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It is the pupoae of this papksr oo.describu a course designed to teach:
. .

(a) .positive attitudvs toward h4ndicapped persons, and.(b) tmsic:knowledge and

beginning skills needed to instruct a wide variet of handicapped children in

regular cliassroom settings. The effectiveness, of the coUrse in achieving '

thee goals is described- using a number of measures.Including attitude scales,

achievement tests, periotmance tasks, and skill demonstrations, The proce-:

lures and riletbods used to evaluate the grorWth of students are prepentedand

may-6e of_value to others with- similar concerns; RecoMmendanona are provided

concerning ho%;/.tci continue the growth' of functional. skills of mainstreaming

among post-graduate, Igservice teachers. The implications of increased

teacher tolerance for diversity among students Ad increased competence in

adapti,pg insfruction.to a *AO range of individual. differences, both of

which ray result from teacher prparation for mainstreaming practices, are

noted as possible benefits to all students..

CONTEXT

wammommo

On November 29, 1975, P.L. 94-142, the "Education of All Handicapped

Children Act"(t.Cas signed into law by. former president Gerald Ford, The

purpose of the Act was to insure that all jhandicapped:children receive a

free and appropriateeducation desiened)o meet their individual needs but
*

conducted in.the least restrictive educational environment, typlcally the

regular classroom. Thus, handicapped children were to be "mainstreaMed"-

into the regular classroom and intructed by regular teachers (LaVor, 1977)-

Shortly after this legislation teacher education institutions began to

develop courses and programs designed to instruct preservice and inservice

teachers In the knowledge and skill required to engage in..mainstreating. ,'---

-)-J
Kentucky .t.-as on of "these. Three proposals concerned with developing

0
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teacher Competencies for teaching handicapped students in,regular classrooms
A

were sutmitted toth;. Bureau for Educationally :Handicapped over a-three yeair

period (Denemark t Arnold, 1975; Denemark S ;Barnard, 1976; Denemak & Horsink,

1977). All three were funded and Kentucky began a revision of its under-7

-grymaiie teacher education prograM,to incorporate attitude, knowledge, and..

skillatrequAred to develop competency. in mainstreaming practites by teachers.

-.
.

.

c .

At Kentucky an interdepartmental steering group' cotic ptualiled
.

thc'main
.

4

thrust of the approach. Early conceptualization suggested three areas. which

;1/pfined_the functional skills required for effective mainstreaming practice.

*ki ''These Were: (a) the ability to reaogpize and deal' with individual differences

in pupil needs' in instructional settings, (b) the ability to cibigh and mane*

classroom instruction Across many irethodi and modes of instrucfrion and (di,

the ability'to assess student Rerformance and learning by .a variety'of means

toward making reasonable inferences aboUt Student needs, accomplishments and

'the effectivhess of instructional plans and program s (Cole:.5 Musser, 1.977,
\

p. 278). These three areas, were used te articulate and define the search for

-.

and development of instructional materialaand,modules-which were to be.incor-

porated into a new course called The Psychelogfof Teaching and eventually .

e ,

into existing courses' in the prefessienalteacher'education sequence.

Approxim...teIy,15 faculty.members from eight.different departnients writti-

in the College of Education ,were involved in-identifyingand developing a,

widet range of instructional materials and mod lea by which to 'achieve the
t

intended course objectives and content. From-the beginning it was agreed
e

,
that the structure of the course should.reflecetho best'of instructional

materials and methods which could be identifiecr.from-existing published re-

sources and which:if incorporated, c ,uld he further developed, modified,

adapted by faculty as needed. _There was also an -in cention to use s-wide

1



range of instructional media, materials,.andmethods toward developing
..

system of insteuctiona}Hmodules. which would,. highly motivating, informs-
.

tive, and caWale of building pdsitive attitudes toward mainstreaming

practices nand the functional knowledge and skills'required to-begin doing

so.
-4.

The products of this,faculty'activity were organizirrinto a logical

curse of study taught'Ln a series of modules by 12 fatuity members to 17

students at the jud'ior 'Tack:poi/Ay mgMber was responsible for one

module and a coordinator was'aiways present in class iad responsible Tor the

overall operatibn and sequence of the course. 'The students involved in this

initial trial of, the course, the'facultv,'and the cOordinitoraei during and

after the course to evalUate the objectives, methods, and outcomes of the

, modules! Kany improvements- were made in the structure of the course before

it was taught again.
. .

In thg.next round of activity; an.interdepartmental.team of several

faculty Members each taught individual sections ofthe course with each

faculty member being responsible-for'ini;truction ofall modules in the course.

4oT.iev'er, each instructor had the assistance of.well designed instructions ..f.or

use of-the module and the ready assistanceof other members of the team expert

ti
in the module'eontent. At this etage, much of the course Consiste4 of simu-

lazion activities, film and video tape exPeriencesibften tied tb ;individual

and small,group observation. inference construction, and problem.sdlving'

activities. Skill building ddMonstrations and practice, in areas such as
'

:designing individealized instruction for ceftatA students, learning.how to

assist students with orthopedict'andieaps to move from a wheelchair to a desk.

car'' toilet, alid,designing assWssment procedures by which to-infer studenti----.

learning, were aisp a large'part of the course. The reminder of the codese
.

content consisted of a program of readings 4n a number 'of books and period-
A.

7"
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me.

icals, individualized projects and activities'selecteclby students to meet

theirAlqeds 4nd inteests, and' seminars and discussion sessions.

All_sectIons were taught in the same manner and shared methods and

materials. The instructional .team and groups of stud e.t representatives

from each section"also met. freqUently thro4hout,the semester to share

problems,ideas for course improvement and related matters. Therefore,_

although the remainder .of this paper Is a detailed study of the effectuive-

.

ness of the course based upon the iw-depth analysis of the experiences of

18 students and one instruCtor in one Section, pit "is reasonable to :infer

'similar results in other sections .as Drell. Other evidence supportive of,.

this Werence is presented later in the paper, 4

.

INSTRUCTIONAL OBJECTIVES, HET40S, AND CONTENT

Each of the spectfic/mOdules included in the course were selected re;

1

be supportive of the three, content areas-described earlier as essential

to carrying-out the mandate of mainstreaming. In'addition it was felt

that' unless future teaChers could he- disabused of the usual fears Sand misemis-

conceptions about handicapping conditiona.nd handicapped .persons, there-

would be no point in teaching functional%skills of mainstreaming. Unless

attitudes of acceptance, tolerance, and informed understanding exist

concerning handicaps of a wide variety, teachers will not willingly become

involved iii, working with handlca ped students on a personal basis in their

classrooms. Therefore,_a primary objective war to-develop positive attitudes

toward and Informed knowledge about handicapped aVe'xceptional persons. It
/

was also hypothesized that this could best be accomplished in an open, honesit

and supportiVe .c.JaSsronm
2 elimate where students and the professor would be

free to examine their fears, lack of knc .ledge, and existing prdjudices

A

o fikeling blreatened_or incompetent. This decision influenced both the

3
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content and method of instruction throughout theicourse.

