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Sex Differentes,tn Children's Reports

of Emotion-Arousing Situations®

?Norma Deitch Feshbach Michael Arthur Hoffman

-

University of California, Los Angeles

. The survey of- 51tuatlons hav1ng emotlonal impact for children
(N Feshbach, Powe]] Hoffman Last, Note 1), the focus ofsour presen-»
tation this morn1ng, was carrled out w1th1n the context of a wider f1e1d
study current]y being conducted in severa] Los Ange]es schoo]s In the
field study,uchlldren are being trained to-develop empathic skills for
the purpose of reguiating aggreSsion and antt-socja] behaviors and
~foster1ng pro soc1a1 va]ues and behaviors. This investigation ie part
of a broader tra1n1ng program co- dlrected by Seymour Feshbach and myse]f
"in which training procedures and curricula are be1ng deve]oped for use
w1th ch11dren in the mlddle elementary grades (Feshbach & Feshbach
Note 2). The major purpgse of the training. procedures and the project 7
is to foster pehsona]ﬂgrouth in the children while enhancing the deve]oo-
ment of positiye social behaviors. |

An adequate presentatton of the rationale, des;ign, and eva]uatlon

Zof the Empathy Training Project would be too- extensive to be presented
here (N. Feshbaeh, Note 3). For the purposes of ‘this presentation, it
is important to;note'that the task of measure se]ectionﬁand development

Y - .
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uasfg¥5critica] importante to thevp;oject and eventually entailed the

' use'of three different sets of measures. The-first set was designed to
assess the dyhamtcs of the trainihg process dtse]f, the second set was
'included'tp assess the prOgram's_e}fects on the children's level of
aggression, pro-social behavior, and achievement ski]]s The third set
of measu;es was designed to prov1de 1nformat10n on the 10 week training
progFam effects on'the mediating processes of empathy andasoc1a] under- -
standing. This third set of measures included an Affective Matching

Test, an Emotlgnal Responsiveness Measure, an Audio-Video Empathy Measure,
and a'Role- Tdking Measure. . Each of the measures evolved from the con-

v

ceptual model of empathy underlying the tralnlng'program. The*tontent
of these new sets of empathy-related ‘measures required ankhou1edge‘pf_
EOmmon emotional e&periences.that would be'age,_sei, ethn}c‘group, and
kpcfal class appropriate. It was the need'fob~this'infofhation'that
propelled us into conducting a separate study 1nvest1gat1ng 51tuat10ns
‘that hauf emot1ona1 impact for ch11dren It is the data from th1s n
second study, or the study w1th1n a study, that we are reportlng today.-
' - Method
' Our sample conslsted of 160'boys and glrls\attendlng kdndergarten,

1

;‘second third, fourth, and sixth grades.in four dlfferent schoo]s 1ocated

in lower-middle- to middle-middle-class ne1ghborhoods It 1nc1uded‘an
equal number of chlldren from Anglo, A51an American, B]ack and,Chlcano

ethnic groups. = = - o .

' Procedures

A

The i11 grade levels were ¥

ith srespect to .
the .uilowing five, otions: happiness, pride, arn: sadness, and

¢
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fear. Additional orotocols were obtained but as‘of yet\have not been
analyzed for embarrassnent- surprise‘ and disgust Before each 1nterv1ew
' proper a ch11d s comprehens1on of the task’ requ1rement was ascerta1ned
Then the, ch11d was asked to recount an actua] experience which had
elicited each of the targeted emotions. The interviews, which were open
'ended ranged between 25 and 45 minutes. Certain;predetermined'probes'
were allowed. The interviewers recorded the children's responses verbaji 'f
tim. . - | |
The order in.nhich the’emotional situations were"elicited was

counterbalanced through_a1atin square design.’

