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] " ABOUT THIS MODULAR CURRICULUM

This .module is one of & sgries of 34 ‘modulesiintended for use in the.pro-
fessional preperation of vocational educators in the; vocational education
serviece areas of agricultural, business, home econoﬁ&cs, and industrial
education. The curricuwlum can be adapted to various styles of instruction
and to various entry~levels.of students. /.

.
. k]
. u

.

‘Tt is recommended that an instructor planning to“use these modules review
‘each categotry to determine if any modification is needed in the objectives
and suggested activities so that they conform with local institutional
p.oliciea and/or vocational educatidn programs. It is also’suggestéd that
resources and activities be identified for the speci@ entry-level of
the student to be served. . oo -
The activities listed are suggested The use of any o{'.her activity‘ or
reading reference which the instructor believes would help to accomplish
the objectives of tiat lesson is encouraged. The choice of the teacher *
to use the entire module, either through group reports o indivigualized
aésignment, will be npelated to individual student competency requirgments..

. ) ’ ’

Since many modules strongly recommend the use of local administrative
personnel and community rsources, it is suggested that all site visita-
tions and requests for assistance in the community be coordinated by or |,
cleared through the ipstructor. The instructor may wish to distribuge L0
these tasks’ among the student group and across the community with the class
report system being used to disseminate the information gathéred.

These modules have been field tested+in varfous. settings. They have

been used with students‘working toward a bachelor's or master's. degree

and with students seeking the designated subjects credential in Calif-
ornpica. Some modules were tested throu%h student independent study, )
others as part of total .class essignment, and still others as an alter-
nate activity. Workshop participants exemined the materials in terms of
content, activities, and resources, The adaptebility of this curriculum
is one of its strengths. . ) :
‘The materials could not have been completed without the par.ticipation and
‘contiibution-of manx\individuals. Chief among these persons were.the
module wrilters, workshop participants, field-test dinstructor, and students.
Conference presentors and evaluators also.contributed to this project.
Proceedings of the workshop are available upon request, -

If we can prov1de you with informstion or help in uszng.this curriculum,

pléase feel f:ee to contact us. / .
‘ﬂ;e . L ]
' . Pg_ject Director : . ’ ’
/ T ‘ N
; 3 .t Dr. Gwen €. Cocke, Chairperson ° ’
... ' *  Home Economics Department _ . «
. . California State University, Fresno N
. e . Assistant to Divector , ' ) .
. > ¥ - . B [ . 4" 'y
Co ey ' Maurine Vander Griend, Adjunct Professor .
- o ., " v . Home Economics Department
SEER .California State University, Fresno b?
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7 ' ) o . Module Ob,jective._ '

. Upon satisfactory complet:.on of this module, the student will be able,
to demonstrate the ability tor incorporate the elements and procedures

.o for a curriculum change into a proposal and essist in orgsnizing re-
\ ~sources for its .impiementation. .
. . _'..". . e - . . i
' . - &‘ . ’ - - . F
.. . . vy
i e T T _Moduledvé'rview - » e
. . i * . I ‘ S .

In the e&ucationa.l emrironment, changés -are most likely to.occur a.‘Long
the boundaries, the areas where the, educet:.ona.l prqcess interfaces with
the social, economic, and industria) needs of the soclety. ’Et. is ob=-
vious that vocational edugation resides in this, boundary area, and is

bne of the first in the educational envirdament to be. affected by changes
in the economic ard industrial world., Therefore, curriculum development -

R in vocational educe.t,ﬁ.on is' a continucus pfpcess of assessmentv ad justment,
and e(ra.luation. . )
H 23 A
. N Curriculum cﬁange is oﬂt\en one of the most vigorously prom.pted a.nd moat
] ardently opposed issues fadisg .vocational educators at alf legels. Yet
. the primary sirength lies in chenging and developing progrems %5 meet the
_ indi.vidua.l and industrial deed of the future, ,
_ % * . . q’ L] )
- If ‘vocational education is to achieve its-maximum potentia.l then veca-
tional educatdrs mfdst be (1) capable of identifying and mpfementing

needed ohgngés, and (2) flexible and adaptable enough to accept change,
We must learn .mapag ent skills-,, develop commmication techniques, and’
+  actas a *catalyq}: t,o-expéd‘ite change.
‘
In order tt;) persua.de others t.hat chaﬁge is necessary, you must first
thoroughly understand the, problem, including current trends, the status
f , of the éxis*t:ing program, the ‘strengths and wepknesses of the proposed

.--

. grogram,. and its effect om .the educational systkm's resources and personmnel,
Coy o Only.then can ybu be effective in bringing about a change in the curricu-
- - ) . r' \%’ “( . .
'Q t‘v{ + ) Tf - (
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to It .ig the purpose of this module to assist the learner in identifying

and developing the abilities needed to plan; jmplement, and evaluate
‘ cha.nge. -This module has been divided into four lessons: /

-
L]

- : (1) Sources, Issues,‘'and Trends .
. ' 7 {2) Research and Planning .

. » (3} Organization, Development, and Implementatidn

: . {(4) Continuation and Evaluatign )
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¢ Lesson One:‘ Sources, Issiues, and Trends -,

Ed

Qbjective . o ¢ .
Upon the satisfactory complétion of this lesson, the student will bBe .
able to: (1) identify and describe the factors infliencing evelop-
ment of cwrriculum in vocational education; {2) analyze contemporary-
issues and trends; and (3) describe.their implications for curriculum
c¢hange in vocational education.

.

