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ABSTRACT
A five-veek summer ‘conterence was arrangeé for hzgh
school English teachers in South Carclina tc learn more about what
_happens as students learn to write, what teachirg gstrategies vould
‘enhance their development, and howv better viiting courses might be
. designed and isplemented. Participants, who wrote alscst: daily, vere
. asked to examine their ojn writing Frccesses:: pgevriting, writing,
rewriting, and what it mkans to "find and develcp an idea." They
discussed those processes. and teaching strategies tc €enccurage
"students to work effectively. A variety of, techniques were used to
help teachers vie% the writing process as ‘a wvhcle rather than as
fragmented and oversimplified. Teachere' attitudes began to change _
frorn seeing themselves as arbitors of .usage to. seeing themselves as
‘resources to help students understand the varieties of 1angnage vhich
can be used for 'different purposes. Many also became convinced that
students must discover writing princip]es co their oun. (10)
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"'ERIMSION TO REPROQUCE THIS
IATEBIAL HAS ‘BEEN GRANTED 8Y

Eukalan&aam1

TO THE EDUCATIQNAL RESOURCES
NFORMATION CENTER (ERIC) AND

USERS OF THE ERIC SYST. EOUCATION POSITION OR POLICY. -
o fiteracy crisis has been the reallzatiﬁn that we must - :
O begln working’ together to address the ertln roblems. of _

i ’ P

N2 our students.  As "they"--patents, employers, 1egfslatd?s,
O\ ) e %

O admlnlstrators—-contlnue to hold us under.flre, "we" haye

L | N ) .
=) assessed our position on the battlefield more carefully,

. S gating the writing prfcess more responsibly, and holding . P

Y

ourselves to higher standards of- accountability.

o -

A CONFERENCE FOR TEACHERS OF COMPOSITION

fT s w'-

One of our most constructlve responses to the
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examining the theoretical bases for our teaching, investi-=

seem to have abandoned our first defensive responses, our

to address the problem more constructively.

a new willingness for contributing to its solution.

oiblame-shifting and fault-finding and complaining, in order

We've found

As

never before,*writing teachers . at all educational levels

are opening new lines of communication, sharing teaching

s

strategies, cooperating to improve the quality of education
’ ]

publlc about what we can and cannot do.

we offer our students, and together, educating a concerned

College teachers, for example, have finally begun

to realize that we trained the elementary, middle, and

often.

students in them become competent teachers of writing as

¥ well -as informed students of 11terature.

-

secondary school EngLishIteachers we complain about so

S | . . .
'As a result, we have begun evalutating college-level

*

2

courses required for certification to insure that the
» s .

JWe have ‘also

become mote sens1t1ve to the needs of teachers in the field, '



those who want additional opportunities for graduate work

and summer institutes to improve their credentials as

writing teachers.  We have shown a greater W1llingness

'bf“ ~ to get out of our offices occa51onally, to visit local
schools and ‘discuss writing with students andﬂteachers, We

~

are also showing up'at mote meetings of parent-teacher

a

organizations, civic groups, and‘school administratorS‘to
support the teaching of writing and to turn the public
outcry against comp051t10na1 1lliteracy in constructive‘
directions., Why, even those once_adversaries, the
faculty in Departments of-English and ﬁducation, are
working together to sponsor jOlnt conferences and work-
Jshops for teachers ih public schools. To be sure, it's
only a beginning, and admittedly we- have made several
_ missteps along the way, but I 11ke what I see: ‘a new
willingness on the part of college faculty to find out o
what uriting teachers need, to listen rather than to
legislate, to clarify misinformation and to encourager .
cooperation. |
fhe.University of South éarolina's Conference
for Teachers of Comp051tion represents just one of many
_new efforts to bring together writing teachers from
= ‘ throughout a state,to_dlscuss the complexities of the:
writing»process and-to reinyigorate the teaching of
writing.at all educational levelst- The need for'it
became apparent some two years ago, when a group of

tedching assistants in the English Department began~ -
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-assembllng Packets_of. 1nformatlon about composition courses. ST
in south Caroilna colleges to. share ‘with " secondary Engllsh

kteachers- We wanted to know more about the prev1ous
tralnlng our college freshmen had had as we11 as clear up
misundefStandlngs hlgh school teachers might have about hﬁ . ;%

what we were doing w1th their graduates. These packets were -

Al

sent to some 250 high schools in South Carolina. Afterdthat,~
the teaching assistants, on their own time and at their-

owh expense, pegan visitihg some of these. schools in

order tO support the constructive etforts high school

eacbers were making to'imprOVe the guality»of instrﬁctio?

