.y - . . i

'f-gQCQ!S;‘ pnsuun::;;.f e A _ﬁ ﬂ

™

ED 160 858 | hoaz, . . cn ‘018 16 o
- AUTHOR - " Dunlap, Suzhnne Prtzgerald' Afd Othets s Cos
TITLE ~ Deliberate Psychological .Edu&ation. Growth th ough
Human Uaderstanding.- {Leader"s" Bandbook. ] ,
':INSTITUTION " Geofglia State Dept. of Education, -Atlanta. I
SPONS AGENCY  Office of Education (oaER) , aashington, D. c./ .
EUREAU KO . vo2ut-vz .- . ) R .
"PUB_DATE - May 76 ' ’ * PR
NOTE ’ 91p.: Not available in hard dopy épe to poon print

- " quality ¥n original doéunent“ For related d culents
« see 'CE 018 130-144, CE‘018 146-147, CE 018 150, CE =
018 152,.CE. 018" 15“, CB'018 157-158, CE 0181161, and .
_ CE 018 339

- AVAILABLE FRCM Vocational Education Materiale centep, Roo
: o - - Hall, Division of Vocasional _Educatioh, co

; < Education, University of Georgia, Athens,
30601 ($1.33) , A : : M

12“; Fain
lege‘of”

-EDRS PRICE MF-$0. 83 Plus Postage, HC 'Not Available fr n EDRS.
-~ DESCRIPTORS " Career Awvareness; Career Developmént; Career ‘
: Education; Career Planning; Develcpmental,Stages;
Educational. Objectives; Faculty Development; Guidance
Programe; *Humanistic Education; #*Human:R lations.
*Inservice Teacher Education;: Instnuction 1 R
Materials; Interpersonal Compétence; *Int rpersonal '
Relationship; Leaders Guides; Learning A tivitles' v
Occupational Guldance' *Program Developmgnt; Program
. o - Teacher Workshops
IDENTIFIERS - Deliberate #sychological Educatlon' *Geo g1a
" Comprehensive Career Guidance Project :

. ]
APSTRACT ‘ « j
. This document. is one in a set of eight staff :
developlent trainlng manuals developed to facilitate th efforts of
-educators in the planning and implementation cf comprehénsive career
‘guidance zrograns oh the secondary level (7-12) . -This =ér1es is based

on the .goals and.developaental objectives identified by the Georgia

*~~Comprehensive Career Gu!ﬂance Project. (See CE 018 130 /for the final.

-/ report cf this project ) The introduction of each mandydl outlines .

‘these goals and objectives under the following three domains: : :
1nterpersona1 effectiveness; 'work and life ska%(h. and life career |
planning: The &ht activities presented in this manual on deliberate
psychologlcal ducatlon (growth through hugan understanding) .
encourage mdxifum participant involvement an'd small grcup

experxencey These activities are based on the. following goals: to
appreciate the need for students to take. part in- experlentlal
activities; to deflné'hunan growth in terms' of developmental stages~
to identify. gkills needed for developing selﬁ—knouledge and effective.
interpersona) frelatlonshlps"and to outline the beginning procedures
gfor inauguta 1ng a course in deliberate psychological educationm.

(ThlS manual is designed to accoepany another training manuval on self
valldatign, CE 018 157. The other six staff development guides are
_Yavallable as ERIC documents CE 018 147, CE 018, 150, CE 018 152, CE
018 154, CE C18 157-158, and CE 018 161.) (Bu) '

{

Planning; Secondary Educatlon' *Self Ccn ept. Skills.,

~



»

®

g Céf 07 .p v

=

Department of Counseling and Personfiel Services
College of Education, -
University of M1ssour1-Co1umbia

R
LA

'

V'S DEPARTMENT OF MEALTH
! EDUCATION & WELFARE
NATIONAL INSTITUTE OF
€pDucaTiON

THIS DOCUMENT HAS BEEN REPRO-
DUCFO EXAZT(Y AS RECEIVED FROM
THE PEPC N OR ORGANIZATION ORIGIN.
avm( 1T POINTS OF VIEW OR OPINIONS

"TATED DO NOT NECESSARILY REPRE.

SENVOK‘I( PAL NATIONAL INSTITUTE OF
EDUCATION POSITION OR POLIC v

il

s

Iy ba.\‘ S
= '«.
AR ' T
: i} o, '
DELIBE TE PSYCHOLOGICAL EDUCAJION - L
. | GRONTH THROUGH -HUMAN " L
) ‘ UNDERSTANDING -~ o
.j s . | ’
| | Georgia Career Guidance Project Cot o '
Department of. Counseling Human Developmental Serv1ces /
. . College of Education o
3 . ~ University ‘'of Georgia ’ .
i‘: . ,‘
5 May 1976 —
L | yd
oo ; * g g/// )
i Suzanne Fitzgerald Dunlap cy ‘
; Edna Erickson Bernhardt ' . / '
‘ Earl J. Moore Lo

o

PERNISSION  T() HEPRODUIGE THI.’S

COMATERIAL HAS BEEN GRANTED BY

ESOURCER
TERICH AND

OO THE U AT AL
INFORNMATION CFENTER
USERS OF'/jHE EREC SYSTEN

7¢ .



A R ’
R . o -
* GEORGIA CAREER.GUIDAHCE PROJECT.

I ST L '
Diréctor\ e ."?L&; John- C. Daaley.
State Coordinator]ProJect Supervisor-' L J, Paul Vail

0 AssocfEte Director* L . Duane t. Hartley
v \ S , . : e
°°Cnnsu]tant ; - " Farl .J. Moore .
Research"Assistant . ‘Sharon . Nack _
b 't \ | 'z; ‘1‘
’ ""‘\:\\ ‘ o +
- » ﬂ‘ :
A

. The activity which 1s the subject of th1s report was sunported 1n -

whqle or in part by the U. S. 0ff1co of qucat1on. Department of

Health, qucation and Helfare under hrant # V0244-VZ

The~op4nions

expressed'herein db not necessarilv re?lect tha pos1t10n or pol1cy

of the U. S. ﬂff1se of qucat1on, and no off1caa] endorsenent by

~ the'U. S. 0ff1ce of rducat1on should he fhforred'”

w
\
\

1
i

|
§

-4

*

(:) 1976 Georgia Department

-

Mo

ofﬁ[ducétfnn

g
2

&
.

h

N - . 2
v A
. \
{ ’
.

\ -



A Tabfgs:f Contents . . o
L T c . - - o

& ]‘ Page

" INTRODUCTION - B T |
GOAL I: f ~ For therworkshob particfpants‘to _ L-4]~1_-_
* PR appreciate the need for students to S

take part in experiential activities. - S

GOAL II: - Fow. the workshop participants to
o define human growth in terms of
developmental stages and to set.
- these ‘stages in the framework of

a DPE course.

GOAL III: ‘For the workshop participants to . - L-29
¢ . - identify skills needed for developing
' ‘ . self-knowledge and éffective 1nter-
persona] re]ationships

U

: 4 ! .
GOAL IV: For the workshOp partieipants to " L-321
C outline the Qeginning rocedures for o
inaugurating'a course/in de]iberate
psycho]ogica]\educa on. - .
\-./

. ‘"' ) o . | - »/’/ ‘ . .‘ . ‘ ’
r“QFBEIQGRﬁ?HY AND SUPPLEMENTARY MATE%FALS, ' A - L-35

P

"a

’y ’ .




-

/ TABLE OF ACTIVITIES

PUPEOSQI
‘ : :
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Preface

- This training manual is.one part in a set of‘instructibnal materials ,
developed to facilitate the effoqfs of Georgia educators in the blanning and
implementation of comprehensive career guidance programs. The manual is
similar in format to}other materials_in the series, The materials‘are N
designed for use with‘small groupS'ofloounselors,.teachers-and canEer dev:

| elopment sp%iiajists‘who'are‘interested in imprgring their_career guidanée
competencies.‘ Each unit of training materials is based upon a particular:
aspect of a comprehensive career guidance system, Through this systematic
(approach the need for specific staff development program materials and aot-
‘,' ivities can be detennined and documented |

"Related materials produced by the Georgia Career Fuidance Project
include audio qassette recordings, transparenc1es, .sound/slide series,
needs a;sessment i\strument. charts, and various other support materials.

‘This traininq manual was developed for use as support material for a,
¢ staff which identified this process outcome area as a priority need. ‘Th .
manual and accompanying materials werc written to assist local career quid-
ance teams in their efforts to improve the quality and quantity of their -
progr . A basic assumption underlyinq the development of these materials
’ 1§/tﬁ?f all of us benefit from periodic renewal.. I
The content of this manual is presented in both didactic and cvngrtunt _.
modes to encourage max imum 1nvolvement of participants. Small group experi-
ences are a pa . of the special attention given to the development of competencies
f{jbr a team apnroach to implementation of career guidance programs, ,
) This staff development package differs from others in the series in that

- the materials 9nd exercises are directed toward the learning of a specific

set of processes to facilitate studqnt goa] achievement.

ERIC - L <»> -




While other packages in the serieshinclude'training activities.in all
four areas of the process model--nn Call/Pesponsive Servi s Individdal
Development Services‘ Curriculum-Based Strateqies and System Support.
Services--this package concentrates on curricplum-based_career guidance

activities. A curriculum-based'thrust is particularly important in this area

\
»

of student outcomes. Self undehstanding and self acceptance are goals basic

to the personal development of all individyals. )
This package is designed’to augment the training provided in the package

entitled "Setf Validation 2 Puttinq the Pieces Toqether.“ Used in’ tandem.

these two packages contribute to competency development sufficient to enhance

)
Lt

- students' feelings of positive worth, ° o o 4

¢ -

jv




N ' A
Desired outcomes or goals in the area of self-validation can best be - f
“understood in the context of the complete ist of goals/identified in the
comprehensive feeds assessment study of thé Georgia Career Guidance Project.
The focus of this training manual is one the development of staff comﬁbtencies J
in the outcome avea of se]f—va]idation (note enclosed box). . . A
: ] L
INTERPERSONAL - HmHAN RELATIONS RELATING WITH SELF | E
EFFECTIVENESS SKHLS . SIGNIFICANT OTHERS -| VALIDATION /////
Trust ang Family Confidence ;
Intimacy Relationships ¢
\\ ; -y .
N Expressive and ! Peer Iﬁaependence
Assertive Skills ) Relationships . .
o~ K ’ ;
Affiliation and ‘ Teacher/Adults ~ Identity
Acceptance Pelationships »
WORK AND DAILY LIVING ~ EMPLOYABILITY WORK AND LEISURE
, LIFE.ﬁﬁlLLS . | -ENVIRONMENTS
% Consumer Skills wEmploymeht Prep- Work Expectat-
L ¢ aration Skills jons and
. Responsvbi]1ties
- Civic and Joh-Seeking Recreation and
Community _ ' Skills - Leisure
Responsibilities . Interests
' . Home and family Occupational/ Work World
Y& Responsitfilitiks Educational Structures
' i ) . Knowledge '
/ : (////ﬁ ‘
LIFE CAREER ~ PLANNING SKILLS - EDUCATIONAL SELF
PLANNING ‘ ’ ENVIRONMENT UNDERSTANDING
Decision-Making " “Study/Learning’, Self Appraisal
Skills Skills Skills T
: Values Clarifis . 4ﬁérticipatinﬁ7 'Abjlit%es and
, cation and Involvement . Competency
Development Skills "Development
Goal Setting Basic Academic Person@\é»
Responsibilities Skills Develophent
' - .. Responsibility
"
N ' ’ ‘
- . T 7y Y p



~ T INTRODUCTION. .~ .= "

Curriculum Vs, Counseling I ﬂ' : S

. . , A basic crittcism directed at schools today is that they do- not +
- adequately provide for positive and meaningful human—development Too
often students emerge more able to judge than to understand human beha-}
“vior. ‘Exposure to the subject of psychology consists primarily of looking ;J
- at ‘abnormal behavior. Exposure to the Jractice of. psychology/ds limited |
_ to,seeing thevéounselor 4n dctidn, working with problén students whose.
behavior {s considered abnormal-“ Thg. focus of the teachers and-the -
'curriculum is’not so broad as to include the counselor gnd basic: human

deuelopment concepts. 9_ N '4 .

There are several means by whi}h to close the gap between what

counselors do and what téachers do tn the secondary school. One-wgy s ..

[~

N
\to involve the faculty as 3 whole 4n an advisement priprqm In thit yay
* everyone takes part in "preventive counseling“_ghich is. sﬁL

ply anothe ay\\ “&
' of saying “help kids understahd themselvez and their relation toetbei _
. - environment before complex problems in these areas arise“ Another way s
7~of br}nging counseling and t%qshing skills to\ether is to construct. curri-< /
.culum which' focuses on personal ‘gfowth. Counsglors ‘then-can step into the
role_ofiteachérgand the pupils'fanilearn psychology"by'going pSychology. -
o .7?. , ;, o A . . o

 What is Needsd -~ - ‘2 u \ o .

. @

‘

. " If the current- trerd persists, if the institutions of - Va Y e
.. our society continue to ve p?rents other adults. ) o
A and older youth from ac part cipati%n n the 1ives
t ~ of children, and if the rdsulting vacugm i:‘ 7
/ ' the age~segregated peer_groups, we can ant

A

- violence on the part of. the younger generz tion in all s -
‘ . . . «segments of qur society (Quotg?by v. Bronfenbrenner :
¢, T a0 taken from ?almon, l975b p. -1

;. L A A W . - B (i\/ P g -
/? . ; RPERE N B B 3‘ N ¢
‘ . . T O I ' . '
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‘What is needed then is clear'.

’

°

It is important that students examine

and reflect on what” matters in. 1ife so that they may be aware of an¥ im-

prove their own behavior.

{a

‘ It QCS importa‘nt that students be exposed to
' theories of developmental stages in personal growth as out]ined by Piag

Erikson. and Koh]berg It ts important that students directly work wit

! '1

. are themselves on the continuum .of growth.