Overviey . - ) -t

This lesson will emphasize the sources, issues, and trends affecting,
the ecurriculum in vocational education. To become more asware of the
forces of change and.the pregsures they exert on the curriculum, the
" eurriculum planner or specialist must be well Ynformed about ¥hat is
taking place ocutside of the ldcal educational envirpmment and be cogni-
zant of change itself. Often one must internalize exlsting statistics .
and make comparisons before the magnitude of the data is fully realized.
An example of "change" informastion with implications for VOcational edu-
cation is found in Fabun's book, "The Dynamics of Change" where he
gtates: .

"By 1986, 35% of 311 of the people alive u111 be less than 15 years
old. That even today (1967) China has more ghildren under 10 thed
the total all-asge population of Russia."

en though many of the predictions regarding population#trends have

notl been completely accurate, nonethless changes in population, total
numbers, location, and age groups continue to have major influences on
curric decisior.fs. ) . .t

In addition to the implications of a changing population, there are
changes taking place in the socio-econcmic and political arenas as
well as rapid and often startling advances in science and industry.
The vocational educator must be aware of these issues and trends if
he is to- respond intelligently with realistic and meaningful programs.
Questiend to be ,considered include: . .
{1} What will be the cha.nge in the.age level of different segments
of the woqfing population? 5
b
(2) What will be the changes im the number aund types of Jobs as &
result of increased technology?
(3) What changes will be prevalent in certain socio—economic and
ethnic groups as a result of inflation?

b

&
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(1) Make a list of{theé scurces ocutside ¢f the education enviromment -

. cisions. This pss activity, '
~ e :

{3) Review current Mtersture afd, using the format provided identify
. at least three deparate isgudes or trends and briefly discuss their
. - implica.tions for] curriculyim change. Example: Read the excerpt
o ‘from J. Robert: { presentation and complete the above assign-
ment. < (See Appehdix A.) . ] -
(4) Using the same fdrma dent two of the most pressing issues or
trends now facingd a educttional program. If possible,

»

+
L]

- s
Suggesgted Resources, v .
s

Dean, Thomas‘é; The Industrial Education Concept," American Vo-.
cational Journel, Vol. 51, No. 2 (Pebruary, 1976), 75, 78 81.

K .

" Fabun, Top. The a.mics of Chang_ Englewood Cliffs New Jersey,
Prentice-ﬁall 1b67. .

¥ " ? T
3

: " ir
) . Jennings, John F. |"Emerging Issues in Voéational Educatioh" ; ce .
American Vocatlo al Journal, (September,.1976), Vol( 50, 29-32 ¢ L

White, Marguertie, and Dorothy Coburn. "The Trials, Tribul ions

. and Triumphs of Chirriculum Change’," Nursing Outlook, (Otoder, .
. . 1977), 6ul~Ghg. ) o E

. . + Iy -

. "Facing Issues at Ahaheim, American Vﬂcational-Jourﬁal, (Febfuarya'

19763, Vol. 51. / - .
é k LY \“
"Matching People viih-Jobs," Amerd n Vocational Journal, (October, _
. . 1976}, Vol. 50. | . ¢ - 4 \
. -l -
. "Phe Mushrooming Vo ational Currfoulum," American VocaxionalﬁJournal, 1 ‘
R : (October, 1973), Vol. 48. -

+ L4
. o
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. Upon_suc&éssful\comﬁletion of assigned . @
. . activitids, proceed to Lesson 2. . . 1,
' ! * e L .‘
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Reference: Warmbrod, J. Robert. "N&tional Issueg and Trends in Voca-
D ' tional Education.” A paper present ‘st the Cogmon Core
. Curriculum Workshop, Friesnp, 1976 '
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L < L. . = v Leasoh Tvo: Reses,rch and Planning ‘
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-~ Objective - . SN .
) * , Upon completion of this lesson fhe student will be able to: (1) explain.
*the basic types of curricwlum change and the reason for them; and-(2)
. list the persomnel likely to be involved in & curriculum change and iden-
. tify their responsibility and attitude totard change., = - ] :

4]

-

[ M -~ ! 1 . o . b . .
. Overview, . . ] ‘
. - . . - K

The Purpose of this lesson is to develop the abilities needed to identify
. ‘the types of change ard the personnel who will be involved. However,
before undertaking €fhe activities in this lesgson, it would be advisable
. to briefly review the general sources from whieh curricula originate.’
Lt e This review should include: /

-

-
i

* (1) curricular plans developed exclusively by agencies outside .

y of the local educational systep. Prognams develoPed by ‘insti-

o, - . tutions of higher ‘edycation; :gfuste fdundstionsa and profes- y

: sionelNorganizations or commercial enterprises such as publishing

. . ' _and equipment manufscturing companies or supply houses would

. ’ be typical examples, - . .

) : 3y : ’ % . e
(2) ‘ ograms developed cooperatively between agencies outside of.

Fe L Lo local gducatipnal system and, educators who will be. dtrectly

nuolved in the’ implementstion of the proposed change;

B LA ‘
‘ ( 3) progra.ms developed primsrily t’ personnel within the local ed'lu
4 . - » ¢ational system which are formed into curriculum committees oo

- ~_ .- or development teans.
There is s very cloge relstionship between the source of curriculum thange

and type or extent of the change. Often the type of change desired. will |

grestly influence which one- of the primary sources for curriculum develop- v

ment the curriculum plaaner will choose. .