for their college-bound students. ﬁong'ignored“and

heav1ly crltlclzed by 1nst1tut10ns of hlghef/educatlon, | <0
_the teachers' initial response to ohe/o? these V1s1ts was.
often one of susp1c10n and m1strust, they seemed at flrst 1
to expect another sCOldlng or, at best, a new set of do’ sA
"and don't's. It didn't take long, though for both of uso
to 1earn that we had mutual problems,'frustrations, and

.
" K . » b

' successes, and that all of us were to some extent misunder-

o ) : [
standingieach othef. ‘We drsco;ered for example, that we’
kpeﬁ/very little about what was g01ng'on in high school
\Engllsh olasses, what, it means to teach wr1t1ng to 150 y
'students a Qay ., how little flexibility there is in
designing decent writing courses, how poorly-prepared most
_teéoﬁerg think they are when forced to cope with the oot o Lo
‘writing problems of poorly motivated stpdents. ‘The high

school teachers, on the other hand, were surprised to

"7‘
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learn that many of ‘their students who had not been in’

IS B . i,

V college-bound programs ‘were indeed enrolllng in college,_
that three spelllng errors do t necessarily fail a
-freéshman theme, and that college faculty are W1111nd'to

~admit that they have not adequately trar\ed prOSpectlve .
writing teachers. ‘ '
- '.', As a result of the?e initial conversatlons r we | |

began planning the Conference so that all of us could learn f; .

‘.amore about what happens as students: learn to write, what
teaching strategles woul? enhance their development, and‘ ir.

how we might de51gn and 1mplement better wr1t1ng courses.

The National Endowment for the Humanltles awarded us a’ :4

generous grant of $32,000 to support the,effort. From

- Junesa'to July 10, this past'suﬁmer,_then, eighty-seven [¢ .
teachers, most of them.from South Carolina_high schools,t.
met for Conference classes in Columbia. 2 few of the 21
men and 66 women also represented elementary and middle
schools as well as two- andyfour-year colleges. Some
of the participants were worklng on degrees in Theatre P
and Speech and in the MAT pro ram; most of them were

\.pursulng master's and doctora degrees in ETgllsh or

Education;- All part1c1pants received three’'hours of

’I i

.graduate credit for’ completlng the Conference. Since . :
the NEH grant pr0v1ded for faculty salarles, all tultlon
fees were waived, Conference participants werw also

entitled't02enroll for an additional‘three hours of



graduate'credit'if'they wanted;to_complete'a'project during

,,;thé*ygar'after the Conference had ended. 80% of the

P

“ articipants elected this option so that they could apply

/what they had learned in the tonference directly to thelr

, teachlng. Although many of the projects are still 1n
,/‘L K . a‘— .
[ (' - progress, the part1c1pants are busy- redesigning wr1t1ng

;k;_ "courses all over the state, developlng in-service tra1n1ng
programs for teachers who were unable to come to the Con-

ference, or conducting original research.in the teaching

of writing. The projects have encouraged these teachers -
to effect real, constructive changes in South Carolina = -

schools and colleges and have enabled countless students,

; teachers, and admlnlstrators to benefit indirectly from the

Conférence.-
Acco:dlng to. 1nformat10n prov1ded by the, part1c1pants

themselves, they came to the Confefence for essentlally

@

three reasons: to improve their own composition classes,
to learn more about an area of study they were already

- * . interested in, and to help upgrade their school's writing

-

curriculum.