The fleet -three modules in the course were .itled."Humanism",-"Teache

Effectiveness Training" and "Contingency Manageretne".- They were included
s

a.first component totetial aomeehing of the varietieti of ways by which'

pfovide offectiveiclassroem management, one of the main areas designated as

necessary to effective maiestreaming in the earlier .conceptualization (Cole

.

Musser, 1977, p. 278). However, there wad al,so another reason for je'luding.

\}n

the,first two,modules, "Humanism" and "Teacher7.ectiUeness Training. The

humanism module `examined the relationship betWeen\perception and bells ior'iin
k,

\
the tradition of Arthur Combs and other. perceptual. pc,ychOlogiats Who are con-

\

cerned with how the perception of a helping profesIional such as a teacher,
\

,

.(
_ , ,

about a client, such aa a ptudent, restricts or enhancei s.that the student is

,

allowed to do and-can do (Ccimbs, 1971). The readings and jactivi les in this
1

module were designed to sensitize the preservige teachers, to the power their
r r

perceptions of handicapped persons Nave on !their own behaVior owards4hese

.-' . e !

studente and the behavior and welfare of rise students themSel era, Thus,
i

.

.,...,

, -

%,

whet students feared, believed, ,and thought about handicap e persons was

1.4
. [

prak.nteAas an important area of study to be' explored and examined throUgh-,

,

s .

. ,

' out the coerce: toward becoming more ratiOnal
/

and more knowiedgeable. Such

,

. s

,inquiry into one's feelings and beliefs-vas presented asithe basis _upon which.
, ,

/

all functional skills of mainstreaming silould be built;
,

The "Teacher Effectiveness Training" nodule alsolse,cvlid a dual, purpose.

In addition to providing a technique by/which these futurerceachers might
,

i -' J

communicate more open1 -y, honestly, and iaccurately/with th0k future students.

i
/ I.

.t also provided a means whereby they Could bet /er commun cote their concerns,
/

.

fears, feeliees, and ideas teethe InOructor a d each crthr in the present
-,. !

.

I
i

course. Topics and modules dealing Vilh aei re disor4ers, experiences in

...!'

'I
I

s,



L

c.

learning to assist orthopedically handicapped children in tailet activities,

and otter areas are typically fearful lyand problematic for most of us. The

skills and sensitiyities -acquired in the first two modules were continously

used and practiced throughout the course by the students and instructors
1/4

ipward developing and maintaining an open, honest, and supportive atmosphere

In which to inquire, grow, and learn.

The next module was "Contingency Management "., It served the purpose of

provitg yet another-basic. methodology for the management of,insttuction

and behavior problems in classroom set ings through the use of behavioral:

techniques.. It also taught something.of the procedures by which, to specify

and organize behavioral ob4.ctives, and to devise. behavioral observations

and assessments of student capabilities: and learning. Thus it contributed

to the assesament of learning and design of instruction thrusts of the course

as well as-to the classroam management thrust.

The next module was titled PM4nstreaming Rationalf".. It was designed

to present something of the history of- how handicapped persor4s have been

'poorly treated and excluded in our culture and others. The consequences of

needless restriction and institutionalization of persons with handicaps

were explored from the standpoint of te effecteop the persona/ development

of -the individual as well as the effect upon the community and soeial group

in terms of cost of_ care and reduced productiVity in wages and other contri-

butipns. `The mainstreaming movement and PA.. 94-142 were explored and their.

origins in a broader range of social-awareness and Concern with human rights

and human potential noted. For example, i.c was noted that removal of persons

.

.

from institutional restricted environments is a trend which has been occurring

in prison'reform, the care a the elderly and orphans, and in mental and

physical health care practices. The purpose of this activity was to provide
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a broader understanding of the movement and its origins toward promoting

more wisdom in comprehending the apocifica of mainatraming in educational

sentings..

The next module "Individualization of InetrucLioe'vas aimed at

developing knowledge and skill in a variety of methods of individualization.

The module taught by example. Students prepared an individual learning

contract. 1714 selected an individual project from an ;,gray of some 15

poesitlilities each of which could be adapted to their'own content area ani,

age level interests. During class time students worked in a number of ,

learning centers individuallyar In small-groups. The centers and activity

stations were set up in the regular classroom and in other-places such as

an instructional materials center. Student- learned how to adapt and use

the typical range of Instruct' it materials availdl,re in secondary and

elementary in a large number of ways to individualize the rate

and content of student, learning iccording to special needs and interests.

During this period, of about three weeks-,- Oere were no lectures or large

class group discussions. Seldom did the whole class meet as a group.

Small group and individual conferences, study sessions, programmed instruc-

,tion..and-rontract planning and evaluation sessions were used in the

instruction of the module. A key.contributor,to the succeea,of the module

- .

was the Teacher Trainina_Pro Instructional ManamaTI.1it (Smith 6

Bently, 1975)- This kit teaches a wide ariety of individualization of

instruction methods by systematic atteation to ng objectives of

instruction, concepts to he learned, activities by which to learn,.the t

fi'ame required, the process a (reading, writing, obserVation, comparison,

construction, etc.) nSed, and the tnatructional mode. Furthermore, all of

ite Instruction Is thrdngh individualized learning centers, activity pa:kets,
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and othet Means WhiCh model spec. fie methods by, which to individualize

instruCtion.

The 'sixth module "Measumment and Evaluation" was designed to provide

basic knowledge and skills in the uAe.of teacher made testsand assess-

cent procdduves as well as standardized tests in.making judgments about

student achlevementoand'the effectiveness of Instruction. Some of the

/
evaluation, testing, and other assessment procedures used in the course

were used,as examples of approriate methods. Students also prepared a

test or some other assessment poceduro to use their teaching fg

'judging the degree of snodent learning in some topic of their choosing.

The*remainillg modules,all dealt with speelfic exceptionalities and

handicaps frequently encountoed'in school settings and with -which

teachers must be able to tope under the mainstreaming le,gisIation. These

ineludePhigh gifted and creative students, students with learning and .

behavior disorders, orthopedic handicaps, seizure disorders. and sensory

impairmens. In each of these doles common fears, prejudices, and misL-

conceptions were examined and studied; Informxtion an the frequency,

.cusses, and consequences of each condition ;4ere presented in a factual way

with readings, films. charts, and pamphleti. Mdterials, such as nhose

available for these purposes from the Epilepsy Foundation, were gathered by

the module develop ers and made available to students. Training films and

.simulation-activities also provided specific instruction on the types of

instructional accomodations and Methods by-which to accomodate the needs

of blind, hearing impaired, and other handicapping conditions of students

in regular classroom settings.

