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b
i .- INTRODUCTION

v

JIn"the summer of 1978, leaders in precollege social studies edu-
gtion met on. the Ind1ana University campus at ‘Bloomington in"a
o-week conference. - This meeting, supported by 'a grant from
he National Science Foundation, had three basic objectives.
ey were: - . . . .

/

1. To examine the most recent research findings and
the current state of the art-of anthrop%ldgy,
- economics’, ‘geography, hlstory, political science,
~and sociology, especially as related to° precollege
: social studies education. \
. , o ‘
2. To explore contemporary issu€s o curriculum devel-
- opment, educational leadership, an _community rela- =
. tions ‘as related to the social studies urr1cu1um.

3.7 To. develop specific classroom activities. to serve
as models ‘for implementing soc1a1 ,science concepts
*in the precollege curr1cu1um '

—-—

At the conference the- part1c1pants heard presentatlons by soc1a1
scientists, curriculum developers, spec1a115ts in ‘teacher train-
ing,.and 1nd1v1duals concerned with public ‘issues d1rect1y

- related to social studies in the schools. : Ample time was pro-
vided for dialogue between the participants and ;ke specialists
and for frequent interchange among the part1c1pa s and confer-
‘ence staff. The. participants were divided into three task forces,
each with a.specific mission. = Their reports became the basis for
'the three major segments of thlS document

‘It is 1nteﬁded that this repor% be useful to soc1a1 stud1es
leaders in a var1ety of ways. Part One, The Social Studies, .A -
Statement of Purpose, is a rationale for a.comprehensive K-12
social studies program. It emphasizes knowledge, skills, and
values, and discusses how each contributes to the development of -

.~ an informed, respon51b1e c1t12enry :Part Two, Gurrent TrendS'
and Impllcatlons for Precollege Social Studies, is. a summary of
‘current research and conceptual trends ih. each of the socgial .
sciences of special interest to precollege social studies curri-
culum planners. Pdrt Three, Model Classroom Activities, is com-
posed of seventeen classreom act1v1t-es which tramslate the -
"'social. science concepts into specific student learning experiences.
These activities are not intended to be ~a comprehensive course in
the social $c1ences they are' examples of how social sciente ‘

_ ideas can be. taught to students of varying- abilities and grade .

'levels. ' All involve active "'student participation: and serve as '
models-.for curriculum plann1ng Each.of the three sections can

" -be used sepfhrately. For example, Part One could be used as a
base for developing a school system's rat1ona1e for social. studles.

3 -
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Theractivities in Part Three could be implemented direqtly En-,.

the classroom *or used-as a model for student teachers or .others

involved-in curriculum development. Taken together; the edtire

document - could serve as a basis -for an inservice curriculum )
workshop or could he analyzed in successive department meetings.
" Our primary purpose was to produce a practical document that. .
would be helpful to precollege social studies educators in a
_variety of ways. : -

About the participants: ‘ L ' i ' 4
The twegnty-six conference participants came from five, states and

- were selected because of'.their positions of leadership, expertise

. in curriculum development, and ability to express thémselves both
orally and in writing. Participants included ‘state, supetvisors,
supervisors of social studies programs in major citiesydepartment:
heads, and classroom teachers. They worked\ a e, lived, and o
played together for an intensive two-week period. It was an
exciting -and rewarding experience for all of us. e
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="« . " THE SOCIAL STUDIES:-
¥+ T STATEMENTAROF PURPOSE - © .-

. . . - . o . g
Definition . T Lo _ ST,
. . S ) . -_,(A ',‘et
-~ Precollege social studies is built on the foundation disciplines # |
» - of history, geography, economics, sociology, psychology, anthro- ° :
- pology, and politicali.science.” The specific subjects, courses, '
. ™and topics that comprise the school curriculum Yest on:this
. founddtion amd focus .on the past, present, and future interaction
6§ humans with themselves and their environment. The special .
‘purpose of social studies instruction #s citizen education and .= °
,the civic literacy of each individual.’ -Therefore, -a sound social
studies program should have as its goal the development of a-
contributing and,productivenindividual-possessing self awareness,
knowledge, skills, and a sense of responsibility as a member of
the family, school, local community; 'state, nation, and world. -

The instructional process should encourage the student té exiamine-
and- analyze social experiences in order to make well-reasoned
decisions that may be revised relative. to changing circumstances. -
- Social 'studies instruction éncourages the enhancement of human' =
dignity through learning. This implies the respect of one indivi-
.dual for another person or society irrespective ofjracial, seéxual, .
' Tor cultural differences. . . A . ’ '

A . .

> Human knowledge is 4 reservoir,of data, ideas) concepts, generali-
zations, -and theories which, when combined with' reflection, deci- -

', sion-making and participation, allows thé student to function'r

" rationally and humanely in society. . Curriculum.content should be-
drawn from a broad base of the social scignces. .-The relationship- -
to humanities, naturdl and physical sciences; and :the interdepen- .
dehce of disciplines should be stressed.sd that a holistic view .
of the world, its problems, and alternative solutions.is developed.

| - .o ' . ’\*. e Lo S
- Ratjonald. . . - 2 Lo

The ‘world has witnessed a phenomenal growth .in' the body» of kmow*
Yedge having particular impoYtance as data in'social studies. -
- - Change, population-growth, the impact of technology and the speed -

- of ‘worldwide ‘communications, present compelling challenges to-the
social studies teacheér. -While finite limits exist to natural

- resources, undeveloped and infinite resources lie within ‘the .
human mind and'spirit. - Scho6ls have the responsibility for
developing this resource to its fullest. "Social studies promotes
mental .and-spiritnal growth by ‘fostering the learning of know-- .
ledge, skills, and values. B . S

E
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* Knowledge - . ‘ PR .

_Knowleagengained~£rom the social 'studies curriculum enables stu-

" dents to relate specific phenomena as instances of larger con- . .
~ cepts. Social studies knowledge enables individuals to.accommo-
date.and cope with a ‘society that is increasingly more complex.
Studénts are able to perceive how decisions which have an impact

'on. individuals and institutions are made in a complex world.
~Students learn their societies' pasts,- customs, and cultures.
‘Knowing this heritage,' the 'individual is able to understand how
~governmentals, environmental, personal, and societal structures -
have made the-‘self, the nation, and the world what ‘'they are to-

. day. Students learn basic. understandings.from which they can
make choices -concerning the quality of life they would like to
create for themselves and others. ' . '

..
b ’ . -
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Skills - = .. ' L o R
. ! . EREE S - .
' The: skills learned from-the social studies produce active, think-
“ing ¢éitizens. of a democratic society rather than-passive recip- .-
dents of-sterile information. .Among these skills is the ability ..
- to reason logically in-an uncertain and rapidly changing environ-,
meht.  Reasoning ability'is developed through the intellectual °
- processés of observation, data gathering, organizing, analyzing,
"and ‘interprting information.  As students mature intellectually,
- they grow in ability .to classify, infer, test hypotheses, draw . -
" “tentative comnclusions, and make more sophisticated decisions.
 'Social studies instruction reinforces and ‘expands other academit
skills. Reading and vocabulary.skills improve by students ,k
learning to collect data and to discern the difference between
fact< and opinion. ‘Writing and speaking- skills are emphasized in
order to practice effective ‘communication: Growth in hathemati-
cal-skills is” achieved through interpretation_ of maps, charts
- 'and graphs, and application of simple statistics to problem
-solving. .These $kills help students function as.citizens in
» family,. school, local, mational, and global communities. -
- R . [ - '- , -_' \ . ‘ ; <
ST o o C Co AN -
N Values - . e e . S T =

3 . . ~
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The development of values'céﬁbatible with the concept of democra-

.- tit'self-government is essential to the preservation of our

- society. Social studies instruction encourgges imdividuals to

. «examine values and make judgments. Tt develops faith in the
potential goodness of-humanity and allows s$tudents to grow in -
commitment to long*established ideals of freedom, justice, .and
equality. L N : e L

Students enter schools with value systems learned >rom past expe-
riences. Recognizing these presently held values, social studies:
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instruction ‘helps students to examlne sort, and choose from o
among var1ed and often confllct1ng SOClal values

The sp1r1ts of fair play, Justlce humaneness, tolerancge,. pr1de,_
understanding, and cooperation are attitudes which allow resolu-
tion of’ conflicts in.our pluralistic SOC1ety . Social-studies
develops "a sense' of -self worth' and provides a frame of refere e
for lifelong living-in a complex and diverse world. . Values ‘
established by this process are functional from- W1th1n the small
fam1ly unit. to the .realm ot/rnternat1ona1 affairs. - _ v If

.

~

Guidelines for Qual1ty SOC1a1 Stud1es Educat1on

. l;~ Social stud1es should be' an establ1shed part of the school
program at all grade levels . ‘ e
-2, The school program should prov1de adequate time and. 1nstruc-
tional . mater1a for social.studies educatlon
3. The SOClal stud1es program should deal with the real1t1es of
the world. o ‘ - :

y . _ !
4, SOClal ‘studies 'education 3n any school should be - related to .
the needs of the immediate commun1ty as well as- to those.of
. the nation. and the”world. : o

“ .
S. A d1str1ct-y1de policy statement. on ph1losophy, academic'
freedom, ahd profession@al responsibility should be prov1ded
- to any and all concerned individuals. . ) "N\
6. Learn1ng exper1ences, instruction, and classroom atmosphere S
should support the 1nd1v1dual worth and ‘self-respece~of . ~ -
“every student . . .1 . i A
. LT ' . . . . .
-.7. 'The SOC1al studies program should 1nclude a wide varleéy of'.;
..~ appropriate instructional materials- carefully and systematl-'
cally seiected and evaluated ;
p -lnstructlonal mater1als should provide for a wrde range of
Co ab1l1t1es and interest. = o o -
9.- $here should be act1ve teacher’ 1nput into currlculum develop- .
* ment and select1on of textbooks and matérials.

l@.’A varlety of teach1ng methods«shpuld bé employed
.ll.‘SOC1al stud1es lnstructlon should’ act1vely nd directly in-

volve the student in the learn1ng proce%s Wlth the teacher
. as a faC1l1tator

L.
LA
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12, Instructlon should focus on cogn1t1ve, att1tud1na1 and
: sk111 obJect1ves . L’ _ ) . :

13. Instruction should extend beyond the claserom by u31ng the
communlty as a learning laboratory _ :

'14 Communlty obseyéatlon in the classroom should be encouraged
’ /
L15. Evaluatlon of ach1evement in the. soc1a1 stud1es should be

- . based on many sources, not Just written tests.

',16 Staff-selection should be based on profe331ona1 preparatlon
and commltment to the discipline.

17, aSoc1a1 stud1es teachers should part1c1pate regularly in
activities which enhance their professional growth, such as
inservice workshops, associations,: conferences, community

affalrs travel and read1ng current materials. . .

-

:18 There should be cont1nu1ng evaluatlon of the tota1 program.

.'A
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THE SOCIAL SCIENCES: *
CURRENT TRENDS AND IMPLICATIONS.

”
T . -

. FOR -PRECOLLEGE SOCIAL STUDIES T

_Anthropolggy‘\

The majorishift in’ trends in anthropology» has been one of em-
phasis rather than one of dramatic discoveries. Anthropolo-
-gists are placing increasing stress upon cultures as "ways of
.-1living that make sense, given certain preconditioens. The an-
~thropology-student should be led toward an énthusiastic, unprej-
~udiced view of humans as natural beings who exist in particular
environmental and social settings. The discipline is using |
population demographics and other comparative quantitative tech-
niques much more widely than before. Population demographics, . |
for. example, examines the population balances, imbalances, birth .
and death rates, and similar data-ifor extended periods. These
techniques permit a_broader, cross-cultural view which illumi -
nates common qualities of humamness as well as an individual
culture's features. 1In this manner. anthropology ‘is- gradually
leaving behind its preoccupation with the bizarre and exotic

. characteristics of isolated groups.

-
P

Four.majdéftopics of current investigation include: tlI the )
.theoyy, of evolution, (2) evidence for evolution, (3) sociobiology,
and (%) Social behavior. The first tho areas of research are”
closely linked. ° Fer example, Darwin's theory of evolution em-
phasized populations, not individuals.  The interaction of envi-
‘ronment and gene pools:over wide spans of space and ‘time have _
led to species alteration. .Geographic isolation, natural Select
“tion, and occasional, nonpurposeful mutations have beén “impor--
_tant contributing elements. _Research of the past decadé has con-
firmed earlier fundamentals of the theory when studied as an
array of data and not as isol@ted fossils and fragments. As thé
theory of evolution has withstood the influx of most new data, - 7
it has had to alter some details in accordance with a few strik- .
-ing "findings. Richard Leakey's homo habilis discoteries have _
shown that humdn-like creatures probably existed in several forms
.and places at earlier times than suspeqted.before.‘fEducatorsvmay_ :
wish to,utilize Leakey's receiitly published work, Origins - '
(Dutton, 1977),-as a source of ‘further details. o

-~

Y

Educators will also need to consult resources in applying the

area of Sociobiology to -precollegiate instruction, for this sub- -
field is one of considerable controversy. Sociobiology explores
Iinkages-between humankind's cultuxal and animal characteristics. .
An -entire spectrum of thought, theory, and opinion exists on

-this relationship. At one extreme we find thinkers like Richard

< .
.
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-, Dawkins (The Selfish Gene, Oxford,University Press, 1976), who. =« ..
attribute nearly all qualities and actions to the ""animalness" :
of homo sapiens. "Accordingly, traits suck- s violence, dominance,:
-and . aggressiveness c4n be explained as inst%icts carried over = .
from our earlier oyigins. In.contrast, Marshall Sahlins (The . °

~Use-and Abuse of Biology, University of Michigan Press, 19 :
argues that humans.are creatures of learning who manifest the
trappings of culture, not physiology. Therefore, aggression-and -
other so-called '"species.oriented" traits are socially learned
-and; more importantly, cad be altered or revérsed. Here, as in
~other-fields of -anthropology, teachers nay wish to use demogra-
phics .as a more empirical way of mitigating extremes of theory.

L4

-

. Similar techniques will be- found helpful in exploring spcial -
behavior:with'precollegiate-students.» Objective methodology is. .°

" ~essential if we are ‘to study ‘cultures on their own terms. We *
‘must learn to define phenomeéna as they occur in actual settings
_instead of/atgributihg to them labels making them appear qutlgnd-
ish and foreign. The use of ‘terms like "tribal" or "savage" '~ =

- should be avoided bécause of the negative connotations “they carry.

L e BN R . . " ' A -
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Economics - ’ .

