' DOCWNENT - BESURE

ED 162978 . . -95 .- se o013 363
TITLE . o Teachérs' Centers: A New VCzce for Teachers 1n el
R Teacher Education EKefcra.
INSTITUTION = American FPederation cf- Ieachers, aez;ngton, D. C.
SPONS AGENCY National Inst. of Educatlon (DEEB) aehanton,
. ' ) D .C. : . > -

PUB DATE ~ ~ 78 ° : % B N4
CONTRACT. i uoo-77-0092 " ' :

- NOTE : 28p.; Papers presentea at AFT Quest '78 (7th,

o _ ‘Washington, D.C., April 28-30) a
AVAILABLE FROM American Pederation of Teachers, AFI-CIO, 11 Dupont-;_
K . Circle, N.U., Hashlngton, L. C. (Iten Nc..ﬂ3l/ :

free): . N |
© BDES PRICE NP-$0.83 HC-$2.06 Plus Fostage. -~ = ..
DESCRIPTORS ' ~*Educational Chahge; Federal Legislaticn; *Eederal

Programs; Inservice Teacher Educaticn; Staff” )
Improvenent° *Teacher Cente:s._#Ieacher Educationg;
*Teacher Improvement; *Teacher’ Particigaticn

~

ABSTRACT ) - ) o
- The tltles included in thle document are: (1) The New !
Teacher Center Frogram; {2) Teacher COrEs and Teacher Ce:tgrs._
Porqing New Alliances; (3) Teacher Centers: For Explcring ®What -
- Schools Are Aiming At and How to Get There; and (4) The Letroit =
Center for. Professiomal Grouth and Developnent. (DS) ) :

~l
]

3

¥

. ************** ******************************** ***********# ************ﬂ

* Repgpductlons supplled 'by EDRS are the beet that can be made 1
* ‘:2 - from the original dccument. - 1
xRE% t§******************************a********t******at********¢*¢***:




]

N TO REPRODUCE THIS,\,
HAS BEEN GRANTED BY

[~ '
nKaath -
JCATIONAL‘RESORCES " |

N CENTER (ERICY AND _\
IE ERIC SYSTEM "

AENT OF NEALTH,
N L WELFARE
INSTITUTEOF ;
JCATION ,

HAS BEEN REPRO- .
AS RECEIVED FROM
RGANIZATION ORIGIN. '
OF VIEW OR OPINIONS
NECESSARILY REPRE-
ATIONALINSTITUTE OF
TIOM OR POLICY: !




} The AFT Teacher Center Advisory Group was created by the
. American Federation of Teachers Executive Council in

- February of 1977. The group is composed of key leaders from
. - various sections of the country who have expertise on the

subject of teacher centers. They serve as a resource to locals .
- working on the development of teachers centers and offer

advice and informgqtion to the Executive Council ‘
. "+ on the subject.
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T " Great Neck, New York - .
s S Myma Cooper - —~ T
~ United Federation of Teachers, New York City o
.o ‘ -Rod Davis : ' )
o ~ FEA‘United, Florida - ,\
s '}Thomas Feeley "+ . » -
Chicdgo Teachers Union * \/ C
‘ i -~ Sandra Feldman - ™ _ L
United Federation of Teachers, New York City,PAFT yice President
. . James Garberina ¢ :
¢ _Philadelphia Eedération of Teachers~ !
: .~~~ Francis MMartin o .
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AFT Quest™78, the seventh ai]riué:l-con-ferem\:e oneducational issues

“{vas held in Washington: D.C. April 28-30. During the three/ days; .

educators explored the-theme’ 'Forging” New Alliances for Quality.
Education’” through 26 workshops, special interest group/r_ﬁeﬁﬁ;ﬁé 4
R - - .~ and five general sessions. T Z
The workshop on “Teachers’ Centers’* was among the most popular
and stimulating of the weekend conference. This publitation’of the
papers presented ‘during the teachers’ center session i in fespofise to.
the numerous requests from éducators. for copies of the, papers.
This' document is made available throwgh a project funded by the

National Institute ‘of Education, the AFT TEACHER. QEKTER RE-

SOURCE EXCHANGE. Project activitieg include xorifgrences and
workshops as well as a cléaringhouse throughyaf’:_,écf)«publicatims,
slide-tape presentations and Eéso'urgepersqp’s"‘;’r_i/e- rhgde-available to
leaders involved in Teacher Center reseaichar development.
' Patricia Weilgr, Direcior '
- AFT Teachgr Centér,Resou

rce Exchange

> The work upon wwhtich tfp? ,?lff)ﬁ'{'}{cﬁi ‘ T
' is based was performed py s‘é}’/?}‘;ﬂ) : 7 P
) T Contract No. 400-77-0P92 4f the L s
National Institute,of Eflug W/l It _ s '
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TheNew
W,Teacher Center
Program

"By CHARLES LOVETT and
 DR. ALLEN SCHMIEDER

‘l—.-\.._a..-‘ /_

' thrs decade.. E

On October 12, 1976 the New NatronalTearher
Center Program was signed info law by the

