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sYODULES FOR LEARNING

-

Over the years that this writer has been associated with Education for the American Indian he has come in
contact with a countiess number of teachers who have expressed a desire for assistance in planning ways to

meet the needs of their students in developing a base for understanding and taking pride in themselves as...

Indians, and fer deveioping an understanding of their role i*: todays society and theivr ultimate realization of
their career potential through the developrment of self confidence and competence.

After reviewing the modules in this book!let, it was decided that they would serve to extend the base for an
awareness of self, an awareness of others, and an awareness of culture. There vrere many excellent modules
submitted, and those selected by the evaluation team illustrate the greatest potential for applicability in
meeting the needs of kath Indian and non-Indian students, and further reflect an awareness of the many
areas that could be covered in the classroom providing instruction to the Indian and non- lndlan student as
- well.

The modules were adapted from material developed during three (3) special workshops held on the campus
of ‘The University of South Dakota as a toliow-through for the training the workshop participants received
in hecoming aware of the :nigue problems encountered by American Indian students; of methods to solve
priblems; and of ways to doveiop and > recugnize alternatives to contempory American indian problems
in the area of Career Education. :

Though this booklet is a part of the continuing Career Education and the American Indian Series, it is felt
that a brief review of what the preceding publications of the series contained is raerited.

Caree: edumtnon is a continual process in which an individual becomes aware of occupational areas; selects
an area of 1i.terast; enters into some type of preparation; and finally engages in the actual occupation.

For many years Indian individuals exhibited a limited career choice, for they entered primarily twree areas
of vocation: (1) teaching, (2j clerical work, and (3) nursing. Many articles and several hasis }ave:besen
written in attempts to explain the “failure’” of the American Indian to move into the maimEressm @< he

farger matiomal commuiity. What those writings failed to recognize was that career educmticon wsai tameesr -

choice. is much more than the preparation in the knowledge and skills for a specifiezer, sesor, st
_incorpmsate the demalomment cf self, and awareness of self and others, and an area.of ‘#iw : e |ctiviigisal
“relates:to society, -wamilez: st the same time taking cognizance of the needs of the student. tige:-zomemuniny,
and thejob potesmmsr: =wailing.

The stafff-of the Canwesttducation Demonstration Project for American Indian Children at T Uniwemsitoi of
South: Pakota recmayiizes: ithe great diversity of the cultural implications for career educatimnaand for lnwiken
childrem .educatios:, aserimndorses the concept that if any career education program for |ngisenchildram is:to
be effiutive; it mms =ake cognizance of those children, their cultural values, and pessiilly a hilfingaai
situatiom, anel fum: rmast also continually remind educators that “career education is acanestinual proowess”

from tiwe cridie i ¥he grave $1t was because of this concept that the Staff decided to comsmentrate @n the

early elemenitin; airmde lewels as an area of emphasis, and through this emphasis present=sttivity plans, or
moduwles fia-ilemsring, thatmwould aid the teachers in meeting most of 'the awareness for career educat.omn.

The elemmer -t ot career educatiom include the following objectives:

Awaceene:5.0f Siglf (the:development of self-identity)

Awareryarefi Gthers (zhe development of people/person identity)

Awareresafi@ulture {fthe development af a positive and prideful ethnic udentzty)

Awarens=s: of EEducation (the development of an ‘educational identity associated w'th the home. and
schioo!:amgigemmmunitys)

Awareness giifCareers lithe develnpment of a career 'dentnty through a gradual awareness of individual
potent'aﬂsaasand capaboilities)

.
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Awareness of Careers (the development of economic understanding as it applies to the mdmdual the
home, and to education)

Decision Making (the development of the ability to make decns:ons)

Beginning Competency {beginning skill development)

Skil! Development (through career placement) P
Attitudes and Appreciation (the realization of a sense of self-fulfillment)

SomN o

1

It is the opinion of this writer that theee objectlves are well on the way to being met through the desagn of
the modules presented in this booklet.

it is the hope of this writer that the possessors of this booklet will share it with other interested educators
and that they will continue on their own to meet the ten (10) aforementioned objectives.

it is also the hope of this writer that the modules in this booklet will serve as only the beginning of an-
educational venture that will prove beneficial not only to the American Indian students, but also to their
teachers, the non-Indian student, the admnmstratnve officers of the concewned schowik, and the commumi- -

ty-at-large.’

A bibliogra@y/isjncluded for the edification of the users of the'booklet. It is thie prodiuct of e indiwidual
authors of the modules as they listed them in their papers. Some are-swithowt am indication.oémpublsihes Q)
date of copyright. However, it is felt that the users of this booklet wasutal fimd tfhe indicadest smmvies heglpfol
in their search for material.




SUBJECT: Basic Value Structure of the Sioux Indians o
Recommended for: Low Primary |

PREREQUISITES: They know that there are Sioux Indians. They will know that there is a fa'mly struc-.
ture. They knagw that a religious belief is a part of life. They know the need for ecology

BEHAVIORAL OBJECTIVES: *
1. Givena piecé of paper with tenfpictures on it, the student will be able to cblor the six picture§
- which show the Sioux Indian living in harmony with mature, witthin 20 manutes. _

2. The student will be snks v& grmw and color a picture &f the family structure=which shows the
- extended family conwst.

CRITERION MEASURES:

1. - Given a piece of paper wiitt ten miczmres on it, a studsmt.willl be able, from memary, oolor the snx
‘pictures which shows the Sioux lmean living in harmaesy with nature, in 20 mm\utes —
2. Given a list of the names.of fammilymembers, incluifing tihe extended fammnw @n the board, the
student will be able to d¥# and cotior a famiiy structuwrenmcluding the extenderd family concept,
and label each one within 3®minutes.

RELATED CONTENT AND ACTW:THES: The classes will be-ggver: in different ways, Frield trip into the
outdoors to enjoy nature. Indian:re: limrce personnel will be' bromgh in to talk abroutthesextended family,
and for how the Indian relates tb nagame. Class dlSCUSSIOI‘I willl oomes:before and after-activities. Fnlm strips
and books related to the subjectwwilt-mexused.
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m 5396 Indiagn Cultural Values
Wed for: 3«! and 4th grades _ _. |
?REREQUISlTES ‘ g {
A, gtudents will have a knowledge of what a value is and be able to give an examp'le of one verbally. .
2. gfugents will have a knoyuledge of who a Sioux Indian is. o _ , | ) - |
3. students will have an unoerstanding. of what a family unit is. s (
BEHAV'()ﬂ"\L OBJECTWES:

1. The [eamer will be able to demonstrate with a partner or small group of classmates a way the
: inQiares shared their material possessions. He should complete this task in 57 mmutes and may use

avAilzble classtoom oblects as props if he chooses to do so. '
2. " With crayons and two pieces of drawing paper, the Iearner will draw two pictures. One will show

|.f if an area where the Indian lived in a balance with nature. The other will show how the

pAance of n3ture has been upset by man. He will be gwen 20 minutes to complete this activity.
3. Without the use of aids, the learner will be able to explain orally the attitude Indians have toward “

mAterial poge&snons He has 2 minutes to complete this task.

>RITERIQN MEASUﬁES The criterion measure for this module will be teacher observatnon of the
xartiCipatios? of the learner during learning activities and class discussions and field trips.

1. He will be able to demonstrate a way Indians share material possessions. : ‘ L ‘

2 ye will be abie tordraw pictures to show a balance and imoalance of nature. ‘

A yne leamer wlll be able to explain orally the attitude Indians have toward material possessnous
.EARNER ACTIVITIES AND CONTENT: Classes will utilize a variety of activities and approackes. Major

pntent Rojtly will be Presented through movies, story books, role- playmg, discussions, field trips, and_
dmparative anai\ma

\ctivities fof Qb]eCthev‘l . sharing material possessions.

1. nok,;playing wil{ be utilized to demonstrate sharing and non-sharing situations

2. Mempers of the class wil 'dem'fv and state the feelings theyv expenenced relating to these sharmg
‘ “of Non-sharing activities.

3.. A7 A follow.up activity the next day everyone in the class will share hns possessions that he has at
3¢/0l with other class members for the entire day. :

‘4, Egch class member will make a “love gift” for someone and give it to them. " T
\ctivities tof ijective 2 -iman should live in a balance with nature.
1 e class wilf view two short movies “The Woodland Indian of Early America’ and “Indians of

“th# Plains - Life in.the Past.”” These movies show how Indians lived in harmony with nature and
wm heJithy and had all their needs supplied. . :




2. . The class will walk or take a field trip to an area that has heen desecrated or marred by modemn
anhéym1! identify ways the nutural environment and balance of nature have been upset:

3. The class will listen to stories read from the following books:
a. “Desert People” by Ann Nolan Clark
b. “Indian Two Feet and His Eagle Feather”” by Margaret Friskey.
Activities for object%ve 3 - The value of few material'possessions.
1. A resource person, an older Indian will tell the class the Indian feelings about this value.

~_ 2. The class will compile and chart a list of things which are absolutely essential to a person’s

\ survival. They will compile and chart another list of belongings which we have and use that are
\ non-essential to survival. (This can be done in small groups if enough adult help'is available todo - -
the writing.) ' ’ )
i
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. Rwo:;lnaet\dedfor Grades 4-6

BEHAVIORAL OBJECTIVES: Given a number of articles, each child will be able 16 identify those which
are part of the Indian culture and be abie to name them. , '

'CRITERION MEASURES: Criterion mesure will be a field trip to the W.H. Over Museum where they will
be able to identify a predetermined number of articles that belong to the traditional Plains indians cuiture.

Examples buffalo, clothing, tircular hcnes, weaving and beadwork, Sacred pipe, eaéle feathers. . -

LEARNER ACTIVITIES: | |

‘1 Read a story book conceming traditional !ndian culture and discuss the content-pointing out

© . various articles of Indian culture. (The book would bé‘one available at a library, but definitely on
an approved list. )_ . . ) ’

2.  Bring different articles Ito the group and discuss what they are and how they are used. Have the
. children look for things at e 1o bring in to talk about.

.3.  Have the children, with the help of reésource people, make God’s Eyes. -
‘Editor’s Note: The Qjo de Dios (God’s Eye) is a modern art craft that has swept the country. The art of making the “Eye”

has been readily adopted by indian peopie. It must be remembered that is not indigenous to the Dakota or other Plains
indians. - :

11
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1. Students -should have 2 basic understanding of the concept of values. Thns should mclude an
: awareness of his own values. (Whatﬂtelwneffee-sareumpormtvaluestohun.)

L2 The student shou!d understand that there aré Indian and non—lbndian people. R
BEHAVIORAL OBJECTIVES: ' - | T v

1. The tearner will vefbally describe the basic values the Indians held to be most unportant. -

L2 When preeenmdwnthasheetofpaperandcravons ﬂwelwmrmlldraw,mﬂ\mawmmm

petiod two nature scenes. One environmental scene depicting the way a person with lndqn values

 would want the environment to be maintained; and another scene showing a polluted emmon—
ment. _ . _ o

3.‘ After Instenlng to a story about Indnan life, the learner wull c:te the values presented in thesmfy

‘q CRITERIION MEASURES The criterion measures for this module will be oo?h/ pleted mainly througl
mscusslon between teacher and learners. ¢

3

- 1. Describe the values the Indians held to be most important.

2. Draw two pnctures. One showing the way a man with Indi an values would want the envuronment ‘
to be kept. The other pictures should show a polluted enwtronment. 0 B

. . - L
) 3. Listen to “this Indlan story Afterwards dlSCl.lSS the Indlan valiies you found in thls story. e

~

) :ARNER ACTIVITIES B

3. A role playzng activicy will be set up utilizing small groups to portray a glvmg or sh\lpg v
situation, and a nonsharmg snuatlon N

2. A classroom media center will be constritcted contalnlng related materials - books fi Imstrlps, and °
"plctufes to broaden the learmiers knowledge of Indlan values. . o

3. Two fleld trips Wl" be taken. One to an area where man has lived in harmony with nature.and o
- another to a site where man has carelessly abused’ and destroyed nature. This would relate to the 5
Indian value of uvung in balanoe wuth nature. _ e

4. The students will view pictures and slides showung scenes where the environment has been g ‘-'5;-:
. polluted and changed; and other scenes showing where the natural envuronment has been preser
ved.

5. After reading a story depicting the Indian value that material possessions are not held to be 0
great\lmportance a discussion between teacher and smdent will be.held analyzung this conoep




] Ceremomes |

_ended for : lntermedlate Elementary level.

»Meanlng of vocabulary words used, such as structure, lnstruments purpose and words from the
. Dakota language. :

Llfe-style of the Sioux Indians.
Customs, religion, .and beliefs. '

: Basic value structure.

e

BEHAVIORAL OBJECTIVES

| 1." When presented with a list of the basic Sioux Indian Religious Ceremonles the learner will
choose one and write within a 10 minute perlod about its purpose structure and |nstruments
used.

CRlTERION MEASURES: The criterion measures for this module will be the test as follows

* ' - ‘;-' €
"‘From the followmg list of basic S|oux Indian Rellglous Ceremonies, choose one and wrlte wuthln a 10
mlnute per|od about |ts purpose structu re, and |nstruments used.

-
Eay 2]

LEARNER ACTlVlTlES Learner actlvmes for this modyle will begln by the showmg of a 15 mlnute -
llmstr|p and tape called *Sioux Indian Rellglous Ceremon|es provrded from the Johnson o’ Malley funds

After the f|lmstr|p, the learners will conduct a d|scusS|on about Sioux’ lndlan Rellglous Ceremonles

.t
R . =

v},storles ‘Heplctlng SIOUX Indian Religious Ceremonies w1l| be read aloud by the |nstrut.tor These ' :f,:
igs‘'were comprised from the Rosebud Reservatlon in South Dakota s - ‘ :

“Sho
'stor

RELATED CONTENT The followung reading materlals wrll be on dISpIaV and are for the students use in
-.,explorlng in greater detail those areas in Whlt.h he is partrcularly interested in: .

1. THE PICTURE - SKIN STORY., by Alex Bealer, Holiday House, 1957.

2. THE»NORTH AMERICAN lNDlANS by Ernest Berke. Doubleday, 1964.
L '3 THE SlOUX lNDlANS by Sonla Bleeker Morrow,’ 1962 o
o 4 SINGING snoux'coweov by Ann Nolan Clark. Haskell Press 1954 |
P 5 'CHIEF JOSEPH WAR CHIEF.OF THE NEZ PERCE., by Russell Davs, McGraw-HllI 1962,
ﬁ ‘ﬁ. 6 TEPEE STORIES by Edward Dolch Garrard 1959

7. .CHIEF JOSEPH OF THE NEZ PERCE., by Shannon Garst J Messner; 1953

"8, CRAZY HORSE, GREAT WARRIOR OF THE SIOUX., by Shannon Garst. David McKay, 1950,
- 9. REDCLOUD,, by Shannon Garst Follett, 195.




o _y Shannon Garst Hastmgs 1959 - o
KOTAS.-"by Manon Israel Melmont, 1951
bica VRRIOR FOH A LOST NATION by Dorothy Johnson Westmunster 1969.

_-':13.'- RETURN OF CPAZY HORSE by Wlllnam Kotzwmkle Straus and Giroust, 1971.

14 ONCE UPON THE LITTLE BIG HORN. by Evelyn Lampman. T. Y Crowell, 1971.

18, THE GREAT WHITE BUFFALO by Harold McCraken. Lupplncott 1946.

14
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PREREQUISITES The students should have a good basic understandlng of the rneanlng of Iegend
| B_EH_AVIOM\L OBJECTIVES:
1. _‘ Within a small group, the learners will ‘prepare a skit depicting a favorite legend.

2. The|learner will write, within 20 minutes, his reaction to one legend.

e

T3, When presented a large sheet of drawing paper and crayons, the student will draw in 30 minutes,
~ his i terpretation of a chosen legend. .
CRITERION r\gEAsunes-

1. List %wo characters in the skit presented by your group. Tell why they were important. You have
15 mlputes to complete this task. .

2; Usung ids, verbaIIy describe the importance of a chosen legend (your chouce) You will have 30
m|nut s to decide and present from a given list. -

3. Draw pictures of 5 animals and/or birds. Tell briefiy what each one means. You have 45 minutes
_____ to.complete this task. -

LEARNER ACTIVITIES From varlous books legends SKUNNY: WUNDY: by A. Parker to entire group.

Individual and groups will werk on various tasks assigned. Set up classroom library from central school and

. community libraries. Films, film strips.and kits will be used .from available resource centers - (Public

- schools, city library, U.S.D., media,center and state Ilbrary) Indian resource people will be invited into the

. classroom to explain and teII Indian Iegends and meanings. A field trip to the communrty I|brary ‘to hunt
for and (hopefully) find more books and pictures on Indlan Legends

M~RELATED CONTENT The students’ drawings ard wntten interpretations will be displayed for other -
“students and school visitors to observe. More reading materials will be drsplayed and will be for students use.

: for explonng in greater detail those areas in which he is |nterested
. °
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: SUBJECT The Wmtar Couft of _' '

Recommended for Grades -7 (math oriented)

PREREQUISITES Students should have a good basic under~tanding of what the winter count was, why it, -
as such, was used (rather than an(ither means of countrng) anu vwho used it.-

BEHAVIORAL OBJECTIVES:

1. When presented with rilrfferent pictures (scenes) from winter counts, the student will be’ abIe to
|dent|fy (1) the numbgpr of objects involved; (2) the type or kind of item invoived.

2. When presented wnth ja map of South Dakota, the student will be able to mark on |t the maln
areas where the wrnteq count was most frequently used.

CRITERION MEASURES Thd triterion measures for the above stated suamectives will be a teacher-made;
test broken down into the followung two parts: :

1. Identify from a list of objects the number of and kind of alsperts. lnvolved You erI have 20
minutes. ;

2. Plnpount the main areas of general use of the winter count Y W} have 10 mlnutes
RELATED CONTENT/ACTIVITIES A variety of approaches will: bye: used in conducting the cIass A

. background of the winter count will.be presented. Then a museum tour:tothe St. Francis Mission Museumv;
will be taken. This museum has an excellent display depicting winter connt:+Having’ finished the tour;: ‘the .

~ students will later hear from a local knowledgeable resource person about:tive:winter count. In’ addltlon to

helping the students achieve the behavidral objectives an in-class library of resated materlals ‘- books fulms
and filmstrips -- and visual aids will be compiled. . : ‘



Winter Logs: An Indian Method of Recording History

Ré¢'¢ﬁjﬁ1gndéd for: G: g ) -
PREREQUISITES: -

1. - Students will have already listened to a resource person explain about this method of'repord--
keeping. '

2. Students will have seen an actual log (if none available---a photograph will do). _
3. 'hStudents;'vinI have been exposed to Indian picture language and will have compared it to our
English language. : : : ' o

BEHAVIORAL OBJECTIVES:

1. ' The_learner will, within a 10 rmriate period, identify or paper five persomal ifpasgant happé.nings: o
. _in_his lifetime. o _ S
I V ‘ o

7. 2. The learner will,-within a 50 mi ute period, construct his own winter 8%y picture language

., using his five important happenings. ' CoL RN

TCRITERION MEASURES: The criterion measures for this lesson will be completion of the learning activi-

ies:and presenting them to the class. Tk -2 activities will be teacher-evaluatedsccording to individual =
hility and learner sélf-evaluation. ‘ : o B SO
.LEARNER ACTIVITIES: Each student-will recall 5 important things-in‘his lifeamehwrite them out. Using -~
-any resources on Indian picture language, he will then construct his own’‘winter lomiby drawing a symbol for - .
ach-event. ‘After completing the logs, each student will verbally recall his history:while displaying his log.

