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ABSTRACT

In order to sort out a comprehensible total picture

regardlng needc,assessment and to develop a useful conceptual

framewoik for this area, a comprehensive review of the needs
assessment literatire pertinent to the concerns of postsecondary
educaticn was conducted:. The review found that needs assessment is a

viable tool for input to planning; but serious prcblems exist. These

inciude: (1) lack of a good definition of need; (2) difficulty in

separating real need frcm wants and demands; (3) lack of valid and

reliable measures and indicators of met and unmet need; (4) lack of

useful taxoncmies of needs; (5) tendency of mdny_needs assessors to

be imprecise ‘about whose needs are of concerr, and to not consiéder

different grcups separately; (6) tendency to focus on goals in needs
assessment rather than let needs data helg the institution evaluate
and refcrmulate its goals; (7) tendency to be 1mpre € concerning
which decisiormakers will use the needs data, and hgij (8) failure to
make use of relevant secondary data and to overccme the posslhle

pitfalls inberent in such data; -(9) difficulty cf Integrating o fth

with "hard" data; and (10) tue tendency to make decisions using

over- slmpllfled deczslor rules. Thls 1nfcrmat1cn prov1des a framework

assessment icdels. (Author/JnD)
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ABSTRACT

Most college needs assessment efforts in the past have been subjective;
however, that can help institutions to identify and evaluate constituent needs
in a much more effective manner. |

Needs assessment is a viable tool for input to planning, but serious problems
to separate "real need" from wants and demands; (3) lack of valid and reliable
mieasures and indicators of met and unmet need; (&) the lack of useful taxonomies -
of needs; (5) the tendency of many needs assessors to be imprecise zbout whose
needs are of concern; and to not consider different groups separately; (6) the
tendency to focus on goals in needs assessment rather than let needs data help
the institution evaluate and reformulate its goals; (7) the tendency to be
(8) the failure to make use of relevant secondary data and to overcome the
possible pitfalls inherent in such data; (9) the difficulty of integrating "soft"
with "hard" data; and (10) the tendency to make decisions using over-simplified
decision rules: e |

A1l current needs assessment models generate statements of need, and many
of them rank order the identified needs. Yet hardly any of them develop diag-
nostic statements éﬁa,ihféféhCés about need causes, which are necessary if one
is to really understand the different needs and how to best meet them. This
paper provides a preliminary conceptual framework designed to assist in




%

A11 social programs in our society are in response to assumed or perceived
needs, although observers wonder sometimes whether it is not the needs of the
provider (for financial support; for nonpecuniary benefits such as status and
prestige, for survival, for growth, etc.) rather than the needs of the receiver
of the services that primarily stimulate social services into happening. The
concept of need is clearly an integral part of our culture. Most of the great
Satisfying impcrtant human needs is the central theme of almost all comercial
advertising, political lobbying and advocacy, and educational jargon.

Given that the concept of "need" is a primary driving force within education,

including postsecondary education, the focus naturally turns to the analysis of

which nieeds are most important; which are most feasible to meet, or which should"

receive priority attention in determining how 5V571551é educational funds and
other resources (such as staff, facilities, methodologies) should be expended.

retrenchment, an objective analysis of needs becomes especially important for

discerning which areas to maintain and which to cut back. Thus; the theme of

the 1978 Forum of the Association for Institutional Research fé "Balancing

Needs and Resources." To insure such a balance;, it is important to identify

aiid assess effectively both the needs and the resources available: On the one
éha; héWéVéf, there are serijous difficulties related to identifying and assessing
needs in postsecendary education - whethar it be needs at the institutional; .

the state, or the-national level.
It is only recently that postsecondary education people; other than those

in the community colléges, have expressed much interest in conducting formal,



objective studies to idencify and assess needs. Fortunately, however, a

51gn1ficant body of knowledge about what has been called "Needs l\éSéSéméhtii

secondary levels, from which postsecondary educators can borrow. Furthermore,
nctevorthy developmental work is also now taking place in postsecondary
education. |