Each of the modules, and *e sequence in which they were taught, 'may

\ be found in Figure I at Ihc, end. of this report.
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EiAWATIO N OF STMNT f...;RiYorrii IN rTI-714. KNWLEbili% A 1 smL

A, of evaluation mea rs, and methods we re used throughout the

ate I. students engaged 0 aetual.or atudientcOurite and In a fo1.lx4-up

teaching foot months ft r the coor!,.e wa!: cimpleted. In addition one

attitude scale and knAledge a5sei;sment 'instrument

addittonal 132 stIOnts 4..ntolled in aeve* fiettiowi

'..taki administered to an

of, the :lame course In a

subsequent semester. It i3 the 'it poe of this.sectIOn of the,p:apor to

describe methods of 0.,aloatial and thr. purpose and charactristics Of

the in'otrument8

Assessment of Knowledille an?, Ahievemvot.,:_ tletliods 4 Procedures
or.,-.1,4...,M......110.A.t...0. a....11..11..rommadmaysme

Over the tipan of the 11 measures of student knowledge of

course content and mainstreaming 4.kills were obtaihed. These asse40-7-'

ment6 1.-ncluded:. (a) ,.-rArten 4,..iignmQnt' of a problem solving mature,

Ch) typ.tcat multiple aoice and e$*.a,,,. tests at the end of sections_ of the

ourse, (c)"individual\stulent projects requiring 'xhr inter retative. or

appllca ttve 3s =.afi of mr,hAI knowleu and skills to solve 4 probleM OUCh 41.t!

constructing and T,E.11. for a 'Ytodent wi0.1 a 1;pec1fic handicapping condition

and given level of edw:atIonal fonctioning, and (d) skill demonstrations of

particular teOlniquet:, and !;;, hcAg. cTa l of 6efie measures aod the catc*ory

to '..tit il-c,ach belonwi are pre,:ientet Figure w at the end of.ehis repo-
..

. All a<hivvement were scored as soon as possible,after their

ndminis
)

tr. ion to sludent6.- Although the number of items. and the total

possAl: rat., 41:1o; e ( ffered frqam one meaure to another, all cveasutvg wte

scaled on a common gas bitrary ID points to 4401Rt in comparing.

achievemenr acro .m,dules'and

vet`.' report-ed for the tO.T4: p_ach en Ow 10 p

!,tict-allt, and 'Or.andard
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obtain a final nomel

cedure and the cri'l;,-1; ;,ri-v to

instruction in

criteria.

their z...:1e,-0 w
Ar

`four c.riterta in min.].

itr eat t

:11

L

" 1. formed of thts pro-

gnti.::nt and were'given

aT,si!:nneut dened to meet such

.itr.f.a and instruction for

.1,-.4.vie!. were also design with the'

:i,:nment found in the "Xain-

He confin,c,d to a vheel,

f. eiot Cat rile chaj,r

thre lo

for hand:Lcapped persons'.
H.al have Jimmy spen--iiis whole day in

'.uhdects all the other
or sc., n' Tally on their lunch hour

t- him his assignments
7_'s talk-4 with other students

the following inetions
rained f tom's. t module and

A. r. Intent oi

7' :

!. 0,,'

r

This tyoe

many of t!' ,

much divergent

stuAent's

the degree

and

to fake a g'

i

plan whinh could he used
v,:sent limitations which

Le the situation des-
fiH, Why 'What effects

and er:3 around 'roes"

gnment is typical of

protwr completion allows for

The ,onttrit of the

our tells much abouz-

.nonrse concepts, skills,

it helief that it is posibre

in Figure .7 show that
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'Oa

the vatlanee in studnt petfor-,Ano-o ,uch written assignments is often

geater tharatfor More traditional t&- o moltipl twice nature. If

used prop such written assinments :7; rt vigorous tests of student

understanding 6nA ,competence Z_11:11 th;', usual more leetive multiple choice

item tests commonly

Assessment of Attitude :-;rowth: !:;:1111o(1:: Proci..,dures'

. The assessmer.t. o ,rwtb o i :elent attitOdes oC acceptance and

undercitandinv, of h,indicad arid wfllin become .involved

In working directly it .mch .in! 1,:aN-: in their future classroot,

teaching was ac.complihed mai4.. le.- a 1,0 item instrument completed anony-

mously by .C7 student he end of the c'.ourSe... The instrument-consisted

of seven items which :..12d be objetively scored and three Items which

required a constructed rense%, In addition, each of the Seven.objectille

items also encourail.wd stud-ont:.: to ey.piain why they selected the particular

.
objee! ive respon -;4.' Jik'r Cn()!! . ., in::;irurrwr:11: is

,
. \

The structure of .the iustveHent i.5 decri\a tn a later SCctiOn of the

presented in appenaii; B.

parr.

Scores were obvainel for aIl students on the set.,e-ii Zi6jective items and

intdrnal consistene:: ru 1 i.bl Ii c. est imates were calculated on two samples

of preservice teachers according to procedures described by Nunnally (1972,

p. 536) . For the cr1e of.18 suc:ents in ore section of the course the

KR 20 i-eliabflite was ealculateA to be0.646. For-another sample of 55
Alfr-

students from two other sections, a KR 20 reliability est1mate4f 0,543 was

obtained. Ln addition, the in:;truMent was administered to 12 of the original

18 students in the no ;t etior, of the course four months following the course.

Student to 'he fir- ,zecond administration of the Instrument

Li

4



were matched by handwriting the ':itudents themselves after, complelpn of

the instrument' the'second t.e. A test-re-test reliability 6Silmate was

calculated for this sample ef-42 persons and) found to be 0.469.

A aec iand attitude assessment in;trument was the standard module evalua-

tion form completed anonymously by each :tudenteat-7-the end ofr-each of the 11

module.(see appendix-C) . Students absent te f.Pay:',)i the module comple6Lon,

or who had TIOL yet completed all the. module work, did not always complete

module evaluatlons.and could not beidentified. Consequeutiy, any

un i module evaluation data sets contain-less than 18 r esponses but none

contain so few-respoeses as to invalidate the 'results presented isthe next

-sectitht.
AO

The structure of the module evaluation form consisted of six :Inert

scale items which were object scored. The items required students to

rate the degree to which the moduleyxperiences and content were: (a.) close

to therir*pectationi;,'(b) iiseful.,to their p9ertratien as a teacher,

(c). appropriate topics for study, (d) something they would recommend toc41

friend; '(e)'n pleasant or-unplCasant 4xperience for themr.and (f) somathit

from which they learned only a little ox a great deal. One purpohe of the

module evaluations:was to proVide direct feedback to the instructors and

course developers toward improving the course. Anotheropurpose, more

related to growth of student positive attitudes, was to de mine how

students were reacting to the content and experiences in the course which

were directly concerny with handicapped persons and handicapping condition6

and the instructional acComodation of the needs of,these persons by teachers.