’ 1
A v
-

. It is important to note that curriculum changes be based on political,
. societal, and econcmic changes in society. Ex &s of this are: (1)
. ‘'change in funding of education programs’as a result of the psssage'bf
+ . *. " Proposition 13; (2) renewed emphasis in the learning of basic skills as
& result of many fagfors including news-media coveragg of test scores,
court cases brought against school systems, and lay books written on this
' . # subject; pkus {3) the back to the ‘basies core at Harvard University to
- . " assume.that students leave that institution with special elementary skills.
w0 Bervard has iﬁ*the uation' in” curricular change. .

+

El -

A .:t..' \

@ (5\ 1'. S
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Curriculum change m&y\include the (1) elimination of & program bedause it
Ae outdated or no longer apprpriate; (2} development of a new pro 5
“(3] revisions of a course of instruction by adding or deleting cgztent,

tives.

.

(k) €hanging the delivery systems and {5) reassessment of goal 4 objec~

B Just .as there is a relaxionship between the source and type of change,,

there exists a similar reletionshmp between a change proposal and the per-
somnel who must plan and 1mplement it. If 'a change is to occur it mist -
take place within the constraints of a ‘particular educational unit;
therefore the curriculum planner must be sble to identify both the key

. personnel andtheir role in the change process.

»

-

Using your personal experience as an educetor, &lllyqe an educetional”

&

program and complete the following activities.

Suggested Activities »

! +
(1) Prepare Z form which lists the types of curriculum change, the most

likely reason for the change, and the probable approach for its
solution. .
- Egample:” ’ . s *
. Type of Change Reason for Change Solutiof
' - ' 9
New Program .. Change in occupational Organize.
. requirements. _curriculum
’ . ’ development-
. Y team. '

1
’ ‘

.
{2) Using the form provided, select one type of cqrriculum change, euch
gs a New Program, and identify the key personnel at each agministra-

tive level and their involvement in the change process.

. page.) , “ : .

]

Sgggeged Resog@ “ °

Havelock, Mary C. Training for Change.Agents. Aunn Arbor, Michigan: 1_

The University of Micligen, 1973 -

(See next

I“
{

Olorsky, Ponald, end B. Orthanel Swmith.
and Charecteristics," Phi Delta Kappen, March, 1972.°

ectivities, proceed to Lesson 3.

s, Upon successful completion of essigfed’

{, ’

"Educational Chéhge:

.

Its Origins .

*

\Havelqck, Ronald G, The Chahge Agent 8 Guide £0 Innovatiods in Education.‘
Englewood Cliffs, NeY Jersey: Educational Technelogy Publications, 1973ﬂ

“ .




9!.;""“_‘ 2 * . identification of Key Personnel and Their Regbonsibilities in the Change Procésf *
X Type of Curriculum Change: o ‘ -
e { 3 o
INVOLVEMENT- . s
’ /s . - :
" Personnel Phase ' Type ' Comments %
b I. Planning [ II. Organ::tzing'& 11T, $va1uatinga&&, Policy & ‘Participai:_ion ] N . *
Implementation Continuing’ *. | -Decision N 2
t ~ F N - * M&kiﬂg -
) . i = A ' . . et ¥4 .
?aéultx . . ’;'*--;’!
i ] A . i :
Teachers ' \ : 10 Sy -
D ’ . K \;\ ’ Y ‘-'.! +
Department, v . R P . .
Chairman ! . . -
h i ) bl \ ] * - ‘e ! 5
(list Others) l|l ., - . 1 - L
- ‘. ] ” T .\ u. i" b ., - N .‘;'
Level 1 Administratdrs 'l . p . } o .
¢ Principal I R , R ' o Ve "
- . . v ' *
Deans |, 4 ' . . A ¢ e
< ! l\‘ R s - "~ I :ﬁ -ﬁ
~ {list others) ' ;;.,...__ -
v, 1 . ' A .
< i . -
.+ Level I AdmintStxatiors / ] - ’ o
e R \ : :
Curriculum : ' T
Specialists y * -
. " R ” '
Coordinators K v ' J ¢ '
] tendents )
uPeﬂn den q . o .
President/ ' . a . ' “
Vice Pr%ﬂ.ent ) -.,\ W . A
' - r - ' I .":' - :, lb *
o ’ - d ‘f_;f*'i - . Co
. -1 P .
j . ‘
Yo T e . i ¢ .
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oL « ‘.. . IMPLEMENTATION OF CHANGE .

T ’ LT Co. Al :

. ) . . ' ' b ,.ﬂ
. Lessdn Three: ‘prgagizatibn, Pesign, and Iﬁplqmentation'

». .
- KA )

. B .
- . " ¥ 5
. LA . A - .

Objective ' - . Lo C

. to. ‘ . > .
Upon completion pf this lesson the studept will be able tor (1) disgram
or outline the pRocedureéd for identifying, dgsigning, impilementing, evalu—

. ating, and maintaining a curriculum change; and (2) organize a plan,

assign duties, and assist individuals or ‘teams responsible for the de~
velopment of each phase of the change process. ]

—

Overview 5.

This lesson deals with the very heart of curriculﬁm change, the actual
design, development, and implementation of ingftructional programs and
the interaction’of the persounel in?olved in the change process.

Today the curriculum planner, in vocational education must not only be
competent’ in an occupational area; he must also be an innovator a plan-
ner, a é{rector and an eva.lua.tor of change. .

