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GRADUATION , MODULE 6:
REQUIREMENTS . : ~ OVERVIEW

GOAL Readers will be able to use the Graduation Require-
., , ments! Guideiines, Revised* in implementing the new

requirements in their local districts. - -

2

PERFORMANCE Upon completion of this learning module, you will
INDICATORS . be able to use the Graduation Requirements .

. Guidelines, Revised as-a reference to answer a

. series of questions regarding the new requirements.

-
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Study -
Guide

What?

Read the Introduction to the
Graduation Requirements Guide-
lines, Revised, pages 1-5.

Refer to the guidelines'. Table
of Contents,

. -Do the learning act1v1ty in this

‘madule, page 4.

Refer to the performance indi- -
cator for this module, page 1.

N

Why?

To see the "big picture" of.
the graduation requirements --
their development and histori-
cal progress.

To see how the gu1de|1nes are
organized.

To answer key questions regard-
ing the new graduat1on requ1re-
ments

To determine whether you feel
you are able to meet the
outcomes expected of you for
this module.



INSTRUCTIONS _ .

L

Use the Graduation Requirements Gu1de11nes, Revised to answer the quest1ons
below. Note that just below each quest1on is 1nd1cated the location of/the
answer. in the guide. After answering the questions, chnck the answer she°t
on.page 6.

- - “'/A:/

1. Models used in the or;g{hal éraduat1on requirements gu1de11nes we{é
based on prior Judgements of educators. Models used in the. reyised
ed1t1ons are based-¢n yays

-\ ’ ' s
“{Introduction) . ., S 4 //

2. Iﬁ/add1t1on to the traditiopal classroom 1nstruct1on, 10&5{ districts

may provide: students the opportun1ty to earn credit through such
act1v1t1es as .

_ (Chapter 1) _ ) ~ - ~

3. List three beneficial uses of p]gnﬁed course statements:
- ,f/.,
e / -

T a. ) .qt
b. 7 | 7 " _ I i

/

A — ye

apter

4. Planned course statements are requ1red for all courses in grades 9-12. /////
A number of districts, however, have deve]oped statements for courses

. below the n1nth grade. True or False. (Chaptnr 2) ‘
5. ?ther than the course title, a p]anned course statements must 1nc]ude
a) . /(b) '

(c) » .
(Chapter 2) .

6. Local districts must provide opportunities for students to coﬁp]eté ‘///
high school requ1remewts in Tess than four years. True_or Fa]se,f -
(Chapter 3) / :

A P AR - . RSSO

»
S

- 7. .For the class of 1977, districts must’ cert1fy student demonstratwons
' of m1n1mum competpnm. a5 in these areas:

(Chapter 4) = T 4' ) fﬁg/




8¢

10.

BYd

[ Activity

o

writiné competencies as”the application of ski1is and knowledge tc life-
role situations should lead to {longer/shorter) lists of competencies,

thus Yeading to _ {more/less) time necessary for record-keeping.
(Chapter 4) : ) ) '

C1rc]e the competency statements which are wr1eten as application of
skills and knowledge to life-role situations. The student will be able
to:

PR o

a. apply basic re d1nq skills to obtain 1nfq;ma%70n ideaseand direc-
tions in evspy%ay situations. ya
b. = add whole ndmbers and decimals w1th .80% .accu . cy. -

‘c. apply basic computational skills in 301V1ngfprob1ems commog}y

enccuntered .in society. - Ve
d. score at 8th grade read1ng level on thefStanford Ach1evement Test.
e.  assess one 5 artltudes and 1nterest> re]ated to the world of work.

/

‘In order & rece;ve a dlpﬁoma a student must
- /

N

et three requirements:

a. e

b.

C.,” .
(Chapter 5y

For students not qualifying to receive a d1p10m_, the district must

‘provide a Cert1f1cate of Competency. True or False.
(Chapter 5) 7 : /((._ . i

s —

il -

12. The intent of/Adm1n1strat1ve/sule 581'2£ 222 was to assure that instruc-

13.

tion leading ‘to student. atta1nment of the competency . requirements for
graduation would be coordinated throughout elementary and secondary

education. True or False. .1 -
-(Chapter 6) ; o .

e
’

A key to successful e]ementary-secondqry'artjcuiation of instruction is:

-~

-

-

Va

[Chapter 67 e
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2 | ANSHERS g
1. Successful practices and materials developed in local districts.

2. -Independent sfudy, of f campus’ exper1ences, credit by examlnat1on dual
“enrollment. :

3. a. Informing students o7 course requirements and content..
b Communicating with parents and community.
c. Basis for curr1cu]um p]ann1ng, or instructional guidelines for
teachers.
4, True.
5. Content overview, course goals, minimum competencies {if available).
6. False. Local districts may provide these opportunities.
7. Reading, speaking, listening, writing, ana]yifng; computing.
8; Shorter, .less. ‘ ) f
9. a. Correct. Read .(OAR 581-22-231 [al)
* c. Correct. Compute {OAR 581-22-731 [c])

e. Correct Furiction within an occymation or continue education
jeading to a career. {0OAR 581-22-231 {j])

Items b and d are incorrect. They are not written as a 11:;§ipg_of
' skills dnd knowledge to 1ife--oie situations.