Categorization of Data ' o "‘
Since a major objective of the study was to portrdy the richness of
the enotionally arousing events identified by the chi]dren the se]ect1on‘*

of a cate§9r1zat1on method that could ref]ect the breadth and depth of

[y

these events in c]ear deta11 became a central methodo]og1ca1 concern. /
Previous researchers.(Jers11d, et al., 1933; Lewis, et al., 1972) have
tended to categorize affective responses_tnto braod thenatic groupings.
In one ot‘the stydies on fear, for-instance, responses were classified
.o~ into such thenatic dategorfes as: an1mals, fears for personal safety,
' frighteningchbme events and d1sturb1ng schoo] events (Croake & Knox,
1973). In thg process}Msuch d1st1nct events as separat]on fromsparents
‘and fights between- siblings were reduced 1nto thersame c]ass1f1cat1on
" home events. One of the drawbacks of ihese broad categories 1s their
1nab111ty to convey the comp]ex1ty/or texture of the original responses{
In 11ght of our concern for descr1pt1ve depth as we]] as breadth,

- 2
')‘—}f an a]ternat1ve method for c]ass1f1cat1on was deve]oped a method which °

7

-evo]ved from our observatlon that the children's descr1pt1ons of

i LN
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“ emotionaIIy arousing situatﬁons took the form of a "story in a sentence."

(

: In re]at1ng a past event, the ch11d would spontaneously te]] a comp]ete

i

story rep]ete w1th actors, plot, and co!,ext in a s1ng1e extended sentence.

Close attention to the responses-ind1cated a high degree of siéictura]
similarity.in the-story sentence used by.the children‘in their descriptiors.
The prototypica] stonyvsentence dealt with a'tra;sactionubetween an
agent. and a subJect over a resoyﬁce For examp e, a frequentvhappy N
response was, ”I was happy wpén my parents’ gan me a b1ke " In this
transaction the parenta] agent gave the ch11d\a phys1ca1 resource--a.“
bi‘ke. o ’ . \ . 4

‘ ‘ ‘ . o

In d1st1nct1on ‘to the pos1t1ve tra;sact1on between agent and subject

[y

in happ1ness and pr1de sadness ~anger, and fear Tnvolved negat1ve

transactions in which the agent took or negated the subgeét s resources-

. v
An anger resppnse for example, was: ”I was angry when my brother h1t
7

~ me." Here the/s1b11ng agent reduced the child's resource of wellbeing.

Although the transactional valence differed between emotions, all

the emotional responses shared a prototypical sentence structure in
o -, pis ) .
which an agent had impact on chi]d‘subject thrOugh actions upon a resource.

/ #

In add1t1on to -these three mzfn e]eme?ts or dimensions of agent; subJect

and resource, other common e ements 'or dimensions could be d1st1ngu1shed

in the prototyp1ca1 story sentence,L The other dimensions 1dent1f1ed ' .
!

re]ated to the soc1a] and phys1ca1 context. -Moreover, 1t often appeare '

A

to us that the resources belng exchanged had a deeper subjectiv: ™ n1ng

fof’the child. A/t{1p to D1sney1and was not just fojythe fun of Lhe

rades but .« opportunity to- he w1th Mom and Dad Th1s 1nterpretat1on

- of subJect.ve value appeared to be an 1mportant supp]ement to the descrip-
/

-

t1on of the resource 1tse1ff “Thus, a f1fth,element--subgectlve ‘need--was

A | o (
. . M/ . ) .
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'_abpended to the first four literal elements of agent, resource, social

b
< ~

context, and physical context. .

A comprehensive scoring system was develobed that ,enabled us to
P . \ - . B
code the child's literal responses .into a small number of phenotypic

-

categories for each of the five dimensions. «Separa;e manuals containing
category descriptions and representative examplés-were”constructed for
. each emotion.” High interscorer reliability ranging from 80-90% for eac

»

emotion across dimensions was obtained'WithOthfs system.
In our presentation today we will focus oh two majob ana]ysés of
. these dimensions. ‘The“first analysis deals with a comparison of boyg'

and girls' response rates. The_setond deals with a comparison of develop-

. " mental response trends in the two(EQXesf, -
, .
! Inrtg?le 1 the freqdéncy.breakdowns'forfggénts in the different
o emotional situation résponses'argpréséntedﬁ} The agent dimension refers

.

to the active or causal figu[q‘having dirept,impact on the child in an
emotional situatid%.' Within the agent dimension nine_catggories;wgre
i&entified. Theseltafegories incluyded "a vafied but familiar rgngé of
characters in the child's life such as parents, sib]ings;.peers, adu]ts,v
teachers, as well as animéfs ana imaginary creatures‘an& the child
itself. in some stories no direct reference Was ;ade to an agent as,
for examp]e; tbé—reSponses "béing,in the\d;rk" or "losing a friend."
These -agentless stories’ were assigngg to an‘eXperientié] category.

