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. : ' PIEFACE .
®

g ~'(
This is the sixth in a uries of special rﬁorts on’The,H nitiﬂ 7
in Two-Year Colieges, published by the Center Yor .the Study of Coﬂomty, .
Colleges and the ERIC Clearinghouse for Jumigr Colleges. The, earHe%' T
A Review of the Students, 1975, 64p., ED 108 727
Reviewing Curriculum and Instruction, 1975, 101p., ED 110 119
The Faculty in Review, 1975, 52p., ED 111 469 -
" Faculty Characteristics, 1976, 7lp.. ED 130 721
Trends in Curriculum, 1978, 160p., ED 156 285
Thc'se sonographs document the status of the m-aniti,esy in two-year
coldeges natiohwide: the different courses, how and by whom they are
taught, curricular and enrallment trends, and influences on the progrns
Taken together tho publicatfons present a comprehensive picture of two- .
~ year college efforts to teach Ristory, literature, forefgh languages,
* ‘philosophy, political science, and the other acade-iqdiscip)ims that
a1l within the humanities rubric.
-0 Information for all these -publications was qathered by Center staff
osembers uader?gunts from the Natlonal Endowment fo® the Humanities, a
. * federal sgancy establishediby Cdngress to promote reseapch, education,”
. -and pd)lic activity in the humanities. Our sincere appre¢iation goes to
the Endowsent Council and to Dr. Stanley Turesky, the Project Officer who
 as taken an active inurest in our work since its inception,
Several Center suff members assisted in the research leading to the
flndings pr,qsenud here. The visits t\the 20 case -study colleges were
coordinatod by Kay Nartens Randy Begbvit' florence Brawer, Harold and

- . ™Thése ERIC documents are available on microfiche (MF) or in paper
-, capy (HC) from the ERIC Document Reproduction Service (EDRS), Computer
-~ Microftim Iaternational Corporation, P.0. Box 190, Arlington, Virginia
! 22210. The MF price for these documents is $0.83. Prices for HC are as
,".LS: folows: T1-25 pages, $1.67, 2650, $2.06; 51-75, $3.50; 76-100, $4.6].
* " For saterials havihg more than 100 pages, add $1.34 for each 25-page
Ancrement (or frac}ion thereof). Postage must be added to all orders.
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E’u,ine Canur Arthuf Cohen, and Jack Fnedhnar along wfth Or. ll;rtms
Wtod the inurvias These staff members. also revfe"nd coluge
(q)cmnts and o'.her data peruirﬁog t.o inﬂuences on the M‘mtms
..ymr.s Lo -, : 3

The ‘report was drafted ug nurow Cantor and uy Martens. nor"éncé
Braver edited ind mrou_pomons of it. William Cohe did the illus-

trations. Ihnuscript prﬁparation was coordinated by the ‘ERIC staff under
8onnie Sanchez.
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' Ca-unity college edﬂt'.ion'ﬂ peegrams are constantly.changing. New
curriculums are started.’ Coursgd sre lotﬁﬂ)d or, dropped. Enrollments
shift v‘lth studerts flockhp nfain ch'sa. shuoning bthers. chm
roqulr-ouu are augmented:or decréased. ' Ferment s un nora.

What causes these chcngu? The responses, su'cnt feeds and goals.
’-“%mity and social forccs.' *job urut. and * ’mm requirements®
are too sfmplistic: A1l those forces play a part, but how? How are they
translated into specific course offerings and instructional practicas?

And, most intriguing, why do different colleges in the same state--even :

e same @istrict--so frequently display dffferent progras ephases?

- These questions arese in the context of an analysis of hmenfties
oduut.ion in two-year co"ms “Beginning in 1975 under grants from the
. : '

1
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Sational. (pﬂohm f‘ the Humanities, the Center fof the Study of | \

. Cmity Collm had-gathereg information on huanitus courses. enroll-
- ments, instructim' practices, and fpculty members in coneges across. .
. the nation. The findings were vell-éocmenud the number of ‘different \

- manities courses in the colleqe parallel progfams was diminishing;

enrol’llents in the Courses wece down by K+ 4 duhnq a period when ovenH
‘college enrollunts rnd expcnded by more than 71' with rare cxc&puon
1nstruction was conducteq in traéitmml ‘fomt; Httle ma been dooe o -
ta incorporate m-amu:kbmts in' occupationd) curriculums; and the
faculty were either ynuare of th‘goneul ‘alaiso in their prograss or
unable to effect cmn* Nonetheless, there wers d)fferences “amohg the
celleges. [n some, enronpgnt‘s had increased and new cowsw were being

-t.ried In others enrollnnu Mmad deqhned ‘such more precipit,ously than

the norw, \ . '
. . Why? - wWhat causes. U\ese effects’ The Center staff decided to vi%t
several colleges to try, to determine reasohs for program, course, enroll-

. ment, and instructional differences. _Were they related to administrator
pr‘d\lcctions’ Trustee freferences? Facuit.}l attityudes? Qther intra-
institut\o’al Characteristics? Were they a rgﬂectton of community -

" desographics? The types of studefhs attending the college? Or were
they- tied to state-level mﬂuences, to patterns of funding and support?
' A regresentative sample of 178 of the 1,231 public and private
a‘;sociat degree-granting®calleges in M&ricg ha en selemo-to parti-
> cipau in earlier phases of the Center's studies. .Tum.y of them were
picked for the case-study visits. These 20 were dwerse in thras of f
ocograpmc distribution; control--puohc and pr\vue, mhus{sncmrr
. hensive, Hberal arts, and vocu\onu/t.echnical and size. Their course
patterns and degree of extracurricular emphasis on the humanities differed.
- And in some, the enrollments in pmlosoprw h\story. literature, !onign .
~Jenguages, political science, on;bor humanities courses had increased ‘
-ol" rapidly than the overall ‘student population.
: This paper briefly describes ‘the colleges in the sample, discusses
some of the apparent exterial influences on their dimanities programs ,

.
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THE COLLEGES : )"

- ’

’

" How 'did the casevstudy colleges comare with each other and with the

‘ law sasple?  located in 14 states in several regions of the country,

some were i large urban areas, others in small towns or nbo"bs.
Colleges within each size and type category emphasized the humanities
to varying degrees and experienced differences in @roliment trends.
The two 1iberal ‘arts colleges studfed intensely were located in
sas1) towns'in the South. Both were private institutions affiliateg with

" the Methodfst Church. One was prharily black, scrving smm from
large urban areas on @be Eagk Coast. The other was prtnlﬁly wvhite, o ~

enrolling stodests from asarby smal) towns and rural aress. ‘ .
The vocationsl/technical colleges were quite different from each
other. -an old, wall established, large Midwestern institution--wasa.

9 . - e
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located in a large urbean area and had three branch campuses in the
suburbs. It had vgried requirements fewits many programs, of fered
Auocim in Arts (A.A.) and Associate in Applied Science (A.A.S.)
w and had experienced a hmnihes enroliment decline of about
one-third. The other vocationalytechnical institution was small, rela-
tively new, in a small New En‘nd town. It offered the A.5. and As-
sociate of Engineerihg Technology degree, required nine hours of humani-
ties for all graduates, and had increased its humanities enrollments by
100%. ' ; -

Six large public comprehensive colleges were visited by the Center -
staff. Two were in proximate suburban communities in the Midwest. One
roquin'd 3 set number of humanities course hours for gradggtion, the
other did ndt; they had'experienced different enrollnent.‘t.t.erns, I
located in the Southeast, displayed markedly different

11ment patterns. A relatively new, large, comprehensive )
xperiencing great increases in humanities (80%), was . -
2 Midwestern urban area. The sixth college in this group,
located on the West Coast, showed stable humanities enrb_ll-ent.s in the
face of increased total enroliment. '

institution,

Two of the five medium-sized public comprehensive colleges were
located on the West Coast, two in the Mountains/Plains states, and one in
@ Middle-Atlantic state. Four of these had strong vocational programs,
each for different reasons--history, community demand, Board of Trustee
requirements, or state requirements. All five reguired humanities
courses for their transfer students; three had experienced increases in
humanities enrolliments. )

. The five small comprehensive colleges in our 20 case studies
inf;luded two private and three public colleges. One private and one
public college were located in small Midwestern towns., The private
college required humanities courses for all students and had had enroll-
sent increases, while the public college, which had experienced vrge
total enroliment incrédses, had drwped 21! requirements and was down
commensurately in humsanitiss ehrollments. ‘The other small private ‘com-
prehensive college, located on the West Coast, also required humanities

: 10
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courses of their students ang had experienced even greater increases in
enrollments in these areds. This pr'-fvate‘ college was simflar €o the
public college in a Middle Atlantic state in that both had large n

of students enrolled in business programs. The public college was con-
siderably newer and, while enro)iments in the hmnit.\es had increased,
offerfings were limited. The fifth-cEliege, focated in the Southwest,
roqufnd humanities for transfer Students, but enrollments had decrused
while total enrol lméntsghad increadied. .

