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Kegs fo Comﬁnitg Imiroive%nemt is a ser:.es of booklefs

developed for governlng boards, communltg leaders; group members, -
adm:.mstra;tors and. crt:.zens., The .bocklets are designed td help
these audiences. streng’then theip skills ‘in group processes, work

/T = o= =T 27 > &£ R

sely. w:.th‘ 6the§s£ and plan_and varry out new projects. ';
Topics 1nclude techm.ques to maintain enthusiasm 1n agroup, .ways -

"I'that ageficies .can effectively use consultants, and factors that

. [ Coel - “ -

‘e bookiets dre written byamembers of tHe. Rural Edﬂoation

'affect rntroducing and mplement:.ng-new pro;ects. Co o E

Program, of the Northwest Regional Educational Laboratory. The

Laboratozy is. a nonprofit, educational research and development

corporation, ‘headquartered 1n Portiand, Oregon. L. . T
¢ B~ o 4

‘e . R

The booklets in the ser:.es are adapted -from a much more.

comprehens:.ve set of materials and- training activities deveIoped

- and. field tested by the Northwest Reg:.onal Educatlonal ‘Laborakory
"-over the: past several years in dozens of loca\:.ons throughout E

the western Unz.ted States.. N R ) e oo -

Informat:.on about other booklets in thls ser:.es-‘-tz.tles and e '

' tra:.n:.ng, worksh6ps and consulta‘txon--can‘ be found on the :.ns:.de; ".' :
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This booklet- Sﬂaiefses persons who wo;rld ike” info ’

bout: :rléaﬁéféiifa of éo‘mnmﬁ;’ti groups: It is. meant to }:e‘ re&d
h- by current commurilty group :Leaders and; by perso,ns who :
és'n:etobeleaders.- T A Rt
. S meae '

'Viic:l:-zizds of prohil:ems or qnest:tons that comt
1& 1v', o : ) - T
’ é Z;,.

arer 1eadersh1p and 'deveiop

]

‘leadershlp'skllls in othei' ma:%ers of - the groi:p?

- ‘L,
| D

['he purpose of th:.s booklet 1s to px;ov:Lde mfonnat:.on L T

LLS'




‘ﬂ're contents of the booklet’ are organlzed J.nto three

/sectIons. ' The fj.rst sect.lon presents unformat:.on 1ntended :
) to help you understa.nd _roles and funct:.ons of group leade'r- .
" ship.~ The sec'ond section d:.scusses a modei: that can be *

© used: ‘to help you decide when it is appropr::ate "to. prov:.de,,,

_'act:.ve guldanc:e to a group. The fInaI section descr:.besf

twWo ' way's - of shaIIng 1eaﬁersh1p- bulldlng .'Leadershlp An

AR B v~ Tr e A |

.. othex group members, and shar:.ng ‘or delegatmg dec151on T
'f-.ma:kIr?'L' w:.thm AQroup. e Rty

»-_._u.Nqu.smNmNc;'LEAoEaé‘ﬁﬁis;/_;
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LEADERSHIP RGLES St S _,:;;; P ‘. 7 -

. . The leadersh:tp roie in a group has many names; and it

" 'm:;ght be usefui to rev:cew some of the more common~ ones here.
DLl - R . T e /
: i OnS. Tradz.t:.onally_, .a-group’ leaden vas. i -
..,calléd cha:.rman . Nowadays. the* terni"chagerson is widely
‘used to describe the same .role.. “The person in this role is
normally expected to prepare agendas, to call meetings to =

-'order, to sge to- 1t that~. someone records the minutes’ of ° ]
: 'meet:.ngs and to take“care of iiafi:oiﬁ .other details that4 S
need attemtion in ‘order that a meetlng be successful.. The
‘rble of cha;rperson is also often: associated with formal * |
‘operating procedures,. such as those proposed in Robert's' ,’
Rules of Order. Most formal. procedures prov:.de the - .