An inspectfon_9f Table 1 reflects simu]taneous]y-the large ngmber
of agenté,whiéh children report as causing emg&ignal_reactiéns, aS well “L
asfthe unigque patiern’of agents typifying'each of the fivg individual

N )

.r | | - 7 \.
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emotions. For happineSS'parents seem'to play the most active role,
. " 2
. LA while for anger peers and s1b]1ngs dom1hate as the anger-provok1ng

figures, w1th parents making children’ angry to aiﬂésser extent In the
fear stories, strange adults, menacing an1mals and 1mag1nary creatures

characterize about 60¥ of the agents. Sadness shows dess of a pattern

for agentst with parents chupying a fourth of the-responses, fg]lowed

~by a rangg‘of other‘figures. Pride is practically agentless, as reflected
. 7 . : : * '

(S

in the extrémely high number (almost 80%) of pride eQents scored* as

/4/\‘/:' experientia]. This agentless, experiential rgport of emotional situations
is'a]sgﬂcharacterietic of aAtnird of the happy and sad responses. In
reviewing the pattern of agents, a few categnries-rparents, peers, and
agentless experiences--share a commona]it?kacross emotions. However,
the remagning agent categories become sa]ient only for certain‘e otions

In terms of ‘this symposium's focus on sex differences and s1m1]ar1t1es
we f1nd that’ .boys and girls reflect similar patterns in regard to the1r
ascriptions to emotion-arousing agents. Chi square comparisons of
overall agent frequencies revealed no significant differences betheﬁ
the sexes for any of the five emotions. Closerlexamination indicated_
that significant sex differences did occur in the freqnency with whign
specific categories appeared fpr a given emotion. : These,sebarate Ch%' .

Vv

square analyses indicated that in happy events girls were more parent-

oriented than boys. In their sadne’ss and fear descriptions, girls weﬂe
also more experiential. These sex differences, ;however ”remained within

N e
the framework of the more basic similarities in reference to agents . ~
/ The l1m1ted sex differences obtained w1th the more genera] pattern
of s1n1]ar1ty was also mirrored in the analysis of devJ]opmentalichanges-'

.in the use'of agents across age groups. In fear, for,examp]e, both - * - .
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' sexes'manifested a 3§+4Z1e1 developmenta] shift from antlnltlal animal .

.

" apd 1maglnary Creature or1entat1on of a set of person focused categorles -

For sadness both sexes ‘shared a rlse in the exper1ent1al category, an
1nc11ne that occurred earller and moqe sharply in glrls . In anger( _ v o -<
storles d ¢urvilinear rlse and fall whlch peakeg in thlrd grade was

e ref]ected for both sexes 1n thelr mentlon of children as the e]1c1tiﬂg

st1mu1us A second 51gn1f1cant deve]opmental sh1ft fn anger occurred in .

the rise’ of parents as agents for-boys and girls ' . . v
R % - ! . -
Stfonger sex- d1fferences in developmental patterns were apparent ]

for. both Pépp1ﬁess and'prlde In happlness storles older boys made less

ascriptions to parental agents while the glder g1r]s in our -sample
j maintained thelr\frequent refe:ence to parents Different trends for
the two sexes were found for pr1de boys' stories showing-a deveiopmentaT'
,Q; . r1se and fall in exper1ent1a descr1pt1ons With-g]P]S sﬂfr1es show1ng
{ only & small but cons1stent increase in or1entatlon to teachers.
; " In rev1ew1ng these developmental patterns, it is very d1ff1cu1t to

1dent1fy ba51c con51stenc1es across the flve emotions. These data v A

f ( Jsuggest that'emotlons seem to h ave unlque and separate developmenta] | B
\
patterns of agents. - . —

o - . : P
™ Social Conpft Lot

~— R 4
s \l'\ ¢

o -
Somedhat greater conswstency of patterns across emot1ons was ob-

-/ - tayped in the analysis of the soc1a1 conteit dlmen51on The d1men51on' L. ~’p
. : of social coqtext refers to -the’ tota) body Qf 1nd1v1duals mentloned '3 |
S hin the ch11d S. response , Social context categor1es 1nc1ude the
child alone ‘the chlld 1n agent self dyads, and the chlldfln Jlder
triadic and group settlngs Ind not1ng the complex of 1nd1v44!!ls
_ .,;present in an event, some 1n51ght‘2; gleaned aboFt the dynamic soc1a1

re]atlons surroundlng an emotlangl 51tuat1on
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Frequen;y'distributionSHfor social- context categorﬁes are presented