10. a. units of credit
" b. attendance -
c. minimum competencies
11. False. Llocal districts may provide 2 Cewrtificate of Comr=foncy.

2. True. See pp. 93-94.

—
(98]

Looperative planning by elementary ané seccidary staff members.i

i -




) GRADUATION MODULE 7:
.. REJQUIREMENTS MINIMUM STANDARDS COMPETENCIES

GOAL Readers will know the relationship between goals, competencies,
- performance indicators, measures and standards.

PERFORMANCE
INDICATORS Upon completion of this learning module you will be able to:

}. distinguish between goals, competencies, performance
indicators, measures and standards; -

2. identify from a list of outcome statements from local

‘ districts those statements which satisfy the definition
s : . of competency contained in the Elementary-Secondary Guide,
) Part I.* :

* Elementary-Secondary Guide for Ofegon Schools: Part I, ' N {
oo .. Minimum Standards for Public Schools. Salem, Giregon: -
' Oregon Department of Education, 1976.

. -
IR . -1-
‘ _

Q

[ A Rev. 4/78 _




Study
Guide

What?

1. Read the definition of competency 1.
. and performance indicator in the
definitions section in Part I,
pages 5 and €.

2. Read “Relatiunship between Soals . 2.
' and Competencies,” pade X in

this module.
3. Read "Some Cuastrons a7 ‘Nwe
pages 4-7 dr rhi. podudc

4.  Study "Cowponenr; hecezsaev fror o

Assessment,
module.

"'pae= & in th

5. Study the itlustration of a  u~ .
petency statement, performa
indicators, measures &nd Tta
page 9 in this module.

ards,

6. Refer to the performance indica-
*  tors for this module, piuz 1.

<

7. Complete the Quiz on pag2 1. ' 7.

~

Why?

To clarify the difference

between competencies and per-

formance indicators as adopted
by the State Board.

- T Wjin an overview of how

gat s amd coometencies re]ate
7y eacth eXore

Toy 1amswers ey quéstions concern-
ing - rwppegoncy requirements in
e @ ~mm standards.

To prewista an illustration of
necesssery components.

To provide .4 prac%ica] illustra-

tion .of a competency, perform=—

ance :ndicec:tor, measure and
standard.

-

To, determie whether you feel

"you are able to meet the outcomes °

expected aif, you for this modu]e.r

To give you practice in identify-
ing compeficncy- statements and
related performance indicators.

r



Information

RELATIDNSHI? BETWEEN GOALS AND CQMPETENCIES*

By the minimum standards def1n1t1on, a competency is a "statement of desired
student performance representing demonstrable ability to apply knowledge,
understanding, and/or skills assumed to contribute to success in life role
functions." Herce, 1ikis a geoal, a ..ompetency must be stated as a learner

sutcome and idéntify a desirable outcome of education. Once again, education
v is regarded as thw combined effect o5f both schooling and community experi=
lef@as..  Also, similar to goals, competencies provide the framework for
]rp a=#ning and assesssme nt. The district should consider involving the commun-

ity 7n the competamic. setting process.
Tre= kmfinitions\cf?'goals and compete:ncies reveal that, despite their simi-
a—ies, there i - one distinct d°fference between gcals and competencies.
‘Gﬁulq can be wrimis- in re]atlon ‘( rither the acquisition or application of
- knowiedge, understar.: xng/or skit Competencies, on the other hand, must
alwa: s be writtem -n terms of tnc ;;plication of knowledge, understanding or
. skil? to life rola functioning. Lomsequently, -all competencies may also be
gozis, but not a'" =ials may be competencies. For example, the following

competency may alss b.- a goal:

— The student s manle to apply measuring sk111s to the solution of common
. N proolems’ arownd e home.

—_ —However, the follawi w course goal is not a competency since it is stated at
' the know]edge leve | :

The student knows the formulas for *computing the surface area of ob-
\ ' . jects, rooms, buildings, and parcels of land.

A minimum graduation competency may relate to only one district, program, ar

[ course goal, or it may relate to many goals. . An individual competency can,
‘ -and frequently will,  relate to goals at various levels. Regardless.of the
- pattern relating goals and competencies, it 1is imperative that goals and
competencies be logically consistent and mutually supportive. The achieve-

ment of district, program and course goa]s should insure the attainment of -

m1n1mum graduat1on competenc1es

According LO tne Hinimum . Standard on Performance Requ1rements for Program
Completion (0AR 581-22-231), "“the local board shall by 9-1-76 adopt and make
available to the community minimum. competencies it is willing to accept. as
evidence (that) students are equipped to function in the society in which

they 11ve‘" In addition, the Local District Responsibility for Implemen-

tation Standard (OAR 581-22-236) mandates that local districts enrolling

, students in grades-9 through 12 must be capable of certifying the attainment

8 " of minimum competencies for specified areas beginning.with the graduating
class of 1978. The certification of all competency areds must begin not

later than with the graduating c]ass of 1981. - .