. -, .
- * T - \ . R L » v
. B R . -~
, B Ll - J - ~ .
' »
‘ - )

Deliberate' PsychoiggjcaJuEducation AR : s

De]iberate psychoigjical education is a program deve]oped by Ra]ph

- . Mosher and Norman Sprintha]] In\\his ‘program students enroll in a

'ﬂ‘ . psychology course/which is made up of two major components : fie]d work
' " and group seminar megtings "

to function in a constructive and responsib]e ro]e In the senfinar B

et,

In the fie]d the student is/given the chance ff(

meeting the student can c]arify ifs or her se]f concept and deve]op int

persona] ski]]s through eXamﬁhation and discussion of fie]d work experiences.

’\ - . v

7/ ’

. peop{e in one or more of the life stages and in turn ‘gxamine where they
B o

8
R

PS)’Ch d(loc::c;L

ezbucattom?

. }(UM . é... T)-(EN
whats IJNDELIBERHTE

- &Y




) stages

)
Y ltudents gather to talk Hsten and’ evaluate the eriences they

Fleld Work - ;q

Fundamenta'l to a codrse® in deHberate psyoho1ogica1 education : -

‘?‘ls the sonsideratton of developmental life, ,stages’. Field sites, \

where tl(e students assume respons1b111ty for guio"lng others. are

.

related to the various 1ife stages - For exanple for those students L=

' 1nterested in early ohﬂdhood placemen;}'hre provided 1 n'*ehtld care‘ “

conZers

Other field opportun1t1es-mig include: teacher aidg in

lementary school » peer counseHng in the student s own school >

work w1th Juvenﬂe deanuents health care servj,ces. and gekiatric’( 3
centera‘lde ) ' . e, s . N

’ <, v : . ) J it
-/" T T . . k)
Seminar Work . . o o T ,;' ot

Following four days in f1e1d work the@tudents attend a weekly

seminar di rected by a counselor or trained teacher. Information 'ls

given and readings are assigned wh1ch deal with the developmenta] 11fe
Training 1s provided in' such th1ngs}s value c'rar1f1cation ' { :
empath1c 1istening, and behavior mod1f1cat1on forjstudent use ‘in The , ,«»

field. ’Most 1mportant1y. th1s is a t1me when ‘the course teache)and

have had working with members of the communi ty outs1 e of the School

o

walls ' [ T~

. . -
. n 4 » ] ' .’_-. , }r

The writers wwh to acknawledge the -current tp i% pro-
noun usage. R ther fhém exclusive use off the@ioun. 4

: "hig", 'anluawe se of the pronouns ’:@'Ls onl her” had been
/ . employed. Please “note that this may not appZy in directly 0y

‘q&o‘ted material. . . ) | , /

4

e T, T s

Ry , A . 1 ‘:- . i . A
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' C ‘ .I'.‘ GOAL : For the workshop participaffts tt} appreciate the e'd for stu-'

R

Lo dents to take part in experiential \activities |
' ’ N e . .. v 4 4 " . - ’ - ¥
. . ; ‘ - v ]
' The foundation upon which a su cessful course irv deliberate psychot

: > logical education (DPE) s built Ry genuine belief in the value of

iy oo

learn:ing through actual- eiperience in the real 4 Td. - Ho[kihg with younﬂ

- 'children 4h a day care cent:r will convqy far more than reading about{t\

: - ) . 4
behavior of the young child A school princ f _l and the cdunselog(s) anq.

teacher(s) who opt to. start a DPE course in t ir school will find that ;; -
- taking risks and. working hard ape‘ basic reqtﬁirenients on their part ',
‘1 These will become impossible sacrif/fes to rnake \mot supported by a, " ‘ |
/-belief in the value of experiential learning & ;ﬂ,' r
" Included - 1h this sectioﬁs a wann-,up_,)exercise designed to point out
< the V}]UB of learning through experience rather than solely through

X

\', lecture ST activity can be modified to p6int out several aspects of * v
1 learning. ) Also p?oVided is an intr‘;oduction to the types of - |

: experieni:i

inhibiting responses which so often make the introduction of new programs

- -~ ..

Llike E S0 difficutt. . e - RS R
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L , W ~
1 \‘ N ,.‘ ° 4 ~, < .. ‘/ P
‘ LT B '>-'ACTIVITY, ONE ° _ ‘ N
. .
Purpose . to contrast the d1fference betWeen ab;\rslt lear- -
A s n1ng and. exper1ent1a1 1earn1ng - .. i T
o . > o S K . . Large group
M P . - 4 s ’ ’ .
' 1) 'Explain that the following activity is designed to show (Stép One
~ how 1nvo]vemethand”exper1énce ehhance'Teéih1ngv Te]] ~ § " Explain activity

purpose and

the Pﬂrt101pants that they will be-given a chanck to procedure E

learn about a new concept. F1rst they wi]] learn by

means of a verbal presehtat1on. Then. they wj]] be,g1ven
the chance to learn bynactually wofking with a concrete
examﬁl&ﬂ The activity should bring home to the partici=
pants tﬁe'1mportance of "hands on-éxper1epce" in learning
- about a new concept. ‘ o
o Briefly oc;TTﬁe for the group the procedure that
will be fol]owed in the activity. The coordin(fbr wi]]

‘ - first introduce the new concept (The G]om) verbgqu
Participants are then to be tested on what theyfhave
1earned. Then the coordinator will re-introduce The

. G]oq/bﬁi this time parc1c1pants will take an active /
part in the learning process. Again they will be

tested. In conclusion the group will spend a few min-.

utes discussing and comparing the two methods of learning.

d/ 2) The leader should read the "lecture" below with the ) Step Two
security and understanding that comes with mastery of the Lecture method

concepf. (A”"glom". by the way, equals two centimeters.

L-5




. But the participants should not be givén this information

at the outset.) ' ’
: ) o K

"The subject of this lecture has had impact on the
. 1ives of all of us. Very likely, it has-éfchted all of

you. 1 will give the information and then you will be
tested on it. This is important so. 1isten closely."

"A 'glom' is'a unit of measurement about this long
(indicate length with your fingers). It can be used to
measure figures such as the following:"

(In the air, using only your spaced forefingers

-and thumbs, form the figures for each of the
first, four items below. The  name of the figure -

is provided for you in the margin but don't tell

the participants the actual name, just describe

the figures in terms of gloms.)

s A "The first figure is one which 1s 2 gloms by 6 gToms.
. B. The second figure is 10 gloms.

C. Two parts of the third figure are each 4 gloms and
the third part is 2 g]bms.

D. The breadth of the fourth figure is 2 gloms."

Y

. S ‘
3) Distribute copies of "Glom Test I" (Handout Page 1).
Ask each participant to take the test by filling in
the blanks. Repeat the lecture aboVe slowly while

participants f111 in test 1teﬂs.f,

=,

"When you have finished bring up your paper. No

talking, please."

Q ] ' - '“. / ‘ Ly 6 1;

Read the
lecture

(rectangle)
(line segment)-
(triangle)’

q

(diameter of a
circle)

Stép Three
"Glom Test I"-

Handout Page 1 -

(
1



@ . ~

4) wheq'all tests have been turned in, the workshop toordin- | Step Four

. P I
' Yo : Experiential
ator proceeds with the experientiél.learnjng of thg method
* cancept. ) ‘
"The subject of this act1v1£1.h§sfhad 1mpact on the .Read the lecturé
’ : P . ) and distribute
1ives of all of us. Very likely, it has affected all of handouts
you. I will pfesent the activity for yohr involvement §
and then jau will be tested on it."
"Handout Page 3 contains figures which can be . bistribute copies
§ of "Rulers",
measured with the glom ruler, the metric ruler, or the | 1 Handout Page 2
. . . . and ' "Figui‘ee",
inch ruler provided for you on“Handout Page 2. -*Fold | | -Hendout Page 3
Handout Page 2:so that the measuring edge of each ruler AR
.| becomes the edge of the page. Measure the figures on ﬁ
‘Handout Page 3."
Allow time for participants to learn about The Glom.
5) Distribute copies of "Glom Test II" (Handout Page 4). Step Five
Ask each participanf to take the test by filling in "Glom Test II" .
v ‘}".. an
the blanks. This time the lecture is not repeated. Handout Page 4 - ™
Instead, participants may refer to their copies of
- ‘;A"
Handout Pages 2 and 3. ' . "
|
6) Redistribute each participant's copy of Glom Test I and Step Six |
' X Compare results
! read the answers aloud as they check both tests I and IIf of Clom Test I

v R : . : . . and Glom Test II

.

\V‘.“

L-7




. W . P
)
a B : - l

A. "This figure is a rectangle measuring 2 gloms by 6

gloms. ~ o ; : |

- B. This is a Iine»§ggﬁgpt méasufing lg.gloms. a
,C; This figure 1?.; triangTe. Two parts are each-4-
| gloms and the third baﬂf:is 2 gloms.

" D. Thﬂé figure.{s‘a giéglg. Its breadth is 2 gloms. -

| E. Two centimeters or .79 of an inch. . ’

F. The length of each Tine segment in (A), (Bi, (),

i
8

7) Discuss the activity'W1th the group. Though the | '} Step Seven
A Y L

Discussion

and (D) is a factor of 2."
/ $

examples of the two types of learning may have been
somewhat extreme it 1s {mportant that participants are

aware of the value of having seen and worked‘with The

Glom as opposed to simply hearing about it. This is
what Deliberate (as opposed to Undeliberate or

Accidental) Education is all about--having structured -

opportunities to see and wark with people in the various
1ife stages...an experiential method of learning about

self and others.

L-8
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IR (Goal I, Activity One) |

‘.\. . : .
] . : . ’
[ E ! P b . PR !

¢ . .. A\ . J . - . X

. K . : AN
~" oL ‘ : —
.
»
. “

v " GLOM.TEST I

‘A The first figure isa ___ . __measuring ____ gloms by
| : gloms. - f; . S I
B. The second fjguré isa . - mea;urihg __gloms.

* C. .The third figure is a Two parts are each

gloms and the third part is gloms.

' " ) . R .n - v : B J. .-.
" D. The fourth figure 1s a - . ‘Its breadth is.

o,

gloms -

E. What is a glom?

r o

{ A S . .
F. What is the relationship between A, B, C, and D?
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(Goal f,1ﬁ§§v1ty One)

FIGURES

e
CAL gloms - x | gloms. ; : | -
‘ C. Two parts are each gloms and.the third
part, is
i D. The breadth is gloms.
\'// ' i
E. - What is a glom? | L ;
) " F. What is the relationship between A, B, C, and B?
.f. LN - ‘ 1 ‘
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ny 1
(Goal I, Activity ‘One)
. -~
' " GLOM TEST-II o
s - .
A. F‘lgure_A is a’ measuring gloms by ‘
gloms. = o S . o . -
B. Figure B isa measur'ing - gloms.

\;& ér’ ¥

G 'Figum. C is a’_" - : . TWo parts are each o g’.‘

" and the third part is ___ gloms., T
[ - B ‘ . | : : )

. : -
D. Figure D is a . Its breadth is gloms.
' hd
E. What is a glom? L ‘
F. What is the relationship betwsen A, B, C, and D? .
;'\,x . v ' ~ XY h\ T
,\ 4 ‘_n' ,
‘\t' Iu()
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- ACTIVITY TWO- e
) ». ~ . N . \‘.. (Y \
k _'/Purﬁo§e: to consider possible inhibiting-responses to a * ’
o . . ‘ A _ N
DPE «"experiential learntng" program and create .
_ some ;ppropriate coqstfuctive rebliéﬁ. - o ‘\)(
) \ ' . f } . Large gr?d§ )
1)‘Distr15ute copies of Handout Pége 5, "Do's and Don't's". - %tep One ~v\' ~
- Ask participants to.read them over carefully. B . "Do's and
' . Dofr't's"

Set up six WOrk tables. - Label. each with one of _ -
, ' Handout Page 5
_the following:
principal home econ teacher
-counselor parents

psychology teacher superintendent
‘Small groupé

2) Participants should distribute themselves evenl& at each Step Two

Brainstorm e
inhibiting
responses

activity.- _ ’ .
.(

\tablg phere they will participate in a brainstorming

Refer participants to the 1ist of "De's and Don't's".
Ask ‘them to select one "do" and corresponding "don't"
that dvrectly affects the person their group is repre-
senting. Each group will then brainstorm inhibiting
responses that the pérson wo&]d 1ikely givé 1n,3pswer to
the particular "do" and "don't". These 1ﬁh1bitor§ $¥;k“'
the kinds of road blocks educators will encounter when

implementing a new progfam and they should be prepared to

deal with them. Appoinf a recorder for each'gggyp{ . K oo
. B




\
3) Each small group will then brainstorm a 1ist of con-
structive replies thau cou]d be used to counter the in- v
hibiting resanses a A
. !.'“\ ' .
4) To process the activity, the recorders take turns sharing
' their groups' inhibiting responses and constructive L

replies with el] the other participants.

e many valuable ideas which will come in handy later.
. e . ‘

g ” - = |
© \ ,Encourage note taking at this ;hh(ing session--there
X‘ wi;\\b

© * ) (}F;\\
» ‘
/ v R
) g L
ARa, 7 T
D ’
;‘ P
)
. . L ) om
* é L-10

 Step Four.

" Group

Step Three o

Brainstorm
constructive
raplies '

?

Large gfoup r

” .

& .

reportiag .

[}
N

Note to workshop
coqdinator

A
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. h v " ' (Goaf‘l Activity Two)
’» /L / '\’, ® ’ " ‘_/L - \—'
* [ 4 v . a 4
3 N ' .
LV po's  AND DON'T's °
, £ . T C ‘
~(- f, e ‘ .
. ., P \', » . . N
2_0_"3’ ( 1 - ; -Q),/ 4

' --put maJoF emphasis on help n }
> sibility, ‘empathy, ‘creative thin
wil her them fuhction as adu] S..

. ‘--work openl with your.school administration. assist course‘leaders
/' skill dev opment;sand spend ample time working/out organizationii
Stmcture. [

-} (‘--open the study of psychology to emphasize genuinj:foncern for the 1ife "
led by the Qormai healthy- individual. ' . ‘

y --reach t to community-memb rs of different ages to he1p students 1e{:;;\

| abou} hat matters in life.(. » » - -

i
;-usevietters forms' and the telephone to establish two-way communication ]
wit the fig]d supervisors regarding objectives and ‘student eva]uations

-L7

. --concentrate primarily on helpin students 1earn ru1es which Will help
them adjust to the institution ?schoo])

Py
//fiinstitute a program in Deliberate Psychoiogical Education unless your
. school administration is behind you and. the structure of the program is.
VKg_ well organized ‘
“;i—"lf‘g ? \
--confine 1earning»within the school walls.