A

. RELATED CONTENT: | will use any books available on Indian pictufe Ia’hgdage.

e




ngedforGrades 5 arid 6 o TR /
1. Readon or aboye'érd ‘g;r‘ade ievel. |
2. - Have basic |istér_{ar}‘é_;«;kfirls:’ - f L
\ 3. Able lto"o‘pe‘r'véte afllm strib previeWer. ‘ - | f | :
4 ) Knowledge and use'of a record player. o ' I '/
. BEHAVIORAL OBJECTIVES: - -
1. The student will present to thex class a 4-5 mnnute summary of an Indaan myth Itis te be told in . |
sequence. , ool
‘ N

2. The student will ideﬁtiw the purpose or rnoral of tﬁe myth.

1"

3. The student will demonstrate that he can hold the attentron of hrs classmates bv posture, dlctton
' ;‘and understandmg of the myth. : : . e

- . CRITERIA: |
S 1. Present to the class an Indiay myth, keeping events in seqUence 4-5 mlqutes |n Iength
2. Identify the moral or purpoSe of the myth as you sea it. - k o

3. The student will be'scored ona 1-5 scale on the' following items:
a. -Attentiveness of classmates. .

b. Posture : ' g . ;
c. Diction , ' , : ) e
d. Interpretation. : ' ' o S
ACTIVITIES:
" '1. . Read-myths from books.

2. Listen to myths on records or tabes. . o

3. See rnyths portrayed on film strips. '

4. ‘Indian resdurce people come in and tell myths.




J ECT Lesson On lndtan Symbols At Kmdergarten Level -
Ret:Ommended for: Kmdergarten ‘

_ PREREQUISITE.S The children should have a very general basic understandmg of the imfian Mnd
“know that there are differences in m\rs of living, communication; etc., of the American Psins | neflaofi
* today and those of a hundmedzn mese-yéarssago. They should alse understand thas symhn&\were 17

. means of communicatmns/fmttrte :Eavier sramamican: Plains indran people.

. BEHAVIORAL OBJECTIVES: - it the end of @ 30 minutes perind, with the direction and help .off the
. teacher,-the kindergarten childr > wsill deaw @ Yarge triangle symbo) of a tepee and on:iit draw andiliealisle
o name, orally, 10 Indlan syn&n* -stiat are digglayed on the chalkboard in the © ﬂom

-",CRITERION MEASURES: The-:arterion siesmures for this lesson will be a teacher compesed tmsxgitien
‘orally to-each individual studerm wmnaillotmemss: of three minutes each. The students are expeatedstenisenthe
'Indlan symbols without aid: :

sun @

-~

Caow  3—p | . N

'f"bt‘rffaloeye . @ o |
bear traek’. ,_ \ _ | . =
rightand day | . @-O—@—C— 1

Cmotintain o oLy =2
lightening . WNNVWTT :
Csnake o~ N

~ rain cloud ' ;; ‘:"\ .

.'LEARNER ACTIVITIES: The learning activity for this lesson wnII consist, of the dlscussmn.of the ten
..-symbols, “each child dfawrng wrth crayons a tnangle shaped tepee, and on |t drawing the ten svmbols
'fl.vdrscussed . : : : o N

)

: RELATED CONTENT Prctures of tepees rugs, beadwork moccasing,’ pottery, etc.‘on which- Indri
,“-:symbols for communications and -decorative purposes will be on dlspfay ln the kmdergarten room:to
if"',enhance thelr understandmg of thlS Iesson

‘_. 's

i ]

. : - l . .
-'*_-MEDIA AND MATERIALS: Pictures of tepees Indian rugs beadwork moccasms pottery, clothmg ete.

' erI be on display in the room Crayons and paper will be provided for. the Iessor{'




L P

,"fﬁénﬂediht:‘margart’en . ‘ ' - .:, .
anowsm& ” -

Dlam*m‘ indian symbols on the bulletin board.

S 2 leaa; posters, books objects concern:ng the Amerscan Indian. _
s BEHAVIOWCTNES , ' ’ o - o
o A1. Ohivit=~. to ldenttfy Indian symbols B
2. - Chilldiven to draw Indran symbols
3. .Chddren to undersrand Indian symbols - .
4. Shvildren to contrast Indiansymbnls- | ;
i 5. @Wieirem toreatize the purpose of the Indian symbOI‘
CRITW
1. Chileitisi-teodliFfomaitiate Ind|an symbols
| 2. Chilsrern-eorecite-about Indian symbols using sentanaes and vqcabulary of th .
 3_. - Childwemto c0nsrmct: Indian symbvols' ' _ -’ | .
\ 'l 4. Children to soive an Indian symbol stnry . : . , I

LEARNER ACTIVITES:

1.

*Art Pro;ects constructlon paper.
a. weaving

b. -headbands, vests and beads

S G ftngerplaye

Sfories_andstoryplays_ - o ST I e e

. Filmstrips

games

-Construémg a \'iina@é i'ncluding.ténts campfire, lakes, and Indian familiés
Construcung a. chrldsrze Ind'an t°nt made from brown wrappmg pa,)er

Fleldtnmtoalocal museum o *r v

Songs and rhythms _

©

vPalmmng fi nger painting, water color pamttng, etc

. Reﬁource People:

¢

* .

Indlan parent,. grandparent medlcme man, beadmg ’demonstratlon, outdoor';

e

o




it

=
=4

‘RESOURCES;

@ ® N O 0o & w N

~Let's%ind About The First Thanksgiving: Carle anditlartha Shap

' .Singing Fun

The Desert People. Clark, Ann Nolan
Liﬁlezindian Basket. Clark, Ann Nolan

Indiam Children of Arﬁerica. Fafguhar, Margaret
Litﬂe-SimfGi.rl. Lenski, Lois

indian Simmer, Monjo F.

Salriiey. Perrine, Mary _
OuwreBimaal ! BluesBeadd. Schweitzer, Bryd ;\
Iniiiin Femteais. Showprs, Paul '3‘
/ //
’ [
/ / J
\
L.
\ |
. i
Rl
;\ ’ .
. . )




o Recommended for: Kindergamen

- -T’:‘I”I'EREQUISITES;-- he students swif > hewe-rgood understandimgsof the following:
1. What ho?(_:r is,
2. What a geward is;

S '3, Whata good deed is

| BEHAVIORAL OBJECTIVES:

-~

'.’!

1. Without the use of aids, the student wnll name one-ammal of great lmportance in the IndIan_
culture.

2 Without the use of aids, the student will name one va:: skl symbol usm reward in the Indlan'"';
'~ culture. : '.‘

= CRITERION MEASURES As a crRiiens: vssbire the taacher ik tve: following. questnans

~

1. Name one ammal that:isshenorediiin e ndian culture.

-

2. Name one reward ansindian couldireceise for doing a’ gt-ddned
: - — : ) ,p;

STUDENT ACTIVITIES ' - T
N N Teacher will read the: follewing story m the students WINRING: THE ENREEFE THER

2. Students will draw and color eagle Mathers after iooking-at colored: pmesrof eagle feathers" _
L, provided by the teacher. . -

3 Students will design and make hrad bands using feathers. L
: ALTERNATIVE METHODS

1 Chlldren will vvewfllmstnp“lndnan Legends- ' ’ o o 7

' 2. Discuss rewards given in class example, the grantmg of a gold staras a reward for a good deed
/- .

‘AUDIO-VISUALAIDS - o S _'/ RS T

1 Teacher wnth the aid of students will construct a bulletin board showmg colored plctures o
' eagles eagle feathers, and an Indian wearmg head dresses with eagle feathers.




SUBJECT: prawingan indian Peace Pipe

,f"Re'éa'h\rr“Qﬁded fiof'i"kindgrgart‘en

 PREREQUgIVES: Rigid,prérequisites for this learning module are not essential on the Kindergarten level
~due 10 the fagy that any learning that takes place Is fundamentally carried out as a basic’ experience.

However, the kimdergarten student must display some physical coordination. as well as being able to listen
- attentively, - ‘ o '

:.i - BEHAVIORALOBIECTIVES:

1.~ Wpen .given 5 sheet of consjruction paper and crayons 7the"kindergaft’é}| student will be able to -
Qrg¥V g reasonable facsimile &f an Indian Peace Pipe. . .

 CRITERION MEASURES:

1. - R memory and without the use of aids the Kindergarten student will draw and color one
FggsQnable facsimile of an Indian Peace Pipe within a period of twenty-five minutes.

LE_AhNER ACTIVITES:

1. U ill pegin this teaching lesson by reading a story about the Indian Peace Pipe to the kinder-
Qarfen children to acquaint them with this religious 7s‘ymbol as well as to arouse their curiosity. - .

2. : Wfll .s'how pictures to the children representative-of the peace pipe aé used by the ubbe'rf Plains
T Ingiang, - _ ad e .

3. 1 yillpring into my classroom an authentic reproduction or mocel of an Indian Peace Pipe.

. RELATED cONTENT ACTIVITIES: .

1. Lecture on the Sighificancé of colors, feathers, and designs used on an Indian Peace Pipe.

2. Reabgnized local Indian religious Ieader'}who will provide children with additional information
- enpancing the topic, : -

B4

3. Rgiated filmstfips and films pertaining to the topic. = . -
4.  Pictlres and photos depicting the subject. .
5 The g of additional story books or mag_azinés to waylay additional information.
. .3,
. @ / -




" BEMAVIORAL OBJECTIVES:

SUBJECT The Sloux Art of Loom Beading

| Recommended fqr: Elementary v
PRE REQUISITES Thr students should have a good understanding of the following:
1. How to thread a n2edle,
- 2. Howto thread a loom,
.3." Howto forma pattern on graph paper, _ o 5 | - t

‘ 4. How to bead a design on a loom.

" 1. 'When presented with graph paper, within 30 minutes, the learner will create a deslgn uslng elther‘
colored penculs or symbols to illustrate the desngn ;

2. When presented with a loom and thread, wuthln 16 mnnutes, the learner wull set up the loom wlthf
thé proper number of threads to create his design. . Ll

3. When presented with a threaded loom, needle, thread, and beads within 30 mmutes, the learn'
- wull reproduce at least 6 rows of his originai design in beads . _ S

CRITERION MEASURES Cntenon measure for the above statee objectwes Wl" be a beaded deslgn;
constructed in the following steps:

, ‘l. On graph paper, create wuth colored pencils or symbols a desugn to be reproduced ln beads You_
‘have 30 mmutes % RN

- 2. On your loom, place the proper number of threads to produce the design. fYou have 16 minutet‘z: _

3. On your threaded loom, begin to reproduce your original design in beads You have 30 mtnutes: ‘ __1"
to complete at least 6 rows of your design. o

ACTI)/ITIES

‘l. .Cne or two classes will be conducted by an Indian resource person telllng the s;gnlflcance .;t the'
designs inIndjan culture and the tradlttonal uses of beaded materials. He or she will: also present‘_-'
examples of beadmg and relate the hlstory of them :

N 2. Avallable beadmg deslgns wull be dtsplayed in the classroom

MEDIA AND MATERIALS

Y
G

‘l‘ Douglas, F.H., “Plalns Beads and Beadwork De:i gns,“ Denver Art Museum Leaflet No 73-74
‘1936 _ : ‘ : .

-2 Hunt W. Ben. Book of lndlan Crafts and Lore Simon &Schuster 1954

3. Mlnor Marz Nono. The American lndtan Craft Book Popular le 1972 .
4. Seion, Julia M., “American Indian Arts,“ Roland Press, 1962 .
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,_Bjeneouusnres: The's students shall:
8 ‘l'.‘_"'V Recognize sand-paintings as a form of self-expression and communication |
2 TeII where sand-paintings were found and wh:ch tribes they are associated wuth

3" Have drawn or traced from provided material {example: a colormg book) onto paper an Ind(an
des(gn of his choice such as a Thunderbird or geometric design. - L

2 Decide how each portion of the desigr shall be colored.

’ - ~Determine from the design the size of j5ly- board (or a piece of funushed scrap pane(ling) neaded
v . Y and get it, (If the teacher us furnishing the Iumber at least have students do measurmg and
v : possible the cuttirg. ) , :

it ~6 Sand and put“a fmlshnng on board

9 nd'creating a sand paintung by applylng glue and colored sand (commercial or dyed)
;fimshed wood. - .. | . R R _x.-. R

El leN MEASURES: Evaluation will be an observation on the teacher s.part on how Well the child 3
/ ”directtons—as -given eather orally or written on board. (Not on. whether the teacher likes the des(gn().; .

-.;LEARNER ACTIVITES: Do the followmg in order guven
| 1. Use darkest coIored sand first. o .- oo -

L 2. Spread a (moderate thickness) coat of glue (such as Elmer's or 3-M) on all sections where darkest
D sand WI" be spread usmg fmger or small moist palnt brush ‘ .

S ;.f Sprnnkle‘sand over glued areas. -

-~ o ’ .

",;'Let dry for 10-15 minutes (patuence is key!)

_'_;'Shake excess sand. off and put it back in vile or container.

"-'vContnnue wnth each color usmg Iughtest color ast. L _' i R

'CONTENT Commercual books on sand palntlng avallable Have as many art books: and oz
books available' to look through. Have on display a- .plague.bought in Arizona of ‘a sand-paintir

'plus “examples the teacher has :made. Filriis on Southwestern tnbes often have exampl '0
ngs shown '




sua.lecr lndian 3vm60l Draw"tgs Used By The Indian Plains indians

o Recommended for' Junior"High |

PRI: REOUISITE° The students should have a good basic understanding of the following:
1. Basic style of dress of the Plains Indians. )
- 2. General area; of where the Plains tribes lived.
o S B Lifqgstylg of thé Plains Indians.
N 4. - -Huntin‘g' equ'kip.ment and gractices.
_.,5. ' -"Artlstic contributions of the Plains Indians.

BEHAVIORAL OBJECTIVES

A 1 With the aid of a ditto sheet containing the lndianl symbol drawings each student wiilt‘
: given story. The length end type of story would varv depending on age of the student

2,1 Each student will write an original story wuth the ald of .a ditto sheet containing th
symbol drawungs T )

. ) 3. Students W|ll translate a.rgmen story written in Indian svmbol drawings into the Emllsh
CR'TERION“MEASURES e

o 1. Wlth the aid of a dlttoed stheet translate a glven story wrltten in English into- lndlan
' drawings. This task to be cmpleted in 15 minutes. '

2. Wlth the aid of a dittoed" sheet write an original story about an Indian buffa-o hunt. Use“
munrmum of fifty symbol drawings. Thls task to be completed in 30 minutes. s --s,, :

\‘

~
3.~ Without the aid of the dittoed sheet translate ten sets (sentences) of symbol drawungs.r
complete sentences and correct puctuatlon This task to be completed in 30 munutes .

RE LAT ED CONTENT/ACTIVITES ' o~

1. Students will be permitted to read their original stories to the class. | o "
2. View filmstrip on the buffalo and buffalo hunt. * '
3. .LHave students try to wrlte thelr name using symbol drawmgs

T ~ 4. Compile the orlglnal stories written by the students into a book This book will be on displa
SRR students and parents to read. -y




SUBJECT Plctogams- A Method of Indian Commum-uon

This learning module will be used in the 2nd and 3rd grade levels as a part of the Language Arts
Curriculum, This’ aspect of lndlan culture could be broadened to be used in higher grade levels.

PREREQUISITES. The students_should have a basic understanding of the following:

.

2
3
a
-5
€

The origins of pictography;

. Pictograms as a means of early communication;

chtograms as a means of human expression;

Pictography was .. forerunner of written language;

The materials used in pictograms;

Adequate preparation on the part of the teacher as to obtain the necessary resource materials to
present the historical background .

A large pictographic chart should be prepared (by the teacher and/or students) and each prcto-
gram labeled as to what it represents;

Examples of stories using pictograms and/or ideograms should be provided. Examples not per- -
taining-to the Indian culture can be found in magazmes such as Humpty-Dumpty, Jack and Jill, .

~etc.

BEHAVIORAL OBJECTIVES: When presented a labeled chart showrng a wrde variety of. lndran picto-
grams, children will write and illustrate an original story using a minimum of 10 examples of prctograms
and share their story with the class. _— ) -

/

" CRITERION MEASURES: The crrterlon measures for thrs one hour module wouId be that each pictogram

used in the story is portrayed in the correct sense or way. - ,

!

2

3 ‘ LEARNER ACTIVITIES: To further pursue the subject of plctograms students couId

1
2

= 3

4.

‘Draw severaI p|ctograms and have friend label each;

‘Bring in stones and paint pictograms on them'

Make slides and - |dent|fy the pictogram when shown (mformatlon on how to make shdes using”’
clear contact paper, can be obtained from-your audio-visual center);

Discuss the advantages and disadvantages of pictograms as a means of comr'nunication

OTHER ACTIVITIES: The foIlowrng activities could be used to further broaden the'child’s understandrng
. andi msure success of your objectwe could be: ¢

1.

Preparatlon or,a buIIetm board shownng dlfferent phases of plctographlc commumcatlon which
wolld aIIow the: ren to make visual compar:sons

iy avarIabIe to show children the technrques used;

film strips to trace the orrgm of - plctography and the history of its use, loc_a'tiOn, and



ALTERNATIVE MEDIA: Alternative materials might include slides (commercially or self-made); trans-
parencies; overhead projectors; master ditto books; and film strips such as: “’Indian Picture Writing’’ by
Robert Hofsinde; and *“A Pictographic History-of the Oglala Sioux” by Helen Bliss. The later filmstrip is
listed as an adult filmstrip but will provide a visual record of Sioux culture from which many ideas can be
formed. ’

74
-
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" SUBJECT: The Painting of Truth
'Recommended for: 4th grade

PREREQUISITES The students should have a good basic understanding of the following:
1. The background of Oscar Howe.
2. Symbohsm asa form of prctonal language.

BEHAVIORAL OBJECTIVES:

1. . The student will be able to identify the six basuc coIors and meanings taken from nature W|th|n a .-
15 minute time period. -

2. To differentiate between the skin-painting techmque and the tradltlonal method of pamtlng This
s to be done in a.twenty minute penod of time. A Lo

~CRITERION MEASURES The criterion measure for this module will be a teacher composed test -as
follows O . :

I

1. Please list the six colors used by Oscar Howe and therr meanmg taklng from nature. You have 15
‘ minutes to complete this task.

2. From the following paintings be able to differentiate between tradmonal styles and skin-painting
' techmques You have 20 minutes to complete this task. .

-LEARNER ACTIVITIES Learner activities for this module will pnmanly consist of small group and class
prolects on varlous tasks assigned by the teacher and recommended by the student
A\

1 The teacher wil! present to the students Oscar Howe's palntmgs and background mformatron
-through literaturc and a film. A .