Visits to the d\alle_ges were arranged through the president and
coordinated by an on-campus facilitator--usually a dean or division
chairperson. C(College personnel were extremely coopg'ltivo (a)) but one
college of those originally approached agreed to participate) and the °

ovisits went smoothly. The gatheri f inforu}ion was undertaken
through structured interviews condufted by Center staff members during
1977-1978 (a copy of the ‘interview form is appended). Trustees, presi-
dents, deans in charge of the various campus functions' community service
“directors, directors’of institutional research, depart.-ent chairpersons,
faculty, counselors, librarians, occupuwncl pr directors, and
other special progras heads were asked about tre:xn the humardities lnd'
reasons for enrollment changes. Depending on the number of people to be
interviewed, the Center staff spent from two to six person days on each
campus. Each interview took from 20 minutes to one-and-one-half hours.
Almost without exception the interviewees responded tq all queries that
were py to them, and they fr‘e‘quently volunteered additional opinfons.

further data vere gatherdd from college catalogs, policy manuals,*

fmstitutional research reports, news releases, anythe ainutes of com-
sittee meetings. The most recent census data for each college district
were aggregated from the Statistical Abstract of the United States.
Sute-lcvel.pohcles were determined by reviewing ‘master plans, policy
guidolines. and similar documents This information was collated along
with:that stemming from the college visits and interviews.
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» © EATERNAL INFLUENCES T
¢ What external factors aftect the tcilege's brogramj' rhrée/ general

external econom:c patterns-=suurces of infiuence or thé humanitres--were ]

identifired s!‘ate; Senior ir-s!rtytTons,, and ~ommunity patterns. Infor-
Bation was obtdined Ly Zenter staft ur the governance systpm and fundy
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ments among the various ‘rstitutions of nigher education [n addition,
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The gtate - : { . .
State-level influences are nanlfest through hlgher educat1on regula-
" tory bodies state boards of education. coord1nat1ng boards, connunity
college boards postsecondary education commissions. . These agencies in
turn ‘are infloenced by leglslation nandatlng funding and, in some cases,
‘by compunity pressure groups dnd the universities as well as by the
two-year colleges-themselves. : Through fundlng and budget reviews, pro-

.]. gram and course approval, and statutory powers requlring that data be

.

gatnered about plans, progran$ and policy development these agencies
have a major affect on the programs for each of the 14 states in which
case-study colleges were' 1ocated efforts were made ' to trace the 90vern-
ance_structure, peruse the latest state master plan that was avallable,
and study articulatlon agreenents and documents bearing on graduation
requirements and incentives for progrqm-and course developnent. Ques-
tions were designed for each of the“collegzs aimed at discovering how and
to what extent state influence was effective. ‘

_ The_pairing of colieges in five states was interesting because this

.brovided a basis for comparing institutions operatiing under similar
governance laws and constr1ctlons In one case, the state board exer-
cised such-tight control .over nuu course development that approval had to
.be secured from the Conmunlty cbllege board before a humanities--or any
other— course could be funded. The board rarely turned down courses.

- howeyer, becaust subcommittees on the board s staff screened ‘the courses
in adgance Interactlon took place between the faculty member who had
proposed the course and his allies in senior institutions and in the
concerned disciplinary associations. " .

“-1In another state, where the community_college board ostensibly
exercised tight control over course development, the actual control was
quite loose. The principles of local control and decision making were
recognized, and the state had legalized a liberal articulation agreement
between two- and four-year colleges that permitted the two-year colleges

_ to build the kinds of humanities courses they wanted.

- The patterns- of—interaction and control vary—censiderably. One
state university, for example, was so jealous of its humanities

8 . -
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prerogatives that, wdrking through the state board, it had attained the

right to grant Assoc1ate in Arts degrees at its bran6h campuses and had
restricted the state’s two-year 1nst1tut10ns to techn1ca1 and vocational’
missions-that;had a general education core. As ac se in point, the
university would pot perﬁit the two-year coilege to offer extension
Eourses in Convgrsational Spanish,o} French ‘aven though the university
had no intention of offering tonversational Tangusasg itself. '

Where state~regu1at1ons determine both currlcular‘and extracurricular
act1v1t1es. control over occupational courses is generally stricter than
the control exerc1scd w1}h the human1t1es Some states require general
educat-ion coursep for all_matrlculants. others emphasize the evaluation
of programs agpd educatio;\al processes, and still others strongly endorse
procedures to gﬁhance fahulty development--in-service programs, sabbatical
Teaves,'fellowshibs Some colleges feel that the control is stifling,
while others are comfortable with the state boards and feel that they are
given suff1c1ent autonomy to operate quite independently. Where the

.pr1nc1p1es of local contral and decision making are well recognized, the

governing boards sometimes legdlize liberal articulation agreements

. between two- and four-year colleges.' State influences on private college

programs were either negligible or nonexistent. However, some of the
private colleges had difficulties working out articulation agreements:
with neighboring four-year institutions. .

Competition between community college continuing education courses ’
and university extension courses was a problem in some instances. Essen-
tially terrjtoria] disputes, these problems were approached qdite diffef-
ently by the state agencies involved. In one large, poPulous state, the

\b:ard sets up Regional Adult Education Councils to adgudmate disputes
-

out noncredit oferings between two-year and’ four-year institutions,
and thésevcoordinating groups may develop enough power to enforce. cooper-
ative pl’anning.‘ Thus far, howe_ver. their powe& has not been tested.
In another case, the dispute over territory for continuing education
programs occurred amid a political battle between the board and the
university for’ community college control. Since the state university was

losiﬁg students and wanted tighter control over its geographic areas, a

9
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as ‘established and upheld that community colleées could not offer-
v within 20 miles of a Regent s institution witfout agreement of
I 4 the university. - ‘ ‘
R Hhat abou unding and fisca) latters? funding emerged as a critical
giin,issue by means of which State boards influenced the growth and development
~ of the humanities curricula. * Not only could a board withhold capital
‘c0n§truc\ioﬁ funds for, say, a fine arts building, but some state boards
had established formulas for funding~ the most costly vocational programs
“at the expense of holanities.prograns. In one state, the legislature
restricted its funding of communjty colleges to a ratio of 60/40 for
vocqtion/traﬁsfer progfa-s..’A@ a large metropolitan two-year technical*
institute, oné of three in the state empowered to grant the Associate of "
Arts degree, the university system was .powerful enough to limit by stat-
ute genera) education enrol Iments at the technical institute to 25X of
its total enrollments, and to pequire that it charge fees for general
educatien to equalize university costs. Here, driving the costs up for
transfer programs had had the desired effect of increasing university
. enrollments, since there was no longer any financial advantage for -
students to attend the technica) institute. And because the college
staff felt they could not compete with the aggressive recruiting
practices of the nearby four-year jinstitution and were really chiefly
concerned with their vocational<technica) mission, they neglected thbi[u
humanities offerings. (Speakingwof funding, one case-study college in
the Southwest had received severa) private donations including one of - '
b §1503000 }or s;udent scholarships.. Consequently, and despite the
influence of a restrictive state course guide, the college could provide
money for just db0ut any innovative cou;sé in the humanities that it
wished to undert.ake ) :
~ <According to the staff, where should governing responsibilities lie?
In three colleges, administrators and faculty consistently noted that fhe
si@iahad not really delineated the responsibility for community colleges.
»1n one state, while the community colleges held out for the publicly
elected state board licensure that gave them a measure of loca) control,
the governor wanted to place them under the Board of Regents. In another

~
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-.'budget by a cost-conscious legisTature.

inserting brief notes in the class schedules a

v ¢ ' _ ’ -
suto: glthough the st:ate board of education was the agency tdehich
community cédleges reported, its primary concern was with facilities
and administration.. And in still another state, the board for community
coTleges is.perceived by one c e president as h;vinq little impact on’
the humanities curriculum since it is mainly‘concerned with vocational

rogrbs and with serving as a buffer between legislature and the
Council of Migher Education This president felt that the state board
should become “a sti.ulation “to the colleges. It is paradoxical that
whon state board exercises tight control 4t is often resented in the
community colleges, and when it is perceived as weak it is equally bpen _
to criticisal - . '_ . -
Other patterns of influence prevail. One state university offered
an utnctiq"e array of research graats, grants for the improvement of -

“undergraduate instruction, and awards for excellence in teaching and
- professional service for which community cqllege humanists wgge eligible.

