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TEACHER EXCHANGE AND INTERCULTURAL COMMUNICATION 8

A Follow-Up Evaluation of an Attemp at . ,
International Understandlng and Appreciation...

4

Internatlonal exchange programs abound. They come and go--
students, profes§ors, lecturers, teachers, buslnessmen, ad
1nf1n1tum This paper is concerned with one part of this com1ng

and g01ng, namely the exchange of. teachers * It presents a

follow-up evaluation of the end of program reports written by

k“v..,\
participants in a- teacher exchange program spo“%ored by Florlda

Internatlonal University.- .

'Beg1nn1ng in° the summer of 1974, Florlda Internatlonal

’ Un1vers1ty has sponsored a program known as Focus. Cartagena.
In this program, preservice teacher educatlon students and teachers
are given the opportunity to‘visit and observe in. diverse eduga-

tional env1ronments in the school system of Cartagena, Colombla.

~

-\Contact with Colomblan teachers and students are cons1dered an ’ﬁ/

Vessentral part of this V1s1t/observatlon.program. Thereﬁhaue.%f

been approximately 40 American participants in this'teacher,ex- h“/“

)

chamge Y‘program in four separate groups. They‘will-be the“sourCe

<3

4

‘of the evaluative data. for this paper. A recent reciprocal

*The numbers assoc1ated with teacher - exchange programs are by no
means ifnsignificant. een 1949 and 1976, official U.S. programs
monitored by the Boar: ofi%orelgn Scholarships Wi participation
- of 8,000 American Teachers and 14,781 foreign teffche®s, See: Board
of Foreign ‘Scholars: 3+ Report on Exchanges, 14 ™ ual Report.

U. S Government Prlntlng Offlce, ~1977. p. 16. S
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. it! There S one problem, however, with these high soundlng

The determination of whether contact has resulted in positive

[

I

visit (January 1978) by 8 Colombian'teachers to Florida

Internatlonal Unlverslty and Miami w1ll not play a part in th1s

~current study, but the’ author 1ntends to gather survey data from

‘these teachers sometlme in the near future.

#r
Purpose of the Program

“ .

Teacher exchange programs, llke most other 1nternatlonal

exchange programs, have: very high soundlng purposes. 'And 'so it

should be! We are .interested in mutual understanding, in-the

broadening of personal’views; We are interested in br1dg1ng
cultural barriers, in’ attaining cultural understandlng.’ We are
interested 1n goodw1ll and apprec1atlon', There's no doubt about

1

objectives. They are very dlfficult to evaluate, and often\times

" it is assumed that they are achieved thrpugh the simple act of

{
cross cultural contact and knowledge.'

v

Unfortunately, this is not always so. Cohtact does always

¢ N . . -

" result in some type of communlcatlon. But it does'not have to

be communlcatlon that necessarily results in understandlngﬂand

a

apprec1atlon. Contact can result in re1nforcement of preconceived

notions, in distorted communication, in;ethnocentric attitudes.l -
13 . R ' * . : | ,'. ’,/
is made twice as & ff' §

versus negative commuziibg i
lack of spec. “ic " tives.
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Focus: Cartagena is no different from'most other exchange
programs. The real objectlves of the program are hlgh soundlng.
<Understand1ng and apprec1atlon of Colombia and 1ts people, of
Colombia’ s-educatlonal system and its part1cular problems, are,
among these high soundlng Objectives. ,The program con51ders it
essential f teachers to know and appreciate different cultures,'
‘and preprogram or1entatlon,1n country school observatlons,
dlscusslons and semlnars,;the llVlhg\of the culture, all are sué;

posed to lead students to thls knowledge and appreclatlon (see

Appendix B for August /77 Program Schedule). The questlon i8 how

N
does one prove that thls knowledge and appreciation are achlevedﬁ,

Well, soc1al SClentlSts and behav1orallsts have partlally

resolved th1s evaluat1Ve dllemma ' Be spec1f1c. Translate those

'broad terms of knowledge and apprec1atlon 1nto SpelelC behavioral

hypotheses, or specific- behaV1oral objectlves. S0 be it! -
The Focus: Cartagena Teacher Exchange Program revolves around ‘
four speeific objectives.' It is hypotheslzed that- part1c1pants,
after experlenc1ng this, program _
, 1. w1ll be able to recognlze and recall general
facts about Colombla and Colomblans,
2. will be able to identify and describe funda-

mental characterlstlcs and’ problems of
;,/.
Colombla S educatlonal system,

3. will be able to recognlze and descr1be basic

cultural dlfferences between Colombla and the,

\ ceo - United States,



v .. . - . ' ey -
. : 4. will develop and maintain a positive;>
r'”'attitude towards Coloﬁbia and its peogle. °
< o .- A, 4
: )

Understanding, knowledge and'appreciation are now summarized

- in three cognitive objectives and one affective objectLVe. It
£ - /
is hoped that the Focus- Cartagena program will result in th?

achlevement of these spec1f1c objectives, thus indicating that tHhe

more general‘soundlng program goals have been achieved...