It was reasoned that If the fears anci misconceptions concerning handicapping

conditions were -tot overcome by the module activities and classroom inter-
()

actions, that stu4Jents would be apprehensive worried,; and not positively
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t .

briected toward believing the ekperience had been worthwhile, informative,

positive, and worth recommendation to-a irituid. Thus, the module evaluation

form was designed to serve two purposes.

Four indeliendent estimatet; of th internal consistency reliability of

the modtrle evaluation form were.obtained.for.the one section of the course

comprising the main study. The results,..whqh appear-in ruble 1, indicate

; ,
that the instrument was highly reliable throughout its-Use. during the course.

TABLE. 1

KR 20 INTERNAL COSISISTENC2 RELIAB/LITY;ESTIMATES:FOR THE

MODULE EVALUATION INSTRUMENT

Module Name Module' Soquence n (Persons) KR 20 Value
. _

Humanism''' 17 0.919

, Individualization ' Fifth 15 .0.949

-of Instruction

Learning & Behavior , Eighth 15

DisordetS

Senpoty -Impairments ,Fuwento

The module evaluation instrument also contained items concerning

students' completion of homework, attendance, and achievement. .A copy of

the form is fOund in appendix C.

RESULTS.

The results are presented in two sections. The first section concerns'
,

growth of students: knowledge and skills as measurecLby the variety of per-

formance, achievement, and skill demhnstration methods. The second section

presents the results concerned with the growth of .attitudes of the students

based on the final evaluation instrument and the module evaluation'fors

results. -For the achievement results, only data from the 18 students in the
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-.one section areavailable. Likewise, for the attitude growth results based on

the module evajuatAin form, only data from one section of ,the course and the-
.

same 18 studentS are available. Hovever, for thetfinal-course tvaluatioh
J

-atfitude growth Instrument-ihere are three sources of data. The firSt of.
f

these is; again the results from 132 students enrolled An seven other fictions,

the course in another.semester. A third Source is a delaYed administration
.

'of the-finalccIrSe evaluation insttument.to 12 of the original 18Students in:.

the first group, foUr months. after the course condluded'and after these "persons

were working as teachers. Results for attitudpgrowth will be presented based

on data from 'all of, these sources.

Growth of Knowledge and. Skill A
-

The; means and standard deViaticins,of 17 measures of student achievement

f course objectives concerned with knowledge and :skill objectives.arepre,

rented in Figure 2 at the end of this paper, Meal achievemeu:; for each

measure is plotted as a point enclosed in 'a small circle.` The standard dO.'
. .

tionis plotted aS'a v rtical 'line bounded' by two short 'horizontal lines.

ifierformance across. each of the 17 measuresfor all 11, modules may be compared
r .

directly since all measures' are- plotted on the same common 10 point scale.;

Tablz 2 presents a summary of the overall achievement of students

across 15of the 17 ichievement measurespresented in Figure 2. The first

measure under the Contingency Management module and the Orthopedic Handicap

module measure were, removed from this summary. The reasons for this is that

the firSt measure waSa grOu0. assessment and no Lr-ferenc.e-,about an individual

%student's knowledge or skill may be inferred from 1.P..results.. TheArthopedic
lur

Handicap measure was a skill demonstration of transfer and-lifting of crippled

p;irsons without use of the lower liAbs. It was mastered by all studentS.

Becauitthere was, no variance'on'this_measure, it would not be considered a

. A



rigorous achievement test by some experts. However, the remaining 15

measures are all Ind.ividual measures and all exhibit a range of.studfnt per-

forMance. Thus, the oummary in Table 2 is a conservative estimate of the

levels of achievement of students'with respect to course knowledge and

skill 06biective.
0

TABLE 2'

OVERALL STUDENT ACHIEVEMENT BASED UPON 15-MEASURES.
q.

Statistic A age Points Earned

Maximum possibly score* 10

n (Persons) , 17

Grand Mean 8.396

-Standard Deviation b 0.862

High Score 9.571 (1)

Low Score - 6.110 (1)

Proportion of Students Frnc tl.oii Percentage

Above:

: 90% Mastery.

.
,,,t

%4

4/21

X f

1.05-
.

80% Mastery 1221 57.14'

70%rMastery 1512I * '71.43

Below 60% Nastery' 2/21 104d s 9.52

Incomplete _1/21 4 4.76

-Withdrew 3/21 14.29

Examination of the achievement data in- Figure 2 and Table 2 reveals that

the number .of .studentn for which the values were calculated'is generally

* There wore 15 measures with'S'value of 10 points each for a total possible

score of 150 pots .The total points achieved by each student-ware divided'

by 15 td produce statistics in t11, common metric of 10 points.

t 20
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.less than the 18 students erlied in thS course. Th1.s is because all 'achieve-

ment data was gathered and the stat-istics computed within Gne week of the due

date for all the work in-that module. Consequently,,any students who had not

completed their-work whin that time period were not included intfie calcula-

tions. All exclept one of the students were able to make up any incom#Ieted _

work for a given Module by the-end of the semester.

The overall completion rate Of all work fi5t modules by the due date4 wf,s

very high. :Only 12 students across 17.measure's failed to complete an- achieve -..

. went measure on time This is.12 achievement measures not completed on_tim42
.

out of a possible 306 measurements (18 students x..the 17 measures shown in

Figure 2). This means that the completion rate of araitevement measures for

modules within the due dates was 96.08% and that only 3.92t"of the measures

were not Completed on time. It should be remembered thaf-theibsmeagures

included not only examinations'and problem solving tasks given in class, but

wrItten assignments, project activities, and an occassional,examination or

,project which had to be completed in some other .-S:fiecific location otitside.

ofclass. The large amount of content in the course, the rapid' sequence,

and the multiple sources of inforMation and material, made keeping up with

course activities and assignments essential to sur^essful coMpletion'of-the

_course.- Three oT the initial 21 students dropped out of the course within
;

the first 4 weeks of the semester because they had gotton too far behind to

catch up without repeating the course.

The achievment data in Table 2 and Figure 2 show that the majority of

students achieved high-levels of courfie.objeCtives concerned with knowledge

and skill outcomes, Examination of Figure 2 also shows that the achievement

for three modules was lower than most of the others. These were the Conan

genty Management, Measurement ;and Evaluation, and Learning and Behavior
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Disbrders modul es.