_ =-restrict the study of psycho]qu by\basing it on a concern for the
abnorma]

7 ! '

--segregate students from all but their pébrs by 1im\ting them to school
_building activities

I VN
. ==rely-on 1ast year's procedures and a field supervisor's intuition to
help students attain their! fie]d work objectives: Lo ® ~
: N o o § o
o \? -~ Y & '> ) S
N .; ,v . “ - V » .' ) : -
. bd »

o

«



).‘ : . « .'"

- - ( 'V_ ) . ) . i . . R . "
' N//‘ > ( ‘{ o ¢ .

‘ IJ GOAL' For the wo/kshop \)}Ewants to def1h humah rowth 1\n - /(

S o " “ ‘

b
o - terms of deve emental stages and to set these stages in - <
‘“ ' ) ‘—\ I .:. - . * .
e the framework of:a DPE course B - A o
'\ 2 Y ° N ‘1‘ ."g ) 3 Lo / . N . 2 U

. “' se - ‘“‘v v * pres

\

1

L L. There 1s A .":ed for pmgrams ﬁi}i pe.rSOnnel that prov1de for : K // S
posttive educational expeqepées ) It seems that the gu1dance team _‘ kf )
' needs to moave into the meinstream of‘, education to alﬁrt other:- educa- L i} Y
tors to the exi stence of theses needs and to help prov1de for the con-

‘ditions which will meet these needs This is- the central idea {of ' s \,«

del'lberate psychological educat1on which emezges in many forms ‘_}Oﬁe v

-
- . AN \ e

. of these 1s the Comnunity‘gutreach Program. “(\ PO w{
Included in this se¢tion is "an overall presentation of the

~gram. The-f'irst sectiongesents the’ termi no]og&‘ as‘sociated w1th DPE

and %the basj,c program componerits This 1is followed' by ah introduction,/ ;f

,to theories of ‘the stages of normal psychological developmen; The

next a\t1v1t_y is a descr‘lptipn of four chronological stat’h

.deve'lopmenf and suggestions for field wqrk exper1ences The final .

human A v

act1v1ty explains'organ'lzat'lonal aspects of the Conmun‘lty Outreach

Program
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ot e TReTIvIT THREE € \
= T N § J \\j.
Purpose ‘to Mtroduce  DPE teminolog_y anujgthe bas1c compo
vnents which make up a OPE program |
Y v

E ¥
-

- .
A . . \ v . P .
N - ’ T * T P e T o e

1) Present the vocabulary to be used during thE‘wquShqpi
Somethmes educd/ionalijangon can bé more Confbunding
tha? enlightening Specific ;odabulary'W11] be ‘used

- €
consistently in an effort‘to avo1d this. J"Workshop N

Q]ossarxfr(ﬂandouc Page 6) may be prepared as a handout,a'

or made‘up as # chart and posted for the duration of the .

\j workshop. Adapt.the chart’ and make any necessary modi-
. , ¥

fhcatiq};.so it will fit your local cuyricu]um

3 :S

2) Using ‘the information below introduce the group .to thé |
main components of the DHE'program /

De]iberate PsychoTOgical Education\1s usually

’

: 1mp1emented gﬂrough a high schoo] psychology course.

This course is made'up of two major comp ntsz field

work and gzoup seminar meetings. In th field the

stident 1s given the chance to function inac struciive
‘ Oand responsible role.

o) fan clarify his or her .self-concept and develop inter-

(4
/personal sk111s tggcugh exam1nat19n and d1scuss104 of -

pd 3
field work experiences. . ‘ {

In the seminar meeting the student

—

s
7r
.

JSte

\"('w'
4 -) )
LargB gyoup
Step. Oné o “n N
' ‘/.' .’- | '
’Workﬂpop.closeafz
Handéut Page 6 .

¢/

Two

Present concept
of Delibtrate
Psychological
Education

K
o
¥
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<!

' F1e1d Nor‘k o L

%

! .
Fundamenta] to QJCOUPSG 1n.deliberate psycho- .

AN

,'fflifeaStagés Fip}d si;es, where the students ‘assume
e responsibffity far gujdﬁng others Are- related to the.

var1bus 1ife stages. For exampTE for those students

1nterested in ear]y chi]dhOod p]acements are provided

Agg.,;n cr\ﬂd care centers. Otherm opportunﬂhes might

include: teachor aide in an e]émoptany school, peer
counse11ng 1n‘the studént's/own school, work with
juvenj]e de]indﬁents, health care services, and
geriatric center ajde. | g&

Seminar Work ,/‘ ‘hik

[ N

Fo]]owing four days in field work the students
attend a week]y seminar directed by a counselor or
trained teacher. -Information is given and readings
are'assigﬁed which deal with the developmental life-

stages. . Training is provided in such things as value

_clarification, empathic listening, and behavior

modification for student usg in the field. Most impor-

Y

tantly, this is a time when the course teacher and
studénts gather to talk, }isten, and evaluate the ex-

periences they have had working with members of the

community outside of the schoo1 walls.

1{;

3) -Fo1lowing thd'?resontation allow time-for questions and
di;@ussﬁbn. "Referring back to the chart (Handout Page 6)

" review the distinctior between seminar work and fleld

o

L1374

1ogica1-educatiou io\the consideration of deve]opmenta]k»

AY

b .
e
t \/,_
X f.. ;
S
v s
-~ \
U, 'f. R
d
3
\
-
v
A1
o

S t:ep llkree'

Review glossary



work, the two basic components of. DPE.

/

-

w

.
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B e © 7 (Goal 11, Activity Three)
" WORKSHOP GLOSSARY
. 4 - . . '

» -

~ Course in Deliberate Psychological Eglucation_(DP,E)”';Q"’“ -

or .

Community Qutreach -Program" &:1& ) |

. ~oor :

< X i _ ’Experientiha'l Learning Rrogram |

INTHE SCHOOL ~~ > «  AND IN THE COMMUNITY
(SEMINAR WORK) “ = .. (FIELD WORK)

._ . o ’ | . A‘, . [
o
DPE COURSE LEADERS -

wE

s

SEMINAR LEADERS . AW FIELD SUPERVISORS
(IN THE ‘SCHOOL) | T (INTHE COMMUNITY)

-

e

-

*Choose whichever title will foster acceptance and support in your school
~and community.- It-will be rgferred to in this workshop as DPE course..

nJ

- y e 6- -
_ _ L : ~~

* ]




ACTIVITY FOUR -

Purpose: to introduce four theories of deve10pmenta1 1ife

. /
o ‘ stages - v

Large group
Step One
Pregentation of
life stages

1) Using information provided on the Handoht P;Qes 7;12§ -
make a presentation of each of the following deve]op-

mental stages . '

a. Jean Piaget (4 stades)

b. Erik Erikson (8 stages)

Handout Page 7
| ﬁandouf PégeQB o
c. Lawrence Kohlberg (6 sfages) . Handout Pages 9-lb
f.d. Donald B]ocher s compilation (12 stages) Handout Pages 11-12
Distribute each of the Handout Pages in the order listed
above. Give an exp]anatidn of each.
Note: The fiﬁa]lhandout/sunmar.izing stage
developiment (Blocher) has been included
to actommddate‘youlwithydﬁfknitions of

the aduly and retirement stages.

Encourage participants to fi]e‘these pages for use in

their future work with DPE. . -




. T (Goal U,uActivity Four) .
THE COGNITIVE THEORY OF JEAN PIAGET
. DEVELOPMENTAL STAGES -

FIRST STAGE:  (age 0-2) " This is called the sensory-motor period.. At
- first objects -aren't permanent. lﬁ obJect doesn't exist -

~ for a child at this stage if it is hidden from sight.

. B{ the end of this stage, the child realizes that :

things haven't. dis:gpe;nd forever just because they -

don't see them at the moment. The child's actions ®

I .to show intention. IR | |
_ SECOND STAGE! (age 2-7-years) This is called the pre-operational '
B _ stage. .Thé child becomes familiar wﬁt‘ﬁ s%ﬁo‘ls. He

starts ‘to use lan 4a?e and begins having dreams.  He .
- also starts to-pray 1n symbols (example--two sttcks &t
right angles are. an airplane). He begins to draw. -

tions". This means that he is able to
_ things. He learns to deal with the relations among
L . classes of things. (Example: An-American and a
- Protestant can be the same person.)

' TH'iRD STAGE: (age 7-11 years) The ch*l‘id acquire's‘"cﬁncrete era- - |
R | think about

FOURTH STAGE:  (age 12-15 years) This stage is called one of "foral
e operations”. Adolescents can think about their thoughts,
gonsfruc.f Tdeals .and reason realistically“about the
uture. '

(salmon, 1978b, p. 71)




N

'Early Childhood

 Infancy

Play Age,

‘.Sohool-Age*.

Ado[eséence 2

Young Adult

 Adulthood

" Mature Age

S e o
. (Goal II, Aé%;vityfFour)

Ty
.l o

) THE Psvcinmmlc msonv OF ERIK H. meson

THE EIGHT STAGES OF MAN ) .

R

-

Phase I1:

‘Phase III: .

* Phase IV:

Phase V:

APhase;VIs %

' sv.isolation

Phase VII:

" Phise I: ‘

Acquiring a sense of~besic trust while
overcoming 2 sense of basfc mistrust

~ Acquiring a sense of autonomy while

combating a sense of doubt and sheme
Acquiring a sense of nitiative end 'f

_ 'overcoming a sense of\ guilt

-fending off a sense of. inferiority

Acquyring a sense of industry and <<1\\ .

Acquiring a sense of identity while

~-overcoming a sense of identity diffusion

Acquiring a sense of intimacy and
solidarity and avoiding a sense of

;)

" Acquiring a sense of generativity and

Phase VIII:

avoiding a sense of self—absorption

Acquiring a sense of inte rity and
avoidinga sense of despair

(Mafer, 1965, Chapter 2)

»
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| (Goal- I, Activity Four) - =
.. THE MORAL .osvﬂdnﬁm.fueoav‘_g N
| S T S
o LARENCE KOWLBERG - . ., Y. .
! ’ . ‘l""_ ) ’ ' e - - - & '.';.. ’. ‘

- Before a child understands the 1dea-of;rules-and'thé'p¢w;} of’ﬁathoritg; _ _
he judges what 1s "good" by what {s pleasant.or exciting and what is “bad" .
by what is: painful or fearful. The child has no idea o "obligation," R SR

. “should," or "have to," even in terms of extarnal authority. He 1is A R

- 'guided only by what he can do and wants to do. =~ _ S o

. §t‘g‘ 'I: . R . ; v ) . - \‘\ 2N '.v_
At stage one of moral.reasoning a child 1s responsive to rules and Tabels L

-, of good and bad or wight or wrong. However, he looks at what is "right" ,

- 'from ohly one point of view--th&t is authority. He talks about: - .
oy <,1 ~how authority figures will react, .
>. 2) whether he will be punished or rewarded, =~ . o,
-+ 3) whether he will be labeled "good" or “"bad." . S

The physical .consequences of an action automatically determine its posi- = .

tive or negative valug. Avoidance of punishment and unquestioning deference”

to power are valued in their own right, not in terms of respect for-an . ;

underlying. moral order. _ "
- . ' . . . ) ? ",_»7‘,: . * - .
Stage 2: .- o,

The child at stage two of moral reasoning realizes that each individual.
has his own 1dea of what 1s."right,"” but he usually feels his idea 1
 best. He talks about: . . , o .
1) needs and motives of others. : ) S
2) ideas that one good turn (or bad deed) deserves another., -
Human- relations are viewed in terms 11ke.those of the marketpliéba_
. Elements of fairness; reciprocity, and equal sharjng are present, but
. they-are always interpreted in a physical ?rvpragmatic way. Reciprocity
~{s a matter of "you scratch my back, and-I'11 scratch yours"--not of
. loyalty, gratitude, or justice: : .

. Stage 3: . S e
A child at stage three of moral reasoning looks at which 1s "right" from
yet another point of view. He is capable of "putting himself in the other
guy's shoes" and seeing things ‘from another person's perspective as well
as from his own. ‘A child at this.stage 1s concerned with what others
‘think. "Good' behavior pleases or helps others and is approved by them.

*

[RY A

__‘9_.,'_).) . . )
p " .




e LT (el I, Aetivity Four)

* One earns approval by‘betng "nice.” Intention (“he means well") comes
~ important - for-the first time. A child a®dstage three talks about: Loy
T) -the feelings of others. - : R L
ma: o.tl.};:sdd expect and’a grgve. , A

at a- " persoh would do. . N
. 4) how everyone should agree. - o S

: : e
Staje 4: - - "‘-wp‘/ CR
A person-at stage four of moral reasoning considers still another per-
. spectivec-what 1s best for society, the majority, or .the social order--. =
- 'when degtding what 1s "right." He considers consequences to the group or
. society’in general. "Right" behavior consists of doing one's duty, - o '
- showing respect for authority, and maintaining t\%g!ven sqcial order. B
B M N . .r B . R . . ) ‘ .
- Stage 5: ' ‘ : - ¥ | |
.. Moral.values at stage five are defined in tm;‘~ of individual rights and .
. standards agreed upon by the whole society. A person who reasons at stage '
. five realizes that the "rjght",actidﬁ’ﬁs'g,matter,gf personal opinion,
except where "right" has been constitutionally and democratically agreed
upon according to proper ppocedures.™ The result is' an emphasis upon ‘the -
legal point of view, but With the possibility of changing the law for zhe" :
-~ benefit of society rather than rigidly maintaining it in terms of stagé - .
© .- four law and order. This {is the "official" morality of the American - .
.+ government and the Constitution. £ . -

. T

I

° -~ : *
¢

¢
:
- . »
J

For a pgrson at stage six, "right;‘/is defined by & decision of conscience
- in accord with self-chosen ethical principles. These are universal

principles--justice, reciprocity and equality of hyman rights, respect :

“for the dignity of eich human being. . / B _

| IR : * - (Salmon, 1975b.-pp.'74-75)' . e

s

~

t -, .
-
-
’ »
C s
.o .