One state board allocated part of an extengive staff and program develop-
ment budget to communify colleges. And twol states had earmarked grant
lonies for instructional imray\enent only to have thea stricken from the

State-level influences were notable for their inconsistency. Some
states have established course gu{des to stake out boundaries between
lower and upper division courses., Ms tendy to stabilize course number-
ing an‘ gives the appearance of uniforlity ver, the inst rs
have found it possible to offer courses they yish to teach if t fit
t.hu in under existing course t!tles for example, the broad title,
"Masterpieces of Literature," {s used as an "ugbrella® under which
faculty members can design their special intereyt courses, sometimes L
ut the course emphases.

What was most surpgising was the number of jtates in which public
four-year universities were in conpdtmﬁ‘vith feared the competition
of co-unity colleges in V1iberal arts- education. Many universities
pressured the state agencies to set boundary 1ines\geog Mcal’ly. hold
the Jine on lower division td@irses and, in a few cases, &rict the
community college to a techn‘ii'iral-'\'rocat'ional mission o :

1
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- states in which these functions are perforned with a2 minisum of politicaf

Transfer Institutions

Restriction; af;o 1ie. where the uelier of. existing agencies and ..
commissions has created large, overlapping burecuz}écies, and where
political‘iﬁfluence from state legislatures fon postsecondary reform has
kept some states in a perpetual boil and caused the community colleges to
complain of lack of direction and support. ,Ccrtiinly'-gch iOre could be
done in the area of incentives for new course development and innovative
techniques in Fne hulani:ies. Hbvever, our case-study éoileges gener&l!y
recognize the need for state boards and coordinating councils to fund .
equitably, avord duplication, and adJudlcate disputes. There are uany

1ptoc!erenco from the .legislature. . Connunlty tollegps opt for local

control and rtSponslvenesf'!o the coununmty, but recognize a fieed for

s}ate funding and guidance. ‘State influence, therefore, is a fact of

life but, with rare exception, it has done little to enhance the health - ~
of the humanities. - ' ‘

In addition to the influences they exert through the state agencies
the universities also have a.direct effect on the colleges. The major
effect stems from the reqyirénent--or lack ihereof--of-ce;tain humanities
courses. Most states pad workable qrticulaiion agreements, and counselors .
ofgen reconnended'tnc{’students take those humanities courses that were
requi}ed for graduation at the transfer institution. -Most of these
cgreé-ents appear to work smoothly.

On the other hand, changes in specific course requirements at the
university precipitate specific changes at the community colleges.

Dropping foreign language or history reﬁuirenents, for exasple, certainly
affects enrollneng"in these disciplines. However, the effects on overall .
humanities enrollnents may be mltlgated The community colleges sometimes
change their SpeCIflC course requ1renents but do not decrease the numler

of credit hours in hunan1t1e5‘requlfed of students in transfer programs.

Other types of univers 7t iuences were uncovered. Some faculty
reported using the sale‘f::%t¥::27course outlines as the transfer fnsti-
tution. Many graduates of the senior institutions had continuing contact

12 ‘
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with former professors, disCussing course content and student tunsfe'rj.

"While this direct contact affected faculty behavior, it did not seem to

affect enrolliments. In fact, the most frequent czent was that since
e

the senior institutions were experiegcing declini nroliments, they

werp now more actively recruiting graduates frow the two-year colleges.

.- ) \/-J -/
The Community = | .
It is so-etlnes assumed that high soclo-economc communities are

>
adre s\pportive of husanities programs in their district colleges than

less well-entowed communities. However, after examining the areas served
by our case-study co leges, it a'dpeirs that locctvion within reach of
Lppor'incon clientele makes little d)fference in the strength of the
humanities program and hag Mo i-pwt on e1tner mcreases or decreases ln
humanities” course enrollments. In fact, in the dlstnct with the mghest
sedian income; the college programs were becoming more career-oriented
and humanfties enrollments were declinmg Lt may well be that students
fro- families of high socio-economic status (—SES) «ith many competing

fou ar schools available, simply do QQO to the local co-umty
coll

The SES flctor is either attenuated by other factors or irrelevant.
J‘One private college recnnted through the churcn gnetto students from
,!N East Coast who were living rants. Another college showed humani-
ties gains that were dependent on hnical programs requiring -a general
education core. Still another private college attributed its gains in
the hmmties to an influx of wealthy people from other countries who
‘could afford private instruction, but this influx had ne effect on the
lower-middle-class section of the community in which the college was
established. At one vocationaf-technical college, the low cammunity SES
“had nothing to da.with the increase in humanities enrollment, while at
another college of ‘the same orientation, a relatively high SES was
cowled with a decrease in humanities enrollments, limitations on humani-
ttes enrol Iment, enforced, by state boards and pohhccl pressure from the
legislature and not the county SES, accounted for gains and losses.

.
\
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It is important to note that several case-study colleges that were
located in areas with large numbers of ethnic minorities showed increas-
ing humenities course enroliments. It say be that Blacks, Hispanics,

" Orientals, and other minerity-group students are seeking not only jobs

but a sense of their cultural heritage, ubloring these areas in their
qQuests for awareness of porsonal'idonuty. Supported by grants, these
ainority gro@s were enrolling fn ethnic studies, cyjtural anthropology,
music, art, and other humanities courses. .

-More isportant than the general community or its socio-economic
status is the influence of & .strong board and a strong presifent. In one
pair of colleges in the same area, the college with a lower-aiddie=Elass
<lientele add with several urban poverty pockets had a president'and .
board who supported the humanities. An atsosphere of c’ooporatiqn among’
faculty prevailed, and, although husanities enroliments had not kept pace
with the total growth of the institution, conditions for growth were
good.

MNigh schools generally have no direct influence on the community
collo" curriculum. The faculty do not articulate curricuium with them
1%4 often are unaware of what courses they offer. The only relat®®nships
Yo ‘the high schools that were noted by any of the ‘bqople interviewed were
negative: “Migh school students are not taught husanities;” “Students do
not know what humanities are because they had no exposure to them in high
school,” "History enroliments are down because students got turned off in
high school.” In other words, the ties between the humanitdes in two-year
colleges and their feeder high schools are thinly held.

The major contact with high schools was by counselors’ for purposes
of recruiting students. In a)l cases, counselors said they recruited for
the éollogo in general, not fpr specific programs. While vocational
proqr& {aculty »ften accompanied these counselors o9 their recruitment
visits :at only one high school was the humanities faculty actively
involved in recruit.fpg. The lessons that -ight.,be learned from occupa-
t¥hnal people who have been successful in recruiting students to their
programs are falling on deaf ears.

©a
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The community service or continuing education (CS/CE) programs
offered by most colleges ar\pot.ont.ial,ly quite influential .0“3' so far of
limited efféct. The definitions of pervasiveness and types of CS/CE vary
from na programs in private colleges to an open campus for community
o’ucat.ion at one large coq);-ehcnsivo collego‘. Most colleges combine the .
c&ntjnuing education and comminity service functions and offer both

credit and noncredit courses, speakers, and special‘prograis\and evenmts

on campus in_the ewenings and in outreach centers. One such program .