[

In all three of these modules the time allowed for learn:-

ing of the concepts and skills was inad-civate.and resulted in lower student

achievIlme-nt and wider ,variations in sztfdent performance. Increasing the time

needed for Yearning and the quality ofFinstruction would almost .certainly

raise the achievement level of students in these modules. In addition,/if.

more time were allowed for learning arid completion of all achievement:taaks,

.the proportion of students who achieved mastery on course knowledge and

sill.;objeetivesWould undoubtedly increase. This is a well known factirst

hypothesized by Carroll (1963). and later , Tported by much additional con-

,
ceptual and empirical research (Block. 1971; Bloom, 1970..

One limitation of theseresultt;, is that nothing is known of bow students

might haVe scored on these measures prior to instruction. No control group

which had not been instructed was used and'pre- and po-gt teats were not given

on each of the 17 measures. Neither approach was practical because of the

large amount of time required to compete the assessment procedures. Rather,

.-- I

assessment of student knowledge and shill across the 17 measures was an

integral part of-instruction with students being provided feedback on their

performance on the tasks aS.soon'as p?ssible, often immee.aeely. Further-

,

more, the achievement scores reportedlinefude many second attempts by many

students in the face of a poorly completed task the firsttime around. Such

'a procedure mais normal a stery learning approach where the interest.

is in teaching students to acquire,functional leVels of knowledge and skill,

and nc, in insuring a symetrical distribation of achievement scores. The

fact that.a large number of students-had to repeat achievement and performance

tasks poorly completed the first time around, a second, or even a tiiiird time,

after further instruction is an indiction that the results presented in

Figure 2 and Table 1 represent true-growth. This is further confirmed by
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.inspeCtion ofthe-testS and tasks required of the students which are generally

quite demanding and require much information and skin.

Growth of Positive Attitude.

The'10 items on the el;lalcourse evaluat4on questionnaire eacb,had a

specific purpose. The first item elicited informatio6 about attitudes and

attitude changes to rd bandjcapped persons. Iht second item concerned know-

ledge about the variety and freqdz.ncy of handicapping conditions. The third

item asked abbut the studene'S'prior knowledge of the mainstreaming legiala-

tion, while the fourth item asked about the extent to which the student had

,become informed about thtT Intent and purpose of the law, The fifth questiop

denit with the acceptance the student exhibited toward the practice of main-

srreaming. The st:<th question ai;ked students to judge how skilled duty had

become in mainstreaming. The seventh item asked students to list .those modules

they judged most useful in teaching them the things they .needed co know in

order to properly instruct ex.ceptional children in their classrooma,

'. The-last three items were'somewhat different.- Item eight asked students

to 'describe .changes in the course which would wake it better for them per-
,.

Sonally. Item nine asked students howuseful the course concepts and

experiences had seen in understanding themsel'es and all students better, not

just handic4ped persons. This item _was designed to measure something of the

preceived-generalizability of the ideas, methods, and kil1s developed in the

course to better understan...1 one's own perception& and behavior and the effects

these have on human relationships In any setting. The final and tenth item

was designed to determine what issues, ideas, or opics the course might have

stimulated students to want to know more about. This last item can be con-

,

sidered a measure of the coimatment.of students to continue learning and an
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indicator of the success of the course in raising levels: of awareness. con-

.,

cern, and interest amsng.students. Each item was designed-to elicit an open-

.,
ended, constructed response by `the student. This was true for even the .7 its

which had'sqcbjective categorical responses. Furthermore, even these items

tended to be non-directive. For example, rather than ask the student to

indicate if his or her attitude toward handicapped persons. had become_More.

positive, the .item asked only II there had been .an attitude change. This

prevented the iterT from leading the student. The student reported "yes" or

"no" tat there had been a change sel then was asked to expiate the change.

Ail of the 18 students in the first group prepared constructed responses to

all 10 items.

Table 3 pregents a summary f the responses of students from two groups

to the objective items on the questionnaire. The first column of figures-

are the results for the 18 students In one section. The second Column

the results for the 132 studentsenrolled in 7 sections in a subsequent

semester_

Examination of the results in Tablei reveals attitude changes, growth.

of knowledge, and judgments of the value of the course f:oward being able-to

carry out the mainstreaming of handicapped children in regular classrooms- as

judged .by these groups of preservice teachers. 'Examination of the constructed

responses students ,made t support their choices reveals tlie d rectionof

attitude change and the degree of understanding of the concepis and issues

which had

Analysis of student responses for Group 1.showthata11 the attitude

changes reported toward. hard.lcapped persons (Item 1) were 'positleie. Most

students reported being fearful and afraid o4Fhandicapped persons and handi-

capping conditions prior tro. the course activities. The large majority
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TABLE 3

SUHHARY STATISTICS FOR FINAL COURSE'EVALUATION QUESTIONNAIRE

Ite:r; Item
Number Content

1 Change in feelings
'coward handicap-.ed?

. 2 Better informed about
types' and numbers of

. handicaps?

3
-

Prfor knowledge. of
-mainstreaming logis-
lotion? .

Understanding of
reasons for milin-
streaming?

5 Agreement with main-
streaming-pracyL.Io?

6 How well has course
-.equipped you to
practice mainstream-
ink, of handicapped
.peisons in your class-
room?

9 Vsefullness of the
course in helping you'
understand yourself.
and other. 456-ri;ons-

better generaLly?
.

Item
OPtion

Croup 1
n * 18

7

Croup 2
n m 132

.

Yes
No

Yes
No

1.6

2.

17

1

88:89
11,11

94..44

5,56

97..
35'-!.

: 91

9,

,

73,..48

26.52

68.94
6.82

Yes 2 11.11 44 33,33
No 16 88.89 88 66.67

''es 17 94.44 131. 99.24
No 1 - 5.56 1. 0.76.

Yes 13 72.22 65 49.2A
No 3, 16.67 4_, 2.27

Yes No 2 11.11 63 36.36

Has Not.
1 0 0.00 4 3.03
2 0 040 A. 3.03
3 .5 27.7 -.18 10,61
4 10 55.56 0 25.76
,5 3 '16.67 47 27.27
6

very Well
0

3.889

0.00 13 7.58

4.267,

S.D. 0.676 S.9. * 1.108

Not Useful
1 .1 5.56 8 6.06

_

7 0 0.00 2 1.52

3 2 11.11 7 5.30
4- 6_- 33.33 29 21.97
'5 3 16.67 55 41.67
6 6 33.33 31. 23.48

Very U.,,ieful

5(-. m 4.556 * 4.634

S.D. m 1.381 S.D. * 1.278
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with th7.1. legislation, It should be pointed out that- the achievement re

presented in the last section independently confirm the change tudgmts

report In knowledge and understanding in he and related areas.
La

Item 5 asX students to indicate If they agreed . wth afid accepted

mAinieaming practices. In Croup I 72Z of the lAudents indicated tale

accepted the practice. Analais pf their written responses to .the question

revealed that they cited th benefil.s. of ...increased Personal 4evelopment

the-hanOtapped i heamunlity In the 'thng-

run frnm not ex,.-dint handli.-apped pesrsc,n, ?1,9d the building of more tol-,

erana and under4tanding in tile- general' Population of n'-'r

people by'early and. prol6n;wd.contact with .a varier./ of handicapped prao.luL,

The 1.7; who disaoee4-With t practice C;.Srudent) indicated that rhey

-thought- that mainstreaming cost too in money and time.and vaa A drain

on resources-auailable.for the education ef norMal children, They this

as reducing the qualitynf educafion for all for the sake of a few,- Two

students-felt incorporation .of handicapped -children into regular classroomi;

would. "slow down' or "hold back" the other chil;Oren. Two of the students,

(11.11:n.Ind-ated that they 'had feelings about the mainstreaming, idea.