} L P - Va ;x_‘, - "‘ . ~ ‘
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;,_j e Slmply put, the purpose of thls study is to verlfy the’ -
achievement or lack of achlevement of program objectives: In
'short--evaluatlon. be the evaluatlon og’exchange programs ‘has
progressed, steadlly from "shaky" beglnnlngs 1n-the meedlate

post World War IT er?. In the 1950's it was noted that“there was .-
.an evident lack of instruments for evaluatlng Jhe effectlveness
E>\V<?A ’ _of,excthges."des1ghed to-progote good w1ll andngutual under-
J | -standing."zz In the early'siggies, progress was noted and the -
IR d‘v evaluatlon of exchanges w;; said to be entering an/early stage

of soc1al science development 3 Stlll, the value of lncrea31ng

: . : sc1ent1f1c" evaluatlon efforts was questJ.oned4 and, in the' ¢

. .
< 1970 s, the concern .or the systematic evaluation of exchange
\ \DI - . v ,
programs contlnues. =
' N A ‘ L3 ! . - —
/ , -
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_Systematic attempts to evaluate exchange programs have * -t

4 .

utilized opinion surveys, narratives, observations, interviews,

r

follow-up research, etc.b The_present effort is a descriptive
follow;up study based on previous end of program evaluatién re-
. ports written by program participants. Its principal goal is to

validate _these end of program narratives or summative measures.

<

. This validation is _seen in the continued retention of the spec1fic
knowledge assoc1ated w1th the three cognitive program objectives,
and in the continued presénce of the pos1tive attitude inherent

; in the program's affective objective. Finally, an attempt will
be made to relate'cognitive retention and characterization of

attitudes to the variables of languace ab;litv, nrofeSSional

/

status, and sex. .

o ] L ' Method and Procedures

w

»
r

A

. Initially, two self report strategies were to be used to
verify cognitive retention and positive attitude. The end of

program reports of the 36 participants were analyzed in order to

1 develop a survey questionnaire. The resulting questionnaire had “

40 items (35 selection type, 5 supply type), and is included in
%ppendix A. Thc‘items include general‘and specific areas of ?

knowledge related to‘Colombian society, education and cultdre
. which participants'mentioned\in their end of progra; reports. .

Participants were requested to speak specifically in these reports

of the insights they‘had gained through program articipation.

N i : . s ~
kS "’-\ 4
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into Colombian education and culture: Of the items in the W
survey questionnaire, 10-1/2 relate directly to the first

objective _of the program, 13- l/2 to the second, .and 8 to the

third. The fourth objective is measured by six items. -Finally,

-

two items in the questionnaire are concerned with the dependent
-
variables of language and professional status.

The second self report—strategy which was to be used (as

-an interview. This" interView was to include general questions

,about Colombian educatlon and culture, and was to inglude questions

[

regarding language ability and profess10nal status. However, due_
to the delay in questionnaire return, this.step was never reached,
and the current ‘paper deals only-with the analysis of question-
naire data. | _ ‘ ', o . ‘

The survey effort was bequn in mid May. First‘a letter uas
sent to all past participants aléftin&them to the fact thaththe~Focusi

Cartagena program was to be evaluated in’ order to improve upon
' o ) . v
the existing program package.' Approximately one week after this,

the questionnaire and an accompanying note was .sent to ‘each ' P

partieipant. A self addressed, stamped envelope was ineluded
<

for prompt return. Inlall,§23 questionnaires werel returned in
. . . (‘ N -

time for computer analysis. A 24th questionnaire arrived too
late, but is 1ncluded in.the. review of supply type questionnaire

items. : ,-)‘;

. . . . - -
T R - : .

Data Anglysis . - ’ -.
9 hd . - . - - . . o
The 23 questionnaires received from program participants-

. e f oo™ N . C .
can be broken down.as follows. Xl3 were from experienced teathers,

. 2,

s
~ __§.

»
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} teachers' 8- Spanlsh speaklng, 28—non-Span1sh speaklng, and 23 fe- A~

4

-

L ' . -
and 10 wege from non-teachers;_ 8 were from people with func-

.tional Spanish- speaklng ablllty, and 15 were from non-Spanrsh

speakers. Also, 9 were from males, -and l4‘were from females."
24
In terms of the program as a whole, the 36 participants have

the follow1ng breakdown. 24 were experlenced teachers, i12-non-y

¢
‘ L 4

.

males, l3 males.

[N

- In the follow1ng analys1s of data, the selectlon type

1tems will be discussed® first- Then, those~1tems which did not

,lend them;elves to aomputer analysis will be reviewed.
! - -

———— i

- Data Analysis: Selectlon type Items

- . -

o .
” Items lO,/lZ, lC, 26, 28, 37, 38, and 39 on the_gquestion-
A

naire survey relate 1rectly to the flrst prograﬂ ob3ect1ve.