" claimed to serve over 60,000 people in a single year by offering free
.activities. Es{imates on the percentage of total CS/CE .offoringq in the

humanities were never higher than 20%, and most were aroumL‘;! Several

CS/CE directors noted that hmmues-relnod courses vere sost frequently

requested by senior citizens. = -
0f the several people on each campus who were astedtMtMr CS/CE

('offormgs stimulated subsequent enrollments in credit courses in the

humanities, the directors were most likely to believe that they did.
Some directors and counselors suggested that adults sometimes “tested the
water” by returning to school through noncredit course§. On the other
hand, deans of instruction and department chairpersons were less likely.
to believe that CS/CE offerings stimulated their enroliments. Few
special efforts to increase m.LLues offerings in CS/CE were mentioned,

<and although several colleges sponsored cultural events series--art

shows, musical performances, plays, etc.--either through CS/CE or through
student activities there was practically no relationshlp between thc- and

the credit-course program.

. 4
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INTERMAL INFRUENCES  °

The éxternal influences that might affect the college curritul_‘ ° «

° have peen subsumed under state, transfer institutions, and community.
What are the intra-institutional factors? Since a number of variables “
are potentially important, our case-study participants were asked about
program fundfng, incentives for faculty and curriculum development,
hmanities grants, and Such instructional resources as the library,
audfovisual materials, and for speakers and facilities. Informa-

-~ tiom was also collected on how curriculum decisions are made and the
‘extent of coordination between the humanities and education pr'-ogr.s..
Certain indepemdent internal variables were also checked for poteatial
influgnce: boards of trustees, unions, changes in College &dministra-
tion, and the academic backgrounds of administrators. ot

’
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Funging . . ) ) )
) ) A1l public case-study colleges recgived at least one-fourth of their
"+ tuls from the state. Six were state funded, and two were funded by a
*  Sombination of state, local, and tuition money, the usual ‘foraula being
approximately one-third from c:ch source. The highest percent q'_st.ate
soney in this formula was 60, and the lowest 23.

The private colleges relied most heavily on student fees, obtaining
85X of their funds from Quition. Since church-related colleges received
msoney from the church group ‘ith which they were affﬂiated: & lesser
percentage of their funds were obtained fro- tuition; this varied froms
less than one-third to one-half. .

For the most part, our interviewees felt that funding formulas
affected the humanities and other progras equally. Yet some faculty ,
indicated concern because the state reisbursed some colleges at a higher
rate for vocational courses than for liberal arts courses. The defense

for this was that, "The vocational programs are more expensive. " Nearly
all respondehts, including the instructors of humanities courses, were
convinced that,the vocational programs truly needed more money.

L]

"Faculty Incentives

Size of institutiom correlates positively with faculty incentives
for professignal devﬂo&ent.. Four of the seven large colleges provided
a variet ofn:\centives for faculty, while opportunities were often
limited in\the smaller colleges. Mowever, the availability of faculty
incentives wdg_not'related to increlses or decreases in humanities
enroliments. _ _
A J Sabbaticals, small grants for curriculum development, and money to
attend conferences were most frequently mentiened as faculty incentives.
But while support money was important, the .flculty were often more con-
cerned with other institutiamal factors that could influence curriculum
development. For examplle, they were less likely to want to spend time
developing a course if they felt the adminigtration was concerned with
‘the "proliferation of new courses.” The same feeling existed where state (/
approval of courses was tightening. ‘¥ ——
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7 Positive rocoqnliion or’ support from administration was also impor-
taht. Faculty were discouraged when they felt no one even knew if they
were seking efforts, or that the administration was mere interested in
o‘t.htr areas. Those who had developed courses and been unable to obtain
required enrollments were also dlscounqea. while it is difficult to
docubent, the atmosphere of support for curriculum revision seeas to be
at least as important as the availability of monetary rewards or other
faculty incentives. ‘$
* : ) %
Grants
Twelve of the 20 case-study colleges had received at least one _
hmanitied grant--from the National Endowment .for the Human{ties, state at
huonitlcs counc,ls or such associations as the State Artst‘%ﬂ or - .
Poets Association. Most of the NEW grants were for faculty to attend
summer injtitutes. Of the 12 colleges that had received granmts, seven
had experienced enrollnnt increases and five had had decrases Alt.
six colleges demonstrating enroliment increases had received NEH funding
of some kind, it is difficult to determine if enroliment increases were
related to receiving grangs or if those colleges active in seeking grants
were also likely to have increased their total enroliments.

Instructionsl Resourtes
Another potential influence on curriculum is the aru-enuri:l of .
instructional resources available to instructors. In only a few of the
*case-study colleges did the faculty characterize their library materials,
AV oqutpnnt and assistance, facilities, and money for speakers or field
trips as "good." Many saw them only as either “adequate” or "limited,"
A few colleges had auditoriums, muselms, art galleries, or phmmh-s.
but many respondents were concerned about lack of available facilities or
performance space. Even when the resources were available, few faculty
used thes. Learning refource center directors who were interviewed cited
only one or two colle& fnstructors who had given reading lists to the
Library or required the .studonts to use the library. And except for film
courses, faculty requests for media were somewhat lower in the hymanities

.

18

25 -

O

ERIC

Aruitoxt provided by Eic:



than in other areas. At the same time, increases or decrpases in enroll-
sents seem to be unvelated to the availability or perceived quality of
the instructional resources. '

.

« Curriculum Development ' .
How does a course become part of the curvitu!qp? The typical process .
. is for a faculty member to develop a syllabus and td obtain such other -
needed information asiletters of acceptance from transfer col.leoos. The
Course then works its way through channels far approval--the department
and/or division, currfculum committee, the dean of ihstruction and presi-
dent or academic/administrative council. The length of the channels and
the circuity of their turnings depends on the size of the institution,
with the larger institutions having the more complicated procedures.
Colleges with more than campus usually require approval fréa district- /
Tevel committees. Approvil 1s‘ran.ly pro forma. Sometimes, particularly *
on the saalher campuses, the dean of instruction is the deciding factor
and, in most cases, gome inistrator has the final say. Governing
board approval is occasiomfly necessary.

Jhhen presidents, deans of fnstruction, department chalrpersons, and
chairpersons of curriculum copmittees and faculty organizatfons were
asked about the major influences on curriculum, a total of 23 different
responses were fdentified. “Faculty” were most frequently identified by
all four gulpps (56 of 177 responses) in colleges with both increasing
and decreasfng enrollments. "Students” were the second factor in colleges
with increasing humanities enrollmsents, while "@he community” was the
second primary influence at colleges with decreasing enrolisents. Other
factors oftep mentioned as influencing curriculum were “the administra-
tion,"” “"the dean of instruction,” “transfer institutions,” "the state,”

sand "advisory boards.”

P

L/

Coordination Between the Humanities and Other Programs

Mow can the' coordination between the humanities and other programs
be described? At 12 of our 20 case-study colleges, this coordination may
be best described as weak. At a few of them, career students occasionally

~—
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Look h-lnities courses ls cloctives. at others, an occasional effort
was sade to schedule a roqu1rod course, soch as Aserican Government for
students in a vocational program. But any contact or coordination that
*did exist was usually between deans or departsent chairpcrso;\s--rarely
between faculty. No eff:)rts were sade there by m-anities faculty to
develop modules or spccul segments of the hwnnies for vocational
programs, and attesdts to develop entire humanities courses for voca-
tional programs were described by orrly a ssall portion of t\ose faculty
interviewed. fh the few cases uhore such courses were Hsted in catalogs,
ack o} enfollment often prevented their actuality.
. Some co.ordimtion between vocational and humanities programs was
\ deicribed at the two vocational- technical collegey, the twd coq)rchonsive
colleges with strong vocational programs, a private, prisarily business -
college, u\d one of the large comprehens ive collegos At one college,
htlaniucs courses were arranged to fit the schedules of all vocational
programs; at another, when the humanities faculty developod a course for
*vocatfonal students, a committee of vocational and humanities faculty and
division directors was formed. The faculty seesed there to be more
active in promoting the evident coordination. In some cases the small
size of the campus increased cooperation, at others, with & sajor empha-
sis on vocational programs, faculty were actively promoting their courses

»

to increase enrollments. Even on campuses -h:re overall coordimation was
weak, individua) instructors were able to develop a course for vocational .
students by working with flculty.\d students in that area.