Twv Ideas were expresae.d- TIIP first wag. ihat the mainstreaming of any given

Individual depended upon f,h4 nature, severity', and number of handicaps.

These persons feltit wold be i7r.e.sponsible to place some chlidren whose

needs couIdnot be well accommodated in -regular ciaasrf- in those settings.

The secon44dea was that the amount of support services, spittial. equipment,

and staff.availabIe assist the regular claSsroom teacher had a lot lt,t, 1

with whether Or not children with ,,leverhandicaps could be mainstreamd.

The' resp-niq.s of students in 4::,'roup 2 were similar. .The greater propor-

tion' of studen chec in t "Ye-s No' category wasprobably due to the



i7Z.rater ";,.roPortion of !-u'.:!en e;iperinve with 1;pecia eduation

coursend knovle.lge ndialsped net-6on 5 f,ind their need.t., Te urItten

rnon6es of this groun a1n 1111--,ato that the severity of the handicappi4

rorl:fors un the ryr&s of- :iuprort, and equipment available nt..ed

bei re In:!1 icrL,m.in3t1.,. mainfitraming handicappe-d ch_ildren

P

into regular c13rooras for al: actlyT.ie Other deu expreafied by

few 9TL;dent± man5!7:eaming may be to and on the

teacher, may fl 't: in r!: t,;: t1-1 !ft,e wishes of t!'le parent, be

(!mbitncinA ro tY h3nflicanl and may he a hutder' to the other

1 3,;!, a linf,111 nz:mhr of studl:,nt opp06'ed rtin-

Ictreaminp, br2- for he :sane teasons, fearfulnis,of

AH
cno 1:.'ent, of th,,4 problemi-i; presented

C,"- and v c.,t1qc1- to pret.1,i teatl

T2c, dri
re00:ttl; tilIt they could learn more abut ho

to actu,711ly earry Liv,yelon of Iten 6 in Table 5'indi-

!'ev fitient!; very ei 1 equIpic To ,:arry 014t

prac*.!c. rIrle In hh r.rouc.H,

C.a! a great deal mcyre to learn, that th,-s.y.

had or-j- 11:d tO *arry cur mainstmaming pra;:tit: in

reaI claroo.r.i, tat;k.

Students ill bth ke r e cour5e t' being ne In gainInR

undetanding :.1$f or.:1;er and not only handicapped persona.

Stud k.lt,C4 from nm:7 iru!late much bott:er understanding.Qf and

L..) C!..i.-!..(7
; ". ' 4 4 ir h,r1:1k,

f4f.'rnt atOmnts to use bal4ic .7,barb



techniques and ideas to ar:ne_area!:, of personal prejudice and interpersonal

, prbblems in t oi own relationsh-Lps. Ch:IIL::.-c, students responded to this

item in a-constructed response manner .in Group '. Perhaps this is because

in the subsequent semester, the int7:oductory modules on perceptioa, behavior,

and human interpersonal commwhicotion were removed and students may not havt

learned as much In -this hasi area. l'hose introductory mdules were dropped

ilwie it vas felt the same :,;,.:is could be taught in the onoing process

of the course without form2: time-for this material, thu allowing more time

for teaching informtion and :.,:Illt abodc specific ha:hdicapping conditions

and how tc ac::::=7:z,e them in instructional matters. it is interesting to

note that the proportion of per:4ons in both groups-reporting increased under- -

standing o selt ani others ..eneraIly is about the same despite this change

in course structure.

Items 7 and 8 of the iinui course evaluTtion quest re

to describe. the most usefulpArts ot the course and how they woUld improve

the course. Students in hoth '4ro,..ps nominated :1:.-actical :!lethods and skills,

7- as well as coni-rete and experiences as being most helpful to

their preparation as a teaher. No one mod le, skill, or method was nominated

over others by all students. Frequently cited as most valuable were readings,

films, line, activitie ich informed about han4icapping conditions, their

frequencies', and c.::nun mvtlis and fears; specific methods and skills,

Such 35 learning to :Ise behavioral techniques to manage problem b*havior, or

how to lock and unloc'k orthopedic braces and assist crippled children in

moving ro a wheel::hair to a !esk and hack. Field trips, films, and other

exneriences whi,ch placed 3r.d.nts in contact, with handicapped persons directly

or vicarisly wcrc r very few stuaents in 'both groups

nominated ahv ot the brwlder .!oderl:;ing Issues and concepts of mainstreaming,
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as cost helpful.

ine most frequently recommended improvement among both groups was to

allow more time for learning the methods of mainstreaming presented in

each module and to include more concrete skill building sessions and experi-

ences with real handicapped students in real classrooms. Students in Group

1 suggested the skills and knowledge in the course could, be and perhaps

should be, taught throughout the teacher,education pro-gram concomitant with

field experience practicum courses and student teaching.

Item 10 asked students to indicate what they wanted to learn more about

or what issues and ideas they had come to feel strongly about because of the

course. Again, most students indicated-a strong desire to know more about

specific types of handicapping conditions, what causes them, their effects

upon the inclividual, and much more specificknowIedge and experience in

how t accummoelte them in instructional settings. Learning disabilities

were frequently nominated as an area which students wanted to know more

about in terms of cause, diagnosis, and methods of effective instruction.

Other areas frequently listed were methods.of instruction effective for

deaf and blind children. Over 90Z of the students who responded indicated

that there were things they were aroused to know more about by the course.

Further ore, they listed specific areas and concerns for which they wanted

more information and skill. It appears the course did stimulate most

students to want to continue. learning and become more skillful.