It has been said that we are all ‘practicing econpmists because

we are-“continuously required to .make the best uge of our limited -

. incomes (resources) in order to-satisfy our unlimited wants. If" _
‘one accepts this broad definition of the field it becomes apparent
that economic literacy_is necessary for everyone in today's. .- -
-society. 2 a ~ . , ' S - e

. . v .\"' ‘. ? : . o ‘\-‘ . . - - .

The current status of economics is varied and somewhat confused. " -

Within the discipline it is impossible to carry out controlled ;/2//

a

A

experiments, and the formerly dccurate explanations of how the
economy ‘or.parts of the economy change are.'not accurate anymore./ -
The reason is “that a‘lot of the situation$ have changed. # The ‘

largest single change has been in our expectations of what the

economy .should dd. This creates a very basic-problem for tradi-
tional economic theories. ,The other problem-economics has to
face is that everyone thinks they already know everything .they
need to-know about the subject.. Everyone js an"expert! : Every-
one knows what "should be done.” Of of ec nomists' first-con-_ .
cerns is‘differentiating-bepween'economic~ana1f515 and economic

- .

policy.  Value judgments cause a-separation in the thinking of
economists working in the field today and recent research trendg - .~
tend not to be too relevant to precOllege'spcig} studies educa-

tion. . S Los e _
,Pof.ekaﬁpdé; hardly -any of the professional journals are "written
-in English anymore.". Tt's all math. Speculation has it that of o
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20, 000 members of the Amerlcan Economlcs ASSOClatlon, not more ..
than five or six hundred can ,read the leading journals with the
“kind of understandlng requ1red . The. journals are written for a
very small group 1ip of peoplé who are pushing’ back the frontler,
but most of %he profe551on does not read the _journals. Even
the journal literature does not discuss 'new" findings. - There
may be very little that is new that economlsts can specifically.
ideptify, but at tHe research front1er you add a little bit to N
“the already existing knowledge. - Any new trends in economics 7
‘research are so esoteric, and the practice of teaching basic
~economics so occasional and haphazard at the precollege level,
‘that it is<far more important to convey information from the _
" body of . ex1st1ng knowledge than to- teach "new trends." :
" One of the problems in trylng to-get*economlts understood appre=f‘5"
ciated, ‘and integrated into the social studies curriculum is
~that many teachers do not like econom1cs, fear economics, and
“have not .Studied it in depth. It is-difficult to anlude some-
th1ng in the curr1cu1um that teachers do not understand
The American Economlc Assoclatlon,has a committee on economic
" education which is seriously concerned about -economic understand-
ing-at -all.levels,: especially as it deals with social studies
goals of developing people in our society to be good c1t12ens who
can, make 1nte111gent egbnomlc declslons. o B L
. . NSO
The spea ad1ng organlzatlon at the precolleglate leveNis- the °
Joint Council on Economic Educatien. It is a nonprofit organiza-
" tion that works very. closely with the American Economic Associa-
tion's Committee_on Economic Education. The Joint Council is a.
-national organizatton with affi®iated councils in most states.
State councils :are tied into the Joint Council and are in touch"
with economics departments on many college campuses who often .
~have de51gnated Centers for Economic Education. These Centers
fllter economic information to the local.school districts. Social
studies educators should 'consult. the checkllst of materials’ :
- available. from the Joint Council ‘and establlsh contact with a -
-nearby Center for Economlc Educatlon :

-

Frequently ‘new materials are released by the network of economlc
councils on edycatlon Two new materials are of particular :
interest. One is a document available from the Joint Council on
Economic, Education titled A Framework. for Teaching Economics: .
Basic Concepts This is the first part of a two-part publication .
titled Master Curriculum Guide for the Nation's Schools. ‘Part i
Jwo deals with strategies for teaching ecomomics. The gu1des for:
prlmary grades (1-3) ‘and the middle grades/(4 6) are now completed.
- The junior high. and secondary- guides are under publication at pre- . .
sent. The second item is. be1ng developed 301nt1y by the J01nt

~

- o o
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Council for Economic Education, the Agency for Instructional
Television, the Canadian Council on Economic" Educatlon, and a -
consortium of forty-eight state and prov1nC1a1 agencies., It
is "a series of fifteen, twenty- m1nute, video- tape programs
titléd Trade-Offs. This material is designed to help students
think theIr way through economic probléms_and increase their

. understandlng of .economics. ThlS will be ava11ab1e in January
1979. : : . .

Geographz ; : o . )

Modern- human geography deals with a number of vital issues of

- general concern to,all citizens. These imrclude problems of ovér-
population, world hunger; exhaustron*of*naturai“resources,“damage
to the env1ronment and chronic - urban crises. As in other soclal
sciences, human geography can add mew insights to learning by v
answering key questions of Why and Where things happenvgaCertaln,
understandings do not result from .isolated facts, but from-arrays
- of data, .usually graphically" represented in ‘various. types of maps.
Maps .project Where phenomena have occurred.” Interpretatlon of -

these maps attempts to answer Why the phenomenon has occurred '

In descr1b1ng or exp1a1n1ng the arrangement of the phenomena,
‘five basic themes emerge: . - .-

-1 Human/EnvIronmental Relatlonshlps--the way. env1ronmenta1 .

iniluences locate and shape human activities in.the
environment. This includes the number (demsity) and-
. spread (dlsper51on) of the objects. in a specific area.
..This method is used, for example, 1n locating high crime
rate areas. .

2.. Locatlon ‘Theory s-why human activity is located, where it

. 1S aﬁH’pro;ectlng what may be' the optimal’ location’ of

. such activities. This method would be used, . for example,
in determ1n1ng the location of a new shopp1ng center.

34_'§pat1a} Interactlon--the way human/act1v1t1es connect
R and depend on other activities. The Telationships may

- bé positiye or negative.. An example® ofepne darea qf such J

‘interdépendence is found in ‘the. study of mode(s) of
'transportatlon rélated to the locatlon of re51dent1a1
" homes. , it :

-

4. _§pat1a1 D1foS1on--the spread of ideas or ObJeCta over -

T ‘time and space. . Diffusion may occur slowly or rapidly
-depending on communication. Differing rates of diffusion
can be seen.in- the spread of new farm techniques from. one.

_drea to another and from one culture to another




a . . e .' ‘ '» . - : ' -,"
.5. Regionalizat¥on--a classification system which takes o
domplex data and establishes ‘manageable, sensible .

categories..
- A typical proRlem as examined by geographers might be: Why do"
people locate in flood plain areas? Hypotheses which could
‘answer this question include: People may be unaware of the pro-
blem; Inertia; and Economic necessity. A simple chart illus- °
trates how people solvé problems of .this type: - .

-

Perceptual Decisionyg esponses t

LScreen B Made  -."lDecisions’
(peoples' - I : _ e
experience, : ' :

~valdes, and
technology)

J

stimulus

- .I ’

Several genéraliiations specifically.applicable to precollege
educators can be- made delineating the status of geography in the
" schools today. . ; » s .

in their Iives. _ ; . _ .

-~

lﬁi'Students in the past have net seen the relevance of_geogtéphy '
2

. - Geography is more concérned ﬁith.pétterns or arrays of data , .
than with isolated geographic facts. |, N
3.-"Geography is interested in many}of the problems explored by
other social sciences and can add new, insights to and infor-
~mation about these problems. A ; -
- 4, Human'geogfaphy; wheﬁ'answering,Why or Where questions about
phenomena or human activities, can enhance the detision-making
process. R ' B ‘ a T
5. Many geography textbooks do not reflect'innOVagive techniques--
= for answering Why or Where questions about phenomena or human
‘activities. - ‘ > . '

6. Nontraditional sources of information,vsuch as music, art,-
dnd diaries, can aid students in understanding geography. .

History

- In many ways the specific concerns, new methods and interpreta-
tions, and problems, translation, and diSsemination of history -
‘blend together. Historians .are using new methods. "Specific
quantitative data is collected, computerized, and used to rein-.
terpret traditional -views and establish new theories. This

A3
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methodological change is linked'with a new interest in social -

- history. . As' a result of new methods and specific social con- =
. cerns of the 1960's. and 1970's, previously ignored segments of
‘society. (minorities, women, and less influential members) have
- been recognized. In additigm, the 'great white" father" thedry

of American history.has giv®h way to concern with the lives of.
common men and women and an examination of how the total fabric
of history weaves together. y:Most recently, .disenchantment with
the United States government -has led historians to-a more ‘
exacting examination of .the total system. '

~ Of particular relevance to precollege educators is thée trend -
~ toward social (rather than simply political or military) history.
"~ American social history is divided by, scholars into two major N

areas: before and after the advent of indystrialization, with <~

1977 used as the date of division. In‘the'earlgigeriod, recent.
scholarship views ‘the colonial period as.one of Conglest of <
Indians, not settlement. New attention is given to the mak up

-of colonial towns; and the, decay of Puritan society is seen as . =~
instrumental to the nurture of more open religious and political.
attitudes. Southern slavery .is viewed not as an exception to

~ American-values but ‘as a solution to,a social dilemma involving
government participation and stratification within the:white -

~society.  In this context the American Revolution can be 'seen as
a socially conservative effort on the part of white, male, pro-
perty owners to establish their independence’ from England, bol- ..

. 'stered by the more genuinely radical concerns of men like Sam -
Adams and Thomas Paine. D l T ST .

- The first half of ‘the nineteenth century has proven itself a
productive area for scholarship. "Conflict appears at this time
between. somewhat radical groups who wanted more for more people,

.on the one hand, and those with power who wiewed the revolution
as an affirmation of their place in-society, on the other. The.

" »>development of the urban middle class tied-to Victorian attitudes.
emphasizing proper social, sexual, and-.moral behavior, may not

. so much be the result of religious faith but may have been
necessary for the success of the society as a whdle. Strong
racial antagonisms existed in the North as well as in the. South,
and the number of people inyolved in the abolitionist movement

" was relatively small before the Civil War. So the Civil War can
now be viewed as the result of a whole series of conflicts. which
did mot specifically revolve-around slavery or.economic issues.

-

' This sort of analysis continues as we enter the postindustrial .
era. History can no longer be viewed as a-set of either/or pro-
. ‘positions, but must be seen as a whole series of events where
specific incidents have multiple causes and effects. History
- should not be compartmentalized to the. exclusion of an overview.
. B . 9 - - . B

. A S




These new methods, concerns, and interpretations have'r%sulted-’in~

- history classrooms. Translation and dissemination of

- e . .. o o - Lot
. . f . . .
- - N

The period of 1933-1965 is a critical period-of. American history..
Here a change occurs in the way Americans view the role and com-

plexity of the federal government. .Involved legisldtive prag-

‘tices. and new-executive powers enhance the view of government asa

e
R

a provider of welfare serviees at home' and protection from threat.

abroad. Watergate ‘may eventually be seen as ‘a-caution’against--
as well as a final confirmation of--thé role of big government.

changing interests,. attitudes, and ideas about what is faught in
' formation.
®, of course, basic. ' The actual spurces of-historical informa-

- .%ion (For what purposes was~3#t produced and- in what form?) need

onitoring. /Research from scholars is often too awkward' and dif- -

ficult for the general historian, let alone the student. . However,
more popular ‘sources may be irzesponsible. - g

Particularly, history should not be taught as an attempt-to pre-
dict the future from the past. It should instead give the student

an analytical perspective. Students need to be able .to distin- o

"guish between assertions and evidence, between scholarly books

and fictional.or sensational pieces, and should know, how to inves-
tigate. the sources of evidence and assertions. These skills are

as well. _ - - L, . -
'fdday's histofy'stuQents,must be able to Cope\with multipléci
validities and the dbsence of absolute answers. They must be ™

- useful, of course, not only in history, but in'dther.disciplinesff}—*

able to examine social -history and -governmental policies and diS";

cover the interrelationships. .Tedchers need to Telate one time -
period and set of issues to another, and help each student develop
an individual sense of how the past is different from th% present.

-~
)

Political Science

' - AP . e S :
Several areas-of political science research havé -gained import-
ance since the post-World War II "behavioral revolution:" 1In
that earlier period, the field was most noted for studies of

‘voting behavior and political.socialization. Much of its work -

focused on'election feedback and other quantified data, largely
in an effort to Create a: more distinct, "legitimate" discipline. -
Mapy political scientists did engage in theory, but generally
used concrete government institutions or well defined populations
as targets of interpretation. L A - :

This research approach produced considerable descriptive infor-
mation and eventually broadened enough to encompass studies of
"real politics" ‘and the micro-level of political activity. How-
ever, most studies were of limited utility in explaining more

subtle and complex factors underlying the politicaP fabric. As - -

citizens gazed into the political mirror which emerged, they -

.;n ﬁ-«' o B Vil . : - -1
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-did'not seem to ‘be gaining the types of .insights which would *
* significantly affect self-understanding or efficacy. . . -

-
.

:Therefore,: in recent years many political scientists have -
'sought to broaden the scépe of. their discipline. This ‘has been
especially true as new societal concerns and press$ures have
surfaced. '"Politics" has become a far wider concept than the v
~struggle for power as tied directly to institutions of govern- -
_ment.” Five major areas within this expanding research.realm ‘
- which have'bspgcially"strongfimplications for social studies -
educatien are: - Lo , LT RIS )

1.” Policy Anélysisq-TﬁereFig‘a'neﬁ*focuS'upbn politics as
. @ process of decision-making in which -alternatives and -
consequences ‘are appropriately éxamipgd; B . Lo

, - - T | %
. . 2. Political Participationr-The motion of participation -
reaches beyond the idea of'yoting behavior. A person's
political efficacy bears-heavily upon a calculus (for-
- -,-. mula or method of analysis) which determines whethér or -
< % 'nat participdtion is worthwhile. And participation
R - .. entails roles more varied than "leader" and '"follower.'.
~It is more realistic tg characterize a spectrum of =
roles: observer; suppor er, advocate; facilfpatori and’
organizer. o . : . v .

s

" 3.. Eorecasting--Computer methodology has contributed to .

: . the increased projedtion-of treads and alternative fu-
tures. However, critical ‘cor€ern with’ present problems
and ‘the recognition that forecasting is subject t@

.. ¢ errof have mitigated’ agajnst wide application of this

- research.thrust. - ' N ’ .

4. Multinational Corporations .(MNCs)--As a recently re-

’ cognized locus of power,” MNCs are receiving increasing -
- ‘attention from political scientistswg In turn, the- |
notion of "transnational cifizipshipﬁ is being examined.