- 10°-

et
(o




PRINCIPAL DEVELOPMENTAL TASKS AND

Y

-

+

coma' mmons BY LIFE STAGES” - . '

Coping Behoviﬁi

Life Stages ,Sociol Bolos ' Developmental Tasks
iR ] !\
Examination- - Rotiromont roles earning to. cope with ."Affiliative beha- e
~ (65+ years) - Non-worker roles _ death cope-with retire- -viors. - _
-~ . - Non-authority . ' nent, pffiiiate with Productive beha- .
roles : N peers..cope ‘with reduced - viors * - N
o hysical vigor, cope with Personal enhance- -
' ’chong -11ving conditions, ment behaviors . = =
use leisyre time; care for - o w (’* o
_ o _ the oging body - o
,,Stabilization _ Leadership, hel- Ego-lntegrity Learning Change-oriented
. ping, managing, to be aware of change, - behaviors

(50-65 yeors)

‘ | perspective | . L;‘
“Reaiization'_“ Leadership, Ego-Integrity: Learning ObjectiVity. in- "
(30-50 years) ~  helping; crea- to be {nner-dfrected, be  tellectuality,
.o~ tive, accom- interdependent, handle . logical analysis,
~ cognitive dissonance, or concentration.

creative accom-
plishments,
authority,
prostigo roles .

o Kzl:shnent roles

‘a4

have attitude of tenta-
-tiveness, develop broad
intellectual curiosity,
develop realistic. -
1dealism, develop time

<be flexible~and effec-
tive emotionally, develop
creative thought pro-

Value-relevant
behaviors
Sensitivity beha-

- qlors'

empathy, tolerance
of ambiguity, play-

‘fulness,'sublimation, .

cesses, develop effective. substitution. :
d p problem-solving ‘techniques *-Suppression
. ‘behaviors

Exploration ,

3

~

-Marriage roles '

Intimacy and Commitment; ,.

Sexual behaviors

. Young ‘Career roles -"Generativity: Learning to Risk-taking beha-
Adulthood * : g "~ commit self to goals, ' - viorﬁg
(20-30 years) - _career, partner; be ade-  ValueXconsistent
quate parent. give behaviors

unilaterally .
Later Adoles- Peer roles Identity as a Worker:. Reciprocal beha-»
cence (15-19 Heterosexual ~ Learning to move from - viors
years) roles: roup to individual re- Cooperating beha-
: ) ?ationship, achieve emo- viors,
tional autonomy, produce  Mut i}y beha—
v viors

in work situations -

-1N -
0y

O

/ (—\
e d

o



3

_Early Child-  Sibling, play-

hood (3-6 mate, sex-appro-
. _ years) . | priate roles '
. . J ’ ‘.
‘\,\ ’ I
Infancy . Love-object
(birth-3° ~roles; re-
- years). Jk///coiving and
. - ./ pleasing

. Cepts of world..

.. Trust:-
.5011d food and feed self,.

| -tional reactions, deal
- with abstract concepts.
-give iself to others, °

formulate values

/

~ Autonomy; Sense.of
. Separateness:
- sense of self, sense of

Developing,

mutuality, rea1ist1c ‘con-
Learning
to be a boy or girl, -

© manage aggression and

frustration, follow

verhal 1nstructions pay.'

attention, become 1nde-
pendent

Learning to'eat '

control elimination,
manipulate objects, walk,

.explore immediate en-

vinonnent. comunicate -

e - RV L

o . : T B e L

e Y S -~ (Goal II, Activity Four)
'ix. - . _ R ’ ) .

_ :I.i-fcﬁtago’s’ */Soctal Roles Dove'logmonté'l Tasks Coplng Behaviors

Orgonizotion Peer roles Igentity Development " Social behaviors
Early Adoles- .  Heterosexual -Learning to be masculine Sox-appropriate
cence (12-14  rolps - or feminine, belong in-  behaviors .
- years) . g varfous relationships,  Achievement-

' -control impulses, be - -oriented beha-.
v S ttive toward work viors o
Ca ? » organize time. - :
: : ve op relevant va]ue
oo ] -hi archy _ R .

" Later Child-’ Student. helpor.'“,'Initiative-lndustny: Environmental
hood (6-12 big brother, or ~ Learning to read and. -mastering beha-
‘years)/ - big sister roles . calculate, value self and viors >

- f o "be valued, delay grati- _Value<releyant
P ficatjon, control &mo-  ‘“behaviors

Work-relevant
behaviors

'Approaching.bo-

haviors

,Rece1v1ng'beto-"' '

viors
Accepting beha-
viors

Approaching
behaviors

‘Receiving beha-

viors
Accepting beha-
viors

~ (Blocher, 1966, p. 68) . -

. ) x=

-l_' ]2 _'_':J o

v"“i*‘"
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L .' .;’,, e T _ ACT;_\{:ITY FIVE / o I' T ‘.
-Pu?pose to dhonstrate how the concept of 11 fe stages

forms a basi s for DPE/Brogram components.

_,' 2 '.J\ | ' N MR
1) Conduct a brdinstorming session with the whole. group. -

r

‘Latge group i S
. Step'ane o
§ra1nstorm settings in.the school and comnun'lty where ‘ Br_ainstc;r'ming : j )

.students can observe the various er stages

Note[ X workahop /?

-

Jot down the ideas on a board or large piece of news-
' o coordinator .

pr1 nt as the group brainstorms
. e )

Unp Ensuupme

L-16

f) f‘ .




R

‘é) The g§pup;1s now aware ‘of the 1ife stages and poten;iaii Step Two

) fiéwwc'/s‘ite?. Distribute Handout Page 13 and disciiss -Discussion
¢ - ' "Community.
> how the 1ife stages and field gites can be 1ntbgrated Outresch Program
'\.‘ T wi;é~sch001 experiences. . , ‘ Bxamg}e"
- - - o ‘ ' L . " Handout Page 13 .
o, \,74’ g Jf( . . ‘v ;“\ . :

. | lﬁ(;. [
// J—g . -'f’ o '~? -

Spend amp]e time 1n discussing the example prograqund Note to workshop

” -j coordinator

encourage participants to.%ake notes.' In a laten act1v1ty.
'f- when out]!ring a program for their schoo](s)//}hey can
’ compare ideas with those provided 1n this examp]e Lo

. . \ A
of * /{ / N
N : &7 \l 7 T . N
- o ’ ’
2 = |
. ‘ (.
¢ . ¢ <. . ’
o - 7/ % . :
7 Y
\ .y ) \c )
" \}
-t
. g
{ - ) / ' @
i ) ¥ \ o
' 18 4
L-17
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B SN

hﬂdhood

ence’

lea was taken ‘from:

14

) PR . . \
w . w R

TR ) s N

- ' Fis S

TN e C ,

L Y A Lo M

. LR ’
. i

Clinics
‘ ‘Rehebslltatl on Centers

© Juvenile Court '

Mental Health Centars

'Hospitels T

Medical Centers "

_ Nursing Homes

‘Convalescent Homes. .. -
Retirement Centers

)
<
Ay R -
B , , -
. ! s

Sa‘lmon,S &GleSsberg, .
- Ferguson, Missourl

Social Work:
, Correctional end

Agencyv

ing 1n Health
ervices Agencies

- Career Training

l’rking with Hendl-‘
' cepped

4

Gerletrlc Center Aide Psychol

o

Ferguson- or syn

A

”

Lo Psychology Practicun in

Sociel Service Agenc es

, Psycholo
Heslth
Nurse's Ajde Trelnlng

Program - . -

L3

-Jo

Prectlcum in

- Study of the Aged

You have touched me..

s

]

e

i 3
; -

-

Iheve rown,
Cchoo strc )975

Lt WITLOUTREANPROGRM LE” :‘. o
;.Field'Hork R R R | 1
. M‘ . \Activigy o . -
' o \
Dey Cere ContJrs o Day Cere stent Psychelgay Prectieum in
Pre-schools . ' ‘-Pre-sthoo slstent «Early 114, llevelopnent
“Chi1d Devalopment Cen'te\rs L SN
© ... Montessori Schools LNy SO | f
Public Schools . 'Teecher Assistant (FTA) Psycho]ogy Practicun in
- Special Education Centers Drama. Assistant Chi1d Development  ~ *°
Association for Mentelly Féreign Language Psychology Practicum in
- Reterded ‘Assigtant __ cial- Education :
N A NT LV Fo ign La uege Practlcum
. . ‘ “l Drame Pract
.Your Qwn Hloh School Peer Counseling Psychology Prectlcum in
- Correctional Institutions = Tutoring *The Art of Helping

Pra,ct'icumfln- |
arvige Agencies

!

(®ALd A3LALIOY SII.(20D)

I‘e -
‘.

AN



) . ; J ' -‘ ') | ’ ) “r . . - Ol/_ “ . P - .. v “. .‘.
=] . l\' . . S - .
S .  CRCTIVITY ST T L y R o
‘ . ’ 4 ) . L [ _~~e . ., )
,\' Pur_p'os_.e: t’o prgsent the seven organizationa] ¢omponents of ,
7 ] 2 DPE program. \ o . SN
LT X4 , N .
B a o . * o _ y Lgrge group
U¥ing the fo]]owi utli rocedube id - o
g ng o M cedufe and informa ) o~
tion}given below) make a presentatiof of the organizational .
. P
_ con'ponents of a DPE progranb’ ) !
SEVEN ORGANIZATIONAL~CDMPONENTS P
C I. Counselor as Program Coordinator o 47_?,;:5 . N
II. Seminar Leader ('Respy'onS'Ib'H'ltv'les) :
II1. Field Supervisor (Responsibiiities) L /\
1 ~ ’ ’ _
IvV. - Fie]d Placements (Course Components) {‘\
S Enro]]in Students
. - A, city .
B. Procedures ’
VI St}dentﬂleguirements'
¢ - _A. Seminar Work '
. -~ 1.{-The Journal -
’ . 24 Book Reports - . ]
3. Regular Attendance .
4. Setting Behaviora¥ Objettives . '
B. F'Ield Woﬂ( ‘ _
, ular ‘Attendance X ‘
D 2 ooperation with ngld Sugervisors . .
, 3. Dress - .
4. ﬂastering Specific Sk'IHs ’ o
S 7 .
VII. Eva]u%ion ’ : '
: . the Student v @ o, ¢ '
. 1. By the Student L ) v ; ' .
2. By the/Fie Superv1sor —’ X .
3. By the Seminar Leader E
. _ 4. By Contracting, for Grades ' )
) .+ "+ B. Of the Seminar Leader’ - ot
< : 1. By the Student ‘ :
. C. Of the DPE Course ‘ , ;
- 1. By the Field Superv1sor\' . 5
- b
. - | L-18 . | .

Qo - . | Co . £ /jk’) ’ ' . ' .




4‘ ,
N :

The foT]owingzé;ocedure 1s suggested for the presentation , RN

1) Present individually each component noted in the out]ine ' Step One
above. Informat1on 5. provided on pages ! P?ese“‘£f19“'

2) Fo]]o&ing the 1ntroducfion of a component distribute the Step Two
s . Hando® and
syggg§f§§rHandouF:and a]]oy‘timg for questians and/or d1scussion
discussion. . L x

‘*f-h' B . 1//;
N

- (4 ,2‘:
You may want to make and distribute copies of the Note to workshop
B : , coordinator °
: "Orgip1iationa1 Components” information (pages L-20 - L-28)

owh1dh yourwi11vbe u;ing to make your presentation. - £ 3
[ihformafion in the following descriptions and -
’mater1a1 on:the cbrreSpondingggahdout Pageslﬁés taken from
the handbook You have touched me.;.I'have grQQn b}
Salmon and Glassberg (1975b).] . )
{

o
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3 ORGANIZATIONAL COMPONENTS

1 "Role of Program ..

cOunseIOr as g rogram Coord1nator' One counSeIOr will be [
Coordinator" -

given the’ %sponsibmty of Program Coordinator. Depending '
.Handout Pages '14-1f

on the size of the counse]ing staff this can be a ha1f- ' .

time or a full: -time responsibi]ity The rems*ﬁfér of tpe -

;ounse]ing staff will be 1nvolv§d as seminar leaders for

one,DPE'séction;w

) [ ) o
Seminar Leader: Counselors, psycho]ogy\je&chers, and home

economics i;achers are the people who typically function as
Seminar leaders. Their responsibilities {nclude:

&. presenting concepts and liierature’dealing"with theories

of 1ife stages. . e
b. conduct group a;t1v1£1es for development%f interper-
sonal skills and self-understanding.
help students devélop tea%ﬁing or“cahﬁseling skills >
needed f6rr théir{fie]d work. |

d. read students' journals each week.

e. evaluate student performance 1n seminar work and in

>\X : field work R
¢ .

: observe student performance in f1e1d work. . ’ A
K g. for thoSevwho are {nterested, helping them process
the field work experienqe as a poss1ple'?uture work
role. | V b
The seminar-leaders need to be able fo,he]p students
bring about cdnstructive changes in thémselves. - Therefore, .
“ft 1s important for seminar leaders to be effective
teachers Whp also possess thé helpihg relationship k. ' -

o . | L-20A |
EMC N - s .
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characteristics of empathy. respact. and. genuineness , "Scminar Leader
, Evaluacion"

Handout Pdge 16
~> focusing on this 1ssue. A‘sample evaluation form.has*been . o ‘o

Student evaluations of seminar leaders are one way of .

»

.-, ‘provided ogrﬂandout Page T16.
T L s |
Field Supervisor: The responsibilities of teacher or. ¢

agency supervisor in the field'include: ; S o | )

a. state expectations clearly. B . .f | ;

;b; give continual support and feedback. . ) . - .

c. communicate regularly with high school(supervisor

’d. attend practicum meetings yhen necessary ,

e.,“work with high sthool.student; in planning activities

f. attend practicum orientation and discuss with students

_ the” values and methods used at the-field site.
Additional information of value to, the field supervisor is-:

e incluC:d in the following section dealing wwth Field ' |

Placehents.