-

* Wr1t1ng District, Program and Course Goals Sa]em{ﬂOR: Oregon Department
of/Educat1on, 1977 Page 29. . ‘ - ~
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Information © SOME QUESTIONS AND ANSWERS

Concern1ng Cowpetency Requ1rements in the Maﬂ]ﬂUm Standards

WHAT IS A “MINIMUM COMPETENCY* AS THE TERM IS. USED IN THE MINIMUM
STANDARDS?

The Elementary-Secendary Guide, Part l,defines a competency as "a statement
of desired student perfermance representing demonstranle ability to app]y
know]edge, understand1ng and/or skills assumed to contribute to success in
life role functions." -

The state has requ1red that each school system 1dent1fy and clarify the
minimum competencies expected of every graduate in terms of post- schooling
capacities to carry on the functions of tiving. It must also establish and,
certify that each student demonstrates evidence of those capacities as a
condition for receiving a diploma.

WHY HAVE SUCH A REQUIREMENT?

® To assure that the school, parents, students and community have a
mutual undearstanding about the school's role in preparing young
people to cope with the functions of living.

o To establish the school's responsibility for hkelping the individual
apply, as well as develop, .certain basic_skills.

e To focus one component of the curriculum planner's thinking on the
post -schcoling -needs and expectat1ons of young people

HOW_ IS THIS DIFFERENT FROM TRADITIONAL GRADUATION REQUIREMENTS’

The d1fference is that the new standards requ1re that studerts demonstrate
their ability to apply what they have learned. Most of the knowledge and’
skills traditionally.needed to pass their courses still provide .the
foundation.. Each district's competency requiremerfts shauld specify the
ways in which students must show that they can apply this foundation in .
meeting the demands of daily 1ife. It might help to think of the compe-
tencies as a set of outcome measures, or checkpoints, which help indicate

how successful the educational program'has been for each individual student.’

~ DOESN'T THAT MAKE THIS RULE A KIND OF ASSESSMENT REQUIREMENT?

Yes. Schools assess a child's readiness to enter formal schooling and place -

the child with the proper textbooks, teacher, program, or working group.

In addition, schools continously assess the student's progress throughout
the school program as a means of diagnosing needs, problems, abilities,

and interests as the basis for groper adjustment in curriculum, method,

and materials. Finally, the school system assesses the studeat's read1ness
to leave school and to take the rext steps beyond schooling.

e



AREN'T THINGS LIKE "THE ABILITY: TO COMPUTE ACCURATELY" AND “WORD ATTACK
- SKILLS™ "COMPETENCIES?™

No, they are not. Of course a wide variety of skills, knowledge and under-

L stand1ng are necessary to build ‘competency in any given area. The majority
of such “enabling" skills are programmed into the elementary school curriculum
(0AR 581-22-222 makes -this a requirement). These basics are critically
important as students build toward the competencies they must demonstrate
before they graduate, but these basic building blocks are not in themselves
competenc1es. )

. -
-IT MIGHT HELP IF YOU GAVE US SOME EXAMPLES OF COMPETENCIES WHICH FIT THE
’ DfFINITION GIVEN‘IN THE STANDARDS!

Here arega few that have been used.by some school districts in Oregon.

: e The'student will be able to write effectively to communicate infor-
< mation, ideas and directions in everyday situations.
s - o The student will be able to use Histening skills to obtain 1nf0rmat1on
and ideas and to recognize the feelings of tre/soeaker.
¢ The student will be able to app]y the. basic measuring skills in so]v1ng
problems common]y encountered in society. —=
= WHAT IS SO SPECIAL ABOUT MAINTAINING A CHECKING ACCOUNT OR INTERPRETING
' A.RENTAL AGREt—.MENT7 : -

Remember that competenc1es are like quality control checkpoints. There |
certainly is nothing "sacred"” about these particular tasks. The. important
thing is that they are tasks which require students to apply their ability -
to read, compute, analyze, etc., in a way that relates to "real life" experi-
ences. ‘The people who wrote. these particular competency statements must have
felt that these were important areas to which student's school experiences
Should be app11cab1e.

HON DOES A SCHOOL OR COMMUNLTY KNO¥ THAT THE COMPETENCIES STUDENTS ARE EXPECTED
H MPETEN Y PEOPL
NEED TO SUCCEED IN LIFE AFTER LFAY}NG SCHOOL?