! \ a
These items deal'with géneral knowledge of Colomb1an‘soc1ety--

questlons of rabe relatlons, class”™ structure, economlc'develop-‘

- . -

ment, and general notions .of geography and h1story. All but the

ES .-

- general notions stem from the analy31s of end of program~reports.
’ .
There were feéew surprises in the responses to the general

\knowledge 1tems. The overwhelmlng majorlty of respondeﬁts in-

+ dicated that’ they knew the name of Colombla s capltal the
country s geographlc pOSlthn 1n South America, and its Spanlsh
herltage (1tems 37, 38, and 39 respectively). They‘also 1nd1cated

a clear understandlng of the country's class structure (1tem 26).

theﬁwidespread nature ofrpoverty in Colombla (1tem 19) ,and the o

. ¢
\ ) .

lack of equal opportunlty given thx; class structure and poverty ,

7\ : . :
(item 42). \?he responsesedéallng wlth questions of race and

‘ ) \\ L
‘ . . ¢ . %
:
. - - A
o
.
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Lt local eographx, however, were more diverse. ikesponses to
'ltem 10, whichvdealt withuraéial prejudice, were more or less
evenly divided (l, or 4. 35%, strongly disagreed; 7, or . 30.

43%, d1sagreed 10, or 43. 48% agieed 2, or 8. 70%, strongly .7

A . ¥ ’/' ‘

agreed; and 3 were .not sure). This relatively even dispersal
perhaps reflects the more complicated nature of race relatlons

in’ Latln Amerrca, where racial prejudlce is cdhs1dered more of

~

" & social type prejudlce. Thrs area would seem to call for more
- discussion and clarification in future programs.

Finally, the response to item 28; the location of popula-/

tioy centers in Colombia, was disappointing. ‘While a majoriﬁ&

of the respondents saw_the item as‘incorreot (4, or 17, 39%
. , T - . f .
/ strongly dirsagreed; and 10, or 43. 48% disagreed) the 7 "not _

- [ 4

. sure” responses and the 2 "agree" responses indicate that

4 ! : ’ ) ! . .
Colombi n geography should perhaps be given a.bit more emppasis
. . N »

in the program. Thé’narrow‘geographiogfocus of the program.

Oparticipants usually remain in the general vicinity of'Cartagena)
<

'-‘ may also contribute to th1s lack of geograph;c knowledge and .

b p
s 1nterest. /

<
- SRR L / = \_

Jn relating the general kfowledge items to the dependent
var:Lables of profess:Lonal status and . languag‘, a few th:Lngs stand’

out. In most cases, respondents are e1ther evenly d1v1dedsor
lumped together regardless of these varlables. However, in

- terms of the problem of equal opogrtunity, teao:€;s seem more
perplexed, since the 5 "not sure" reépo eé} §;~2;.“74é of the

-,

N
v
»

sample, were teaohers. -In terms of'iEEm , ~which deals with

w, : ’ 0
Colombian class structure, 9 .of the ll stro gly d1sagree1ng w1th

th1s statement were teachers. Flnally,,7

£ . . . s
. . . ~ N [
' 1Ho- | -
» y R . .
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o ) speaking‘respondents indicetedg' correct gepngraphic know-' A .

' A ledge of Colombia s population centers. We will return to the
implications of these varieble diffe;ences in the conclusion _ 'i
of this paper. ) _ ' . . ‘ : . L

. . ® . RS R
,Turning now to the survey items dealing with Colombian-
i N N . '
education (Program Objective #2--1tems 1, 2,n3, 4, 6, 14, 16, . .

17, 22, 27 29, 31), the'overwhelming majorlty of respondents saw
Colombian students as highly motivated (items 14 andL22) This

” fact is continually referred to in end of program reports as
- N l\ . )
‘ standing in marﬁéd confrast to the s1tuation‘in "the U.S. - -

Also, a clear majoritz/oﬂ respondentsrrecalledjtha INEM and SENA
[ - . . -

are ‘innovative schools (item 4) and that a lack of school '

. ?
4

. materials is.a continuing'educat onal problem'(item 6). A student

) ih Colombia also would seem to have fewer choices given the :
’ s —_
country' s level of development (item 17) and in general Colombian

education is traditional in nature (item 31) . There were.few
surprises in- these . responses, .

However, . there were some surprises related to Objective #2.
) . N - .