President. The last decade has seen an expo-

nential expansion in the roles and responsibili-
ties of “regular” dlassroom teachers has also
seen an almost equally impressive increase in
the number of new Federal and State programs
directed af improving and reforming what
1 happens in the Nation’s classrooms. But the
tworhave seldom been tinked. Most programs
intended to raise the‘quality of schooling had to

—

rector of a ma;or educafronal development en-

terprise understandably boasted that.his
high- poweredsta ffincluded over 100 person-
years of experience in educational reforrn. One
coufd argue that the Nation’s teachers consti-

tute 20 milion person-years of experiencé in
educational. reform, The teacher center pro-.
yides one mechanism for further releasing the
potential o this vast storehouse of educational,
smcesﬁes Itis possible tha the greatest ad-

. vances in education in the near future will be

be implemented without the necessary staff /

development; -most were “outside-in”
programs—solutions. developed somewhere
outside the lassroom and then expected to

match the most.urgent problems within the

dlassroom. The New Teacher Center Law turns

) .thrngs ‘inside out.” Teachers will finally be

giveri the major responsibility for determining

| grams that will best meet those needs. And

the kinds of chariges and improvements that -
“are néeded in ‘their classrooms and will also
 have the dead in puting together the kinds of
training ang curriculum development pro-

gained through' developing more effective -
ways to link the creativity and“experience of -
every dassroom to every other classroom, -

The basic purpose of the new Federal
Teacher Centers Program is fo enable teachers
to have a greater voice in determining and
meeting their own needs for inservice training *

and curriculum developmentin'relation to the

needs of the students whom they serve.
Tearher centers may serve a single scho] dis-
trct,"a larger region, or an éntire State. The

-chief feature of the centersis thateach SUper-

center programs will draw heavily uponthe

experience and expertise of the teachers them-
selves. Tn all of the passion during recent years

" ... to improve the knowledge base of education,

most expetts and policy makers have usually
overlooked what is by fax the most important

edge of teafhers At a recent meehng the di-

L4
w

Allen Schmieder, Manaqer of the Teadrer Center
Proqram in the Office of Educttion o participat tod

| in numerous AFT conferences and seminars. I his
1 aduinistyative osition in the Offce of Education,
1 hedas rurfememu the Teacher Center proqmrn at

vised by a “teacher center policy board,” of "
which the mijority of members are elementiry,
or secondary school classroom teachers. The

 program gives to State departments of educa-

tion an important three-part role: screening
applicafions, providing technical assidtance, -

~and assuring proper dissemination of the pro-
jpart of that base~the classtoom tésted knowl- .

gram’s findings and produtts. Ter percent of

the funds may be granted, o institutions of

- higher educafion. to operate centess; thie bal-
- ahee goes to locdl educational agencies.

The following briefly outline the major

haracteristics of the Teacher Center, Program.

the national level, Charles Lovett, Administrative
Assistaut in HreTeachcrfentrrProgmm,OE has

| particiased in planaing the delivery-systen that

made federally funded Teacrer Cerfter‘s a realty in

_!

1. Itis the first mygjor Eederal program that
rr’]urru that the teachers being scrved be
centrally-involved i planning, ‘developing,
and nnplomo ing projects.

+ 2. Tt will increase the professional resource
base by m]rroasm:“tho role of the classroom™

- teacher ag innovator, rescarcher, develbper,

nd 1 trahnet.

‘- o
. o oo )
"y . T
[ . .
.
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L 0 3 Itisdirectédprimaril}iathelpingfééchers o’cc‘Ur.d'uring the “reg‘ular-da{{.”'""'

b0 withourrentclassroom instructional problems. 10. A'high percentage of participafioh will
‘o . 2o 4 Ttis directed mairtly at the inservice edu- be xoluntary. | A
o .« uation of all teachers—regardless of level or 11 It can facilitate instructional improve-
‘ -+ subject. o - ment, necessitating the kind of attitudinal
8 "5 Itis directed at al teachers in a project’s - behavioral changes which require long-range
Service area., | training programs. [, N
6. ltisarelatively fleible and ppen program - 12. It is primarily an hservice education
‘}

approach capable of responding quickly tov  program, but«an have significant links to pre-
: © v immediate needs. -service programs,, ..
0 7. Teacher gen- 13 It marshalls the best possible re-

ter projects can « sources—froma great variety of sources—to

servebothin-  help teachers with immediate instructional
dividual. problems. - o -
f .needs -and 14, Itpromiotes anidea that could eventually
| system needs; - serve all of tha,Nation’s teactters. .
p/ 8. The proj- 15, Itcanaccommodate coggiderablewariety

ects will be as site i gran size and-program mo IJs. ,
~ specific as possible 1. It provides a potential delivery syste
= located as close for major staff Gevelopment needs support
to the classroom of by other nationg) and state aughorizations; .e. \.
participants as pos-  ediication for all handicapped children, con-

. sible. " sumers' education, career education, metric

© 9 Becawseofre  education, energy éducaton.  , -
leased time allow- 17 Itsdppértsagenerig model of inservice

ances, part Of the  education, ot just courses or workshops.