’ﬁn Table 2. Parent-chi]d interactions in different forms were centrai:=‘

—em§11ona1 settings across an emot1ons éxcept fear The 1nteract1on.
between parent and child served as the social backdrop for 25- 50% of the

s1tuat1ons described, becon‘ng espec1a11y prom1nent for happ1ness and
. - ‘ “

- sadness. Peer and sibling contexts also were consistent ‘across emotions,

' - 3 v _ .
coﬁprising_from 15-30% of the emotional settings, ranking especially

nfgh for &nger, constituting'approkiﬁately 70% of the anger responses
. Situations-in wh1ch the child ‘'was alone pccurred in about half of
the fear, a third of the pr1de, and one- f1f¢h of the sadness storfes.
Genera]]y 1ower frequenc1es¥were obtained for solitary se]f contexts

than for' the agent?hss category in the agent d1mens1on Th1s indicates

4

that for some emotional events 1n'the child's 1ife, the presence of
parent or peer figures may be'moreyimportant_than their actions.

This participatory phenomenon seems to rest behind the gtronger
. :L L) .
. L. . . Y] . .
appearance of parents and peers as participants--not agents--in pride

and haap1ness contexts. ~.

-

~,,f 3Lx cbmpar1sons of the social context categor1es revea] only one

> .
overa]] s1gn1f1cant d1fference, that of sadness. Thus, in the sadness‘

stories boys referred‘signifigantly more often to dyadic interactions
withtthe parent-rzo% to the girls', 15%--while girls nentioned parents
significant]& more often in wiaer 2ani1y group.intiragtion, 20% to the
. _boys' 4%. This pattérn of sex;afffe5Ences,;as also found on the more

specific4category'comparisons of sociaﬁ context for the anger and happi-

ness stories. G1rls ment]oned parents s1gn1f1cant1y more often in

i

’

fam11y contexts for happ1ness 20% to 8%. Girls ‘also c1ted anger events:

1nvo]v1ng parents 1n-tr1adJc_relati0ns with another child significantly
A S '

~



more' often than bbys, Overall, girls focused more ob re]at}ons yith

. . ot , . < \
parents within wider functional interactions, ‘while boys cehtered more

on the simpler parenf-self dyad.
. . !

[ <

. Few clear dev lopm@ntal trends appeared inﬂthe contexts dimension.
One of note was the significant increasing reference to peers'in?pride,

both boys aﬁa,girls peaking share]y in- the “fourth grade. The rise and s
fall in the boys' citation of parental contexte in happiness was the one
significant sex difference in deVelOpmente] change. This paralleled the
previosuly edted developmental trend for bo}s fn regard to mention of

+»

parental agents OL?ra]] few developmenta] trends were found-and when

s present were s1m1la for boys and ?1r]s: #
- / . . - .
Resources‘\ o “ )
—_——=> . < : . - /

Yhe C arest sex d1fferences in this stuﬁy were found in the ana]ys1s
of the resource dimension. This d1mens1on refersuto the var1ety of
phys1cal ahd psycho]og1cal resources that were galned or lost by chlldren
in the course of the emotlona] events they descr1bed Ident1f1ed resource f#

categor1es ranged from familiar object possessions, to spec1f1c exper1ences--

uch as ﬁass1ve entertalnment, act1ve p]ay, and pos1t1ve peer 1nteract10n

0 more general feeling states of physical well being, se]ffesteem, arld
parentalteffection:: | - "

The frequency distributions for the resource categories ‘are given.

in Tab]er3. The deta reveal diStinct\reSource patterQ§{for each emotion.

F

Happlness stor1es are typ1f1ed by the receipt of new possess1ons or - -

P
opportunities for social p1ay Pr1de responses, ma1n]y concerned with

-

accompl1shments were, more hlgh]y focused on intrinsic fee]1ng states of

1 (S

competence ahg associated e!trlns1c rewards of praise end grades

. ' /
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"The ‘negative emotions, all dealing ‘wjth situations of.sirong losses,

were more s1m11ar in the resources they entailed. Fear stories almost.

exclusively centered on potentﬁal physical harm to self wWhile anger s
- glso was typ1f1ed by reference to phys1ca] harm, equally freouent threats
} o to self-esteem and possessions were cited; In sadness occasions, threats

to self and property réceded ahd were replaced by reference to loss of
\' ' N
parental ‘care and opportunities for social play experiences. The salience
. N ‘ . !
. of bodily harm and loss oj‘parenﬁaJ affection were prevalent in the

negativet emotions and served as links between them.