~

Field Placements: To establish a cadre offfield work. super-()' : f J

visdrs, the coordinator sends letters of introduction and

\ l

1 explanatﬁbn Institutions are chosen from the community

_which will provide field work related to the Jdife stage(s)

»

presented in the DPE course. The coordinator will then meet

TR

with the principals and/or agency directors to describe the
DPE course or Community Outreach Program tthoose the better

name for your school). It is important for the community

people to understand:‘ ‘ . . \




a. the valuable contribution the high school student caq:v

 make. | - ' !

b. tho emphasis placed on the deve10pmént of student
responsibility )

c. that the selection process includes choosing highly
motivated students. ' / |
the importance of studentsl interacfion with people for
the dev713pmant of meaningful'rélationships. |
that the responsioility for evaluation of the student
is sharod with the seminar leaderu |

f. the seminar content.

‘q. ‘that the school wiJl provide guidelines and expectations
for the field supervisors
P S

Enrolling Students: '

a. 'Pub]icity: Typically, publicity is arranged through the
audio-visual department whose members agree to create
student handouts and posters describing in a creative
manner the‘community service program,. |

b. Procedures: Following the publicity students cone to

the guidance office for application forms. These appli-

SN :
cations are filled out, sometimes with the help of the

\ *

teacher, advisor, or counselor. .
"After the student has made application to the pro--
gram he signs up for a group interview. At this time

the program coordinator explicitly states what will be

L-22 . 4 -

. Application, Form

"Sample Letter
to Field Supervisor

Handout Page 17
) ,

- "Guidelines and

Expectations"
Handout Pages 18-19

"Sample Course

HandoutfPage 20



expected of the students once they entér the program. |
The 1mpo?tance ‘f regular attendance, prompt arriva]
coOperation with the field sd$ervisor and genujne ‘
concern fpr the individuals with whom the students gré
working is stressed. Tourse work is also discussed
emphasizing the impOrtangé of the daily journal, weekly
goals and behavioral évalﬁations.h Each student then
states one reason they would like to be in the prograni
and one goal they would 1ike to work toward‘while.in ithe
program. The discussion wh}ch follows wi]] vary
depending upon the grou; being 1nterv1ewed

‘ If the group -interviewer feels a student is unsure
sbout making'a commitmegnt to the program it is necessary
to ask the\student to think it over for awhile . ~d to

return for a follow-up individual session. In the follow-

up session the interviewér will encouragé the student

to further explore the issues invo]ved’1n making a
cémitfnent to)work in the program. / .
Fo]]owing.the interview, students come fo the
guidance office for app]1c€tion’forms for specjfic field
work; These apblicatipns are filled out and rﬂturned,‘“

to the Program Coordinator.

r

"Sample Field
Work Application
Form"

Handout Page 21



. Student . Requirements ‘ Ce e '

o as Seminar\!gﬂk. - . .

1.

L%

The" Journa] - The journal is a crucia] part of the
course mork. Students need to understand the pur-
pose of keeping it. The journdl wi]l;

--serve as a record of -events which occur in the
R N N - \

fie]d work. b P ¢

L ¥

---inF]ude a description of the student's fée]ings

abtut the fie]d work.
--give an opportunity for the students to reflect on
his or her behavior at the field site and the

e
effect of his or her behavior on others

"__sérve as a record of presentations, student dis-

S
cussions and activies of the seminar meetings.
The Journais WA be read by the seminar 1eaders

each week. Sbecifid written feedback from the .

,geminar leader can encourage the students, to explore

their feelings in greater detail. Remember,: in-

creased se]f-understanding 1s one of the goals of

DPE. ¢ vem

2. Book Reéorts - The student can do two book reports

.relating i or her work either in the field or .

in the seminar. A-special project could be substi-

tuted -for this requirement.

.

Regular Attendance - Seminar meetings are a very

imdortant source of information which applies

directly to the field work.

AN , A >

) \ | ' L-24 /1“\
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4. Setting Behavioral Objectives - The weekly behavioral | "Guidelinws ‘for
. , N B Setting Behavioral
objective is a clear and)realistic statement of what -Objectives"

. . g v . . .
students want to accomplish in either the seminar uu‘nd°“tvp‘8° %2

: : , ST . "Sampie Behavioral
or field work. Students may state objectives cen Objective Form"

ceriing either academic oripersonal matters, but it Handout Page 23 -
v is crucial that they define the objective for them-

selves and that 1t is something desirable.

3 - 2 3

During the‘firsf seminar meétinq, the...Teadet>‘
explains the purpgse of the weékly'behavioral bbf

jectives and stresses that there is vqlug\jn the .
proéedure (Salmon, 1975a). ’ s

’

b. Field Work: . ' . J
b '}

. o ;
1. Regular Attendance - This is an 1mportant‘Point for

both. public relafions and developing student X
responsfbility.‘FStudeﬁts must {elephone the field
supervisof in-the event of an absence.

2. Cooperation with Field Supervisors and Co-Workers - : 3

Many of these work sites are complex environments.  § .
The. student will need to take initiative and

cooperate. He or she also needs to be able to

foliow directions and complete tasks.
3. Dress - The student is in a position of public
relagions agent and role model (as in the elementary

school). Qu regarding appropriate attire

can be answexed by the field supervisor.

‘4. Mastering Specific Skis - In addition to the \
. N e -

, [
group and individual skills learned in seminar,

>

o . L-2s A7




Evaluation: o '

quires specific information. The student

) ' ke . -
needs to learn about related resources and ‘to take

N

the initiative to'get the necessary information.

a. Of the Student:

]‘

By the Student - Every week the students use mater-

every nine weeks.

. ials 11ke those provided on Handout Pages 22 and 23

to set reachab]e weekly object1ves The seminar
leader writes comments on these as well ;s on the
students'. weekly journal entries. Tnese comments
are helpfu] when the student writes his or her self-
evaluation. | & |

Every nfge weeks, the student writes an evalua-
tion of himself or herself using the format pro-
vided on Handout Page 24. This written eva]uation
is based on the weekly objectives described above;
journal entries, and mas tered ski]]s (see Handout
Page 25)._

By the Field-Supervisor - Using a form 1ike that

provided on Handout Pages~26 and 27, the field
supervisor will write an evaluation bn the student

The mid-semester evaluation

-

"Guidelines for
Setting Behavioral
Objectives"

Handout Page 22
(already distri-
butnd) ‘

"Sample Behavioral
Objective Form" "

Handout Page 23
(already distri-
buted)

"San i
Eva. POl
Handc. © Page -

"Some Skills You
will E?Bter" 3
Handout Page 25

"Sample Eualuation
by Field Supervisor

* Handout Pages 26-27
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benefits the student. Immediate;feedbdbk and dis-

cussion should be provided the student at regularlyk

‘scheduled intorvals.

. --notes made on the students'-book reports or

' “butline describing requirements for earning grades

e IlAII’ llBll’ Ilcll’ or IIDlI. .

By the Seminar Leadgr,- The seminar proVides eval-
uation in seVergl ways: o 14
-iwritten coﬁnents in the studentst journals and on -

their weekly objective forms.

] --suggestions given during the weekly sehinar group

meetings. - 4
--discussions folloﬁing field dbservations madeF\
periodically by the seminar leader. ' A

speciak proJects

By processing the results of evaluations by the

student by the field supervisors ané\bxyhimself : H

or herself the seminar leader will provide
ultimate evaluation of the student.

By Contracting for Grades - An additional approach

to establishing the student's grade is by con- F

trecting ~In the beginning of the course, the .

seminar leader can provide the students with an

The contract can be used by the students in

conjunction with their nine-week behavioral o

evaluations. -

> A
P,

A

>

"Contract Require-
ments for Letterl
Grades" .~

Handout Page 28

Q

/]‘e,



Forms can be provided for the students to set

up their individual contract®™ One form focuses on

b. Of the Serinar Leader:

].

Spcc1f1c personal growth and learn1ng
Another form 1s des1gned to focus on the

attainment of a spoc1f1g;letter grade.

s

/

[

By the Student - It is hecessany‘édr,cont1nuous

program improvement that stddents be given the

* opportunity to provide feedback to their seminar

leader. This idea has been presented earlier, as

y has a sample qgkm (Handout Page 16)
c. Of the DPE Course: y

Qy the Field Superv1sor - The first example (Hand-

out Page 31) 1s a sample of a general cover letter
sent tb all field supervisors. The second example
(Handout Pages 32-33).1s a sample form which could

be sent with the cover letter to a supervisor in a

school or, pre-school setting. This basic format

could be modified for use in any one of gpe other
settings.

o f

¢

. "Sample Contract

for Personal Growth

. and Learning" -

Handout Page 29

"Sample Grade
Contract"

Handout Page 30

QSemiﬁar Leader.
Bvaluation"

Handout Page 16

. (already distri-

buted)

"Superviso.

. ,Evaluation Letter’

Handout Page 31
"Evaluation by ,
Child Development ~
Supervisor"

andout Pages 32-33
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+ . K
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[ POLE OF PROGRAM COCRDINATOR |
> 1. Set up Field Placements L.~ ‘
8. Coptact comunity schodls, agencies, hospitals, etc. thét need -

- - volunteers. . , R
B "b. Explain progngm objectives. - - R
\> c. Arrange visits for students. /‘ﬁ/ ‘
‘d.  Interview studen%s and schedule propriate field placgments.

2. Schedule and Agsign Students 54’ S )
a. Schedule group‘\intake - interviews. N ‘f\\\ N
A~ b/ Have irdividual conference with interésted: students to explain’
o> program, convey expectations, and discover areas of interest or

expertise. # PR
w  C. Assign student to approfate f1¥T® ;latement.
7

- 3. Coordinate Seminar Groups and Practicum Leaders

. a. ' Gainwknowledge of 1ndividual guidance counselqr's strengths and
areas of interest. /. .q\___,;

b. Assign groups of students to practicum leaders.

w N\

- 4; Provide In-scrv{ce.for Practicum Léaders . :
. a. Familiarize practicum leaders with program rationale and goals.
. b, Orient practicum leaders toward,joal setting pfocedu Ss b:jfvioral

* =,/ evaluations. . : g .
. Review curriculum to, @ presented {n seminar group meetings”?
« ~d,~ Coordinate seminar g meetings and aétivitieig ' .

o P \ Ve . {
» 5. - Coordinate Practicum Leaders ‘
> a. Observe semihar meetings. .
b. Schedule group meetings for practicum leaders. - '
. c. Schedule 1ndividual conferences ‘to review individual pkacticum
" leaders' groups' progress. )

co

~ 6. Consult with Teachers and:;Principals at Field Sites
- a., Schedule meetings h school principals to evaluate program.
b. Present program goals ard rationale to orient elementary school
\ - teachers and convey expectations. r///p
c. Schedule time for field site teachers and practicum leaders to
consult one another to insure communications between secondary and
elementary schoogl. . ‘

/-
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T I (6oallIl, Activity stx)
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B 7.’:Imp10 nt FoJIow-up Prgcedures _— \ ?
S a. nicate any program changes.

b. Receive feedback from students, counso1ors. teac?érs. and prifci-
- pals participating 1n program.

Consider alternative possibilities for chanbe

Restate goals and clarify purpose. - o

Reinforce positive. ox:;riences - :

8. Act as Ombudsman
a.” Diagnose: probl.m situations .
b. Assess oxisting sgurces and mot1vat10ns
c. Select appropriite han?e objectives: - o
d. Assume appropriata helping role to create change .o -

~
®oaon

: 9. Coordinate Prpgram to Develop Pogitive COnmmnity Relations
fo a. Present program at PTA. '
b. Coordinate'student aides to share their experiences with parents,
_teachers,, principals and interested students' once each semester. '
c. Act as a resource for other school districts interested in - iRt
‘ implementing community outreach programs.
-d. Present workshops and program descriptions at guidance associat1on : ‘.
meetings on both the local and national level.
Publicize program and offer student volunteer services to 1nterested
agencies, schools, and homes in the community.
Estab11sh board of advisors to insure community support.

g ~ °
=4
[
=
-
N
3
alle
[
>
5
alle
&
alle
[
[» 4
1
(22
o

16. .

Inservice trqinin expendi tures
Curriculum develdpment expenditures
Textbook and material expenditures -
Fleld tr1p expenditures

sanTm

*

n. Integrate Program into Guidance and Counseling-Services _ \
a. Emphas:ze importance of community outreach _program in Career
Education
K b. -Emphasize role of commyhity outreach” program in relation to .
p ventive mental hea]th orientation toward working with students:
s - . . A

) . B ) ' ] ' ) /

Q : - 15 -
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(Gaal II, Activity Six) '

L : . W ’
SEMINAR LEADER EVALUATION . -

i

—~
~

Name of.Sem1nar Leader

Ead

) ].A The sem1nar leader is warm. fr1end1y. and respects Stﬁhents

_ Unaccepting and disrespectful .

1. ..
2. Little respect and_concern . . : , v
* _3. Some respect and concern - - Vd
5

[ I.

~ Clearly respectful and concerned
. Deeply respectful and concerned

Pd

¢« 2. The seminar Teader is warm, friendly, and respects other‘;gncﬁers.‘
.o » @ r - :

Unaccepting and disrespectful
Little respect and concern

. - Some respect and concern.
Clearly respectful-and concerned
Deeply respectful and concerned

NoaWN —
L ] - - L ]

st

‘3.4 The seminar -leader is gTU'Ine--not‘a phoney. " AR 4 y

1. aDefens1ve and hypocr ical
. PTays a contiived "professional” role
.. Listens but rematns detached
Two-way communication and involvement
Spontaneous, genuine and constructive
S

4. The seminar leader listens tonthers in an understanding wiy.

Wy —

T

-

Inattentive and unrecepti

Responds superficially * N \
Understands surface feelings but not deeperefeel1ngs
Some understanding of deeper feelings i \
Understanding of deepest fgelings : :

-
¥

) -~
AP YR —
. . e . :

'HH

— 5. The seminar leader is hardworking.
_Lazy j . \ -
Little effort o 4 .