In spite of the deveib,r&.ﬁéﬁié thit have taken place and the needs assess-
ment models that have been developed, needs assessment is still a largely
undeveloped area - for example, see the discussion by Witkin (1975). Many of
the dnve]opmenta] efforts have been "piecemeal;" and a eonceptua1 framework
that can tie all of the pieces together and guide praciice has been missing.
Therefore, from ﬁpriT ‘hrough October of 1978; NCHEMS staff conducted a com-
of postsecondary éduééiiéh' The purpese of this effort was to sort out a

omprehens1b1e total p:cture regarding needs assessment and to develop a useful

conceptual framework for this area. Unexpectedly, several hundred relevant
litarary sources were identified. This paper is based on the review of that
comprehensive 1iterature search (Lenning, Cooper, and Passmore, forthcoming).

The demand for systematic, objective; and concrete needs assessment
information will undoubtedly ?ncréase as.rafiéﬁé1 b1ahhithméaéis becoie more
widely used within postsecondary edication institutions and agencies. The
ability to objectively assess needs and to effect1ve1y translate them into
<ristitutional and program responses will thus be expected to become increasingly
more important in the years ahead. It is hoped that this preliminary formu-

- lation of a conceptual fremeviork for needs assessment will lead to increasingly



- g The Concept of Need
A major problem in the area of needs assessment has been the lack of a
good definition of need. Conceptions of need that are expressed in the
various literature are not consistent, and often they are vague and nonspecific.
Almost all needs assessment models have used a "discrepancy” definition; but
as iliustrated by Coffing and Hutchinson (1970); such a definition is too
limited in its focus. Scriven (1977) cites the problem in colorful terms:

Needs assessments have bean for some time ;hefmgsg Tudicrous
spectacle in evaluation. The usual "models" are farcical and
dec1s1ons based on them are built on soluable sand. One sign

of the extent of the problem is the failure to begin with a
tolerable definition of need...:Is a need a discrepancy between
the actual and the ideal (a formu]a I used to 1ike)? No,; because
we often need to improve and know how to, without knowing whot
the ideal would be like. There is some attractior about adding
the reguirement that x must be. feasible, s1nce it seems odd to

say that one could negd something that wasn't possible. But

that would eliminate the motivation for; e:g:; medical byeak-
throughs....[P. 25] -

Different Aspects of the Concept of Need -

Needs are viewed in different ways by those in the various disciplines: For
example,in the fields of biology, physiology, and medicine needs are interpreted in
terms of what will contribute to the efficient and effective functioning, and
the survival and growth; of the human organism. Educators also tend to view

needs in terms of individuals; but the focus here is more often on effective

In pgycho]ogy needs are largely 1nterpre;ed in terms of the percept10ns of individual
Psychologists usua11y view need as a learned construct (EéUQﬁE or based on

factory,condition for which pressure/need exists to right the situation:



Some psycliologists would broaden this to include groups of people, and they
corstrue it as a force that pressures a person or a group to reduce or
eliminate the d%screpahcy-bétWéén what s ﬁércéived as desired and what per-‘
ceptions or experiences indicate is currently the case. Sociologists; in
tirn, focus more on groups and society. They see needs as indicators of

(and their integratibn) that must occur, for individuals; groups; and organi-
zations to function é%%ec£iveiy as social units, and within a social cemmunity
or society at large. '
A11 of the above are legitimate types of needs that %uét_bé included in
any generic definition of needs for use in postsecondary education. The
discrepancy definition of need guiding almost all formal needs assessment

dition - does not me&t this condition. Meither does Coffing and Hutchinson's
(1974) proposed alternative that need is a desired condition or state that
may or may not be the current condition. Scriven (197?5 was also bothered by
; needs x = z would (or does) significantly benefit from
x and z is now (or would be, without x} in an unsatisfactory
condition. ({p: 25):
To illustrate this definition, let us suppose that z represents a college
student; and x represents the particular knowledge and :kills necessary to