Turning to the sex difference comparisons, we found.that boys

a

appeared to be more h1ghly focused on fee11ngs of 1ntr1ns1c competence o

fo]]ow1ng ach1evement 1n_compar1son to g1r]s In add1t1op, in contript .
hto boys, ‘girls more often catediextrinsiCJpra1se and grades. A separate
analysis of the accompTﬁshmentsmentioned by the two- sexes revealed that
‘gir]s:were significantlyymore involved in scholastics, while boys were

more athletically centered: This differentiation'in accomplishments;

T Ce .vaccenty.ted with.age, may .explain the’difFErences in extrinsic and /

fntrinsic references in boys' and gir]s descr1pt1ons of pride resources.
A cons1stent finding q.ro;s emot1ons was that g1r]s were more'
//,‘\ oc1ally oriented in the1r report of reso;rces than boys In happ1nes§
(;vﬂ/;nd sadness stor1es girls made more” frequent réTerence to play and
| ' soc1a] anteract1on than boys. In fearJand sadness' g1rls in contrast to ’
boys stressed the potent1a] loss of parenth] ‘care and affectlon In
compar1son to the hngher'soc1al resource,or1entat1on,1n girls, baoys
displayed a greater object focus. _In their happiness sadness and-.
b anger stories boys made significantly greater reference to ob;ects and.
possess1ons as emot1ona]1y arousing resources. The cons1stent sex
/ V. 4 ' " | .

e
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focus on grades in pr1de stories.

. . ’ : ! - . L L, . T
. o F R . . ’ oo . A 1
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: dafferences in soc1aT and obJect resource orlentatlons must be seen,.'”

<

hbweu\r, against the 51m1Tar1ty in resources appear{?g3jn the storfes:

for both boys and gers o " ;y:.¥“ ‘{' . jéi{i-f._{: :.-:J.tﬁtq 0
DeveTopmentaTTy, the resourees. 1nvoTzed in the boys and gir]s' R

responses underwent few 51gn1f1cant aae»changes Age trends for the .

,‘negatlve emot1ons cons1sted of . a rise in the frequenEy of parentaT Toss

9§

and a dechne 1n the frequency of phys1ca1 harm an observatlon paraTTeTed

A

~ for both sexes. An 1nterest1ng trend 1n’the pos1t1ve emotlons for boys

was. the 1ncreased appearance of 1ntr1n51c competence themes in happ1ness

énd pr1de stor1es ‘which may be contrasted‘w1th the g1rTs' 1ncreas1ng
& o o

Bl

SubJect1ve Need 5 h ”J R ./ﬂm\J

A : P

d1mens1on deaTs wlth a subJect1ve anaT §1s’

N~

. . ‘ - ) } \‘ o ]
Frequency d1str1but1of§‘for the suEQSCtive need. dimenSiohs;%r ¢

presented in Table 4 Thi

of the. deeper psychoToglcaT needs of the/chﬂld tg@t are met or’thwarted&\

in the reported emot1ona1 s1tuat1on The categor1es for subJectlve

Fl <

‘needs vere derlved from MUrray S. need assé?smeﬁ?'procedures deveToped

Vv

‘"for the Themat1c Appercept1on Test (Murray, 1938@ These need categorles

,;ntap centraT factors such as need for achf&vement harm avo1dance, aff11-

.‘\

1at1on, and other major persona11¢y d1mens1ons oy

The frequency data for the subJect1ve need categorles compTement,

to a Jarge degree‘ the results obtalned in the ana1y51s of the resource i

d1mens1on. Happlness for exampTe, appeared reTated to need.for posses-

sion and pr1de to need for ach1evement - The subJective need evaluatlon

b
art1cu1ated in greater detalr’the distinctive arousaT patterns for the

‘{ 5 -

- negat1ve emot1ons Fear events resuTted from str0ng outside. threat to

the ma1ntenancé§gf one s. phys1ca1 well belng Anger,~too,,was occasioned



- I R )
~x b
' by the externa] 1nterrupt10n of. deﬁens1ve needs to avo1d harmvto se]f
N - . & v

