pus (3) the back to the'beisies core at Harvard University to
assume,that students leave that institution with special elementary skills.

..,-
Harvatd'hum nitionria'curricular change.

. .-,. ..

!.

. ..

*

,.

3
s 4 -
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Cuiiiculum change may nclude the (1) elimination of a program beetause it

js.outdated or no longer apprpriate; (21 development of a new pro
"-(3k revisions of a course of instruction by adding or deliting c ten*
00 dhanging the 'delivery systems and (5) reassessment of goal d objec-
tives.

Just,as there is a relationship between the Source and type of chapge,,
there exists a similar relationship between a change proposal and the per-
sonnel who must plan and implement it. If 'a change is to occur it must
take place within the constraints of a'particular educational unit;
therefore the curriculum planner must be'able to identity both the key

, personne1 ancitheir role in the change process.

. r

Using your personal experience as an educator, a*Xyze an educational'
program and 'complete the following activities.

Suggested Activities

(1) Prepare a'form which lists the tykes of curriculum change, the'most
likely reason for the change, and the probable approach for its
solution.

Ant

$.

Example:,

Type of Change Reason fin* Change Solutio

.4

New 'Program

=

Change in occupatiolial
requirements.

o

Organize .

curriculum
development-
team.

(2) Using the form provided, select one type of oqrriculum change, such .

as a New Program, and identify the key personnel at each administra-
tive level and their involvement in the change process. (See next

. page.) N .

0

Buggered Resourdes
'

t.

RaveloCkOhry C. Training for Change.Agents. Ann Arbor, Michigan:

The University of Michigan, 1973.
.

Havelock, Ronald G. The Change Agent's Guide to Innovations in Education.,.
Englewood Cliffs, Net,/ Jersey: Educational. Technology Publications, 1973:=,

Olorsky, Donald, and B.'Orthanel Smith. "Educational Change: Its Origins 2i

and Characteristic's," Phi Delta Kalman, March, 1972.

Upon successful completion Of
activities, proceed to Lesson 3.

I'



Identification of Key Personnel andTheir Zponsibilities in the Change Procestr4;

Personnel Phase Comments

. .

_

.

Faculty

I. Planning

.

1 4

.

Ii. Organizing"&
Implementation

.

,

III. kvaluatinv& ..

Continuing' ?.

, _

Pblicy &
'Decision
Making

.Participation
.

4

, .

,

.

''N

\

,

.

,

.

i ;

\

\ '

.

...

A

.

4
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.
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-

.

.

. , .

f

:

.

.

., ,

- ..
A

.S
.'..

'.:1
*. .ii 4

"'
. 1

.

Teachers

Department,
Chairman

..
,..

(list others)

Level I Administratgrs

., .

t

1

. ,

.

v t

.

.-

.

.

.

,

,

.

.

.

,'

0

v'''''''

.

,

i '

.

'..,

,.,4

t

-

.

,
P

11

....

;'4'..

..
. .

.0

4'

4

i

Principal
.

Deans ,
4

,

(list others)

1"

Level II AdlegtX0Iors /

.

.

.
,

0

.

*a

.

.

.

.

.

.

.

.

.

.

.

,

.

%

.

.1

.

r.

-AO

'
. .

o

.

,
.,

.

.4
.

Curriculum
.

cialiSpecialists`

Coordinators

Superintendents

President/
Vice Prelident

limr,
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Lessdn Three: Organtzatien, Design, and Liplementation
. ..

.

,.

.

. 41ct..1 .. 0,

Ojkttive e '
..

- .. - . , -
.

UPon completion lef, this le'ssont.th,e'student will be able tor (1) diagrams

or outline the inocsittred for identifying, designing, implementing, evalU-
.

.sting,"ind maintaining a curriculup change; and (2) organize a p;lan,
assign duties, and assist individuals Or teams responsible for the de-
velopmeneot each phase of the change process.

541.10

11

0

Overview $

This lesson deals with the very heartwof curriculum change, the actual
design, development, and implementation of instructional programs and
the interactionof the personnel inVolved in the change process.

Today the curriculum planner, in vocational education must not ,only be .

competent'in an occupational, area.; he must also be an innovator, a plan-
ner, %rector, and an evaluator of change.