In all cases where coordinatibn did exist, & key factor was the
humanities faculty's expressed interest in working with vocatwnal stu-
dents. Although vocitional program chairpersons frequently sa#id they
nco-onged particular teachers “rather than I:au-aniﬂes courses, several
expressed concern that most humanities faculty were only interested in
teaching transfer students. Gonversely, humanities faculty frequently
complained that vocational faculty and students did not see the impor-

© tance of the husandties. Although some efforts were being made to bridge
this gap, mgny jnstructors preferred to work with students who were
plenning to transfer rather than to "water down" courses for occupational
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students. However, vocational chairpersond ndicated that it was incum-
bent on tM husanities flculty to demonstrate the importance of th!lr
disciplmd Where this was not done, contact -was minimal '
What types of humanities courses or course sodules are off(ered even
occasionally to vocational students? In the 20.tolleges, very different
examples were givem The lost frequently mentioned were Spanish for
police and nursing students, Medical Ethics fer allied hu)(n students ,
and Art tion for interior designers. No examples of humanities
sodyles or " t course segments developed by husanities faculty for a
"vocational coursé were given. At one primarily business college the
literature instructor provided content for use in typing, sBorthand, and
court-recorder courses. While tm'\’ content was used for skill dovol‘
ment rathec: tham discussion, the literature instructor was able to build
A corps eof interested students for her class. . - \
At most of our case-study colleges, the continuing education program
heads and the humanities departments nremvirtullly antagonistic. The
relationship betwden continying educltlor\ and the humanities was-described
as competitive on three campuses. Directors had built thefr own pregraas
and, with rare exception, preferred to hire their own faculgy. Humanities
faculty felt that by offering similar courses with a differ:‘ent faculy,
the continuing education progra® was draining enrolliments from their
cours@. And several directors of continuing educat‘::n md!cuted they
pnferred not to use the day faculty in their programs since, as one put
t, "Day humanities faculty do not work well with cgntinuimg education
students_ " i
Alphough examples of good coordination were the exception, the three
campuses where this did occur had experienced increases in humanities
enrollments. One director had increased the college's humanities enroll-~
sents by developing a program to teach transfer courses at the state
correctional facility. Another had developed a gener.lrassociu.u\ -
degree, which granted credit for work experiences but required students
to fulfill humanities and social science requirements. .
The most- frequent example of cooperation was tryfﬁq out new caurse's. .
through continujng education to see if there was community interest in

3
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thea. In smaller colleges where day enroliments had declined, it also

helped for bt-a'lties faculty to teach in continuing education. Only one

college degﬁribed efforts to recruit students for day courses through the
continuing education program. Public colleges that offered only. noncredit
community service programs were least likely to involve humanities faculty.

Independent Factors

What other variables affect the curriculum? Boards of trustees were
generally described as e1ther not’ interested in curr1culun or not con-
cerned with one curriculum over another. Half the case-study colle::::>
presidents described their board as “not concerned one way or anoth /
about humanities, .and those board uembers who were interviewed reported
that the‘ioard was not involved in gurriculum. “six of the presidents saw
their boatl as supportive 6} the himtles and tWree each said they
had one board member who Q’E particularly interested in the humanities.

Like boards of trustees, faculty unions have very little 1nterest in
or impact on the husanities. Although nine of the case-study‘chTcggs
had unions on gampus,.all union representatives interviewed said their -

organizat1ons were not concerned with curriculum issues and did not .

support any program area over another. Non-union faculty associatfons
‘were no more influential in curriculum or supportive of the humanities:
,than were the unions.

In sum, although none of the 1nternal influences identified seemed
ditectly related to increases or decreases in humanities enrollments,
several indicated potential concefns that mfght affect the humanities.

Faculty and adm1n1strators were concerned about.the physical plant,

'.articularly where performance facilities were inadequate. However, even'

though humanities faculty were often upset by the unequal allocatfion
of resources between liberal arts and vocational programs by either the.
state or the college, administrators‘could'usually demonstrate the addi-

‘tional costs required in the vocational areas. It would seem that human-

ities faculgyshave missed the opportunity to justify additional expenses
f’r their disciplines since they have not always taken advantage of or
eq to strengthen such available resources as, libraries and media

. -" s .
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. centérs dor ha.ve they been vigorous in seeking funds for field trips or
apprenticeships for their students. . -

The. curriculum development process ‘may have an increasing impact on
hmmities offerings. While the current practices do not seem to relate
direct‘ly to enrollment increases or decreases, curriculus committee
chairpersons reported that some Colleges and some states are.concerned

* with the proliferation of courses. And while all agreed that faculty

were ‘4 -ajor cyrricular lnfluence the faculty were discouraged abouts .
suhlittim new courses when they saw little opportunity for approval.
Thi's conoern, combined with few available incentives to reVise current
courm could lead to the stagnation that a few faculty were already
describing :

" Some faculty had been active in trying to increase coordination with
vocational or continuing education programs, but in talking with voca-
tional deans, it s'eened -fairly cie_ar that efforts at coordination» would
have to come frontheh_tuaniti’es faculty. In some instances where this
had hap'pened,' new courses had been deveiooed for career. programs. .

. Coordination with continuing education often provided the opportunity
for facultv to try out new courses. Good coordination was. rare' however,
‘and some deans :nd chairpersons saw the reiationship between the two .

. areas as competitive. - In the three colleges where the relationship was
P - described as good, however, humanities enroliments had increased Faculty
~ _might most effectively develop or revise courses in the continuing educa-

tion program or in association with directors of programs outside the

tradit,ional Tiberal arts. o : i m
Host of the independent factors probab]y do not affect the

ities Boards of trustees, unions and other faculty associations did .
not involve themselves +in’ curriculum. 0rgan1zationai £hanges: were gome- 4
times reported.to have a positive impact on an individual campus, but no -

. .common pattern of either organization or change seemed to prevail. An
administrator favorable to the humani ties can"be a great nelp in obtain-
ing support for the program, but such advocacy seemed unrelated to the
administrator's background.
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ENROLLMENT SHIFTS

Why are enrollments in the humanities genérally down? How do
college personnel feel about these shifts? To what do they attribute
them? Who might be effective in reversing the trend?

Faculty and ﬁdministrgtors were asked about enrollment changes,
causes for these shifts, and about competition for enrollments from, for
example, other postsecondary institutions in the vicinity and the possi-
bilities of obtaining credit without taking courses. Their views vh‘the
relationship of the humanities~to the total college mission and their
perceptions of the future of the humanities at their college were also
gathered. “°

At eight of the 1l colleges that had experienced increases, the
establishment of humanities requirements was most often cited as the

.
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sajor cause. Energetic, motivated instructors aﬁd concentrated facwjty
efforts to recruit students were named on ffve campuses. Additional
factors identified included adl1nistrat1ve supgort, the addition of more
sections, overall campus growth. humanities growth in continuing educa-
tion, good department leadership, increases in ESL, increases in an

_ international student population, and a move into a new facility. \
o At the nine_colleges experiencing decreases, five cited increased :
growth in vocat?:ail programs as a major cause. Several other factors
affecting enroliments were described: lack of faculty initiative; lack
of student interest; na. college degree requirement; the dropp1ng of
university requirements; decreasing enrollments Tn ‘the university-parallel
programs; state tuition increases in the university parallel program;
competition from the local university; grouth.in community services;
faculty turnover; and overall enrollment decreases.