2. Resource materlal will be provided for the student in the areas of tradrtlonal painting, flat two -
' drmensronal (skin- pamtmg technique) and still life. : '

3. Insmall groups the students will mrx the tempera medrum from water, glue, fats, eggs and color

C 4. Indwrdually the student quI pamt a prcture using the Oscar Howe technique. . °

-~ 5. Possible field tr|ps couId be taken to:
(1) Mobridge, S.D. to view the auditorium with ten Iarge murals. :
- (2) Mitchell, S.D. to view the interior dome of the Carnelge Library, or.the eIeven corn panels at =’
. .. theCorn Palace.
N (3) - Vermillion, S.D. to view The Umversrty of South Dakota coIIectron of Oscar Howe's paint-
mgs. . o

-
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- SUBJECT: A study of the Work of Oscar Howe

Recommended for: upper elementary

- PREREQUI$ITES: Students should have a basic knowledge of the following:

- 1. Artvocabulary: color, Itne, motion, composition.

2. Experience in using water colors. ’

3. The ability to-write paragraphs using comparison.

4. The film, *Oscar Howe, The Sioux Painter”” (USD) (1973).

BEHAVIORAL OBJECTIVES: - - e <

1. . When presented with print of “The Buffalo Hunter” by Oscar Howe, the learner will wrthm f’ ve
minutes time make a list of colors used in pamtlng the picture.

2. With the use of the same aid the student will identify and list the subiect§ of the composition

- within one minute. :
3 Wrth the use of aid, learner will write a good paragraph wrthm ten minutes d:scusmg ‘the
. movement in the picture. .

4. When presented with a ruler and a mimeographed cutline picture of a horse the learner will -
stylize the outline of the horse and divide the area.of the background into at Ieast seven areas
bounded by straight lines. N

5. -When presented with water colors the student erI pamt the horse and background usmg at Ieast

3 of the same colors found in the "Buffalo Hunter.”’

CRITERION MEASURE: For this module will be thelearners choice of the followmg

1.

A paragraph or more in which .the Iearner explains Illrer"sses and dlfferences in color chonces
composition, style, and movement in a comparison of ‘Tlie Buffalo Hunter" and a picture by
Charles Russell that has similar sub]ects

A paragraph or more inn which the student comparés “The Buffalo Hunter’’ with another picture
by Howe. :

LEARNER ACTIVITIES: Use hign school and adult Indian people who sre in the art field as resource
people. A planned tour of the high school art department with emphasis on Indian work will be arranged.
. An exhibit of items feaiuring Indian art will be set up which students bring from the community:
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' SUBJECT: Oscar Howe and Symbolism
" Recommended for: Grade 4
, PREI’IEQUISITEc The students should have a gooa basic understandlng of the folIownng
| 1‘. "The backgmund of Oscar Howe.
2. Syrnbohsm as a form of pictorial language.
BEHAVIORAL OBJECTIVES: -

1. The student quI be able to ldentrfy the six basic colors and meanlngs taken from nature, withina
15 minute tlme penod

2. To dlfferentlate between the skin-painting technique and the tradltlonal method of painting. This
is to be d0ne in a twenty-minute period of time. -

' CRITERION MEASURES The criterion measure for this module will be a teacher composed test as
. follows:

1. Please list-the six colors used by Oscar Howe and the|r meaning taking from natura. You have 15
minutes to complete this task.

2. From he following paintings be able to differentiate between tradmonaI styles and. skln-pamtmg
techniques. You have 20 minutes to complete this task. _ .

LEARNER ACTIVITIES ‘Learner ‘activities for this moduIe will pnmanIy consist of small group and class
projects on various tasks assigned by the teacher and recommended by the student

1. The teacher will present to the students Oscar Howes parntlngs and background mformatlon
~ through Ilterature and a film.

2.. Resource matcerial will be: provrded for the student in the areas’ of tradmonaI painting; flat
two-dumensuom? (skin-painting technique) and still life.

3. Insmall groups the students will mix the tempera medrum from water, glue, fats; eggs, and color.
4. IndividuaIIy the student will paint a picture using the Oscar Howe Technique.
5. Possible field trlps could be taken to: |
' a. Mobridge, S. Dak. to view the auditorium with ten large murals MrtcheII S.D. interior dome
of Carnegie Library and the Corn Palace. Vermillion, S.D..University of So. Dak."s collection

- of Oscar Howe's paintings. Pine Rudge, S.D. the Hustory of the Oglala mural in the audu-
torium. o
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| sua.nac'r The use of stylized designs in communication between Sioux tribes

. Recommended for: Middle grades

PRéREdUISlTES: (minimum)

1. Knowiledge that early (pre.1500) Indians did not have a written language.

12. Knowledge that Indian tribes did not have a common spoken language.

BEHAVIORAL OBJECTIVES: General: Increase students knowledge of lndran history. Specific: -

' 1. Identrfy how artistic skllls can be used for communication.

Compare desrgns of early Sroux tnbes with similar designs to other cultures
TERMINAL OBJECTIVES:

1. When presented with 10 designs, the students will correctly rdentlfv 4 purely Sioux deslgns
~ within flve minutes. '

2. Using any aads available, the student will construct a message using deSlgns associated with a _
particular culture. The student miust identify the culture - tlme limit 1 hour. The message rnust be
‘ understood by other students )

3. Numbered slides of -objects which have 2dapted Indran designs to contemporary use will be set
out, with projector and screen - students will, in their free study time, identify the original source
- of the designs on a, worksheet. They may work in small groups and compare their decisions. ~ -

( 4. Without aids, a student must choose a contemporary object, and using pure and/or adapted Sioux
) designs decorate it according to its purpose or use A list of posslble objests will be supplied from
which the student may or may not choose. ‘

CRITERION MEASURES A teacher constructed test as follows:

. 1. Below are 10 designs we have studied from.several culture=. Crrcle those whlch are pure Sioux ¢

designs. You have 5 minutes. - .
— o

= 2. Uslng des:gns from one of the cultures. we have studied, write a message ona transpar cy Tell ‘

R what culture the designs come from. You have 1 hour, and may use any reference materials you
wish. Tommorrow we will view the messages and the other students will translate em into
written English, The success of your message will be determined by how many students under-
stand it. Your knowledge will be shown by how many messages you translate accurately.

3. Working in 2's or 3’s, view the numbered slides which are beside the slide prolector On: your .
worksheep identify -the source of the design on each slide. You may take all the time you need
and use, any reference you want. : o

4. Ch/oose a contemporary object (some suggestions are listed below) and use pure or adapted Sloux
designs to decorate it according to its purpose or use. A simple sketch is all that is neccessary. -
You have one-half héur to complete this assrgnment Work by yourself and do not refer to notes, P
-or other aids. Rely on what you know. 3 ) o

N
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LEARNING ACTIVITIES:

1. Prenequlsnt&s - show movie, sﬁde - tape - or read Indian story which demonstrat'&s how misun-
derstanding can occur because of lack of common language or written language. Students with
broader background in Indian histqry may write a short story demonstrating this.

2. Use slides and transparencies to compare Sioux, Navajo, Cherokée' etc; designs. Briefly showand
describe Babyloman picture writing and Egyptian hieraglyphics - Chinese characters demon- '
strating that all peoples have at one time used this form of commumutlon

=

3. Dlscuss indian designs, possgble reasons for their form and why they were used, what they meari_t.

" 4. Supply drawing materials. Have students re-create designs from as many cultures as students can -
research. Students”must identify culture and purpose of designs. Depending upon the schools’ = -
_ media resources and library size, some or all of the source materials for the students may be -
teacher-constructed, particularly. the slides and transparencies. USD Learnmg Resources Labora-
_1ory is a possible source of materials, pictures, etc. '

5 If possnble, take field trip to view Indian artifacts. : .




SJBJECT Responses to Enviromnent;d:Facmrsby Plants Grown by lndrms beforethe amval orhllme

Recommended for: 4th grade science

“ PREREQUISITES: The students should ‘have completed all of the activities suggested in Emnronmems

_— B { erdlrectwn . A / .
BEHAVIOR OBJECTIVES: | I

. follows

- Teacher’'s Guide, Part four, “’Plant Responses to Environmental Factors” pages 68-83, Science Cumculum .

Improvement to Study (SCIS), Rand McNally-and Comipany, Chicago, Illmons 1970
The completron of the above mentnoned material implies that the student should naw be able to:
_1'. Stm‘ully plant seeds and care for the plants.

2. Mmreaccurately the gnwth ofseed!lmgs. : . ) o ] _\

e

3. Keep a Team record of the plants’ measurements in henght and record the measurements ‘ff
mrllnmete’s centtmeters ormches to the nearest 1/16 inch. - \ -

_ 4. ‘Record the measurements on class charts for class observations and conclusnons o ' \
5. , Fmd the average growth for rach kind of plant. . \ o o

6. lnterpret class results of expenments t0 deterrmne range and optnmum range and vanatlon as
) they apply to plants. -

7 Work cooperatrvely in groups and work creatnvely to plan expenments WIthout y

- \ ' :
ek PO Wiihout ard the student will list 10 plants grown by.the Indians before the amval of whitemen .
in Amenca This should be completed within a 10 mmute period. : -

. 2. ldentnfy the lnduan tnbes who were recogmzed to be the best farmers of the Southeast, the - ;
: Northeast and the Plains. This should be accompllshed within 5 minutes. .

3. Contra;t and compare the Indian food gatherers and Indian farmers This should be in a short
paragraph and within a 10 mmute period it should be completed.

© 4, Explam, in a few sentences how the Indians helped the whrte men to become better farmers upon N
their arvival in America. A period of 10 minutes is allowed for this. :

}

CRlTERlON MEASURES: The criterion measures for this module will be a teacher composed test .as

I3 i

~ 1. Use the results of any Team’s experiment: to give an example of variation wrth reference to plant
growth You will be gwen 5 mmutes to complete this task. :

2. Wrute a paragraph explammg what is meant by a controlled experiment. You wull be glven 15 -
- mmutes to do thrs A "

< leferentlate between the terms range and optimum range in reference to an expenment done by
- any Team. You wull be gnven 10 mmutes to complete this task. .

*4. Usearuler to draw lines of the following lengths: %




“ a 47/16inches, .

b. 19 centimeters o ‘ : .
c. 195 millimeters, : _ //
You will be given 5 minutes to complete these measurements. e

- LEARNER ACT lVlTlES To get the expenmentatlon underway for this pro,ectf(ll requnre a minimum of
. two class periods of about 50 minutes each. Learner activities will consist of ‘résearch in the library, sharing
. of findings, dmdmg into Teams, planning the Team work, executing the experimentation, and finally after

‘a penod of two tp three weeks the sharing of results and the drawing of oonclusaons ) j

i

An outlme of the orgamzatnon of the activities:

1. . W'thm a 30 minute penod in the library, the students should mdnvndual!y resareh and llst 1he
plants Indlans farmed before the arnval of whute men in Amerm

T2 The students should then share thelr findings and make a master Inst of the plants.

3. During a second class session the students should form Teams of 3 members and then deﬂgn
experiments to determine plants’ responses to environmental factors such as light, temperature,

. water, and chemicals. (SCIS materials are to be used and a specnf‘ ed number of seeds of one plant
‘ per team) : _ .

4, The seeds should be planted and the Teams should plan a record-keemng system which they wsll
- keep for two to three weeks. Observations should be made at mtervar. :he Teams dezide upon:”

5. The recording of the growth should b@ recorded in millimeters, centlmeters and mchehh
- ,nearest 1/16 inch), e . ,
.During the period of experimentation with the plants which the Indiaffs grewibefors:the whlte men.came to -
- America, the children may pursue any other research in relation to the; plamts onteir masser list:-they
may ant to explore other facets of Indian history unrelated to thev science eapenmerltatmn. “This is
ssible. . :




" SUBJECT: The edible wild plants of the Rasebud
" . Recommended for: Junior high - Biology

Thisis a part of a unit that could be developed in a biology class. followung the study of. plants or in an
. enology class. It would be preferable to present the unit in the late sprmg .

PREREQUISIT&S' The students will have studied botany as a part of blology and wﬂl know how to
identify plants on the basis of leaf structure and arrangement, shape of stem, flower type, type of root, etc.,
and will be proficient in using a key to wild plants. The students will hear and see a presentation by a loal
lndian resource person dealing with.wild plants and their role in the Indian’s diet. -

BEHAVIORAL OBJECT IVES:

T 1 7 Given the information provided by the resource person the student will be able to lo:zte and .
T identify at least three wild plants that are edible or have edible parts, and are or have been a part
of the American Indian’s dlet. This will be aocompllshed during a-one-day field tnp,

o2 Dunng the same one-half day fi eld tnp, the student will collect specimens of one of the three
5. plants he has identified. ,

) 3. The student will demonstrate and/or explain ‘the preparatlon and use(s) of the plant he has :
. &- o collected in zthree to five minute oral present,.aon

v

CRffERlON MEASURES Wiil be.ateacher-cmmstructed test in twomlarts as follows:

5
-yt

1. Name from mernory ten: ediL.le wild:pidahts from slideszamd/or photographs presented for one
‘minutes each.

| 2. ‘5From a list of plants idemtified on tes field trip and disscussed in the oral presentatlons select
. four agd write a paragrapih abiout eachito (1) to describexthe plant; (2) namethe edibie part(s)
.and, (3Y“describe its preparation. You fmve forty mlnutes for-this activity, ' i

| LEARNER ACTIVITIES: The: classes will be: monducted usung indian resource pefsorwnel a fueld trlp. 'ff
teacher asustance oral presentations, and discussimns.

 An Indtan resource person will be utilized to present background lnformatlon that will provude the students )
with an idea about what to look for on the field trip, and to explain to individual. students or groups: of .
students the methcd of prepa.atlon for the plant he has collected.

The field trip will entail a visit to a prame area known to contain many of the plants mentloned by the
_resource person. -

o

A collection of plctures, books and filmstrips will be avanlable in the classroom to facllltate the achlevement
of the behavioral ob;ecteves - : _ _ .

ADDlTIONA' ACTIVITIES:
- The student may want to obtaln reclpes us|ng the edlble wubd plants they have collected and complle a _
group booklet. - N S _ .

~ use.

£y

‘ The students couid mount speclmens of the plants they have [oll::cted and write-a paragraph -about the:r

The students mught prepare-several Indlan dishes using parts of he collected plants and have a tastung party

. sed




_s_omesnmns may want to investigatéhﬂrer uses that Indians make of olants, such as dyes or mediciné,
ad_mamportandlomxhibitabmnman.

The uses of loEaI wild plants for survival wouid provide an all-encompassing report.

BIBLIOGHAPHY' The following books will assist the student in achieving the behavioral objectwes stated
premously. " _

Jolmston Bermce. SPEAKING OF INDIANS. University of Arizona, 1972.

Kintdl Yeffe. THE ART OF AMERICAN INDIAN COOKING. Doubleday, 1965.

Norbeck, Oscar. B00K OF INDIAN LIFE CRAFTS. Association Press, 1968. -

Salomon, Julian. BOOK OF !NDIAN CRAFTS AND INDIAN LORE. Harper and Row, 1365. :
Scully, Virginia. A TREASURY OF AMERICAN INDIAN HERBS THEIR LORE AND THEIR USE FOR
FQOD, DRUGS, AND MEDICINE. Crown, 1970. 7

Voplr\l'ugll. AMERICAN INDIAN MEDICINE. University of Okalhoma, 1970 s o
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- SUBSECT: Planting Com in an Cid Indian Way

g

" Recommended for: Primary grades . /
PREREQUISITES: The students should understand that: | L
- 1. Comisaplant |

2. Weéanplaltasekandgowcom
3. lndmtspiantedcombeforemewhltemancame

BEHAVIORAL OBJECTIVES: When given a blank sheet of paper the leamwnll within fifteeri mmuts,
write a pamgaph describing the planting of comn in the old vaay. Thls paragaph wnll mclude three dlffean
_steps as shown in the activity.

"CRITERION MEASURES: The criterion measure for this module will be a demonstration. The leamers m’ll
‘ plantcommﬂteold manner. An afternoon will beusedtoprepareandmpleteﬂ\eplmtmg.

LEARNER ACTIVITIES: Learner activities for this module will Qonslst:of an lndlan resource person tallmg
and demonstranng how com was planted before the whnte man came. .

4,.The'chmter on Grandmother Pretty Bird planting corn in the book 7‘00m for the Patace” will be i‘ad and
dnmatlzed i . v

A
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[ g <3 SMiddle grades, Junior High
+ PBI:REQUIS!TES The students should have a basic understanding of:
\ 1. The general style of India~: coo&ng.
2. Reading and following directions of a recipe.
- 3. Howfryhteadrelamtoﬂ'telndlanwayofllfe.
BEHAV!ORAL OBJECTIVES: _
‘l. The student will be able to prepare a tradltlonal Indian food frv bread - c. .
CRITERION MEASURES ;

. 1. When presented wnth the necessarv ingredients, the students will be able to mix and fry edible
Indian bread. o . -

ACTIVITY - L

1. An Indian community resource person will demonstrate the pfoeedun'e involved in makmg fry e

o bread. _ .
MATERIALSNEEDED: | L
1. Aligbowl - o —
BN  2.v A sturdy sp&n L

3 | r_olliné,pin, ' . ) _ . .
o 4. - a knife. o |
PROCEDURE 2 Tablespoons bakmg powder, 2 Cups powdered mllk 2 big sifters of flour‘(6 _cups) 1

- teaspoon salt, 1 Cup sugar (not quite a cup) 3 Cup warm water. Mix and then add 1 egg (beaten). Roll out
- flat (about %" thick) and cut a slit in each pnece Deep fry until golden brown on each side.

\ .
\ o

.




_,W:mmm-mstyie >
) Reeonunendedfor' Speclal Education classes ' )
PREREQUISFI'ES The children should have a good basoc understandmg of the following:

c« 1. - How the Indians cooked their food. ., ,t
2. Where the Indians got their food. . |
3. How the food was kept from becoming spoifed. | | -
4. Reasons for preparing food i the fashio used. c ) LT R
© . BEHAVIORAL OBJECTIVES: ] 2
1. ) Prepare Plum vpuc‘!ding in Indian fashion. |
2. Serve it to others at the end of the lesson.
3. * Discuss what we know about traditional lndlan mtmg habits.
4. Discuss how actua food lsprepared
v a. What are the favorite foods? - ) _ L
S b. Aretheyeaten hot oc.cold? : ‘ : - . -
< c. Why are they prepared in the way they are? - “
TERMINAL BEHAVIOR:
1. Pick plums offt the tree.
‘ 2. Wash plums and plck off the stems. £
3. Crush the plumsi ina iarge flat lbowl using wooden spoons. *
4 N‘lf\’en'm!ve pits. ‘
: 3 5. Combine plums, flour, sugar and water.
6. Cook until thick. .
* 7: —Cool and ladle into individual portions. - :
DESIRED BEHAVIOR:

q. Pick pluﬁls carefully without crushing.
. 2. Carehl removal of all foreign objects

3 Measure the mgrednents carefully - .
4.‘ Stir cooklng~m|x@m carefully.
. -

. 5. Use care around hot mixture.