_ chau:persom with substantial power.within a group;. and so

the role of chalrperson tends to be Vzeiared as a powerfui
'one. .. T . o :

: Convener. A new - role for the group‘ 1eader is currently
enjoy.ing w:.de—spread popular:.ty and use: the role of" :

convener. - A convener's role -is very nruch lJ.ke a TN e
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"chalrperson s but is 1ess formal. Indeed many people - B

. whp have the t;tle "cha:rperson —actnaiiy arq\rn the convener
'frole. It is Important to separate the two roles in order to.
judge whlch 1s approprlske 1n a glven 51tuatlon.. For '+
;'example,’the .xole. of chai rson. as descrlbed above is .
. approprlate when worklng with a very large group; or- with a -
group7 such-as-a-school board; having specific legai:. )

responsxbiiltles. ‘'The role: of -convener is approprxate for

groups hav1ng up to twenty or. th:rty members and for groups

that desrre to be flexih}e in their Operatlng procedUres.

Instead of personally developrng an agenda fbr a. meetlng,

_'as a chalgpérson might do, -the convener might ask all group
‘members to submit agenda ‘items. Then the convener - mayfbuxid

‘the agenda at the meeting with ‘the group. “The convener often.

' tends to-be’a gatekeeper, helping the group gove through an:
v agenda rather than *a "pusher" who forces a group through_f
'agenda. Whlle a chalrperson ig often regarded as_ “the" final«"
" arbiter in procedural matters,: the,convener usually works
: w1th the group to arrlve at procedures acceptable to all.

by -

?:"1 ProcesstPacliltator. Another~new role: that one is

bég:nnlﬁg to see in cttizens groups is that of:Process

Fac111tator. This’ rather compllcated term descrlbes a person, -

normally not a regular group member, whose maln‘role 1§ to .

accompllshlng tasks and worklng together effectlvely. Process

facllltators usually are hot concerned with the partlcular
. content of a meetlng,rnor doés the. process fac111tator

usuaiiy have a stake- In:the outcomé 'of dec1slons the group

_makES: Hrs or her task is to heip the group make decrsxons o

:-well—-not to 1nf1uence ‘the group in the dlrectlon of a ﬂ

. speclflc declslon. More ‘and more frequently leadership of

. communlty groups 1s carrled out: by a team, con51st1ng of - a
convener and »a process facllltator. . The facllltator acts as

Ta klnd of consuitant; comlng to the group with no vested .

: Interest but’ hav:ng potentlally usefui resources, thie the
convener (who is: the visible group leader) is. atregular group
- member bt w1thrmuch less procedural "power" than the 3 Le

tradrtronal chalrperson.

‘e
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,_lmb-sﬁgﬁns,mﬁjcti_cﬁs S )_; |
REgardiess of whether your 1eadersh1p role is- ‘that’ of

charrperson, convener or facriltator, there are four

. fur®tions of 1eadersh1p which may be distlngulshed.¥ Every

R “Iéader perfbrms each of these functions at one time or-
- —another,‘but—dlfferent—functloﬁs—may;predcmlnate—ln
. . different persons.. An individual's unique "blend" of the
?w four functions is his or her leadership. style. You may

- - wish to think about the extent to which you: practice each'

. function: .Do you{perform each too 11tt1e, too much? ﬁo © .
ya& §erforﬁ each at appropriate times? 'If you find you are
dlssatlsfled W1th your performance of one or more 1eadersh1p
functlegs, gou mdy find the examples listed 1n the .

. descrlptaons below helpful

N Dlrectlng FﬁnCtlon. The dlrectlng functzon refers to -

~taking. charge of’ what Is gozng on,In the groqp. The : :
directing function may include such things as Seiectrng the
meeting space or. act”'rr prop051ng and w0rk1ng towards an.
outcome that, in your opjnion, the group should. work
towards. Other directii 'functlons include confrontlng
‘disruptive members, brlqging conflicts among group membexs
“into the open;' and setting norms for the group, such as

. speaking for oneseif; definlng the tasks for the group;

outlining how tasks will ‘get: done ard -so forth. Often yoﬁ :
may ‘exercise this function by dbing thIngs ‘to expand the: -
,norms- of ‘the group; such as brln@xng in out51de speakers,
;ntroduc;ng the. techhiqiie of "process observatlon,"*_or
introducing new r'oIEs fo'r"group' TEpErs. ‘ :

c . N
K

* Process observatron IS a technlque for helplng a- )
group gather data about.the way”® it operates. The technique *
" is described in the booklet "Communlty Groups-' Keéping Them