P I TL com mmes bt dln Adecdacds MPENC dha Lnnidladaa and ~US11-



(a) the student would {or does) significantly benefit from the
_knowledge and skills;

(b) the student is now {or would be, without the knowledge and

ski1ls) in an ursatisfactory condition: )

Scriven's definition adds important new clarifications, as he points out in
his rationale:

. . at least it avoids the usual fallacies of a definition--

explicit or implicit--of néed in terms of wants or preferences
(children may need a cavity filled but they certainly don't

want it done; conversely, people may think they need laetrile
or CAl with Braille keys but it doesn't follow that they do.)

Do you need a million dollars? No. Would you significantly

benefit from it? Ves. Hence e can't omit the second clause
in the definition; which reminds us that needs are (typically)
necessities not luxuries. (p: 25)

‘Scriven above makes the important point that wéhié or preferences are not
thé'éame thing as needs. Needs may. be present that people do riot récdgnizé
because of a lack of knowledge, because the need is being fulfilled and
there is no discrepancy, or because it is being masked by other needs that
demand attention. Similarly, a person may want something imerely 50 sc@eone
alse canrot have it; fer the purpose of attracting attention, or because

othars have-it. A want in such a case may be an expression of nééds, but

not the need expressed directly by the want (the expressed need is not the
real need.) Therefore, most marketing research efforts and educational needs
assessiients are incorrect wher they equate opinions; expressed desires,
wants, or demands to needs. This is not to negate the usefulness of such
information, which may provide good indications of needs that are present,
critical terms (McGrath, 1970; fayidrj Vinebery; and Rufford, 1974.) But
cquating wants to needs causes people to not look for other types of infor-

CIE3LL TLIT IR AEAEBis wikAthksi thaes wante ara valid and reliahis indicators
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A Hew Definition of Need

" A1l of the .definitions nentioned in thepreceding section are legiti-
mate concepts of néed, and each defines a particular kind of need. Thus,

what is called for is a definition that is broad or generic enough to include

all of those sp;cific types of need and show. how they relate to one another.

Lénning, Cooper, and Passmore (forthcoming) have proposed a new definition
of need that they believe has some validity in thi¢ respect:

A NEED is a necessary or desirable condition, state or
situation--whether it be an end result that is -actuality
(met need) or a discrepancy that should be closed between

_a current or projected actuality and a necessary or highly
desirable end result (unmet need)--as judged by a rele-

vant person or group using multiple objective criteria
that have been agreed upon. ,

This definition is a combination of discrepancy and level of necessity; where

mation and employer contacts are well taken care of by the placement office

on this campus," but "they have a serious need for more counseling prior to
their interviews with prospective employers." This definition is aiso congruent
With Burton and Merrill's {1977) observation that solutions in cases of unful-
filled (unmet) needs can involve both increased fulfillment and lowered -
threshholds of desirability or satisfaction.

This definition is pertinent to a'l of the different types of need

outlined in the following section: It is also pertinent whether one is




needs:

According to tWis definition; it is proper o use self repori f
warits as an indicator of need, but the se1fvreb§}t must have Eeéq gathered
in an objective, unbiased manner; and there must also be bfhé; éUbﬁéFfiﬁ@ |

evidence. Multiple sources of evidence, or multiple criteria as this is -
.

called in the definition, will normally lead to increased assurance of actual
need (increased reliability and validity) if sbjectivity is of paramount
concern when gathering each type of evidence. | ’ o '

This definition still has a potential problem in that,ii'dbéé not
specify when the necessity or desirability begomes significant enough to be
classified a need; or when the discrepancy between fulfillment and unfulfillment
becones sig%ificant enough to warrant that the need is partially unmet. This
is in fact. riecessary, however, if it is to be geﬁéiié'iﬁ nature and apply to
all of the types of need that have been identified by different people. On
thé other hand, the definition does indicate. that this is properly determined
hy the judgement of a Féiévahtlﬁérséh or group (who is a relevant person or
group depends on the situation) using multiple; objective, agreed upon criteria
(who must reach agreement is riot specified, but once again it varies with the

‘situation).

