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Utilizing the Monroe Scales to Evaluate Oral Language \

.-

Oral Language skill is~§he‘basis of learning to'read.l Before age
six and formal entry into school,'childgén's language experiences are
almost enﬁirely with the spoken laﬁguage: hearing it, associating r////(
meaning with it aﬁd speaking it. . Buildiﬁg on the chi}d's many expef— - s
iences "languaging', the teacher teaches her pupils to get meaning ou£ of
print. How difficult this task is for‘thg.teacher and each individual child
'will depend on the quantity and most imﬁﬁttantly the quality ofllanguagé g
experiences each child has had previous toventering schoél. Recognition of .
the various levels oﬁ’language abilipy posseésed b& the pupils in his/her
glass gives thF'teach .the necessary basis for planning a total communication
arté\progrém; i.e., listenihg, speaking, reading, wEiting. ' ’
C. Habﬂdan the teécher'mbét effecpively ascertain the levei of ability and
the nature of thebability of each pupil in his/her classroom? One way is

. } . .
through the use of . formal tests. Testing a child will yield a description

of his abiiffv to understand language'but.ng&lv‘"eunarily give informatio
Y ' ) L g, W oo “.;
on how wall the child is able to ﬁse ‘ la- - yage.  To determine this, the
. ~ .v o
. . -, ' « ! ‘ S\
. ' , o




teaéher needs to hear the child“ﬁse his language and exXpress ideas:in

his own words. This’ would g}ve the teachér information about: (1) words

he can use; (2).concepts he *ttaches to them;'(3)\ways he pués wordél
together; (4) kinds of ideas}he expresses; and }5) ﬁow successfully'he
expresses himself. Without dome sort of structure, it is difficdfi for even
gbé most experienced teacher |to sort out theSe'spec{fic aspects df

'fénguage skill so.that a pattern of strepgths and weaknesses emefges

’

which points the direction fofr instructional strateg%;s to be used in further

deyelopirig,;‘ea'ch child's language ﬁower.
, T08, . ,
o - - .
Marion Monroe has deviséd a plan which provides a systematic and .simple
means of recording, describ#ng, analyzing, and rating language béhavioai’

’

. -0 LY
She«develqped four gcales*to cllassify oral language skillst;;\f llows:

’

- Expressive Language Sﬁi¥l§ » ‘ : . ' .

-

B . s

>

&J)vHow a child thinks, as revealed by thé quaiity
. of his ideas. . ' : : ST

(2) How a child tHinIs, as revealed by the natdre' -
of his definition of words. _« >

(3) How a child uses;woras, as ‘revealed by his
ability to verba}ize ideas. 6

4) How a child usesfwords, as revealed by his
command of sénte?ce structure.

&

[

Each of these/scales has five levels ranging from Level 1, the lowest, up

)

The‘firSt two scales are éoncerned with discovering how a child thinks

£
_to Levelffjfthe highest. { ,
thohgh.infé}engg from two aspécts of expressive language: -“quality of £EF

child's and . way the child ddfi-es -

ieas 1s often judgec




iJe., languageistructure such as sengéﬁgg'patterﬁs. Laﬁguage‘stfucture varies
with t@e environmehtalAbackground and ﬁaturity of the child and may notrbé
an accurate Lndicatioﬁ of ﬁhe lsiiigpf'%hg/chiidfs thinking.~ Qéflity of
; ideasvin the Monroe Scales refers toxg}§;;zing concrete versu; abstract con;
ﬂcepis,-qoting relationshiﬁst generalizing out“frpm opn'é contextual backgrouqd;
being aware of cause az?/effect or qf time-seéuence. Defining %gifg is
diff;cult for many adults as well ag’children. It requires cl;ss;fying'and
describing from an equsgéﬁéial backgr?und of g%stracé thinking. (éee
7 _ S
Appendix A for the Monfbe.Scalgs on Quali;z of Ideas and Definition of .

Words.) ’ : oo ' ;

- The last two scales'are concerned with a child's use of the ‘language.

A

f g :
,ﬂrildren from a middle to upper class background, with educated parents, - .

\ . . ‘ . : g
books in the home’, on-going communication to ayd with the chiId‘yill e
- N - '/') . ‘_ N 3 +
themselves in a relatively mature form. «Qgildren from less sophisticated
. o , , o / 'y

_ | [ , » R
"language" oriented backgrounds m§§ have little contagt with%yritten or -speken
language and knoxirelatively few words or means of expressing idea$ they may .

K]
have. 7 -

vy
|

Ability .ta verbalize ideas depends upon the number and variet,y*o-% o
words the child)knows,.hiS'skill in.puéting w?‘ds together ié?QZ;;fiefy o
v ’ . / - .