The response to item #1 was disappOinting. The® Catholic’ Church's
' positlon in Colombian education i ,%ot ~steady and.growing“ but
,h* barely 50% of ‘the sample disegr d}yith.the’statementg\uhile

I . TR ' . Sy ;
3 30% agreed and‘} % were not surxe. A'more thorough discussion' //i
. N Vo ’
. . of Church inﬁluence and power should be included in future pro-

'.grams. : . . . .
. . \ ‘ . , g ) . Al
: Also, the evenly dispersed’responses 'to item{ 2} were :
L] * - / N

- '
~ -

surpriSing. Academic°education ?%s opposed to vocggional and‘

. ~\, ) . . ’
\'f - technical, -is still fa‘Vored in, Colombia., But 10 @isagreed, |
1l 'was not sure,-and 12 agreged:with the statement-- ndicating ', .

i " . " v ! . -

, X ' -

. _ . R - .
. N . . , -8-, ~ N . . *
.. - . . L. . -
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+ confusion. -The fact.that even in innovative. vocational schools
. . N \\ . . - -
~enrollments are larger®within academic tracts should be pointed

- » - N M N
’

out more clearly, in the future. C o=

The fairly even spread-of_responses to item 16 was.likewise v

. 1~ - -

surprising. (13 disagreed, .3 not suré, 7 agreed). The major prob-~

-

J/
_lems faced by Colomblan teachers,'llke poor fac111t1es and lack of
3
resources, are not at all similar to maJOr U:S. problems of

~ discipline, violence, and poor motivatiop. "The problem here, :
. , -_!' - N

-

however, might be in the_wording of the item. This definitely

EY

requires some ﬁprther,pondering. The 9 disa eeing and 3 not - ;e

&

'sure responses to item 29 was also surprising :In‘Colombia,&the~

L
e

s - : lack of tra1ned teachers is a very.ferlous przilem, .. -

. Relatlng \ the dependent varlables to e’ item responses :

deallng with Objectlve #2 some rnterestlng'things are seen..
Flrst, in Z/number of cgses (items 142, 3) Spanish speaklng re-
s

‘ spondents -

v -
content. Thls is espec1ally true in 1tem 3, where 7 o&t of the

’

'8 Spanlsh speaklng respondents recognlzed qualltatlve dlfferences

a group 1nd1cate a greater understandlng of item

-

N Y .
- across schools' Undoubtedly, th1s stemmed from impressions re- .-
- . \ B R o / -
. -
celved from talklng to 1nd1v1dualfstudents and teachers. In :

£

</: - 1tem 16, 6 out of the 8 Spanish speak1nq{respondents‘olearly‘saw h
. the problems faced by Colomblan teacbers ‘as be1ng dlfferent from
: , %)

~

-those faced by North Amerlcan teachers.. The implications of lp
L ' . oL o o -
- . these differences will be retprned‘to.ih_the conclusion/of the
B Tl | : R / T S
‘ S paper - o, , . ) T y L S
\1 T ,- co. Turnlng noW*to the 1tems deallng w1th Program Objectlve #3,
. (items §,_ 13, 18, 20, 21, 35y it should be pélnted out that the

. o

principal cultural dlfferences referred to in end .of program re-°

® t
> ’ [ 3-

. l o, V _ 9 - ' .. ' o .
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., . . ports were the tradltlonal nature/of Colomblan soc1ety,\"vh

¥ .

expec1ally‘1n terms of*female/male roles, and the less hurrled,

o . A - o

slpwer pace of Colomblan llfe. In respondlng to the 1tems deal-. e

S o 1ng w1th the flrst cultural dlfference (1temSw8 20) the over-4
}," D whelm1ng majorlty of respondents Stlll belleVe Colombla ‘to be
ff"ﬂ' . a less flexlble, more tradltlonal soc1ety The overwhelmlng

o ) "" B

o majorlty of respondents also contlnue to belleve that Colombla
{*ﬁﬂ‘ o is a more relaxedﬂ less hurrled soc1et{; {items l3 .21, 25). o
w%@~ ' Item 18, whlch deals w1th materialism as a gu1d1ng societal
‘ standardé drew varled responSez. Perhaps thls is understandable
” glven the comflict between the historical 1mport;;ce of sp1r1tual

type values on the one hand--famlly, friends \rellglon—-éersus

i
I
IR

the tremendous médern concern for economlc development 1n Colombla

? ¢

, -
. ) XS . 1{,;, » T
. responses

'oes.not,lend itgelf to many surprlses,‘ Iﬁ@fe@ms.of

;item‘S, all s who'strongly\agreed-with thisistatement are female,
indicggEhg perhaps a dlsenchantment w1th the more tradltlonal
male/female role relatlonshlas 1n Colombla. The other 1tem whlch

- stands out when 1t ‘is correlated w1th our dependent variz ; s ls

#18. 8 qut of the 12 respondents who do not see materlalls s
- ' . o - - ‘/

& C : } . .
a guiding standard in Colombia are teachers. This fact, perhaps

indioates'thatjtheir'professional'experience and~maturity‘aided
J 1
in understandlng the more subtle. messages given off by Colomblan

-

soc1ety and culture. :

'

‘thally, Program ObjectiVe #4 is related to items 7, ‘11, 15,

; ;. 3 .5\ "‘”'v:‘;lbftf%j; .vyk' _:. _ T/) f\




é3, 24, 30, and 40. ‘The responses-to’these items clearly in?

‘dicate a cont1nu1ng pos1t1ve attltude among respondents ‘towards
¢ T w

'Colombla and Colomblans.' Overwhelmlngly, part1c1pants labelled

Colombla as fr1endly (item 7), and the Colomblans they met as

<

helpful (1tem 11), warm (1tem lS), and hospltable (item 30).