We live in an ever- changing sobLety,'avorld without margins. This is
especially evident in vocational education. It hols been suggested that

we should stamp vocational education programs,"Subject to change without
notice." ,While this ay be some4bit of au over-statement, it no etheiess
is one of the fundamental issues acing vocational educators. R v do#
we-react to the changing needs of .society?

If we are to respond to the changing needsof society, we mu have a
clear understanding of change as a process and how individuals react

Fabun defines change in terms of the individual and his perception
of the phenomenon:. , e

4

"Change, may be described as a mihsurable difference that an
q -organism experiences in relation to its environment. It is

an individual reaction inside a nervous system. It is not,
. for the most pare, the world that changes; it is our exper-

i4nce of it." 4

0

Airy change or adjustment in a curricUluevill,inevitably involve people,
and how they peiceive thehahge will greatly affect their attitude and
participation in the project. Therefore,. curriculum planners should be
arire of two very.important.principles of human behavior and how most
individuals are likely to react to change. First, people generally

'

I
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do
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,
resist change. They are comfortable 3n their environment and a change
may mean venturing into the unknown and the untried, and posba threat .

to their security.' Second, people are more likely t8- support and accept.
change if they are active participants in_ the process. 'Yourolst have t

the support of the teachers and the administration if your program is.
' to be successful. I vannot over-stress the -importance of inYClYing those
oredponsible for instruction in thq ptocess; otherwise you are liAly to
have two programs: (1) the one you.developed and is printed as the curri-
culum guide, and (2) .the "hidden curriculum" or what actually is taught ",

behind the closed doors of.the classroom.

s.

. .' .
.

With this in mind, the curriculum planner is
.

ready to proceed thioi
. ,

the phases of curriculum change; namely, program identificatiCu* design
and' development3AMplementation; continuationsand evaluation, and the

.

coordination of the project.
1

. \
/ .

Suggested Activities

(1) Develop a check list identifying the characteriitics or attributes
of a quality program invocationWeducation.1This may be used
later yt the evaluatiOn process as the basis lox' part of the cri-:
teria.

,

(2) Using the phases identified id the "Simplified Curri culum Develop-
ment Model" (App5ndix B),"'Alevelc. a plan or management chart for
the completion of a major curriculum change such as a new program
or course Or an extensive revision of either one. In your plan'

' identify the tasks, who will berqSponsible.for them, and a time
line for their completion.

(3) As the individual responsiblefor the development of05a new program,
prepare-a brief report dedbribing the program and requesting support.

Suggested References ,

Byfield, Hal, et al. er Bdtcatio : Inservice Teacher Training
. Guide for Teachers, A niStrators and Counselors. Flagstaff,.

Arizona: Northern Arizona Univers ty Research and Development
Center, Career'Bducatidbq 1975.

Curriculum Handbook: Admifltstration and Theory. Rockleigh, New
Jersey: Allyn and Bacon. 4

%

0
Davis, Dwight( and Joe Borgen.. Planning, Implementing, and Evaluatins.

Career Education Programs. Bloomington, Illinois: McKnight Publish-
114 Company, 1974.

Fabun, Don. The Dynamics of Change. Englewood Cliffs, New Jersey:
Pientice-Hall, 1967.

4'6
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uld, Noah E. "Developinca Curriculum Guide for.a Vocational
.Couree: A Step-by-Step Approach," Technical Education News,
'(March April, 1978) 17-18*. 23.

Pranken, Lawrence. "School S .hop Talk," School Shop, 11:37, No. 9,

(MAY, 19781, 2.

0

00

1

I

.Upon:successful completion of assigned
activities, proceed to Lesson 4.
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IMPLMENTATION OF CHANGE.

Lesson Nur: Continuation and Evaluat on
, . 7..

. ,,, .

.

a

'W Upon eatisfaCtory bompletion lol' this lesson, 'the student 'will be able to:

%. (1) idt-nti:frettie criteria to be used in evaluating a curriculum change;
(2) develop a procedure tor conducting a follow-up study and analyzing .

the resllts and () develop a plan for delegating responsibilities for
the litconti4uation and evaluation of the program.

6

Overview

24
The purpose of this lesson is to provide the students with an overview
of the evaluation process and encourage them to incorporate it. into any
curricular change. Too often curriculun'evalUation is an after thought
or an unsubstantiated opinion rather than a planned procedure designed
to provide pertinent information.