-

5y School Politicdl Life--Contemporary studies suggest"
that there may not be a linear relationship between the- -
aopenness of ‘d 'system of schogl governance .and the. L

y an itudes of the students, faculty

. activity and positive att

“'and others affected.
'Several,?épn newer research concerns which are emerging also
have -a pl¥ce in the social studies. curriculum. As our society =
- responds to new influences research is examining factors such as:
. ‘Effects of the mass media, particularly television,

.

- dpon political attitudes and participation;
[ . ) . :

-
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-2, Effects of: "the changlng famlly" upon p011t1ca1 att1~
' "~ tudes and participation; - _ P

- 3. SpeC1a1 concerns of devefﬁplng natlons, L S

4. The- not10n of "polltlcal 1111teracy"--What do people-,

know about their political systems, laws, §to? What

do-they neeg to.know in) order to function effectlvely _

in thg political frame ork? . LS G LT
_As p011t1c§1 sc1ence seeks to become more thah the study. of A
,elections, its resedrchers are using concepts from other social
‘sciences. .to present more comprehénsive ‘apalyses. Historical - .
and cross - cultural perspectives are more frequently applied, *as.
‘are basic. economic cdncepts.. Bu51ness/government reldationships . .-
~are clearly of growing importance in.this regard. Geographeys 3‘i
are contributing data about concerns like energy, food distribu- .
“tion, and population. And sociological-findings about social
strat1f1cat10n and gToup dyn2mics continue to have impact upon
p011t1ca1 science as they have. for many years
P011t1ca1 SC1ence as a dlsC1p11ne is clearly in a perlod of ex-
pansion. Many possibilities exist for the application of new '
“trends to the social studies curriculum,: particularly -as educa-’
‘tors define "C1t12ensh1p -education'" in ‘the context of a rapldly
changlng soc1ety w1th rap1d1y changlng demands. .

-~

o -: - o \.L" NG
Soclology ' - R i :

Sotlology has trad1t10na11y been deflned as the sc1ent1f1c study
of group behavior. Over the past twenty years. great emphasis
-has been placed tpon the "scientific approach.” Soc1010g1ca1
analysis and sociological data have been the key foci for curr1-
- ‘culum development.f SOClOlOgIStS have been thought to deal w1th
. social problems “in-a un1que sc1ent1f1c way. : -

’%oclology is def1n1te1y eclect1c It is a combination of all
" other social sciences with the additién of philosophy and mathe-
.matical statistics. This represents a coup11ng of the nineteeth
- century origins of the discipline with modern- ﬁay, statistical’
methodology., It.is still a study of social life., The focus is
-interaction and soc1ety Specifically,. soclology i1s a ''reactive
‘d15c1p11ne"--mean1ng it is affected,both by what goes.,on gener- _
ally in our soc1ety and by soc1a1 cond1t10ns deflned at a part1-.
,'cular t1me . : : S
Currint SOC1olog1ca1 study can be tr1v1a1 or 1mportant psycholo-
gically, politically, ‘and economlcally. SBciology can'be divided -
into six d1V151on facets for organizing the spectrum of current




f{$6g;ologicaﬂkfrend53u The first_five'are ways "in which swciolo-.
gists think, plan, and do-research. The sixth deals with the *
kind of information bging dealt with. - ‘ L

'1,‘,SOft/Hard{-"So fnfis uéuallyiétta;hed-to thg'word .
- -"data,™ me g the evidence-has been gathered through

- observation,” thus providing impressionistic details,
In contrast, "hard.data" is gathered through systema-

» .. Y 'tic, quantified study. o
s 2. Empirical/Theoretical--In empirical design, quantities
' of data about specific group behaviérs may be compiled
- without theory formulation. - Theorists, on the other
+hand, "are primarily concerned with the way the world
- functions.. . ' ' T

_— —_— JONRE T

-+~ 3. “Radical/Liberal/Conservative--Whereas the radical con-~
' Cerns nim or herself with "freeing people," and E
-liberals are concerned with the "righting of wrongs,"
the conservative sayf, "What we have,is good; don't,
change it." Whichefer of these philosophies a given
sociologist espousegs will affect the questions\he or ..
she asks and. the way he or she interprets data.

¢, 4.. Natural/Experimental--The natural/experimental differ-
ence 1s.determined by what subjects in sociological
‘‘tesearch are asked to-do or not to do.. "Natural"
refers to observing subjects who are already in a
group setting. -"Experimental' means de€liberately.set-
.- ting up what persons are to do, as well. as not do, in-
~the control group. o . -

5. " Basic (Pure)/Applied--These terms focus on the intent ;ﬂ
- tor'which knowledge is gathered. Basic (or pure) re- -
search is. for the sake of the knowledge itself. If
% ., research is.'"applied" there is strong interest in
- gathering data for the sake of change. When sociolo-
gical study is examined as. a whole it $hould be a com- -
sbination of both empirica? and theoretical pursuijts.

6. Micro/Macro--Various micro'methodologies;twhi;hbrepre-'
sent a socio-psychological approach) are: ) '

L, 6.1 Ethnomethodology--the study.of how people nego- -

: c . tiate day-to-day reality. An example of.this
would be a study of how -people make contact with
-one another on the street. The assumption tested
may be that the various ways contacts are made

.- indikate social origin.

-
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6.2 Azmbolrc Interactlon--Thls explores the process
.~ of "™becoming.™ Tt may define the problem’as

- . ° “Michael Harrington did_in ThesOther America-(Mac- .

! o = mlllan, 1970). The. deflnltlon leads» to 1eg1t1-
.. .~ ’'mizing-symbols of the: problem, br1ng1ng bout :
o . mobilization for action,-creation of 'a plan. for
N : actlon, and 1mp1ementat10n of the actlon.ﬂ

'.6.3':Part1c1p49t Observatlon——Thxs usually reSults Ain
- sort data.. The anthropologist Liebow. records his-
. "natural™ kinds ‘of experiences while Iiving at a .
[ .street corner in: Washlngton D. C .(Tally's Corner,
Elliot L1ebow L1tt1e' 1967) S ' '

... One link between the above three ethods is- the way - 1n
y which they ea 1 ciety is.a structure
greater than the 1nd1v1dua1 pattern of interactien. _
—~Social structure ex1sts because roles are understood =,
" . and reinforced. *°The/ structure created hy people,1s' .
‘not static and 1sf angeable _ S

6.4 " g_perldents--Thls method—leans on experlmental

e - psychology.” -An.example is the Milgram (from Yale)
£ . study:. "Why do good, ordinary péople commit inhuman .

_acts”" ‘The - ‘experiment_involved an: uﬁknOW1ng volun- .

teer being told by an authorlty figure to ihcrease

) . . the electrical shock being given to a confederate

o . '(know1ng partlclpdnt) There *is always~valid con-
o cern in u51ng humans in such behav1ora1 experimen-

. : tation. : T

_ On ‘the macro- leVel two major trends have emerged from.
. the mid-sixties’' into the present. These are (1) much-
< concern with the quantitative, using the math technology,
_ and (2) a recént histdrical empha51s represented by con-
. , sideration of the long term (or historical) perspective
-on a phenomenon. This new dypamic blends quantitative
‘data with, the historical perspectlve. Macr6 sh1fts in
socloﬁoglcal emphasrs 1nc1ude : -
6.5 A shift from 4an interest in 1nternat10naI relatlon—‘
ships based on '"needs achievement," to-a world sys-
.tem thed@y Which recognizes the econom1c-p011t1ca1
1nterrelat10nsh1ps of all countrles. o

6.6 - A shift from the trad1t10na1 focus on “dlsorganlza-
tion" and “relative deprivation" as reasons for
collective action and violence, to a focus on Te-’
source moblllzatlon which 1nc1udes t1me, money, and-*,
peopie in power. .

15
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Although'ésyehplégy,‘as a separate- discipline, was not one of °
the six disciplines designated to be studied at this conference,
_.several-speakefsfalluded~toji¢'in'their'presen;ations.J-I%'was L
. pointed out that national. figures indicate that secondary. student- .
~enrollment-is‘increasing“at a higlier rate in psychology courses -
than in any other social studies field. - T o
Sevérdl approgches have been developed, varying from the study . -
-of human problems to a general ‘survey of the entire field. Dif< -
‘ferent degrees. of emphasis have been placed upon physiological - .
vs. environpmental influences on human behavior. .The trerd in
- newly established :courses seems to be toward rsélf-understanding
and social adjustment..and away from the scientific experimenta-
. tion amd empirical analyses which have usually been the basis
_ _for coltlege-level instriction.. .. . _ NS -
.. As specialized training becomes more readily available to‘teachers
of psychology courses, and as. addit*onal materials -are developed, »
. the study of psychology at the 'secondary school level will, per-
.haps, become closer to ""the scientific study of behavior'"--the
) 'trqditional and most currently accepted definition of the field. '
s - : T ' o
Sociological and psychological analysis and data will continue to
be relevant to "teachers who employ: a problem-solving curriculum.
~Key concepts in sociology are "socialization process," "social
- institutions,' dnd " '"social change." The new focus will be on pre-
senting'sociaf change within a historical context as well as :
borrowing-theoretical and empirical material ﬁrom“qther disciplines.

‘ .
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e .47 -COINS AND SKATEBOARDS -
J* &> .. - "WHAT DO THEY TELL'US? -~ - , -\
“‘Suggested ClasSroom Use: Anthrogologzb i\

e R .S. History.. = =

. )-World History . - - = .

~ Rationale- ; : S o . -

*
-~
-

' The.purpose of this 1lésson is to help studerits’ develop their .
ability to examine a-‘set of facts and draw inferences from them.—= _

A

v s , . . y
. . ,. - S T
- Objectives = = - CoT s S : e ‘ Y
1. "Students will d;éw_inférences-about a ééci?ty based on data .
' .that can be collected by observing.a coin." . _ ‘
. . 4 IS . . . . A

\ 2. Students will recogrize that ﬁhis technique is used by anthro-.
i ‘pologists. ‘ : . . - .

Procedures - ‘ . ' ) .
1. . :Inform students that they are gding tp”pértiéipatelin an -
-+ expgriment in anthropological gtudies;- _ =
2. _Ask students to take whatever coins they have in their pockets
.. 7 or purses and place them on the tables in froat of them.
. . N & : - “ R v - ) v

3. -Present the students with the folloying scenario: .
- . ""‘r‘h . . .

"Assume you are a part of a National ,Geographic Society
archeology expedition in this-area in the year 2179 A.D.
While excavating nearby yon found the coins which are in
front of you now. You cannot read any of the language .on
*  these coins and have.no historical information .about the
.people who used the coins. What ‘can you deduce about the
- culture (people) who produced and used these coins just by
rexamining them? List and explain any deductions you find
sensible and logical about the culture. Give as much detail

aé-you can." S ) . s

Students may list such things ass existence of a system of
numbers and writing; metallurgy was rather advanced; faces .-
- on coins-may be gods or herdes; ‘there may have*been animal
worship; the society had a developed technology. )
4. Ask students to think of otheT artifacts in our culture and
what they would tell archaeologists-who might find them
hundreds of years from now.. Brainstorm-the inferences that

- : R ‘/
.\\-

‘s . '
23 ”‘, 1 .' ' . .




could be drawn~from.such iXems as skateboards, false eye- .

lashes, musical instruments, grocery carts, ‘etc. Reempha-

size that inferences are bised on evidence but are not

always -accurate. The .more subStantiating data that can be .

gathered; the more likely the inferences are to be true.
Materials . Lo : .

¥

1. Writing materials. .. '
2, Assignmerit sheet (OPTIONAL): -
‘3. Coins belonging to studentsl. | -:—,' o ‘_z

—4-—Sense-of humor.—— ¥

.
¢
-~

- 1
rd

 'N3fe:_ Alternative§ to “items Iistéd'gbbvé might' include the’
- ®  future discovery of a "Planet of the Apes' type movie, °
- television‘Programs; building cornerstones, ,etc.
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. Rationale : , : ‘' -

"ideas expressed.in groups.

TS

Geography -

. B 3.'.‘ ) R .

N A N
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** This lesson fotuses on ‘a.recent trend:

;?«

4,'TSUggest§d ClassropﬁAUse:  Aithropolo - ;  ,5;1-' "_.'—.‘ - =
‘q U S AR 'Glob aI’Stusles-_; T ot

Pt INEANT MORTALITY . L&

o

i énthropologf=¢dealing5f

with a modern society fr a socio}ogical.perspective. ‘Students
will. examine a'graph.of. |U.S. infant mortality rates comparing

those -of ‘different ethni

_and.racial origins. Students will -

-

read and interpret information, work in_groups, and summarize .«

hY

€ ' S
Objectives .* . : &

B L
."‘v ',‘\

¥
v ..

1. Students will compare'iﬁfaﬁt.mortélityvrates)for_whites and
‘nonwhites after reading a graph depicting the infant mor- -

tality rates by races, 1915-1975.

" students will speculate -about the

-

- . . RS
. N .

.P}océdureé

T N ) N ‘ .7 N '
..2. After comparing nonwhite and white infant mortality rates,f

causes. .

 3.# Students will share their~s§écu1ations'in‘groups and write
' . brief summaries of the group ideas. =~ - . o

-
p

]

1. Hive students examine the graph individuaily'for]%i?é_to-

'~eighty21EUtes- Place the following questiqns on the board

as gujdes:

-4 -

,ifl Which group has the highest'mortality rate?. i A

o

]

1.2 What happened to the mortality rates between 1915 and-

; R 1975 -in both groups? .

1)

o« -

Nl

~

1.3 Which-groﬁp_(White or nonwhite) shows the largest . -
" ‘improvement in infant mortality?. - ’ L
.2. . Discuss the, answers to the above~qUe§tigﬁg_ﬁziiifhe §Li§s;
3. Divide the class into groups of three toifouf’Sfudéhté‘and
- have each group write the answers to these questions: .’
. “ N L '26 . . * . 2»0



_‘3;1<:Why have: nonwhltes had h1gher 1nfant mortallty rates». .
~~ than wh1tes¢ ' . | R .
3,2 .Why has the 1nfant mortallty rate gone down 31nce 1915‘P

' List the/reasons. B - B -

o «
3.3 Why was the gap W1der in, 1915 than in 19207 ?: .
‘3.4 What groups make up the 1argest portlon of the nonwh1te.'

. population? .

- SR . .

3.5 ‘Wh1Ch nomwhite group do you th1nk would have the greatest
: number? Why‘P N ) - .

»
. .

4. Discuss each group’ s hypotheses-with the ciaés.' LT ﬁk

5. Have students read the explanatlon of 1nfant morta11ty to
"check their. hypotheses.v Compare these" sets of conc1u51ons.*

_ ¢
e . . R & .