- Alive and Well, Pp. lO—ll o T . co-




‘Caring Function.  The caring function involves support:l.ng

group members. in what they* are do:l;ng. Within the: ca:ring

funetion; such tlu.ngs are included as offer:.ng encouragement

and\-gra:tse, attending to’ partlclgants' comfort by providing

breaks and refreshments and maJung sure everyone in_ th.e room
. knows each other: . The mporf:ance of this funct:.on cannot be-

, overest:.mated, smce human. bemgs have a very f:tnei:y tuned. »

sense of whether others care for them:or not. For example;

"nonverbal behavior may d:_rectly .contradict our verbal state=-. -
qzentisagi{xgi that we care about the part:.c:.pat:.on of others

___in the group. Thus a very. _important part of the carlng

function has-to do with i:ettmg people know that Wlﬁt they

-are say:.ng matters to us, and that we are interested ehough
in what is being ‘said so that we. do not mterrupt, 1ook '
bored or behave 1mpat1e.ntly w1th them. s BT

) _.r

Analyzn@ Funct:.on.. When you J.nterpret mformatlon ‘for

- the group; you are perform:.ng the analyzing funct:.on. , f'or

example,; if your group receives- not:.flcatlon from a city®

agency that you may submit a propoéal to develop a parcel .

of land into a playground, ‘you may need to make -sure thaf:

group m@be.rs understand what it is that the c::ty requ::res

when a proposal is submitted. Another example of the, . -
analyzidg function occurs when you 4nterpret data that’ have i

been gathered by a process observer about the way in which

‘the group ‘has’ been operat:.ng. . .

‘ St;ucturlng—EuncftIOn. The fmaﬂ: functxon to be d:.scussed'.

here, the structiring funct:.on, concerns sett:rng up srtuat:.ons o

in whlcig other group nelibers are encouraged to take mcreas:;ng

responsnb:.l:.ty for themselves and for the group s actIv::ty.
\ S:r.mpi:e structuri 1g behav:.or mcludes such things as asking
quest::ons and ma:kzng suggest:.ons to’ promote participation in

solving a prob that is. at hand: Also; checking with the .- - '

group to see if an agenda item has received enough dJ.scussn.on

1at 1t can be voted ed upon IS a smpie way to engage group )

members in- tak:l.ng respons:.blllty for what 'is going on.-h

- Another, more COmMPlex examgle of structur:mg behavior is -

“managing. the “work of task forces, in the event that a group :-.._ v

has formed several task forces to accompllsh a substantial
preceofwork.:~ - . ; S ST




. It would Bé ldeal 1f it were. possrble to descrIbe When,' C

¥ appropr;ate. For example, one of the most frequent, questions

>people who wnrk with groups -ask 1sx'"When is it appropriate, -
to sxlence a d1srupt1ve group ‘member?".. . The only answer thate N

s ;respects the ‘uniguetiess of &ach situation is; - "When it is ¥
- " appropriate."” The real questitn is; 'How d§ i determzne whén -

it is appropriate to silence-a disruptive group

up member’"' -

Appropriateness varies from group to group,,fromiéay to day .

-and from sif"ation to situation.. There are simply no ‘general’
’_”taon—must:beJevaluated—separately-

.

‘.
~’ Loy T

What you rieed .to de is to understand .as cléarly as. ,ﬂ 3 ', N

fposs1ble your own leadershlp style, and one way you .can do

- this is by answering such questions as: What are'my- goals as

. @ leader? What are my motives?  What kind of relations do'l }

'?w1sh to have w1th group members° What are their expectatlons
Of me as a leader--what are my expectations of ‘them?: ‘As.you
¥ develop answers ‘to these questlons, you will come 0" undér—
stand your own leadershlp'style.f This understanding will
give you a bas1s for-&etermlnxng how-to deal with dlsruptlve , 1
group members, as well ‘as how to deai wzth nearly every other
type of 1eadersh!p probieﬁ.- .~

- . : ' ﬁ.’