‘programming can " 18. Tt requires collaboration -among -

. teachers; teachers’ organizations, higher edu- -

,cation, special education, vbeational edica-
.+ tion, the school board, and the state education.

agency. . ‘-

y 19. It provides substantial support for state -
 iryolvetnent, espedially in areas of technical
 assistance and issemination. o

Joseph Young, who served as Executive Di

-tector of the President’s Advisory Council on

the Education Professions Development, sug-

gested that one of the major weaknessgs'of
most new Federal programs was fhat they
rarely arficulated the prolems that they Were
being faunched to overcome. Many program

"~ developers, he added; did not even consider

S o A T whether they were dealing with any specific
A Y T ! % problems. He went on to recommend that at
s \)‘ K l X . ) . .\ . . . f\ [ . . [‘ 9;

] . \ ‘ . . . -



the begirining of any new legislative thrust, a
- succinct-staternent of the problemsto be con-
fronted should be developed and used as one,
of the major bases for fater estiniations of pro-
grain successés. A5 a context for the new
Teacher Cepters Program, we present a begrn
ning list of some of the needs that gave rise to
the legislation and to whjch it may be expected,
to felate. The listis presented to give added
* focus to what follows, and hopefully, to moti-
' vate feaders sulficiently to help improve it
"1 Tradrtronal inservice education programs
are gener‘allv not directly related to teachers™
most urgent needs, as teachers See them.

2. [nservrceeducatron regardless of quality, -
is generally provided in places that are far re-

- moved from where teachers teach,-making it
inconvenient and relatikely unrelated fo what
is happening in schools. . .-
- 3. Inservice education Kas generallv been
" provided for teacheré by “experts” other than
teachers. Consequentlv ita, purposes have

generally not facilifated interaction between

teachers and encouraged sharing 0 successful
classtoom experiences.

4. Similarly, most school curriculums ares
- designed and developed by experts with ljtle

4 01 0 CJassropm expetrence vet myst be im-
* plemented by. teachgs Some curriculum de-
velopérs go 50 far a5 to attempt fo Jesign
“teacher-proof” curricula. .
+ 5. The. training pr'orrtres of Federal pro-

grams are often unrelated to needs as teachers :

. perceive them. .
6. Traditional inservice svstems are not de-

signed to respond systemu ‘ide and qurcklv to.

urvent local neds. ~ +
| 7 Wrthchanoeand the knowledge‘base in-
* Creasing at an increasing rate, there'is an ur-
" gent need for all teachers o continually renew
therr knowledge and skills.
8. Unemploved teachers need to be re-
trained fornewand needed rolesineducation.
9. Ihere is a negd to prepare thousands of

N

~ educational personnel in special educationy
" counseling; -early, childhood, energy gduca-
* tion, metric educatron careey education, etc..

No program, especially one supported with

Federal funds; operates in isolation from the
rest of the educational world. The trends and

forces of the total national scene and the way

i which a particular program relafes to them,
often have more to do with its relativee success

angl impact than whatever happens within

* / specific projects. This larger context.is espe-
cially important with teacher centers becausé

-of their ¢opsiderable potential for reforming,

inservice.education<-and because of the high

*

interest of all of the major education con- -

stitugncies in it programmatic growth and di-

rection. Followings a summaty of some of th
national conditions and events that may have
great relevance for the future of centenng—
and vice versa.

« 1. The decline in school enrollment has re-
sulted in wille-spread layoffs‘and reductions in
Torce in a large number of school systems. Sig-

"nificant | numbers of teachers have been forced

. to shift posrtrons New York City, for exam-
ple, nearly 40 percent of the teachers of Eng-
lish, mathematrcs and science have had toas:

sume new and drfferent assignments ‘during.

‘the last several years. Considerable training
~ will be needed to help these displaced teachers
adjust to their new résponsrbrlrtres |
2. With declining student enrollments and
provisions in most master contracts for layoffs
to be made on a seniority basis,, the profes-

. sional work force will rncreaSrnOIv include
more persons (1) wrth extended experience, (2).

at the maximum.salary, and (3) with higher
levels of college or univ ersrtv preparation then
before: Bécause formal academic preparation
tends to be completed within the first six years
of employment, thig same trend will produce a

| wdrf@orce whose most recent higher éduca-
tion experience w ill become moye distant ith
each passing yer The percentage o teacners
‘ |

L

| needing more creditsicourses for certification/
prometionisalary increases is sharplv decreas-
- ing. In short, inecntives for formal education

Al

are ¢ ec]rnrng In such cases, the only way that
teachers can continue professrorhl improve-
ment will. be”through inservice educatron
teacher centers.

3. School needs s and prrorrtres are changrnv

'morecand more.rapidiy each vear. The class-

room teacher o197 «for example, i$ asked fo
be the major implementor,of special egduca-
tion's mainstreaming, citizenship. education,

consumer education, community education,

metric "edycation; multi- cultural’ edigcation,
career education, energj education, etc:, etc.,’

etc-The1960's provided consrderable évidence
that no new .clrficulum can be successfully
introduced into the system without (1 faccep
tance by teachers and (2) considerable staff de- .