Fairly roduct1ve ‘ : o

Hardwor‘c - f é

1ng . \ \ . ) -
w1111p§:>e d extra " R ‘

'%v‘ o ‘ S \

QW) —
.__ L] - L] L]

I

N

o
]

—

-
o
\
i
.
f .
\5\\,
i
3
J
¥
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7' SAMPLE LETTER 7O FIELD SUPERVISOR* =+ -

! o \fFerguson-Fiof1ssan; Schoo] District -- ¢ Co '

: v .~ Community Outreach Program . _ . . -
. . ' . e S
~ * Dear Teachers: 2 e ™~

- o ’ AR S, ¥ Lo

-We at McCluer North sincerely appreciate’ ) ecision to allow our students
come. in and work with you as part of dyr Community Outreach Program. If

“thére are any problems, please coptact me at the high school. I will attempt. ):
to help out-in any situatfon or difficulty. / : C

: ’i? you notice something that our students could develop in terms ofskills, -.
- please let them know so they can begin working on that skill. They will a1l
- be.writing a behavioral evaluation due at the end of the quarter that focuses
. 0n skills they are developing as helpers at the field site. Feadback en
. things they are doing well, plus insights on additional skills they need to
developlfurthr will be valuable to Us<and to them és future professionals. -

4

In.'the practicom grahps'one day a we€k at#McCluer North, ‘the students will"
" study Certain aspects of developmental psychology. Any insight or information
- that you wquld pass.on to them concerning the students.theyggre working with

- would help ‘them in setting realistic weekly objegtives.

)
I will be coming around withlthe practicum leaders to check on the students' A
progress. We will also have 'an evaluation form based on student skills for
you.to fiT1 out so the students can hav? your perceptions to aid them in

_ writing their own behavioral evaluation. REE -

‘ / .

Enclosed is a copy of some guidelines which might give ygu some idea of the
. - kinds of'activities our students might engage in. You will noitice that we
.encourage the stydents to spend the majority of their tdme in Ynieraction -
with children. S .
I-hope that ybu‘enjoy working with your teacher assistant. I am confident
that our students can make a meaningful contribution to your classroom‘and
' atvthg same time increase his own level of competency and feelings of self-
worth. % ‘

~

X Hope to see you soon.

\5{:Fere1y. B ‘ , o
Coordinator, Community Outreach Program R 0
~ *This sample letter €an be adapted for;anyf}?e]d placement.

- ~

i P R
“ AL .
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gGoal*ll,;AeTiVity Six)

- GUIDELINES AND{EXPECTATIONS*

L)

- To; Elementary Teachers and McCluer Not:h Student Assistants

The following Yuidelines have been’ carefully constructed to act as an aid
both for the elementary teacher and the student assistants. ,

General Overall Requirements

“T. "The teacher assistant will be actively involved in your classroom

2, Attendance " The teacher assistant must notify his elementary teacher :
before 8:30 a.m. any daysthat he is unable to attend. '

‘Behavioral Descriptions: For regular classroom

I. Interaction with‘Children - Sample kinds of interaction

-reading to a small group of students ,‘ff>( T ?f‘

.préb some new subJect-related material to be taught to a small group
of students?. ; o

,I

Y . ] ) » 7- ‘ ) (4 R
._tj presenting a special‘interest; ability, hobby,‘etc to class | '¢;~ |
| | hel qg.a ‘student or group of students with a particular subject-- w
perhap$ remedfal work. S R
gﬁk'b' ' seeking out and trying to help those studentd’who are having difficulties.

d.e., withdrawn student.

©

obse?Ving classroom situation and reporting any observable problems to
- teacher, 1.e., all Johnny does 1s doodle.

~_ being available and ready to listen to any children who need to talk,
{.e., a good listener. . ‘/ff

establishing good rapport with the ‘children.. perhaps.Working with two
or three assigned students in particular with.the idea of getting to
. know them. , -

%;3‘ | ?'*'seeking out the teacher for help with certain cases.

e

teaching children how to put their coats on, rather than Just helping then
. D '

E logv, 4‘( e v
@/ *This sample 1ist can be adapted for any field plqcement.

P
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- sorting textbooks
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Y "'-(Géai.ix.-nléivity\six)
i " . . _ . , .

Ldemb#!trating tacnniques in arts'and crafts.
organizing and - leading a plqy activity.

givin? a child positive roinfprcenent for making progress and for
reach ng a goal. . Smile, pat him on the back,"tell, him he has done

well! -
& 3

Rdutine'Activities' Sample kinds of routine activities*
_planning a bulletin board '
hanging art work -
f1ling

grading{papdrs 55f . - r e
_running.errands for teacher. - - B ??,i'
mixing painﬁs,‘etc. C |

hqnding dut papérs - ’»35 . . ‘

.;cgiiecting text papers
Other: Samplé kinds::
preparing:a quiz -

| administering a quiz -

_ preparing lesson materia1
supervising children on the piayground
'assisting the teacher on field trip‘duties S - ’\,\

) ,

v

o

B I
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N o o ’SI)MPLE counss mucmon .
o Application for Comnun'lty Outreach Program o R » - ?"
Please read the 1nformat10n on the Outreach Program before conpleting tms appHcat'lon.
'PLEASE PRINT OR T¥PE’ - - o ': S R C ol
NME;' e o IR ' (c'm:ie 66@ Soph J Er.“. )
CeooREss: . .t A TELEPHONE NMBER:_ ;'.f' 4\
‘LEARNIﬂG CMMJNITY NUPBER L _' LOCATION OF ADVISOR . e
Please write your ‘area -of 1nterest. (For example: nurs1 ng. veterindry med1c1 ne,.
jteaching. soc1a1 work. gerutﬁcs. de'anuehcy ,
\" . e K t X o
VS T , | L
-Uhat specific .fth1ngs would you 1ike to do during your two hours mﬁy ﬁrom school?
. ;{f ‘1 - ‘.r :.‘_\ - - '. : : : . _ L . . l
o _Lj'St yourstrenaths and/or .special talents: _ . . N ..
e _ RENERLIN

Briefly state the rea’son that you are 1nterested in working with the comnum ty outreach

program.’ . %
~7 Pa‘%ent's Signature _ | .

P ‘;&i‘*’*******************'******‘**-**%"»**'*3\-**.**_**‘**
DO NOT FILL IN THE FOLLOWING: - R e -
Place Assigned | - . High School Supervisor
Fielll'd' 'Super\ésér : » ) Time
Days | : S Class Tim‘ee-:aﬁd Place
toﬁments: . q ’

- f_ oo '\“‘* e .




e _ (Goal 1, Activit,y Six) :
/ smm.s FIELD, uoax Aemcmon L "
Applicetion i'or Téacher Assistant Program

1 . 5

K 'Please read the: informati'on on_rTeacher Assfstaht Progran bei{ore ’_c‘omp_l'eting 'th'_is

.;application e e T
PLEASEPRINT ORTYPE: N T T
NAME: R - o i (Circlefbne: Soph. Jr. Sr. |
. G —— At G re
ADDRESS. S, . TELEPHONE NUMBER:,  ~ -
LEARNING comuum NMBER: - LOCATION OF ADVISORY PERIOD:; _

. Please rate all’ }tems that in yrest you. Circle ‘"ﬁ item that you feel u'can do -
. especially well n order 0 reference., Put 1 by w atnyou'd 11 e to ‘do best, etc.

VRead to children

: ;Help individual students -
al aids (movie or

Id

2??rate1audio vis - Draw of paint - S )
, iTmstrip projector, “tape recor. o SN ST e
po lmert m"g recordits T Taik to children ’
= Play the piano, other fns trunent —_— giﬁeg?m§;?§]° scientific .
— Assist 1n group ‘singing . Make classroom materials e
';—?4—— Grade papers , . Decorate a bulletin board '
i;____€~Play indoor games with children : -Assist physical education

: . Play outdoor games with children , teacher
-+ Assist in dramatics | - Assist 1in the library

_ Prepare tape equipment » _____ Help maintain equipment
——-‘ -~ .- } —— 0 .

Others

List your etrengths or special talents:™ )
’ U..‘ L L

~

S

- Briefly state the reason fhat you are interested in &Q:hing with children at one of
\\he elémentary schools: e .

PO

With which group do you think you would: prefer working? -

1) Pre-school child , 4; Physically handicapped child
2) Elementary school child Mongoloid child

3) Mentally retarded child . _
or in what special interest area? ~Art P.E. Music. Audio-visual

Parent 3 Sdgnature :
'****************************s&**************
~ DO NOT FILL IN THE FOLLOWING ITEMS: School Assignment: _

High School* Supervisor: Days:_, » Time:
\)‘COWDENtS: , _2]5(3’ . )
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., .GUIDELINES FOR smmsv_asuAvgo&AL OBJECTIVES . = e /.”-

3 .
-

" The fifst,ahd{ﬁqhﬁgﬁs the.mgéi;iﬁpOEfint-steﬁrin_tﬁe change process 1s

" to Took beyond the present state of affairs or the situation as it currently

~exists. ~ A behavioral objective is a very clear and realistic statement of .
what you wish to accomplish. An objective is quantifiable, 1.e., 1f is ¢
stated in a time frame and can be measured. -An example of an objective might.
be "to Tearn the names of five children ip the classroom".: ' o

Y An objective must be: = |
A S S , o

Conceivable - You must be' able to conceptualize: the object\ve so that it

Is uniersiindh@le;andgtheq*pe able to identify clearly what the first step

. .

. or two should be. ., . -.

- In addition to’'being consfstent with your personal value =
uJnust believe you can reach the objective. You need to have 3. ,

” s .;' y ]
‘/fpositive; affirmative feeling about yourself. - = D

14

Achievable - Ydur'6bject1ve must be aocbmpli%hable witﬁ-givén strengihs ‘
and abiTities. For example, ftowbuld be-uﬂ?galistic to set an objective
ofjlgarning~thgﬁndhesaof thirty students in.one class .perfod. /".;:

A Lo e R | L
o asurable - The ‘goal must be stated so that 1t.1s.measur5b]e An: time and
'“v..quanfity. For“exqmple, suppose your objective were to learn the names of

f{ve ehfldren in your classroom. You would spétify your objective by
- saying, "I wil]l learn the names of five children By Thursday." . That way-,
the goal can be measured. When Thursday comes, you will know whether or”

~_ “not the .objective s successfully.accomplished.

- ~—though-you may set out towards o

k4

-

Desirable - An’objécti#é sﬁoﬁiq\be someth]ng a persthraally wants to do. -
Whatever the ambition, 1t should be ‘ne that you want to fulfill, rather
_-than something you feel you should do. : ' ' )

Stated with no Alternative§ - The objectiye must be stated with no alterna-
tives. One objective should be set'at a time. Thig does not imply in- °
 flexibility. Flexibility ction implies an ability t: be able to make
a judgment that some action is 2{ther inappropriate or unnecessary. Even 7. °

.'.»

- objettive, you can Stop &t any point o
and drop it for a new one. But when you change you again state your
~ objective in a positive way and w1thou§ an alternative,. ’

’ o
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L SAMPLE BEHAVIORAL OBJECTIVE FORM B -
. CL . ’ . . | B S
~Behavioral Objective For. P v to R

I. List one behavionel obJective which you will work on in your cgggunjty outreach
“program ‘this week. (Be very specifici) Make sure that your-objective is:

v - Conceivable ~ --that you can put it into words .
Believable --you must believe that you, can achieve the ob-
o , jective this week . RN
. Achievable =  --it must bé possible for the objective to be
t .. 8chieved in the next week
__ Measurable  --so that you=will know whien it 4s done
L 'Desirable : --you must aht to do it : J
(Your objective should include such information as: what when where. how
often, how much, how_tong.) oo , : R
S - . - 3 . | |
‘ . ',;.
N PRl < .

. feacher Approval L

/7 - .
Fa . . LS , ) j ] )
***r*****\******q***'*l***(*******’** * % %k %k k k Kk k *k &k &

For Weekly Use -

II. Evaluate the degree to which you accomglished\your objective this week Put an
i x on the line at the proper percent _ ) ‘ B

7

171 SR R 1 TO0%

A Discuss what happened in yo forts to reach your objective:

-

What kinds of help could you use to accomplish the objective? Can our class
group help? :
. ) . . »K

* ’ w‘. - - " - L N




1. 'To give yo the opportunity to apply the theories of development which you learn
~_ 1in'class o your work at the figld site. ,
2. To help yob\measure the progress. you are making toward becomdng an effective
"~ helper in ybur work at the field site.
3. To give you the opportunity to describe specific skills you would ike to

develop in your work at the field site . . PR S
| Assignment : v - SR S . (f : fi . .4
. You are to evaluate your growth, learnings, and: changed behavior as related to

this class. Look at the way you act in the practicum.'with.your supervisor'and with
other individuals at the field site.

~ Use the following fonmat as a guide in. evalo@ting your skills

A Hastered Skills g : _ - oo

. )

\ 1. Name ar]‘ brief”'describe the skil;ls which you decide that you have under e
.contro '

2. -What is the'effect of your behavior on the people you are trying to help?

"Note; 1Use any type of -situation concerned with the ‘Communi ty Outreach Program where
you have had a chance to practice new behavior Include the behavior noticed
by sthe people workfng with you. '

An example of some behavdors might be: arrives at scheduled times, complefEs
assignments, listens to chfldren well, uses creative ideas, uses positive ,
, reinforCement is firm and able to’set 1imits, etc. .

Addittonal Skills | | [

1. Namo and dascribe skills/\hat you need to be introduced to.
. 2. Show what ways. you could act that would indicate that.you have the skill
under control p ) _

Note: Here you will have to rely heavily on your instrugtor, cooperating teacher,
other staff, and supervisors that may be working with you from time to time.
These may be ski1ls that would pe logical additions to your behavior and
development; or these may be skills that you ‘are noftaware of and someone f
points out to you.

’C. nsights
- T. -Name and describe skills and understandings that need improvement.

~ 2. Show what ways you could act that would indicate that you have the skill or
. insight under control. Describe what you will do in your, effgrt to master
oo these skills, S { B ‘

o , ' ’ Toe o 248_4
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SOME SKILLS YOU WILL MASTER

L
These are some of the ski]ls we will bg deve]oping througHout the year:

Y Goal setting - we will set both iong and short term goals to be effective fn our
* wor

2, Behavioral contracts. - we will learn to write a contracz stating what skills we
have mastered and what concrete behavior indicates we have ‘mastered the skill.

3. -Observation - we wil] learn how to observe peop}e in real life situations and | :
- to interpret~thetr behavior. - \ R

*A.” Understanding - we will get into the thoughts and fee]ing(,\f people with whom
. - We are working and learn to understand rather than judge them .

5. He]ping - we will Jearn what it takes to be a good heiper and to meet a d be -
-~ aware of both physfcal, and emotional needs.