Types of Ouécomééiféﬁ Whom
If one is going to attempt to identify and assess needs, it is important
to be very clear about whose needs are of concern. The tendency of needs .
assessors has been to not.be specific enough about whose needs are being
iaéntifiéd and analyzed, and to not separately consider the needs of specific
subgroups. Similarly; needs assessors too often do not deliniate ahead of

tima whirh cnorific tvoes of needs are of concern to them.




- 77/'.;
Whose Neods Are of Concern? 7

As mentioned éarT{ér, the focus of-a ﬁéédé‘a§Séssmént study;can be on
needs within the ihétitdtibﬁ (for examo1e, eourses, pregrams, departments,
enrol]ed students, faculty, or adm1n1strators) or out51de.of the institutio
(for examplé; prospective students;. groups or organizations within the Toca
community or the state, or society at large). It is important to delineate
at the earliest stages of the study Ze;xa'c—:tiy_,whosg needs are of concern (ihe
"whose" could even include éntities like organizations and the ecological
énvironméht)

deve]eJed as a part of the NCHEMS Gutcomes Structire (tenn1ng et a], 1977).
It is ﬁWfééhEéa in F?éUFé 1. The féédé there was on "éuaiéﬁééé;” the ﬁé?éé

fof many of thesn groups and communities.

The 11st1ng of F1gure 1 does not prov1de the deta11ed th1rd Jeve1 cate

hééded for many outcomes stud1es at the instituti bna1 ‘and program ]eve]s

subdivisions could be based on several equally valid factors, and one user
of the Structure would wat one breakdown, while another person with-a diffi
philosophy; problem; and context would want a second breakdown. . For exampl

=4

students within a program could be usefully subd1v1ded into: (1) .those

: maJor1ng in the program Versus those on]y taL1ng courses in the program,

classmen versus upperclassmen, (5) groupings 3555?diﬁ§ to di$3dVaht3§éd

etatiie . [RY wmon and wnmar . [ 7Y dvniininne arcordinag to 1i{e and rareer.onalc
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- - Figure 1 . : -
CATEGORIES OF PERSONS, GROUPS, AND OTHER ENTITIES
OF POSSIBLE CONCER iN ASSESSMENTS OF NEEDS®

Ina' waual/Group Clla s-—-ThIs
concern and/o: their IRiMediate ass

educatlon,

1. Students—~In program, ins rsysiem of postsect

als or groups o Ing

,Sludanl:—indivlduals or groups of |nc|v|du3|3 who Iormérly wero enrolled in the program Institution, or system of postsecondary
educatlon.
13. Family and Raialives of Students or Former Studants .

14. PMI; lf;é jiéo&iﬁas of S;udanii or Eormar Siu&an;s '

15. Fecully

16. gliﬂ 6!;13] then ;iéﬁil'y

17.  Othiar Ingividual/Group Chenls—An exampla would bo an indlvidual wha 13 none of the abave but Is sorved by an advisory service offered
Ey the collegc

Inlamsl B-sea Comma’n:l:as—fhos catocory ralors lo Iarga oroups lhal are ldennlled as a-\mlas worklna toward a wall-dafined Interest or

mission.