F_‘r"a'.'litpicked Mtho_ut bruising. = - i o |
'.'?;'Stems and.- foreién ijects _r_em'ovéd with care.
Measure wnth cup and measurlng spoons 7
Dolnot let the mnxture scorch whlle cook;ng 3
. Don\t get burned fmgers !r_t the cookmg process : o
Ladle the puddmg |nto the mdnvndual contamers, not on. the table. -
[ . - :
L . A o
y - T « : :
.
A
. ° ;‘3 . Ee)
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ecommendgd for Menmlly Retarded classes
PHEREQUISITES

R 'Basrc style of the dress of the Indians.

-2,  Life-style of the Indians:
3. :I'-Ibunting practices. i : | a o ~~
4. "Indian customs, religion and beliefs. |
: 5 "éommon ch'aracteristics of Indians;.l o - | Lo e ' o : ~
6. Artistic contributions of the Indians. |
7 .‘Some val‘ue structure and mannerrsms practrced by the Indians. I e ¢ .

'8.. ""How the Indran has had to adobt to the’ current envrronr[nen‘.z;l surroundlngs and how he ha ‘

' -'rnade out. SR RN T .

N
BEHAVIORAL OBJECTIVES

. Wrth the use of frlms the learner erI learn the basic emotrons that Indrans express as the|r way.
oflrfe ©o : . . S o .

. " Wrth the use of prctures, books etc., learn all about the Indran life and the buffan hunts

' 3. ‘With the use of the overhead projector the learner will learn:some of the types of lndran food
and how they are prepared S

4, With the use of lots of aids, learn about farnily members
5. Wrth tho use of aids, the Iearner will-learn a Irttle about the Indlan rellglon

6. With the use of a tape recorder, present some of the simple, basic Indian thlngs Ways etc. See
what the learner can teII back to you as a sort of rememberlng or-recall.

7. With the use of’ prctures books etc ‘the Iearner erI Iearn how the Indlan cuIture was kept alrve
8. When presented with a partlcular story, the learner will explarn or retell the story back. to the 'j

.m teacher - if not. in talklng by drawing. . | . ‘{w, Lo

9. When presented with a large sheet of drawrng paper and crayons the Iearner will draw a plcture
W of an Indlan house. . ; _ . - '

" °10. When presented with 5 simple words 8n the Language Master the learner will zell me what he can
about each.’ ‘ : o . &

Al

CRITERION MEASURES: | b
1. Please show me thiee basic emotions the Indian expressed as their way of life. .

. R .42.;




2. 'Please show me one way in which Indian life was tied to the buffalo hunt. - I
Please tell me or show me different types of Indian food.

Please tell me something about Indian religion.

4

Please draw ori paper the story | read you.

o .

Please draw whatever means the most to you. -

- will teach the students in the art of beading and craftwork. In a small group, the students will construct an-
dndian home. Each one will be responsible for the construction of various pieces of furniture, clothing, etc. *
Invite an Indian lady in to make and serve corn bread. An'Indian grandfather or grandmother will come.in.

- and tell a story and say something in their Indian language. Have an Indian Medicine Man come.--tell the -
- pupils this-is the Indian doctor. Use an Indian Resource person to visit the class on ‘a daily basis for one
month and teach them some piece of beadwork or crafts. Have an Indian artist come in to show.some of his"
. work. Take a couple of field trips - have them_be actual experiences - in that way_the pupils will never .
- forget. Since mentally handicapped learn fron"sééing and doing - | have included lots and lots of visual aids.

e 8 S
. g ‘

LEARNER ACTIVITIES: Learner activities will consist of individuals and small groups. An Indian person

36 .




SUBJECT: "How the Sioux gets his name.
* 'Recommended for: Middle grades “ -

PREREQUI 3ITES: Students should have an understanding that most Indian names as we know them are
actually English translations. Several Sioux names should be available arid their English translations. The
Indians name and its value to the Ind|an should be understood in reIatlonshlp to the total plcture of Sioux
life.—... -

BEHAVIORAL OBJECTIVES: Given approprlate learning activities the child wnII be able to indicate his
knowledge of the meanlng of names to the Sioux by the following exercnses

1. The chIId after hearlng an Indian myth -(on tape) will be able to correctly |dent|fy orally one or
two characters by their Indian names. The tape should be about 10 minutes so he should be able
to identify the characters in 3 to b minutes. -

2. The child, glven an oral list of 5 mixed English and Sioux names, erI be abIe to ldentlfy the 2
Indian names in 2 or 3 minutes. -

3. Given 2 Indian names, the child- will be able to recite an appropriate reason for the Indian’s
choice of one of the glven names. He should be able to accompllsh this oraIIy in 5 minutes.

4., The ch|Id given 2 Indlan names, chooses one name and . deplcts the meaning of the name by
b drawnng three to five pictures. ,

. 5. The ch|Id after roIe playmg a given sltuatlon can oraIIy choose an Indlan name that would be -
appropriate for that situation.

CRITERION MEASURES: The ChI|d will oraIIy answer the questlons for each ob]ectlve wnth a correct.
response. '

1.  ldentify one or two characters in the myth given in the tape. You will be giver 2 or 3 minutes.

2. Identify 2 Indian names in the given list. You will be given 2 or 3 'minutes
. 3.” Recite an approprlate reason for an Ind|an s chonce of one of the glven names I|sted 20r3
. minutes. .

~ 7 - -

. 4. ' Bear Upon My Back - Struck by the Wind - ‘ '
' Choose one of.the above. Indlan names, and deplct a posslble meanlng of the name by drawnng‘_,
three to five pictures. -~ 3 . . . .

5. Role-play a glven situation. (must inclose s|tuat|on several chonces accordIng to the ab|I|ty of the
child). Orally, choose an Indian name that would be approprlate for that ¢ glven srtuatlon

LEARNER ACTIVITIES
1. Old photos of- known Indian chrefs with thelr Indian names wnII be on dlsplay about the room

Books using Ind|an names will be avaIIable at varylng readmg levels. .

2
3. An Indlan resource person may be lnwted to come in and explaln his own narne and |ts meanlng. :
4,

Tapes and fIImstrlps using Indian myths~and stories wnll be avaIIabIe for the ch|Id s use:

3

..._‘_1
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SUBJECT' Indnan Home Lnfe '
Recommended for Klndergarten

PREREOUISITES To introduce and give the Kindergarten child an insight into the life of the Indian
. people, their culture, food, clothing and surroundings. This may be the ch|Ids first knowledge of the Indian
. and his culture, and may be accomplished in many areas. R

- BEHAVIORAL OBJECTIVES

1 “The learner has been |ntroduced to the culture by stories that will be read as an |ntroduct|on by
group discussions after the stories have been read. The stories should have a good backgroundand” -
.. should cover areas of food, clothing, culture and home life. From the story and group discussion
we could learn some words from the, lndlan language. -

.2. Arts projects can be done such as - Ind|an headbands Indian jackets, and couId do a few Indian"
symbols and these could be coordinated with the art projects

3. Indian words for some foods and clothing could be stressed and taught by rote.

4. Indian songs couId be taught and snug. 3

5. An oral review of the clothing, food, culture, should be given, and to climax the project asimple
Indian food could be-made, under the supervision of the teacher, and be eaten by the group. (The o
food that would be possible for the children to make would be a frurt pudding. ) o

.-‘

CRITERION MEASURES To evaluate our projects, to determrne whether objectrves were accomphshed -

- The children can demonstrate their ability by telling about the clothing, head dress, jackets Revnew the
words and symbols that were taught and srng songs that were presented ‘ . :

Maklng of the food wouId be the Iesson that would be worked at in conjunctron wuth the review.

"To chmax the lesson we wou!d eat the food that was prepared, wear the cIothlng that we made and make

use of the words and symbols that were taught. o B
>3.f'-MATERIALS TO BE USED:
. ,Storres. o

Farguhar, Margaret. INDIAN CHILDREN OF AMERICA. e -
Benchley, Nathaniel. RED FOX AND HIS CANOE. :

Friskey, Margaret. INDIAN Two FEET AND HIS HORSE

~ Thorntan. LITTLE KEEKO

-~
.

So T .
ngs:’ Material for food:

_TEN LITTLE INDIANS-- Amerlcan Slnger : . : ) ) _ 27
DANCE INDIAN MAN DANCE-- Mag.c of Musrc . ca‘nned sauce such as b!ueberrres

Art Matenals o : N - Words to be taught:
" Construction paper .. v L Watapi--food
Paint . E - Aguyapi--bread

Large paper bags  ° ' ‘Wojapi--pudding
. 96 paper ag ' Wiyaka--feather




. - LEARNER ACTIVITIES: A\

“Re ommended for 3rd and 4th grades
PREREQUISITES The students should have a good basic understa‘r:mof the follownng
1. Baslc styles of dwelltngs of the North American Indian.
G_e.neral areas of where these dwellmgs were found. o : - v

2
3.© Reasons for different styles of dwellings.
s .

. 'Common charactenstlcs of dwellungs

BEHAVIORALOBJECTIVES e | - . oL

1. Without the use of/auds the learner. wnll name four ma;or types of North Amerlcan Indian
dwellungs

*

2

Wuthout the use of auds, the learner will draw a plcture oF an Indlan dwellmg
a 1

follows: S _ .
. ./.'

1. Please list 2 reasons why these dwelllngs were ldeal for the North Amerlcan lndlan

. 2. Please descrube 4 dlfferent dwelllngs the way they were bullt

3. Please give some reasons ler were there so many dlfferent kinds of dwellungs ]

| 4. ' Please draw a plcture of an lndla\n dwellung . | g

N

1. In small groups: the students will construct model North Amerlcan Indlan dwellungs (materlafs 5
-will be provuded) ‘ , ) :

1

2. Each student wnll locate the lnduan dwellifigs on a u S. map

' '3. A fc}eld tl’lp at. the USD W H Over Museurn to see models of lndlan dwelllngs wrll help the
stu ents. A o

' 'RELATED CONTENT The followrng readlng materlal\wﬂl be on dlsplay and aré for the students use |n.{if‘
~ “exploring -in greater detail those areds in which he is pa jcularly-interested: 1) Meet. the North American *

- Indian- by Elizabeth Payne, 2) Amerlcan indians before European Settlement - fllm -i-j-h 117 min. C-17cv
Color$325 - St
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colyumd by e Plna Indis |

ﬂecommended for: Grades26 , ) ,
nensounsures , o - - ( AR

1. General knowledge of t..e Indian people

) '2‘. Reason and use of tools used by both lndnans and whltes ) i , : / |

i . 3. Types of materrals available for use - skms, bones, rocks, horns

> BEHAVIORAL OBJECTIVES

Ny 1. After discussion and display the child wrll be able to read|ly identify four of. the frve baslc tools
used by the lndrans. v :

e 2 ~The child must be able to match the tool to the related activity. (a worksheet rnvolvmg matchlng)
™) . L ’
CRlTERlON MEASURES:

-,

1. Please draw and color for me four tools used by the Indian that we ve drscussed

. '. 2 - After completlng no. 1, please draw our present day tool next to the flrst one

my students come from rural areas whére tools are used everyday. | wull try to relate 0 that the begrnnlng""'
‘ﬁ- of tools and why they originated as they did and why materials such as bones, wood horns rocks etc. were
used . .

An lndlan person wnll be invited to come to_the classroom to explarn tools on d" splay She w|ll demonstrate
how they were’ used We will try to make a small hammer (rock) for the chlldren ‘

RELATED CONTENT: The followung readlng materials will be on dlsplay and are for the students' use |n_’l :
xplorlng in greater deta|l those areas in wh|ch he is partlcularly mterested




'SUBJECT: A Sioux Dwlling

Recommended for: Grade323 L ' . . L | ‘z,

PREREQUISITES Students should have a basic understanding of different Indjan tribes. The background
. should include an understandung that there are many tribes of Indians and each ays of living was different
. asto their localuty ‘ T

- BEHAVIORALOBJECTIVES .

.

1. . Without the use of aids, have each student draw a plcture of a Sioux dwelling. Determine’ how
= much you must go into’ the subject R

L2 ‘When presented with a tipi, be able to explaxn the meaning of symbols.
CRITERION MEASURES: - L P,

'1. ' Able to understand why symbols are on tipis and that they do have signifucent meaning

_ e 2, Have a group of tipi’s and be able to know that it is & & Sioux dwelllng and not just Indlan related

LEARNER ACTIVITIES

1.. Show a film or fllmstrip on Sioux Indians way of life.

”

2. Observe plctu:e's“

3. Builda mlnature dwelling. Re as authenttc as you can.




"""""" | ,frhm Typos of Heat Transporttltlon . )

Recommmded for: Junior high and htgh school

PRE REQUISITES "'he students should have a good basic understandmg of.some science principles, such as
'atomic and molecular structure of matter and the ability of energy to be in several cifferent shapes and
rms. The student should also have a basic understandmg of the way of life of the Amencan Indian.

'BE‘HAVIORAL OBJECTIVES

1. ) To- hst the three types of heat tranSportatton used by the American Indians in thetr darly hvmg.-:

2. “To explain how the type of heat transportatlon known as conductlon was u$ed by the Amertcan v
- Indians in their daily living.

,3. To explain how the type of heat transportation known as connection was used by the Amerlcan
lndtans
g ; lndrans _
CRITE'RION SR | s
' 1. To hst the three types of heat transportatron used by the American: Indlans wnh\1\00% curacy

2. To explam in 250 words or less, in 15 minutes wnthout aids, how the type of. heat/transportatron N
- known as conductlon was used by the Amencan Indians. . .

1

3. To explain in 250 words or less, in 15 mmutes without aids, how the type of heat tranSportatlon o

" - known as connectton was used by the Amencan Indians,

.4 To explam in 250 words or less, in 15 mmutes without atds how-the type of heat known as
- radiation was used by.the American Indians.

RELATED CONTENT ACTIVITIES . f R ' . - Co-
J “The class will be conducted using various approaches. The’ majortty of the matenal will. be '
\ used at one time or another. . . : / _

1. Comparatwe analysis 3 i o e |

'Experimentation' o . | -

Laboratory experience

¢

2

. 3 Readvin.g'
4
5

-Lecﬁlre
L. Comparatwe Analysis:” This will be a thought process in which the teacher will initiate the *

descrrptlon and analysis_so as to ascertain and evaluate similarities and dtfferences in the
I types and uses of heat transportatton used by the American lndtans -

‘ 4 To explain how the type of heat tranSportatlon known as radlation ‘was used by the Amertcan '

i

received verbally and by. readirig from resource matenals However all of the foIIowmg may be’ LA




.

‘ f:‘Experimentatiow This’ :«:twrty will involve a plannnd experlmeﬂtal \ cedure tha
S v"enabla students to discover the types of heat transportation by means of o\ntrolled vari
:  tions of conditions.

. . \ ’
3. Reading: Information will be gathered from available reference books. perioduca]k encyclo-
. ‘ pednas, and other sources of material. :

4. Laboratory experience: This will be a learning activity carried on by the pup‘ils in a labo
..~ -tory, which involves the practical apphcatnon of theory through observation,~
- ,mentatron and research. ,

[

Len.ture' Here the teacher wil* gwe an oral presentatnon of the facts or prmcn'




| _uh‘ilng Buffalo by the Prairie Indisns
Recommended for: 3rd grade
lnformation

: fl. - Information on Indian Ilfe on the Plains in the days before the white men came. ’

2 The chnldren would also have gamed an understandlng of Indian famlly and tribal Ilfe.
foot and weapons were made by the.tribe themselves. ,

' ‘ : '3
Vothers would be dependent upon listening, using plctures, and other Vlsual means of learnlng
EHAVlORAL OBJECTIVES: This module is being présented to show' how dependent the life of the
' lls bedding ar)d many other thlngs
»cnvmes : ‘ o .

-

1. Map study showrng the part of the Unlted States where these lndlans lived. Each student could
- have a map to color in this portion. .

2 'By using alds, such as books or stories and’ pictures, the children will learn how scouts were _.

sent out to locate the buffalo herd.

’

3. Read to the children portlons of books to show the difference between the single buffalo hunt |

and the big hunts of the fall and spring.

\ . .Llst the differznt means of sendlng messages back to the trlbe after the scouts spotted a buffalo
TN, herd

i Look at plctures and read to find out how the trlbe traveled followrng the herd.

\hunt

7. ) DISCUSS the importance of the Buffalo Dance and look athf,ctures of the dancers wearlng the.

buffalo heatdress. - R

o

e '78._' v Watch the filmstrip “Indians of the Plalns Buffalo hunters.”
S Vle&{ the film loop *Bison herd.” o

10.. 'Uslng alds prepare reports (could be done in small ‘groups) on the followung topics:
St a "Bulldmg a Buffalo Tray”, ,
_ b. The Duties of Various Members of a Tribe durlng a Big Hunt”,
L R Decoying the Bufalo into the Trap”,
ST : d /’”"Harvestlng the Meat, Hides, Bones, and other parts following the Hunt ’

: CRlTERlONS Dlwde the clase into four groups lee each group a large sheet of whlte wrapping paper,
” i 3 yards, and asrgn each group a mural to draw deplctlng what they have Ieamed

PREREQUISITES This module is prepared to be used by thll’d graders who have the following background A
3 . They would need to understand that the prairies then was open country, transportatfon was by -

“ ,’ 4, Some of the children in.such a group would be capable of reading to gain informatlon, whlle B |

ians ‘of the Plains. was upon the, buffalo. From-it: they gained food, shelter, clothing, tools, cookingi o

Sketch a sweat lodge used- by the leaders of the hunt to cleanse their _bodies on the eve of a blg ,




R, -
P e

| Th’é SweatLodge and thp Leaders of t‘he Huni.

" The Buffalo Dance. . - : e
Decdﬁng the Buffalo herd into the trap. "
o Theend of a suocesful buffalo hunt: .
y LEARN\NG ACTIVITIES
L 1. Viewa bul|etm board on vanous phases of the hunt ) .
5 2 | -Wewung the fllmstnp "|ndtans of the Plams Buffalc(Hunters" and "lndlans" -‘ . P
3 UM the film loop - “Bison Herd s\ R
4 Suggest makmg a model travois. \ | | .
- B, 'Readmg chrary books on life of the Plams Indiang. .- e B
6. - List the hardships and dangers of the hunt. 1 c . ’
. —
_ .




ECT" 'l'he Bifffalo ahd'tho Ame'ri'can ln'dian
ecommended for. Grades 44 ;
PRE REQUISITES '

'l The Iearner should understand the way Indians hunted for the buffaio.

- . ‘ , o

kN Knbvh some customs and beliefs of the Indians: '
. 3 l(now the basnc envrronment in whrch they lived.

t‘.‘BEHAVlORAL OBJECTIVES:

1;. The learner should know 5 dlfferent uses the lndlans made of the buffalo

cmremonmsAsunes S o l

~ . U : - )" . -. B
1. At the completion of the period the learner should be able to descrlbe in wrftlng 2 different ways

the bones of the anrmal were, usad
L

2. ' Be able to tell how the women prepared the skins of the ammals S S _
3. ,Descnbe how the meat was prepared for eatlng T “/ o
‘ i/

2

o B 4. How ere the other parts of the animal used by the lndlans?

LEARNER ACTIVITY
1. Takea freld trnp to museum.
2.+ Children may draw pictures of lndrans preparrng buffalo for use.

3 lf powble obtain some b(:ffalo meat for chlldren to taste.