-

R .
e

AN are des1§ned ‘to help you develop your 1eadersn;pcstylem}§7‘. -

terms of. behav1or designed to: gulde -the group and behavxor
almed at sharlng leadershlp., k- .o .-

- i MRS S L
e b e o p _ e - ooy
wo - !

GUDINGTHEGROUP - .~ = "7 r v

Ld N T : - .
s ‘

" In th1s sectlon, a framework w;ll be dlscussed that Is'

designed to ‘enable’ you X distinguish when ‘it 154des1rab1e to

quage ln actlve, v;s:bie 1eadershIp. in $uch cases, you are

Al

Sz 'guldlng.the 'group. ' - - . L e T e .
T | ] R S ‘ . | 2 - :
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: Researchers haVe suggested ‘that smdll groups tend to
S develop thzough fOur, 1dent1fiable stages. L

-

-

o 3 'Fo.rmin 'I.‘he group begms w:.thamgedto -g‘;,«;._'

" BN T Iish the ground. rules, and.: ethylts ‘
R DT &ependence On the grOup leader;. AT o S
' +e -Storming: 'After the ground rules and the-
: J - leader have_ ‘been establlshed, some greup
-~ - . _ thembers challenge the, authonl:z of both..

- Comflicts among- group. members that. hav jeen - .;-,'

-

e . -
.

~.. 7 latent are also likely to surface-—or if |they .
S0 do not,’to cause dysfunct:;on :mvrsrbly. o
‘-\ © .e Norming: "as’ the greup werks threugh conflxcts . .
©. +  -of the "S«tornu.ng stage, it beg:.ns to establish - o
Lo '_realistlc, workmg nhorms and to set. about its ... .
S . "tasks., e . ..

-~ 'Performmg | As' ke roup gets inko its tasks, it

e finds xmaginat:cve, unzque ways to do its: work:

R Members trust each other enough: to. try things:
© " out or te offer const¥uctive cr:.tn.c:.sm of - =

' suggest:.ons that are clearly ‘Not. feas:.ble. s

.

..'5;37;3'1}35 pattern of gr0up development Suggests that at. the s

: beginning of -a. grimp s life; in the "Form:.ng stage, you . el

‘need to prepare: torbe act::vefty amd- vzs::bly in the -leadexrship;

role. And you must, perhaps more ﬁhan a:nythzng elSe; .be

“"% “perceived as reliable. While you cannot be expected to know

Tl alI the answers to orlentatien questIons new greup man;bers

..

ﬁh\
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- .
. . . . . e ‘%
. B q . .
- o . - Voo
BN ‘. 3
- _ : Z 7
z . . el .
. . : 1-11 - Lot
- S ;c L
: } = ; -




‘ the first iﬁﬁiégéibﬁ'ﬁéi&a low: trust, it is very d'iffiéiilt ‘
‘to rebuild. . In the early stages of a group's 3:1fe, It is.

7 1mportant for you to taié §pééia1 Eare to‘ _ _
- I‘, . :44 - S P ,l o -
;-i_ Be on tame *
‘e Be careful not to J.mpose hJ.dden agendas on :
i group~members S : L ~

e :':Make reai:stlc statements about _your expectatlons

i.'; B lfi ;Eéf the group ST . : -
4;f%"; Show that you take the group serlously
‘ ‘e Show that you ‘have hope for the group
Lo @agggui piannlng for the fIrst few group meetlngs can
_ have a strong effect on people s w1ll;ngness to partlcipate.
. Some specif;c thlngs you can do are: N
E 521' Arrange fo: a, comfortable Space for the meetlng
g - .- i§e7§ure.you have aCCess--keys-to the meetxng Ty
"o 7 place - & S e .
‘ "foi° ;inoﬁ'ﬁhere restroomeeana‘drinking Water afe T
s i;: Make sure chalrs and tables are avallable L
) o . I . ’ .
e Have ali equlpment ready-have enough of It’
SN . * ..
S e ;, if poss:bie, arrange for refreshments )
s B . -- f,:-:j
. : ] : -
¢ . . . . : :—f .
- S T oy
’ E - TS . e
:8 P g :,-.\ ) ~ B




e Build an agenda that includes
‘=~ time for people to get to know each other

- . activities that will give the group an

' J.mmgdlé.té sense. of _,é,c,c,omp,,,,, 'lighﬁiéi'it_ D .
- aLrev7ewio§7accompllshments aﬁa &iscﬁssioﬁ
of

steps o G )