21." Privete Enterprise Comm nilias ~Communities where a major purpose Is tinancial remuneration and prolll—!or exampl corporations,

small businessos, and farmors. x

22. n Communities ~Communities where members befong on the basis of aftiliation rather than employment, SUCH a8 GAlons and
prolessional societles. -

2

24 tal/Public Ser

'ospnals wollareagencias phila;
organizations.

clod lo lhe leqal isai
physncally tont. The | boundanas wilt vary witn

32. TheStste . ' . ‘

. A Region—Anag

34, e Naion 4

3. Aniniermaiionsi Communiy

36. uld be a research disc y that affects p peopie living In the coldest

optd distinguisnad by pariicular cheractaristics that may indicate common
on In{arast 6r mission. and tharé!G:6 Ao not constitute communitiag,

42, Age Subpopulations o
. Educalional Lavel Subpopulations

Incoma Level Subpopulations ' . ;
&, Occupation Subpopulations

8. Physical Disability Condilion Subpopulations .

47. Race Subd,

48. Sex Subpopulalions

49. Oiher Such Aggregates




Most needs assessments at the elementary and secondary education level .
“have focused on the needs for particular éadéatibhaiibdtébmeS: Meeds for
outcomes are important in postsecondary education also, and there are many

“types of potentially important outcemes on vhich one could focus: tenn1ng
(1977b) has reviewed the literature for Eéféééiiiéfiéﬁé of 6UEééﬁe§ and related

for individuals, some on outcomes ?6? society, and some for both. .Based on
that review and other work, a comprehensive taxoriomy of types of postsecondary
education outcomes was developed (Lenning et al, 1977, pp. 55-66), which can

be used 1n planning and developing items for a needs assessment survey
queStiennaire.
Needs for ﬁérticuiar outcomes imply needs for process activities. For

examp]e, student outcomes needs may suggest a need for special methodo1og1es,

innovative téthhiﬁﬁeS; etc. Such bgeeess needs can also HSéfU]]Y be focused

on ¢irectly, not merely inferred from assessed needs for particular outcomes.

In addition; there are needs in postsecondary education that are less

directly related to outcomes; and WHiEH elementary and secondary educators
“tend not to be coricerned, such as needs for financial aid, needs for information

about institutions and prograns; and needs for 10dging %aeiiities;

When assessing needs, the focus can be broad or general and diffused
("wide-band study") or it can be concentrated or specific and detailed
("rarrow-band study"): The wide-band study will be concerned with broad
categories of needs while the narrow-band study will be concerned with specializec

have identified a number of different need type classifications, some of

T . P PR - ’ ae - . Faea-a= -




[1972]) while others have a narrow-band focus (e.g., Murray's [1978] categories
of manifest and latent needs, Kinniek's [1375] Taxonomy of Information Needs
_ of Prospective Students, and the Mooney Probelem Checklist scales [Pagels;
. 1973]):

“basic versus learned (or derived) needs, personal versus social problems
resulting in needs; maintenance versus incremental needs; conscious versus
unconscious needs, general versus specific needs; current versus projected
needs, economic versus noneconomic needs; needs for goods or products versus
needs for services; easy-to-measure needs versus difficult-to-measure needs,
Thinking in terms of such dimensions can be helpful for determining and setting
the appropriate and desired boundaries of focus in planning for an assessment
of needs. Thinking in such terms ean also help one in setting needs assessment

focus priorities within those boundaries.

Assessing Needs

As nas been discussed, one must specifically determine whose needs; and
what types of needs for each group; are to be assessed before plans are begun
. for conducting a needs assessment study. N&w some important conceptual consid-

erations relating to the conduct of the assessment itself will be discussed, bri

Models for Assessing Needs

A nuiber of needs assessment models have been developed for use in the




general in their focus: Thus; some of the concepts and procedures they discuss
may be useful also at the postsecondary level, for example: Coffing and Hutchin=

son (1974); English and Kaufman (1975); Hoepfner et al (1972); Klein et a1 (1971)

Lewis (1973), New Jersey State Department of Education (1974), Read (1974), and
the various other models reviewed by Adams (1976), Kaufman (1971), and Witkin