>

poss/§s1ons and se]f“esteemsx,r§adness on the other hand der1ved more

from.frustrat1on of se1§,1qjtfatgd attempts to aff111ate w1th others and

‘vo

' . .
".",' . v ’

ach1eve persona] autonomy o o o
. . R l/ . '\ * 3 ,
Sex compar1sons of the frequency data revea]ed a h1gher soc1a1 need

or1entat1on in.girls, a resu]t prev1ous]yvnoted in the-ana1y51s‘of
- I v ¢ e .
~ resource responses, In fear, this+was represented by a more frequent

appearance of. the need for parenta] succorance in girls' stories. In-

7’

.sadness, girls had h1gher rates for stor1es concern1ng aff111at1on and

nurturance with others. -Invanger g1rls descr1bed more  occasions th\

<

g In contrast to thehappearance of'higher social-related drives in

velving social humiliation than boys.r

giris, boys were more focused on se]f and eJtens1ons of self. In happi-

-

) _r’ness boys gave grgater emphas1s to needs for possess1ons “In sadness
' boys hadgmore frequently occurr1ng needs'for personal autonomy and |
achievement. AIn'general;.boys'conveyed greate‘binterest'ih se]f-oriented
D needs, whije'gir]s~stressed more sdcfally interdependent ones. Once
again these sex differences occurred within an overall framework of

.
similarity 1n~need patterns

\ Deve]opmenta]]y, the patterns of needs ch11dren c1ted changed in =
‘-only two emot1ons sadness and anger In both boys and g1rls showed
's1m11ar dec11nes w1th age in the1r ment1on of stories involving harm to
‘self Th1s was comp]emented 1n anger by the heightened frequency of*
stor]es 1nvo]v1ng need for possess1on ‘a s1m11ar f1nd1ng for both boys
and g1rls. A greater soc1a1 or1entatLon 1n g1r1s was ref]ected deve]op-‘

' 'mentally, however, in two 51%;1f1cant trends in anqer and sadness One

was an ear11er and shavper rise -in stor1es 1nvolv1ng soc1a1 hum111at1on

“




: n%‘ . ‘)
in anger. *The second was an ear]ier and
Y

.. with soCiai affi]iative and nurturant themes in sadness. While boys and .

o ©

13
N

more consistent rise in stories'

r]s may have disp]ayed the same baSic deie]opmenta] reed- patterns,

S i
- _ ) g X
- e%e two sOCia] trends in anger and sad

that gir]s have earlier and more frequen

: : Discuss on
.'Q )

- In appraising the‘overa]] results,

_~,

ness reinforce the' impreSSibn L

13

t socially related nqu patterns._
a N
it would appear that elementary -

school boys and ‘girls are highly‘similar‘with regard to the-events they

.

describe as emotiona]]y'arousing, The mu}tidimensiona] content analyses

/" of the five emotional event'descriptions
the way boys and girls Cited different a
and subJective needs. Also -the develop

;/ were highly parallel.

Against this background of overall

revealed similar patterns in
gents social contexts, resources,
menta]_changes for the two sexes

~

similarity, some. sex differences

did appear. Girls were more social and more family-oriented. They
. N . . . .

includedfmore parental agents, wider familia]'socia],contexts,_and :

manifesting more socially related needs
other hand were more self- oriented bei

seSSions competence and autonomy Whi1

vfindings hold true'for only certain emotioqf}-they

cyﬁceptua]izations'of differences .in personality styl

such as the communal/agency distinction

and ‘resources. | Boys on the
ng more preoccupied With pos— .

e ;hese Jimited sex\difference

’ support previOus
‘of men and women

‘offered by Bakan ( 966).