:

w :fd be able o explaln the purpose of the '
A s1hple languagg -

In addltlon to helplng a group get orlented and

,ccmfortable, you can help the group establish operatrng §:i’)

" norms:. . You. can do a great deal to start things.off rlght

b& setting an: example for staying on the agemda-—or If
modifications need: £&be made” for negotlatzng agenda I
SE;changes with the group, It may be necessary to check,w1th
‘group members to See whether anyone is confused. You can
also encourage -people: to speak their mlnds, and to make

e -

" unique and imaginative. suggestlons about how. to-do a- ‘task

or solve:a problem. If you do these thrngs, ‘there’ 1s a

much greater lIkelIhood that the group wril develop the

o Soon group norms, 1f they are clearly establlshed, w1ll
be tested or challenged by one or more group mMembers... A
Though it may seem ‘disruptive; this kind of challenging is

-part of a process of-aevelopment that groups go through.

CIf. you face up to it, the challenge will in the end produce

~more effective “and meaningful norms: You need to be _
prepared durlng the tlme that leadershlp 1s ghallenged not '
to react defen51vely, even though you may -feel, a personal
challenge. On the other hand, you needn't 51mply 11e back
@ and wait to get trampled. - The challenge. to leaderghip is~

a. chance to share leadershlp, as wrll be drscusse& 1n the

next sectzon. o : ] -

Tl . o -
_ T

7?_/ - . .

hw



- _;'} S - ) ';. as

'Actrve, gurdxng functions of group 1eadersh1p are most

"g-usefuiiy practIced durIng the "FormIng or beginning phases
"of a group's life. But- since dependence on the leader

5characterlzes ‘the flrst stage,.lt follows that if _you: persist
in the guidance function, the- ‘group- tends to remain dependent,

and - therefore rn an early stage of development: When group

' ‘members do not have a sense of develomment, they either get

frustrated and guit, or get frustrated and sabotage you, or.

.d'get frustrateg:and Just sit there.

..‘SHARING LEADERSHIP

As suggested above, some group Ieaders when therr

o -ieadershrp is challenged, react defensively and try to keep
'“ﬂ_; the leadershlp roﬂe entlrely'to themselves.v Before we too

e 2

. and’ support group ‘leadexrs for not sharing 1eadersh1p.' Scme

reasons . for this are easily found: If the group: faris, the'”

. ‘leader 'can be. blamed; 'it entails a great deal of risk f

" ‘group member to take a lesdership~role; many people in

. citizens' groups are bu§y and do- no readlly accept roles k
"that demand more tame of them.;ﬁ'-- .

. g But there ar’_substantlal beneflts to be derlved from :
- Jsharxng 1eadershrp“*

'x

.vep More work. ¢an - be dohe- : ,
RS ER : BT
'® . Group résources aré;éxpanaéa- S
. 3 :
K 15" Peopie feel greater lnvestment ln the group

feeirng of equairty deveiops among members

-_. . . \ ‘,.

- . - . . . . -

¥}901nted out that group nembers ail Xoo. frequently encourage@t“"f



'Q, You ‘can promote shared 1eadersh;pﬁhyibu11d1ngi 7;;' .i—
leadershrp skllls in other group members and by sharrng R

dec1s1on maklng. R P T

< &y

BUILDING LEADERSHIP SKILLS IN OTHER GROUP MEMBERS

oo One of the first things you can do to assist others ‘in
,“acqulrlng leadershlp skills is to combat the expectations“f,
* ' that may be present for. not.- sharlng leadershlp. This can. .
. be done in small, unobtrusave ways. When somegne. makes a
T suggestlon, you can see whether that person is W1111ng to
follow up on it: - you Should not automatlcaily be the- oneﬁ -

h—edudibeih SRR ehuibaduiatnfiepey habubeiittehuimiuiveioes. 4 e

to foliow up on a suggestions ° if the group ‘is smaii Co E-

enough, you can perhaps arrange for every member to 'do
Something in preparation for. each meeting.. Perhaps one

Y—:

. member will bring- refreshments, a second w1ll provide- ,”ii;
'f,transportation, a thlIE‘Wlll arr?nge far’ the meetzng room

- ‘and . a f fourth will prepare a summary of- the mlnutes for thelfl

..