Suggested. Activities

(1) Have a class disucussion defining, curriculum evaluation.

(2) Develop curriculum evaluation instrument listing the criteria for
program resources, goals, objectives, content, and activities.'
This Would be'a short term evaluation process providing immediate
feedback for program revision.

(3) Develop the instrument and procedures fgr conducting a follow-up
study to determine the over-all effectiveness of \the program rela-
tive to the needs of the occupation.

(4) Identify the indiyiduals and support function necessar to maintain
' and evaluatea program.

Suggested References

Atkin, Marviti, and Carol J. Gibbon. "Methods and Theories df Evalu-
ating Programs," Journal of Research and Development in Education,

(Spring, 1975), 2-15.

Moss, Jerome,-JK, and Erneit W. Stromsdorfer. "Evaluating Vocationil
and Technical Education Programs," Vocational Education: Today and
Tomorrow, edited by Gerald G. Somers and J. Kenneth Little. Madison,
Wisconsin: ,The University oT Wisconsin, 1971.

2i, 1.
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Making.4 Phi Delta Kappa National Study Committee Of Evaluation.

Stufflebeam, Daniel L., ,et al. Educational Evaluatiod..sind Decision

.Itasca, Illinois: P. Peacock, Publisher. ;;: R.
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Upon completion of the assignea activities .

in this module, you should
your

redly to taIti

the Module Poittest. See yOtr instructor
for directioim and measurement criteria.
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APPENDIX A

EXCERPT FROM A PAPER PRESENTED

BY *

ROBERT, WARMBROD

"NATIONAL ISSUES AND TRENDS 111 VOCATIONAL EDUCATION"

AT TBE COMMON CORE CURRICULUM *WORKSHOP

4

(FRESNO, CALIFORNIA
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The first major is he I'd like for you to think about will be, labeled
"thy tUlloses of vocational education at the secondary school level."
Pertaia you do not see this as an issue ooh that the.purRose of secon-
daiy school ,vocational education is an free of controversy. I would

'not necessarily label it as an area of 6ontroversy; however, I am con-
vinced that it is an area we must begin to give some very serious thought
to. ido not think that we can consider this a settled issue--that the
only purpose of vocational education it the secondary school level is
to prepare for employment. One reason I make this statement is because
of the influence of the career edtcation movement.

Since 1971, when former Commissioner of Educatiod,Marland gave a speech.
about career educafton, there have been various definitions of what
career education is, how it relates to Vocational education, andhow
it relate2 to general edlitation. Basically, I think, what the career
educatioh movement is doing is calling our attention to somj.mportant
concepts,about the psychology of career develowent. Weare being
reminded that we had better pay a great deal of attention to how pftle
go about selecting careers and how%they grow and develop in these
careers. For example, one point being made is-that career development
isn't a lockstep linear process.. We in vocational education need to be .

.reminded a great deal about some of these very 'basic underlying concepts.
My opinion is that we invocational education have been operating 'on
some fairly shakey assumptions about how young people maoccupational
choices and the extent to which occupational d6oices are stable throughout
a,period.of time. -

Let's take a look at some of the research that has been designed to
evaluate the effectiveness of votational education at the secondary,
school level. Almost every evaluative study,of national import has not
only beeli getting a great deal of visibility,-but the conclusions tend
to shake up the vocational edOcation establishment. Let me read a few
conclusiods from those national 'studies. Some of you probably are fa- ,

oilier with tHe controversial-report, Work'in America, which wakprepared
by a grot of well. -known people who are scholars in their areas of specialty.
They looked at the effectiveness.of vocational, education at the secondary
--school level; here 'is what they concluded; "Vocational education in
the,high schools has failed to give students useful skills or place them.
in satisfying jobs." The members of the task force preparing-thl'reliort
argue that "skill training in the high school invites too early career
tracking and seldom provides studenEA with usable skills." Economists
from the University of Wisconsin, who studied a nationwide sample of
vocational students three years after they had graduated from high school,
branded as a "half-truth" the notion that vocational)fteation is designed
to prepare people for entering into the world of work. .Even the National