" velopment, developed mainly by the teachers

to be involved. " .- )
4. Therapidlyrising inemployment of qnal

ifiedicertified teachers, estimated to exceed
300,000 in 1977, hasrmportantnnplrcatrons for
* teacher cerlters —especially in light President
~Carter's commitment to reduce unemploy- -

ment. In New York City, for example, in 1975
only-3, percent of the eligible neiv teache
found ]obs 97percentmav ave begn add ei? |
the unemployment rolls. Thire are, hawever,

, spvere shortades of teachers in a number of

specialt areas; ¢:g., special education, coun-

seling and guidance, carly chrldhood The
Teacher Center Program.could give priority toe
retraining unemploved tearchers in these aild
other shortage areas. Such a plan would not

only reduce unemplovment but take less

tthe, cost less and develop broader-based
specialiststhan programs that started from

- scratch with undergraduate students.

5. With dcckining student achicvement,
scores overmuch of the Nation there have been.
increasing ‘public demands that the S¢hools
“return todhe basics. ” School boards and other

, v .

u



community leaders are reordering -school
priorities. The reversal of these declining
scores may require the kind of large-scale in-
service retraining program fostered by the
NDEA and YSF instifute programs developed
In response to Sputnik. Teacher centers could
provide such programs, " -

 govemment—in order todetermine the pro-

ceptis clear; But from the beginning there wil

bea need to carefully think through what kinds
of information will be needed by ediicational -
decision makers—in the field and in the

gram’s relative success. Too often methods of

6. California, New York and éeVeral ‘(.)ther‘ |

“leader” states are giving high emphasis to
ensuring that all teachers are competent in the
teaching of reading, Given the high impor-
tance of the subject, it i likely that many other

“keeping track” of what goes on are intro-
duced well after a program is underway—
whenitis too late; orat least at a time when it s .
difficult to build in the kind of data collection

" andassessment systems that will not only help

states will follow. Such a trend will require

training and retréining for all teachers af all
Yevels. The Right To Read program has done a
commendable job (and could be closely coor-
dinated with teacher center efforts) but is net
generally directed at supporting inservice edu-

“cation in reading for"all of.the teachers in.a -

school system. The Yeacher center-is ideally
-suitedto carry out'such a program.

. 7. There is increasing interest—in response

to the rising cost of education and increased
demands for’educationgl accountability—in
the more effective utilization of research find-

ings regarding what works in the classropm,

Relatively sophisticated national, state, and
local diffusionand dissemination networksare-
being develoged. The Office of Education and
the National Institute of Education, and;other
agencies have growing catalogs of}ve’n”

products and approaches. As with gefral cur--
riculum reform, the effective’adoption and use -

“of any validated educational product wil re-

Quire staff developtnent. Good product deliv-

ery systems willail without adequate training

counterparts. )

The Teacher Centers 'Prog'ram has c‘;ptured’ |

the national interest. A great many educators
are preparing to help develop and implement
.centers. Others are considering ways in which

policy makers but prove indispensable to pro-
gram managers. .

- Inhis landmark study of American Educa-
tion Crisi i the Classroom, Silberman pointed «

- up the fact that even where new educational

approaches seemed to be succeeding, it was
difficultto pin down why they were successful,

development and implementation

needs are met - | o
4. degree to which the high prionity training
needs of school systems are met

-+ D.crelationship of training programs to sub-

stance of curriculum in classroom of

pants ... . -
6. impact on student achievement
7. impact on teaching skills -
8. proximity of training programs to schools
and communities of participant
9. proportion of trairing during "regul?i _

partici~

school hours

10. degree of teacher input into program
r

11. extent of teacher-developed Curticula.
used in training programs -

12 extent to ‘which’ programs are more

have enodgh

- because /}griefi'céﬁféduca_torsud‘id not usually
0dg

management-information to be

articulate about what was going on in their.

programs. The Office of Education does not -
~want o place toa much emphasis on evalua-

tion of the Teacher Centers Program outcomes
during the early goirtg—the conceptis newand
it will take considerable time fo work out many
of the new-processes that will be required in

. making programs fully operational. However,

there is a need to begin to deyelop reasonable

program expectations and then to bégin the

kind of data collection that will eventually help

determing the extent to which those
being achieved. o
. The folowing list is offered to give center
developérs and operators some guidance, -
whether or not supported by Federal funds; .
regarding the kinds' of outcomes they might
want to-measure, and to stimulate as much
thoughtful dialogue as possible al;gutthismost'

goals are

 important subject. -

- existing centers might be changed or produc-

tively linked with other teacher centers and
resource bases. The high-potential of the con-

1. effectiveness as perceived by teachers

2. effectiveness as perceivedtby adminis-
tatoss - |

3. degree'to which teachers’ irclvidual

( -
o

®

comprehensive and systematic than traditional

inservice programs

 13. amount of teacher interaction and shar-
ing of classroom successes
14, increase in utilization of new leaming

concepls, approaches, and research findings

15, degree to which teachers are better pre- "
pasgehin high priority staff development needs
areas; e.g., mainstreaming, basic skills, read-
jasy energy education -

16. impact in terms of the- above on other

forms 6f inservice education.