. The faculty had not met the¥e teachers prior to the iig

&

. -
beginning of classes, and although most of them had h%ld

short workshops for high school teachers before, they did’

N i ’
N not have exten51ve experlence putting together a longern _
flve—week perlod of instruction for“ﬁrltlng teachers. The
. .rv

" four v151t1ng faculty memb%rs——Rlck Coe, 7 ‘@iﬁ* G

N -
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Brit“sh Columb;a‘ Dave Bartholomae, University\of Pitts-

burgh, Joe Cgmprone, Univer51ty of LouisV1lle, and Susan

_ ller, ‘Ohio State Univer51ty——and I met several timed
during the year prior to the Conference to plan it. AWe
set a51de time during meetings 11£e this one to discuss
our approach to the'teaching of writing, our perspectivesf
on student writing problems, and our views on what would be

N ‘ most helpful for writing teachers to know. The discussions

enabled us to%benefit'from each other's;special interests

1]

%/, ul and teaching experiences. Our meetings also sent us back
" to the books and into the classroon to ffnd«new information '
and teachin¥. strategies which our convefsations pqupted
us to investigate. By thetsummer+of 1977, then, the
Conference faculty had discussed,the’teaching of Qriting
often‘enough to share. reasonably consistent theoretic;;; o
. " and pedago igal approaches to the disc1pline, and we .
had also come to apprec1ate each other s spec1al expertise
in lingu}stics, rhetoric, psychology, reading and research.
THL Confé/ence staff also included six graduate students
in English% They‘had_all been active in the high school
visitation program and as a result were able to help
. interpret the special needsyof South Carolinaj/teachers to
the visiting faculty» The graduate students prepared

themselves for their role in‘the.Conference by meeting with

. . ~
me for discussinos similar to those I had had yith the
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'had begun, the graduate students aftended all classes,'

A helped conduct small group meetlngs of the part1c1pants’to.‘

fafsistants kept us

was being taught in each section of the Conference, and

-

faeulty and by reading widely books. and articles in the

;theory and teaching of'compositfon. Once the Conference _ -

dlscuss material presented in c1ass, and together with the
faculty, held 1nd;v1dual and group conferences about the . ¢
proiects particioants were designing. Throughout the"v'
Conference, weekly Ieetings of the facuityfand graduate v. \

n track, allowed_us to discuss what _)/

helped resolve unforeseen problems.
Participants were grouped 1nto four sectlons\ dependlng
on the trﬂp of day they found it most convenlent to attend

classes. All sectlons met da11y for .an hour and twenty M |
‘ ~

' ﬁinutes'throughout the flve-week perlod. Although the

¢ .
participants in various™ sections were. not necessarlly all L

‘V

reading the same assignments and discussing the sﬁme_
teaching problems on a given day, the. broad’ outlines/"of

the course were consistent. ~All participants were also

2
-

‘using the same texts: Susan Miller's Writing: Process

and Product .and Ross Winterowd'sj The Conte@porary Writ or, .
T . : : .k
. . s . ) ]

and had access to materials on reserve in the English i S

.. . L SN . .
Department’s Readlng Room. Generally'speaklngk‘the Y ‘
sections covered similar material; yet each .faculty member o )

had leeway to conduct the c1ass as he or she felﬁ most‘

comfortable and to turn the d1scusslon toward the special

interestsof the students in each sectlon. Now that we | ‘ ‘ \\_‘
. . -

' \



ST e have-been;through it all'once, though, we hope to redésign

!{7 o the next conference a littleﬂdifferently. The participants('
//j“ useemed to want more time to dlSCUSS their teachlng with B Ja
participants in other sectlons. They also suggested that

QY ?the faculty be rotated in some way so that all of the .

- : participants could benefit from the. v1ews of all of the
s .- } . 7

faculty. ~And, we need to prov1de wr1tten objectives and

. course“outllnes fo;-the part1c1pants prlor to-the'beglnnlng
s _ .

) of Conference classes. : S
v A . . n L Y
An 1mportant focus for the Conference Vas our belief

that wr1t1ng cannot be taught well if we pa attentlon only

to the wrltten product which a student\sur
o/

teacher s red pen. We must adopt a broader h agistic

undprstandlng of what wr1t1ng entalls and often must develop'

additional teaching stxategies to help sfudents understand

L3

"~ the complex choices Writers make. The Conferenece began by

asking participants to examlne their own writing processes-

\
< ] re—wr\tlng involve? What dpes it mean %p "find and

N f/h : . .