. past three months: Another member may volunteer to be = v

'f_recorder, and. yet another to be a ‘process observer. These:

'.peopleﬁshould be  given credit: - they need to kmow that-the. -

._:group dgpends -on them. - It's not as a personal favor to .
you that they do these thlngs, it is 1n order to create and

"sustaln the group. o E R ole T

Between meetlngs, most, oF these functlons may be J;”

'rotated., ‘It is not, however; normaiiy constructive to

" - _rotate the leadershrp role at each meetrng, instead a

'chalrperson or .‘convener- should serve iong enough to get
. camfortable. W1th _the role.f Then it may be passed on to
someone who would l;ke to develop leadershlp skllls.v.f

You w1ll.often need to help persons learn new roles,

- [ S

such ‘as convener, process observer and recorder, and so. .";an'

you may wish to deveiop a list of thrngs conveners or

~_recorders typlcally do. A sampie appears on the foiiowrng
page. .* . :

s,
5}

ke

.y
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o You a.nd your group should\ of course. bulld _your own )
C h:sE that

is -appropriate; to your. speclflc s:Ltuat:Lon.

o Another type 'of activity Ehat fl:ends rtself to shared.'
'leadershlp in a ‘group is leadershJ;p of task forces. . A\ '

: L A SR L 3
' .S; L "-;" . : :\-"‘ ‘ j o

e ( 7nvener of the Rlverdale School Communlty Group...—-'." ]
i » . R
e is sei:ected every s:tx .months SR 7
& “is a person who wan,i:;s the task ; )
i .beglns the iiieet:.ng \\ S )
: ;:-i‘ - .bu:d;ds ‘an agenda agger oepl:mg suggest:.ons for A
v  agenda rtems from group memﬁéfs .~“. ., .
) i . vmom.tors progress throuéh the ag\enda to make
. co .sure the group- stays\on tme 7 . .
; | is fié;:iBIe ;;“.'_"'7; \\ D
e iﬁéjéés sure decrsrons a.re recorﬁedf : e t‘ y
: ' makes sure po one is: ra:;lroaded \ ) ; R . /5\<
. s makes sure everyone who wa.n.ts to, X’ets a chance RN

N



Yl
. -
.

- - V ‘.. . ~'_§'l; = ’ . v §~
';{1 . As people s others 11ke themSelves ‘being, successful, ¢ )
\\t?ne norm for voly teer:.ng for tasks Wlll develop. e
- Co T e
SHARING Deciéléh MAKING T R S ‘

“ ’ - ;'._ ::‘-4 C R - . ’ Te Rl
i Along w:.th deve10p1n§‘ the leadershlp role in group R
: members, another ‘effective way of sharing leadershlp is '»‘_ : =

through sharmg or delegating decision making. Again, the ST
X pi;ace to’ start is with expectations of- grgup membersf sa.nce AR

ny. times: ‘the grogp will. expect you to ‘make dg Is:;ons for

it. You need to help the group r realize that tHose dec:.s:Lons ‘

in which everyone has a: s;t%ce have 3 much greater chance of
gﬁcceed:.ng. . N\ o o N

It can happen that when a group becomes very shlled at R 5

s/ that every declsmon must be

made -by the' grcup', or. d:se”rt'is failing to f:facti:ée T
: "Group Decision: Making.™ You can help the g??mﬁ come’ to. : =
‘realize that not every decision is of such smportance Ehat

tit @s to take up - the entire group' s tme. In everY’ e ,'-“i, T

group,‘ there are probably decJ.sJ.ons wh:Lch are best made by > _};
1nd:;v:tduais or small groups. _For example, each J.nd:.v:Ldual
ma:kes the decision ! whether to attend any speclf:.c meeting.-

- Another exampie Invo s a commun:tty group that wrangled for- i’jf' ’