Advisory Council on Vocational EducatiOn in their 1968 report, Vocational
Education--The Bridge Between Man and His Work, warned that "vocational
education, cannot be meaningfully limited to skilli necessary for a parti-
cular occupatioti.:

,
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What does thie here to do with the preparation of vocational teachers'?
An essential ingredient of teacher preparation has to do wlth what types
of programs.teachers are taught to implement once they begin to teach.
If teacheis. see vocational education as being limited fo,a "preparatign-
for-ftre purpose only.'then they're going to implement programs that
are different from programs implemented by teachers who see vocational
education as serving. not only:that purpose but also,additional purposes.
I'm going to argue that vocational education at the high school level
can serve ipurposes in addition to preparation for employment. Don't
misunderstand whit I'm saying. I am not arguing that preparation for
employment is not a major goal of vocational education in the secondary
schools. I em.saying that some students who enter a vocational program
that has that major goal also can profit from'other benefits of vocational
education.

Let me just summarize my position this way. One of:the reasons people,
4 reach the conclusions about the effectiveness of vocational education

that I have just quoted is the separation between vocational education
on one d and what we cal general education' the other. If we look
at the reme positions, i falls out about thi way. Some people con-

. Sider preparation for the w rld of work as the e elusive detain of voca-
tional education, while pr ration for life-=wh ever that is--is'
considered to be the exclu ive domain of the gene Al education curriculum.
Those of you who really ow what goes on in sch is know that degree of
separatism is not peSsible or true. My argument 'ft that we in vocational
education must admit that some of the major skills that determine whether
or not a person is successful in the world of work 'e.re the so-called
general,educationeskillsrthe ability to read, to wr
cemmtinidate,to listen,,t6,nie numbers, and to get alo
must constantly'be aware Of the fact that astudent 1
in general educaZond.eourses as well as'in Vocational
encourage students to realize that what iys going,on in
what is going on

"class is just a
occupational
arguing is th
general educ
to take the
education

ment. L
that 'are

te, to,Speak, to
with people. We
ns these skills

ourses. We need to
glish class,
on in science
as the specific

a notic
vooat
Asso
on

;J.

.Th

methane* class, and whit lb goie
important to stheets in the world of wo

ils that are taught in vocational coursesi What I am
t y6 have got to break doWn the walls, that re separated
tion from vocational education. We vocation educators need

initiatiire.in.building the case for an integration. of general
lls and specific occupational skills in preparing for employ-

me give-you a good example of this separatismt Those of you
members of the American Vocational Association *ill bereceiving

..,,soon concerning a major development in national legislation for

nal education. Here is what is happening. The Nation Education

r
atioh, The National School boards Association, The Amer gan CoUncil

umation, The American Association of Junior and Comumnit Ipolleges,
Aspociation of State Universities and Land Grant Colleges, The Ameri-
Associationjaf School Administrators, and The American Personnel and

idance Association have gotten together to draft their version of vocary
ional education legislation without consultation with AVA officials or

vocational educators. If we are now in two camps, as this lineup of
educational organizationsjndicates, it seems to me that is..fair good ,

evidence that-we are going to_have to get together.if,weere goid to be
-.,

able bo take a'look at the total picture. .

,
-.
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In the final analysis, the purpdses served by_ vocational education are
determined by what teachers do in the .schools. We can talk about It all
we ,like, but the actual purpoi'es served by vocational eduiation are '
what teachers. 4;in/the classroom; in the labote.tory;,and during on-the-
job'instruction, and supervision: point is that_ the preparation of
teachers determines to a great extent what the prospe'ctiPe teabherts .

perceptions are as to iltat vocational education. should. be". Therefore;
in .teacher ,education programs, ,whether it's instruciideal modules that

develop? what we ia,yt.or what we do, wee are dommtmicating a phiiofiwhy,
or point of view about t 'be purposes of. VoCatiojr.l. education in the secon-
dary school. ,Instructiogal modules. will carry a paint of view of what
vpcetional education is. 'When we vilbstrUct'prodiective teachers ,in hbv to

%develop a vocational program and when we 'suggest varidue,stritegies axed

activities,, we have a great deal t4 say about the nature and purposes of
vocational education. I don!t want to go overboard on this p6Irticular

r concern, but I think one of the major issues that is impOrtant, particu-
laxly in this legislative year, is what vocational ,education is all about.
We are either going to move further 'in separating;vocational'educat,ion

..from the rest of tag public school curriculum pr we're going to attempt
, to realize that ge neral.,, eduCation is an 'essential ingredient in adequate

preparation for employment.