The response to 1tem 24 1nd;cates tha€°the majorlty of partlc-

(

~

1pants were prepared for the economic poverty encountered in

Colombla (13 or 56. 52% agreed, and l, or 4 35%‘strongly agreed).

_ I was pleased with thls response, s1nce one of-the most dlsturb-
‘ing things in the developlng world is v1s1ble w1despread poverty.

Preparation for th1s fact of,life, and efforts t0o understand-

its docietal implications, are essentlal for developlng a pos1t1ve
\

attltude towards Colombia and Colomblans (and for malntalnlng

\

~this, attltude after the revolution !).

The adjectlves chosen from the adjectlve check llst (1tem 40-

..half of ‘these adject:Lves were taken d:Lrectly from end of frogram

,reports) also indicate a cont1nu1ng pos1t1Ve attltude. "Hos-

pltableP was chosen by l7 or 73. 91% of the respondents. %

. "Sociable" .and "frlendly" were the fourth and flfth most chosen

adjectlves, with an equal number of respondents, 9, or 39._13%.

choos1ng both The second moz; popular adjectlve was "relaxed"

chosen by l4, or 60.» 87% of e sample. F;nally,f"lmpoverlshed"

was the third most popular,fwith 13, or 56. 52% choos1ng 1t. Th@s

ch01ce correlates pos1t1Vely Wlth some of the flndlngs mentloned .

above regardlng pace of llfe and poverty in Colombia. It also :

correlates pos1t1vely with end of program reports, where the ad-

jectlves friendly, helpful, warm, hospltable, and pgpr,'ln that

order, were the most frequently mentloned.+v "‘

_ll-
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Pﬁnally, in relating the above responses t0‘the dependent
variables, one interesting fact is that 9 of the 13 respondents

o who indigated that. they/were prepared for the poverty encountered

°

in Colombia were«teacheré, indicating perhaps higher levels.o@

“experience and sophistication among this group. 5 of the 6 who

-

indicated that they were not ,prepared were ‘female...

Also,.in terms of choosing the adjective "hospitable""some

interesting facts appear. 11 out of the 13 teacher respondents
chose this adjective. I believe that the gracious hospitalig¥

- shown to us 'in Colombian schools is such a marked contrast _to

-

what occurs to Vis1tors in most American schools, this fact
stood out in teachers' minds. Also, 8 out of 9 male respondents

¢ chose this adjective.s. , S » o
. r,"»\ 3 . i

- ‘ N »

. b. ﬁata‘Reyiew; Supply type items . ‘

. o The - reView of the data presented in the open. ended type
items will follow the order of: the items as they appear in the

- survey instruments. (The data here comes from 24, not 23,

-

guestionnaires.)

; .Itemf32 askedJrespondents to list 3 principal differences
between the American andICOIOmbianvways of life: A quick reView
,0f the data generated by thlS item indicates validation of many
of the ideas presented in the preVious section of this paper.

'The standard of liVing--high -in the ‘U. S. and low in Colombia--

was cited by 16 partic1pants as a princ1pal d1fference between
% . :
» the two.countries. A number of re%pondents went ore to explain

that the standard of llVlng in the U S. contributed to a

' o D | v \ |
, o . L o 7

o - -12- R - \




- materlallstlc/acqu1s1tlonlmentallty, whlle the standard of

living in Colombla led~to a "survival" type mentallty

Slxteen of the respondents also c1ted the - slower pace of
life in Colombla as a pr1nc1pal difference, further verifying
the 1mportance of this cult al_dlfference in'thevimpressions A
of program participants; ,Yi\ | 7

Wlder‘class differences was.cited by 8 participants, lack
of social mobllity and opportunity by 4, the importance of the
extended family, unit.and of education by 3, and the carefree
liﬁfstyle and an unstable political sitnation hy 2, as principal.
dlfferences between the two countrles. |

The responses to thls 1tem seems to confirm what previous
.data analy51s has 1nd1cated. That is, the PP syndrome, or Pace

. ﬁnd Poverty are among the most 1mpress1:e hlghllghts of the
Focus: Cartagena Program. ;
~Item 33'has two-parts, the first dealing with»problems- _. “//4

ffaced‘by Colombian schools, and the second~dealin§ with problems. ///.
faced by Colombian society. Respondents listed’lack of materials/'
and resources (10), lack of tralned teachers (7), 1nadequate i uv ,/
fundlng (6), too many students per teacher (5), as pr1nc1pal S /

problems in Colomblan schools. -Other school problems mentloned

were' too much emphas1s on tradltlonal curriculums (4), and:

[}
—

Church power (2).
“In terms of societyh poverty and the low standard of liylné | li
for the masseS'were cited as'the.principalbsocletal problem&(ls). |
_‘The second\principal(societal problem mentioned was the lack | .'5
of a largerdefined middle,class (8) . Other'societal prohlems .