Mater1als 3'
. [

1. "Graph of "Trends in . U. S Infant MOrtallty Rates by Race,
o 1915 1975 " (Handeut #1, attached) T _

. ,fz- ‘Readlng, "World Infant Morta11tyi" (Handout #2, attached)
T - This describes the concept.of mortality rate and factors
that 1nf1uence it in the U. S and the world N

< f‘é f
a - -
e 200 U.S.. Infant Mortality
g3 o\ o Rates by Race, 1975
By wep O T |
N.v-l'e' 3 e B : ) 15 i
£ 7100 gk /
go N S 7
8 s - :
S : "y
A A 1920 1930 1940 1950 - 1960 1970 : Blacks American Whites Japan— Chin-
< : - = : Indians . ese’ ese’
Handout #1 | . T ot '

it
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ﬁandout #2
. [ s ’ - Y . 3

‘World Infant Mortality

One of the most hazardous events in'life is birth.f 0f the 125.mi11ion chil-
dren born worldwide in 1977, about 13 million'will die either at birth or before
reaching their first birthday. - Z . - :

The chances of early death are highest in the developing countries of Africa,
- Asia and Latin America, and lowest in the industralized countries of Europe\ North
-America,. Australia, New Zealand and Japan. The chart on the reverse shows infant

mortality rates worldwide. - - ‘ - - T

, The infant mortality rate is the annual number of deaths to infants under one
year of age per 1,000 1live births in the same year.

Infant mortality has often been used as a: general measure of development because
declines in infant mortality usually reflect improvements in social and economic

- conditions. Improved nutrition, medical care, and public sanitation usually lower the

infant mortaiity rate.

. In fact, the big difference in infant mortality rates between developed and de- -
veloping countries is the large number of environmentally-caused deaths in the Third
World, taking place after the first month of life but before age one. The leading
'causes of infant deaths in the developing world are parasites, pneumonia, influenza,
diarrhea, and infectious diseases, all of which have:-been largely eliminated in the
developed world. . .

. o~

o Cauaes of death. in the first month of life, however, are similar in both the

developing and developed countries,- resulting largely from déformities, birth in-
‘cjuries, immaturfty, and incomplete expansion of the lungs inothe newborn child.

Haternal Factors '

DI .6 . ~

. Certain characteristics of the mother are predictors of infant mortality. her
age health, and the number of living children she has..

The safest period for a woman to bear a child is between the ages of 20 and 30.

Teenagers and women over 35. run a far higher rist of problematic pregnancies, maternal

death, or infant death
A mother s health especially her level of nutrition,‘affects the health of her
infant. ' Poorly nourished, weak women aré more apt to have stillbirths or low-weight
infants.” In turn; infants with low ‘birth weights (below 2,500 grams ot about 5%

'-pounds) are more &fisceptible to disease and are therefore more likely to die than

badies of normal weight. %
-)



> -

. The number of children a woman has is also related to infant mortality., After
the third birth, incidences of maternal death, stillbirth, and infant mortality be-
bin to rise, and increase with each additional child.

. Likewise, the spacing of births affects infant health;fespecially_where nutri- -
tional levels are low. .The closer together a woman bears children, the less strength °
she has to nurse the ldtest born and the fewer nutrients she has to support the grow-
ing fetus. Hence, children born close together have less chance of survival. '

Socioeconomic Factors _ ' o . ¥

In the'Uﬁited étafeq infant mortality rates have traditionally varied according
to race and socioeconomic status. As the chart at the left above shows, nonwhite
-Americans have always had higher infant death rates than whites. B

In 1920, the mnwhite infant ﬁo;tality7rate was comparable to some of the highest
infant mortality rates in the developing world today. It was almost twice the white .
rate of that time. - i o :

< . . N .

:Tpeggifference.bétween the nonwhite and white rates,- however, has decliped dramat-

“'icaLIy’in,:ecent‘yeargl{ » ' ' : o

3
-

_ But as the chart.on the right above shows, there is still a considerable differ-
" ence in Infant mdrtality rates among races in the United States, indicating.social -
-and economic inequalities. ' : v e ST
(Although Chigeseand'Japanése Americans-do in f&ct have the lowest infant mor-
tality rates in the United States, the Chinese and Japanese rates ‘shown-above are
artificially low because of inconsistent registration practices, wheteby a child
may be classified as Chinese or Japanese at birth but as white at death.)

Reducing Infant Mortality

Probably the most effective way to lower infant mortality rates in the develop-’
ing world is to increase the overall standard of living, bringing with it improved
nutrition medical care and public sanitation. In addition, educational programs
dealing'with pre--and postnatal care, nutrition and .family planning would also improve

the health of mothers and infants.

In the United States, the'beSt.hoﬁe for lowering infant death rates is to improve
the economic, educational and health opportunities of minority groups. h '

Indeed,:for one of the richest countries in the wdrld, the United States has .
not recorded especially low infant mortality rates as the table below indicates. The
U.S. is ranked only l4th lowest 4n the world and has an infant mortality rate twice

that of Sweden. TUntil recently,. -the‘..:;l_af;;',_'sz.#:x_'anked only 16th.

. -
o - .

s o B e

oo
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15 Countries with Lowest Infant .
- Mortality Rates 1977 -
- 1. Sweden . ' v . : 8 ‘
, ' 2. Japan - : g T 10
: - 3. 'Finland S 10
. 4. Netherlands =~ =~ ~ o ‘11 ,
5. Norway . . . o011
- 6. "Iceland | Sl
) i 1 . 7. France ’ 1
y - 8. Switzerland = . | 12
: - 9. Denmark ' _ 12
-10. Spain . ; S 14
11. Singapore ‘ o 14 1. ,
1 12. Canada : © 15
} . -13. Luxembourg - . . 15
N o 14. TUnited States : : 16 .
s . 15, TUnited-Kingdom . .16
From January 1978, :
' Social Education \ -
. .
[ "
’ >
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S *° WHAT ARE YOUR ROOTS?

| Suggésted Classroom Use: - U.S. Histo;yi
ot ' - Sociology.

‘Rationale . 1
One.way to make ‘American history more meaningful to students is
to have them investigate their o family "roots." ‘This lesson .
will help ‘students become aware of their own ethmic background
and the diversity of cultures which has made Ameaicanfculture.‘
Students will also become aware of the physical and social
mobility in:theirjheritages. . - o

Objectives . <: s

1. .Students will be able to define the terms which follow: - '

: - migration; immigration; cultural heritage; mobility; - K
ethnic background. : : )

2.  Students will become aware of thé3dive:sities‘of ethnic
", culture represented in their class. .
3, Students will hypothésize about why peéple move away from
3 'their.family's.original home. =~ . = o
‘4. Students will géin’awaréneSS’of.theiriown ethnic and cul-
- tural backgrounds. L R

Procedures

1. Tell students that they will investigate their own family
- histories. Hand out the questionnairt and have  the Students
take a few days to locate the information. ——
2. Collect the questiomnaires and tabulate ‘the results. Go
- ~over the results for questions one through five discussing
' ‘the concept of physical mobility and the reasons why people
move. Discuss the-repercussions, if any, this high degree
of mobility has had on the. family. ‘Are families as close as
‘they were when everyone stayed in the same community? How
has ‘the role of the family in' American life changed? Why do
people move away? : - : v '

3. For questions five through ten, discuss with-the students
the concept of immigration. Explaimr possible reasons why
théir ancestors left homelands to come to America. What"
did America offer to make it so-attractive to millions of

people?
':ifﬂ’, . | ' o233




‘Using a world ‘map, help students 1dent1fy the countr1es and

AL
areas of the world from which their -ancestors came. Discuss
N -individual cultural contr1but1ons made by yarlous ethn1c_-
S groups to Amer1can culture~ _ . _ .
Materials ’
. T : » : _
Copies of the following questionnaire: ® .
_ B . L _ . . .
'1. Were you born inr this city? ;
-~ 2. In how many houses haye you lived since you uere born? )
3. Were'either of your parents born in th1s C1ty? Both? :
Ne1ther'7 ‘ _ o o e
) 4.'1How many of your grandparents were born in thlS C1ty?
- _How mahy of your~great-grahdparents were born in th1s city?'.
6. Were you born in the Unmted States? . - - y
7. How many of your parents were boz _1n the United States°
. 8. " How many of your grandparents were orn in the Un1ted States?
9. "How many of your: great grandparents were born in the Un1ted
. States? , | - . 5 :
10. In about what year was your oldest great-grandparent born?
\ 11. L1st “the countrles from wh1ch your ancestors came to the

. Un1ted States.

N

Kl

Adapted from: Judd, Barbara Teachers Gu1de for a New H1sto;yﬁof
-the United States, Holt R1nehart and‘W1nston, 1909, p. 355. -

24




: Suggested Classroom USe:_vEconoﬁics e - - LT .
R “U.S. History : . L

"Rationale

1 L : -

THE OPPORTUNITY COST OF DECISION. MAKING

This economics lesson for fourth to sixth grade elémentarY'stu~I:°
dents is designed.to help.them make decisions. Most people be- ,
lieve "cost" means the "dollar .and cents amount paid for an item.".’

This:lesson will expand that view to' include the idea that when

money is spent one way it precludes ‘spending it on something . .-

else. Opportunity cost is what is given up when decisions are

-made on how to spend money* or resources available.

"’ Objectives. °~ . BRI . ' ' s s

LIPS

1. Students will'be able to make a decision on how t0'spen& o

an amount of money. _
Z. Students will be able to list the criteria they used for™
making their decision. - S . ‘

-3,r Studehts will be -able tow§tate'the~opporfunity cost of

-

" Procedures.

their decision. -
- _ A v

,

.i, “Each student shouid-prefend_to have $15,toisﬁ§nd for one or:'.\

several ;items or forms of entertainment. - They may also. wish

to invest or save all or part of the money. - S

2. Point out that;thefé are po§iﬁive'énd negative aspects to-
each decision they might make. Demonstrate this on the
board with(thevfolipwing example: °

' 'Shall I purchase a soccer ball or a skatéboard? R

Soccer Ball, Positive: Fun; good exercise; friends will .
. : - play with me. ' I

“Negative: Can only be used in summer; have
-~ to play in a field in another

. neighborhood. - -

) : . , R . I Yo

Skateboard . Positive: Fun; can go fast; won't have to . 5]

- . borrow one. . ' R

Negative: No hills near my house; dangerous; -

: ~ Mom and Dad against it. .

»

Sy
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— 3. Have students state criteria they mlght\use in choosing one
" over the other. Ask what 1s important to each of them.
Point out .that each*person's criteria is different depend1ng
> - on each 1nd1V1dua1's .values  and wants. .

5 4. Pass out advertlsements, store catalogues, or magazlnes L
which list prices for items that your students might be ™~
interested in purchasing. Have students.write down all
they would want to buy with the $15. Have them list posi-
tive and negatlve aspects of each potentlar purchase

5. " Have students decide on how they will spend their money.

- "They should wrrte down reasons for their dec151on.

6. Have students state the "opportunlty cost" of their decision:
L. for example; "The opportunity cost of buying a soccer ball
. - ~for §15 is the fact that I couldn't also buy a skateboard. -
71 chose a soccer ball because more people can play Wlth me." .

creating other sitdations besides purchasing items or e
spending ‘money Discuss' the idea of opportunity cost using
an example such as reducing or extending the -lunch period.
for -the school. Summarize by peinting out what decisions we
. make about our time, talents, and resources: 1nvolve oppor-
*  tunity costs. o K

'-’7.ane1p students appligthe concept of opportunlty .cost by

afe

.,
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. HOW MUCH .IS."A.TRILLION DOLLARS? =

' . . . ' ". ) . . '. .. )

Suggested Classroom Use: Economics

T . -~ .(C1ivics
Government

Rationale

- All of us often hear the total amount of the national budget, .
national debt, or gross national product without comprehending
the "bigness" of the amount involved. This lesson will help .
students. understand the enormity of the figure-and the compara- -
tive enormity :of our economy. s ‘ .

B . N‘_ . ’

(Y

.Objectives,

1. ‘Students will be able to define what is included in the
' GNP figure. e ' . : !

2. Students will become aware of the enormity of the U.S. GNP .
by relating it to an amount they are familiar with. ' '

<
. . -
~

o '_PrOCedures o
1. Give the Students the following definition of the term .
""gross national product": "The GNP is the assessed value
‘in U.S. dollars of all the goods and servic€s produced in a
: nation during a specific period (like.a year). It comprises
° .- the total expenditures by consumers and government plus .°
gross private invesgment." ‘ ‘
. . .8 i S
2. Give students the most current U.S. GNP figure.
3. Pass outbor rélate information fdund_in.tﬁe»article "How Much
is One Trillion Dbllars?f (U.S. News, February 20, 1978)«

4. After discussing the news article, let.students find how long .
it would take to countdto a trillion orally. Let each stu-
dent count as fast as possible for one minute. Take the
~highest result and start figuring! (Highest rnumber X 60
minutes X 24 hours X 365 days = total for one ‘year. Divide
total for one year into one trillion to see how many years -
it would take.)} ) : 2t I
. 5. Point out that this number of years assumes: -
- T

5.1 We can all_?b&nﬁ'aé fast -as the class' fastest counter,

5.2 We can'ééyléllzn&mbgrs_as fast as we can say 101, 102,
- 103, etc.: . : : e ‘ .

@ o y' : - . f:;s 27




"Matefials

"How Much is ‘One Tr11110n Dollars?""U;S; News, February 20, 1978{”
(attached) : o - —_— o _

2N




A

" How Much/s

1Trillion Dollars! |/ ;-

\t\s a tnlhon-dollar world for Amencans now.

The U.S. economy will churn out goods and
‘'services at the rate of 2 tnl.hon dollars a year
before 1978 is over. : . L

Public debt of theU.S. government is 7
i approachmg1 trillion dollars. - :

Spending by Washington will top 500 b||hon—-:

"2 half trillion—dollars during the year that starts
~ October 1 if Presndent Carter's plans are camed
: out Cs L

ey

. 5
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Fora l6ok 4t what 1 trflion dollars amounts s ek S .
to here are six measures— ‘ . PR

172,414,000 Autos -

18.7'years of U.S. cltput, al
1977°s rate and avoraqe price

18 416 000 New Houses

127 years of us. production. .
at 1977°S rate and average - .. -
pnce for smgl&famﬂy home;

— B P e e et e o g

- ’ R
ST e e e WMEL e o g -y
\ ey .

l

\ As hopperbuylnggoods do
24 hours a day, seven days a!