- two hOurs -on the issye.'of whether or ot an extra meeting
.should be held dur:.ng‘ a’particular. month Had aitagciforce

been delegated to study the problem and. ¢¢_a recommenda- S i
tion to the whole group, tlﬂié er been niuqh more’ ., . .°

//e flclently used. . e : . -
7 o kn ea;sy way to f:;nd ‘oHE who shouia make deca.s:.ons in a o

group is to help the grqugiﬁpzii@ia éna:ft such as the one. ‘. ° -
ln Flgure 2, on the foI.’cowIng page. ST e s S i




(/'4'34_‘ : RIverdaie Schooi CommunItY Group :_»' -:'7'1' '4‘\\ 5.

. Declslon-Making Analys

. '
! .

Type of Dedision - °  Person/Group Who Should Make Decisions, J—
- | Membership ~ Individwals . = .. 7|

z&aa&&a&&& ./ vhole Group o
- for Meeting‘ o L '-i 'if N A P

‘Site_Selection for | .Task Fores . s . _ i
Eund-Ralsers Do _ .. v_f. e SRR ';>-_'
Goais for !eax ; = Whoie Group on Recommendatlon of
S I ?' Task Force , )
:ﬁgcoﬁmgﬁéations to - . Whole Group on Recommendatlon of -
. School: Board: " . "~ - - Task Force S oufnv :
|- Problems . - - - - N E
.~+4. . .Solutiopns. . ;" . o ’iﬂ e T e .

. f'éﬁéi&Eiﬁ§;?ioceduie$ - Whole Group .
‘Selection of Specidl . Individual Volunteers . & . ,
Roles: - - L ot T
' -Process Observer LR T o

B Recorder L . R .

_ ) I . ? . .. ~ . . . _ i -

-~
N
]
v

. -




e ; Sh’ =t decls;,on mak:.ng can gJ.ve the work of i:ask
.. forces added J.ﬁpertance. If a task force is allowed to -

"develop’ Its,‘i"!“? procedures, do its own work: and reach .
all llkellhood be. a more D

- its own decisions, it w:.l. ig
-effect:.ve body.

-

' 'feei you’ have less and less of a roite. _But this need not -

.- .be the case: ' The leadership role can change to ong . of '

', " _ma;nagrng the'work of task forces.v 'I'he leadér can begin to T
Everyone w:n.ll benef:.t ﬁmore gets done in less t:.me y_:.th
a more equ:.tably d::str:.buted Workload. ' T o

One other wqrd'on shared decrs:.on majczng. Just-as it o
is unre’al:tsticr to think that:pne perscn should make all
_ dec:.s:.ons for everyone else, 1t is just as unreallstlc to
" think that_ all degisions- can be shared or del_egated. It
‘ may prove benef:.c:.al' td consider the followmg aspects of o

_'shared dec1s1on mak1ng.2' T coet Lo T

- " . R .

S P - SR

~ e f Persons wﬂ:i: become Invoi:ved An shared decision

?z . e LT I ImTT T U/ Termmm I

lnaigmg ‘when' the decrs:.on is mportant for: them, R

“when the dec:.s:.on has dire'ct consequences for . - _
t}lemc .. ’ :' . , . . ; .- ; : v . 7

P o Persons WZLll become 1nvolved J.n sha.red decJ.s:Lon o

maklng whenr the dec::.s:Lon to be made is within

theJ.r scope’ of experlence axad scope of competence.

Y Ta Persons wrii become 1nvo1ved in shared decrs:.on :
, S mak::ng ‘wheri’ the::r acceptance of the dec:.s:.on
e ‘» determines the degree of implementation. For -
BT ; example, J.f you attempt to gather J.nformatlon SRR
. ... on meeting eévaluation forms w:.thout consultlng .
o _group members; you w:.ll get one of two- responSes
SR Iousy or ‘nonés PR g



-"-,f__summ. T

n_ Co o . 7:. ) ‘9

In th:.s ‘booklet; roles ‘and’ funct:.ons o;ﬁggqnggg;tg gr6ii§ '
Jﬁ.qugsfix;g kgve been pgssegged, ﬁong w:;th suggestions about - -

© how to carry out the lfeadershlp role J;n ways that promote _
' accomplishment and’ pr:.d on the part of. group members. . The . T
. ~group" ‘leader is seen ‘ag a person who guides a group through

ce::tam stages of development; and ‘also as a person’ who: can N
work actlvely to stimulate the development of leadership - : .
. skills in others. , The encouragemerit of leadership skﬁ:i:s in. .
. others is. one of: the most important things -you can do -to help -,

L overcome apathy towards publIc parthlpathJl "in pu.bllc o
. Efairs. o o-80 AR R T
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" FOOTNOTES ) .