.;
Other Perceptions - RN

Faculty, department chairpersons, and deans of instruct{on all .tend
to look at enrollment shifts somewhat differently. Yet, faculty in those
colleges that had experienced declines focused on lack of student interest
and natfonal or college variables. Students were described as more
intcnested in jobs, more passive so that they th&Ktook required courses,
and lacking in reading skills. Faeu veri:concerned that vocational
students did not think they needed husapitiddy that more students are
working, and that there has bee! veagNin older students. Faculty
also felt that decreases were relatedﬁtlr ational trend and that 1ibera)

arts enrol Iments generally were down; highEschools were not teaching much ’

"humanities; the co-nunity was not expose cultural events basic
skills are emphasized; and universities have dropped require-ents and are
recruiting students who prevjously would have attended the Community
collego The dropping of specific requiréuents lack of support from
counselors, and a stromg vocational emphasis, which made liberal arts a
stepchild, were also of concern.

}Arkltuough chairpersons in colleges with decreases offered comments
s

iffl1ar to those of the faculty, department chairpersons in colleges with .
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rd trends were more positive about the college's support for tbe
nities: establishing requiresents, developing humanities offerings
) ng education, being humanistically oriented. Also contribu-
ting to more positive trends were faculty advising; counselor recruiting;
* attempts to make education “relevant” to students; hiribg teachers who
are -educators, not discipline specialists; reviewing the curriculum to
' fdentify weaknesses, careful scheduling; advertising; good department
leadership; and faculty efforts. °
In lll.;olleges, the deans of inst.ru;:t.iotn‘were more likely than //
 department chairpersons to talk about faculty. At colleges with
jncreases, good faculty were ll%z frequently cited as the cause, although
requirements and overal) college growth were also considered important
factors. The faculty in colleges with humanities increases were clearly ~
more likely to be positive about the things they had done andl the support
. they felt the college had provided, and more likely to express pride in
&heir work and their institution. o
5 A Yatalistic attitude prevailed in colleges with detreases Faculty
“and departlent chairpersons focysed on such factors as national trends or
changing student populations, rather than on the courses per se.. They
repeatedly cited student interest in career programs. It was not uncomson’
for thes to say that the pendulum of national interest had 'simly swung
away from the humanities.. Accordlng to one dean of liberal arts, in a
tight economy the 1iberal arts are good for bright students but not for
the average. Despite the fact that all interviewed personnel agreed that
fcculty were a major influence on curriculum, faculty were discouraged
from submitting new courses when they saw little opportuni;y for approval.
This concern, combined with few incentives available to revise current
courses, could lead to the stagnation that a few faculty were already
describing. .

«

e
§ggkesgersons : .
Who champions the humanities? All individuals interviewed were .
" asked if there were a spokesperson, and, if so, who that person was.
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" Responses for each college were compiled ty determine consistency amomg

fxulty, departaent chairpersons, amm\strat.ors. and others.

On Caspuses where departsent’ crmrpersons and faculty spoke pos|-
tively about the support -they had received from the college, a spokes-
person or advecite for the humanities on campul was often identified.
Eight of the-11 colleges with increases in'the humanities identified
spohmrsons on campus. In contrast, only three of the nine col!eqes
with decreases could identify spokespersons. Department chairpersons and
division directors were most frequently named as spokespcrsons.' Ingivid-
ual faculty members were somelimes seen in this role, more freqmntly'in
$mall colleges. In no case was the dean of instruction viewed as an
advocate for the humanities over any other progras.

The Mission

What ls the mission of the t.wo year colleqe’ When presidents, deans
of inst.ruct.lon. and deans of students at all 20 of the case-study colleges
were asked how they would rank the importance of the ‘humanities in compar-
ison to other programs fn fulfilling the "mission” of the ccllege, the
'm;t frequent response was that hu-ann.les were "equal in importance to
other prognqs * At ome private liberal arts and at one small coqarehen-

-sfve college Just begmnmg to develop its progra- the humanities were

seen as the highest ptriority, while vocatlonal programs were given top
priority at four Colleges.

Presidents at cglleges with increases often talked about the value
of the humanities within other programs. At one copllege, where all
.students in degree programs were required to take hﬁuﬁi'ties. ‘the
presidenat said $he eission of the colidde was to educate well-rounded
individuals. The president of one of the vocational colleges stressed

: the Mortlnce of a well-balanced curriculum for its graduates. At 2
. comprehensive colliege mandated to remain at least 60% vocational, the

president described the humanities as the "glue that holds the place

together,” saying that without them, “you would have a trade schoal.*
Most deans of instruction rated the humanities as equal to other

programs. Deans of students were more likely to talk about the importance

27
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of the humanities as a transfer program, and frequently report-ed that the
umanities were impgrtant because they allowed students greater optibns.
v later in life or tyat they were important in the A.A, degree program.
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THE FUTURE OF THE- HUMANITIES .
W,
. What do the faculty and staff in the colleges predict as the future >
of the humanities? Opinions were mixed. At colleges where humanities
enroliments had increased, presidents, deans of instruction, and most
department chairpersons were optimistic, and the humanities were fre-
quently described as growing. In some cases, faculty on the same Campus
described the future as good, unsure, and dying,,and were more 1ikely to
tie the future to instigutional factors) especially the maintenance of
requirements.

‘ Only directors of .institutional research seemed to differ signifi-
cantly from any t‘mrlcies toward optimism. On campuses with increases,
institutfonal research directors usually saw the future as questionable,
at best. At one large comprehensive college where everyone else saw 2
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bright future, the instftutional research director said,. "By 1980 the
campus will be 70X vocational.” At another large campus, the research
dirggtor pregicted a swlufutur‘_gw’mt for the college as a whole,
but noted that, “In general, the whole trandfer area will be depleted,”
part)y due to significant increases in vocational and continuing education
programs and to projected declines in the number of high schqol graduates
im the area. The most positive statemeng was that the husapities would
grow as long as the vocational proqr-s grew. Although it might be
hypothesized that i;utitutioul research directors are more pessimistic
by nature, it is probably Closer to reality to assume that they are
working with a different data base in making their projections.

Comments such as “Bleak,” "Very iffy " "Plugging i.]o;\g painfyully,*
and “Should be strengthened” were the norm on caspuses that had exper-
fenced decreases in humanities enrolliments. One president expressed
concern over the way to “breathe life back into a faculty who expect that
the world should be beating a path to their door.” Another explained
that it was difficult to interest students in general education Depart-
ment chairpersons and faculty wing often fatalistic: “The pendulu will
swing back,” or, "We've hit bottom so we will be able to maintain the
current level of enroliment."” L

Although many were concerned about the future of the humanities,
only one person suggested that the hamanities could die out anoqether
that the college could return to its onqinal vocational function; and
that the humanities would be subsumed by the universities. One instftu-
tional research director, who felt that the humanities needed a master
plan, pointed out that husanities programs are not reviewed, do not
dévelep objectives, and are generally not accountable in the same sense
as vocational programs are accountable.

A variety of suggestions for strengthening the humanities were .
offered. Many respondents said that the humanities should be included #&:
other college programs; they should focus on enrichment: they should be -
integrated into basic skills courses. Others recomsended building better
channels for communication with the community, developing interdiscipli~
nary offerings, coordinating with career programs, and improving the

30
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quality of the humanities courses. Some wanted to build support materials
and resources, and others to do avbetter job of advertising courses. dn ¢
sany cases, administrators felt that reco-endanons for strengthening
prograss should come from the faculty.
{Can dowmsard enrolliment trends be reversed? The present picture
fs mot an optimistic ons, and, unless some interventions are , the
future of the humanities does not bode well. Even though some People
fg)t “the pendulum will swing back” in the direction of the humanities,
most agreed that efforts could and probably should be made to strengthen
current programs. In summarizing the findings of the study, three impor-
tant factors were identified: humanities requi.reunts affect enroliments;
state’governing agencies could become lncrusmgly influential, and 4
individuals can make a difference. -
The most usﬂy documented influence on enrollments was the inclusion
. of humanities roquire.ents in Associate of Arts degree programs. Colleges
with increases were more likely to require husanities for all A.A./A.S.
degree students thagrcolleges with decreases. Many respondents felt that
even though students may enjoy their husanities courses, they would not
— have taken theam initially unleSs required to do so. They also noted that
if the humanities dre to'keep pace with the overall growth of the college,
thcylust be Seen as an integral part of the institution. One way of
bringing this about is to require thes in all degree programs.
The tightening of state controls, while not presently a factor in
all of the case-study states, i3 an important issue to note. Course
approval was becoming difficult in some states, and in others attempts
were made to limit commumity colleges to the vocational/technical func-
tion. In fact, as enrollments in higher education taper off, community
colleges may expect to experience increasing pressure to relinquish the
liberal arts and science functions to thode universit¥es that are in need
of students. It could be suggested, for example, that a college eliminate
its liberal arts program if it has a strong vocatlonal program, has
decreasing liberal arts enrolliments, and i;“located im the same region as
a private liberal arts college.and a state university or college. While
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such ideas are speculative, co-hity college educators should regpgnize
the possibility of this cogsequence of incnnjn' tate influence.