: No one can predict the future exactly. Our own best thinking is the best
: we. can do. Competency requirements should be adopted by a local school
_ board-after extensive. discussion with staff and citizens in. the conmun1ty.
* . There are no "best"” c%mpetenc1es. By watching graduates and reexamining the
;reqU1rements, those most appropriate for a particular community and its
cu1turan 1nf1uences may be 1dent1f1ed. _ _ §

-
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. which more. genera] competency statements can be written. This reduc*'

-

AREN'T THESE COMPETENCIES MORE DIFFICULT TO MEASURE THAN BASIC SKILLS LIKE
THE ABTLITY T0 ADD SINGLE DIGIT NUFBERS? .

Measuring competency is not as simple as administering a paper and pencil
arithmetic test, that's true. In many cases certification of comgetonce

- will be based upon the professional judgment of the classroom teicher. This is

why the standards require districts to specify the kind of evidence which will-be

* accepted as proof that competency has been reached. Careful spec*f1ca.1on of -

these performance indicators should help assure fair and unifonn judgment and

" certification of competency from cne individual student to another within ybur

school district. In some cases, depend1ng on how the competency is stated,

ordirary test items may be usefu]. The most useful ‘test 1tems, however, w1l] : - P
probab]y be of the kind knowp as "applied performance tests.” . o
ey -/ - :

HOH MUGH JIME WILL BE REQUIRD OF TEACHERS TO KEEP THE RECORDS CALLED FOR IN THE

" " T*NEW STANDARDS? 13 RECORD'KEEPING LIKELY 10 INTERFFRE WITH THF QUALITY OF TEACHING7

Teacher time for record” keep1ng will vary depend1ng on the extentfof local neesure-
ment and the ‘responsibility given to teachers for that task. The measurement

‘should be seen as a part of instructicn: An organized system should not take
. mo,e time from instruction than it did before. Carefully done, it could helpe

teachers ideqtify more preci¢ely the needs of individual students ard to pirovide
more effect1v 1nstruct1on. ) : . -

o

OUR DISTRICT DEVIStD A LONG LIST OF MORE THAN A HUNDRED."COMPETENC’ES " BUT MCST

’ UF THEM ARE AT THE BASIC SKIUT TEVEL AND DON'T _FIT THE DEFINITION TN THE STAN- = .
DARDS. 15 ALL THIS EFFORT GOING T0 SE NASTED. R
It shouldn t: be.'*dudgjng from-what-we- have—seen~1n—many-cf5zf1et@~~the-tk“""e-——~;;——:

.are that many of the goal statements you have called competencies may :e ‘~.'

performance indicators.” If this is true, théy may be collected into =uhurs For

number of things to be certi r1ed shot:1d also simpiify your record KeE oo hjulﬂf
{

‘anc reduce the number of th1ngs any given teacher will have to keep wva™ =

- IS- A SCHOOL RESPONSIBLE FOR PROVIDINP SPECIAL HELP TO STUDENTS NHO HAVE DIF‘ICB-i“

IN MEETTHG THE COM PE?E CIES REQUIRED FOR GRADUATICON?

Yes.’ It is the respons1b111ty of .the school to provide assistance to studen®s
who encounter difficulty in achieving required competencies in the regular - : \
classroom activities. -A variety of ways of providing assistance' have been o
observed throughout the state: teacher assistance ava11ab1e before and after

the re¢ular school day, tutoring by assigned staff members, supmer session

devote to competency-development, competency centers within the school to which
students can be a551gned for special assistance. . X . s

TO WHAT EXTENT DG STUDENTS HAVE A CHOIﬁE'yﬁ SELECTING THE COMPETENCIES. THEY ARE
TO DEMONSTRATE IN ORDER TO GRADUATL?.- L

2 .

. . ] B .'/ P - N . - - : N
They have no choice.. A requirement is just that, a requirement. Districts may, .
however, provide optional ways for students to demops%rate these requirements.

- . - e ] .
, - :
- ) . - 3
- H B . - . L. .

‘-"</ ‘_60 . :- ’ . .
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aA\D1st//Ets may also waive some competencies in the face of unique circumstances.
/,4Any waivers granted must be noted on the appropriate transcripts.

MUST. STUDENTS DEMONSTRATE ALL COMPETENPIES IN ORPER TO GRADUATE OR _CAN THEY
GRADUATE IF ONE OR TWO ARE NOT MET TD EVERONE' S SATISFACTION?-

All competenciEs must be met, unless ‘the local. schoo] board has waived a
competency under provisions of the standards.
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and standards .

. '.'

’ )
0

(
» . COMPONENTS, NEEESSARY FOR ASSESSMENT ! |

-

‘

- Qur assessment model which 111ustrates the relationshi p between competencies, performance indicators, measures

.....