5 Md have to spend—-y [
| 191..00 000 a minute. " | |
- for19 y‘ears |

° ERC 3-F

h bundles 1 trillion 51
bnls would fill a warehouse

47 feet wnde
20 feet high
8 miles long
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m"“ b-vond sun—- ‘Q o b A S .- wouldireach as hagh as—

..»__.._.__._...-,__. B T p—

3
t
1
-
N
: V. ' . N
e e e ermbor s atd L S S P
N Ll : :
LAt , LT

Y 5,661,600 Empire
e i .,\..StateBuddmgs "

Yo

. . { EY

, . N . il a
SRS ., N . 4 g St adlad j

' %l-‘u-'r." TS Dets .ol e Teege o (ommarce, n’le."d‘NQMf'L«:}‘l Sank B Warner 4',4:'41'..-1.'1'- Ao USKNEWR Lo m tiey

-

: - . . g . S
SN : " . . Te T, EO
) . . . .

6E . . s Sttt s WL US NUWS & WORD REFORT, Feb 20 1875

-

e .
A L. .
L 1 A B )
: - 0,_ v - .,‘.. l
s, L - BTN
. ‘ A R 2N .
! B R . :
. - L
LN ~ -
A PR .
. P : P
- .. N N .
’ "
o -~ - .
.: L
: . Te
- R LS
- A
- —




, , S - B '
- - EVERYBODY'S EQUAL . . . AREN'T THEY?

Suggested Classtoom Use: Economics - o o L ~
.- AP . .SOC,lO]‘.Ogy ' ( . . o ' .
' U.S. History . o ' Loy

T el 8
. X o,

" Rationa1e '_ : ) h . - q”f

L

One important cuprent trend in economics is to develop economlc

‘ decision-making skills in students.. Perhaps the ‘most basic

. economic principle is the cong ept. of relatively unllmlted .Wants.
and relatively 11m1ted\resource§, creating the need- for -éépnomic
choices. The fOllOWlng is-a: falrly simpte simulatioh Wwhich-der
monstrates the economic dilemma of how individuals try to satlsfy

, as mdny wants as p0551b1e. It can be used w1th any secondary

class:’

G
”ObJectlves f; : };_ o S o

B Students“wlli ga1n ‘awareness of problems 1nvolved in balanc-
o ing needs with avallable rgsources R 'Y _
‘2. - Students w111 be able to 1dent1fy the effects of rac1st and
.sex1st’econom1c d15cr1m1nat10n in the United States,

S . .3. Students\ ill be able to identify economlc problems faced by -
- " groups‘ ot er than their own. - R -

L A ..7,')
. ’ . . ‘ : N e 5.
v . _.'~ - . . . NG S
R . : . FCRCRY

. . . -

et .'TrnCedUres- L B : o B
. ,'\, ’ ", ’:.-ﬁ_ . K .

1. Divide the class into four groups.:'whlte males, white females,
black males, . and black females. Students should randomly - .
draw' for thesﬁ roles, There should be equal numbers of males . -

- .. and females aﬁd flvé tlmes ~as mamy h1tes as blacks. -

- .'--\.4.

2. A game con51sts of ten rouﬂds Edch rqqnd represents one « -

. year. . o _:_??_ S .
— 3. Each. student recelve;‘the ‘following a1' cation of mone§'each
' round (yéar) T |
.3.1v White ma{Fs 5f$;oo e o o 5 . o |
3.2 ;Vhit'e' females - §60 . - T -
3.3 _B;ack males - $60 " . :}f gigfh. g
. 43 4~';iack femalegl; §60.. . - 0L )
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4; At the“end of each round, students may purchase any ofsthe
S follow1ng 1tems for the pr1ce 1nd1cated T S

o e | }H.g..(viw'
S 4 1 Color‘televlslon - $4 . : R R o
e 4.2 Vacat;on $6 . L o L T
4.3 :Home'. =" :$300 o, s . ) o B : '
. 2 4r¢ ‘Boat’ —'$30 .o S . = -
- 4,5, Appllances,- $15 ‘€ach IR : .
. 4.6" " Medical’care- $S ' ' S T . »
“4.7. Education }~$6 : C LT , e
4.8 Necessltles‘fﬁ$40 o R o -, ..
.4.9 - Automobjle --§30- - LT T S RN
- 4.10 Insurance_r $6 T “,;}g;gfv.fﬁ,, ;j{*jp'

”gV“Sf Al1 1tems, except vacatlon med1ca1 care,‘educatlon, necessl-
' ties,-and 1nsurance, may be purchased on an 1nstallment plan.
However, not paylng cash for any 1tem 1ncreases its - prlce by

-25%. . : o

.
.

0 . . : e
- 1"6. Students may voluntar11y marry,\thus comb1n1ng the1r sa1ar1es.
L All matried women, however, must roll twice. each year for
bables (see ‘Tule number seven).; . TS

. Each’ round all females must roll one die- (marr1ed women.and
black>women must'roll twice each round) and if a Mope™. [T L.
appears they have. .had a baby. Hav1ng a baby means.ﬂ_. S :

[

¢

7.1 Tbéxwoman if married, gets no sa1ary for the next year. ;f,

J..

. 7 2 The woman, if not marrled -must go on ﬁedfare for the
' nﬁ’xt year. . .k B - S
- 5 7.3 ;Nec” sities cost $50 for the next year v '

.BJ‘Q : tud, t.who does not purchase the Necessrtles each year ~_J'_
4 dgfes-and is out of ghe -game. - (Loans and glfts are permls- L
}sfble.) ) ‘
‘9. Anyone who buys Educatlon four t1mes rece1ves $ZO more salary
' beg1nn1ng‘1n the next rdund. N : e .
D X A '~o e .

'”107 All p1ayers roll the d1ce three t1mes each round to determ1ne

ih{o 1if they have become unemployed ' ‘;fr'

th 2 1f they have - become serlous}y 111

.'.‘
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1T, Any'whiﬁgﬁpéfééﬁ?*ﬁg‘folls either a 2 or a iz'guffers one .
« - of the dbove'depending upon-whichso£ his three rolls that .
.. humber appgared, :"Any black student Suffers the same fate °
o " when he, oryshe rolls a 2, 3, 11, or 12. B ‘
| 12. Any persdﬁfkﬁb;ﬁééames,unemplo&ed may receivde welfare, *
which amountg'to;§45 per year. R - s
. 13. Any persgﬂéﬁh@gﬁépéﬁé;‘serigusly ill is-saved‘if they hate
o purghasedfmeﬁggalicgpe. Tf not, they die. o
. ¥4; Any person who éﬁfféxéiafﬁé}sonal disaster Loses iothing
" . if he or she ha5'pﬁichasedginsufance;“.All‘personal Jpro-
- perty will beslost if insurdnce was nqt purchased: S

18, E;tfa money may be invested each feﬁi'in.the following ways:.
,15.1 Investments in ‘securities- e LS Ly
o s T L ~

15.2 Investments in-§avings accounts., - -~ ~

15.3 Gambling. B T R

'IG.QInvestmepts in securities pdy .at the folldﬁing rates:

..+, % 16.1 .2 or 12 on:the dice brings a’}5% return.
_."‘“ G L . » ', .

1
16.2 3 or 11 on’the.dice brings a 10% retarn. .
16.3 4 or 10 on ‘the dicq,brings a Q%Vrétu¥ﬁ%ﬂ_ L i

'16.4 5 or 9 on the dicéﬂhfings'anES%'returh.
. R s . o e - j 1. :

1625,Jb,o; 7 ogJéhé”diEéib¥ings-a i% fgturn.
I} : - el . ’ ':', e

. e

-

17. Gambling pays s follows: o

17.1 2 or_123on the dice brings 10 teo 1. o
i7.2 3 or 11 on the dice brings 5 tonl. i ,
\ s ST o . - " e
il - °17.3 All other numbers lose. ' "y
18, At‘theﬂend'ofitén~roﬁnds (years) have each Student tell the
class what .he 'or she owns. Follow gthat with a very extensive
debriefirng in which ﬁtudents indicate why they made the -
~ economic decisions .they did and what their feelings were.
~about. the problems they faced. -Discuss the biases in the sys-
. ~ tem. Discuss the idea of the '"cyclg -of poverty' ,and what
: .~ inflation means in terms of‘detreasing»buying?powér. Discuss
which aspects 'of the game were realistic. and which were not.
Summarize by .asking the.'students to sh’ié'what'theyhleérned

. -

about déCisioqg”and‘economit conditions.

. e ..
. X . - S -
- - . - . N . N r - .
s . P L R Y - N .-
» . . I :. R . 33
H o e . . 4 [
o PR . (E - : . ’ :
LT . t [ .. . . 5 .

o A'.;.ijl;*;.: ","'." - S . % oo 41 _.‘A‘ . L . ' -
e R T




O

ERIC

Aruitoxt provided by Eic:

&

. ' - v
T A B
\
bl
.
»

Materials
1. Several pairs of dice.

2. Individual‘studgnt scoresheets.
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71 ZCOMMUNITY LAND USE®

.Suggested.Classroom Use: Geographz
' T o 1V1Cs ;.
o Government

_ Rationale

People usually do not recognize how their community has changed

<+ unless they have lived there for a long time. The .purpose of
.this lesson is to help-students recognize- changing land ‘use in
theitr commuhity. Students will develop geography skills by exa-
m1n1ng the use of bu11d1ngs and land in their community:

hObJectlves B o PN . '.. .

e

1. Students will be able‘to -identify the changes in the use of
‘ land and bu11d1ngs over time. _

2. Students will be- able to recognlze that land and bu11d1ngs'
are used for several purposes :

©3, Students will be able to recognize that bu11d1ng and land
use can affect the aesthet1c appearance of a community.

Procedures

1. Introduce the 1dea of land and bu11d1ng use by having students
'research ‘the foilowlng questions:

.1.1 How long has our school bulldtng been on this piece of
1and° ,

\.;

- 1.2 What was on the land before the school wgs built? .

! ‘1.3, What do you think will be standlng on thlg land flfty
- years from now? .

Ask the students for suggestlons of people and places where
answe¥s to these questions might be found. Possible informa-
tion sources include the local library, the local historical-
society, school administrators, and the local newspaper

arch1ves
~

‘*Adapted from "Geography in the Social Stud1es Currlculum" by
Elmer D. Williams and Robert N. Saveland.

, ' -

.
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2. Divide the class into-groups to find answers to the first
two questions. S o ,
3. Have the groups make brief reports of their findings to
the class. . : ' . ‘

4. ' Ask students how land in their communrity is used. Write
their suggestions (such as stores, ‘homes, roads, parks,

hospitals, etc.) on the board.. | . //(
' . . { . . .

5. Ask students to recall the names of commercial establish-
-ments in their community. ‘Write thesé on the board. Cate-
gorize these commercial establishments according to the
services .or goods they provide--for example: :

Pe&%ey's~-c1othing, appliances, hardward, etc.
Barnett's--bookstore - ) —
Joseph's--hair ‘cutting and styling -
Union Bank--banking service =~

‘Post Office--postal sservices _
Nick's--restauranty and entertainment

6. A;range)a'field trip to a community shopping area other than
~ 2 mnewly built mall. Divide students into.groups of four to
five., " Have one student 'in each group act as a reconder of
the following information: :
- 6.1 From the store name or window display, what products
- OF _services does each establishment provide?

6.2 Which building signs are obviously changed or altered
versions of earlier signs? Remnants of signs on build-
ings are good indicators of the changing use of the
building.* When appropriate, ask’'store owners.if they
know how the building was used prior to their occu-
pancy. PO . . . . . :

6.3 In what dates were the different buildings constructed?:
" . In what different ways were the individual buildings
used? S : _ o :

6.4 How mény buildings are vacant? For what purposes has
the building previously been used?

7. Back in the classroom, have each group compile their findings _
on large pieces of paper and post them around the room. :

8. Discuss students' findings. about land use in their community.
- Use the following questiohs as a basis for discussion. .
‘8.1 What services and goods seemed most predominant in the
shopping area? What does that imply about the needs
. and wants of the community? /" - '




3

- 8.2 What are some'previous dses_of the buildings? How ~

-have the needs of the community changed?

8.3 What do vacant buildingsvindicate”ébout_changes in
the community? S

8.4 Whyjére buildings located where they are?

- Discuss the aesthetic question of land and building use in

the community. The following questions can promote discus- .
sion. - ' . ' I

9.1 What does "aesthetic value ofia community" meéan?

9.2 What specific areas and buildings in the community'do
: you .find aesthetically Jleasing?b 4 : -

9.3 Which Euildings or areas would you.liké to see restbfed'.'
or changed? Why? g ' -

'9.4 What do you think would be ‘a visitor's reaction to our

10.

‘. lc

'  Materials

_Oﬁe~spira1 Hbtebqok for eaé& group of four-students.

community based on our building and land use?
9.5 What would you like thé'commuyity to look like?

Summarize the lesson by pointing out that Building and land

use changes are based on the needs and wants of a community's
- people. ' ' -

‘\»

~

Poster paper ﬁér classification purposes. =
A
"Be fore apd after" photographs of building or land use:’

chambers of commerce, etd.

~

“Photographs may be avaii;ple from newspapers, public‘libraries,

37



. /- . o
HOW ENVIRONMENT: AFFECTS SOCIETAL CULTURES -
Suggested Classroom Use: Geography L
: - - : nvironmental Studies -
- - Globdl Studies . L
Anthropology ' Sy

-

<

" Rationale

~Students often become embarrassed and excited when' they see .
others who look markedly different or who have different life-
styles. The exercise that follows wj1l help children understand
;ﬁese'differences and develop defendable generalizations about |
them. S '

Research suggests that we need to teach students to study facts
" before forming generalizations. .This lesson uses data .gathering
- skills enabling students to systematically study how environment *.
affects human behavior. The concept goal is that societies in
s:different parts of-the world-having similar ecologies will build
- similargeultural ‘patterns:’  Such.groups are more alike than dif-
ferent. _ . .'l'i.. R IR . e ' -

v c T e , :
Recent’ studies show. copclusiVely ‘that children learn more readily
-+ WwheA”"they are actively-involved.. Here students will not study
+*~ " about data gathering: .They will do it. Children with many
levels of reading/studying ability can participate in meaningful
- ways because this exercise is based upon graph and picture anady-
ses. The prerequisite skills are knowing how to (1) use encyclo-
pedias and atlases, (2) read temperature and; rainfall.graphs, and
(3) use a world map meaningfully and recognize map symbols..
| . .

L.