.'
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APENbIX B

SIMPLIFIED CURRICULUM DEVELOPMENT MQDFIL
13.

*Nt
4

21

e,

The intent of,this paper is to describe the mayor elOel?ts of the eii pli-
fied curriculumdevelopment model shown in Figure It pagh 24. It is
recommendeft that the model and the folIolting desdription be used as 4
general guide and"the curriculum planner should develop a coppreh ve
llst, of specific'tasks imfoptiateto.the type of change, and any charac-
terfeics uniqUe to the irogram:undergoingrevision.

The four major el nts or phases of the curripum process are: (1)

identification, design and development, (3 implementation, {4) 011-. -

tinuation and evaldtion.

ProgramL/deAtification ,

(1) Awareness

The initifal step in the change process ienot actmIllly a step,
it is a condition which should exist throughout the career of a
vocatignal.educator.' The curriculum planner in vocational educe-
tion.must be well inforhed on current issues and be receptive to
the concerns expressed by various agencies; professional Soups,
and individuals. The information gained from. these sources often

provides the firs.ina.icagion that a change in the. curriculum may
be necessary.

Needs Assessment

4Asiuming that the curriculum planner has identified an area of
potential need, he must conduct an assessment of the combined needs
,of the 4eupational area, thellucatiohal system, and thi student.
The data produced by these assessments must then be analyzed and the
implidations for program devolopmetils evaluated.

(3) Type of .ohaige

If an identifiable, need existsthe curricuI lanner must begin
to translate that need into edUcational pr9grams and ankh a tenta-
tive decision on the type of change necessary to meet the need.
When a tentative decision jab been're4hedregarding the extent of..

, thectpage, the curriculum planner should conduct a preliminary re-
.* view '81' the resources required and their availability. If this-
f ,survey if properly structured, it will provide insights ntoa series

, of questious regarding the feasibility of the provam.4

1 . 3 01...,
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Program beef= and' Development '
!(

;
.

. .

(4) 4eveibp's. Statement of Progrien Requirements..
I.,

. e .
, .

. ' This element.ispeeifies the general, skills, knowledge, and, attitudes
necessary tq meet the occupational,reqpirements identified by the
needsNassessment. ,

.

.
- ,4.

) Identification of Student Population and Heeds

This element identifiesihe oharacteristics of the studenti the
program will be designedto serve. The educational level, age, occu-
pational. orientation represent. a fail of the student characteristics

d
.

to be onsidered.

$ (6) Develop Goals,

-'
4- -.

)
.

Olice the requirements of the program have been established, and the
student population identified, the gOals of the program may be de..
veloped. ,

. . .

(7) ,Specify Obi ectives anaDeveloi Cureiculum

Having identified the resources, personnel and materials-available,
the goals and the students* the curridulum planner may now wish to
utilize the competencies of the instructors to develop the program.
The curriculum planners should take precautions to insure that the
specific objecteres developed are relevant and compatible with the
clientele served, and the programmatit goals which have been identi-
fied. At this point it may be necessary to reexamine the requirements
goals, etc., of the program and determine the appropriate format to
be used.

(8) Select Methoas and Materials

This element is usualle designed in conjunction with item 7 and its
limitations are determined primarily by the resources available in
the local educational system.

Program Implementation

9) Obtain Instructional Resources

4

This may be initiated snd carried out concurrently 4th elements
7 and 8. There are basically two categories to consider under in-.
'structional resources: (1) Personnel, and (2) Materials, Materiald
would include facilities, budget, supplies,,,instructional media,.
etc., and their acquisition will require 'a great deal or coordination

*with administration, TersonnAl includes both the support staff and
insYuctionalfaculty.

2(,
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A plan must be .devised to inpim maintenance pirsonnel, counseaors,
prospective emploiers, etc. of the program.anA in Capabilities.

'. .