B This paper has roughly outlined the niture -

of the New Teacher Centers Progra from the
view point of the program managers in the
Office of Education.. It must be emphasized
that this analysis and characterization’  ten-
tative one which is sure to change, in some-
cases substantially. As the program evolves,
important lessons will be learned, and neces-
sary. adjustments will-be made. The most im-
portant input and feedback will be that which
comes from the major constituents of the

teacher center—the teachers and their organ-

/ations who promoted and helped develop the
legislation and who will have much to do it

shaping its future, - |

- \
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Teacher Centers:
~ ForgingNew

By DR. WILLIAM L. SMITH

—— v

Dr. William L. Smith, Director of the Teacher
Corps, has been a stauwch supporter of inservice

- programs. His focus has always been o provide
teachers with skills that enable them to relate
curriculuin+o student and community needs. He
has encouraged the coordination of inservice
companents of federally funded programs so that

~ - leacher needs can be better served. |
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;. BEACHER CORPS = -+ 4.~ TEACHERCENTERS . ' ./
3 L Purposes'of Grants . L
‘35‘Strengthen»oppo" nities oﬁlowwome pupls. . Meet professional needs of teachersasdetermmed by polrcy boards.

| '.EncouragelHEto roadenandrmproveboth teacherpreparatlonandthe To provide teachérs opportunites to developcurncula leam new W meth-
;.mservrce educati nbf school personnel ~ ods and research apphcattons . o,

L / cov t'il f N lI‘TermsofGrants T
ffFOra yearpen?lt First vear&plann‘ng, subsequentyears toberenego Forr}year penod Each year sub]ect to ndgotiation, but not competitive.
 tidted but not ompetm\e - after 1n1tralgrant ,

Must 1nclude 12 feeder svstem Schools must meet Jow-i 1ncome cn Must serve an area~one or more LEA districts, or entrre state * '

' terion. . S | Grantee will be LEA;"10% of grants ay g0 toJHE.
(%flrme grantee{ may be/{HE or LEA t S Clients mustbe'elementary secondar? Vocational and specr educatron
nts may be all school personnel [HE personnel w0 teachers Pohcy board nﬂay include a1des early childh od teachers
N .
_"'*"ti__'*"’t'# T lGovemance of Fro;ecf B "T“"”f‘;'"'\'-' R
on licy: councrl governs Includes LE supt IHE dean of education, Tohcy board governs. Membershrp of board cor?hs&fﬂz;na]onty of
_ lcharrperson of community coundil. /- " teachers, numerically representative of elementary, secondary, vo-

An el/tedcommunrtv coundil of at ast7members advises the pohcy cational and special education teachers. Must include represeritatives of
.bodrd'and must partmpate prepa ng proposal (A temporary counal LEA administration and at least one representative of an [HE.

may quahfy . AU I’ehcy board' must be formed prior to proposal and must partrcrpate in
Policy boar:d prepares its own byla . proposal preparatron ~ . ./ _
| , ] . e V. Banof Operation " e e ,
' ‘ ' ’ 4 . . , . ‘
o S\ J A Loal Objectives o | |
Localob;ectrvesmustdehnethe needso puptls whrch will be the focus of Oh]ectrves for meetrng needs of pupils served by teachers in the area
the raining programs. o . ) - must bedehnedmterms capable of evaluatron _

Lotal objectives must include attention to;

- —multi-cultural education ’
—Jeaming or behavioral problems of pupr
—the vanabtlltv of individual learnin

Ob]ecttves must provrde evrdence of the potentral of the program for

. rncreasrng)the effectrveness of partrcrpatrng teachers
L

\ﬁ . — - . s - . . " ;
S o \\ B. First YearPlan S SRR
v g ‘ o ‘ ' /
Frrst year mustbeaplannrng year. Specrhc ob]ectrves must defing thet Must provrde evidence thatteacher center will be operatronal by endof/
outcomes for the planning period. | the first year, o R / |
There must be a projection of actrvmeh for later'years. - N | , ‘
Thorign ‘st be a management plan budget and time line. Goals and actrvrtres must_be projected for.3-year period. -

W T T e



; /,” . “TEACHERCORPS . .~ o © . . TEACHERCENTERS: =~ ' .
t r( | L CSta evelogment SR e
Staff development must mplemer;hhe resolution of problems of low Trarmng is 1ntended to provrde teachers with gré'ater effectrveness in
income. puprls e ~ - curriculum developmen . dapphcatron of research .
There mustberndrvrdualrzed plans for drfferentteachers, ardes orother Trarnrng s tobern dm uahze A
educatronal saff. .. DA
The trainifig must be field- based should increase staff skrll mnndr Teachers may provrde trarnmg for other teachers g
vdduahzrng instruction for pupils. " | N A o
The' trarmngprograms must representan rrnprovement by IHE and LEA Policy board is ‘to design and supervise fraining program. .
mdelrvenngtrammg to staff: A L -

."‘//,' '

D , Impact on Institutions

. .