' (»:ﬂhat act1v1t1es of mind and‘pen do pre—wrltlji, wr1t1ng,uand

: develop an idea"? They 1earned, oispourse,;that the process

is quite complex andyrarely linear, that it doubles back
oy T~ J ¢ A
on itself and calls into play, varlous mental and phy51cal

behaviors.: Often~the written product does not'reflect

all of what Was'going'on in‘the writer's head-before
. ’

y . . pen wajéput to paper, but 1t can prov1de clues’ 1f‘we know

what, to look for. Conference part1c1pants spent a ‘great -

IS

f' ‘ . . : Q\
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deal of time discussing these processes, how they go awry

for some students and what teaching strategies can

encourage students to work them effectively. Theoretical

-

1 ]

_concerns and current research were constantly probed for 1

appropriate applications which the classroom teacher might

use. Journals, formal .and informal’heuristics for invention,
. ' B 4
techniques for asSeSSing the audience and purpose for a
-5 : v
. 2 4 .
particular w}iting task, sentence-combining exercises, ’

~

writing workshops, ‘ways of encouraging students to view

their papers as, "writings,in progress," even something as

A -~ .
-

simple as using outlines to determine how a paper can be

revised 'onS@ it is written--all of these,techniques urged

3

‘teachers to view the process as a’ whole, not fragmented and

. surveys taken at the beginning and at the end of the

overSimplified as most writing texts would have 1t unfor-

tunéiely. - s : ) . ’

During the Conference teacher beg@n to change their

perceptions of their work and .to cha11enge commonly

accepted notiéns about what they were teacHing.\\As attitude .
’ a . ) * T N ) “
: , g

,Conference reveal, the participants adopted a, muchlmore

student—centered perspective, attaching greater importance

to developing their students? writing abilities than to
simply judging-written work. Most.of them wanted to provide
/ )

more opportunities to let their students write for audiences

"other than the‘teacher. -They wanted to sequence writing

.

assignments better and provide a more“risk-free envisonment
A ] . . - .

s

> ‘ -

>
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“in thch students could practlce wrltlng for thelr .own

satlsfaction. They also-tended to see themSelves less as

L 4 . .

arbltors of usage or purveyors of the mysterles of- sentenbe—_'

dlagrammlng and more as resources to help studentsyunder--
4

stand thp varletles of language whlch—coufd ‘be used for J
A
dlfferent purposes, topics, and audiences. They became

less concerned about making pronouncements (The rules of
good writing can be isolated and codified; knowing grammar'

improves writing) and more convinced that students must

1 . - . -

!
"discover wnltrgg prlnq;ples on their® own. They learned ways

»

e . C o .
. as imyértant and dlfficult, and requlred at least as much

£ . - oo .
. - e e 11 .

)

of letting students\help each other, and, thanks to Mlna

Shaughnessy s Errors and Expectations, how to approach .

A Y
errors 1“ student papers so that they can enhance progress
>

rather than close doors to further development. The

attltyde surveys also reveal that the Conference shored up
)
morale and gave the part1c1pants new_confldence in the1r

L. % : : .
professional competence. Their responses to the items on
’ ‘ . ~ .o
‘the post—dbnference attitude scale,were less often in the

7/

neutral range-~they were more cautlous about responding
[P \

. emphatlcally to questions wh1ch could be read amblguously,

and they strongly agreed.that the teaching of writing.was

trainlng, as the teach1ng of llterature.

Part1c1pants also d1d a great deal of the1r own
wrltlng; both to understand what writing 1nvolves and to
dlscoter ways of applylng what they learned to the1r .

teaching. Although writ/pg as51gnme?x§ va;ded from sectlon

i £ . . ’ *

N
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"almost d811Y\ They wrote for each ‘other,. for the1r

to section,-depending on the needs,and intérests of theff
’ , M 4 -

.. class, partxclpants were work1ng on some klnd of wrltlng

-

students, anq,for(thelr 1nstructors. The ﬁarst ertlng '
SN
a381gnment in each sec%aon, for example, asked them~to -

“

gxplaln to thelr students why learnlng to wtlte well was

<

1mportant. The second paper, addressed to thelr class-
) 3 .