The data, of course, do not provide information on’ the antec@bents

for the ]lmited sex. differences found in affect evoking Situations How

do different Situations aCQUire theiqapropenSity for arou5ing different

<

emotiona] reactions in boys and gir]s7

different affectiye response tendenCies,

Dovthe two sexes begin with
or are/these different’patterns

o -

a

»r
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- j . \ . \’\
of arousal totally Hue to d1fferences in opportun1ty and learn1ng’
( N - e
TheSe quest1ons remain open for further study

-

nfz Qvera]l 1t is the. similarities rath r than the d1fferences that‘

Ve

." x i .
character1ze the‘affect1ve rebe!is of boy and g1r]s Thetho sexes. -

' largely have common emot1ona] patterns., ;Cmeonality was also characteré.
ist;c of;the reports-across-age groupsf While ue did observe develop-
nental changes, these'were not dramatic and in se;erél.instances'were‘
curvilineer. -In fact, the most striking differences that were obtained

were between emotions. For example, parents are the main source of

, chtldren's happiness, while peers are the main source;of their anger.

©

N Co g '
Possessing objects makes children happy, but it is the ‘loss of parental

care and affection rather than the loss of objects that brimarily makes
. : i

children sad.

It appears from these f1nd1ngs that future research on emot1onal

[2e

development shou]d be oriented to the part1cu]ar agents, soc1a] contexts

and resources “that character1ze the ontogenes1s of a partlcu]ar emot1on
z
fﬁThe exam1nat1on of sex d1fferences and s1m1]ar1t1es in affect1ve develop-

- ment needs to take into account the un1que propert1es of each emotion.

N <
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FESHBACH AND HOFFMAN L /

Table I

Distribution of Agent Responses tor Emotions

T

| ) i ‘Emotions
\\ ' - (% Responses)

Agent - HAPPY " PRoUD - ANGRY . 'SAD AFRAID
, ’ _ - . . B

" g0 o - R 1 &
PARENTS 44 527 9 21 26 ' _“8
\ . - : { .
'SIBLINGS e ¢ 8 3
PEERS 8 4 ;S g 6 R
ADULT = : 5 . 8 17 R

' B o i
TEACHER . 4 10 ® 4 R ‘
SELF : . 6 ‘" 4 10 . 6 S
' IMAGINARY : e B
- v . » g ‘>DV
ANIMAL ‘ . - : ’ 22 .
. , o s : - ) . . v
EXPERIENTIAL 31 g7 © 31 87 18 8
2 A

X aE?lysis of sex . ' \

- N N T . :
differences in dis- n.s. - Cn.s. . n.s. n.s. ‘n.s. -
_tribution.of agents ?
< 7 ’ .

- Note:. Blank entries indiéﬁZZl%awer than 1% response rate for agent. .

g'significantly higher responSe,rate'in girIS'for sgg;ific agent'(Xz(l)ﬂlrziOS)‘

€ 51gn1f1cant developmental curV111near rlse and fall 1n'Tesponse rate for

<

agcnt (ovcrall X , agent by class level, P (.05).

”s1gn1f1cant developmental decline in resngn;e—rate for agent (overall X2

- agent by class lcvel P- (,05).

: , o 2
51gn1f1cant devclopmcntal rise 1n/rcsponse rate for agent (overall X
A .

agent hy class levcl P ( 05) -i ’ B o




! \ FESHBACH AND HOFFMAN o R \
lable 11 _ 5 F
D15tr1but10n of Soc1:5 Cont/f% Responses for Emotions
r o - A
o o ' B ' ,'{fﬁ ' ; Emotions . o : . —
y . v " Lo - ‘ " (é\Responses) . <. - '~f
N ¢ /Context” e To o HAPPY “ \ PRO ANGRY\ ~ SAD AFRATD -
PARENT/SELF 26 C . 23¢ g b g
. - N Lo P . (‘/' , .-
PARENT/CHILD/SELF 5 7 14 8 7 &
FAMILY GROUP/SELE 13 € .8 12 & -7
) o ‘ T - o : ' .
SIBLING/SELF 6 22 10 4
PEER/SELF KRS - T 18‘R‘ N 45 19 10
ADULT/SELF ‘ : ¥ 0 .. 8
- TEACHER/SELF — "5 5
GROUP/SELF T 1
OTHER/SELF s o o 10
'SOLITARY. SELF 8 .30 Lo 4 o220 49 b
s ¥ -
.Analysis of over- o . . 4 ' S
, . ~ n.s. n.s. J n.s. n.s. n.s. :
v all sex{fferences Y . , ‘ : . "
’ 4 ’ ~’. \‘/ ! s ’ - “ )
\ -

Note: Blank éntfies indicate lower than 1% response rate for context.