;Prorect is to demonstrate staf deve opment which is responsrve to puprl Proposal.must show potentral of teacher center for 1mpactmg the local »

needs. " » .. institwfors. oo
Evrdencemustbepers&rvethatpartrcrpahngrnstrtutronswrﬂcontrnue S
program achrevementsaftertundrngrstermmated — L S
S ¢ - . , . ' ‘
PP EAdeqnateReportmg

1

Staff must document and evaluate the achievements of the pro;ect * The proposal mustdeﬁneaprocess f0rrep0rtrngactlvrhesandoutcomes

Successes and arlures mustbedrssemrnated to other agencies. - ‘Drssemrnatron is part of state responsrbrhty. |

There mustbe a planned audrence for the drsSemrnatron A | |
b E RoleofStateAgency ’ R N
State agency must reV1ew and mahe recommendatrons concemrng the - Uptoone- seventh o! funds for teacher centers may e assigned to SEA
proposals. f , * . *SEA must review and recommend proposels. . { .
State may be rnvolved in preparatron of prdposal andin implementation SEA provides technical assistance to project. - \
and drssemrnahon of pro]e goals and outcomes. - SEA responsible for. dnssemrnatron
_" "G Management N |

There mustbeamanagementplan or all major phiges of the project—  There must beaquahﬁed saft. - RO
mr}e‘ehng neetds(()iflocalpugrls, :taffﬂdevelopment continuation ofpro]ect “Faclites must b adequate. - %
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- . institutions. : -
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| Teaching Cen

Outline: / A ‘ | v
1. Recognition that many of us hope for no-
“less than'reform’ | PR
2. Two contéxts .of teaching, hence of

account—schools are organizations, schooting
within society e

3. Role of Teacher Centers in above con-
texts, promotirtg both organizationial health
and links with school community—hence nur-
turing the circumstances and the climate

form

¢

1. Recbghitidndof the‘Etiormity of Phe '

“Challenge - . .

‘The speaker welcomes the invitation proffere

by the title.of this session to discuss Teacher
Education Reform, since she believes thus
strong a word appropriate in. describing what
many 0 s aré currently Roping for. And once
we acknowledge the size of what we're after,
we are less likely to neglect cansideration of the
many complexities that attend %y attempt at

| changein the schools. There are Vurrent.writ

erson ifiservice education and the possible role

| of teacher centers (noticeable theoreticians
- | rather than those-primarily in the field) who
appardntly assume that improvement of.in- -

structionin schools is largely a matter of im-

provement of the educétion of teachers which -
~ |in turn is largely a matter of delivering the
| appropriate training at the. appropriate time

and place. The present speaker holds that we
‘have a less than useful view if we fail to take

———_—

Dr. Christine San Jose was the director of the West
GeneseelSyracuse University Teaching Center in
Syracse, NY, qnd has been a tireless supporter of
the teacher-divected preservice and inservice pro-
gram. She has broad experiece in planning with
feachers zg)m?gssing ther profésinal needs. The
under her direction served botl

elementafy and secondary school teachers,
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info account the context of teaching and hence.

+of any attefnpts at reform.
2, Theg*Envir_Onm‘ent of Tea&hi/n'g: Two

- ForExplonl\é teacher education reform, to be taken into

2.1 Schools as Organizations-—After a brief look

Highly Influential Contexts .

attherealities oEteaching,,noting the powerful

_influente of the'environment in which it takes

place, the speaker concludes:that it is scliools
which -are in the business of teaching {the
teachers as vital elements within them), and

necessary for effecting Teacher Education Re- ~ »that we mfist examine the schools and school

districts for those characteristics which are ~
likely to help or hinder reform. =~~~ -
Aided by studies of organization behavior,
we recogriize that an organization’s ability to
achieve its goals, to adapt, to “reform”, s infi-
mately linked to what has been called its b-
‘ganization effectiveness, or organizational
health. Matthew Miles has specified ten com- _°
ponents of organizational health, as given be- -
low. The speaker suggests that when we weigh
the possible'forces for and. against reform in -
generalin the schools, these components offer
useful indices; and further suggests that w
use these, or similar, indices to weigh the
forces for and against reform within sur own
paticular schoolsor districts .. the strengths,
that We can build on and the-weakgesses and _
dangeds that we must recognize.and address.
The ten components will therefore be gone.
through twice: the first tinte through we shall
veby briefly relate each ong'to what we know of
schools in genéral; and’the second time
through, listeners who haveé embarked on, or
are about to embark on, “reform” in theif own -
schools or districts or combinations of these,
ate invitedto give a few moments of thoughtto
“how their own organizations stack up in these

~ ten areas. ~

Here, then, are Miles' components or or-
ganizational health;
1..Goghfocus -

-2 Corimimnication adequacy



3 Optimal power equalizatian
4.-Resources utilization, " .
5. Comsivértess . !0

6 Morale T
- 7.Innovativeness, . . . 4
8 Autonomy. 4§ L

9 Adaptatlon o \

10 ‘Problen Solwno adequacv’ |

(rclatwn of stv fo the school context will clarify- -
what is neant by the@sometines enig-nafic labels)

: ) . \ - coa . ‘. , . o ' ‘
The speaker reiterates thay it is inviting frus-

tration nnd d15111u51on to work for retor A wnh
-out taking these issues mto acoount.

22 SL zoolu qth 1t Suciet: -rHere \xeconsnier, ;
hei nnhcatlons for the teacher's task fron $0-. .

oetv S expectanon that education function as

ninstitution for societal maintenance: Bneﬂv' |
(alas) we touch on the crux of the dilemma: a -

charge Yo develop the potential of a creature sq
hwhlv individuated as a human benn7 vet at
one and the sametime a charge 0 work forthe

smooth-running and connnuance of society. .
Further, we note the nultlphcatlon of up- .

heaval and uncertainty and apparentconflictof " |

aims when so many deep-rooted values of a -

. sciety are being questxoned as they are todav.