(1975, 1976). Conversely, postsecondary education models have tended to be more

education needs (Adams; 19765 Brown, 1974; Keim and others, 1975; Putnam, 1970;
Smith. 1968; Tucker, 1973); environmental needs (Aulepp and Delworth, 1976);

course-level needs (Burton and Merril, 1977); comnuniig service needs (Central
Florida Community College Consortium, 1973; Gollattscheck et al, 1976; League of
California Cities, 19755 Selgas, 1977); needs of the handicapped student (Coffing
Hodson, and Hutchinson; 1974); community information and service needs (Gotsick;

1974); overall curricular needs (Gray, 1974; Hamilton,; 1973; Pagels; 1973); admin

spective students' needs for institutional and program information (Kinnick and
Lenning; 1976; Lenning and Coéper, 1978): state-level needs for career education
(McCaslin and Lave, 1976); needs related to performance problems (Mager and Pipe,
1970); ihstitutibnai'gééi needs (ﬁéfé?ééﬁ; 1976); curricular needs in prograins fc
emergency ambulance personnel {Shook, 1969); and student financial aid needs
{the models developed by ACT and €SS). Diverse and specialized models such as
many of those above demotistrate the importance of tailoring concepts and procedu:
to the uniqueness of the conditiong and situation. For example; an assessment
of the curricular needs iﬁ.é program for emergency ambulance personnel has to be
quite different than one to assess curricular needs in a fine arts program, even
though they are both focusing on curricualar héédé and are both using a critical
incident technique. |

Several writers have attémptéd;tb classify needs assessment models into type



and characteristics: One way -to classify needs assessment approaches is aecaédihg

to the purposes for which ihéy are designed: For example; we can classify approaches
according to those focusing on planning versus those focusing on policy formulation,
those focusing on curriculum déﬁé}ﬁﬁﬁéﬁt versus institutional goal setting, and

those aimed at understanding pr§51éms versus those aimed merely at identifying
problems. Lenning, Cooper, éﬁa Passmore (forthcoming) identified 30 different
general purjoses served by needs assessment as discussed in the literature. (In
differentiating ﬁé&é]vfyﬁéé; thé League of California Cities (1975) grouped

according to three broad, overall purposes: social policy, exploratory, and
program needs assessments.) Furthermore, these purposes can vary according to

the types of needs being assessed; whose needs are being assessed, who is doing
the assessing and for whom; etc. Another way to classify needs assessment
apbroacheé is according té time of need being assessed, such as ?éédéiﬁé on
ciirrent needs versus focusing on projected, needs (or both) or short-duration

needs versus long-duration needs. Some additional model classification

dimensions that.could be useful are according to: population types being assessed;
such as Baumheier and Hé1TEYiS’(1974) five population/purpose types - secondary
data analysis, general population surVéyS;'Sérvigé bébdiéiiéﬁ surveys; service
provider surveys, and political éﬁabéémmUhity 553Véys; breadth and detail of

focus ;such as the "narrow bahd“-ahd iside band" types of studies mentioned earlier;
concreteness of the data collected; such as Ahdérsbn and Associates (19765 reference
to "objective" and "subjective" needs assessments; approaches used for collecting

data and conducting analyses; such as Kaplan's (1976) four strategy types and Seriv-

Collecting valid and reliable eviderice of need(s) is a necessary and crucial

part of every needs assessment study. For any met and unmet need; a number of



indicators of the presence of the need than will others. and such factors as
whose needs are being assessed can affect the validity of the indicator or
measure. Therefore, multiple indicators and measures should be used whenever
feasible: This gives increased assurance of validity (that it is a real need),
if they all indicate the same thing about need, plus i fac1]1tates tailoring
the data collection system to different groups. When one measure is ess yalid,
another measure may he more valid, and vice versa.