We 1Iive in an ever-changing society, a world uithout marging. This is
especially evident in vocgtional education. It has been suggested that
we should stamp vocational education programs, "Subject to change without
nptice." While this mfay be somevwhat of an over-statement, it nongetheless
iz one ¢f the fundamenta) issues fdcing vocational educators. w do? °
ve react to the changing needs of -society? £ : .

If we are to respond to the changing needs of éociety, we mugt have &
clear understanding of change as a process and bhow individuals react
to.it. Pabun defines change in terms of the individual and his perception *
of the phencmenonw . X o X - -
"Change may be described as a mehsurable difference that an
* + -organism experiences in relation to ifs envirdmment, It iz~ - !

an individual reaction inside a nervous system. It is not,

for the most part the world that changes, it iz our exper-—

iénce of 18." s Lo~

- ’ "

Any change or adjustment in a curriculum will inevitably involve people,
snd how they perceive the chahge will greatly affect their attitude and
participation in the project. Therefore,.curriculum plannegrs should be
afrare of two very important. principles of human behavior and how most
individuals are likely to react to change. First, people generally

-




F1 (I » " . . " . -t

1 - L . T
- v

resist change. Thqy are comfortable in their environment and a dhahge
way mean venturing into the unknown and the untried, and pose & threat .
to their security.’ Second, people are more likely tb support and acéept .
change if theY are active participants in the process.  Yotr mist have
the support of the teachers and the hdminiotration if your program is
to be successful, I cannot over-stress the_importance of involving those

.redponsible for instruction in the pPocess; otherwise you are liﬁbly to '_ *

heve two programs: (1) the one you.developed and is printed as the curri-
culum guide, and (2} the "hidden curriculum" or what ectually is taught 3 ’
behind the eclosed doors of.the classroom, - :

With this in nind the curriculum planner is ready to prodeed ﬁhro&gﬁ ] .
the phases of curriculum change; namely, program identification, design
and’ development,,implementation, conﬁinuation‘and evaluation, and the

o?ordination of the project. - . N o
. * . - ' ' ~ - . ‘

Suggested Activities : ) - , :.'

(1) Develop & check list identifying the characteristies or attributes
of & quality program inm- vocatiopal. ‘education. % This may be used
later %n the evaluation process 83 the besis for part of the eri-
teria, . , . r '
(2) Using tHé phases identified in the "Simplified Curriculum Develop-
merrt Model" (Appgndix B), ﬁevelog_a plan or. management chart for
" the completion of a major curriculum change such as & new program '
or course of an extensive revision ~of either one. In your plan' .
*  identify the tasks, who will be responsible for then, and 8 time
line for their completion.

(3) As the {ndividual resnonoible'for the deVelopment ofge new program,
prepare 8 brief report dedberibing the program and requeating support.

Vg
Stggested Rei’erencea . . \\, * -

K3 w0 4

Byfield, Hal, et al. 'Cagver E&hcatio 3 Inservice Teagder Training
y Guide for Teachers, AdministratorsJand Counselors. Flagstaff, .
Arizona: HNorthern Arizona University Resesrch and Development
Center, Career Educstidw, 1975. '

‘ Curriculum Handbook: Admiﬁistration and Theory. Rockleigh Hew
Jersey: Allyn and Bacon. -

-

[

Davis, Dwightf and Joe Borgenu Planning, Iﬂplementing, and Evaluating
Cerecer Education Programs. Bloomington, Illinois: McKnight Publish-

iﬁ Company, 19Th .

+ Fabun, Don. The Dynamics of Chang_. Englewood Cliffs, New Jersey:
Prentice-Hall, 1967. ﬂ .

L
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L] \ .
! -
uld, Nosh E. "Developing & Curriculum Guide for.s Vocational
.\Course: A Step-by-Step Approach," Technical Education News,

‘(March-April 1978) 17-18, 23.

Pranken, Lawrence.
(May, 1978}, 2.

F1

"School Shop Talk," School Shop,

"

Vgi.'BT, Re. 9,

activities, proceed to Lesson k.

.Upon successful completion of assigﬁed'

1°
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T Lesson Four' Continuatién and Evaluation .
Bt T ., u T - )
. -.) . M L

! - &

et o

Upon sakisfactory completion of this lesson, the student will be able to"'

(1) iﬂ@ntffy the criteria to be used in evaluating a curriculum change;

(2) develop a procedure Jfor conducting a follow-up study and analyzing .
" the resyltsy and (3) develop & plan for delegating responsibilities for

the continuation end evaluation of the program. .

[} R . *

Overt aw

The purpose of this lesson is to prOVide‘tne students with an overview
of the evaluation process and encourage them to incorporate it inte any
curricular change. Too often curriculum evaluation is an after thought -
or an unsubstantiated opinion rather than a planned procedure designed
to provide pertinent information. *

Suggested ﬂctiVit?es . [

(1) Have a class disucussion defining curriculum evaluation.

(2) Develop curriculum evaluation instrument listing the criteria for
program resources, goals, oblectives, content, and activities.’
This would be' a short term evaluation process providing immediate
feedback for program revisioen. .

(3) Develop the instrument and procedures for conducting a follow-up
study to determine the over-all effectiveness of Ythe program rela-
tive to the needs of the occupation. ) s

(%) Identify the indiyiduals and support fnnction necessar} to maintain

*  and evaluate & program, . .