We therefore recognize that Jelivering to the

teacher, and supporting him or her, thh the

soundest, fadst effective. pedagogicél knowl-

edge and strategies is of lttle use if the resul

“tantteachings in conflct with theexpectations * -\

- of the community.
" . )

| 3. Role of Teacher Centers

Reviewing what appear to be the dominant
characteristcs of what we might recogaize.as
‘exlstmg "TeacherCenters i.e. reviewing not -
the various “tvpologies” that dlsnnguxsh one .
- from another bub struggling to perceive rather

theasic concérns and approaches which they

‘haven common, we come up with a cluster

Q S o
ulRIC 22 . .

. rapid‘run-

Nl have been distinguishel as ele-
mens cr?lal to organizational health. A

| remarkablv consonant wnh what B

tHrough of \/111!35 lisf (as above)

makes this abun%antlv clear.y

.. Further,-we note the sensitivity of center affer :
center to thefr.wider communities, frequently ..
 welcoming and working in their many dif: *

- ferent ways not only with parents but with

othercommetnity groups also; to some offéring
services and to others (business, for example)

_providing opportunities for them to help their

district teachers and éhildren. T short, this
speaker sees centers as subsuming, not-sub-

- sumed by, teacRer education. The centers that

we see going strong, and bidding fair within -
their operation to effect Teacher?dx\canon Re-
form, are those which recognize the poyerid -
complexities of the contexts within whitfTthey
have their being. Bringing together the many-
different people in many ditferent roles who

" are involved in teaching, working with, them
. towards healthy orgamzanonal and commu-
 nity understanding and. partnership, they are

then able to tackle with' somé success the more
spﬁcmc task (among their mafy others) of en

hancement of actual teaching behavior.” ~ » -

Thope with all :ny head and heart (which |

nuch that [ urge all of thoge concerned to face -

- headon the complexities involved, and tomeet.”

- then with the wisdom and the courage that [

\’\ror one have never found it so very hard to find

‘in our professmn We're going 0 need them!:

»

frequently find itdifficult and probably tounter -.
‘i productive, to separate)that teachers will-in-
* - deed find a new-and powerful voice in Teacher
, Centers;and that with it they willbring abauta_
shining cluster of reform, Itis because | care. 56

.
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WHAT WE AR B
The Center for Professional Growth and De-

state-supported professional -development
. center in Michigan, Its.establish.nent repre-
senteds “break-through”—a major commit-
ment by the Offie of the State Superintendent
of Pdblic Instruction, the State Board of Eduica-
tion, and the State Legislature to support the

plan of kev educational leaders in the Detroit-

community for pioneering new directions for
the inservice education of school personnel.
The Detroit Center for Professional Growth

and Development represents the Detroit plan

for &model inservice sroject. It is based on the,
assumption that the behavior of edircation pér-
| sonnel is a major influenceable variable which

affects the learfing process.
The Detroit Center has a nunber of unique
features which have attracted over6, 000 volun:

these kev.features are:
L. Flexibility: The ability to respond to a
wide variety of requests withappropriate train-
 ihg models and consultants whether from 2
"high-need" school or a school where studenté

-Lary_participants-since- March, 1976. Among

tational skills - - .
2. Direct.involvement of participants in

| dentifying theirinervice needsand designing
|- the training activities, which leads topersonal
| commitments for effective change. -

-

 The Detroit Center has two outreach com-
ponents and a support system for the delivery
of services: | '

N
Theresh Lorio, Assistant Director of the Detroit
Center for Professional’ Growth and Development

has represented the AFT of state and nationgl coir-
ferences. She has teaching experience in’ urban

schools as teacher, master teacher, and educationg]
consultant and inservice specialist. Her urban expe-

ririce provides her with insight into the preseroice,

- INand inservice eeds of teachers, >

velopment, operating since 1976, is the. irst

e e

¢

- Fild Consultant Servies is the principal out-""

reach, component through which service is .

available to all segments of the edircational

- community~region, school, city-wide, or in-

* dividual starf rmember. Regardless of the chil-
 dren they sgve~lowsachievers, g
- s, handicapped, gifted—stafis may request -
~-and receive trainirig and support. After a need |
 has been specified by an assessment process,

high achiev- -

Field Services provide' consultants andre- .

gources toenable the requesting staffto engage
- In productive inservice experiences, MWhena

- needis pervasive; training s nade availableon,
a region or syste.n-wide basis. SR

Key features o ield Consultant Sevices are
.ﬂexibility,‘ accessibility, _promptnef

-the Center in aftfree-year sequentiabinservice

s of re- .

- sponse, and the major role of requesters in

- designing the training experience.

" Specal Project Schools is the component from -

. which ndst specifc research data are collected

. toneasure the impact of staff tramingon pupil

© achievement, . R
- Eighty percent of the personnel in' Specidl
Project Schools must agree to participate with -

process that s designed to raise pupil -
may be performing wellin reading and compu-<". achievement in reading and mathematics and

. to positively influence school climate. The
* process s linked dirfctly to the needs and ex-

pectations of students and educators.