Other influences on manities enrollments were“the people: faculty,
department chatrpersons, deans, and presidents' Humanities courses were
popular when the instructor was popuTyr. One instructor building a -

,sncial course and promoting it on his own inftfative can sake a dfffer
ence. Humaaities faculty seesed more positive about the possibility of
strengthening the humsnities where they -had a strong spo rson in the
department chairperson, and where they felt the dean and priesident were \
supportive.
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2. feview thelr instructiona! agproaches to consider their
effectiveness with nontransfer student populations and to
reconsider the use of the instructional resources that are

: _ avaiisble within the institution. ’ o
: + 3. VWork with counselors by providing course descriptions for
a varfety of students. .
4. ‘Recruit students into thei® courses by visiting the local

. secondary schools /
®5.  work with their professional societfes in-articulating ‘
courses in their disciplines (this can appeal to state -« -

“m Y 4
' 6. O¢ involved in planning prog . dptegrated courses will
be supported by other fagulty if they are invalved in the s
planning process, for example vocational -faculty who
Jointly plan a course on medical ethics.
7. _Enlist the aid of technical and~areer’ flcultics in coumoling
their ‘students into humanities courses.
'0;,- Evelve a curriculum of specietized packets ‘geared to the ﬁ
,"_ * interests and programs of individual students. The course '
" modules should ded) with careers and ut.‘llizp vocabulary
indigenous to each vocational group served. ™
9. Utilize the campus public informatfon office to publicize
their cedrses. . bd
10. Work with directors of continuing educatidn to develop :
humanit fes 'offerings for their prograss. .0‘-).'
Participate in college .and.cemmunity cultural events. t
P 129 Promote théir courses as das a foreign language_ instructor
at one college who alerts the local newspaper about the
éwrso rather. than rely on the college information officer.

“~

We recommend that COUNSELORS and STUDENT PERSONNEL SERVIGE people: .
13. Encourage counselees to take liberal arts or humalities ‘
courses as 3 way of enljpocing the students’ higher education.
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Vork vith the humenities faculty in developing pubMicity” -

statements and reasons why students shoulgml‘l in

perticular courses.

-

Recruit high schap) students u the: humanities sthrough
tuition nlms, schthships. direct mail mcrtisin’,

exhibits.

]

NISTRATORS and TRUSTEES:

116.. Offer caspus-departments or divisions |
select an "artist in rc’sidtncc." The phit

’

18

19.

21,

2.

one term; in another term,

N7

fties to

departaent,

/for example, could choose an outstanding person to teach
1iterature might selett a guest

artist. - Funds for this would come from the president's
special fund and*would be open to competitive bidding by

the faculty.
View the cqus as &

programs?

co-unity hub for activitiu in the
humanities. As mlcs a campus suseum could stimulate
art history-and mmiat'on and an auditorium could
‘similarly cncov'aot musical performances that might then
increase: interest in music appreciation courses.
Ll. Roquin a specific pumber of hmnitiu units for all
students in all programs. . .
Form. consortia of colleges to integrate humanities inte
vocational/technical courses and to integrate vocational/
technical courses into the humanities.
20. Exasine their building fumds.
needed? Would better theatre Tactlities stisulate certain

A}

Is & newwusic buildmg

Map out comprehensive programs to encourage a .balanc'c in °
‘all academic areas. '

_Estadlish lay advisory groups for each of the humanities,

sodeled On the trades advispry councils for vocatiodal
. [
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FENRE coqarehensiveness ' x o

‘populations, and to recruit and advertise their c

FonY
'

23, Seriously consider the two-year college's missfon as . -
“democracy's college," 're-assess the comsunity's need for
value-oriented rather than career-oriented education, and
ponder the implications of a ‘potential demise of - B ;

T the Nco-endatlons point to the need for deve]oping a positwe )

atti_tude about the future of the h_amhes in, two-year colleges. Even )
in discoyraging times, a complete program review can become an exciting
process and involve those who had not previously ‘thought of the himanities

'disciplines as 3 college progra- . The focus of these recomendatlons _is

on goneratiog interest and partmlpat\on in the colleges and in the
communities. Faculty are encouraged toc slder cgurses for .new
‘rses
The imlmntatlon of such recommendations will take tme ‘effort,
ard, in some cases, money. It is hoped that ‘any faculty undertakmg such

" efforts will have the necessary administrative sypport. Many presidents

and deans have recently given:their support to the development of strong

vocational and/or community service programs. If the humanities are to

be strong, they will need equa’ $tatus and equal attentlon Attention
and support must be given. Leadev‘sl‘np needs: to be prov1ded so that a
balanced curriculum is nmtamed in all institutions that define
themselves as comprehensive two‘ year colleges.
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. © SUMMARY " - e
v Ve, fnvi’ presented the findfigs of our inquiries regarding influences
" _on the h-anities prograns in 20 two-year colleges. A colposite picture
" of & conege where the humanities are weak and de'cfi‘ning would reveal .

mgativa pressures from outside the institution, from within,.or *both. S
‘From the outside: . a state boatd with overt commitment to occupational
educatiom state leqdars constantly dénouncing "frills" and "clit.e educa-
tion" (euphemises’ for amything other than skill training); state funding
B reisbursesent schedules thabgrovide two or three times as much money LCL
fswdcas in, occupational programs; and universities openly cowetitive
“ Yor Tiberal arts-oriented students. From within: a president who
rcpiatodiy serts the belief that his college's mission is to provide
“"occmtioml nd basic ski)ls traiping priqarﬂ_y. the husariities only
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tangentiallyo & continuing education director who 19nores the opportun-

‘ ities to present the 'humanities through coununIty forums, and counselors .

" .who advise students to enroll in programs that lead to what they refer to
as "saleable skills." The college's humanities instructors would be in
diéarray.' Their leadership would be ineffective, their association with . °
each other limited. They would have givenAup trying to attract students
to their own courses, and it would not occur to them that the1r disci-
plines had anything useful or important to say to students enrolled in

_other programs. They would not be in contact with their counterparts in

the local secondary schools. They would not work together to develop
attractive courses. .

A College with a well-functtoning prodran would show the reverse.
Qutside pressures would be positive. The college would be in a state
'wnere the humanities are required as part of the general education of
.all associate degree-bound students. External program funding would. be
maintained by state agencies whose leaders recognize the 1uportance of
this curricular area. The universities in that state would readily =~ .-
'accept the college's coyrses for transfer cred1t Within the college d
the president would frequently articulate h1s support for the humanities.
Other administrators would help the staff obtain special grants to
strengthen the pragram. * The faculty, assisted by the counselnrs would
actively recruit students to the courses through pronotIQn ‘in"the local

. Press and secondary schoods as well as on their own campus. - They would i
devise modules of their courses suitable for insertion in the gccupa-
tional programs and would teach speslal segments of the humanities in
tneir college's community service/continuing education division. Above
alJ. the humanities instructors would function:togetner as a unit with
the part-time teachers and a strong, visible chairperson. They would
maintain a community connection through an advisory committee. '

2

" These aspects ofrinternal and external forces may be'QEen in various
combinations in two-year colleges across the country. None of‘thenlare
immutable; al) are subject to control and intervention on the®part of
educators--ind1v1dual pract1t1oners as well as committees apd associa~
tions As with all program and curr1culum matters, the future of the
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*humanities rests with the people committed to uphold the idea of the
cosprehensive community college, '
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L 4
. 1, EMROLLMENT INCREASES/DECREASES .
£ = :
Staff ! ] ) College
Date _ : ' Peﬂw Inhrvimd
Title
DiscipTine
Dean - | 1. Enrollment trends in your discipline(s) show
Dept. Chp. »
Faculty Causes for this change?

