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ABSTRACT . : , .
© This document is ome in a set of eight staff
development training manuals developed to facilitate the efforts of
educators 'in the planning and implementation of comprehensive career .
guidance programs on the secondary level (7-12) . This series is based,
on the goals and developmental objectives -identified by the Georgia
) " Comprehensive Career Guidance Project. (See CE 018 130 for the final
. . report of this project.) The introduction'of each manual outlines
' these goals and objectives under the foIlowing three dbmains:
interpersonal effectiveness; work and life skills; and life career
planning. The ten activities presented in this manual on ‘individual
advisory systeas entourage maximua participant involvement and small
group experiences. These activities cover the following goals: to
develor-a pcsitive attitude toward constructive change in the high
school; to have a workable knowledge of the individual advisory
. system (defined as an organized method in ‘which every student in the
school is able to .relate personally with at leas¥ ¢ne faculty member
in the schocl); to understand various méans tc structure and
implement such a system; to outline the beginning procedures for an
advisement system in the school; and to identify skills needed to be
an advisor and to understand how ‘best to develop these skills. {(The
. other seven staff develcpment guides are awvailable under ERIC CE 018
147, cE 018,150, CE 018 152, CE 018 154, CE 018 157, CE 018 161, and
‘'CE 018 168.) (BM) o ;. -
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e - | ~ 'WORKSHOP SCHEDULING

A minimum of two days should be scheduled\ for the individua] Advisor
System Workshop. Following are some time estimqtes that may be helpful
In pTanning the workshop. - T : .

, Activities - Time Estinates N
. . ' vy
Agtivfty One A _t]‘ - 40 minutes '
Activity wa " 40 minutes
Activity Three © 60 minutes
- - : { ' S
Activity Four / 60 minutes
Activity Five “// 40 'minytes
Activity Six / 1 hour, 20 minutes .
, .
Activity Seven / ' 40 minuigh
Activity Eight © 60 minutes
.J Activity Nine ' 40 mi ngtes
I : o
N Activity Ten 1+ - " qfnutes

- 4

i 4 1
4
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)P'REF[\CE- L -

materials developed to facilitate the efforts of Georgia

educators in the planning and implementation of’ comprehensive
.career guidan’e programs. The manual is similar in format to

-'other materials:in the_series. . The materials.are designedAfor

use with small groups of'counselors: teachers, and career
development specialists who are-interested in ihproving their
career guidance competencies. ch unit of training materials
is based upon a particular aspect of a comprehensive career
quidance system. Throuqh this systematic approach the need for
specific staff development program matgrials and aq‘yvities :
can be determined and documented. ' -

Relgted materials produced by the Georqia Career Guidancd’
Rroject include\EUdio cassette recordingsJ,transparencies. a

. o ‘ , .
sound/s1ide series, a needs assessment instrument, charts, and

various other support materials.
STAFF DEVELOPMENT WNRK.SHOP MATERIALé

CAREER GUIDANCE TEAMS

L

GRADES 7-12
- f

~ This traininq manual is one part 1n a set of instructional -
f

¥
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The goals of any one area can be best understood in the context of the
complete 11st of qgoals identified in the comprehensive -needs assessment '
study. The focus af this training manual is on: the development of staff
competencies in the area qf "Self Understanding"™ (note enclosed box) .\

’ N ’ \ - !

’ . . | B ) . .. ’ ’ . . . I
INTERPERSONAL HUMAN RELATIONS + < RELATING WITH SELF
EFFECTIVENESS SKILLS . SIGNIFICANT OTHERS  VALIDATION
B ~ . . - ' : . )
Trusf and . , Family Relation- Confidence
Intimacy ¥ ) ~  ships ) .
¢ . v : -~ ] A .
Expressive and" o Peer Relation?hips ' independence
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§ i : ‘ . X
/ ' ‘ . Affiliation and - - Teacher/Adults “Identity
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\ WORK AND B DAILY ‘LIYING 7 EMPLOYABILITY  °  WORK AND LEI
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| Consumer Skills ~ ~ Employment Prep- "Work Expectat
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8 - : » ities
£ | Civic and ' Job-Seeking - Recreation. ar
! Communi ty .~ Skills. - . % Leisure
Responsibilities I : \\ Interests
Home and'Fﬁmily'-' ?ccﬂpational/' * Work World
- Responsibilities Educational Structures
;\ ‘ : ) Knowledge c
+ LIFE CAREER _ PLAnNING SkI1s 7 _ JUCATIONAL [secr -
PLANNING . ENVIRONMENT - {UNDERSTANDING
; : Decision-Making Study/Learning SeYf Appraisa
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; Development Skills 7 ¢« ., DeveTopment
Goal Setting Basic Academic . Personal
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- ,. . There is sufficient evidence to suggest that students want
and need assistance in developinq a qreater understandlng of
| \h themselves: and others._ Thls tralnlnq package was developed for- .
f’.ng the purpose of helping career guldance personnel ‘provide th1s
| kind- of, needed asslstance on a systematic basis. ' Self under- | o
standinq is the’ cornerstone of life career planning. and as ;/Z
.« " such deserves our maﬁoc attentlon:t The baslc assumption ‘under-
~- ly1nq this\packaqe is that cont1nuous 1nteractlon vwith siqn1f-
- 1€ant others in, the school will enhance students feelings of . -
belonging and purpose._ The prlmary goal of this type of . - -
}r‘ - 'fnd1v1duallzed attention is to insure that-we proVide-each : *iﬁ N
. ; | ‘ student maximum opportunlty tollmprove their own_se?f ' |
J ! appralsal sk1lls and persopral competencles. In short the _‘(“;\;
R preposed Indjvldual Advl;orX System is an orqanlzed method _ "