- I0ENTIFY
COMPETENCY

LW
 DERFORMANCE
 INDICATOR(S)

» N
DEVELOP/SELECT
~ MEASURE(S)

- SET STHARS)

o Statementvoﬁrdesired
- student performance

L

representing. demon-
strable ability to
apply knowledge,
understandrng and/or
sKiT1s assumed to
contribiite to succeds’

0 Serves to clarify the

* intent of an outcome
"“r statement by specify-

ing the kind(sy.of

o test items

srr' applied performance

- test

 behavidr(s).uhich are"“‘

 to be measured in-

., of the outcome. ™.

~in 1ife role functionss - *

. observation schedule
verifying achievement - .
¢ rating scale |, -

' sheck]ist* B

+ .
ety
Y

4 how well

cmmw

.f o vhat-percent

'V.o oW Often

Kainnyov
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Lompetency:  The stupent is able to apply measyr1ng and compqt1ng skills to the solution of common prpb1ems around =

- " the howe;, | | (ﬁ
SAMPLE .. / . : o ‘ 1 o '
“Performance Indicators Measurement Options - Typical Standards
B | | \ : B
1. The student wil) determine A, Determine by measurenent the area to be  Competency Attainment
~ the amount of materials ~ covered if you were to paint a room- - Students must be checked-off
needed to complete a home (your classroom, for example) and esti-  for two performance indicators,
maintenance or. improvement mate fron the label the anount of paint _ o
_ project, o you vou1d neet to apply. two coats of ~ Performance Standards |
| | paint, (Applied performance test) P.T, #1: Student may choose any
| | . L two of the three performance
3 | , B Determine by measurement the-area to - measures. Measurements must -
' | be covered in paneling one wall of a “be accirate o plus or minus 9
i ‘ - room (you may choose a wall of your percent in-each, Amounts of .
| “classroon) containing least one + . material must be accurate to
i " window or doorway. Determine to the the nearest whole number of the ~
; nearest whole mumbet- the number. of smallest typical unit (e.gs, -
! 4'x 8" panels. required for the-jobs quarts of paint, sheets of for-"
o (Applied perfomance test) ... mica,.etc. ) o

(. Determing by measurement the-area to be
covered to carpet a room wall-to-wall
(you may use your classroon) and calcu-
late how many square yards of.carpeting
“would be- required, Be sure to includé
‘closets, floor space under counters, etc.
Allow two square yards for trim wastage, - R
| . . (Applied perfomance test) SO
" _I1..The student will deternine, A, Given a list of unit prices for the mater- - P.I..#1: Cost estimates must be
" the cost of materials needed ials needed: for P.I. #1, calculate the accurate to the nearestwhole dol-

1o comp]bﬂe 2 hone maintenance - total cost in each case, (Test item) — lar amount, assur@ng‘thé'correct-';‘
" or-improvement project. S ; quantity of materdal: is determined
S g o B o L c B

iR #

. ' [ L] N :
PR
AR
)

- Ihié is {llustrative only. There may be other- optiors for periormance indicators. and measures. for this cometency.,
- HywﬁwemManmﬁmacmﬁdtMEWmﬁumwwAwﬂDwummQmwn%mﬂMMome@Mm(Wﬂl?
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Llsted below are three groups of oui
. lentify with an "x

QuIZ o

S IDENTIFYING COMPETENCY STATEMENTS
L % AND -
T RELATED PERFORMANCE INDICATORS

wMe' statements used by TocaT d1str1cts.>
the one stct&W~nt within each group which satisfies

he def1n1t10n of competency cont: - ned in. the Elementary-Secondary Guide, _—

Part_ I.

1nd1cators of the competency

aGroup 1

de
Yo

— b..

'_[ Group- 2 .
c a.

b..

» probTems.

The remaining two statements in’ each group may | be used as performance

subtraction, muTtIpT

Icat10n and d\yIsIOn) to integers, fractions
and decimal numbers. .

The student TS abTe to appTy basIc computat10n skills to. everyday

c. Thne student can understand and use‘equivalent‘forms of "a number.

Lo .
e A . _ .
: . . : . o
- ‘u : : " - e
. Y e

-

The student ‘can 1dent1fy dIfferent modes of transportat10n.

The student can 1dent1fy enforcement agenc1es perta1n1ng to- pedestrIan -

———

"and_vehicular fnauQT_ ; _ :

A .CO

Group 3.

‘a.

. _ b_

—

C.

. Streets and h19hways. . o -

. £

- B o o
The student TS able to funct10n as are 6? sIbTe 1nd1v1duaT on the

-

cy
a i .
s . . e e

The student possesses and is abTe to appTy bas1c skITTs necessary to
‘obtain and keep a job. '
The student knows basic numer1caT skITTs necessary for .a broad range :
of occupat10ns. . . ..