UHELATED CONTENT Many books and pictures could be provnded for the learner to use in rusearch 8
These Would be from school and publlc library or what is available... - - VP , o

-

\
PAL
-~

i




SUBJECT: Use of the Buffalo by the American Indian
Recommendgd\for. Prlmary grades : , l, E S
'This is.a module co

ould. keep in mi
ﬂed menner.\

gstructed for use in a presgchool program to implement the nmportance of ecologv 0
that this gulde is to bhe used by the teacher and would have to be present

REREOUISITES Chlldren must have developed the ablllty to:

L@

L 1.' Llsten attentwely
~ . 2 = o Work in a group sltuatnon

3." Respondtoteacherwnth ease. : : 0 - *_ _ P

4 Reallze that there are different races, one heing the Ar;leri(.an lndian

7BEHAVI0RALOBJECT|VES o / o S e

1. Wh n asked to tell about tha 'Indians’ ability to use s resources completelv and effectlvel
; wifl describe it uslng the buffalo as an example - b es for tools hides for clothlng,

".2; Child williden‘tify and describe abuffalo. S

< 'Chlld will.role-play the killing and use of a buffalo. o o ‘_- .

it. ) , w

t '5.' Child-will understand the voc’abulary used in all expla‘natiops and .d'e_scriptions. N
: ’ h " s T

CRlTERION MEASURES . . o

.')

as yourexample fv S

. 2. Please |dent|fy the picture of a buffalo amongthese 3 Qhoéces
3. Please act out’the story about how lndnans hunted kllled and a buffalo.
7/ Please tell me about somne of the ways we waste resources anp/ nergy

-] . :

5, Please tell me a story uslng the words lndlan and Buffalo

EARNING ACTIVlTlES “To introduce this project | will holj a short dnscussnon about the buffalo.and

C relate the ways Indians made ‘use of it to similar things in o{u/dlnfe. An example whlclt' W 1
-, facilitate: would be the use of a chicken. We 'will discuss the feathers can be: used

g 4{~decorattons tc.-Then we will boil the chicken to cook 2; meat, use the broth to: make

- the varlous ways the bones could be used Thns will gwe h child a chance to become actlv_

¥ Elwastrng anyu. 2 in'a meaningful manner.



_RELATED CONTENT:

1. Pictures of Indians, buffalo, and related objects.
2.  Interest center containing Indian artifacts.
. 3. Story about Red Feather. . )
4.  Song “Buffalo Hunters” by Emma Lo@ise Duncan.
C,".'... = |
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SUBJECT: 'Ir_nportanoe of the Buffalo to the Plains I_ndian

~Recommended for: High school

Y

=~  SUMMARY STATEMENT: | am presenting a two lesson moduie from a unit on the buffalo. The purpose -
of the unit as a whole will be to point out the importance of the buffalo to the Plains Indians. Also, the
students would ultimately note that the disappearance of the buffalo coincided wrth drsappearances of

~ traditional Indian way of life.

- PREREQUISITES: The students’ background mformatuon should include a sense of geography so that they

" clearly know where the Plains States are. Previous lessons would: have acquainted them with the names of
most of the tribes who lived on the Plains. Also, pupils would have learned general informatuon about the
size, appearance, and habits of the buffalo from earlier lessons.

SPEC_IFIC BEHAVIORAL OBJECTIVES:

1. After a class of review of the topic, the students will be divided into groups of 50r6 puprls and
will'present 2 er 3 minute demonstratrons to the class. depucf'ng how the early Mandan Indians
trapped the buffalo. :

2. After a clas review, and when presented with a-large sheet of paper and crayons the puprl will
draw, in a 15 minute period, a picture of one phase of the Mandan buffalo hunt, and correctly
captron the picture,

" 3. When presented with 10statements concerning the Mandan buffalo hunt, the student will, within
5 minutes and with 90% accuracy, identify the statements as true or untrue.

-

CRITERION MEASURES:

“-.—1,  After bemg divided into groups of 5 and 6 people each, you will be given 10 minutes to prepare a
2 or 3 minute demonstration to give before the enttre class showmg the Mandan Indians buffalo
hunt you have learned about today : :

2. You will be gaven 15 minutes to draw one of the phases of the Mandan buffalo hunt. You are to

N -* write-a phrase enther near the top or the bottom of the dravung which teIIs what the drawings
AN shows.. :
_ \\\ , : ooz .
- AN ) < -~
v *3. On the sheet of paper | have glven(you -are: 10 statements concerning the Mandan buffalo hunt.

\ Decide whether the statement is true oF untrué. Write the word true or untrue in the blank before
5 each sentence. If you find the sentence untrue, cross out the one word that makes the sentence.-
‘untrue, and write- a word above it that makes 1he sentence true. You will have 5 minutes to

- compiete this task. :

- RELATED CONTENT/ACTIVITES

1 Students wnII discuss what they think the early Mandan buffalo hunt was Ilke

»

2. One student ‘will come forward and choose the other's he feels he needs to demonstrate his
. concept of the Mandan buffalo hunt.

o N, _
3. The teacher will read to the students about the Mandan buffalo. hunt from Elizabeth Paynes
MEET THE NORTH AMERICAN INDIAN : N

4. After discussion of how their ideas may have dlffered from those in the story, pupils will work in.
groups to accurately-demonstrate to the rest of the class information they have about the buffalo
hunt. . o N

| | S 49
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5. - Pupils will draw one phase of th.e buffalo hunt and caption th_at ,)ictufe.

.VARIEDMEDIA: | ' -

1. Books (S.D. Dept. of Pub: Inst. booklet)

2. Museum tour [with the unit)
\ 3.  Indian Resource people
4. | Argifa-ctsiloan from USD
5_. : Wq’ll map of the US which identifies the pIa‘;ns area, and names the major tribes that live or lived
there. h
< “




SUBJECT: The importance of the buffalo in the life of the early Sioux Indians.
Recommended for: Junior high level

PBEREQUISITES: Students should have a good basic understandmg of the value of the buffalo to the
Sioux Indians. The hablts and ranges of the buffalo in South Dakota should be explored.

Studenm should study the many ways that the buffalo was used and how every part was used and a verv
important part of the existence of the Plains Indians. The buffalo became an lmportant part of the Sioux
cutture. . :

BEHAVIORAL OBJEETIVES:
1. When presented with a list of the needs of the S:oux the student should be able to teil how the"
- parts of the buffalo were used and the importance of every part.

2. ‘Ahen presented wrth a South Dakota map_the student should be able to show the range -of the
buffalo and why they might be in a particular area. (feed-water)
) 3. Students should have a knbwledge'of the buffalo hunt before the use of the horse, after the horse :
became part of the Sioux way of life rweapons used before firearms were available. -

4. Students should be able to write a short explanatlon of- the customs of the Indian people in~
- sharing the buffalo which they killed. e s
5. Wlthout the student should be able to relate orally or in writing. how the hide of the buffalo was
prepared for use.
6. } Wlthout the use of aids, the student should relate orally orin wrmng the many ways in WhICh the
. buffalo hide was used. Have a contest giving a prlze to the student who can l|st the ‘most’ Ways
that the buffalo hide was used. , S -

-
o

-4

7. Discussion of the use of the meat for food, preparation, and methods of preserving the meat for
later use when no buffalo mlght be in the area or when the lndlan people might be travelmg

8. Be able to discuss orally or wnte a paper about the use of bones and entrils and stomach.
PRITERION MEASURES A teacher made evaluatlon wall be made including the following parts
1.  List the nieeds of the Sioux whlch we“re fllled by the buffalo.
Tell in a few words Where_th'e"h‘uff’alo lived and what-needs they had.
Tell about at least three methods .of hunting and killing buffalo
. Tell about the obllgatlon of the buffalo to his family, to his people and others in the vnllage ‘

. List the uses of the buffalo h|de

o v & W N

Write a paragraph telling how the buffalo hide was prepared to be used.

L 7. How many hides do yop_,think it would take to make a familyr tipi.

.
EN

RELATED CONTENT/ACTIVITIES: Classes will be conducted in a variety of ways. Research projects,




-
a

small’ group research projects, fle!d tnps, show and tell of Indlan artlfacts vusats to local museums and
viewing collections of local-people. Field trips to view buffalo herds, field trips to locations where there is-
ev:denoe of former Indian villages. Resource people from the local Indian commumty.

PROCEDURES: A field trip will be one of the aspects of this particular study aud this is what | have been
preparing the student for in the preceeding points given.

. The students a resource person, and myself along with any parent who wishes to go along, will travel to a

"As we set and view this wide village we

,place on our ranch where we have been fort nate enough to have located some tipi rings made many years

ago by Indians who lived in this area. There is a high rock cliff where we can take a fantasy trip and
vi: ualize how one phase of a buffaglo hunt myth have been carried out by driving the buffalo over the ledge .

causmg them to be cnppled or killed sc they would he easier to get for the needs of the vullage

ill sketch tipis of the Indian village, the racks with meat drying in
the open air and the campfire where the rokks are heated to drop into the pauche bag to cook the meat

A resource person from the Indian comr
discussion. We will visit the creek bed where
made by erosion caused by the rapid flow of

nity will be present to add comments and help wnth the
nes are exposed on the-creek bed were there is a deep cut
ter from the high hills in the background

i
MATERIALS RELATED TO THIS:UNIT:
LEGENDS OF THE SIOUX. (color) 16mm, film available through the State Library.

Baldwin, Gordon. AMERICA’S BURIED PAST. GP Putnams Sons, 1962, 395.

-



-would expect the students to be able to read or hsten to the material we would choose to explore.

BEHAVIORAL OBJECTIVES: o

ks
Y

SUBJECT: Sup‘blementary and motivational studies in Indian culture and holidays. "

Recommended for: Jumor High' c L.
PREREQUISITES The students I work wuth are-those students (grade 5-8) in the muddleschool who need
special help in reading. Most of the students have become labeled slow learners because of their difficulty
with readmg Most-of them are reading on a 3.0 level and have become poorly motivated perhaps because
they lack skills but more probably because they lack the experiences upon which they might build the
desire to learn to read.;My class of about 45 rhinute modules - motivation, technical phonic skills, and -

‘comprehension skills. 1J4|s learning module will be pro;ected over a period of time (probably three weeks)

during the 15 minute rnotwatnonal time period. The prerequisites would be that the student express a desire
to explorer the Indian culture and holidays (hopefully the desire will be expressed after | “/plant the seed") |

1. With my gusdance (or the other students in the class), me>student will, during the first 15
minutes session, locate in Volume 15 of the Childcraft encyclopedla the section entitled, Induan
American, and then find at least one of the sections suggested under that headlng [

2. Durmg another penod the student will read a selection aloud to me and then, through dlscus-
sion, we will summarize it. -

Ig

* 3. Several other periods, we will read and discuss a selection, again using the index.

. 4. The student will use the atlas and globe to locate the cities mentioned inthe selections read.
] . i : /

- 5. 1 will tape record a story of the student’s choosing on an Indian personality (Vol. 12 or 13).
After hstenlng to the tape, the student wil answer six questions which he read before hstemng to
the tape. /

/

'~ 6. The student w:II learn to play one indl,n game to be able to explam it to the other)'nembers of
o his group 1f he prefers, he may choose a recipe and follow the directions to make it.

-

7. The student will fmd one library source, other than Chlldcraft that deals wuth an aspect of .
Indian culture of holidays and brmg that source to class. ~

‘ 8. The student will use an index to begin to eprore a subject of his own choosing.
LRITERION MEASURES: No formal testing is done in my specual reading class so | will measure behavuor :
in this way )

i PIease name one other cuIture that interests you Usmg the mdex of an encycloped:a (may be_
Childcraft) locate one selectuon _ , . L s Lo

Lo

o
2.~ Please read one very short selection on another culture and compare it with what you- know of
Indian culture. If the content of the selection is not comparable, discussing it with me wnll T
suffice.

L1

.3. _.After you feel that you have an understandmg of some aspect of Indian culture and/or hohdays ,
report it to your classmates in your area. (Dependlng on the students--it m|ght be better to report
-to a small group of students in his class). . .

‘4, Locate a city on the globe or atlas. Tell me what darect'on itis and what you know about it.

60 o
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5. Please write out the answers to the snx questions that we dusr‘ussed after you listened to the tape )
. reoorded story. :

6. Please explain the game to the other members of your group or brmg a sample of the rectpe you )
tried (for me to eat). . '

7. Diring class we will read and talk about the library selection he brought.
8. We will use class periods to discuss any new articles or interes_ts:

. LEARNER ACTIVITIES: The student will work either with me (1 to 1)-or with no more than three others.
We will plan a trip to the museum, our middle schiool! library and the public library (for the purpose of
getting a library card.) If the student expresses a desire to do some art work or other creative activitiy, we
will {within reason!) Since the purpose of the unit is motivational, 1 feel that is has endless possibilities, but
the student will determme the direction from this point. . :

RELATED CONTENT: The Childcraft encyclopedia and the atlas and/or globe wnll be the primary sources;

‘however, | plan to utilize the bibliographies from this course and the hlgh mterest low vocabulary books |
have when the student expreses the desure to explore further _




. SUBJECT: Coritributions of the Sioux Indian to the whites
Recorhmer\déd for: Grades 5, 6, and 7

CONCEPT The whrte people-who came to South Dakota received much from the SIOUX They took many
ideas and items and adapted them to whlte man’s culture. . ;

L ” PREREQUISITES’ The students should have a good basic under*tandmg of the followmg
1. The Sioux tribe and its subdivisions.

2. The coming of the SIOUX to South Dakota

w

_ The adaptations of the Sloux to the plains area after leaving the forested area of Minnesota and
- Wisconsin. .

The part that the horse played in this adaptation.
The buffalo’s place in the world of the Sioux.
The family life of the Siouk.

The Wmter count.

The ceremonies of the Sroux~ .

© O N o o s

. The religion of the SIOUX. . ’ | | -
10. The food, clothihg; wo:rk", toole, and hous'ing'of the Sfoux. |
1. The language of the Sioux. |
-_ 12: = The fun the Siaux had.
. . 13. . The art music'and literature of the Sioux.
BEHAVIORAL OBJECT!VES: |

1. After research the learner, without the use of aids, will be able to list 5 foods and whlte men use
today that the Indians have contributed to their menu.

2. After-research the learner, without the use of aids, will be able to"place on a given map of South
Dakota the names of 2 counties, 3 cities, and 2 bodies of water that have names derlved from the
Sroux ‘ o

« T3, After research the student will, without alds, be able to hst at Ieast one word and one expressmn L
. used by white man thac has its derlvatlon from the Sioux and to compare the meaning wh-te man
R has'given the word or expreslon to the meaning glven them by the Snoux :

4. The Iearner after research, will be abIe to list a game enjoyed by the non- Indlan, but was first
T en]oyed by the Indian.’ . " :

5. The Iearner after research will be able to compare arid contrast the Sroux teepee and the army
’ tent knowu as the Sibley Tent, to show how General Sibley used th tepee as a model for the

S armytent

- 66
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6. The learner, after research, will be éb_lé to write a summary of one Indian legend to show the
contribution to literature made by the indian. ‘ .

‘ CRITERION MEASURES: The criterion measures for this module will be a teacher composed test as
follows: o .

1. Please list 5 foods that the Indians have contributed to the non-Indian menu.
2. * On the map below name and locate 2 counties, 3 cities, and 2 bodies of water whose names are
derived from Indian words.. ' B

3. Please list one word that has its derivation from the Sioux language and explain its meaning to
the non-Indian. Then write one expression derived from the Sioux and compare the meaning
given to it by the Indian and non-iIndian. -

Please name one game the non-Indian copied from the Indian.

5. In a few sentehces contrast and compare the tepee of the Sioux and the Sibley tent designed by
General Sibiey to show how the army tent was modeled on the tepee. o

6. Please list 2 herbs the non-Indian has borrowed from the pharmacy of the Sioux.

1. . Please write a brief summary of an Indian iegend you have heard or read.

LEARNER ACTIVITIES:

1. ™ Students may prepare a menu that could be served in his home using only those fouds the Indians
~ have contributed to the American culture. In the written menu, the Indian student would tell
how his family would prepare the food and the nen-Indian would explain how his family would
prepare the food. i : .
2. The students rmay draw or construct a tepee and a Sibley tent. Again if there would be both an
Indiar and a non-Indian in the class, one from each could construct his tepee or white’s adapta-
tion and make a compatrison. :

3. The students would learn the rules and play one game wh-{ch has an-indian game as its basis.

4. Students would-share with others in a small group the legends they had read or have a book-talk
on a book written by an Indian. : g :

. 5. A bulletin board would be made to show the contributions of the Sioux tu white man’s culture.

On a table nearby, examples of Indian art, tools, dress, or artifacts could be displayed.

-6. " On a large map, .each student. could locate the cities, bounties, and

A ‘water ways bearing Indian
. nhames omitting all redundancies. : - : S e o T :

7. If possible, have a resource person come to the classroom to show the Sioux rronounciation of
some of the words, names, and expressions derived from the Sioux language. '

!
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' sue.nscr South Dakota Reservations
o Rmmended for: Intermediate level
. PREREQUISITES: The students.should have a good basic undersrandmg of the following:
1. Thereare lndlans living in South Dakota.
2. Some Indians live on reservations.
3. The tnbal way of life contributed to the continuance of reservatnons

_ BEH_AVIORAL OBJECTIVES:

‘ 1.  Without the use of aids, the student wiil wit%in a ten minute time penod locate and label five of
: the reservations in South Dakota onr an outline map.

CRITERION MEASURES: The qiwﬁ@’measure for this module will be a map activity.

1. Please locate and name five of the reservations in South Dakota.
LEARNER ACTIVITES: In small groups the students will prepare maps of South Dakota and draw in the -
reservations. They will use reference materials whnch will be available to them to locate the names and

|0¢3tl0ns of the reservations.

An. Indlan resource person will be invited to visit the class and discuss a reservatnon He will be asked to
explain elther why he lives on a reservation or why he does not, depending on the person ‘s sntuatlon

RELATED CONTENT: The following reading materials wnil be-on dlsolay and are for the students usein
explonng in greater detail areas in which he is particularly interested in.

Bealer, Alex. THE PICTURE-SKIN STORY. Holiday House 1957.
Beske, Ernest. THE NORTH ,AMEﬁlCAN INDIANS. Doubleday, 1964.

Yellow Robe, Eve'yn. AN ALBUM OF THE AMERICAN INDIAN. F. Watts, 1569.

Bleeker, Sonia. THE SIOUX INDIANS. Morrow, 1962.

Dines, Glen. INDIAN PONY. Macmillian, 1963. - ] o N
'Dolch Edward. TEPEE: STORIES. Garrard, 1959. " | |

R

. 'Farquhar Margaret INDIAN CHILDREN OF AMERICA Hold Rlenehart and Wlnston \{964

R

el
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SUBJECT: Crazy Horse Monument
E. 'Recommended for:. Elementary level
PBEREQUISITES Thie students should have a good basic understanding of the followmg
1. Events in the Ilfe of Crazy Horse and his part in the history of the Sioux lndlans.
2. Meanlng and significance of the word monument.

_ BEHAVIORAL OBJECTIVES:

1. Without the use of references, the learner will write, within a 20 minutes period, a one-page
paper, explamlng the value and usé of time in the construction of the monument.