L
A S

r

Suggesteé References T

L] ’ . 1] ) ) ’

Alkin, Marvin, and Carol J. Gibbon. "Methods apd Theories df Evalu-
ating Programs," Journal of Research and Development in Bducation,

(Sprins, 1975), 2-15. ..

r
i
K

. Moss, Jerome, Jr., and Ernest W. Stromsdorfer. "Evaluating Vocational

- and Technical Education Programs," Vocational Education: Today and
— Tomorrow, edited by Gerald G. Somers and J. Kenneth Little. Madison,
. Wisconsin: [The University of Wisconsin, 1971.

I3
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Upon completion of the assigned a.c’civities <) .
in this module, you should be rea?dy £o "také
e f ‘the Module Posttest. See your instructor 1

: for directions and mea.surement criteria.. 4 .,
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& ) The first major isgue I'g like for you to think shout will bhe, labeled

) "thg purposes of vocational efucation at the secondary school level." , *
. . Perhags you do not see this a3 an issue of that the .purpoese of secon~

: g ' dary school yocational education is an area of controversy. I would

. not necessarily lahel it as an area of tontroversyi however, I am con-

L “ vinced that it is an area we must begin to give some very serious thought
. to. I do not think that we can consider this & settled issue--that the
., only purpose of vocational education at the secondary school level is

' to prepare for employment. One reason I make this statement is because

of the influence of the career education movesient. .

Since 1971, when former Commiseionér of Education Marland gave & speech °
gbout career education, there have heen various definitions of what
3 a% . cageer education is, how it relates to vocafional education, and ‘how } .
éé b it relates to general education. Basicelly, I think, what the career '
educatioh movement is doing is calling our attention to some important '
‘ , concepts sbout the psychelogy of career development. We are being
< reminded that we had better pay & great dea) of attention to how people
g0 about selecting careers and how»they grow and develop in these
carders. For example, one point being made is that career development
isn't & lockstep linear process,, We in vocational education need to be
.reminded & great deal about some of these very ‘basic underlying conéepts.
. My opinion is that we in.vocational education have bgen opefating on
B some fairly shakey assumptions about how young people make{occupationel
choices and the extent to which occgpational cﬁoices are stable throughout
+ g -period of time. . T

-

7

T Let's take & look at some of the reseerch that has been designed to
' evaluste the effectiveness of vocational education at the secondary -
school level. Almost every evaluative study of national import heg not
only been getting a great deal of visibility, but the conclusions tend _
to sheke up the vocational education establishment. Let me read & few -
conclusiors from those national studies. Some of you probably are fa- V.
- ‘miliar with tHe controversial Teport, Work in America, which was prepared
. by & gro® of well-known people who are scholars in their areag of specialty.
. _EPQY looked at the effectiveness.of vocational education at the secondary
“ chool level; here 4s what they concluded: "Vocastionmnl éducation in
the high schools has failed to give students useful skills or place them .
in satisfying jobs." The members of the task force preparing.the report
. “argue that "skill training in the high school invites too early career
: o, tracking and seldom provides studenis with usable skills." Economigts
' v from the University of Wisconsin, who studied & nationwide sauple of i
vocational students three years after they had graduated from high school,
branded as & "half-truth" the notion that vocational e&ucagion is designed
to prepare people for entering into the world of work. Even the National
" Advisory Council on Vocationa) Education in their 1968 report Yocational
Education--The Bridge Between Man and His Work, warned that "vocational
education cannot be meaningfully limited to skills necessary for g parti-
cular oecupatioﬁ " 5 .

.‘t ki

4
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What does thil have to do with the preparation of vocational teachers® '

An essential ingredient of teacher preparation has to do with what types "

of programs.teachers are faught to implement once they begin 40 teach. ) \J

If teachers, see vocational educatibn as being limited to & preparatiqn— e

for-vork" purpose only, then ‘they're going to implement programs that ]
are different from programs implemented by teachers who see vocational
education as serving.not only that purpcse but alsc, additionsl purposes.
I'm going to argue that vecatiomal education &t the high school level

can serve (purposes in addition to preparation for employment. Don't
misunderstend what I'm saying. I am not arguing that preparation for
employgent is not a major gogl of vocational education in the secondary
schools. I am saying that some students who enter & vocational progranm

that has that major goal also can profit from other benefits of vocatzonal
education.

s i -

Let me just summarize my position this way One of. the reasons pecple. .
reach the conclusions about the affectiveness of vocational education

that I have Jjust quoted is the separation between vocational education ..

on One d and what we call general education ‘qu the other. If we look

at the reme positions, i falls out dbout thid way. Some people con-

sider preparation for. the wprld of work as the eXxclusive domain of voca-

tional education, while preparation for life--wheltever that is-is )
considered to be the exclufive demain of the gene 4] education curriculum.
Those' of you who regély ow what goes on in schobls know that degree of ..
separatism is not pelsible or true. My argument #8 that we in vocational
education must admit that scme of the major skills that determine whether
or not & person is successful in the world of work\are the so=-called .
general educatiow'skillsr-the ability te read, to write, to speak, to
camunicate, to listen, to use numbers, and to get alo with pecple. We
must constantly‘be aware ‘of the fact that & student léarns these skills

in general educatfoncourses as well as in Yocational Yourses. We need to
encourage sftudents,to realjize that vhat is going on in E¥nglish class,

what .is going on mat ies class, and wﬁ&t I8 going\ on in science
class is just ag/importamt to svcceBs {n the world of woRk as the specific
occupational L11is that are taught inm vocational courses What I am
arguing is thgt we have got to break down the walls that Rave separated
géneral educgtion from vocaticpal education. We vocation L educators need
to take the/initiative in building the case faran integration of general
education 11s and specific occupational skills in preparing for employ-
ment. Lef me give you a good example of this separati Thoge of you
that are/members of the American Vocat;pnal Association Will be' receiving
z soon concerning a major development in national legﬁalation for
voagtibnal education. Here is what is happening. The Nationgl Education