The student knows basIc oral and written commun1catIon skITTs neces-
sary for a broad-range of occupat10ns. : :
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S Group 1--on1y b is an apphcatwn of skills to 11fe role situations; a and ¢ .
:/_!_,-'_v N .‘are possesswn ‘'of mathematical skﬂ]s or know1 edge without application.
.'i/_l S 'broup 2--only ¢ requires the student to, app]y skills and. knowledge funct1on- )
T ally; a and b :are recaH types of knowledge. :
’ Group 3--b and ¢ requ1re on]y \.he possessmn or knowledge of bas1c skﬂ]s,,
“contains the necessary requ1rement to . app]y them--to obta1n and keep a JOb.
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2 | ANSHERS g
1. Successful practices and materials developed in local districts.

2. 'Independent sfudy, of f campus: exper1ences, credit by examlnat1on dual
“enrol Iment. .

3. a. Informing students o7 course requirements and content..
b Communicating with parents and community.
c. Basis for curr1cu]um p]ann1ng, or instructional guidelines for
teachers.
4, True.
5. Content overview, course goals, minimum competencies {if available).
6. False. Local districts may provide these opportunities.
7. Reading, speaking, listening, writing, ana]yifng; computing.
8; Shorter, .less. ‘ ) f
9. a. Correct. Read .(OAR 581-22-231 [al)
* ¢c. Correct. Compute ({OAR 581-22-731 [c])

e. Correct Furiction within an occymation or continue education
jeading to a career. {0OAR 581-22-231 {j])

Items b and d are incorrect. They are not written as a 11:;§ipg_of
' skills dnd knowledge to 1ife--oie situations.

10. a. units of credit
© b, attendance -
c. minimum competencies
11. False. Llocal districts may provide 2 Cewrtificate of Comr=foncy.

2. True. See pp. 93-94.
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Looperative planning by elementary ané seccidary staff members.i
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) GRADUAT ION MODULE 7:
REQUIREMENTS MINIMUM STANDARDS COMPETENCIES

GOAL Readers will know the relationship between goals, competencies,
- performance indicators, measures and standards.

PERFORMANCE
INDICATORS Upon completion of this learning module you will be able to:

}. distinguish between goals, competencies, performance
indicators, measures and standards; -

2. identify from a list of outcome statements from local

‘ districts those statements which satisfy the definition

; : : of competency contained in the Elementary-Secondary Guide,
: Part I.* , :

* ETementary-Secondary Guide for Ofegon Schools: Part I, ' N |
v Minimum Standards for Public Schools. Salem, (:wregon: "
' Oregon Department of Education, 1976. -

. o
IS . -1-
‘ _

Q

Y Rev. 4/78




1.

»

2.
3.

4.

hd 5.

6.

<

7.

Study
Guide

What?

Read the definition of competency 1.
and performance indicator in the
definitions section in Part I,

pages 5 and €.

Read “Relatiunship between Soals . 2.
and Competencies,” pade X in

this module.

Read "Some Cu.astoons a7 "NSwe
pages 4-7 dr rhi. podudc

Study "Cowponenr; Kecezsav fror o

Assessment,
module.

"'pae= & in th

Study the illustration of a -,

petency statement, performa
indicators, measures &nd Tta
page 9 in this module.

ards,

Refer to the performance indica-
tors for this module, peuz 1.

Complete the Quiz on pag2 1. ‘ 7.

~

Why?

To clarify the difference

between competencies and per-

formance indicators as adopted
by the State Board.

- T Wjin an overview of how

gat s amd coometencies re]ate
7y eacth et

T samswers ey quéstions concern-
ing - rwppegoncy requirements in
e @ ~mr standards.

To prewista an illustration of
necesssery Components.

To provide prac%ica] illustra-

tion .of a competency, perform=

ance :indicc:tor, measure and
standard.

-

To, determie whether you feel

"you are able to meet the outcomes °

expected off, you for this module.

To give you practice in identify-
ing competyncy statements and
related performance indicators.

r



Information

RELATIDNSHI? BETWEEN GOALS AND CQMPETENCIES*

By the minimum standards def1n1t1on, a competency is a "statement of desired
student performance representing demonstrable ability to apply knowledge,
understanding, and/or skills assumed to contribute to success in life role
functions." Herce, 1ikis a geoal, a ..ompetency must be stated as a learner

putcome and idéntify a desirable outcome of education. Once again, education
is regarded as thw combined effect o5f both schooling and community experi=
lef@as..  Also, similar to goals, competencies provide the framework for
| ®.ar7ning and assesssme nt. The district should consider involving the commun-
tky 7n the competenic:. setting process.