2. \‘lhen presented with a picture of the monument as it appeared in 1974, the learner will be able
to |dem|fy iton sugh..
CRITERION MEASURES: - . S .
v . ) v <
‘1. Please write a one-page paper explaining the use of time and its value in the construction of the . =~
) .Crazy Horse Monument. You have 20 minutes ta complete this task.
7777 2. Froma group of five pnctures of the monument taken at dnfferent tnmes dunng its construction,
select the one that ,hows it as it appears in 1974

LEARNER ACTIVITIES; : ibe e \
- P Slides and pnctures showing the mountain upon whlch the ‘monument is bemg n'\lade and of the
various stages in the constructlon up to the prezent time, will be shown to the students in a

group.

-2 Gunded discussion on the tlme involved in the work on the monument and the reasons for thlS
great amount of time.

RE LATED MEDIA AND MATERIA.LS: )

| 'Bbéks: .
CRFAZAY HORSE. Shannon, Garst. _ v
GREAT WARRIOR OF THE SlOUX David McKay, 1950. ‘ ) : C

RETURN OF CRAZY HORSE William, Kotzwunkle

e - ! . . | B v
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SUBJECT: Indians Discover America
Recommended for: trter-nednate Elementary ievel

PRCREQUISITES: The studaz should have the basic geographnc knowledge of the North and South
- American regions, and thev 7 ssition in relation to Asia.

'BEHAVIORAL os.y'.mvss

1. W‘thod}:he use of aids, the learner wiil, withir a 2 minute period, construct a rough drawmg of
where the North American continent was in relation. to Asia at the time in history when the
Indianrs crossed over from the continent of Asia.

2. With the use of a map, the learner will, within a 5 minute period, identify the basic rcutes
followed by the Indians as they migtated southward throughout North and South America.

3.  With the use of resources available in the classroom, the learner will, within 10 mmuts list at
least two reasons why the Indlans were constantiy mngratmg

CRITERION MEASURES:
1. Construct a free hand drawing of where the North American continent was in relation to Asia at
the time in history when the Indians crossed over from gsia You have 2 minutes.
2. Identify, on the map provided, thé basic routes used by the Indaans as they migrated throughout
North and South America. You have 5 minutes.
- 3. L:st two reasons why the pgople, ‘who later became labeled-as Indians were constantly migrating. -
‘You may use any resources available in the classroom or information obtained in discussion and
) the filmstrip. You have 10 minutes. , , : \
LEARNER ACTIVITIES: The class will participate in the discussion ‘of the theories of the Nérth Amencan
and Asian continents touching or nearly touching.

' The class will observe and listen to a filmstrip and cassette dealing with the amvai to the new world by the |
Indian people. The fnlmstnp also deals with the reasons for, and r8utes used in spreading th‘roughout the
_new world. .

Followifig the filmstrip the class quI be allowed to snlu into smaller groups and discuss what they had just
heard.gnd seen.

q-"2
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Recommended for: Junior High level

PREREQUISITES Students should have a basic understancing of the Sioux Indnans’s way of lnfe. \ .
- VBEHAVIORAL OBJECTIVES Students will be able to write a short esszy on the impartance of the Ghost Y
Dance to the Sioux. A
LEARNING ACTIVITIES: -l
1.  Read books: .
a. GHOST CANCE MESSIAH, by Paul Banley
b. GHOST DANCE, by David Miller
¢. THE GHOST CANCE RELIGION AND THE SIOUX OUTBREAK OF 1890, by. James o
Mooney. - . _ -
2. Viewfilms: |
a. The Eloquent Instrument )
b. Ghost Dance -
3. Discuss in class the meaning of the Ghost Dance and the tmpact it had Jon the lives of the Sioux. .
: ACRITE RION MEASURE: Write an esszy paper (no® less than three pages) on the meaning of the Ghost
‘ Dance and the importance it had in the Ilves of the Sioux. ,_/ | ~
. ~’ i A3
. Edcto' s Note: This Module is included because it is felt to contain. -pofentials for developmam in the areas of lndnan Relag:on, -
" Changes in the mode of Iridian religion, and historical reactions. / _ -
/’ A
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SUBJECT: The Wars for the Bozeman Trail 1866.68
"/Recommended for: Jr. High and High School

. PREBEQ.UIS!TES ‘Students should have a basic knowledge of the organization and Ioatlon of'theTeton
- Sioux, N. Cheyenne and Cruw Indians. Students background should also contain an understanding of the

military structure and methods of warfare for the sub;ect tribes and the U.S. Cavalry (all theprereqmsites
would have been pro\nded the student in previous ;lasses)

BEHAVIG..AL oe.lecnves - . .

. . . o

-

1. The student will be able .to understand the relationship between white settiement and the ex. 8
‘ plontatlon of the native population. In this case the Montana Gold Rush o
2. The smdent wull be zble to understand the importance of the Powder Rrver BasmtotheNatwe
peoplesand the effect that the Bozeman ‘I'rall had on theecologyofﬂ)ebasm.

3. “l'he student should be able to describe and give the snguﬁtzlceofﬂ)eﬂueenmorarmed
confrontations that took place along the trail (Fel!erman, Hayfield & Wagon Box).

4. The student wiil understand the”rreaty of Lararme 1868 which ended the war and tts effect both
- then and now. ¢

CRITERION MEASURES The criteri:>n measures for the above stated ob;ectnves will be a teacher con-

structed test broken down into the folluwing parts: "

1. Write a onepage essay on the condltnons that existed for hoth races in Montana and Wyoming, in
1865.

2. Write a ha!f-page essay on the significance of the Powder River Basm to the Tetons, N Chey
enne’s and the Crow. Contrast it with the basins i importance to the whites.

3. Pick one of the three major military engagements and describe and give the'significsnce of it. . - I
4, List4 immediate effects of the Treaty of Laramie on the three tribes under discussion. Llst two [
‘effects today. N

RELATED CONTENT ACTIVIT{ES: L e o

4;_.
2

1. Class discussions centeritig on the Indian docnsnon to flght for the Powder ﬁwer count'rv - ’ B

2. Map exercise concerning the tfah, forts, gecgraphic features Iocatton of trlbes etc. . ;

3. Readmg related materials from bcbhography Only felevant portnons of suggested works would ba
read each student would be responsible for reading two selactions.

e

e



Students will have.read: o . o o
a. -CUSTER DIED FOR YOUR SINS. : N

b. 'WE SPEAK, YOU LISTEN. " v AN

2. R.ead as many articles pertaining to incidents of violence (lndians):
3. \ Students should be acquainted- wuth each other to a point of trusting.
OBJECTIVES | |

- 1 © Students should be able to identify:
' a.  Factors creating discrimination.
~b.  Factors fostering discrimination.’ .
- €. Attitudes resulting from discrimination.
d. Methods for reducing discriminating practices.

2. Students should be able to identify with those discriminated against.
CRITERION MEASURES

1 ".‘"h;ep ely evaluated by instructor.
e jowy well student dernonstrates ability to identify.
R ¢ I’W wel! the student participates in the resultmg dlscussmn after the activities.

Possnble amount of resultmg change in student'’s behavuor

'E LATED CONTENT/ACTIVITIES N
. V|ew fllm on dlscnmmatuon S
- o @
Play the duscrumnatlon game - 4 students will take the roles of the segregated participants and be
subjected to the practices of discrimination. ~ _ -

- ;'3.‘: . The effects of the project will be disc.ussed to he_!'g accomplfS’h the"otgjectives.

LR O




SUBJECT: A Comparative Study of The Indian Nations Prior to European Civilization
Recommended for: Secondary level
PREREQUISITES: Prior to this particular module students will have been divided into groups of two.or

three, asc .gne¢ a pars.ular Indian nation for their group, g|ven a number of poss:ble reference materials,
and given a numbe. of areas to study. . v U

* LIST OF NATIONS ~ LIST OF COMPARISONS
Apache Customs
Seminole Dress
Cherokee History
Chippewa Traditions
~Crow : Dwellings
" Deleware - o Foods
- Nez Perce , Occupations
Navajo Heroes * /.
~ Peublo - Religion /
- Pima Rituals
Sioux " Beliefs
_.Aroquois Tales (legends)
™ Mbhawk Art
Algonquin Symbols
, Hopi Geographic conditions

The students spend the p'revious two or three modules collecting data on the suggested iist’ of comparisons.

BEHAVIORAL OBJECTIVES: At the close of this particular module, students erI have demonstrated --
through symbols, responses, and discussion a knowledge of the various top|cs in the Suggested List of-
Comparisons for their assngned Indlan nation.

- It is not till the following module when students have pointed out and discussed the various contrasts and
comparisons among the many Indian natrons that the student will be expected to demonstrate some -~
knowledge of the: s|m|Iar|t|es and differences among the Indian nations in relation to therr geographical -
Iocatnons 1 :

CRITERION MEASURES Students will be judged on-their symbols deplctlng the items found on the L|st .

* of Comparisons, their explanatnon of them, and their ability to handle questions fielded to them from other
members of the class. They will all be judged on their knowledge of the location of each Indian nation and
it's geographic features whrch affect the life of the inhabitants. T

ACTIVITIES: Prior to thrs module, students should _have completed the task of collecting data on the
topics in the List of Comparisons for their ass?gned Indian nation. They should also be able to pin-point to
some extent the boundaries in which their asslgned Induan nations lived just prior to the arrival of the

- European.. E y A

©. On the day of this partlcular module the teacher will have constructed a large wall map of.the Un|ted
*States This can be done easily by projecting a transparancy of a United States map from an over- -head
projector to a large piece of paper tacked to the wall and tracmg its outline with a magic marker.’ ‘ §

\
When the students arrive they erI break up into their groups and leafing through a number of’ magazrnes
find pictures, captions, or symbols to represent the topics in their List of Comparisons for their particular
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‘Indian nation. After approximately 20 minutes, they will then paste their pictures and symbolsin collage” =~~~

" form on the wall map, being sure to stay within the location boundaries of their assigned Indian nations.

g

13
A ?

After approximately 10 minutes, one group at a time will ‘begin an interpretation of their section of the
collage, collectively answering any questions fielded to them by the'rest of the class.

It ’is}%ya during the following module when studerits begin to compare and contrast the Indian nations

" found'in warious p-rts of the country that an appreciation of the total picture can be enjoyed.
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- SUBJECT -A semmarstudy on therattrtudes ‘of regional- white authors-toward -the-Indian-as- expressed inN——-
meir Iiterature .

Recommended for ngh School level ,
_ PREREQUISITES Cesrptiatian of one of the three following studies offered by the high school curricu-
A._‘..-Jum e O O
1. American indian‘ History
2. Literature of South Dakota

3. Independent studies in Indian studies.

OBJECTIVES:

1. Each student will read or view each of the four assigned activities prior to the cIass, taking notes
on the attitudes of each of the authors toward the Indlan .

2.. . With the use of notes, each ‘student will be able to |dent|fy and discuss for five minutes one
attitude conveyed about the Indian by each non-Indian author | :

3.  With the use of notes each student quI participate in a dISCUSSIOn exchange on these att|tudes for
about 20 minutes. : :

4. During a small group discussion (four people to a group), the group will compare and contrast the
~ -~ white author’s attitudes to the previous knowledge gained from the. classes they partncnpated in as
prerequisites .

5. _.-'Wrth the use of notes, each student will write a 500 word opinion paper anaIyznng the attitudes o
.expressed toward the Indian as it emerges from the wh|te author literature. - ;

CRITERION: The criterion measures fo,r the above stated ob;ectlyes will be as follows:
1. Subjective analysis of individual reports and group interaction.
2. Teacher-graded essay.

,

ACTIVITIES; The following activities are to be individually completed prior to the seminar.

Read:
a. CONQUERING HORSE., by Fred Manfred.
b. excerpts from Lewis & Clark’s JOURNALS.
c. THE OXCART TRAIL, Herbert Krause “
d. Hamlin Garland’s short stories about the Dakota Indians
View; .

*A MAN CALLED HORSE, and Neihardt's interview-with Dick Cavett on BLACK ELK SPEAKS

R
K s
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-—SUBJEGT Sensitivity - cultural conflict - . e e e
| Recommended for Grades912 '

Thls module is centered around a true partial. blography of an lnd|an boy’s adjustment to school. The boy
entered school knowung only the Dakota Language The biography takes us through his flrst five years of

PREREQUISITES The student should have a basic knowledge of the presence and interaction of differing
~cultural groups. This knowledge should have pre-disposed the student to a beginning awareness of the
influence this has on human behavior.
BEHAVI.ORAL'OBJECTIVES:
1. To be able to-l-isten and identify the boy’s struggle.
2. To compare the boy’s struggle with one's own adjustment to school.
3: To be able to articulate one's feelings concer. ing the cultural struggle depicted in the biography.
4. To be able to construct possible alternate solutions to the problem |
CRITERION After listening to the blography the student will be expected to:

1. Lnstening to the teacher’s presentation of the biography

2. Writing of an essay by the student revealing hlS own feelings or reactions to the biograph s

problem.
3. 'Listing of 2 alternate solutions to the problem. .
‘4. ' Discussion of the biography, one’s essay and alternate solutions.’ e -

e 5. Flole playing of the biography
RESOURCES: o | -

1 Personal biography

2. Books and Films ' S j
3. - Personal interviews with students, teachers, & parents '
4 Perrodlcals




SUBJECT: The bresking of racial barriers.

Recommended for Upper grades

PREREQUISITES. (To be done cooperatively with the hlstory mstructor) The students should have a good
-foundation and understandmg of the foIIowmg

2
3
4
5.
6
7
8

1.

Customs, rellglon “and Beliefs of the Sloux.' e e ___Nﬁ_.__
, Costoms, religion and beliefs of the w_hite cultyre of the Winner area. ' .
The'kisiory of and the reasons for the Sioux settlement in South Daketa.
| The history of and the reasons for the white settlembi} in South’ Dakota.

»Of What Beihg Indian Is..” by reading Reuben Snake.

Basic value structure and mannérisms cf the Sioux.

Basic value structure and mannerisms of the whites.

These :prerequisites will be glveh the student two weeks prior to the: speaker so all have sofhe

background before the talk. These will be offered through readlng, lectures, pictures, films, and
discussion.

BEHAVIORAL OBJECTIVES:

R

2.
3.

The Iearner is to listen carefully to the speaker. He may use a sheet of paper to jot down notes to -
® help remember. In fact, he must do this.

. The listener will be required to list the ten most important ideas he learns from the talk.

The iistener. will prepare two logical, concise questions to ask the speaker at the close of his talk.

- CRITERION MEASURES

‘\‘ 1.

From notes each student will, on the following day, orally state his reactions to the tc!k. He will
be allowed two minutes. The talk will include two positive ways of breaking racial barners The
- talk is to be given extemporaneously not read. : . o

Time will be aIIowed at the close of the talks for the class- fo questuon one another or -

3. \ The class will be dwuded up into groups of five for dlscussmn

\a.  Each group will choose a leader.

Each group will ask questions of its members.

They will then plck the two most significant questions.

The leaders will report back to.the class as a whole, asking these questlons giving his group 's

response, and handling any feedback from the class as a whole.

The instructor will provide guided observation throughout the discussion period for the
urpose of improving the understanding of causes and cures of racuai barrlers and for

valuatlon of what is being heard and observed. :

KCI | : | S '5:67 :



.OPJ:LQNAL ADDITIONAL FOLLOW:-UP ACTIVITIES:. e e *___.___’ *__,_..{

1. Each student may read ‘one book from a provrded list on Indian culture, and present 5n oral
i reporton it.

a.- The oral reports quI be given't usung ‘the dittoed form prowded ' _
_b.. _An exchange of views from students will be allowed at the close of each report thisisto .-
facilitate better understanding. :

~¢. - The reports will be three to five minutes in length, presented extemporaneously
d. Two outlines will be required - one for the student and one for the instructor.
e. Grading will be based on comprehenslon of the material, the manner in which it is pre-
sented and on foIIowrng all mstructlons

2. " The films “Oscar Howe, The Sioux Painter’*and/or “Thé Pride and the Shame’” will. beshow’ﬁ"(lf
+ notdone prior to Leroy’s talk). : T

o —t
—

/ — i -
a. Follow- up will be dlscussnon,on-the’f’fms for exchange of views.
~b.  Perhaps a re-evaluation of racial barriers would bé most appropriate at this polnt It would\\

_be used to remforce Leroy Grieves' talk of an earlier date | .
RELATED CONTENT/ACTIVITIES : s
1. Art exnlblt of Sioux works.
. 2. . Atrip to the reservation.v‘.:~

a. The purpose of this would be to show living conditions, work problems, social contact, etc.

ALTERNATIVE MED!A AND MATERIALS:
Some of the aIternatlves have been prevnously I|sted such as bookc ptctures and films.

Other. resource lndnan peoole from the local area might be ut:lnzed at thls po|nt lf student reactlon
|nd|cates further need this would be tii2 next follow -up. : )

-
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SUBJECT Validity of tha public i tmage of the South Dakota Sloux

Recommended for: Junior hrgh level.

'""‘In ‘the last nine week period of the school term students will learn how to judge the validity of the publlc
++ -:image of the Sioux as portrayed through the news media, movies, novels, text bnoks, art, etc. This will be
determined bv a paper handed in the last week listing from ten to fifteen discrepancies that they've

true time period) and a valid reason why they beheve it to be a discrepancy. . ©
PREREQUISITES In order to meet the criterion of the iearning module the students must meet the
“following prerequisrtes The prereqursrtes are to be met in the proceeding nine week periods in the lndian
Studies class. : L

I . |

1. . Ways of dress and hair style.

_' 2. Areaof environment, place of living.
3. Family interaction and tribai interaction.
-4, Custom:s, values, beliefe. | R
'5. L.egends, relidion, myths. i '
€. Food, hunting practices.
7. Differentiate the different Sroux dialects.
é: Gebgraphlcal hlstory | )
-9, - War hlstory
10.- Heroes.
1t. Ianuence of the trapper, gold miner, homesteader, solder, liquor, firearms, mtssronarv, treaties,
government. _ '

BE HAVIORAL OBJECTIVES:

. of the class hour to be spent in discussion determrnrng the vahdrty

2. . Students wnII view massacre scene of Wounded Kree from an old western movie and hold -

. dlscuss:on of validity. Y

3. Students will view the film ““Journey Through Rosebud” taking notes on happenrngs that will be
checked for vahdlty as homework . :

4. Students wrll discuss the film "Joumey Through Rosebud" usrng their notes to mteract and come. -

up as a group one list of valid aspects portrayed and one list of |nvaI|d aspects portrayed as true
"images o? present day Sioux peopIe and customs to the pubhc

- More behavioral objectives are to be written up usrng the fo!lowrng Materials for these are to be pre- .
ordered and readily avarIal"Ie for use. '

A identtﬂed ‘givinga description; place and-time-it-hapoened- (both in-the-class-gnd-in the-geographical-and- -~

1. Students will view a battle scene from an earIy western movie fllm for part of the class hour Rest -

%6 T _:69,



1. Movie prints of old wild-west films. __

2 ‘Movie prints of new bprtrayals of Indian life, ex. “Man Called Horse” and “Little Big Man"

: 3. Authentic color.pictutes of the Sioux people in all aspects of life.