4

—

'mates, dlscnssed the processes they had engagedsln -

\C
_ wrltlng the flrst paper. some part1c10ants kept elaborate

rJ

teachlng jouﬁnals in wh1ch they analyzed the mater1als

Lo

presented in class each day and descrlbed how the concepts

. -could be applled to their own teach;ng. They also Wrote'

short reports on outside readings, series_of essays
. - ES . - .

attempting to solve teaching problems they had encountered,
. B ) - T *

« L.

statements. of objectives, rationales for letter grades,

. : .
. e . . > . rd N
.analyses of the strengths and weaknesses 1in. sample,student,

papers, dlscu551ons of - the progects they were deslgnlng
to implement in the1r local schools,vrev1slons or. exten-
sions of ideas in‘previously'written papers, freewr1t1ngs,
@entence-combining exercises, and.other praztlce writin§s~
wh1ch enabled them to exper1ence d1rectly some’ of 'the

teabhlng technlques they hoped to use w1th their students ;

. . v \

this fall.. f

At the end of the Conferenge, the faculty reviewed

" each student's‘wrltten Work and'selected a number of

papers for publlcatlon 1n a dbllectlon of essays to appear .

in February, 1978. Thls 167 -page paperback will be dis-
4

tributed throughout the state to other wr1t1ng teachers,

-

e 1
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\well ‘but they are also a way of sharlng'what we know

Ti.in the future. Not on1y do,the essays reflect the klnd v

~ X,.

Q of hard work, professlonallsm, %ba enthu51asm whlch the

-~y

H;Conference part1c1pants belleve are nxtessary te teachlng

about wrltlng w1th those who support our work.
- C‘-‘ "~ (- R L
We aée Stlll benefittlng grom our - flve weeks

_together. °Last November, 53 of the 87 part1c1pants came’

"back to Columbla tb revxew what they had been d01ng since

-

ithe Conference ended last July.. We set up a Swap Shop

so thatathey could share\materlals they had develQped.

R We d1scussed teaching technlques that had worked well,

-attempted to solve n teachlng problems, and dlscussed
_ o

the effectlveness of thedr pro;ects. Thear enthusrasm

ac

and commitment to the teachlng of ertlng had not been\'

L -
dampened by thelr return to tﬁ@ classroom,'ln fact most

~7.of them have encouraged us’ tqﬁgost another conferenCe v

3.

"soonﬁso thatchey and thelr cdlleagues can contlnue to

grow as teachers. We haqe algg been besleged w1th\requests

to visit South Carollna hlgH schools for. in- service -

,‘s

. ( 7 .
meetlngs with teachers 'who' have heard about the\Conference

but could.not attend. Members of the freshman Engllsh

© 4 . ¥4

staff are off campus almost once’ a week dlscusslng the

~ teaching of”wgltlng somewhere 1n the state. Teachers are

also’ comlng tb Columbia more frequently, as they d1d last

’ 13-



\hfserv1ng moré teachersy A year ago, many had almost

T

) S R
semester and aga1n earller thls month for Saturday con-

'fferences on writing sponsored jolntly by educatlon and

Qlinguistlcs faculty Attendance at these meetlngs has’

\ .
been heaV1 r than it has been in its three year h1story.

) The South Carollna Counc11 ofvTeachers of Engllsh is alseQ

A

‘fexperlenC1ng new growth f1nd1ng new leadersﬂlp, and

: \ -

g a
declded it~ should be allowed to d1e, but 51nce %hen its

membershlp has tripled. "I am not suggesting, of course,

that the Conference 1s respons1b1e for all of that, but -

the Conference does represent I th1nk an 1mportant;

“constructlve response to the 11teracy crisis. We still

. face budget citbacks, a sometimes host11e public, a

legislature wh1ch is contemplatlng minimum competencx

testing of all hlgh ‘school students. e still hidve a Y

great deal of wokk to do. But we have learned to do it

_together, to support each other, n & only 'so that our

students can prof1t from the best 1nstructlon we know

'how'to g1ve ‘them, but also because.our profess1ona1_sur—

3

vival depends on it.’

’