.,

Tkr: zefinitions, ci* goals and competencies reveal that, despite their simi-

a—ies, there i - one distinct d°fference between gcals and competencies.
‘Gﬁulq can be wrimis- in re]atlon ‘( rither the acquisition or application of
- knowitedge, understac: xng/or ski: Competencies, on the other hand, must
alwa: s be writtem -n terms of tnc ;;plication of knowledge, understanding or
skil? to life rola functioning. Lomsequently, -all competencies may also be
gozis, but not a'" =ials may be competencies. For example, the following

competency may alss b.- a goal:

The student s znle to apply measuring sk111s to the solution of common
problems’ ‘arownd “he home. :

—However, the follawi w course goal is not a competency since it is stated at

the know]edge leve | :
The student knows the formulas for *computing the surface area of ob-
jects, rooms, buildings, and parcels of land.

A minimum graduation competency may relate to only one district, program, or
course goal, or it may relate to many goals. . An individual competency can,
-and frequently will,  relate to goals at various levels. Regardless.of the
pattern relating goals and competencies, it 1is imperative that goals and
competencies be logically consistent and mutually supportive. The achieve-

ment of district, program and course goa]s should insure the attainment of -

m1n1mum graduat1on competenc1es

According LO the Hinfmum . Standard on Performance Requ1rements for Program
Completion (0AR 581-22-231), "the local board shall by 9-1-76 adopt and make
available to the community minimum. competencies it is willing to accept. as
evidence (that) students are equipped to function in the society in which
they 11ve‘" In addition, the Local District Responsibility for Implemen-
tation Standard (OAR 581-22-236) mandates that local districts enrolling
students in grades-9 through 12 must be capable of certifying the attainment
of minimum competencies for specified areas beginning.with the graduating
class of 1978. The certification of all competency areds must begin not
later than with the graduating c]ass of 1981. .

-

* Wr1t1ng District, Program and Course Goals Sa]em{QOR: Oregon Department
of/Educat1on, 1977 Page 29. . ‘ - ~
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" Information - © SOME QUESTIONS AND ANSWERS :
Concern1ng Cowpetency Requ1rements in the Man1num Standards

WHAT IS A “MINIMUM COMPETENCY* AS THE TERM IS. USED IN THE MINIMUM
STANDARDS?

The Elementary-Secendary Guide, Part l,defines a competency as "a statement
of desired student perfermance representing demonstranle ability to app]y
know]edge understand1ng and/or skills assumed to contribute to success in
life role functions." -

The state has requ1red that each school system 1dent1fy and clarify the
minimum competencies expected of every graduate in terms .of post-schgoling
capacities to carry on the functions of tiving. It must also estabiish and,
certify that each student demonstrates evidence of those capacities as a
condition for receiving a diploma.

WHY HAVE SUCH A REQUIREMENT?

® To assure that the school, parents, students and community have a
. mutual understanding about the school's role in preparing young
people to cope with the functions of living.

o To establish the school's responsibility for hkelping the individual
apply, as well as develop, .certain basic_skills.

o To focus one component of the curriculum planner's thinking on the
post -schecoling -needs and expectat1ons of young people

| HOW_ IS THIS DIFFERENT FROM TRADITIONAL GRADUATION REQUIREMENTS’

The d1fference is that the new standards requ1re that studerts demonstrate

. their ability to apply what they have learned. Most of the knowledge and’
skills traditionally. needed to pass their courses still provide .the
foundation.. Each district's competency requiremerfts shauld specify the
ways in which students must show that they can apply this foundation in.
meeting the demands of daily life. It might help to think of the compe-
tencies as a set of outcome measures, or checkpoints, which help indicate
how successful the educational program has been for each individual student.’

- DOESN'T THAT MAKE THIS RULE A KIND OF ASSESSMENT REQUIREMENT?

Yes. Schools assess a child's readiness to enter formal schooling and place -
the child with the proper textbooks, teacher, program, or working group.

In addition, schools continously assess the student's progress throughout
the school program as a means of diagnosing needs, problems, abilities,

and interests as the basis for groper adjustment in curriculum, method,

and materials. Finally, the school system assesses the studeant's read1ness
to leave school and to take the rext steps beyond schooling.

e



AREN'T THINGS LIKE "THE ABILITY: TO COMPUTE ACCURATELY" AND “WORD ATTACK
- SKILLS™ "COMPETENCIES?™

No, they are not. Of course a wide variety of skills, knowledge and under-
stand1ng are necessary to build ‘competency in any given area. The majority
of such “enabling" skills are programmed into the elementary school curriculum
(0OAR 581-22-222 makes -this a requirement). These basics are critically
important as students build toward the competencies they must demonstrate
before they graduate, but these basic building blocks are not in themselves
competenc1es. .
. -

-IT MIGHT HELP IF YOU GAVE US SOME EXAMPLES OF COMPETENCIES WHICH FIT THE

’ DfFINITION GIVEN‘IN THE STANDARDS! _

Here arega few that have been used.by some school districts in Oregon.