At the Bailie time a palm must be 4eve3`.opea to prep ate the teacher

for the change. Defending on. the extent of the change, ibis tou3.d
include the preparation of aCurriculum Guide, inservice workshops,
or individual meetings;

.-

however, this must be done $f the program .

is to'be successful.

. -

(10).Co duct Pro am

ultimate test.ot the program is the result of the preceding die-
, 7t.ts

Program Continuation and Evaluation

(4) Continuation

The procedures and responsibilities for supervision, consulting,
and continued support should be a part of the proposed curriculum
change. a..., f 't

.4 .

(12) 'Evaluation ,

,

,

Evaluation procedurea.should be designed in two parts. First, a
system for immediate feedback which would. provide information pri-

' Marily relating to theinstrugtional process; comparing achievement
to the objectives, the time allOved for each unit,,etc. Second, a
long range evaluation which might take-the form of a f011ov-up
study comparing student performance one job .to the direr -all
goals and.objectives of the program.

,Information'obtained from& the evaluatiOn proceserwill ena ble the
curriculum planner tp determine what revs ions are neceeeary to make
the program more effective or to delete.* if it no longer serves a
need.

o

.
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Figure 1. tSimplified CutfiCulum Development Model

PROGRAM IDENTIFICA ION
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IMPLEMMATION OP CHARGE

_MODULE PRE/POSTTEST

Student

25

Instructor

Date

Student: This pre/posttest is 4esigned to assess your knowledge of the
implementation Of change., Since this module is an individual-
ized and competency- based''/earning device, you will need to
study ou4 those lessons that are presented on the basisof
your fesponse to this test. =

4. .

1. What type experiences have you had with curriculum change? (Check the

appropriate statements.,
, .

.

.. .

011.111 Conducted needs assessment

Developed and completed new course1- -

Reviseds course
.

.
.

V ' Conducted a formal curriculim evaluation
.

I

Participated on a curriculum development teach.

Please iist'additional responsibilities or' involvement.

k

2. List five brthe fialiiiilithJEE=Ihndaii-thedevelopment of vo6atiozial
ti) education curriculum.

b.

C

j

d.
.

.

/-
44

e.

I'
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Pre/Posttest (continued) 26

3. List five sources, agencies, groups, individuals, which could-provide

(L1) the initial indications for a curricula= change.a.
).

b.

C. /

e.

4. Identify a contenporarr issue and discuss the.imilication for pos-
(Li) sible vocational education curriculum changis.

1

a

.4

/4

1
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Module Fre/Positest.(eontiped)

A

%
.

.. i
a

5. Identify three baste of curriculum change.
.(L2)

a.

b.

C.

A
4
I

27

.

6. Mscuss the basic characteristics of the following approaches to
412) curriculum development.

a. Job analysis:

' Functions of induitry:
!

c. Cluster:

;-

T. Identify the key personnel most likely to 1:4 involved in a curriculuminvolved
(L3) change in a local district.

A

(L3)

1

Identify five.critpria whichcould be used to Insure the development
of a quality program.

e.

1/4
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.Module Pre/Posttest (contipued) 28
.\.__. . - . \ . .

9. Describe or diagram the procedural steps involved in the develop-
(L3) .ment of a new course.

.

4

t

-t

Identify criteria which could be used to evaluate program goals
and objectives.

40#44,er
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IMPLEMENTATION OF 'CHANGE

.. ANSWER KEY

4
MODULE PRE/POSTIPSIr

29

InstructOr: Do not ''repra tcp this page in students' booklets.. YOU

. ,must retain it for grading and prescriptive prupbses.
Answers will vary with. individuals. A *eferred response
might be similar to the answer presented.

1. Pretest: question for instructor's information.

2. a. t Population mobility .

b. Mobility within, an occgpationa:

c. Manpower needs, lobal, state, ?rational
d. Emergence of special groups, minorities, womens.handicapped
e. Legislation -- local, state, federal.
f. Advances in science and technology, health, computerizition,

communications, energy, etc.
g.' Outdated or inappropriate Program4.
h. Development of curriculuM at leading educational institutions,

of higher learning
i. Response to the change in the age Structure of the American

society

3. a. Exterior funding sources (private and government)
b. PrOfessional organizations
c. Professional educators (teachers, administrators:etc.)
d. Industrial leaders
e. Union 4eaders r--

f. Political leaders

4. The answer to this question may vary widely with respect to local'
conditions. However, a typical response might be:

a. 'Serving the Handicapped.

i. Identify the P4rsicaLcompetencies required in each
course

ii. Identify occupations whose performance requirements are
within the capability of the handicapped.