A follow-up study on 121of the students in Group 1 was undertaken four

months after the course was completed. Each of these 12 students had been

engaged in teaching or student teaching \in the intervening period. Each

completed the final cours evaluation instruMent a second time. The objec-

tive Item portion of the questionnaire was scored for these 12 persons for
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, -

both the pre- and post test administration. The results are shown in Table

A t test for 'differences between the means showed no significant differences

TABLE 4'

PRE- AND POST TEST QUESTIONNAIRE RESULTS FOR A SUB-SAMPLE OF GROUP 1 STUDENTS

Statistic

Mean Score

Standard Deviation

74 of Maximut-Score

Pre-Test

12

6.0432

0.890

86.33

Post Test

12

5.969

0.861

85.27

between the pre- and post test scores. Similarly, analysis of --the written

responses showed students had not changed their opinions and jydgments about

the matters dealt with in the 10 Items oh the-questionnaire. It appears that

considerable growth occurred in positive attitudes'toward handicapped persons

and mainstreaming practices as a result of course experiences if student's

` comments are to be believed. Since all- s dents completed the final course
:5

evaluation anonymously, there is no reasonllo believe the comments to be

misleading. It is also apparent, at least for the sub-sample of 12 students,

.that the attitudes and opinions of students, about the issues raised in the

questionnaire, are stable over some period df time following actual teaching

experience.

Further independent indication of the growth of positive attitudes

toward handicapped persons and handicapping conditions, or at least the

study of these topics and learning more about them and how to accommodate

the needs. of handicapped persons in instructional settings, is found in

'Figure 1 at the end of this paper. The structure of the module evaluation

form, upon which th'e data in Figure 1 are based, has been described earlier.



Inspection of Figure 1 indicates that students in Group 1 judged the experi-

eaces in each of the modules to be positive, 'worthwhile, of value to them

their future work as a teacher; and of value to others as well, Cer-

tainly such un.,formrY high ratingg- on the six dimensions acr as modules

o
indicates most students felt positive toward course conte t, experienceS,

learning outcomes, and ideas.

IMPLICATIONS AND CONCLUSIONS

Ii\appears it is possible to teachpreservice teachers the basic

attitudes, knowledge, and beginning.skills which are a prerequisite to

the functional ability to effectively teach children with a variety of

handicapping conditions in regular classroom settings. Without more infor-
-:

mation about handicapping conditions, the opportunity to overcome ignorance

and fears commonly associated wittf these conditions, and specific instruc-

tion in constructing methods by which to accommodate the instructional

needs of handicapped persons, teachers can hardly be expected to be willing

or able to engage in the practice of mainstreaming in their own classrooms.

Preservice and inservice teacher education program robably ought to deal

with these basic objectives 'first. After growth. in these basic attitudes

and skills,. further.educatIon; 'training, and experience'in actually carrying

out the complex inqtructiorial accommodations of mainstreaming are needed.

In order to further deVelop functional skill in this complex area, adequate

support services, instructional equipment, and specialll trained staff need

to be available in schools to assist the teacher who'has learned the beginning

skills and positive attitudes to become more skillful in adapting instruction

to a wide range of handicapped and exceptional children. seems reasonable'

that thi could best be done in some sort of practicum experience or a

seri such experiences over the course of student teaching and the first
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few years of service as a regular\classroom teacher,
e

'There are two benefits which may result from teaching teachers the

skills of mainstreaming. These benefits may serve to enhance teacher effec-

tiveness for all children. These are increased tolerance'for and understand-

ing .of diversity among persons generally, and erfe. functional abiAt16.to .

.better individualize instruction to a wide range of individual- learning

needs, styles and rates. For e/en- within any, so called "eormal'; classroom

)kthe'range of individual differenc his enormous;''in beliefs, abilities,

interests, and learning styles and rates.- Historically these differences

.
have tended to be ignored or - lumped, into the most gross and noh-functional

categories as is done in the common practice-of "tracking" students by.

ability "levels". Such gross discrimination and superficial accommodation

of instructional needs of children will not work with many-handicapping

Thus if mainstreaming is io work and work well, teachers willconditions.
-..

.

.

need-to-learn what thpy have, eeded to do all along and . they must be supported
-,, .

.

--

in ing so.- Suchan-approach is bound to be much-moreexpensive in .the short '".

111

,,.. .

run han present large-gtoup,_"lump them/all together",.. strategies. However,

the benefit:, to individuals and the community -as a-whole Are reduced cost of

care of individuals made to be less capable then they couldibecome, and less

lost income, taxes;.and other contributiOns of handicapped Persona fOrmerly

restricted.

Such radical alteration of-the way children are taught in schools is

not likely to come about easily and perhaps not at all. . There is'consider-

able danger that the focus will be upon the. specifics of mainstreaming legis-

ration and practice. Underrauch a thrust, the teaching of more tolerant

attitudes and-understandints of diversity and the-wiSe and. creative individ-

ualization of instructiori by individual teachers to plan truly individualized



educational programs for dtveTse children, may give way to
_ .

.s1

fixation on "accurate" diagnosis of student leatntng problems through sts-
.

and the learning of specific thn.les.such as "behavior modification" by
.

.

c6Alich.to-teachoertain"typee-of.handicaliped,children with supposedcommon'

prObleTs.-,Ong indiCation%ok'sudnAir;gni.it; tbat:both the vast amount of
.

.

. . .. .

. ..-_, . _ .

.

litigation and the vast/dhaUnt n'tlegislation,;Wilih has resulted in avail-
;

, ,6 6
. . .,

.,. .. .

,
//

_ability of funs p. ractice_s., f d arge, ly on
.._.

, '. .,

diagnosis anf assessment and not on the deifelopment of instructional tech-
., .. . _ _ . .

.:,..niques and materials. Money now available to schools to increase the
,4..:-..

practice of mainstreaming has encouraged some school administrators to go

, -
"hunting" for potential learning disabilities and other handicapping condi-

tions among students enrolled in regular classes. Supposedly, these children
1 it

with special needs can be identified by "tests" and "experts".. If etiough

such chitaren,can be. found in a given Ahool'distriCt, then moniescan be

made available to hire special education teachers who will "treat" these

problems and help these children. How much better it would be to fund those

schools who could shod that their teachers skillfully and creatively individ-

tualize instruction based on their own careful observation of student per-

formances on a wide rarigg_of school and real life tasks, not only on test
-

scoria. How much better it would e to not fund those schools and.scho24.

districta who can "prove"- .certain_Percentages:of'their students have certain

types of handicaps or 'disabilities. Why"shouLd any school district have-to

prove that it has a-wide range of individual differences in student needs,

interests, abilities, and learning styles and fates? Any knowledgeable

observer of human development And learning accepts this as a(given.

411, 1, e
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ED 203 Psychology of. Tea

H. Cole. 9/77

CRI-MRIA FOR GRADIG 14RI6 TEN ASSIGNMENTS
, .__________ , ______. __ -----.