Objectives

1. Students ﬁill be able to gafher pertinent facts.

2. Students will be able to use these facts to form generaliza-
tions. about cultural patterns. - '
‘3. Students will be able to exﬁress these géneralizations in a
“concise paragraph. v . - : T

A N . . . -

Procedures ' IR

1. Assign each student. an area to'gtudy., Theseiwill be the
broad zones indicated on the globe (e.g. Arctic, Subarctic,
.Temperate, Subtropic, and TropiC»zones§. Several children
will be® working q}th,the same zones and they will later-form

~

groups to compare notes and_evolve 'a composite report.

.38
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?2.. On the f1rst day, each £hild Wlll study the people who l1ve~"“
. in a typical waterséyrce area in their zone.- ‘These may- L.

" “include the Amazon Basin, the Great Lakes, the: Med1terranean,
and the Yellow River. Students will fill in the two work-
sheetg to gu1de them in their study j - '

3.” When ‘the study is f1n1shed the groups will complle the1r -;ef
-data and prepare a chart show1ng how people in the more and
""less densely populated aréas l1ve~

_ -4, In a debr1ef1ng sess1on the teacher should lead students to
. : conceptual121ng these ideas:

4.1: There are factors other than- the obvious dnes of sk1n .
. color, speech patterrs, and-uataonal origims determ1n1ng
jmany cultural patterns. .~ S ) =

" 4.2. "Many distinctive types of food, shelter, and cloth1ng '
have béen developed around the world as a result of the -
: .combination of products available either natural or n'_
- - manufactured.™ (from Social Stud1es Guide for Curricu-
- lum Development by the Indiana Department of Public
Instruction, "Concept Chart: Anthropology," PP D 10,
1978.) '

4.3 "Much of the culture of any sOC1ety is- dependent upon
its geographical location, abundance, and the. availability
. of natural resources." (from Social Studies Guide for
Curriculum Development by the Indiana Department ot
Public Instruction, ”Concept Chart: Sociology," pp. D-15,
1978.) . . _ - _ ©

Ty
‘Materials S - ‘ LT
'For‘each.child:
1. World map (Outline).. j[ '

2. Crayons or colored pencils for 1dent1fy1ng map areas. Use of
d1fferent patterns in pen or penC1l is all r1ght _ S

3. Access to encyclopedids or textbooks where rainfall, tempera-
- ture, and- populat1on graphs and maps can be located. '

4;"Asslgnment worksheets (attached) ; o ' .;

- 5. Appropriate p1ctures, sl1des, f1lmstr1ps, maga21nes It is
‘ 1deal if-the resource center or school l1brary can be used i

- 39
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 For each’ group: - _{vtf o - . }(

> 1. A fresh set of worksheets and a world outline map.

~2..'Magazihés with bictures appropriate for clipping. Students
© may also draw or copy pictures to illustrate the study.

3. A,large sheet ofinewsprint fo;fdisblay purpqses{

4. Cfayoﬁs; scissors, paste. . o .

Themé;ﬁaper. | \ |

. 5 . -
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WORKSHEET ONE‘ - HOW THE ENVIRONMENT AFFECTS SOCIETIES

" strips.

'Basic.Human Needs . ] ?; . Some Impor ‘ t Sources = \:X
- Water : ;j Welis! springs, riVer;, lakes, oceans
Food "‘ _ . f. Soif;.water, grasslands; trees, animals
Shelter - ~ Roéks, tree ,.grasslands, soil, animal skins
. Clothing~ | j" Plants,‘animals, minerals Y
. P IR S L
1. eCircle the area which you are studying:‘ _ N |
,ilﬁrétrc ' Subarctic _ éTemperateN'_ Subtropic . Tropic
2.h<Map work: B " ) |
2.1 Using an at1as and an outline” map of the world, locate
and identify the maJor water systems in your area. :
2.2 ‘nghtly color or shade places of denser populatlon._' i
2.3 Uslng a dlfferent color or .pattern, do the same Wlth
places wh1ch have a scarce’ populatlon. ' .
3. Reading graphs (Choose ONE water system and comp1ete-these ;.
- -statements.) . S . o T
3.1 fThe‘average rainfall for the Year 1s about | } [b .
] 3.2::It ;s hea;1est durlng-these months : u fl', .
3.3__It is 11ghtest dur1ng these months 5 | - S
_3.4 The average temperature for the year is about : "..
3.5 It 1is h1ghest dur1ng these months - - ___‘- .- ’
3.6. It'is lowest durlng these months . : ., .
3.7\’It seems that such a climate; would have the follow1ng
: k1nd of natural ecology Lo
_ \ _- ~ .
4. Reading p1ctures from books, maga21nes, fllms, slldes, fllm- T

CEE ,-'»., . :‘,'. -,»‘
Te W i ﬂ.. A
&

4.1 Examine pictures of th1nly populated areas ‘in’ the system
{you are study1ng and complete fﬁe followang‘statements

- é_
‘. N
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a. .The most common sources for food are

b. The'chafacteristics of the homes include .

[

c: Special activities of .men and boys include

-
.

d. "Speciaﬁ/éctivities;of the women and girls include
‘ é,,'Othet‘interestihg things in this society\are :

[y . . . oo e

4.2 jExamine'pictures'of more densel} pdpulated areas in
the system you are studying and complete the follow- .
~ing statements. '

a. The most common sourcesyfor food are

B . - .
N . . . .

j }b. The chiéf characteristics of the homes-inilude_ o

. e . - . p—y

c. Activities of the men and boys include

>

d. Activities of the women and girls include

RN

e\, Other interesting things in this society are

- P
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T 'VWORKSﬁEET TWO: HOW THE ENVIRONMENT.AFFECTSfSOCIETIES
L\Qroup Work :
CAll members studylng the same zonal area meet and compare notes’

ey
1. Using.a new copy. of Worksheet One, fill dt in with 1tems .
**  that are the same, or nearly the same, on most of your work-

A

sheets.
. 2."1Prepare a 1arge d1sp1ay paper shOW1ng what you have 1earned
' ’about most of the people in your zone on the earth.

3. Help each other locate and cut out or draw p1ctures ‘to 111us-."

trate the lifestyles of people in your  zone- of the earth.

4. Have one group member write a paragraph exp1a1n1ng why these
people live as they do. Help the stugent writing by. g1v1ng
him or her ideas. :

5. Display your wr1tten paragraph and chart where others can
learn from your work.

-~V
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. .~ . MAPS VS. PHOTOGRAPHS o
.'\ . ‘“!.,: 2 3 ’ PR .' l’ ’ . ’ ) : - o -l
f?f¥' SuggesieﬁfCiaésrbdm Uéezv,Géogﬁéghz _ . ;f‘-,_:TA;fi
. ' . ‘ {-' o '~. - ] - .S, D 1st01y_y . {’ ‘”: R
" ‘Rationale T L |
Stﬁdéﬁfﬁ often have .difficulty relating ‘maps ,to what is seen by
the eye on the ground or in photographs. "This lesson wilif@e%p
. . .develop students?’ ;awareness of the physical geography of the.
L W‘ﬁ‘.United Statesirgn Lo S IERRRTROUMEE S
. . S " B . ) - . i \a_,*' p "_. ‘ v.';;.'_“;“ .
Objectives .=+ . = R R S
1. Stydents will idefiti¥y specific land features “from aerial
.. and/or satellite ‘photographs. L N o
2. Students will identify the same specific Iand features.: from
- conventional road and political maps of selected areas.
N o . - ' ' . : . b 5 .
° Procedures < | f o T
* 1. Tell sﬁhdents_;hat tﬁey are going teo pxaminéftﬁé pﬁ&sicél
- geography of the U.S. from two different perspectives.
Both represent reality, but one is photographs.nand the other*®
is. maps. Students will be .asked to match up-the photos with
the maps‘ and maps with photos. - ~
2. Particulariy gffective areas for ‘using aeriglzbr satellite
$lides are ‘the Rocky Mountains, the Appalachian Mountains of
. Pennsylvania or West Virginia, the Atlantic coast in Massa-.
- chusetts, the Carolinas, or Florida; San ¥rancisco, the
Great Lakes. region, or the Mississippi delta area.l’ Gather
_photographs, road maps, and other H.S. maps showi g natural
and 9rtificia11y-cpnstructed features . SR : ~ R

'.3; sting-an.opéque projector, show students oné‘photograph and
A - . ask them to identify: the, physical features, mountains, :
)7 . vallgys, lakes,.riveisgghighways, dams’,’ etc. N
4, ,Showwéeveralﬁmaps, some of tHe same area as the photograph
‘ and some of a different' area or areas. : , S

5. Ask studentS'fp'identify'the‘map or Mapé.of-thgf:J
' the photograph, stating thgir‘reasons,for'th¢§§ ‘

N L SR AT
- 6. Repeat this ag;;vltyaseveral‘fimes_u51ngwa1ffq
- A ‘-and maps. B N ST ST

[P . . e
- B S
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7.,(quﬂmay3waﬁtn%3'divid§4the-claésgin;o*small groups to do
this‘exercise. Have 'six:to eifht different photographs

. . and-maps placed aroupd the room. Groups rotate around the

~ room matching up-maps and photographs: . :

" Materials _ S e

' "1. Photo Atlas of the~Unitéd,§fdté§; Ward Rifchie'P;QSS,_
- Pasadena, California. S . R
) o *‘\1 ) . o . P v : | . | :._. ]
2. Any good, regional maps of the U.S. The Nation3lI Geographic
~ Society ‘prints many‘excellent ‘6nes; as .do,other organizations. °
By using a “slide:maker" (Kodak makes ome) ‘you:can make your
own slides simply and: inexpensively. ‘fyg“"ﬁj};i;‘f*rﬁﬂ{-~ o
4. OPTIONAL: N.M.'Short aid'P.D. Lowman, Jis and.S.G. Fréden, . .
~~ Mission to Earth: Landsat :Views the WOrld;“NASA;;Washingpqp;'f;~g
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R T ~ PIONEER TRAVEL . -« .~ =~ -FF el
RN S o U BT et e RN
° . - V . ’ . .- ’ . . ‘ .
‘Suggested Classroom Use: U.S. History B S T
‘ ... Geography . .o o .
| Ratlonale o ;7.: LT e 9" b.a”ju¢' SO

. ThlS 1esson utlllzes a role play format™ to help students v1sua112e
.?’ pioneer travel in the 1840s. It encourages students.to use pri-
. mary sources to gather evidence. Students .make dec151ons based
‘on ‘'data. they have gathered and the1r pn10r1t1es for the cross-
country trlp. ce T o R el et

e e e 2, RS - -
. _4. RO < .o - PR Lo . : . - i
. - RO R . CLy . R T o . LY
0b ect1ves Sl ‘tﬂﬁ-;m:.e T I TR A
_;L______ . . L o IR T -

f:?l.: Students w111 .use .primary and. secondary source mater1a1 to

gather eV1dence for declslon -making. f?
) . ,-. v: n o ) ey o . °
2. Students will 1nterpret.dataq&raw1ng»conclusiOns concerning ~
their needs. - comTTT A

. 3. Students w111 become aware of: the d1fficu1t ch01ces 1nvolved _3,;
'in basic survival of frontier fam111es travellng cross coun-‘;ﬁ'

A?f_try in the 1840s e RS
Qé ' Procedures : g 5 .

1.- Students 1mag1ne they are ploneers in the 18405 traVellng .
to California from- the -east coast. They decided to- (BOo to, e
St Louis by train. and.are now ready to join-a. wagon tra1n .
- 'to make.the ‘rest of the tr1p to California. yoooo :
e 2. ~Divide. the class to groups of three to fiye students
" Each group w111 T present a un1t g01ng in one wagonf L
. L
"3. Prov1de students with pr1mary amd ! secondary sources describ- =
ing travel-conditions in the 1840s. " Biaries, Tetters, draw- .
~1ngs, poems,'and first-hand. newspaper stories  areall -pri-.
-mary -sources. . Each group‘must decide what to -take' on\thelr .
‘wagon. They must be. sure’ to consider travel condltlons and 4 -

»

oLt

'zneeds as. well as personal preferences.."g B A T
. ) -7 . i s P ""' ) e

"'_4 To help students make these cho;ces, have them answar the

: s foilow1ng queStlonS..)% S5 @ . . :
gf;ff;;f” 4.1° How 1arge is my - wagon'gplng to'be7
e 4.2 Why d1d we dec1de to go by wagan rather than by sh1p L
' around Cape Horn7 - oL T I o
T

M
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e .

.;:,4.3"What kinds of°food should we take and how much of -

e - each staple? How Wlll we preserve it?, .
. © R ,_“. Sy
ff?* o 4.4 ‘What kind of food ‘Can we expect to be‘able to obta1n ,
LT : from the }and and water as we travel? .
e . 4.5 How muchhwater w111 we take and how w111 it be
T carried? £.. 7 : R
. . &‘ *

.6 What peranal belcnglngs should we ynclude?

4

4.7 What tool# do we need? What about spare parts for':' _;

the wagon]:‘? ._ o . . . : . . .‘

' ﬁf&a‘Wlll w}"ﬁ}e horses or mules to pull our wagon? What ‘
.. _are the“ advanfaaes—and—dasadvantages—of~each4—~ﬂow*——-“- ——
~.«° ‘will we provide for our. animals? 8 o :

. .2{§}2Wh1ch family members w111 walk\and Wthh w111 ride . -

., # 1n the wagon7 . N o

N s

S

i'qs "'_t 4.10 How 2/pg will the tr1p take7
. 5. Once thesé and other questlons have been answered by the

Ty graups have the entire class discuss each group's choices
- and the reasons for them. No groups should change the1r

1lstS at thls time.

6. G1ve each group a set of "ploneer travel experlence cards"
» & and tell them they are beginning their Jcﬁrney Number the-
- .cards and have students respond’to each situation as a group
“and erte down how. they handled or reacted to the 51tuat10n.

. -
" Here are some ideas for ”ploneer travel experience cards."i
Cards cag be the same or different for each group. - Each - |
group stfould have between five and ten cards depend1ng on SN
the t1me ava11ab1e for- thlS activity.. : ’

--6 1 A mule loses a shoe.

. . .. .
4 . s

T 6.2 A flash flood carries off “the famlly B1b1e. L e

.._af

-b. 3 The . Water barrel breaks.

" -6.4. The wagon load 1s too heavy for the horses to pull
- What goe57 >

6.5 The §ix-year-dld son dies}l

. 6.6 A family fight causes-ext;eme'tensién.e~ ~ -




6.7 One magon tra;n member kllls another ;n a flght ' N
. . ‘
6.8 One family decides’ to, go alone- to look for a shontcut ’
‘ through the mountains. . v ¢ .,
- 7. After all cards have "been: discussed by.the groups, hagve o

é%i¢7 in the- 1840s and what motivated these people.’ Discuss the = ...