6



kisser Key (poStinued)

5.% a.`" Net program (serieg of courses)
b. New course
c. Reyision,of existing prOgram
d. Reyisio4 of existing course content
e. Deleting a program 4

f. Deleting a course
g. Change in scope

dm%

C

30'

'6. a% Job analysis: Analyze specific job to determine the competencies
required. ,Prepares students for a specifiojob.

,

b. Functions of industry; A conceptual approach which basically
emphasizes the functions of a particular industryi rather thaw
'specific odcupations.

c. Cluster :. Analyzes groups o'f occupatiOns and attests to develop
a program which provides the skills dnd knowledge common to each;
thus providing the student with a road spectrum of entry level
opportunities.

7. a. Teacher
b. Department chairman
cl Principil.,
d. Vocational coordinators, consultafits, etc.
q. Director of vocational education
f. Media specialists ,

g. Teacher educators
ht, Research staff - outside consultants
i. Chief administrator of school system'-
j. Board of educators

a. a. .The program serves an identifiable need.
b.. It is finalacially feasible.
c. It maybe initiated in existing physibal facilities.
d. It could be initiated as a pilot program.
e. The effecti eness of the program can be measured and/or oliserved.

9. a. Identification, awareness
b. Assessment
c. Identify change necessary
d. State program requirements
e. Identify students
f. Develop goals

Specify objectivesg.

h. Develop curriculum .

Selectlgethods And matertals
j. Obtain instructional resoUrces
k. Conduct program
l: Maintain program
m. Eyaluation

10. 'a. Are goals easily understood?
b. Are goals consistent with occupational requirements?
c. Are goals realistic in terms of material and personnel available?
d. Are goals and objectives attainable by the students served? .

e. -Do the objectives relate directly t4 the goals?
f, Do the activities and content follow the'objectives?

4
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MODULES -- COMMON CORE CURRICULUM FOR VOCATIONAL EDUCATION

re

Category,A: Introduction to Vocational Education

A-1 History, Philosophy, and Trends in Vocational Education
Ar.2 Scope, Function, and Organization in Vocatiopal,Education
A-3 Vocational Legislation
A-4 Assessihg the Job-Market and.Emplayment Trends

Category B: Cooperative Relationship

B-1 Ratidhale,for Cooperative Relationship's

B-2 Advisory Councils
B-3 Cooperative and Work Experience Programs

Category C: Vocational Students

C-1 Promoting Vocational Education and Redfuliting Eligible Students
for Vocationar Education

C-2' Assessing Students' Personal Characteristics 44

C-3 Guidance and Counseling
C-4 Assisting Students with Special Needs in Vocational Education Program
C-5 Assessing 1e Needs of the Disa6antaged Student
C-6 Developing!dtudent leadership Qualities in Vocational Education

Programs
C-7 Student ganizatiotis

Category D: nistration and'Supervision. ;

. D-1 Fpcal Management of a Vocatiohal Education Program .
D-2 Whting. a Vocatidhal Education Project/Budget
D-3 Record Eloping ,in Vocational Programs
D-4 Conference Leadership
D-5 dejection, Supervision,: and Evaluation oT72;Aonnel
D-6. School Law and Its'Relationship to Vocational Education
D-7' Staff Development
D-8 Implementation of Change

1

Category E: CurricultmCDesign in Vocational Education

E-1 Developing a Curriculum resign in VoCational Education
E0-21 Applying Learning Theory to Vocational Education
E-3' Instructional Strategies I. .

Category F: Stages and Structure of Curriculum'Development

F-1 Theories in Curricultm Developmeht
F-2 Building a Curriculum for Vocational. Education
F-3 Applying Curriculum Specifics to Vocational Education
F-4 Safety . A

Category G: Evaluation and Research

G-1 EvaluationModels
0-2. Evaluation Procedures for Local Programs
0-3- Introduction to Research Procedures in Vocational Education
G4 Researeh Design in VocationarEducation
G-5 Development of a Research Proposal in Vocational 'Education

f
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