Many of the units in this, course reouire you to complete written assignments.
The purpose of these assignments is to have yoU demonstrate your abiliCi to
apply concepts and principles learned in each unit to Aterpret and explain
olAW411 scili Ut 11--anvaria).' of sLtoatriliTRrelated to-Tfistrucerah,

The majority of the evaluation of your_performance in this course is based
upon your written responses to these assignments. it is importantwthat you
prepSre them carefully and completely. Generally your assignments should
be no longer than from 2 to 5 pages in length., Please type double space or
.write clearly on lined paper on every other line.

Your written assignments wilt box iiraded on four min criteria. Each written
assignment will be rated on a I to 10 vale. On each criterion. These will
be summed and divided by four 6 determine the overall 'points fur the written
assignment. Before handing In an assignment you should read it over and
determine how well it meets each criberion. :You r, ay wish to ask a classmate
to do this for you while you return the favor. Yoo may then '.1.A1 to ctodify

your assignment before handing it in to the instructor.

Your instructor will score your written as on these same criteria.
For your convenience the criteria are listed beloV.

Criterion. Scale

. Has the assigned task been fully
...7.-T completed?

2. Are the<issues,
.

problems, events,
situations or examples presented
described. clearly and accurately?

3. Is an attetpt made to apply basic. .

,

course con

3

epts to, interpret and
explain th':. e iss6es, problems,
events,-siruations, or examples
presented:. Are Interpretations,
judgments,- feelings, suggestions.
generalizations. andalternative
reasons and explanations provided?

4. Are the interpretations made,
logical and are the explanations
provided technically correct with
respect to course content? Are

relevant theories applied wIely
and well?

No 0 1 2 3 4 5 6 7 8 9 10

No 0.1 2 3 4 5 6 7 8,9 10 /es

No 0 1 5 6 T 10 yes

No 0 1 23 4 6 7 6 9 10 Yes



Pi Fie kt;e3i rttr fr.,Ind as You prep,Ire your written asignnents.

YpI.A ra4y nee to refer' To then frequently during the beginning'of tjle

Avz1V:Mt>4)f !:b3t w'ren AF,$Ignr..it !!t attend to each criterion.

givo- written need not pro' iJe the entire array of issus,
!ht,'rptoia:1J;6, suggestions, feelings,

anti T,0 fort*. i,:alother, criteria '2 d 3 above require that
preent 1,:rtti



EDP 203 Psychology of Teaching'

Instructor Fenry P. Cole

Final Assignment: Written EvaluatiOn of the Course

This assignment replaces the final assignment in ,your course

syllabus,. The purpose of this assignment is for you to think about

what you,have learned in this course and to help the people who teach

the course improve it for future classes. YoU will receive 20 points

for this evaluation, provided you compPerc.41 portions of the

assignment. Turn your paper in to the student representptive on the

day of the final exam. if all parts of the assignment are complete

the representative will recorrl- 20 points for you in the grade book.

This assipnment is wort h half of your final examinatIon grade. You

,should not put your nat's3 on the assignnent FO that your remarks will

not influence your :;!ric, po,,,itivelyor negatively. Your-instructor

will not know who wrr ,t-i? whici, evaluation. As write your evaluation

be sure to bkt,corplet-e, logical, and support your staternents.

Answer all cuon-;' and provide comnents where indicated.

Each totzillv completd count:-; 2 points.

1. Did this course chanFt! ' :our feelings cr attitudes about nersons

with var:e0 such :-Iental retardation, learning diahilities,

phvsic.-.7 c.!..1 (Check one) Yes No

Please explain and ..,. v:iur attituder, toward thee' personF=

changed or ci:d not. hant,.-.

`TT. !)id you 1.1c c,77,'
infome,:I about t!:e type 1tnd numl,er o: various

handicap anc,ng ;w0

(Check one')
Yez No

?lea4e explain 1,ov znd f it vnu have or have not l!cco7ne

ahout the 'tyne5 and nurlers of haneicaps.

mnn! in'ormnd



III. Did you know ahout the legislation which rewires mainstreaming
before you took this course?
(Check one) Yes Pao

Corrnts

;p6... "-V. Do you now understand the main reasons for rainstreaming and the
laws which revuirc this practice?

(Cho;:k o:le) Yes No

Please make a brief statement in your on words vhicli summarizes
the ethical and logical reasons for mainstreaming.

Do you agree that it is a pond idea to place children vith different

types. of .nanlicap,.-s in reollar classroms?

(Check one) Yes No

Please explain your answer.

vi. Pot; vell has this cour-:e ennipped on to woC, w'iel and te,neh

exceptional childrn in your own classroom? Pleae circle one number.

Not 1 2 3 4 5 6 Very

nt all

Please explain your answer, - why your rating is hipli or loo:.



-VII. What were ..the most useful parts of this course, for you, from

the standpoint of teaching, you things you need to know to better

teach excelJtional children in your classroom. Name each.part and $

briefly tell why it was useful.

VIII. Please describe changes in the 1-jay this course could he

taught which would male it a bvt'cer course for you. Explain why

these changes vouid be better lor you.

I

IX, To wh;)t extent haw, the things you learned in this course been

useful in t;nderstandfnr yoursOf and all students, not :h151t exceptAonal

students? (Cii.cle one)

Not

Very l 2 3

Useful

Please explslin,

ki

Very.

5 6 Useful

X. Wliat things has this course rade you feel most strongly about or want

to 1,.7arn more about.? Please )ist those areas; and briefly explain !My

you want to hiOW more about been or whv you feel -strongly about these

thins.



EDP -203; Psychology of Teaching Department of Educational Psrchology
H. P. Cole & Counseling - Univ, of Ky.

MODULE EVALUATION

ihcise.fill out the. questions below and leave this form with she instructor
before you depart. (NO names please )

1. Title of Module Instructor

2. Did you attend and participate in all class activities in this module?
(Check appropriate places.)

Yes No (If no indicate' how many class periods you

were absent during this module. PerOds abSent .)

3. Did you read all of the assigned work for this module? Yes

Before class? or After Class? or Both?

(Check one.)

4. Was this module close to your expectations for it?

No When?

Not Close
At Al] 1 2 .3 4 5 Very Close

5. Were the ideas or procedures presented to you useful in any way to your

preparation as a teacher?

Not Useful' Very
At All - 1- 3 4 5 Useful

6. Would you recommend this module to a friend?

Oefinftely
Not ,1 2 3 5 Yes

Definitely

7. Was the topic appropriate for a module in your opinion?'

Definitely

Not 1

8. Generally speaking

2 3 4 5

Definitely

Yes

how do you feel about this particular module?.

9. Ple e rate how m you learn tom this mo

Learned
Little 1 2 3, 4 5

Learned
Much

10. How manjpoir4ta did you earn on your assignments for this module?

_Points earned, (Check one.) 0-2 3-5 6-8 J-10_ ...._

i
11. Please comment on :the module and ire presentation_aa*make suggestions

for its modification and, improvement. Write on the hack of this paper.

* Circle appropriate number.

45