SEQUENTIAL INSERVICE PROCESS

1-Develop Awareness.of Inservice Process
2—Demonstrate Commitmerit to Inservice

Process .
 3—ldentify Expectations of Students and
Staff o '»
+-Assess and Prioritize
5—Plan Inservice Activities based on
Priority Needs, Achievement Plans, etc. N
6—Identify Resources tp be committed b in-
service activities ‘ |

High?

tivities -

25 1

7—_—Implément and-‘Evalua}e Inseryice Ac-



8—\lonrtor student achievement andschool
clidvte. _ ‘ |
: N

~—A Detroit Cedpr Insefvice Specialistis as-
signed to,work with the staffon a systematic

basis

—Support services are available from all ',

components of The Detroit Center ‘
—Staff of The Detroit Center assist in the
development implementation, and evaluation
of the inservice process
. —The Detroit Center, with the cooperation

of other agencies when appropriate, provides

consultants for the inservice process

- —An Inservice Leadership Team composed
of school staff and the Inservice Specialist
coordinates and monitors the training process.

Y

Support Systern: ’llatlzematrcs and Reaqu Re-

source Centers are two curriculum centers that
support Field Consultant Services and the
Special Project Schools. Support is in the form
of equipment, modules, and materials for

teachinglearning readmg and mathematics,
and curriculum inservice consultants who are

specralrsts in their field.

| As support to Field Consu! tant Ser’zces the Re-
sdurce Centers:.

‘“Respond to requests of Fleld Consultznt

Services for providing inservice activities in
reading and in- mathematics education

—Conduct needs assessment surveys to-de-

termine school, region, or city-wide needs re-
lated to the teaching of readrng and of
mathematics o

, —Sponsor workshop senes conlerences,

exhibits, and seminars related to ”hrgh |

needs.”

A% support to the Speaal Project S;hoo 5, ¢ 'he
Resource Centers!’ b
—Cooperate with membefs« of the schools

Q

" inter-institut:

¢

Inservice Leadershrp Teams in plannmg the
three-vear training

—Help staff identify inservice needs related
to reading and mathematics

—Respund to requests of Specral Project
Schools for inservice activities in reading and
mathematlcs '

" WHAT HAVE WE DONE

As a center that relies exclu#rvely onvoluntary.
 staff participation and has no funds to pay -

stipends, the Detroit center has lrom October, -

1976 through August, 1977..
* Sponsored 393 inservice senes
With 1,153 separate sessions *

¢ Representing a cumulatrve attendance of
271

¢ Lasting a total of 57, 1395 hours

¢ Developed follow-up procedures, to facil-
tate in-the-classroom use of Center- learned
skills

o Initiated a replicable. processimodel for
in-depth local school staff development

* Piloted pre and posttesting of participants,
to ascertain fhe effectiveness of Center inser-
vice activites in imparting new information

. lnvestrgdted ways to measure the impact
of staff inservice on pupil performance -

» Developed a variety of trainingmodules

* Implemented linkage's with the Detroit

Public Schools for cooperative planning, shar-,

ing of staff expertrse and funding support for
 selected projects of the Professional Develop-
‘ment Offrc,e, I¢ One, ESAA, and Chapter3 ¥
- programs ' g«

¢ Served gﬂhe catalyst for estd%hshrng'

of education if southeastem Michigan, as a

- 'sprnoff of Center inservice act1v1t1es

" ‘~WHAT IMPACT WE HAVEHAD

o Detrbit staffs, in large fumbers and de-

splte system wrde mandatory inservice pro

[ S
A

lly-sponsored credit coursés
 thatinvolved 8 participating schods or colleges

grams, volnntanly seek Center trarnmg
* Requests for services from The Field Con-

 sultant Services Component and the Reading

Resource Center EXCEED the Center's per-
sonnel and fiscal resources. We have had to say
"NO”, to a number of requests |

 Special Project Schools' staffs are commit-
ted to the three-year development process for
raising pupil achievement

o Pretest and posttest data indicated that
Center insérvice leads to increased staff
knowledge

* Center-Produced . documents are wrdely

 sought r

-0 Center staff members are in demand loc
| ally, state-wide, and nationally as. speakers
and resource consultants for organizations and

school systems concerned with launching or

‘lmproving tlteir staff development efforts.

'WHAT'S AHEAD

‘¢ Initiating the state plan for Career Educa-
tion inservice staff training of Detroit person-

nel
® Beginning a three-year, longitudinal as-,

“sessment of staff training impact on pupil per- _

formance - /
® Engaging in follow- upractrvrtres with

selected classroom teachers -~

* Continuing the development of sharable
staff training modules ~ © |
o Refining the model for Specral Pro]ect

- Schools

. Expandmg the number ot' Special Pro]ect

" Schools o t

0 Perfecting the Center response capabrhty
to local school inservice needs |
- o.Strengthening and. expanding' linkages

with Detroit Public Schools, schools of educa-.
. -tion, Wayne County Intermediate School Dis-
~ trict, Wayne State University Teacher Corps
Project, and other agencies, to maximize The

Detroit Center impact on educators and on
students. '

o
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