: e The 'student will be able to write effectively to communicate infor-
= mation, ideas and directions in everyday situations.
- - o The student will be able to use Histening skills to obtain 1nf0rmat1on
and ideas and to recognize the feelings of tre/soeaker.
¢ The student will be able to app]y the. basic measuring skills in so]v1ng
problems common]y encountered in society. —=
= WHAT IS SO SPECIAL ABOUT MAINTAINING A CHECKING ACCOUNT OR INTERPRETING
' A.RENTAL AGREt-_MENT7 : -

Remember that competenc1es are like quality control checkpoints. There |
certainly is nothing “"sacred" about these particular tasks. The. important
thing is that they are tasks which require students to apply their ability
to read, compute, analyze, etc., in a way that relates to "real life" experi-
ences. ‘The people who wrote.these particular competency statemepts must have
felt that these were important areas to which student's school experiences
Should be app11cab1e.

HON DOES A SCHOOL OR COMMUNLTY KNO¥ THAT THE COMPETENCIES STUDENTS ARE EXPECTED
H MPETEN Y PEOPL
NEED TO SUCCEED IN LIFE AFTER LFAY}NG SCHOOL?

: No one can predict the future exactly. Our own best thinking is the best
: we. can do. Competency requirements should be adopted by a local school
_ board-after extensive discussion with staff and citizens in. the conmun1ty.
* . There are no "best" c%mpetenc1es. By watching graduates and reexamining the
;reqU1rements, those most appropriate for a particular community and its
cu1tura1 1nf1uences may be 1dent1f1ed. _ _ §
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AREN'T THESE COMPETENCIES MORE DIFFICULT TO MEASURE THAM BASIC SKILLS LIKE
THE ABTLITY T0 ADD SINGLE DIGIT NUFBERS? . - -

Measuring competency is not as simple as administering a paper and pencil
arithmetic test, that's true. In many cases certification of comgetonce
- will be based upon the professional judgment of the classroom teicher. This is
why the standards require districts to specify the kind of evidence which will-be
* accepted as proof that competency has been reached. Careful spec*f1ca.1on of -
these performance indicators should help assure fair and unifonn judgment and
" certification of competency from cne individual student to another within ybﬁr
school district. In some cases, depending cn how the competency is stated,
ordirary test items may be usefu]. The most useful ‘test 1tems, however, w1l]
probab]y be of the kind knowp as "applied performance tests.” . o
U ;

v
HOH MUGH JIME WILL BE REQUIRD OF TEACHERS TO KEEP THE RECORDS CALLED FOR IN THE

" TNEW STANDARDS? 13 RECORD'KEEPING LIKELY 10 INTERFFRE WITH THF QUALITY OF TEACHING’

. which more. genera] competency statements can be written. This reducr?

Teacher time for record” keep1ng will vary depend1ng on the extent of local reesure-
ment and the ‘responsibility given to teachers for that task. The measurement
‘should be seen as a part of instructicn: An organized system should not take

. wo;e time from instruction than it did before. Carefully done, it could helpe
teachers ideqtify more preci¢ely the needs of individual students ard to pirovide
more effect1v 1nstruct1on. ) : . -

o

OUR DISTRICT DEVIStD A LONG LIST OF MORE THAN A HUNDRED."COMPETENC’ES " BUT MCST

*~OF THEM ARE AT THE BASIC SKILT LEVEL AND DON'T FIT THE DEFINITION IN THE STAN- =~
DARDS. ,IS ALL THIS EFFORT GOING T0 8E NASTED. LR

S

It shouldn t be.'*dudgjng from-what-we- have—seen~1n—many—&f5zf1et@~~the-tk~"'~e-~—»—”—
.are that many of the goal statements you have called competencies may He .i:as i .
performance indicators.” If this is true, théy may be collected into <«

number of things to be certi r1ed shou1d also simplify your record kﬂc xyi.”w
‘anc reduce the number of th1ngs any given teacher will have to keep wwa:™ ~f

- IS- A SCHOOL RESPONSIBLE FOR PROVIDINP SPECIAL HELP TO STUDENTS NHO HAVE DIF‘ICB-i“
IN MEETTHG THE COM PEiE CIES REQUIRED FOR GRADUATICON?

Yes.’ It is the respons1b111 ty of.the school to provide assistance to studen®s
who encounter difficulty in achieving required competencies in the regular -
classroom activities. -A variety of ways of providing ass1stance have been
observed throughout the state: teacher assistance ava11ab1e before and after
the re¢ular school day, tutoring by assigned staff members, sunmer session
devote to competency- deve]opment, competency centers within the school te which
students can be a551gned for special assistance. . X . s

TO WHAT EXTENT DG STUDENTS HAVE A CHOIfF yﬁ SELECTING THE COMPETENCIES. THEY ARE .
T0 DEMONSTRATE IN. ORDER TO GRADUATL?. >

a

They have no cho1ge. A requ1rement 1s just that, a }equirement. Districts‘ma};.
however, provide optional ways for students to demopstrate these requirements.

- , -
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