.4, Comic books, western novels text books, etc. Written for the time era - Iate 1700's to late
1800's. -

5. Forms of literature written after the 1950's till today.

These additional objectives are neces‘.sary to provide varied ways of determmmg the truth of ail aspects of .
the Indian image that is being now projected to the public.




E _SUBJECT: Poetry in American Indian Culture

Recommended for Junior High level
PREREQUISITES The pupils should have a basic understand‘ ng of the follownng

1. Poems mean different things to different people.

~a. American Indian poetry of native happenings and s surroundlngs
" b.: Poetry that comblnes eXpressions of traditional, and contemporary envnronments. oo
c. Poetry that reflects current life style and events. _ S

; ,2. : American Indian poetry also usually appeals to the senses.

1Y

BEE“\VIORAL OBJECTIVES

1_'_' f'-Within a 15 minute period read an Indian poem orally, and tell which of the above categories i'
o Would come under.

2. Within a 10 minute period write a brief resume of your favorite poet.

‘\'-,, o

3. Llst five other Indian poems you have recently read and wr|te briefly about each. (15 minut
time'limit)

4, Read the -three selections chosen for you to read by your instructor and tell which sense ‘.\‘
each appeals to.

"5, Within a 15 minute period write an original short poem of something that interests you,

CRITERION MEAuURES The crlterlon measures for this module W|ll be an open book test composed by
your teacher '

1. Select 2 poems that are wrltten about each of the followmg T|me l|m|t 10 mlnutes

- a.>- Poetry about poets native world.
b. Poetry combining new culture with the old.
c. Poetry about current life and heppenings.

* - "\.‘
2. In a 15 minute period write a short original poem about anythlng that is of interest to you. State
- which of the senses it appeals to. . . :

3. Ina 10 minute perlcd read orally to the class a poem you have enjoyed, and explain briefly why ."
’ you s.iected it. .

4. Time 10 minutes, write a paragraph about your favorite author.
LEARNER ACTIVITY:

1. A bool'let of orlgmal poems of all the class will be compiled, and |llustrated Mth drawings. ThlS*i;
will be a group project. : _ ‘ o

- RELATED CONTENT:

1. A display of poetry books, drawings, artifacts, and any other materials pertaining to poetry '

-~

e
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. .module will be available for classroom use and discussion.

}BOOKS

 Bibliography-- Resources-Elementary

1 -Jones, Jettie - . THE TREES STAND SHINING.

2 * Allen Terry - Durham, ae J. ) - THE WHISPERING WIND.
13, McGrath, Thomas - Vinz, Mark- DACOTAH TERRITORY 5,
fPAPER .

4 Mohavvk Nation - Rooseveltown, A"kwesasne Note;, 'New‘York.



SUBJECT' How the Sioux Language Utlhzes the Enghsh Alphqbet y '
| Recommended for: High School leve!
PREREQUISITES The student would have a basic knowledge of the foIIowung In the Engllsh alphabet

1. All the tetter: in order

h 2. Thc varlous sounds each letter symbnllzes V
~ 3. The diacritical markings that indicate these sounds.
4. The letters used as consonants.
5. .Th'e letters used as vowels. |
| , 8 .The total number of Ietters v
\ BEHAVIORAL OBJECTIVES: |

T 1. The learner will recogmze ‘the fact that the Sioux Language naver developed its own alphabet and
: why, they rather adopted Engiish characters to symbolize Sioux sounds. : ;

| 2. When presented a copy of the English Alphabet, the learner will strike out the five consonants \
that symbolize: sounds not used in the Sioux Language. :

.\ 3. W:ithout the use of aids, the learner will ‘wriic the five vowels inciuding diacritical marklngs ':-‘.::
\ indicating the sounds used in the Sioix Language. : . T

¥l

\ 4. The learner will recognize the fact that the five universal vowels are used to indicate sounds in the .
' Sioux Language. .. : '

5. The learner will recognize the fact ti at the sounds of the vcwels never change in the Sioux .
i Language. . \
1

: 6 The learner will furnish the diacritical markings for five guttera! £ -sonant sounds.

7.* The learner will recite five gutteral consonan:s used in the Sioux Language.
. 8. The learner will furnish tue diacritical markings for ti-~ 2xplosive consonants,
I \ The !2arner will recite five explosive consonant sounds used in the Siou‘i Language.
1C.  The learner will furmsh the dlacrmcal marking for the suro S.
- 7= 11, The learner will recite the sound the surd s symbolizes.

| 12. - The learner witl fumush diacritical markings for four mtegrated conson:ants.z

13. The learner \nill evrite the symbol ¥5r the nesal n. .

14. The learner will recite the sourd which the nasal n sy‘-".'abolizes /

15. .- The learner wil! revognize the fact that the Sioux Language utilizes 21 c.onsonants from the
£nglish Alphabet plus the fuve vewels, but consonants can be changed in sound to produce 37 .

| 80
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sounds in total ‘ . .

CRITER!ON MEASURES The criterion measures fOr this module will be a teacher -cO pos«d test as
follows : :

< ) /
2 i

; 1. Using no more than five minutes, write abrief paragraph explaining wh'ether o, not the Sioux
Language developed its own alphabet and why. '

t\ha are not/used to

" 2. From the following list of. English letters strike out the five coneonants
T indicate sounds in the Sioux Language. l

3. Please list the five vowels used in the Sioux Language as weII as their dlacrltical markmgs

4. Please state an outstandmg charactenstlc about the vowels in the Sioux ll{anguage ,as’i'ontrasted
with the vowels used in Engl.‘h . , 7

‘ i/ ,

5. Puease state five consonents which may have a gutteral sound Place diacritical m9r'kings to show
their sound. )

6. Please state five consonants which may have an exploswe sound Place dracntrcal markings to
‘ show these sounds. , i i

Please place the dracritical markings for the surd s.

N

8. Please state four integrated consonants and place their diaci(ttcal markings to shoew their sound.
9. Please state the symbol for the nasal n.
10. W|th|n a tl’me perind of |0 minutes, wr|te a paragraph contrasting the use of the Enghsh Alphabet '
by the Englrsh language and the Sioux .anguage. In thIS paragraph pay spetial attentuon to the
number of SOU’\dS and letters found in ech. ! .

F i , Co
ORAL TEST: An interview will be held with each student.in”which they will reproduce the following

vocally: Ji ) o . . -
i | _ :, o /
1. Five gutteral consonants. . o ' }
. : ’ |
" 2. Fiva exolosive conscnants. u ~

i

°_3. - Th-surds.
v 4 "Thie nasal n.

LEARNING ACTIVITIES: Learnirng activities for this module will primarily consist of small discussion

groups, each with a discussion leader. The :lassroom tescher will be a member pra tem of each discussion
:‘group and will act as a catalyst. In addition, a blackboard demonstration will be used to illustrate the
‘7 various '%:oux diacritical markings. i .

'The classroom teacher will |Ilustrate each sound vocally whiie holding'a card carrying the smybol of the
sound ‘The students czn repeat these sounds after each is given by the teach=r.

o —————

A committee made up of members from each drscussron group will make sets of flachcards with felt-tip
markars and tag board. These cards can be us?‘d by each group to drili on the markings and tne symbols.
Tl.c .uudents can ‘10 this themselves. ” :

'- \, 81
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Iassroom teacher will giva a dictation lewn in which he will dictate the sounds fcr ;he studen
erte. This’ should bea tnai writing and any sounds missed may be redone.
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'SUBJECT: Teaching 1st or 2nd graders to count to 5 in the Lakota language.
Recommended for: 1st and 2nd graders

‘:PREREQUISITES . :

f’\“l
1. Student shou!d be able to count up to five in Enghsh

S 2 Student should be able to recogﬁlze 1,2, 3, 4, 5 as numerals. y

SPECIFIC BEHAVIORAL OﬁJECTIVES

L Studen‘\t should'be able tc recite wnth group the numbers 1-5 in Lakota.

2. . Student should be able to count to five in Lakota by humself as an individual without the aid of
the teacher, class, or prctures

3: ) Stimulate interest in-Indians - their culture and language.

'CRITERION MEASURES: Children will be told what they are expected to. learn and how it will be
: determmed if they do know

1. Students will be asked as a group- to recite the numbers (waniji, nunpa yamm dopa, zaptan) in

Lakota from 1-5.

Student quI be asked to count from 1-5 in Lakota by himself ot hefself.‘

- N

_Read the class an Indlan taIe or legend and see if they are mterested or want to konw more about

Indians. I . } : o e S0

. W

THE METHODS TO BE USED IN ACHIEVING THE DESIRED BEHAVIOR ARE

1 Dlscussmn
2_ Group work,
-3 (_;onferences: one-to-one basis,
: &4 Drim, ;
5. Modeling and im.itatione,
6 ‘Skill practice session S o I B o

-addition: these above actlvmec s*udents will be provuded wuth an educatlonal game (showmg the number
umberalz-form on one s|de and the Lakota spellmg is covered wsth a sIot that can be Ilfted) to help with

-




' SUB_J_ECT: A Beginning Vocabulary of the Sioux language
Recommended for: Junior High

- PREREQUISITES: Students would need to know thP aIphabet of the Sroux Ianguage Also the student
would be expected to know the different sounds of the Sioux Ianguage

BEHAVIORAL OBJECTIVES:

1. Wlthout the use of outside aids the student wil! be able to write twenty- frve common words gf °
the Sioux Ianguage /,

2. When presented with a list of 50 common words the student will be abIe to identify to the
instructors satisfaction 40 of these words. :

3. In a period of 10 mmutes the student will recite three everyday phases used in the SIOUX
language: ; : :

CRITERION The cr-terron for thrs module will be a teacher composed test as follows:

1.  Please list 20 common words of the Sioux language.
/ :

2. From alist of words you are-to select fifteen words and give the English definition for each word

/‘ 3. From the frve Irsted everyday Indian phrases you are tQ select three and tell what they are in
Lo English. 7 s '

4. You wnII have one hour to complete the. above three questrons

RELATED ACTJVITI ES: Learner activities for this module will conslst of smaII group and individual study
on words and phrases assigned by the instrsctor.

An indran resource person will be used to review the alaphabet and phrases of the Sioux Ianguage

A vi rt to the IocaI grocery store will be made to utlhze the using of Induan vocabulary words to the items
o? d splay in the store.

RELATED CONTENT MATERIAL Visit a local museum where students wn!l be asked to associate the
- Indran words to various items that are being shown'in the museum.

The fo!Iowmg readmg materrals will be on display and are for the students use in eprormg in depth those

areas in which they are mterested - : :

e Amen, Aline. TALKING HANDS.

A Bieeker, Sonia. THE SIOUX INDIANS. .

/. - . Eastman, Charles. SIOUX INDIAN BOYHOOD. ;

/o _ HalryShrrt Leroy. LAKOT. WOOPOPE - WOUAPI., Rosebud 1973. - . ', ' . g
- % . - Hassrick, Royal.- THE SIOUX. e - T
“. .. ‘Hoffman, Charles. AMERICAN INDIANS SING R ' R
« .~ Minor,Nono. THE-AMERICAN INDIAN CRAFT BOOK.




SUBJECT: Beginning language: Development of Elementary Sioux Lang.age Skills.
Recommended for: Beginning

PREREQUISITES have basic knowledge of the English language. Should be aware if Sioux language is
spoken, be familiar in sound or natural accent. Should know Sioux is being spoken, instead of some other

language.

BE'HAVlORAL OBJECTIVES: To iearn and familiarize with‘l12 Sioux words at the end of the hour. To be
able to put togeth¢r convenrtional words learned. To be able to ask for an object or tc say yes, no, or thank
you. R . . )

1. Behavior: responses, drilling of words, learning to connect words.

2. Terminal behavior: To be abIe to identify objects nouns. To be able to separate words to geta
different definiation and learn to ask for things and to be ablie to say thank you or what's your
name.

CRITERION MEASURES:
1. Fifteen to twent;l minutes of drilling wurds.

2. . Model such as hold a toy standing in front of the class. Tell them what it is and have them repeat
after you. .

3. Putall toys (objects) in front of the class on the table. Have each child brmg to you what you
asked for or take to another student. g

4. Show him an object. Have him ask for it in Sioux and when you glve it to him, have him say
thank you in SIOUX PR .

LEARNER ACTIVITIES

1.  Field trip - take the children where they can be exposed to the Ianguage To be abIe to mingle
among the native Ianguage speakers.

2. Models such as toys or objects should be in constant use-in class rooms so children can examine
and play with these articles and they will learn to udennfy each to each other.

wa




SUBJECT: A Lesson on Lakota words for foods served at a traditional Indian Feast
Recommended for' Grades 1-3

“This lesson wiil take 3 class. periods of 55 minutes each. The age group or level could fit almost anywhere
depending upon the background of the students. We will assume the children are in grade 5. The lessons are -
designed to teach the Lakota.words for the foods served in a traditional Indian feast. /

~ PREREQUISITES: - ~*

1. The students should have a good basic understanding of the events taking place prior to holdlng a

feast.

2. Agood cultura I-historical background of t:e food's served at a feast is necessary.

o

"BEHAVIORAL OBJ£CTIVES

1. When presented by the teacher using flash cards at the end of the 2nd class period the students -
will be able to identify in Lakota 4 out of 6 cards representing G ditferent foods or courses of a
feast within a time limit of 2 minutes per each flash card.

- - 2. The students quI be able to pronounce in Lakota the foods os - feast when presented the food
e This will be accomplished at the end of the 3rd lesson. AII students will be able to pronounce ’ll
' foods. e

3. The students will be able to write the Lakota and Engltsh for the food items of a feast at the end
of the thrrd lesson.

CRITERION MEASURES: The criterion measures‘ used for this lesson will be teacher- constructed

. 1. From the 6 flash cards ‘the student will be able tc .dentufy 4 of the 6 foods. They must be able to -
pronounce 6 foods in Lakota and pronounce it. The students will have 2 minutes per flash’ card
K for this task.

2. When shown 6 foods of a feast the student must pronournice each food in Lakota before receiving
the foods to eat. The students will have 40 minutes for this task.

3.  The students will write from memory thc Lakota and English words identifying the foods served.
The students will have 10 minutes to complete this task.

- RELATED CONTENT/ACTIVITIES: Classes yill be conducted usung a variety of approaches. This lesson’
will tak = 3 class perrods extended over 3 days.findian resource people will be utilized with iterns 2 and 3.

1. Drrected observation: The teacher or resource person will present the words using the, black-, |
boards. Introduction of the words will also be made using the overhead projector whuch has

pictures of the food. ' . , R

2. Drill - The students will drill on the Lakota=words using. flashcards. This drrll will devef'op
pronouncratlon and spelhng in Lakota and the correlation with English. _
3. l.‘aboratory experience - the laboratory experiences will be the actual |dent|f|cat|on of the 6
*  foods in Lakota-After the student identifies the 6 foods he will be able to eat it.

.

;




RELATED CONTENT:
1. The-6 foods - prepared by the co.rnmunéty.
2. The flash cards - prepared by resourt;e people.

3. The 6 overlays - prepared by resource people.

\




SUBJECT: Development of Elementary Sioux

. Recommended for: Beginning class

Condition: Aural-oral method - no reading or writing. Grade 2.

PREREQUISITES:

1. Students shduld have the basic knowledge of the English language.

2.. It would benefit the student if he is familiar with the sound of Sioux pronunciations. These
students would pnmanly be Indian students, thus, they would be exposed to some words and the
pronunciation ¢f some words.

'BEHAVIORAL OBJECTIVES:

A. In a ten-minute time period the student will be able to pronounce and understand tihe following
words:

1. Wowapi wan - a book.

2. Makasan icage onge - some. chalk.
3. Wowapi icage wan - a pencil.

4, Wowapn ska paper.

B: When presented with several ob‘ects the student wnll select one in two minutes which wil! be ;,
requested by another student.

. 1. Wowapiwanjin wacin - | want a book.
2.  Wcwapi icage wanjin wacin - | want a pencil.

C. When requested by a fellow student, each student will perform the following in a two minute -
time period.

1. Takad iyaya ye - go out, please.
2. Timaked u ye - come in, please.
3. Deciya un ye - Come here, please.

" CRITERION MEASURES:

A. After holding up various objects, and askir:g :2ch student individually in Dakota, he will respond
within a two minute time period for each ..z 2.

Wowapi wan - book.
Wowapi ska - paper.

~ Makasan icage - chalk.
Makasan - clay.

- Ipajuju - eraser.
Wowapi icage - pencil.

. Wowapi wan qu makasan icage orge a book and some chaik.

. .
oy

Noyswns
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LEARNING ACTIVITIES:

A

mm o O w

2]

Warm-up exercises reviewing previous lessons.

When presenting new materia!, students will be actively involved.

Puppets very useful - makes lesson more colorful.

Flannel boards very ?J/SGfUI.

) -r i
Relativity is a mu lt in the instruction of the words. The students will be able to relate the
vocabulary with the objects more readily.

Songs.

Tape recorder should be utilized. Student should be aIIowed to use |t at leisure tlme be able to
hear his own responses.

-

Lessons may be expanded out of the classroom, in this manner the chnldren will be able to gam a

. broader vocabulary. o <

Plays may be performed at various times using the Dakota Language.

Foods should be introduced into the lessons and the children should be able to experience these
foods at the same time learning the vocabulary of such foods.

Text: Dak.~ 'iﬁlowapi Wicoie by: B!nssom Keeble.




TEACHER'S SECTION
1. Statement of ldea, Skill, or Attitude to be learnad.
A. Major Idea, Skill, or Attitude to be learned.

To retain and develop an appreciation for the Si- x culture through an understanding of the
Dakota language among our young boys and girls ax 3t. Paul’s Indian Mission.

B. Component Ideas, Skills, or Attitudes.

v

1. The Dakota language may be conveniently divided into three dialects; Lakota, Yankton and
the Dakota.

2. A Dakota child has several mothers. All his aunts on his mother’s side are his Inas or second
mother’s. A Dakota child has several fathers. All his uncles on the father’s side are his ate.

3. The two basic ways o translating the Dakota language are word by word and the whole
thought. In writing from one Dakota dialect into another, we are guided by two consid-
erafi fons:__

(1) Consonarmclusters
(2). Smgleconsonantsw =

4. The Dakota calendar came about as the Sioux peop'e mtgrated from place to piace, and the
calendar consists of many moons. The colorful nam;,s gwen the “moon™ (months) of the
year varied from band to\band

5. Pemmijcan, maize, wojapi, wahanpi, aguyapi, were common Indian foods which were dried
by the Indian women, and kept from season to season.

-

6. 7o correlate the Dakota ianguage inth other subject material as in a Language Arts lesson.
In forming sentences in the Dakota language, ‘the subject is pIaced first, object second, and
the verb last. Adjectives always follow the noun

Il.. Learning objectives:

1. .Given a list of number words from one to ten in the Dakota language, the student will be aple to
differentiute the ten number words from those spoken in the Lakota language.
i £
2. Givena hst of farrnly positions, the student will be able to ndentnfy his position in the famuly
) ‘~
. 3. Given a paragraph in Dakota the student wnII be able to transIate the words to the Enghsh
N ) Ianauage ._\
S 4. Given a list pf the twere months of the Drkota Calendar year, the student wnII be ane to
- compare the twelvn months to the Enghsh Calendar

5. Given alist ot five toods in the Dakota Ianguage the student will be able to differentiate these :
o - foods from our foods of today : . v

This .nedule was comphled and used at St. Paul’s Indian MISS!OFI in grades 5 and 6. intended to. help
students who were of Sioux Origin to retaln their culture and to revive the Dakota Language.