; 6. Listening - we will’ legrn to actua]]y listen for both the thoughts and fee]ingsn
behind what a person is saying. -

- 1. Encouraging - we will learn to positively/reinforce peop]e through praising,,_
' smi]ing and touching. :

;8. .Solving @roblems - we will iearn to creatively solve prob]ems (through brain-_
storming and helping one another) which may- arise when working in the field.

-_9;. Init}ating p Jects ~ we will initiate independent projects to be p]anned and
S an individuaT or a small group

7 carried gut w | .
10.: Par$$§¥§§;ing and sRi11 sharing - we wi]] participate in seminar discussions
and share. skills by using each o}her as resources for iearning,help giving
techniques. - N

. Cﬁmmunicating -~ W wi]] learn to ask adu]ts for help and to give adults help.
We’ ::11 learn to.express our wants and needs to the people with whom we are
working.

12. Intervening - we will learn different ways to intervene in the best interests
.. of those with whom we are working.

13. "Finding and using resources - when problems arise we will seek help from experts.
~ books and our own shared experfiences:

44; Clarifying values - we will formulate our own personal set of -values so- that we
know“what we believe in and what is important to each of us$.

15; Underst nding ourselves - we will take a look at our own behaqg:r and the way
. ‘if effects others. We will begin to move 1n the direction we @hoose by making
decisions and moving toward our goals:

These are only some of the skills we will acquire through our experience in field \g\
work. Why don't you spend a few minutes and ‘jot down some special skills that you \\3
might be interested in developing in the months to come. :

-

Additional skills I'd 1ike to develop: - !

16. .

17. ™ .
- 25 - ' ™~
. A ' . =z
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'\~ SAMPLE EVALUATION BY FIELD SUPERVISOR - |
% ' Student's Name .. " Field Setting _
' B%eminar eader - Fleud Supe{vis'o_rf .
7 T Ca e T : .
( Directions-v After eacb arca check spage which cgrhesponds to the student's
/ c Lpepf/omr)fe”u — ] - - ‘
‘ A A
. PP AN , . | g
L . .~ Shows . Making Needs -
v . Mastery - .Progress Improvement

. Attempts to & whgt tﬁe teacher asks * |

. ¥orks without specific directions when : ’ - ]
. . hecessary _ 1 B ]

: Develops specific helping skills in _ ' N o
the field situation

Behavioral patterns .change after | / | ) <
constructive criticism Lo : ' : :

Initiates and implements apprOpriate
projects

Enjoys his or her work

Arrives at scheduled time . | ; ,

‘Cclls'in when absent

)
L¥stens well or listens with under-

standing o ~ - ’ '
} . S R
g Please cogment briefly on tHK}fo]]owi;g items: ‘.; o o

'Cooperaticn: : Y E

\\.l‘ i“‘_/q

{ Strengthgz ' ’” | | . . | y§
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v

‘@reas which;qujthihk need 1mprovement:
X RS

.,'_'

‘ . ° . . .
‘)‘. - . ’ R - \ﬂ-

N [N

— \‘

t

Specific skills you would 1ike to see the student deve]@pf

Y - . _

v, /
SN £ S s

" Additional comments:

] € i > : .
{ ~ '
- ‘ f _: : . *‘,\ \ .
What letter grade (A, B, C, D or no credit) would You, assign? - :
. - . . FRA / B -
] { * - /
o > S
% }
3 . y
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L CONTRACT REQUIREMENTS FOR LETTER GRADES _
r . B ‘ . ' : 4
"A" Weekly Journal S et

.

\,

weekly behavioral goals
- 4 _absences o SR ‘ ' ,
8 projects for use with patients, clients, or pupils in the field °.
2 outside readings with report to group E R
‘behavioral evaluation at the end of each quarter . ;
active participation at fieldsite S
ac;ive'part1c1pat¥on in seminars

"B Weekly Journal- , | R o
weekly behavioral goals Te Do o
. 5 absences {

%

~ regular participation 1

"E“'Neekly Journal

IIDII

behavioral evaluation at the end of each quarter N e

regular participation at fieldsite ‘ '
—-regular participation in seminars

Weekly Journal |

weekly behavioral goals -

6-7 absences . . 7

behaviqral evaluation at the end of each quarter -

“K  ~

6 projects for use with patients, clients, or pupils 1n~§pq field

1 outside reading with.report to group A
" behavioral evaluation at the end of each quarter
regular-participation Q#fﬁ1&]d§1te , S '
séminars = . ) =

weekly behavioral goals . ‘ R . o
4 projects for use with patients, clients, or pupils in the field -
'6-7 absences ‘

regular participation at fieldsite
regular participation in seminars

e

>~

LIV BT
.
o'
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:3 . o B o (G;l] II.'Aétiyity'Sfi)
-, SAMPLE CONTRACT FOR PERSONAL GROWTH AND LEARNING

v R ’

___ YearJnschool
‘ ' : . . ' : v e
Field site _ S, |

° . Mhat do you hope to learn thi semester? |. /- o 1

. ’ -—". )
~ ‘ . e . a .
- 2 . . .
- B "
. ) . Co i .
’ ' R . f
. Lo L - .
f

‘7; ) ‘ » ‘ . ﬂA ‘ ) ‘ X "; !
mow do you hope to grow personally this semester? , \ e
‘In what ways are you planning to accomplish this? v

NN

~

AN

.
\’ . - : e 1

In what areas will you need 'heljf ‘ S




\May

“-_ . . : \.‘.'-

o RO S T+ (Goal 11.Act1vms1x)~_

_~ SAMPLE GRADE CMTRACT | e |
\'/{ | | A ' C " ~— 0 ® . :

‘Name S : o ~ Year in s'f:hooI
Fleld site ; '

Grade you are- worktng for

¢!

_Goals per month to successful‘ly comp‘lete tMs contract o -

' \ . ‘ ' .
. . » . )

‘Fe'l)fuary. - L o | \ ._ )

Maych = S .

il o I R

R

COrvydts: (Include any areas of interest you would like.to see covered in
the seminars.) :

£ . ) ] . . s
- ) . r

v



-Dear ie]d Site Superviséps

1 would 1ike to take this opportunity to thank you for working,with one of the
‘high school students in our de]iberate psychological education course. The

;nghave seen them develop
L:couragement and assistqnseeyou have given them.

'SUPERVISOR EVALUATION LETTER S

March 12,7974 © . I N

dents have participateq?in a variety. of actfvities in your field setting.
ncreased se f-confidence and appreciate the en-

We are present]y eva]uating-the “effectiveness of theﬁ?hrious componéhts of

. -'our program. We would very: mith appreciate yoyr completing the enclosed
- form, This is an evaluation of the program in_general rather thén an eval-
- uation of. the individual student who has been working with you. Pleaséswrite B

any additional comments or suggestions to improve the qua]ity of our program

Than /;36\ I you have any questions feel free to contact me.

Sincere
-~ .
| , T b o
Coordinator ‘ ’ , ) : : .
Community Outrsach Program K i Lo
w» q
¢ ) L 3
. _
bo e UL
Ty A (\ ’ o
) ' . $ 3~ ’ N

' - . u v ’ .
R . ,7{
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EVALUATION BY CHILD DEVELOPMENT SUPERVISOR | ~

Which kind of teacher assistant do you have? -/’ ??f,
Regular Forgign Language : - Drama

How he]pful was assistant?

Very \ , : _ Someﬁhat | Not A% Al
1 \\ R - 3. 4
N ,
How do you‘v1ew the eJementary students response to the ass1s}ant?
Positive o NeutPa] - zﬁ. : Negat1ve
.1 : 2 3 4 5

How we]] prepared was your ass1stant?

Very Prepared ‘ Neutral ' : Not at A1l
1 -2 3 4 - 5
. P, ' ..
How would you describe your assistant's attitude?
Positive Neutral ~ 3 Negative
1 2 . 3 4 5
Would you request another assistant next year?
Yes Unsure _ No
1 2 . 3 4 5
. : A
If yes to question 6, what type assistant?
Kegular Foreign Language . f*%}ama
: .
What activities are most helpful with regular assistants?
a. Reading with a group of ehildren e
b. Presenting a special {hterest project to the class
c. Helping individual students who are having problems
d. Observing classroom situation and reporting problems to teacher
e. Estab]1sh1ng a good rapport with students
f. Others:-
Which activities are most enjoyéﬁ]e in the drama assistant) program?
Puppetr, Role Playing Creative Writing
Plays ¢ Drama Games
] -32 - /
. L) )



- ‘ . (Geal II,‘Activity Six)

- , s *'q?y . . -
10. Which three traits do you consider most 1mportant in order for an ' \\;_,
assistant to be effective? S '
" Enthusiasm ' , Sens1t1v1ty willingness to Work
Creativity Intelligence - Patience -
Responsibility - Cooperation Promptness
8 Warmth . Flexibility :

11. How many times were you contacted by the student's practicum supervisor
or program coordinator? . y .

e 6 C 4 . 3 T\: 2 ' 0
" :ifj"o ygg;feelmcﬁntactqwgg;h the student's supervisor were:

“More than Adequate .. Adequate " Not Adequate
1 2 3 4 5.

2

13. Do you ftnd—thé overal] teacher assistant program to be:

Very Effective "Effective - Not Effective
1 2 3 . 4 , 5
L.
14. Do you have comments or suggestions you would 1ike to make to increase
the program's effectiveness?

-
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11, @M: “For the workshop participants to identify skiKs needed for
e ~ developing self-know)edge and effective interpersonal

- relationships. ‘ T ‘

oy

A number @ skills are needed to conduct a successful course 1n o

_ de‘lliberate psychologtcal edu‘cavt'lon Several of these have been covered
LA

in detail in the previ \eotion Careful and ski11ful organization .
1s needed dur'lng the pZ:cess of sett1ng up the program Understanding
of organ‘lzational components leads. to skill 'ln th1s area. Instruct'lon

\
1Mholﬂcﬂcal development is another necessary skﬂl for the seminar ,

leader. Handouts provided in Goal II, Activity Four (pp. 7-12) are
nelpful in understanding human ‘gro«th 1n' terms Bf-deve.lppmuental stages.'
This sec'gon includes anwdv}ty designed\ to expose work',shOp
pqrt1c1pa'nts to a thfrd important area. of skill “deile‘lo}mnt . This area
1s composed of processe’s which will be used by seminar )npders in -’
’\seminar meetings and, in turn by students in their field work. These
process skﬂls will help lead ?o clearer s lf-understanding as well as

ability t&eke part effe"ct'lvely in interpersonal relationships.

i i
a .
T, N !

L-29
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) | AC{IVI’TY.SEVEN | “' |
. e .
Purpose: to introduce six process skills and call upon - k!
workshop participants to discuss and devise ways
in which these skills might be developed.
~ i
S 5 {
\ The following skills can be used for developing self i
knowledge and.effective interpersonal relationships:
o . \
a. decision makiﬁ@ . . Designate six.
e work tables. 7
b. Wiscussion group techniques Label each with
one of the six

c. helping relationship competencies : process skills.
d. human potential act1v1t%es , .
e. role plé}1ng

f. values clarification

Small groups

k|

\ 15 *
1) Ask participants to divide into six groups among the six Step One
. labeled work tables. It is important tkat each procdds - [ Formulate a
< workshop
skill receive adequate cqyerage
* .
Six Handout Pages with some "getting started" ideas Distribute
_ Handout Pages 34-
are provided; one dealing with each of the six process 39 (one copy of
one Handout Page
skills Distribute copies of the appropriate Handout to to each participant)
_ the group at each labeled work table. Plenty of space, v S / -
“is allowed on the pages for note-taking during the small
group disclssions.
Lxplain to the workshop participants that the goal
' of each work group is to outline one of the presentations y
éb be given at a hypothet1ca1/meet1ng entitled "A Workshop ,
‘n Self-Knowledge and Interpersonal Skills".. Since this
: ™
o I, |
o L-30 ’?'J. .




o0
™ o e . “ .
RENE =
; _ e .
e e N - .
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hypothetical worksth'has as it

o

§u§6§1“tﬁédeVe1opmen; of L s

skills fn self-knowledge and in effective interp&itonal

relationships there will be six presentations featured, -§ ;= - >

-

LN

each,fqpusing on one of the components, or processes,
n&pded for the overall sk11? deVe]opment.'

\ Explain that the "Workshop in Self-Knowledge and
Interpersonal Skil1s" will be offered to administrators,
counse]orﬁ; and teachers 1; a school where a course 1in
Deliberate Psychological Education is being planned. »
These facu)ty members, who Qf]] be acting-as seminar
leaders, know the importance of being skilled in pro-
cesses such as role playing and they feel a need for the

- opportunity to review several basic processes needed for
- seminar work. Therefore, six presentag:oné,each dealing
with one process skill, are being offered and 1t is up
to- the workshop p;rt1c1pants to discuss, brainstorm, and &
note ideas which Wou]d result in the basic b]ans for the é
six presentations. -
Large group
2) After the small groups have had adequate time to discuss Step Two

’

potential seminar ideas for the six skill areas ask Group reporting

everyone to come together and share their ideas. Provide Distribute Handout
Pages 34-39 (one
all participants with copies of all six process skill copy of each of
' the six Handout
~ Handout Pages. These can be used for taking notes as Pages to each
' participant)

ideas are reported.




. (si:ai II1, Activity Seven)
o~ - A WORKSHOP-IN SELF-KNOWLEDGE AND' INTERPERSONAL ‘$KILLS -
R "Decision-Making -

/

¥
p TASK'- Create activities for master#ng the steps invoived in
/ effective decision-making. .

b

. A. Define the goal
B. Generate alternatives

. C. Gather information

boo- e )
P ~D.. Appraise and appiylpefsonai vaiuét | K .
E. Choosg, | . /
F. Plan
G. ‘Act

H. Evaluate

- 34 - ' ‘ ;
'-7'1




: . | S = - - (Goal III, Activity %even)

~& - A WORKSHOP IN SELF- KNONLE E AND INTERPERSONAL SKILLS

- I_TA;x Talk about -

A. Organizing the groups

-

¥ ' .
1. Devé1opigg individual ¢ cation skills ).
2. ’1gsignf%g students to g )
3. Planning the physica, arnangemeht of the classroom ®

. /

TASK: Brainstorm activities for developing: | g

'
l

" B. Discussion skills \\\\“ R !f/“ «

1. Readiness : - ' 7
2. Understanding the purposé
3. Remaining on task | ‘ \
6 ~ 4. Participation
- 35 -
Fyre
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(Goal III, Activity Seven)

A NORKSHO\ IN SELF-KNOWLEDGE AND iNTEREERSONAL SkILLS "_
‘ /\> Helping Relationship Competencies - * 1
”' ¢ ) b

TASK: OutHne\ideasf for enabling students to be effective in:

]

| - v
A, Observing S K\ \ ‘

B. Empathic 11§ien1ng S \ |

-/ | SN y

\c\C. Understanding and responding' &
®

D. Intervening (zher\gppmpriate)
, AN .

" E. Helping (when appropriate)
AT

< N #

e
/
F. Encour'ag"lng \

L ~
; [
>
A j&\ ) *» ‘ | D o d/\ .