-]13-
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-

mentioned include: pos1tion of women (3), lack of equal op- _ “\1
portunity (3), low health standards (3, and politics (3) vxﬁu'
" Item 34. asked respondents to list three values whfbh they e
cons1dered were important to Colombians. In rev1ew1ng the re-
sponses, family and education tied as the most popular choices

,s,
w1th 10 apiece.,.Also mentioned as important values were religion

(7), modernization (3), class consc10usness (2), and tradition (2).
//Item 35 asks for a listing of 3 basic characteristics re-.

fmembered about Colombian education.. Respondents indicated that among

/the most important characteristics were a continued emphaSis on’

academic tradition (8), as contrasted with a new emphas1s on voca-
tional/technical education (8). Also mentiohed were the lack of .
universal primary education (5), a shortage-of educational materials
(4), and good discipline and motivation among students (4). Large
teacher/student ratios (3), and low teacher pay were also mentioned.
These characteristics complement and confirm many of the ideas
presented in the previous section of this paper.

Finally,  in item 36 an open ended sentence : _ ’
"Colombia is'known for its..," imcluded obvious
resvonses” 1like coffee, emeralds, | leather,’etc.‘ What
was surpris1ng, however, was that 13 of the respondents listed
drugs (dope, marijuana,vgfass, pot, cooaine...) as a most important

product :of Colombia. - Hopefully, the widespread knowledge_and coh-

tinuing publicity about the Colombian'.connection will not have an

-2

adverse effect on people wanting to Visit this most interesting’

and beautiful country...

-14-
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. : Conclusion

The present evaluation effort is limited in scope. This.

a9

point definitely stands out from the author s rev1ew of general J?f'

R

‘research methods and evaluatlon llterature. However, in terms
of the evaluation of "exchange of persons" programs.it is |
def1n1tely one of many necessary steps in the r1ght d1rectlon.
Too-many things tend to be assumed by the 1n1t1ators and directors
of exchange programs. °‘This is probably due to_fact that the B
hopes’ and_fa1th directed towards such programs are- of the

highest and noblest kind.. The unerring belief still is that
exchange, 1ntercultural contact and communlcatlon, w1ll help
develop among all men..."a capacity for empathy, ‘a d1staste ‘ !

for kllllng other men, and an 1ncllnatlon to peac:e."7 And so

it shall be# w1th proper plann1ng, 1mplementatlon, and evaluatlon.

o

-

The au&hon 1s nelther overwhelmlngly SawlbLLEd nor overc

P

whelmlnaly d1 ap 01nt d w1th the present cvaluatlon effort. As ,
5 !

drcate that the knowledge and understandlng

’

a whole, the ;esult%i;
assoc1ated w1th the'program s three coqnltlve objectives have
been retalned The part1c1pants 'general knowledge of Colomblan
'soc1ety was ver1f1ed in all cases, with the exceptlon of race .
relatlons and internal geography. These two knowledge areas
mer1t deeper attention in future programs.' : )

In terms of the overall knowledge retentlon related to‘

the bas1c characterlstlcs of Colombla s educational system, the

" results of the evaluation effort were also satisfactory. , The:

»
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high level of student.motivation, the problems with qéi
sources and materials, the general traditional nature of.

, yoo | (
Colombian education, all of these facts were verified through

- L

'dqta analysis. > Howevérf'the answers to itéms'd aling
with the educational power of the Church, the academic emphasis -

in Colombian schoolé, and the unique nature of teacher problems
in developing count;ies were less than satisfying,j%nd tended

) . . '. . ‘ “» -
to conflict with end of program rfg?rts. These areas deserve
. . ) ' ' \ (
more emphasis in future programs. N

In terms of cultural and societal diffefénceg, participant
responses tended to verify immediate post program impressions’

1 . \ , ROV
that Colombia is a more traditional country - than ' : TG

" the United‘States and that the pace of Colombian life is

“_ceftainly slower. The dispersed résponses to the ic.  of

+

materialism as a gui&ing societal standard, I believe stems from

 the clear dichotomy between;thé cbncern for economic moderniza-
tion and @istoricai spiritual values'of this country.” T

| In termﬁqu the continued positive attitude -towards Colombia, -

the achievementlof this objective §eem§ to have the clearest

verification. ‘The positive'attituqe stemming from the Focus:

Ca;tagen; expefience, definitely femains. |

_When one takes into consideration the dependent variables
' r ’ * - . : ‘ {
incorporated into this evaluation effort, some implications can
) p _ -

be seen. Language ability would seem .to lend itself to a more -

adequate general knowledge of Colombia. This might be, however,

directly due to the fact that the'pebple who spoke Spanish in the

K‘, T -1e- ) | -

T £
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- remark on page il.:.

i

PR3

;o
»