Currently; most nesd. surveys are éaﬁiﬁiétéféd solely to thé client groups
whose needs are being aSSéS<édr It is {mportant not to ignore client self-.

reports about the1r percexved needs, but other data are needed as well. impiica4

school envirgnment, their peers; d1sapp01ntments or dissatisfactions, successes
and aehi¢Vémehts; activftiés; problems, and complaints: Baird (1976); for example,
discusses.the importance of identifying and remedying “brass tacks." Surveys
should be administered to fé1évéﬁ£ others for their observations and judgments,
also. They perhaps can be more objective, and may have more experience and
expertise in making such judgments: Profiles showing how difverent groups view
the situation can be quite revealing, and the pattern of similarities and
discrepancies may significantly facilitate understanding about the needs.

Whéi sutcome needs are of concern; performance measures and history (trends)
become very important; but séi%: and othér:éeporf data are still desirable also.

services, requests submitted for assistance of yarious kinds; etc. Similarly;
statistics from governmental and other community agencies can provide useful
supplemental evidence for studies of community needs. What others have found

in similar types of 1nst1tut10ns, programs; or 1oca1es can also be useful

SHﬁb]éméhta] evidence if care is ‘taken to examine closely how the other situations



have termed "secondary data"), although they save costs and time in additien to
providing usefu] supplemental evidence, they can tead to trouble if great care

is not taken in their use. Boyd and Westfall (1972) provide cr1ter1a for use in

when particular secondary data are okay for a particular situation and use, and

they a]so discuss precautions that can he]p one avoid the potent1ai p?ﬁfa11s.

Concerning data collection methods, needs assessors generally Timit them-

selves to séveral traditionai instruments: questionnaires; paper and pencil tests,

and interviews: However; other instruments. that may be just a. reliable and
valid for a particular case should be considered as alternatives and supplements

~ for the tfaditiehET instruments. Lenn1ng (1978) found f1fty d1fferent methods in

the Titefé£UFe that were recommended for assessments of various kinds, 1nc1ud1ng
needs assessments. Yet most needs assessors never even cons1der stich nontraditional
methods that have been shown to be practical; valid; reliable, and cost efficient
for part1cu1a" purposes and contexts. 'Rs with ihaiéaﬁofs and measures, and for
the same reasons, the use of mu1t1p1e data collection methods 1s desirable = and
the 1arge variety of data co]]ect1on me thods ‘available can facilitate this:
Interpretation and use of needs data are also crucial elements in a needs
assessment study, and too often the app]1eat1on of needs assessment results is
ineffective. If needs data are go1ng to have pract1ca1 1mpact the users of the
needs asséssmént resuTts must be ﬁfetise1y jdentified early in the assessment

planning process; prior to conducting the study - Input should be séiiéitéd from

- them concerning their spec1f1c eoncerns and what needs information will be helpful

to them in their decision making: ‘Once analyses are completed; brief; concise reports
tajlored to each persons information needs shoqu be serit to them. Additional
ways to increas the impact of the results are a.so available (Lenning, Cooper,
and Passmore, forthcom1ng) A
Some needs assessment approaches only try to 1dent1fy needs. VYet, more

is needed: (2) a ranking of needs according to how critical they are; and (3)

iwfawmstinn Fhaf fan help one to understand why the need occurred. In addition to



sssessment models, even though-they may rank thé needs, make use of over-simple
and ineffective dec1s1on riles that do not conS1der enough Factors or consider

each faétdf in isolation from the others: Ariother problem with many‘of the

_models is that they key so mich on current goals and objectives that the results

of such assessments are not useful for evaluating current institutional and
program goals, for modlfylng or reformulating them; or for developing new 57a1s
to meet changing conditions. Lenning; Cooper, and Passmore (forthcom1ng) explore
these problems in detail and discuss some possible so]utions Théy also provide
ih-déﬁth and extended discussion about all of the other topics covered in this
paper: Needs assessment cl early is a viable teo7 to assist administrators and
faculty members who are concerned about meeting client and community needs.
However, much more development in this area needs to take ;’)Tééé- béf’o'fe' it can

began to reach its fu11 potential.
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