AssocAaticn, The National School Boards Association, The Amerigan Cduncil
on Education, The American Association of Junior and Community*Colleges, °

Association Qf School Administrators, and The Américan Personmel end ‘
_idance Association have gotten together to draft their version of vogas '
ional education legislation without consultation with AVA officials or

vocational educators. If we are now in two camps, as this lineup of

educational organizations.indicates, it seems to me that is.fairly good

evidence that-we are going t0 have to get together. if we re goin’%yto be

able %o take a 'look at the total picture. . . ' -




" In the fina) analysis, the purpdses served by vocational education are
determined hy what teachers do in the schools. We can talk about 1t a1l
we like, but the actual purposes served by vocational education are

what teachers. 4 in(the clagsroom, in the 1aboratoryg .and during on=the- |

Job’ instruction end supervision. My point is that the preparation of
teachers dehtrmines to a great extent what the prospective tedcher's
perteptions are as to what vocational education, shoul& be., | Therefore,
in teacher eduecation programs, Whether it's instructiéﬂhl modules that 4
we develop, what we say,.or what we do, we ere communicating a phifosophy
or point of view about the purposes of. vocatiqpal education in the secon-
dary school. Instructioqel modules. will carry a point of view of vhat’
vpcational education s, " When we ipstruct phogdpective tedichers in héw to
‘.develop a vocational program snd when we ‘suggest varidus strategies and
activities, we have a great deal tq say about the nature and purposes o‘)(c
vocational education. I don't want to go overboard on this pgrticular
» concern, but I think one of the major issues that is importent, particu-"
" larly in this legislafive year, is vhat vocational education is all shout.”
« We are either going to move further "in separating vocational education .
.from thé rest of the public school curriculum or we're going to attempt
, to reglize that general education’is Bn essential ingredient in adequate
preparation for employment. . :
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oL fPPEWDIX B :
] & . . v . . \s .
¢ _ A STMPLIFIED CURRICULUM DEVELOBMENT MODEL o
: : T .

The intent of this paper is to describe the major elements of the simpli-
£1ed curriculum.development moded shown in Figure :i.2 page 24, It s
recommended that the model and the following description be used as g
general guide and” the curriculum plennar should develop a comprehe{
1ist, of specific tasks gppFopriate to the typd of change, and any charac-
teriistfics unique to the mymmd&rgoing revision.

. 4

. The four ms.Jor elements or phases of the curri ulum process are. tl)

tinua.t ion and. evaldhtion.

,identiffcation, (@) design and development, (3] implementation, (4) coh- .

.

ProgramJIdeﬁtification - o K . ¢
. » . t - -

-+ .

{1) Awareness - '

- N - . } "
The initfa.l step in the change process is not setugllly a step,
it is a condition which should exist throughout the career of a
vocat¥nal .educator.’ The curriculum planner in vocational educa-
tion must be well inforined on current issues and be receptive to
the concerns expressed by various &8encie‘s, professional groups ,
and individuals. The informstion gained from these sources often
provides the first -inaica.'t!ion that a chenge in the. curriculu‘m may
be necessary.

. *

(2) HNeeds Assessment ‘ _ i Lo

"y g

‘Assu:ning tha.t the curriculum plenner has identified an area of .
. potential need, he must conduct an assessment of the combined needs

of the of:@upa.tional area, the educgtiofial system, and thé student.

 The data produced by these assessments must then be analyzed and the
. impiica.tions for progran devélopmend evaluated. . . ‘

.

1

(3) eofChane o ‘ '
L4

‘If an identifiable, need exists "the curricul lanner must bBegin
to translate that need into educational prggrs.ms and make a tenta-
tive decision on the type of change necessary to meet the need.

When a tentative decision haB been reached’ regarding the extent of.

. the: ge, the surriculum planner should conduct a prelimipary re-

- riew the resources required and their availability. If this - °

F -sWwvey if properly structured, it will provide insights nto‘a series
. of questions regarding the feasibility of the progwam. *

* »

‘et

. . ' .
t . - N [
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("o Prdgggm.ﬁesign and Development * |
'_‘f'ﬂ‘e‘; ’ - M - ' ; o, .
2 ) s’ (h) Deveiop-a Statgment of Program Requirementa : .

. k3 - . L. -
O . This element _Spe¢ifies the general skills, knowledge, and, attitudes

. ) : necessary tQ meet the occupational reqnirementa identified by the
o needs “assessment. . .

. - ¢ - ! " r - b ) N . €
+ .o :{5) Identification of Student Population and Needs

. .
. =it Tt
: . T " . 3

This element identifies.the oharacteristics of the students the :
program will be designed 'to serve. .The educational level, age, occu-
pational orientation represent a few 0f the student cheracteristics
to be cbnsidered. .

+ (6) Develop Goals

+

.t Lat- ' "
M ' ’ H . -
\ Once the requirements of the program have heen estdblished and the

gtudent population identified, the gtals of the program may be de~
. veloped.