>




(Goal III, Activity Seven) 4

3

_ Y
A'HORKSHOP IN SELF-KNONLEDGE AND INTERPERSONAL SKILLS

Human Potential Activities : : \\’/

.
e

AN TASK: Select activities to meet each of the following goals.

—~—

A. To develop positive feelings isout the self. '
B. To build trust and acceptance. / ' 7 »)
) y .
. 9 . .
- C. To foster & §e1f—1mage that includes the capacity for griwth and change.

- ; J v
//,,,,D. To u1:r a spirit of group cohesiveness. ¥
'
< S N ;

1

it

2 g : Ve
E. {;-be‘abIe to verbalize learnings about the self. ) ?
(S ok R
$ Lo S
N N [
\ "
\ ’ \

vk, . =
[ ™ . T -




(GoaT'III. vActivity Seven)

¥

.

. A WORKSHOP IN SELF-KNOWLEDGE AND INTERPERSONAL SKILLS

A
\

b

# i "~ Role Playing

. : . R
TASK: Talk about: , : . .

~ ' L w ) "
A. Basics: T .y '

1. Players shouldn't role play themselves involved in real persona1

probjgms. !
2. “ieauﬁ time 1imitations
3. Prepardtion of the setting to be used

' ? P . . /
- x . 4 /-7
, B /

Y TASK: Discuss and try out:

— . R . »
3 «
B. Process: v "
k‘*mﬁj’/ 1. Seléction of topic (issue of gwnera] nature) 4 e
i oL . : L .
_ 2. Warm-up activities = N e S
3. Explanation of situation to be role played
: y _ .
4. Selection of actors L // /,//' -
5. Directions for audience S : _ 2.
6. Enactment | '
7. Discussion .
h Y \ \ﬁ -
_ 8. Reenactment "~
29. Discussiom _ R " I
: | \ 7
75 ’
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e~ 1 .(Goﬂ {1, Activity Seven) ‘.

Cw . AWORKSHOP IN SELF-KNOWLEDGE AND INTERPERSONAL SKILLS

‘Vai ues Clarificati on)

1Y i
TASK: Brainstonn activities for the various processes
which are allvpart of, working with ‘values. ?'1
1 lk - 46, A - ' ‘.x
A. Clarification Prdcesses (Simon Howe. and Kirschenbaum) \‘t
1. Low-risk strategies : _ o _—
.« : , .
2. Moderate- risk strategies o . I L .
HiJh risk strategies L : ' — '
- 2 g . N - LA }
. . ‘ o \ L . F;
A n - - /' Ly //)
. B. Mora] ‘Development Process.e (Koh]ber‘g) ~ . { - L
o Deveiopmenta] stages o S
’ d - ) . - \‘
’ 2. Moral dilemmas * = R o 4 g
o . B A . . : :
- A AN L \\‘~ .o
C. !valuing Procéss, 7 ;/ o, T T
Lo e . ' . |-
~ 1. Definition: oL \

" .‘ (\prizing ; : ,;/i *“ o o — &2/ 3

, . choosing ' ) _ T .o J h\
. ‘ ‘ s ’
\_ b acting \\ - . .
) : - . T . . . . Q
e 2.. Methods of Use: / \- _ _
A U <l . . ' -
' a. clarifying responses
b.. 1eveis of Iearn"ing S o Co an
20 | y , { .
/ . » facts - e - T
s H-. concepts C ~
i1f. values . g )
o : [ ’ )
‘ . o /'\"/ff\K / .
M Jo-n s >
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. . < Ld
. - . . . " )
~ . . . ! - - . o )

IV, GOAL: For the workshop participants to outline the beginning pro- ? ﬁ
"lﬁ. - cedure'skf?r- inaugurating a counse in deliberate psycholggical v
IR | e\u\ujetion. o B & NP
- [ ’ N . ~ -’ R
j\ -. By now workshop partic‘lpants have some. knowledge of the three ma<1

'#\ aspects -71‘ a course’ in’ deliberate psychological éducation: (1) the
| psycholog‘lca] principleg of human development, (2) self- know'&ige and
o 1nterperson§1 ski'lls and (3) f1e'ld qork exper'lences ‘What remg"lns for R

wo]rkshop pa t1c1pants is to consider now the manner 1n which a course

-

a‘é'l,ibe;ate psycho]o\g‘cal education can best be 1naugurated 1n their -

[

scho01(&) : : r ,_/
- App'lication is ;e focus of this section good stari'lnt o

1s for part‘lc‘lpants to “1ist potential field work s‘ltes avaitable 1n their - /5\
comnun‘lty(‘les)\ -They will also outline some organizational components -
for use in their s¢ o](s) The Handout Pages wh‘lcthve been distri-
buted 'Mghou,-e,th% workshop, wi'll provide va]uab'leﬁ‘lnfonnationf [
Encourage par;i cipaﬁ%d to‘ﬁef?pto them T “
: 2 / - .
‘ -

) : ' ! - . .
o L : . ' I \ (-” . l. .
a— . - v S e , Bt ey
« . .
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A ©ACTIVITY EIGHT - .
ey 1l
Purpose: 1o provide the opog;fqhity_to fo
f : : s 7 )

‘ iN_ implement{hg an actual DPE

~action to be used

\ ’ l:
i, course.

1) Explain to the group that following, ok
( people in attendance will be 1ﬁ§%;§gi::sl\\*
“inauguration in their school(s),gf .the cours
. deliberate psychological education.’ How they 1ntend t

" Yaunch such an effort fg of prime consideration. They \

should leave the workshop with plans ] actiéh and

expéhience in the process of\fonmulating\gi;hs of action.

'\ghis goncluding activity will enable them

~on their plan of action.

5 - ’ .,
<
b>‘ ¢ ) s - ’ /

\ ¢ -

2, -

2) Disfribute the Handout Pages to each part1c1pan¢ Ash$

| ‘L~ everygsg?to divide into small work groups 1f represenf»

L)

“tatives from a ‘number of different schools are present

then the. groups should form according to schools. *

[ }'

Provide pl nty of time for everyone to f111 out the :

3

and share ideas especially 3! arﬁ'??om\the §
school.- =« — ) ’) ?¥

ﬂ g i \ﬂ/) \\f~3 -“ / f,) A

Handout, Pages. People within the group should disa:f .
‘ /
’

T

.begin working
\ s

]

Large groupW
Step One

Introduction

<, "
Smg;lkc4oupa
T

T’Step Twe '

' "A Plan of Action'
Handoué Pagee 40-44

\ .
e l’k‘.'ghg
. l/

N

3



L T . ! ‘ ’ S ¢
, . ¢ . . ) . ‘ , ' . - ) R <
1){ o~ R / ) * ) S ) . ™~
. o ' | Yo L :
You will. probably want to be aware of the various com- - Note to wotk‘aho;;
. ‘ ' . ’}. coordindtor
pleted plans of~acti-on. These can serve as e\iaiua ons of T :
v v . . ,
" the workshop. Provide carbon paper and paper for the par- 1. 'w-( _
ticipants to use with Handout Pages 40-44 .. ONou may- preferr S N
. : . . AR ' R
\ ‘making ‘up the P1an of Action forms on NCR (No Carbon Required) N
~ . Q. ,
Rapgru@me c0p_y can then be easily turned in to wyou at .the > . R
. [ . : -
énd of this activity. R P o
‘ - ? ’ - ﬂ V -
/) d .0 .
¢ ¢ j (\/\ I
‘ N RN
+ “ N \\ N N —_
. r =
¥ Y —— = )
. \ 1 - T )
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. (Goal IV, Activity Eight)
¥ " PLAN OF ACTION - i |

IDENTIFY:| - = | )
- . . .‘ ‘.' : . . ’J" ‘l ' o

» W

.~ T St . .
.+ - ¥ Potential f1eld work sites’ = - , oL
| a. Early Cﬁﬂ’dhood,Deve]obment . P  ‘

2 s )
v ] . .
R

Vo
1 (}

. 4 »
LN e

-3 .
N M . A
toe Y . . . . .
. . 5 ,
° . N -

»
-~
> a s
o i

. .y ' o
- b. Child Development ™

A}
g " R
c. Adolescence«, . °
‘ N T
. o S
»i 8 . f ) . ] .
. d. Adulthood L - 5
N
=z, - . } .
e. 01d Age _
) EN ) ' ak
L .

ork sites =

™y -

a.. Early Childhood Development .
- . . v - A
| . . ‘3’ ¢
A . .
‘ N s — . ;;';L‘
Ty ' K . - T L - ,_? \ a. | I: "
S SRR SR I ) L7 N N
: : ﬁ , ¢ o [OXs a. ‘ e K b I3
Hd
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* ~ (Goal 1V, Activity Eight)

- . . L

b. Child Devplophnnt
: ]

. ¢. -Adolescence &

-
.
PR ) »
“ :
. .
: L™

. d. Adulthood L .

e. 01d Age A S
- L} o .

-3, Pr“ogram‘Coor‘d'l"naﬁc_i}f in ybj%s_chool - o

& - 'J o

4. Seminar Leaders in your ‘school

v
o

L] . . N @ N v.
A S N v Cul 3 - S ] .
¢ O
. / :
c . ¢ ¢ \ . ' ' . x-» ) L. ‘ ,
i L : s .o T #
“HOWILL YOU BEGIN TO DRAW UP. PROCEDURES FORi] .
| | 'S | S i‘ - > ’ B f ‘ ‘¢
) - .y oy .J . > ’
1¢  Enrgllment 2 . ¥
P , . . )
: a. Publicity ) , L. < l

. . N
LA , B

. L2 .
Y X, ‘ .
- ki S N '

. . . '.

. e X | —

f . .o \ )
* hd i ' B et WY Y
. o O ~ .




b. _Appi ication Procedures

; .

(Goal IV, Activity Eight)

i

-~

c. Interview Procedures

»

Student Requirements

a. Seminar Work

&

v N
b. Fleld Work = .= _ A J
o 0
L :f. 'ﬁ%‘ . Sl
\ 'Q\Q : N “\ —
S .
o ) *
... Ewaluation, A By
a. Of Student )
L se .
. \ - .f.
\; .- } . }/’ ’z
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- (Goal IV, Activity Eight)
' - b, Application Procedures - -
@ -
a A
c. Interview Procedures . 7
A
\ ]
- N y 1 A
2. Student Requirements .
" -a. Seminar Work .
- ‘ ’ :‘"’
_b. Fleld Work .
a"‘;
‘ k4
' : F 3 ' .
3. Evaluation . . * - ‘a
— i ‘ ' s
. a. Of Student '
I ' '-«I ~ . ’{‘E)
s ( : ‘ ‘_‘" ' 3 ™ ~ )
0] e 9
: “°a2. -

ad

)
i
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L | . - -(eoal 1V, Activity Eight)

Y

' P ¥ |
. . . & - ‘; \N; — .
5. Of DPE Course ” poY o
N ‘ . ® e K -
o ' i : : % -
L : ’ ’ ) \ ) = : . jgj' ’ N -
WHAT GOAL%»H{L‘L YOU HAVE REACHED BY:
. *— B - .’ . .
" « o - }@\‘g - .
. N e T N
LS A :
o 1. One month from today Yy Mﬁ
l- : ) : R N )
. - . - - — - . - ]
. ) . . . . w )
éﬁ‘fz' _ Three months from today
& .
g . R R
3. Seven months from today o S
2 ' & . ' .
v L A . - . . R
‘4‘;\ . > ‘O ; { , .
: \. ™~ p . ‘ L4 .
- ' . L. . 4 7;;',; - M i *\". .
4. One _yearx‘from today J v a . LI
. . L - y i sy )
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- . '
. y .
. - - N
. . : 43 -8, ]
° ) ¢ ' 2




N | ., * . -(coal 1V, Activity Eight) .
WHAT SUPPORT WILL' YOU FIND:

~ -
Iz

1. In your school -7

- G
, .
B ol =4
N . X B
. ©. C e e )
- -
= . T . .
. * “. 9 % N 3
- Y Y ) pren o [
- » i T N -~ .
2. 7In your communit PR ~ >
+ I your comunity R -

\

&8 . /o -

>

L] v v
. = r
L2

I
£

) (% . ' \ L | | | | .
| WHAT OPPOSITION MIGHT You FIND: | - |

-

1. In your school,

.
. »
. ¥
B
. . ,
b., e g < -
. . KPR Y ;
y.a K2 A% SR DRI O
; N i

®

2. Inyour camminityy” s ¥ T 0T
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' AN .The Last ﬁord

We trust that'the content of this workshop nachhallenged you to consider
' the merits of Deliberate-Psychological Education as a curriculum-based approach
"in career guidance. In our opinion the personabéaffective development of students
is of commensurate importance to cognitive development, and thuS'deserves our
systematic attegtion in the curriculum. DPE proyides experiences in 1i fe which
facilitate,development of self confidence,. a sense of indépendence pf personal
identity. We hope that this package has kindled your interest_injikis.erea of
career guidance processes and outcomes. We have included a 1ist of selected

resource for your future reference‘if you desire. further information, writings

ofs Mother and Sprinthall, original developers of DPE, are of particular value.
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" Gesell, A. &.I1g, F. The first five years of life. New v?(:' Harper and
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'SUPPLEMENTARY MATERIALS
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The materials listed below provided valuable ideas for the.construction
of this packet. They are also recommended for supplementany use by workshop
participants. _ , N
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