+ "the class discuss their experiences and how‘they handled, | c o
~situations. #Ask: "Did #nyone quit?". "What ad ustments swefe *
made?" '"What wer® group members- feellng?" "How were deci-

- SlOHS made,in' the family?" - . c .
- e g . o ‘ I

c e s

Summarlze by d1scuss1ng the- rea11t1es of wagon train travel

- aspects of the "society whichs encouraged.frontier strength,
elf reliance, .law. and:order, and a sense of community.
bw did the travel experiences of the 1800s contribute to

‘- -

o4
o

the front1er sp1r11'.'P v - : o i .
Mater1a1s L.

Prlmary and secdondary sources; "ploneer travel experlence cards. %
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.' \ " WHO WAS THE FIRST PRESIDENT?

Suggested Classroom Use: . .U.S. History

”,
”Rationale ..
Students are usually willing to ~accept too many "facts of his=- J

tory" as irrefutable. This exercise presents two apparently
contradictory fgcts. It is designed to help students understand
that the 1nterpretat10n of h15to§§\depends;npon-different writers'
view of it. , B —

+ o

+*__Objectives

le. Students will understand the time sequence of the Confedera-
tlon perlod and the fatlflcatlon of the U.S. Const1tut10n.,
2. Students Wlll gain 1nformat10n on the Confederatlon perlod

' - %, Students Wlll recognize that h15tor1ca1 "facts" are 1nter-4'

pretations of the past and can dlfferadependlng on the in-
. terpretatlon. - : .
-~ - Procedutres '
) . b . h )
- ..1. Ask students to name the f1rst President of the United *
' States.. Inform them that George Washington was not, even

though most people think of him as the first.

v 2, Have Etudents che®k their texts.- They will say that George °
" Washington was the first president. Tell them you have
- evidence, to the contrary :

’
'ﬁ

3«1 Pass .out 1nformat10n on John Hanson ani have students read
- it. . .

4, Help- explaln ‘the contradlctlon by Sking the following
questlons. ﬁ- . . .

[ .
-?

‘f 4. 1 When did our natlon off1cx§11y begln?- (1776) N
4.2 When did George Washlngton f1rst take offlc:e‘P (1789)

L4

4.3 What happened between those years‘P (Confederation
: period) A _

. - 4.4 Did we have any 1¢ader5 during the Confederacy? (i.,)




5. Lead students to point out that Washington was the -first"
president under the government of the U.S,'Constitutipn.

6. Ask which of the two men is usually, if not always, said
to be the first president. How have historians chosen to -
interpret the terms 'president of the United States"?

(The U.S. did not really become official uritil -the Consti-
tution was ratified.) Summarize by pointing out that
"facts!' are mirrors of reality--based on the interpreta-
tionsJif the viewers. This is especially true when you
are cdnsidering the past. . ~

- Materials o - o,
. L N
Fact sheet on John Hanson.-{attached) :
. ° ) ‘," : . . ‘

.
N
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JOHN HANSON, FIRST UNITED STATES PRESIDENT,

REMAINS FORGOTTEN MAN -

< By Robert Betts ce
.- Copley News Service'

John Hanson never chopped down a cherry tree-or threw a dollar
across the Potomac, so far as is_known. His enly claim to fame
-is that he preceded George Washington as president. Yet many’
Americans have never heard of him. Few histories refer to him;~
He gets but a brief mention in some encyclopedias.. ' o

One biography, however, that aims to set matters right by giving
due credit to the man whom history passed by, is "John Hanson;
Our First President." Written by Seymour W. Smith, it _has been

republished by the Invest-In-America National Council.as part’
of its Heritage Series to mark the Bicentennial. C
‘Hanson was -a force.in Colonial politics long before the American _
Revolution. Born at Mulberry Grove, Charles County, Maryland,
~a direct descendant of Scandinavian royalty, he became a leading
-figure in the Maryland}Assembly and -headed the Association of
Maryland Freemen, an early patriotic group. "John Hanson's
talents as a military organizer, his tireless energy in support-
ing Washington's army with men, arms, and ammunition, -and his
other war activities were of incalculable value to the Continen-
tal cause," his biographer states. A ' -

- s ' o \ . : ,
As head of the Maryland delegation in Congress -at Philadelphia,
he led his state in the bitter land fight which threatened to
split the country during the confusing, formative years. He
would not add his signature to the Articles: of Confederation, ,
which the other twelve states had signed, until they ceded and =
° gave to the new country forever all the land they claimed out-
*side of their.own borders. o : -

With its great wealth, as well as its geographical and military
importance, Maryland could afford: to-hold out alone.. It refused
<. to compromise. . Hanson demanded full compliance or nothing. At
-~ last the othersrgave.in. Hanson had won a victory for .the:prin-
- .ciple that all.undevelopedfland should beldng to the nation, and
had -prepared the way for.%gtional,expansion. For the part he
played he was, on :November 5, 178, elected "President of 'the
United States ifh Congress Assembled." Washington was likewise
Commander of thg& Armies of the United States "in Congress -
Assembled." % S e : .

.

» Most iisﬁdfians hold that the Articles of Conféderaiion;'though
contributing to the technique of government, were quite unsatis-
factory in practice because qf the subordinate part occupied by




o e , _
- the new centrial government. It is said that Congress, depend-

ing upon the states for its funds and for the execution of its
‘ &ecrees,-found»itself*to be little-more than a legislative-
- executive body attempting to reconcile the policies of the .
. various states. Hanson's champion disagrees. ‘ Fo
e - Qe ' o .

;Hg writes;3 "Historians, in their hurry to paSS,on to the S +

presiden gf George Washington, have neglected the eight ygars -

:; that Tay beRind him, and between his election and Hanson'sy
"They -hdve: led us to believe that the government during thoSe .
years.was a thing of shreds and patches, at odds with itself, .
complaining of the difficulities of governing; ‘they have blandly
supposed that it was a govermmeént without .a head; and that this
nation,. with nothing more to guide it-'than a few untidily’
selected and fractious gentlemen, was yet recognized as a nation

~—————by—the-rest—ofthe—world,—and—was— Y

* . great:and enduring importancefwith the résttof the world."

'The. biography continues: '"In the years before Washington's
' presidency, America made treaties of peace .and treaties of

' alliance, contracted loans, received and sent ambassadors; during
those years it set its house.in order, providing for a standard
currency, a Federal bank,. a postal service, a standing army--and
much of what it did then-has survived almost unaltered to the
present day; and are we to suppose that all this was . .accomplished
without leadership just because a single fact in history was
stated without research and must now be upheld at all costs?"

> The author gives his own views about what led to the agitation |

- for a new Federal Constitution. He believes it was adopted not

. so much in order to "form a more perfect Union." '"That the
Articles of Confederation formed the United States as a perpetual
nation nobody could dispute,' he states. . Rather, he says, the

- Second Constitution was pushed through by a group of wealthy men,’”
led by Alexander Hamilton--a "complex and mysterious. character'--
'in order to safeguard their own interests and.those of their
associates. ‘ Lo : Il '

Lo Lo e e i .

‘Whether or not .the Articles of Confederation were dissolved. for

- materialistic rather than-idealistic reasons, as he charges,
Washington himself called them Mlittle more than the shadow with-
out the substance." : R . : -

* The Constitution was signed September 17, 1789, establishing the
system of Federal government which began to function in 1789..
Washington was unanimously elected the first president undér this
Constitutidn, .and he took office April 30, 1789. -
Hanson had retired from office in November, 1782, because of ill’

health, having served one year all but a day. His associate

.o

»

.



- Daniel Carroll had been.elected to act.as_his_substiﬁuteg Han-
son died November 22, 1783, to become "obliterated from our
‘national consciousness, a forgotten hero, an unsung president."

'_"~At leaé; he has a place in _the National-fapit01'Building at

- -Washington, D.C. He stands there in Statuary Hall, a bronze ° .
_ figure in Frock-Coat, triangular hat and knee breeches, staring
. across ‘at the statue of George Washington. - .o
x )
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|  THERE GOES THE NEIGHBORHOOD

© Suggested Classroom Use: Political Science® o T
o . I Civics - o W
SLoaL . g : - Government - - ’ -
L ; S .~ Sociology.
STl S A U.S. History

. Rationale : _ o

'}iﬁ{ '.Sipce mpst_people have never hé1d~public office;fthey“axé”unawére' .
: of the pressures placed on public officialsAabout;decision-mﬁking.~

v,

This lesson is designed ‘to help :students become more aware of

. these pressures. . L ¢ .
. @ .. . A .

2 T _ . RSN ~

I . . . .
* : ' o . e B . -
Do S . . .- '1 . . :
[ ) e, e o . a 4 [
. . A . . N L, i

" _Objectives. - -

e . R P - . - . it
; T E IR R A

L l.f"Thrdughgioge-piaf, $tudents wiiiﬂﬁéﬁ@mg_aware of thefﬁiéﬁ%ﬁféﬁﬁfﬁ
AR ~praegd;up03.10cal officials Wh?nﬁmaking legislative .decisions: .-

2. Sh_f..'uﬂ’s will ‘submit’ a brief written reaction to the role=play..
- situz 1dn demonstrating their undérstanding of the pressures
- placed upon'local officials when making legislative decisions.

Procedniésvff;_'ﬁ?ﬁ-""nf

‘*ik For'pﬂ%yosés{of}t e~ role play, ‘the teacher.:should select an
: area_nearféngugﬁgfdgtﬁevs¢hd§1,that many students will be
at. least slightly. familiar with it. For exammle, in Michigan
‘the GréatébékesgTé%bf&}arequegfﬁTraverse City is a good o
* choice. Yoﬁ*gthléﬁgelget‘a;pl”cg,that makes -sense to the -
kids., . oo IO TR o

2. Present students with a-"situation Sheet'" establishin some -
| g_som

thing like a major. oil-company:.plahning to build an oil o
refinerylnear.aireégrﬁgagéégjTObiip@@iy,-the situation might
vary consideyablxﬁfrdm1S§h§é@¢t9§§¢hbeL. : 2 e

-

3. The constru&tiqﬁfﬁériqd]Will‘Lé#t,tWOatd three years and
will bring, séveral hundred jg s during construction and sixty
to seventy-five p@rmaﬁent'j,bszatjthg_facility. The present
unemploymeht zateXin the ar a is:10-12% in summer and 20-25%

during winter.® 2E§:totél”ﬁo'tﬁQf}ihé}faCility will be about

~ $5 ,0003000§»%Theyﬁnnual~pdy_”*fﬁﬁgrﬁthevpermanent employees,
~wilT be gbout $1,800,000 to $2,250%000. The. refinery will
process 0il brought'.into the Great Lakes via the St.. Lawrence

Seaway frbmathg.Milee_Eagﬁk\

- ¥
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4. Students should be” assigned roles of County Board: Chair-

- person, 'six to eight Bogga members, Secretary to the Board,
three or four top 0il company officials who are in town to N
"sell" the project, mayors of two or threg}neighbdring;iowns,'» 2
Chamber of Commerce members, resort facility owners’,” s#fidents .
fromvthe local communityscollegé or university, some local, - = .
clergymen, local unicﬁjﬁfficials and members, and any other E
groups to help fill out the needs of the group. DON'T FORGET * ™
the editor and owner of the lgcal newspaper. - .

L. ! - . - . .“,_. . . )
;. °- Two Board members are in. favor of the projec¢t and two are
h against it. Some of thi€ others are logically on one side -
or .the other. * DON'T. STACK IT SO‘AS TO PRE-ORDAIN:THE OUT-

COME. Also include some "don't know or care's.

PR
- CO I

6. . Students represent a. large group who-aré powerless since ,
‘they are from odtside the area and can't vote, so the Board e
simply ignores them.- Sometimes this 4% realistic. (In - 2
‘Michigan, students who-register to vote in their college
community-are -eligible voters in that community.  Check‘your

‘state ‘on_‘this one.).

~*&efjpiéWérn'classVmémbérSttq keep their role sheets away from ' .
other groups+-spies, you -know. o : R

-8. Set 'up the situation and ‘distTibute ‘the role shedts 0n.the 75
" first day. It is helpful to.pick a strong student with wide o
peer respect to be the Board chairperson as this person will"' . .
have her/his hands full. Help out with simple Roberts Rules. . -
9. Alsg on.the first day let the various groups meet to :deter-
"~ mine what their roles' demand and set policies for themselves.
This might extend into the second day so information and
., --organization-can.be complete enough to be effective.
~10. Brief Board members on their job. THey must listen to testi- -
mony from any group or citizen who w sges to speak, question
any they wish, and, considering the necessity of granting a
zoning variance before construction begins, decide whether
the.company will be allowed to build there. Following the
Board's decision an election will begheld among the local
people to determifpe whether the Board will be retained in
office. ' o

11. Keep the length of hearings flexible. Two or three days
should be the maximum time. The simulation should leave your
- Students wanting more--not wishing you'd stopped it earlier.
You may want to considerably shorten them from the maximum
recommended. ' : s ' S

>

g

ey
¢o




;ﬂllz. When the Board actually debates: the decision to rezome,

i let them retire to a private or semi-private place. How-
ever, i1f7you live where opén™meetings are required by law,
an open-meeting myst be held. After announcing the deci-

sion,. hold the eledtion (item 10 above]).

oot T . S o : _
13. In debriefing ask "Did class members*carry their roles
realistically?" "What problems were inherent in the
Situation?" 'What was an effective apprcach for each of the .
;. different groups to take in achieving their desired Tesult?" .
~-ADiscuss the pressures legislators~face when.considering o
.. :vpublic policyissues. | P o -

%, . .14. Have-each studert write a paper describing his or her role

S - -..and. the various..roles that.were played oufEQuring_theprqu-
Lo play. - Have,students%idgntjfy.conflicting“wantsland-heeasTz
“between each of the roles." Also have students.include

“reasons- why they. think:.one pressure group ‘won over another
~-in the final decision.” What kinds of tactics-‘were used by.
T .each -role and group .and do they adgree or disagree? - )
> T L '-,',».’ . ‘ - . - S

-

- o _ L

- s S CA D S S S : .

’“ﬁhfi-Lk}.ﬂSituatign;sheet" and roles for-each student. Keep .some
-2 -extras in-case some are lost.. - L -

,,?f A sketched map.of'the area beihé”considered, Ideally this
“wx* .. .should be at least 20" x 30'". Using a familiar location
. -7, adds realism to the situation. K ' S '

3;  A location where a long_tabLe‘can be set up for "the Board ~ .
' to sit around. A large room is best. P '

4. Patience and imagination. You'll have to improvise some.
‘details as the situation becomes unique to your classroom. .