Any special ’"orts being madeto attract students? .

2. CREDIT ¥/0 COURSE !
e . ﬂ' .

CE - 2. Can students get humanities credit without taking courges?

thpt. Thp. ’ '

How? MHow frequently is this done?
In what disciplines?

3. GRAD. REQUIREMENTS

Dean I 3. How many hours of humanities are required for graduation?

Dean S transfer? Career?
Coun. Have there.been any chandes in the last t\d’yﬂrs?

Have changes. affected humanities, hm’
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/
staff A ‘Callege
. Date Person Interviewed:
Title [
Qiscipline .
) . y -
Pres. o 4.1 Aporoximately what percent of to students tend to be enrolled
Deon 1 in career programs, transfer p ', etc.?
1R Dir '
Coun. .
'l‘ . l
IR Dir 4.2 Enrollment date on number/percent of students by: pregiem, fyll-
. time/part-time, day/evenidg, sex, age, athnic minorities (coples
of written documents) ’
Desn S 4.1 What do stullents say. they want out of college?
P @
X A"’ . .
ST Dean 1 4.4 what programs are most &wlar? What courses are most popular?
Dean § total? hmenities? your discipline? .
7 Cowm.
Faculty
« L ]
ct 4,5 Continuing Education/Commmity Service Studeats
: Description: .
Different from day students? HOw represeatative is this student
population of the community as a whole? What means do students
C have for input into the course offerings?
. . . !
.
L) e -
) Deen S . 46 Foflow-Up Studies: What information do you have on your former
g - students?

O
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! Cs. “raomty .
5 staff : College et
. Date Person Interviewsd: ,
i - Title o

DiscipTine

"1 o, 5.1 It o u’, m% g faculty (Estimate is fine!) What 1 are
uwli-time/part-time

toach umsnities, math/science/vocational?
aversge mader of years at this college?

new in the last two®years? . .
R L Y
. ®
Doan | §.2 Where has the college hired? Full-time or part-time 'uu‘{y'f
.. Distributed by discipline? What factors influence the deterwmination
: of hring a faculty member? '
Dean | 5.3 How many part-tima faculty do you have’ Are they Tuenttal in
s - Dept. Cho. curriculum development? .

publ1sh student ratiggs of faculty? If so. what influence

Deen | $S.4 Do you

Dean S 40 they have on course enro! imeats?

- )-L?
4 .
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6. REOATIONSHIP BETVEEN MIWNITIES AD CAREER PROGRANS
Staff . College
Dete’ - Person Interviewed:
Title .
Discipline _ :
FacuBty 6.1 My vocational students in yowr classes” Ever worked with g faculty

mgmben in vocational area to develop Mmenities course content for
thet Course? What would be the “value® of your courses for vocatiomal °

studants?
ol - ,*? a'}»“N
& . ’
Dean 1 6.2 Vvocstiomal Students 1n Humanities Courses: Are they interested?
Voc. . Encouraged to take? By whom? Which husenities courses are most
Cown. popular with vocational students? Which do you, your faculty foel
are important? - ’
4 1
Deon | 6.3 Cosrdination Detween mmmdnities and vocational-tecwical:
Yot. SChaduling? Other common comcerns’?
. 0
Dean | 6.4 ‘umgnities content in vocational courses (f.e. Ethics for Plumbers).
' Yoc. 1f 50, Who develooed? Who teaches? [f mot, would there de any
) interest? !
[
. -
' - . .
Dean 1! 6.5 What would 1t take to get vocationsl students to earoll in humsnfties
voc. courses? For you 1o support humenities for V-T fRtudents?
P [
\
[}
t
. #
1
F
¢
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7. { IONSHIY | C 1Y 1CES College
. Person Interviewed:

Title

DisctpTin

I

“

Doan | 7. 1 Wymenities Offerings in CE: How many/what 3 of total (estimate)? Who teeches
ct regular faculty/part-timers? Do Dean of | and CE Dean wowk together to plam

and schedule offerings? }
. L .
. Cce 1.2 wow are course offerings determined? Who decides’ What groups/indfo(s)
contridute? . [y

e ® 1.3 Ad¥tsory Board? Members? Anyone particularly fnterested 1n humanities?
Anyone who terves om cultural, library, etc boards? Function? Wole in
deciding on courses? .

-
»

CE 7.4 wnat type of courses offered by you are most popular--"how-to," those com-
“taining hampnistic elemants? Are there "cycles” of interest that deterwine
course offerings? Watergate, Eastern philosophies, historical roots?

. < .-

ct 7.5 Do CE/Commun rvice offerings stimulite enrollment humantties EByPses?

OQuen !

Dean S

<
[« 4 7.6 what relationship does the college have with humanities-oriented orqunuutim
P Inf. in tln community? e
d-
\j‘::‘
?:u
° “ 45
o >
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8. YXCIAL CYENTS
. R College
Staff - Person Interviewed:
Date 9 Title
DiscipTTne
ct 8. Special events and extra-curricular o."mngs in humanities.
Pub. Inf. 8.1 Plemning: who, coordination with whom? Advisory Soard?
St. Act. ~ Input from community? Coordination with other agencies?
. 8.2 Mow are decisions on what to offer made?
\ ' 8.1 What events are most popular? With students? Ffaculty? Community?
R .
v
S PUBLIC INFORMATION
P, Inf. 9. Pudlic Information:” What percentage of material vou send oyt Mg to &

p with the humenit¥es? Anything we can have copies of?

-
—
(-]
S
e

Pres. 10. what 1s7the funding oattern far the college? for the hamanities? ,
Owen ! 01fference between humsnities and other courses? Effect om curriculum?

11 RESOURCES *
Pns.l 11.1 What kihds of special facilities do you have for Mmmaities orograms?
-
. 7 ',
| 2 »
- . 4H
L] -8
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1. RESOURCES (LAC) * College
Perion Interviewed: R

Staff e Title o _

Date T . DiscioYine - -
. .

Ooon 1 Y 11,2 meates m'umm and pther class-related activities? How fs it -
distridythd? e asiy 1t? Assist in developing A-V presentations?

Dept. Chp.
Faculty” © LRC/LiDrery §odd collgttion in humanities/your disciplime? Do ysu/your -
* : students ete wuch? : :

o

1 “,
’ humg| faculty and stadedts? .
11.1 What resources are available for nities
i Specia} resources (films, tapes)? Resoupces for anlog!aq - .
* presentatipns? Comparison of Mumenities to other areas o
. .
. -
LRC 11.4 Use of resources available: Which depty. most use of facilities? ~
My changes 1n last two years? WMy? -From circulation records, which
disciplines check out most boon_(colle'.(hn-nnhs)? Anv changet ta
last two ypars? o -
- - .
LAC 11.5 What types of requests do faculty/students make? ’
N . .
12. TNCEATIVES
2-8
IS [ ]
Preg . 12.1 Are there any incentives for course/program/faculty develogment sucK
g:n 1 as college grants, sebbatical leave, fellowships? Qiritten documents)
. . P :
IR Dir,
Faculty .
+*
gn 1 12.2 How ,-ny peonle tend to apply for these? From what ares do the faculty
-~ come? -
IR Dir,
8
hcul’ 12.3 Have you efer apolied for, received such? What did you do?
r $
. [
'3
’ [ ]
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Ooan 1
Faculty

Pres.

Dapt. (.
Cp.-CC
Cho. -Sen.

CURRLCM LN DEVELOPRENT

. -,
Yo
[ A4 .
*
Al
/ College
. Pevion Interviewed:
I - . Titles . _
S DiscipYine” ~ -
13. sumanities Grants: Applied for? 'locetnd? Results?

18.1 What mew courses haver beem tnitiated? Why were th'ty developed (atudent/

v

Dept. Chn.

Faculty

O
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faculty content?) Who had to aporove thew?
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