‘ b. significantly higher response rate in boys for specific context (X" (1),P  .05),

. & significantly higher response rate in girl-s fQij-SpeC}:ﬁiC con,textb(xz(l),R' .05).
c ) | , | S
s1gn1f1car§ dcvelopmental curv111near rise and fall in re5ponse rate for con-

¢ L . ot .
2 : :
text (overall X°, context by class level, P '-05)-_
’R. s1gn1f1cant dcvclopmental rise in re5ponse ‘rate for context . (overall X » eon-
{ : . " i . . ;’.
text by class level P ( 05) ' ‘ A | ,
T . _h . o . -VF-.V—’:NW‘_: ' . Q'.' & . . . - t, e
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. FESHBACH AND

HOFﬁyAy o 9( | e
jl §x§ . "Table 111 'k,}

Distribution of Resources Responses for Emotions

4

1,: [ 4 # .
' . 1 | & I r , s
,/{G?_ , o Emotions ‘ o
- A - % - (% Resppnses) - .
'» ) . = \4 e ..,-':...ﬁ" ~. — - T " - T [
. " Resource . PROUD * .~ ANGRY _SAD < AFRAID.
b " L
/ , —
_OBJECIS 35 D 6 27 18°
ENTERTAINMENT . 14 8 5 7 -4 h
. _ )
PLAY 15 13
SOCIAL PARTICIPATION 18 11 7 14 &
ST F ESTEEM/ . R bR I
"OMPETENCE 13q 38 ! 25 , 5
PRAISE ) 14 ,
\ .
'GRADES ~ 13 &:R —_~
: i o "f‘)‘\
AWARDS -~ : 12
N . . D X D . L.
PHYSICAL WELLBEING . 35 16 .84
@ T . ~ ’ /
PARENTAL CARE §& ’ . o R
AFFLECTION ' 30 &7 16 &
Anélysis of over- . .
- T n.s. n.s. n.s. n.s. n.s.
all sex, differences : :
S o o S 2. o
significantly higher response ratein boys for specific resource (X" (1),P, .05).
% . o SR
. ) : I_ . 2 R ~
& significantly higher .response rate in girls for specific resource (X (l)jﬁ .05).
D significant developmental decline in responst\gatg for resource (overall -, . 0
resource by class level, P .05). s /'
: . . R L S
R_significant developmental rise }n response rate for resource {ov;rallrxz,
, , re§9urcé_by class level, !1 .05). 7 . ‘
G : _ - | | .




FESHBACH AND HOFFMAR

. B | R Tablé IV - N
, N\ Y
Distribution of Subjective Necd Responses for Emotlons -
: y, ' . -‘ )
o C I , Emotions -. fo .
i . = - . + (% Responhses , ! . .
B . . ~ S~ . : ' ( po \") ) ‘Q’ . , ' o
.~ Need " HAPPY - PRQUD | ANGRY SAD AFRAID
HARM AVOIDANCE 33 - 18 70
: . b [ R ¢ ‘
.. POSSESSION 32 18 10
- ) v - ) :
AFFILIATION/ ' : o ) - R
NURTURANCE SR 17 9 33 & 8
_ : o ~— :
PLAY T 19 \ |
. o . ay! N
DOMINATION/
AGGRESSION 4 i 8 , .
AUTONOMY | 4 . L 10 15 ®
gzﬁIEVEMEVf“’ 6 72 e 10 (\\;'
RECOGVITION/ T s L .
EXHIBITION . . 8 10 . . \K S
HUMiLIATION S - .
AVOIDANCE - , @ 17 N .
o1 - . N : 9 . o
SUCEDRANCE o L 7 . 188
SR . ’ ‘, . r : ' g\“ » .
) " . . r] . ‘ !
Analysis of over- o
. . &Ln.s n.s. n.s n.s n.s
all sex fifferences .
o
b significantly higher reSponse rate in bbys for specific need (thl),P < .05)
~ : ‘. i ) .
8 s1gn1f1cant1y h1gher response rate in gﬂ{_;’for SpeC1f1c need (X (1) P <L 05)
p»Slgnlflcant developmental decllne in reSponsc rate for need (overall x? *\&
¥ Cox ) )
. need by class level, _Il-_ <.05).. o ot
TR

51gn1f1cant de»eIopmcntal rise in response rate for ! nced (overall x?

) need by Class level, P’ < 05). . _ . . o : ‘
4 * " 3 . .
FRIC . 22 Y7 vy