6. Given a list of four sentences in the Dakota language the student will be able to write the
sentences, placing the subject first, object second, and verb last, and compose these sentences
with the English language structure.

Instructions to the Teacher
l. . uetional Approach -
This module presents facts and information about ti:e Dakota language.

1. ldentification of Learners. . . : e T
Since this module is designed pirmarily for the fifth grade level and for the Indian students, the
activities will likely be carried out with very small groups or with individual students in some parts

Hi. Specaal Instructions

A. Equipment needed: , _
16mm. film projector T
projection screen .

B. Material needed:
Periodicals and phamphlets that contain articles on the topic:

Dakota Language

Handbook of American Indian Languages
Washington, U.S. Government Printing Office, 1911.
Bureau of Am. Ethnology, Bulletin 40

Government Document, 1968.

U.S. Bureau of Indian Affairs

Media needed:
Recommended films that are available from the South Dakota Library Commission, Pierre, So. Dak.

Crazy Horse Cultural Center
Circulation Library
Chadron, Nebraska

U.S. Indian Service
Haskell Institute
Lawrence, Kansas

Bureau Wide Film Service ) : \
P.O. Box 66 '
Brigham, Utah

, ’ z
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!nstmctions for Evaluation
Pre-Test Keys™

1. Wan’ca, Nun’pa, Ya'mni, Topa, Zaptan, Sape, Sa’kowin, Sa’katoga, napciwanka, wikcemna
2. a.Winona
d. Caske _ ‘ -
b. Hapistinna ’ o . -
c. Hepi

My Family and | ’ ‘t

" 3. My name is. | am the oldest girl in my family, so | am called *V/inona'’ at home. My grandmother
tells me that the oldest child, or the oldest girl in a family.is a very special person.

a it

()
£ 2 : ﬁ 8. ]
8.3 K 9 g
1 4. £.10. ‘»
a 6. i.12.

5. d. wojapi

e. pemmican

6. -—a. Hok’sila kin sunka wanyuha
b. Waka’ntan’ ka make Kin Ka’ge _ :
-¢. Ko'la Wa’ste’ wan luhahe
d. De Dakota ma wasie

7. Trueor False

1. False - '\
- 2 True’ ) -, ' +
Special Instructions for the Self Tests
' : ~ " ‘
1. Lesson One - answers are ir; the components and are also reviewed in the activities. item no. 3
-~ may bring out different responses, depending on how observant the:student is.

ost - Test Key ‘ 5

1. Student will check which words he can identify.

2. My nameis .. l.am the oldest girl in my family, so | am called “Winona” at home. My
grandmother telis me that the oldest child, or the oldest girl in a family is a very special person.

- 2. a < 5. f. . : . e :
’ “ 3° é ) : 6- [+ o . . g
B " L '- : T :;-- © s . L .
4." a. Theboy hasadog.. T
b.

God made the earth.




'\

c. Do you have a good friend? ' "

d. 1am agood Indian.
5. 1. True ‘
T 2.  False

. 2. _ Lesson Two - answers are ir: *he component and als9 reviewed in the activities. .~
3. tLesson Three - answers are in the component and also reviewedw iﬁ the activities. .
4. Lesson Four - answers are in the component and are also reviewed in the activities.
5

5. Lesson Five - answers are in the component and are also reviewed in the activities. Ite:) no. 1
=2+¥  may bring out different responses, depending on how cobservant the student is.

6. iesson Six - answers are in the component and are a@blreviewed in the activities.

PRE-TEST
Instructions: » ' o

Complete the foilowing pre-test by following the directions gwen When you have finished the pre-test,
take |t to your teacher for checking. You may use the 45 min. class period.

Purpose of the Pre-Test:

If you successfully complete the pre-test, you need not complete this module. However, if you do not
_ know the Dakota language, do not be discouraged. Go on with lesson 1.

- Pre-Test for the Dakota language:

1. List the number words from one to ten in the Dakota language. : : K|
T 6.
2. ' //! ‘ 7.
- 3. / | 8. . {
e - ‘ 9 -
5. 10,

2. Match the family positions as listed:

i. first born girl ' a. Winona
2. first born boy b. Hepi
o 3. Ia'st‘ bornboy .. . " ¢ Hapistinna o
T . .4, thirdbomgirl - d. Caske .




-
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Translate the followir;g paragraph to the English languac~
TIWAHE MITAWA KIN

Mit;aze" kin emaciyapi. Miye wicinyanna matchapa tiwahe mitawa en, hencen tiyata

" *Winona” aya cazemayatapi. Kunsi mitawa kin he amakiyaka, tuwe tokapa kin han he iyotanhan

on.

Match the following months.

-y
[
G
-]
e
]
<

-_— 2. b. March

-— 3 c Septémber

— 4 d. August

— 5. e. June /

— 6. f. December f

—_ 7. g. February

— 8. h.  October

—_ 9. i. April

—10. j. November

—TT1. ——‘; July - d
—12. . May |

List five common foods that are native to the Sioux.

ohwN=

Rewrite the following, four sentences in the Dakota language, putting the subject fisst, cbhject
second and verb Iast

a. The boy hasa dog.

b. God made the earth.

c. Do you have a good friend?

d | am a good Indian.

True or Faise.

1.. Indian languages are related if you speak one language, you can u\nderstan& them
alt =2 - - .

94
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2.  The proper name for Indian in our area is the Darota __.~ %

.’
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THIS SECTION FOR STUDENT USE - THE DAKOTA LANGUAGE -
LEARNING OBJECTIVES

1. Given a list of number words. from one <0 ten in the Dakota language, the student will be d)ie w0 -
differentiate the ten number words from those spoken in the Lakota language.

-

2 Givenazlistof famdy postlons the stuoent will be able 10 |dent1§y his position in the faml’y -
3 Given a paragraph in Dakota, the ctudent will be able to translate the words t0 the English language.

- *A_ Given alist of the twelve months of the Dakota Calendar Year, the student will pe able to oompare the
twelve months to th° English Calendar.

5. Given a lict of five faods in the Dakota language the student will be able to dnfferentlate these foods
from Englisi: foids. g 5

i H

6. Given a list of senterices in the Dakota language the student will be aby/tc write the subject ﬁrst,
object secam and veri: ., and compare these sentences with the Engli /§| language structure.

+'f - ‘ :

Tt




LESSON ONE
Component 1: Time element - 6 weeks

The Dakota language mzy be conveniently divided into three dialects, Lakota, Yankton and the
Dakota.

" Objectives:

Given a list of number words from one to ten in the Dakota language, the studert will be able to
- differentiate the ten number words from those spoken in the Lakota language.

Instructions:

In this lesson there are several activities to help you reach the objectlve Jt may not be necessary for
you to de all in order to accomplish this. You can check yourself by taking the self-test at the end of
this lesson before deciding whether or not you need to do more or all of the activities listed.

\_‘/
_Learning Activities:

Read: =
Newspaper Clipping, Sep,E 27,1971, Sioux Women:
Sophia #ary Deeds works to save her native tongue. She sits hour after hour at the Univer-
sity of North Dakota, listening to questions in English and replying into a microphone in her
native tongue. :
Dakota Wayawa Wowapi, taken from the Dakota Primer SIOUX Dictionary; Paul Warcloud
Grant

Look: _
View film; LEGEND OF THE SIOUX, Narrator Black Elk,
Number words are spoken in the fi!m from 1-12.

Listen: _ ' _

" Resource Person: A local tribal person who speaks the Dakota Language.
Tape Recordings of coinsonant blends and consonant digraphs and number words.
' Construct ,

«. Make a chart of the consonants, and the consonant bIends in the Dakota Ianguage

Same:

The Math Machine using number words. Blast Into Space - sight recognition of words.

Self-EvaIuat;on
-1 What number words can you identify in the Dakota language?
2 Ltst the most common consonant blends and vowel digraphs used in the Dakota language.

_Component 2. Time element 6 weeks.

~ A'Dakota child has several mothers. All his aunts on his mother’s side are his Inas or second mothers.




. A Dakota child has several fathers. All his uncles on his father’s ~ide are his ate.
-

Objective: ) ’ V | . '

Given a list :of family positions, tfie student will be able to identify-his position in the family.
Instructicns: .

-In this lessor: there are several activities to help you reach the objectivé. It may not be necessary for

you to do all in order to accomplish this. You can check yourself by taking the self-test at the end of
this lesson before deciding whether or not you need to do more or all of the activities listed.

Learning Activities: *

Read:
A GrandmotHef's House taken from the Dakota aner
Littie Sioux Girl;-Lenski Lois {Ages 7-9)
My Family and |, taken from the Dakota Primer.

Listen: : .
. Casette “Billy Boy"”, taken from the Dakota Primer.

Look:

View filmstrip .

- Growing Up, 78 G Color

Getting To Know Me - 6 filmstrips

3 records, 1 manual
Write: -

G.ve an account of your position in your family.

Roleplay-lntroducing Caske (1st born boy) and Winona (1st born girl).

~ Self Evaluation:

1. List the role play of your family member according to their position in the Dakota language.

~ 2. List the different roles that can be preformed by a 10 year old girl and a 10 year old boy.

38




LESSON THREE
' .Component 3: Time element - & weeks

The two basic ways of translating the Dakota language are word by word and the whole thought. In
writing from one Dakota dialect into another we are guided by two considerations.

(1) consonant cluster,
(2) Single consonants
Objective: _ o . :

Given a paragraph in Dakota the student will be able to translate-the words to the English language.

Instructions:
The activities which are listed will enable you to reach the objective for this lesson. You may not have .
to do all in order to accomplish this. Check your progress by doing the self-test that is ncluded at the
end of this lesson. - :

Learning Activities:

Write:
My Grandmother’s House - taken from the Dakota Primer. _
Prepare a bulletin board display with pictures of a Grandmother’s House and your home of
today.

Sing: . ]
"“The Rodeo Song”’ taken from the Singing Sioux Cowboys;
Ann Clarke - Translate the song to the English version.

Listen: _

- "To the Circle”, presented by USD on the Dakota language Thursday evening.
Read: ' |

‘Dakota Indians, Picture Skin Story by Alex U. Beale 1.
Self-Evaluation: | h

1. -What kind of writing did the Dakota Indians use so that ‘many groups could hnderstand?

2. What symbol did the Indians use to send messages longdistances?

3. Describe the method of writing the Sioux Indian used on animal hides.

L
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LESSON FOUR
Component 4: Time element - 6 weeks.
The Dak>ta Calendar came about as the Sioux people migrated from place to place and the calendar
consists of many moons. The colorful names given the “‘moons’ (months) of the year varied from
band to band. Y |

Objective:

GiVen a list of the twelve months of the Dakota Calendar year, the student will be able to compare the
twelve months to the English Calendar.

Instructions:

The activities which are listed will enable you to reach the objective for this lesson. You may not have
to do all in orcer to accomplish this. Check your progress by doing the self-test that is included at the
end of the lesson. ,
~ Learning Activities:
Construct: ' A _
' Make a Dakota Calendar of the twelve months of the year. For each day for oneé month
write down what happened. _
- S
Collect: b »
Bring pictures of different ways of observing holidays and rituals relating to the Dakota
Calendar.
Prepare a bulletin board display showing the different “moons” for tha Dakota Calendar.
Self-Evaluation:
1. What are the years called in the Dakota language?

2. Explain the meaning of “moons” for the months of the year of the Dakota Winter.Count.

1

100
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LESSON FIVE

Component 5: Time element - 6 weeks.
——

irndian

kept from season to season.
Objective: "

Given a list of five foods in the Dakota Ianguage the stu
from our foods of today.

lnstmctrons:
The activities which are listed witl enable you to reach the objective for this lesson. You may not have
to do ail in order to accomplish this. Check your progress by doing the self-test that is included at the
end of thns lesson.

Leaming Activities:

Listen:

Resource people {Mrs. Estelie Red Lightning and Mrs. Pauf Dauphinais) explain and preparer

fry bread.

Prepare a builetin board display. Collect pictures showing the kmds of food gathered and
prepared by the Sioux Indian people and other tribes.

Read:
' - “Indian Harvest”; Janet May Lucas, the art of American Indian Cookmg, Zaffe Kinbal! and
Jean Anderson. P
A
Dakota Indian; Crary, Margatet, a rweive year old Sioux Indian boy of South Dakota gains
: many rewards because of his efforts to raise his own corn crop and take to the Corn Palace.

'Self-Evaluation:.
1. List the different foods that thé Indian taught the early settlers to grow.

2. List the dlfferent methods the Indians used to teach the white man how to cook the dlfferent
foods.

. 3. What foods does our fanguage owe to the Indian people?

miwn; maize, wojapi, wahonpi, aguyapi were con;moh Indian foods which were dried by the

ill be able to differentiate these foods

<.




LESSON SiIX
Component 6. Time element - 5 weeks
= . To Correlate the Dakota language with other subject materia! as in a Language Arts Lesson. In forming
sentences in tt2 Dakota language, the subject is placed frst object second, and the verb last. Adjec-.
- tives always followthe nourn.

Objective:
Given a list of four sentences in the Dakota language the student will be able to write the sentences,
_.placing the subject first, cbject second and verb last and compare these sentences with the English
language structure

instructions:

The activitiizs which are listed wfll enable you to reach the objective for this lesson. You may not have

to do ail in o~der to .;ccomphsh this lesson. Check your progress by doing the self-test that is mcluded :
at the end o7 the fesson. . :

Learning Activ}ties: 2
Spelling Lesscr: Write the first ten words of Lesson 1 7, 2ovi ‘use each word in a sentence using the
Dakota language.

Write: a poem using the title “Winter’’ in the Dakota language arki translate to the English language.
Make pictures of a Winter scene with the poem. Tape record yZur poem, and play recordings to other
classes.

L

Read: Jim Thorpe; an Indian athlete, Van Ripes, Gurnsly Jr.
Self-Evaluation:
L 1. List four different way‘;that the Dakota language may be correlatm, - eth osithee-atbject-matssmal.

vy

ZZ_ lim what ways has the writing of the Dakota language helped you iny@wr Larguage=Arts Imssbvmﬁ?‘
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POST-TEST

-To see how well informed you are about the Dakota Ianguage answer the followmg you have 30
minutes to complete the test.

1. In the list which follows, which words in the Dakota language can you identify? -

a.__ Wan'ca - | f.__mini_ _ k. —witchi

b__ Topa g.. canbarpi - .

... wakan h.__ wakantanka m.__ptientuwi

d— sa’kowin i i _. aguyapi n. _wpiupiwo ‘
e..tado | - j. —~— waharpi o. _t’hadolasccmi

2. Translate the following paragraph o the Englishilanguage. on compositien paper.

Micaze kin emaciyapi . Mige mmvanna TrandRens : tiwahe » Mt oen. i,

tivata “Winona' aya cazemayatapi. Kussi miftame kir % - smmiyiig, twme takapa. Min, jafne
iyotanhan on.

3. Match the following.

— 1. fiirst born girl @  Laske

-— 2. first horh boy | : witchi : :
,_;_ 3. !ast born boy c Qofupiwo

_h_' 4. January - . d  Winonma

—b. March e. Ha'kema

— 6. May ‘ ' f. Istayazammpiwo

‘ 4. Re{&rite the fhllowing sentenées using the English sentemce saructure.
a. | ﬂok'sila Kin sunka wan yuha
b. Waka'ntan'ka made kin Ka'ge
c. Ko'ls wa’ste’ wan luha he _ : | ?
‘d. De Dakota ma waste

b, True or False

1 The proper names for Indians in our:area is the Dakotm.__.
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2. lndian languages are related; if you can speak one language, ywmunderstandthem
all

QUEST ACTIVITIES -

1. Prepare a questlonnaare for a survey of the speaking, r@dmg, and writing of the Dakota language
among secondary studen}s (9-12).

2. Find out how many students speak other indian languages.
3. Makea study of the languages sboken at St. Paul’s Indian Mission.
4. Time elesnamiz:wm. the gaiest activities - 2 wisks.

SETUDENT EVALUMTI®SN FORM FOR THE L o o
DAKOTA: LAMGUAGE , s

Please complete the form bekgwsand give it to yeour teacher. You dlon‘t meed to sign y name. Your
‘oplmon will be apprecimted sormimmse do it yourself Time - 10 mmutes Y '

P 4
0 7

Place an X in the apprawsaiate biamk. /,x

1. | Before you startesttthic immodule, did you know how to speak or ez tihe’ Dakota fanguage? yes __
NO — SOME e

Do you know kmiw._mespeak and write it now? yes___no 'sgme

Do you Ilke “tifkiswmodule method of leamumgﬁ onthe requu:ed daily: amlgnmmt:eﬂl\od‘oﬂeammg?
MODULE . _ e

e 7 /’
What do yw%est:ahouzt:ﬁle module? 7

w

WHt do yoi diislike most asout this module?

~ How€an this module be improved?

N o o a

Rate this module:

Very good, Good, 0.K., Poor.

o
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A Modie for Teaching First Grade Child-en
to Speak Five Words in the
.,deta ng:ag - X

PREREOU!SITES The students should have an awareness of the words to be taught and"the meaning of
each word in the English language. They should also be aware of the difference in speech of different
cultures and bow people communicate when thefe is a difference in cultures.

/

ya

/BEHAvaAL OBJECTIVES: . (' ,

Al
.

¢

1. ‘ . The learner will be able to speak five words pertaining to food taken from the Dakota language.
Thae words will be selected from seven werds the learner has practiced verbally in Dakota.

2. The leamer \mll be able toselect food from a table by asking for that food i in Dakota Ianguage
\
__CRITERIOI’I MEASUHES

_—-’-—..—«4‘

1. The learner will be able to speak five words pertaining to food, taken from the Dakota language
The learner will speak these words in Dakota language in five minutes.

2. The learner will be able to select food from a table by asking for that food in Dakota language
within a twenty minute penod

RELATED CONTENT ACTIVITIES: Indian resource personnel will be utlhzed for objectwes number 1
and 2.

1. The children will listei to an Indian speak the Dakota lang:age. The chlldrer may request.
favorite words of their own for him to translate into Dakota. This will be done in a farge group.

2. The speaker will have recorded the words to be learned on the tape recorder. A scrap book
containing pictures of these words wi'c be used as the words are repeated on the tape. Sentences
will be spoken in Enghsh wnth the Dakota word used as a rebus. This will be done in groups of

) elght.

R Plctﬁres will be 'used in a card game similar to the game “Go Fish”’. The child must ask for the
food in Dakota language. This game will be played in groups of six. The children will make the
: cards. :
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- EDITOR’S NOTE: The above listing of Books films, and periodicals are ‘by no means any where near =
-complete. The listing is. a reflection of the materials the participants in workshops on "Contemporary
American Indians were able to assemble during the short per|od of those workshops. ‘ N

Listed below are addtional bml_lographues; in which more complete I|st|ngs of resource material appear.- .
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