- program had more dlrect opportunlty prlor to the program to s

-

study about Latln Amerlca and Latln Americansa Language ablllty,
¥ o R i

e

however, I belleve contrlbuteg to a deepen understandlng of Colomblan

educatlon., This was certainly(true in the case of’ understandlng
the varying quallty of Colomblan schools and the special problems
faced by Colombian teachers.a‘ : ;}

In terms of the teacher respondents, theirﬁanswers mightﬁbe.
seen as ev1denc1ng more perplexity’ and maturity but. 1t is dlfflcult
to make a clear assertion -at thls time. However, in Eerms of sex,
1t is safe to say that' girls in the program were clearly affected

by the traditional nature of Colomblan society, especially ii o

X

lation to sex roles. This-fact of life is underline. . .

tion and course mate: s, but it would seem to merit fu. ' .ier
4 ’ : ‘
attention in the future.

he— i

Turning now' to the dﬁsappolntlng facts. of th1s evaluatlon

effort, they can &giectly be related to. 1ts llmlted scope. Pre-

" testing, in program evaluation, and post program reports will be

- N . : .\;)‘ : ’, v
used in all“future Focus: Cartagena programs. . 'Also, a definite

}effort will be made to gather and evaluate the 1mpress1ons of

Colomblans toward this program. By 1ncorporat1ng these strategies

into the program, I don_t intend to sell my soul to soc1al

scientist’s at thé expense of the human. I do intend, though to'

better verify and improve upon the achlevement of program obJectlves.

®

Finally, in terzms of the most perva61ve 1mpress1ons recelved

»

by participants in this program, Pace and Poverty, the p#ce of llfe‘

in Colombia is one of the magnets that keeps drawing me’back‘to

* the Latin American culture zohf.~ Pox on Technology'if it

radically affects this value. "As for poverty, I stand by my "
: : 7 v . ) .

¢
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Lo~ APPENDIX “A.. -« < -
CARTAGE\IA OUESTIONNAIRE '

y PICIRIE . -
- N \‘
\“\ 4 ‘ « N .\

Pl=a§ )laco betore}cach of the ﬁollow1nq S;atemenfé,‘thL numé@r whlch

- \

N\

. /° - z # . _?’ ,,~ I § - ‘ﬁ !
most clearly reflects your Opl 1pn - ..”;f . Co T T e
p ‘ . ; - e ( W .
' é.‘ * N y ” uoa - N T .
1‘y* Strongly bisagree . Disagree NotiSureqw A?ree ) ‘strongly Rgred
M ’ [} . P . . ~ I i ~ J
I . :' v '.n l PN , ] ‘_f; (. l L “L? ' -
T » . . . . toort . ;
o 1. , 2 Lo 3 4 - 5
e - ‘ ' o, /" . :
. . N '

Q

l16.7

" United States.‘ -

§

The position’ of the ‘Catholic Church in Colombian educatlon is
steady and growing:

Despite some e 1dende to ‘the contrary, an academic secondary

. education (coflege bound program) is favored in Colombia.

,Thefquality of education is falrly standardized in Colombia.

INEM and SENA are considered traditioﬁaﬂ ‘type schools.

Lack of Spanishspeaking ablllty was a serious problem in gaining

(lns1ght into the basic characterlstlcs of Colombian education.

~
Avallability of resources and mateglals does not seem to be much
of a prgblem in Colombian ‘schools. '

All things considered, Colombia'seemed‘to=be a friendly country.

-]

-\ . LT .
Colomblan culture~1s less‘flexible than our own. y

) The common bond of being a teacher greatly contrlbuted to your

.s1m11ar to those faced by teachers ip Florida.

understandlng and appteciation of Colombian educ¢ation.
‘Racial prejudice ls evrdent,ln Colombla.

All things_considered, Colombians tended to be very helpful:w
In your estlmatlonn a lack of equal opportunity is a fundamental
problem in Co an soc1ety«}

.. 5 .
- o/
:

A notable cultural difference that you encountered was the’slower
pace of life-in Colombia.

\ I3 [
Colomgaan students can usually b descrlbed as concerned .and -

'mot}vated ¢

All thlngs ‘considered, the Colombians you met in Cartagena tended

¢

&

v

to be very warm. y T

Thg educational problems faced by Colombian teachers are very

) .
A student.in Colombla has more choices <than &'student in the -

e .....,“

Com - ' -

Mater1§l1sm 1s a gu1d1ng standard in golomblan soc1ety-() [—

v
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D .
%?; L Poverty-is the mogt pressinq problem in Colombia:
20. S All things- cons1dered Colomblans were mQre flexxble than
Co : tradltlonal : . - .
;. L _ T . 7§/A\\c/(— - '
21. Colomblans always seem to. be \n a hurry. ' ¢
2. ~Lack sof student motlvatlon is a prlmary educatlonal problem in
Colombia. " - o .
, R K - :
23. ‘Colombians demonstrated a posfﬂive att1tude toward Amerlcan
o : teaéhers. . : oy
) . " L - ¢
24, I was prepared for the poverty which I experlenced.
25, Colomb1a seems to haﬂs a more relaxed 1ife pace as compared to
_ the Unlted States. : ! g
. ! . ]
26. <. The mlddle cld%s makes up approx1mately 50% of the Colombian
populatlon. .
Y27, The value placéd upon educatlon in Colombla .is less than the value
' X.» placed upon education 1n the Unrted States. ' . : .
28. ' The major population centers of Colombla,are lchted'in the .
- southern part- of the country. ) i _ ) I
1'29.ﬁ " ;A contlnulng problem Ln(golomblan educatlon 1s uncertlflbd teachers.
- ; e ¢
30. ° . Aﬂl things considered, Colomblans tended to be very hospltable.
) R i s .
, - 31. - Education in'Colomblatré/usually assocrated with the status quo.