. (1)}’ Specify Objectives an.gpevelop Curficutmn:

Having identified the resourcea, personnel and materials available,
the goals and the studentsy the curniculum planner may now wish to
' utilize the competencies of the instructors to develop the program.
) The curriculum planners should take precaufions to insure that the -
3 S specific object#res developed are relevant and compatible with the
: clientele served, and the programmati® goals which have been identi-
fied. At this point it may be necessgery to reexayine the requirements,
goals, etc., of the prograw and determine the appropriate format fo

3‘ ' be used. \
\{ . (8) Select Methods and Materials
- This element is usually designed in conjunction with item 7 and its
N . limitations are determined primarily by the resources available in
AT N\ the local educational syatem.

.

. Program Implementation - \ v

(9) Obtain Inatructiona;_Resources

. This may be initiated end carried out concurrently with elemenﬁa
7 and 8. There are basically two categories to conslder under in-.
‘structional resources: (1) Personnel, and (2) Materials. Ma.teria.ls
. would-include facilities, budget, suppliea,,instructional media, .
- . étg., and their acquigition will require 'a great deal of coordination
¢ aunth administration, Personngl includes both the support staff angd
oo instfuctiona.lfaculty . _ ’ '

.
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A plen must be. de¥ised to inform maiqtenance personnel, counselors, .

prospective employers etc. of the program and %}s capabilities.f

At the same time a plan mus;t be developed to prep&.te the ‘teacher
for the change. Depending on the extent of the change, th:ls vould
include the prepa.ra.tion of a Curriculum Guide, inservice workshops,
or individual meetinga, however, this must be done it the program .
:La to- be succeasful .

<

(10) .Concluct Program ‘ _ '

‘ Th ultimate test. o.f the program is the result of the ;)receding ele-
Program Continuation end Evaluation “ . ¢
(11) Continuation : K . S

- T

The procedures and responsibilifies for supervision, consulting, .
and continued support should be a part of the proposed curriculum
aha.nge, — .

- 8

1
L3
+

e
+

-

(12) 'Eva.lua.tion " . T '

&

Evalustion procedures shoulcl be degighed in two par'bs. Pirst, a
gystem for immediate feedback which would provide information pri-
marily relating to ’hhe instructionél process; comparing achievemermt

_to the cbjectives, the time allgwed for each unit, ete. Second, a
. long range evaluatiop which might take the form of a follow-up

study compering student performance on“the job ‘to the dver-all
goals and,. objectives of the program.

LY
Information ‘obtained from the evaluation proceas‘ will ena.ble the
curriculum planner to determine vhat revigions are necesgary to make
the progran more effective or to delete 142 if it no longer serves a
need.

&
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' - IMPLEMENTATION OF cmez

. : : |

& ' . ) ll'[ -
MODULE FRE/POSTTEST '

" ‘ , - Student

. 5 / _ | g , Imstructor

Date
1

.. Student: This pre/posttest is Jesigned to assess your knowledge of the
. implementation of change. Since this module is an individual-
, ized and competency-baged fearning device, you will needeto
v " study oply those lessons that are presented on the basis.of

your Pesponse to this test. ; . o .
. - . - Y
R 'dha.t type experiences have you had with cun'iculmn ch&nge? {Check the
AR a.ppropria.te statements.?) . . . .t

. . . -
L ' - -

Conducted needs as segsment -

\, _Developed and completed new course
L "a 4 - '

"Revi_sed'a. course
. e Conducted a formal curriculim evaluation
Participated on a curriculum development teach.

Please list additional respongipilities or‘:. involvement.

) . : _
. o L\ L .- - .,
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. Modulée Pre/Posttest (continued) B 26
3. List five sources, agencies, groups, indivic‘.ua.ls which could provide
(L1) tb\initia.l indications for a curriculum change.
J‘ a. J' C ) - ' L]
b. ’
4 L™ . ’
c. ) /
. —_ ’ *
d. \ -
s % o .
e‘. ~ - -
1(l.' ) Identify a contempo-razv issue and discuss the-ir:fblica.tion for pos-
11

sible vocational edug'a.tion gurriculum cha.ngss.
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Module Pre/Posttest. (continued) « ,. " ) 27
5.+ TIdentify three basic’types of curricuwlum change. ' .
{12) = . S ' L .
‘a. )
- - $ » Ll
b, S .
*Aa ! . -
F'S I .
c. )c . N
6. Discuss the basic characteristics of the following approaches to
{12) currjoulum development. : : b
: - '
8. Job analysis: ) .
T g Functions of industry: ’
I~ . . v . '
i ¢. Cluster: )
TR ! 4 :’1'
T - Identifjr the key persconnel most likely to be involved in 2 curriculum
(L3) change in & local distriest. _ 0 '
- = t .
- Identify five ‘criteria which ‘could be used to insure the development
(L3) of a quality progrem. B .
al '
%
- co ¢ .
\{ -
&, ) ° -
[ & * . ¢ .
°, e. *
(_ r aa,
b - /- L) .
L] * ' ] '
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. Module Pre/Posttest {contipued) °

Rt

28

9. Describe or diagram the procedural steps involved in the develop-

(L3) _ment of & new course,

»

Sy -

hd

1
(L4} and -objectives.

Identify criteria which could be uzed to evaluate progreum goals

-
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IMPLEMENTATION OF CHANGE

1. -
-

L i:fl . v '

* ANSWER KEY : ' e
MODULE PRE/POSTTEST . :

. 1
t '

Instructor:

LI : . ‘_ ' - P :
Do not Yepr&guee this page in students' booklets.. You
_must retain it ‘Por grading and prescriptive pruposes.

Answers will very with.individusls. A Preferred response
-might be similar to the answer presented.