. Yoy - /o .
sentence structures, his skill in tailoring his verbal output to the
: . - ’ ‘ / .

v : . & ‘
requirements of what he wants to say and the resulting feelings of} mastery

. /l' : _ < -
environment. K . \\- oo ‘ '
< . Tt H

. . , 'l 1 . 3 .
Most children in any culture or, environ have mastered the basic s;;yctures
N ‘ ' . \ \,%

and self confidence in his ébiiity to A?Lduce and control his la@gdége

of ‘their language by the age of six. Regaraléss of l$vel of intelligence or

poteng}a; language ability, the chiléﬂilfuncxional language struqtﬁpes-wifij‘é,
S o
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- not be basically different fromfthe language he has been hearing in his

2

surroundings. The laifguage a child uses wlien he comes to school is a fe-~

3

flection of this language usage in his home and community. This will vary

dﬁj according to socioeconomic, ethnic, linguistigigroup chaﬁecterispics and *
geograpﬁical location. Where ;hi Child's language is the language of the

school he will Be mere likely to find success in school ‘tasks such as learning
to read. (See Appendix A for the Monroe Scales on Ability to Verbalize

Ideas and Mastery ofy Sentence Structure.)

To'make use of these scales, it/gs suggested that the teacher chart each

child's icurrent oral language production on the four scales. Specific in-

5
.

structional strLtegles can then be devised to wq{k with children 1nd1V1dually
or in small groups based on their pattern of strengths ‘and weaknesses. (See
Appendix B:) For some ideas and activities in oral janguage that will en-
"courage children to expand their vocabulary and share their knowledge the
following activities might be utilized: o
1l.. Put various ebjects in a box or bag. A child picks
one object and describes it to the class. The
class tries to guess what the object is.
2. Start with a two word sentence (Sam laughed )
) Children add a ‘word to the bejinning or to the

. end to lengthen the sentence. (Crazy Sam laughed.
"Crazy Sam laughed loudly.) ' v

", . : , a . ' . .
- 3. Ask children to pretend they are strangers. They
- should ask other children for directions, "Where is
~ the library?" '"How do we eat lunch?" -

. 4. Whisper a question to one child. The child 3nswers
' . *  the questioh in a complete Sentence. The rest
\ UQ\‘ the class tries to guess what the question was.
. TN -
jk)’ : . 5. When handing out a worksheet, ask the children not
o to read the inSkructions. Have them look at the
shéet and try fto figure out'what they will have to
dp. Discuss what gave them their clues. »
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6. Discuss how you would feel if......
You had a hamburger for lunch.
You couldn't use your hands. i
You fell down. -~ - .

=T

7. Show a short cartoon or film without gﬁe sound.
Show it a second time and Yet.a child fill in
the conversation. Y

8. ‘Bring in interesting articles or stories to read
and discuss with the children.

9. Have pictures, s1gns,'and displays in the classroom
to stimulate conversatlon.

10. Conversation Breaks. Once or twice a day. provide
,some time for the children to gather in small groups
to talk to each other. Bring in a picture of some-
thing unfamiliar to the children. Discuss what it
might be and how it-is used. 1. ‘
A i ™
' Afger children have dlscussed a pfbture make it a
"libving picture." Children may assume the parts of

N

f(' o the characters. Childrgn should act out what might
B happen next or what happened bgfore. Discuss what -
the children are doing, why they are d01ng it, and
how they feel. v
11. When starting a new activity or project children
'~ - should discuss what they are going to do, why they
~are doing it, 'how long it will take, and what they
, ” might learn.
12. gzke,dists that fit different categories (zoo, farm,
e ean, furniture, school, bedroom, living room,
' loctor's office). .

13. Show pictures of people doing various things (crying,
running, reading, laughing). Child should choose
one picture and tell these things:

' a. What he sees in the picture ‘
A b. What is happening »
) c. Why the event is occurring
d. What is going to happen next

e. What he thinks of the picture
. , . N q

1l4. Put the pictures topether and ask one child to
A select a picture. The class should guess which picture
was selected. : ' .

15. Compare ideas. Start with simple comparisons: dog
. and cat; milk and water;. running and walking; house”and
. ‘ : A




_ . . \ -
school. Then build up to more difficult comparisons: <i
book and TV; horse and potato.

. 16. Divide the children into two teams. The teacher asks

_ the first team a qu tlon "Where was Jack goimp?"
A team gets a point £° answers are given in a sentence \
using the verb, 'going': ''Jack was going to school."

17. Put a mystery word"” ®n the back of one child. The
. class gives these clues and the child tries to guess
his "mystery word."

) : \
a Classification
, _ b. Description
'\L c. Use v ,
- ' d. Spelling y

A

18. Divide children into groups of three or four. Give each
group a bag with several obJYects in it. The group makes

up a story using the objects. |
) : 3

¢ ¢

3 .

PPENDIX A & B,removed due to copyright restrictions. Monroe, Marion and Rogers
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