I

. o ’ . - : ' L
M . » o N TN . v .
l.Please answer'the following_questions by filling-in the.blanks.’

v

32.' List three principal dlfferences betweén -the Amerlcan\kay'of'life and
o -~ that of Colombla. ' ; : .

T '," ox ( R . ’ .

-

‘j _13:'_Nam$ two princj al problems that you/encountered that -affect Colombia's:

_ gchbols ‘and two ‘problems that affect/ Colombian society:
‘ . i . : _/ \
: Schools - _ ~ R o o ..
o .I; . l,f. ) - v‘.“:l. P ) / .'
| :Slodi'ebty'_. -
Vo Mo s T
' &g t




s - ", . >

3{.‘ Name three values which seem to belvery.important to Colombians:

) . . . S
~ v . |

—
s

. 35. Name three basic characterlstlcs that you remember about Colomblan

education:
~ kS
?
# 36. Colombia is known for its . o : .
P
. ' 3.
—_— Please circle the correct response:

/gj. The capital of Colombia is:

a. Medelliﬁ‘ b. Bogotéd, ~ c. Cartagena d. cali

38. Colombia used to be é.coldny of:
0 | ’ ’
a. Portugal b. Spain c. Panama d. England

r

39. Which is not a neighboring country‘to ‘Golombia:

. a. Ecuador b. Panama C. Bolivia . " 'd.. Venezuela o
. N ) . ) .
= 40. Circle flvé of the following adjectlves that -best descrlbe your /)//_
impressions of, Colombians. - '
accepting ' pleasQEt\ -trusting relaxed » materialistic
‘carefree =~ docile flexible *  lib&ral sociable
sensible helpfﬁll realistic - warm - resentful

ambitious friendly . religious considerate progressive

“unconcerned humanistic ' rejecting . - dignified) innovative,

‘hospitable impoverished'l_intelligent . ethnode exciting

/




4 AN "APPENDIX B

. Ve
o P RO GR A'M/)}- ORGANIZACION DEL  INTERCAMBIO

GRUPO DE LA UNIVERSIDAD INTERNACIONAL DE FLORIDA =---. CARTAGENA
*; | ' R 8 DE AGOSTO. A 20 DE AGOSTO /77
Semana 8/1/77 - 8/7/77 ’ ORIENTACION
' (LUNES 8/8/77 MANANA 8330 a.m. ' COLEGIO ANA MARIA VELEZ DE
. | TRUJILLO. (PROMOCION
J ' - ‘ SOCIAL). .
TARDE  4:00 p.m. SENA. (CENTRO) .
6:00 p.m. . CBLEGIO'NOCTURNO AFAEL
MARTES 8/9/77 MANANA 8:30 a.m. ‘ COLEGIO DPTAL. NTRA: SRA.

S . v _ - DEL CARMEN. Directora
- \ ' 'BERTHA CRISMATT DE GONZALEZ.

'IH 19:30 a.m. CONCENTRACION MERCEDES
, ' ABREGO. ,
TARDE ‘ DESCANSO.
' MIERCOLES 8/10/77 MANANA ~ . REUNION CON RECTORES EN EL
- ' ' | COLEGIO ANA MARIA VELEZ DE
, o TRUJILLO.
TARDE 2:30 p.m: : LA NORMAL.
. , ,
JUEVES 8/11/77 MANANA ' INEM. -
. _TARDE K:‘ ’  COLEGIO LA ESPER%NZA'
VIERNES 8/12/77 . VISITA A SAN JACINTO.
sagADo 8/13/77 SO N ALMUERZO EN LA BOQUILLA.
ﬁO%INGO 6/14/77 R " L IBRE.
'LUNES 8/15/77 MAﬁANA . COLEGIQ MATILDE TONO DE
| : LEMAITRE~BACHILLERATO
. ACADEMICO. .
7 TARDE o .+ COLEGIO MAYOR DE BOLIVAR
- MARTES 6/16/77 | . VISITA ARENATL
- ' a COLEGIO MAURICIO NELSON
S , | VISBAL.
MIERCOLES 8/17/77 - . DESCANSO. ~
JUEVES 8/18/77 o ' ‘
VIERNES -8/19/77 T R - :
SABADO 6/20/77 .. - SALIDA o | )
; , 3