: =~ I JAdapted from John E. Jones a.nd 'J WillJ.am Pfelffer,

: Théi?iiﬁnm:aﬂ: Handbook for .Group Facilitators: -La J’olla, -

- California: University Assocxates Publlshers, Inc., 1975,

PD. 3-67 and pp. 138-139. W R

SR ) I -
) L 24 Edw:.n M. Brldges, A Model ﬁopSha.r@Dec::sm ~ .
) Mak:l.ng in the School Principalship. St. Ann, Missouri: e

eentrai Midwestern Reg:.onal Educat:.onal I.abo::atory, 1967. o
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lf 1he~ dtmes of your posmon coll for Eoﬁ'\?numconng w#h the sublic or others

_in thee field of education, NSPRA ‘membership is a must foryou.- Current mem:= oy

‘bers include superimehden{s assistant superintendénts; communnylpubhc .
-_reloﬂons speoohsts pnncxpols clossroom teochers co@ge professors ond

. The weekly education hewspoper rhor provndesb;

N studems

L.

NSPRA Produe.rs, Servnees ond Acﬁvmes

EDUCATION u. S A

up-fo-date coverage aof legislation, education

. research- and. ndtional and regional devel- -

“opmenqts: I's your finger on the pulse of the ’
- nationwide education scene. Pnce $42peryeor
. (52 issues) St : .

T STARTS IN-THE CLASSROOM:

A A monrhly newsletrer pubhshed nme rnﬁwos dur—

> issues). | Y

.

' EthHATION SERVIEE

“"nigues that can improve communications in

your district, An.information ctearinghause for

.~procnc|ng educor0rs Pnce 51&per yeor (9 L

{

- This-special contract servuce is ovou[oble fo. préi

Lo . . . A e . oL -
~ . . . . 7 . . KR

. . . ° y - K ~ .

Lot = e — N
. “. . C

" vide indepth ‘analysis. of a school district’s corm-
_municgtion program and specnﬁc recommen-
dations for nmprovemenr Price’ subJecr to spe-

*‘cial qooronon

.r

". shops can: help Price sub;ecr fo specnol quorol _
fion. : . T-,’ ;

g spscm. Puaucxnonsmvmmms

OTHEKACI' IVITIES

. R:-

WORKSHOPS. >~ . = - -
Conducted by | NSPRA sroff members ond e

. trained ‘consultants, the staff. dei/eloprnem"nm ..

service s workshiops canl make a crucidl difference * -

"in your communication program. Whether it's .-

communicating with parentsy or impfoving ~ *
building level communication, ‘NSPRA work- "

Each year NSPRA prdduces rirriely,- spec:olpublh = -

cations and audiovisual materials-On topics of~. T:'
inrerest fo communicafion specialists ongod

- ministrarors — like” educonng the hondlcopped

budget and fingnice, and improving public con--

ﬁdence in educonon: \Vnre facmolog ond pnce

‘lle = .._,’ .. ‘ * .>
. LOCALCHAPTERs, & “: o Tnd B
NSPRA has 44 chapters whlch provndeﬁn oppor- - .

tunity. for mformonorLexchonge and. profesr

-vsxonol developmenr, (Dues vory) S

- . C e e et wen
= X . - 3 B ~m
. s .

lnclude representation ar major educdrloh con- R A
IRE PR S ﬂ-erences _sponsorship of the GoifdegrijeyAword : R
- w0 . -présented annually by the NSPRApresidenrand © . TE T
: ‘o an-annual pubhconons contést for schools ond IR DR

: coneges TR LTI
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- Nationiol School‘Publig Relo’nons Assotloﬂon '

" . 1801 North Modre Streer- S St
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