>
<
N o
[ e
~ R4
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- .
o S v
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~
-
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*" SCHOOLS AND POLITICS

»

Suggested Classroom Use:. Political Science -
- ' Civics N

o

Ration

o
h

f0
ped e

' Students should realize thgf,pdiitigafjaétivity.is é§1 around

‘them, not just .in'‘the c¢ity, stdte,’ and-\national “governments.
One method to:help: students with this’ copcept is ‘to identify

political activity-and political action-as it applies directly
to them. By startine*with any problem related to--school life
you can show’'students that political activity. applies-to infor-

mal as well .as.:formal groups and issues.,

-

T

-

b4 s

Objectives
17 Students will become aware that the school is. a political .
environment. o | ] S :

.«

ey

2. Students will be able .to discuss and evaluate problems
e affecting their school environment. == - .
3. Sfudents,willﬂbe able to make decisidns based on the ‘
- feasibility and conpsequences of their political action.

a 4. 'Sgpdents will see themselves as pplitiéal pgrtiéipants.»'v»

Procedures-

1. Divide the class into groups of fogr for "brainstorming" o
to answer these questions. R o U
1.1 What are some of the probleﬁs.of géhodl'iife at your -

" - school? . B , . : .

1.2. Which of the'pfoblems d0'yoﬁ think would-Be‘particu-'
..larly difficult,to solve? - = S : -

2. Have each group pick one problem which Segms most ufgent

and answer the following questions. o Co

2.1 Who or'whaﬁ gréuﬁs:could deal-wifhvﬁhe7p%ob1em?

2.2 What are some of the specific difficulties involved
in solving this problem? . o . o .o




v - -~ -y - .
_ % S :. _..\2' v > . ) .
= . LR W o . . . .
i ) IR Y 2 Y A e e PR
- -3... Have each grou &;onrt_gn their problem and evaluation of .. »: .
. it to -the ept¥eyclass.’ T S
' A TR o ' c. Eo XTI PR
4.. Ask fhe,classtggiﬁhjsthool problem\gheyﬂwoplaj%ike to
-} investigate, - Help -the class define the probledi and. identify

possible political :groups .qr people having direct or indirect
gﬂz.relationshigs to.it. " For example, :students.may identify the,
 « problem as the dangerous.'streét:crossing between the bus stop

, 7 and the school'buildihggéﬁﬁskjwthiSrdirecfly.and/or.indirectly:7
o . inVolved'withuthis-sitﬁé&ion,"f{n this case the list would :

,uax“f‘ include .the *school adﬂfﬁiStration,;teachers,QStudents, the
~ it Ioadjand sign department., parents, étc. ' '

v 7B, Divide the students into groups to work on possible solutions
' ‘to the problem: - - S e '

o §f6.- Have students intérview various groups and ihdividuals
- involved with the problem.. How do: their fellow students

- feel? - What do the teachers suggest be done?  What does the
. . administration have to say? . - S -

" - 7. Discus’s. reactions students encountered -during the interviews.
Answer ghe following questions. ., B

7.1 Who has power to solve the problem? L
7.2 -What possible solutions are most likely to be recomménded =
- by each person interviewed and why? '
7.3. What-aié th¢ p6ssi§1e consequences for each altqrnativé?z'
- 8. Oncé.students aré aware of other'people'as political actors
’ shift their attention to their roles in this particular
situation. Students.should consider which political actors
o have the greatest '"resources," and what they are. Political
. resources include _authority, support of others, knowledge, .
money, and-any attri e that gives them power. Discuss -
with students what acti¥ns they would. like to take, ‘how_they
would implement their suggestioms, and what possible reaction.
may come from the school and community. ' : : -

. Organize students into work groups with each group t& become -

-involved in action related to the problem. Students could

interview, conduct surveys, present petitions; make recommen-
dations, call for and conduct meetings, request and conduct

student assemblies, etc. . - ' T _ ‘ ;;-

3 R L S

. 10. Whgtévgrpthe outcome -of the political action, discuss with-

the students the political aspects of their school. °~ Summarize -+

by.asking students to give other ‘examples of how their school ™

- 1s ‘a-political environment.. Help students recognize what

-kings-of political activity worked best in this environment

‘and why. = . _ = SR R

= - sg
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| TEENAGE DRINKING LAWS,

' Suggested Clas8room Use: Political Science.
N ' » Sociology’
' - i “Civics T
, Government: " . =
' U.S. History « ...
Rationaler
g One important skill in any social studies classroom'js the.ability -
- to gather data and make interpretations based on 'evidences  This- -
lesson's .purpose is to increase student awareness. of ‘teenage trafs
fic fatalities and accidents as related to teenage -drimking laws. ™ s
Students will gather evidence and draw conclusions from the evi=: .
.dence. L : . v R e o
o . . A DRSPS
. .:‘ . . |- st 'v . e
&7 Objectives. o
S )

1. Students will collect datd about teenage dﬁinkiﬁg;laﬁﬁiand_.v"'
teenage traffic fatalities and accidents in. each-state.. =

2. Students:will report‘their findings on’ an dﬁtliﬁe mg§{of;,n?j3’

v the United States. . : T T

3. Students-will interpret the data and draw ¢anIUSioné'baéeq;7j?,;
.on the evidence. o SRR S S

4. Students.will gain awareness of'the'relatioﬁshiﬁ of;gfunkén§7jf -
driving and traffic fatalities and accidents for teenagers.. -

5. Students will suggest ways by which teenage traffic‘féfalities"
and.accidentS,due to'al;ohol in8¢5ti°n.c%n be reduced. - .~

, Procedures:

1. On an outline map of the U.S., identify those states with - }\n

: legal drinking ages of 18, 19, 20, and .21. °Color all states °
with the same drinking age the same color. Choose a dif- -
ferent color to represent each different legal drinking age.

2. Locate stézzétical évidence £3r each state on the following
: . items_. . a - . < ) . . .

2.1 Teenage traffic ‘fatalities due to élcohol'ingestion in
- 1960 and 1977. . . o . o

2.2 Té%nage-traffic'éccidents related to alcohol iﬁ'lQéO,', ~
- and 1977.: - . o - R

67 - '77“1 3 . ’_' o 59




P

3., Identify the states that haves changed the legal drinking age.

~ Mark those states that have lowered the legal~drinking age = .
. " WJ¥1th a circle. «Mark those that have increased the legal .
' QSQUQIQ%fJ- o C h '

-

a;ﬁrinking age with a

.. s . 4. If there has been an increase .in teenage traffic fatalities,
R and accidents. due to drunken:driving, mark-that state with. -

a v+," Ifia~$téte'sths“a,decrease'mark'itfwi%h'a AETRLE
. 5, AsK'students to.state the relationship, if any, between the
©: ., 7. lowering of the drinking age'and the number of traffic-acci- -
o dents ‘and fatalities due to .alcohol ingestion.' .Do.states -
S with a lower- drinking age have a~higher proportion of . .Y
~ - #: alcohol-rélated traffic accidents and fa lities? DO states -
' ‘that changed to a lower or higher legal drinking age have > ™«

. changes 'in the ‘proportion of aécidents_due'to'alcohol?‘_ e

6. Havelstudents reSpondfinzwriting'tp_the.fbllowing hypothesis:,
. "The Adowering of the "drinking age to 18" has had a tendency
4. -, . to increase the number of tegnage traffic. fatalities and . - .,
: accidents." s . A B ST

. 7. : Discuss -conclusionsin terms of other ‘ariables, like the =~ :

+ 55 mph speed limit,.better driver edycation, increases ot :
.decreases in the use Qf’marijuang?'pqpulgtiOn increases, - :

percentage changes in teenage drivers, eétc. - e s

‘ . . L e e
. 8,0 Summatize thelesson by asking the students to-state findings
© - and possible conclusions. 'Discuss how state officials- ‘and -
& T priwate citizehs;can*helpyyreventﬁtnafiicafatalities4¢ﬁused‘
- byi;alcohol consumption:. - CRO L :

P S s
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" STEREOTYPING
. . R ) .. ‘ '. A . et . [ . B : . . .
Suggested -Classroom Use: .Sociolo _ : *
i3 . - Social Problems - ;
hétionale |

One recent  social studies ‘trend is to help students examine and
¥clarify their own values and biases. This lesson will help stu- -
dents recognize how they consciously or unconsciously categorize
people -based on stereotyped-beliefs. It will help students ~
- analyze their own beliefs and could bé used as an introductory
lesson for any unit on stereotyping. - '
: ~ ]

Objectives’ T < .

o« 1. Studénté.wiil=develpp a.defini*ion for "stereotype."

' /7 : .
© 2. Students .will describe their own stereotypes for a'given
}— list of identifiable groups. S -

L 4

3. Students will discuss -

3

with other people's:views. . A -

heir stefebtypgs and compare them

% . I'ed ) : ‘ o
4. Students will discuss positive and negativq:;%pects of using
. Stereotypes. - >

-

Procedures T v ' . Lo .

1. . Have students. write a brief"paragraph-describing what the
.following are like (looks, intelligence, education, life-

N

~ style). _
1.1 Jet setter '
1.2 "Sweet little old lady"
1.3 Mother-in-law’
1.4 Librarian - -
1.5 Olympic champion _
1.6 Belly dancer ‘ : : . N
_ ) v : | | o
_\‘ 2. After each student -has had an opportunity to describe each,

compare the similarities and differences between these
reports. Ask why similarities- in responses exist.

3. Situation: .Suppose it is one week ‘before ‘Christmas and you
are-buying a gift for each of the following: Harry Skinner,
a cab driver; Marsha Truelove, a Red Cross volunteer; Freddy
Foster, a sixth-grade "A" student; and Abigail Watson. Which
- of the following gifts would you chodse for each? T

e .

%
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- a desk d1ct10nary ) ; a*pair.&i skis . N
- / N B - N . )
_ a rock1ng cha1r - . @ leather jacket, .- . -,
> - a make-up kﬁt ‘ . a-"Kiss'" album :
a flrgg aid k1t o ;'; © two t1ckets to the opera ) .
3. 1 Have students match g1fts with the persons. Discuss S
-®the selectlons and the reasons for select1ng each g1ft
3.2 After each student has 1nd1cated the gifts. Re or ‘she .
would g1ve then reveal the following 1nformat10n
BY : Harry is a voice student who dr1ves a cab in his .
- ~spare-time. He has nothing against leather o N
. Jackets, but he'd prefer the opera thkets - ‘r
. I
A 'bg‘ At 16 Marsha thinks "Kiss" is super. She listens
. . 7 'to.the'i while doing volunteer‘work in the Red' Cross- -
. .. canteen every afternoon. She doesn't need'a first é
: ' aid. k1t to'serve coffee and cokes1§o serV1cemen ...

c. Freddy is work1ng on a clown routine for the school
: ~ .talent show right now. A make-mup kit would he1p
- : his act a lot more than would a dlgblonary
d. Born in Colorado Ab1ga11 still enJoys skiing. .She
o would put those skis to good use and has no need
.. ‘.for a rocking chair just yet , ©o. )

‘
4. After doing the two act1v1t1es “have students collectlvely
. develop a definition of "stereotypes." This can’be done as. .
a class or in groups of three to four students - S “__i

a5, * Discuss w1th the class the poslt1ve and negat1ve 1mp11cat10ns
of dependlng on stereotypes .

~

A .P051t1ve: 0ne'doesn:t have to ehink_about an‘individual .
'Y ' - when relying exclusively on stereotypes. T -
Negative: The use of stereotypes denies an individual the
< - right to be who he or she is--different and unique

‘from everyone else. Relying on stereotypes is a.
form of prejudice and can- lead to-discrimination.
Fhe use of stereotypes may interfere with one's ..
ability to get to know other people.'
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Suggestéd-CIdSSroom Use: Sociology
- U.S. History ¥

Rationale o -

L ] . - .
Family- size and composition may have changed in recent years, .
but’ the family is still the basic social unit in American o
society. Families -usually consist of a father,.mpther, children,; 4
and may include other close ,relatives such as grandparents,’ aunts,
and_ uncles. Also,.some ‘family units include adopted children, .
stepchildren, stepfathers and stepmothers. Single-parent homes:
now represent between 25% and 40% of American families. 4

The purpose of Ihe-family has always been, and still is, to pfo--

° vide basic needs of food, clothing, shelter, protection, and - -
.love. Family customs differ due to traditions and backgrounds '
v stemming from the family's. country of origin. This lesson is
designed to help students. better understand the concept of
e - family. ¢ S e :
. . . ~7 v . -
© .. Objectives - . . 4 - , . 3
1. Students will collect information on differegt-ﬁembqrs of
o their own ‘families. . e . '
. . By Y ] o : .
’ 2. Students'will_igentify ways .in which their families provide
. for their own needs and ways in which the family-members
: 'depend on each other. ' ' ' '
“ 3. *Students will become aware of the uniqueness of ‘their own-. . *
e : faIniJ.y. L - ’ . » - ) !
S &€, " . S " o
S 4y ‘Studentsvwill be able to idgntify countries from which their
» ~ ~ancestogs emigtated angrlearn something ‘of the cultures from
- which ;i@y(came,,' o 4 S _ e
- Procedures ' ¢ _ B A
-~ . o R ' ¢ : :
1. Hav@ students glist¥on mpergall family members with whom  °°
they have daily oy weekly contact. Have themluse circles.
' .0T squares tp indicatg members of the fam®ly - unit: Each
family member should be labeled with his or her name and
relationship ﬁo.fhe,gtudgnt. 1 E I o ,
' voe ~ J ' : " e
. .,. : . . : * .
B 9 o .
s 4
L] ‘ ‘ 3 . )
- d * ’ *
. e . 71_ ¢ T 63
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2. By each family member list vays in which he or she contri- -
' butes to the family unit. This includes tasks that are
done, jobs bringing money to the family, and time spent in
ways beneficial to members of the family. .

-

3. Have students shdre ways in which their own families provide
for and support each other. Discuss with students benefits
- of the family unit. Have students speculate what it would
' be like without families--both the benefits and drawbacks.
e - et ' v . : : . AR ‘
4. Have students write short stories describing traditions or
' Customs unique, to their family. Students could also draw
pictures of their families engaged in a mutual activity.

5. Have students ask_parents~and/or grandparents about the
ethnic origin of -their family. “Help them locate the country
~ (countries) of their ancestors on a world map.
6. Students can investigate their ancesfbrs' imﬁigration to
this country, the conditions they encountered, and the process
of assimilation or exclusion they faced. :
. 7. Stmmarize b¥ihe1ping students define the .concept of. "family."

8

Materiais

1. One large_sheet of paper for each Studeﬁt;.

Cro
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