.
-
»

Pretest’ qnestlon for instruptor's infbrmaﬁion. .
a. ! Population mobility | | -
b. Mobility within an occppation . .
¢. Manpower needs, local, state,%ational o
d. Emergence of special groups minorities, women,.handicapped )
e. Legislation--local, stdte, federal
f. Advances in gcience and technology, health, computerization,
. commnications, epergy, etc.
g. Outdated or inappropriate prograsg .
h. Development of curriculum at leading educational institutions'
- of higher learning
i. Response to the change in the age structure of the Americsn
3ociety , .
a. Exterior funding sources (private and " govertment ) '
b. Professional orgenizations
¢. Professional educators (teachers, sdministrators, etc ) '
d. . Industrial leaders .
e. Union leaders . .
f. Political leaders . .
\
The asnswer to this question may vary widely with respect to local
conditions. However, a typical reaponae might be:
Serving the Handicapped
i. Identify the physiqal.competencies required in each
course
' ii. Identify occupations whose performance requirements are *
within the capability of the handicapped. ) N
" ’-,‘.‘
. . * - L"\
- . 4 “."’5‘
Y . r /ﬁ//, ‘ “\“m‘
- P ,
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Misver Key (,con.tinued) i . 30 °
, 5.0 a.% New p'rogralm (ser_ieé of courses)
’ b. New course
c. Revision.of existing program .
4. Revision of existing éourse content . .
e. Deleting a program < . .
f. Deleting a course . : . AN
g. Change in scope * N
6. a. Job analysis: Analyze specifi:: job to determine the competencies
required.  Prepares students for a specific;,job. Tt
1 , . Functions of industry: A conceptual approach which basically

emphasizes the functions of a pa.rticular industry; rather than+
specific oc:cupa‘tions. v . ) ,
¢, Cluster. Analyzes groups of occupatigns and attezgﬂ:s to develop

& program which provides the skills dnd knowledge common ta each;
, thus providing the student with a broad spectrum of entry level

.. opportunities.
Lo
. « T. 8. Teacher
. b, Department chairman L
' e3 Principdl., . ,
- ) , 4. Vocational coordinators, consultants, etc. A

e. Director of vocational education v . .
f. Media specialists . - . :
€. Teacher educators -

.

h. _Research staff - outside consultants
i. Chief administrator of school system‘

J. Board of educatoyrs ' d
8. a. ,The program serves an identifiable need. o " '
b. It is finapcially feasidble. '

¢. It may be initiasted in existing physital facilities.

. d. It could be initiated as a pilot program,
e, The e?fectizeneas of the program can be measured and/or observed.
L ' L]
9., a, Identification, awarenass h. Develop curricwlum .

ot b. Assessment i. SelectMethods and materials

.¢. Identify change necessary J. Obtain instructiona) resalirces,
' 4. State program reduirements k. Cenduct program
e, Identify students 1. Maintain program
f. Develop goals n. Eyaluation :
g. Specify objectives
*10, a., Are goals easily understood?

b. Are-goals consistent with cccupaticnal requirements?
¢. Are goals realistic in terms of materia) and personnel available?
d. Are goals and objectives attainable by the students served?
e. Do the objectivesz relate directly tgq the goals? .
£, Do the activities and content follow the'opjectives?
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MODULES ~— COMMON CORE CURRICULUM FOR VOCATIONAL EDUCATION

Category.

-

A: Introduction to Vocational Education

A-1
T A2
. A-3
. - A-h

-Category

History, Philosophy, and Trends in Vocational Education
Scope Function, and Organization in Vocational Educatton
Vocational Legislation

Assessing the Job- Mgrket and .Employment Trends

B: Cooperative Relationship _ N

B-1

Rationale ,for Cooperative Relationahips

ETR )

B-2
B-3

Caregery

Advisory Councils .
Cooperative and Work Experlence Programs

C: Vocational Students < ’ "

C-1

c-2

c-3
C-h
C-5
c-6

C-7

éategory

Promoting Vécational Education and Rec‘!‘u;l.ting‘ Eligi'ble Students
for Vocational Education N

Assessing Students' Personal Characteristics »

Guidance and Counseling

Assisting Students with Special Needs 1n Vocational Education Program

Assessing the Needs of the Disadvantaged Student

Developing Student leadership Quelities in Vocational Fducation

*  Programs

' Stui:igganizatioﬁs )
D: nistration and Supervision- . : oy . .

-~

LY

D1

D-2 |

D-3
D-b
D-5

D-6.

D-T
D-8

Category

E}scal Management of & Vocational Education Program
riting: a Vocational Education Project/Budget

Record Kepping in Vocational Programs . ,
Conference Leadership ' .
SeXection, Supervision, ‘and Evaluastion of PerSonnel
School Law and Its Relationship to Vocatlional Eduecation
Staff Development

Implementation of Change . .
: \

E: Currieylum Design in Vocational Education -

E~-1
E-2.

E-3

Developing a Curriculum Design in Vocational Education
Applying ILearning Theory to Vocational Education
Instructional Strategies , - .

.

Category

F:

Stages and Structure of Curriculum Development

F-1
F-2
F-3
- F-b

Category

Theories in Curriculum Development

Building a Currieuwlum for Vocational. Education
Applying Curriculiusm Specifics to Voecational Education
Sa;ety . N s

s

G: EBvaluation and Research

G-1
G-Q-

G~-3-

Gk
G~5

Evaluation-Models

Evaluation Procedures for Local Programs

Introduction to Research Procedures in Vocational Education
Regeareh Design in Vocational ‘Education

Development of & Research Proposgl in Vocational Education

4
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