for demonstratihq to studen

- that v _care enbugh about them .

N ‘»/d&
themselves an others

' C e The content &f this manual is presented 1n hoth d1dact1c

]

\-to help" them learn morezab

47

\

and/experlmentak’moges to encouraqe max1mum inyoivement of ) R

4

'ef$[ o part1c1p ts. Smallrgroup experdences are a part/ot the

speclal 3:tentlonggjven tq the development of competencles for ,
\p .a team approach *to. 1mplementat1on of career,quldance'programs?" -
i The outline of the manual follows the\has1c learn1nq 3 -
model--from'att1tude development to knowledqe acqulsitlon or’
renewal,hto technical and/skill deveﬂopment and/or 1mprovemenw

and then to evelopment of 1mplementatlon strategles and

: . - L4
. : / . -
.- plans, ;}({ . _ . w //’“‘7
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) INTRODUCTION , . :
wim +
| egara on - . ; _
'*</ : The high school .setting is typically one. of specialization. Facu]ty

: ’members relate to each othier and |to the students in“terms of the par- -

. ticular areas in which they specialife. Fortuq\tely. this affordi\stu-

dents the chance fbr more in-depth know]edge in the various discipiines

N J. Unfortuhate1y. however. this specia]ization creates a. number of separa- )
W tions between facu]ty members ih different fie]ds. between/teachers and

- _‘: - (those students not highly interested in their fields’, and between stu-.c L

Vj _ dents whose interests and/or abi]ities are concentrdted 1i- different

Subjects. The _present educationa] systemy.with 1ts emphasis*on testing ‘
. « and Memorizing. is maintained by policies and programs that Create C0
| stddents.who are lonely and unmotivated and teachers who are frustrated
Separation between the facu]ty members themselveshls a very rea] ‘con-

“.cern in the high schooi setting - ; . ¢

VAR Or. wi'l'liam G'lasser. speaking before the qﬂotionﬂ{ g\ssoci-
v ,‘;) "ation of Elementary School Principals, described his’ ~ T
Schools Without Failure Program, which had*completed — .
. three years of nationwide operation‘?/lh\his speech Ur '
.. Glasser stated: '
NS -+ 'Aschool without failure first of*all has to . \\ '
()4 ¢ - have 3 facult)y without failure. You can't ) \\\." \\
VN / - - have ‘a faculty feeling failure..A faculty .
~ . that feels we don't care much about each ° Lt
. othert..A faculty that doesn't int act with
¢ I .eagh other arid feel friendly and #fiyolved.
; And this/is dgair something easy 10 say, but, ,
N <. . /. 1t has to be done And it cap only be done . ‘\
'S . 1f you set a time to do it.' ; ‘
R . Glasser's ords make a great- deal of sense to me, since I
. » » have repe;¥ed1y observed a dfrect correlation between in-
‘ volved faculties and involved Stu dents The staff must
et involved in order to help the students
? Robert, 1971 p-9). J
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about their child*fhan grades earned in a particular class.

rs 2T . . .
? M ‘. - - <2

Involvement * - L S 2 £

Ry How then do we bring about involvement between facuity members.

between students’, and between'facuity and students? This conceiﬁ' par-

ticu}ariy at the high schoo] level, has been a prime point wtth educators
for some time. A number of so]utions have appeared in the form of chang)
within the curricuiuh and/or,change within the high choo] setting What

must be remhmbered hOWever, 1s the basic concern each facuity member

has for carrying out his or her particuiar role. The successfui imple- -

mantation of those rotes aiong with an understanding of the“basic human'; /

} » 8
needs of everyone invo]ved in the high schooi setting should reSu]t inf ol

: satisfied educators, students “and pgrents \\ 5
. ~ r t’ &
; IndividuaT Aavisory Sys&em; 2 : h L// S a:> St

The Individua] Advisory System 1s based on\the be]ief that satis--~
faction on the part of facu]ty, students, and parents will resu]t fore
easiiy if~every student in the high/échooi i@ abie to.;eiﬁte personally,

in a comfortgbie hay,,with at 1east one aduit in the “school,” In order for °

" this one ~to- one reiationship wxist it 1s necessary -to, involve every
'Afacuity member in program whjch inc1udes all the students. and their

parents. Each teacher, counselor, administrator. and7speciaiisl acts -as .
an‘advisor to a group of 15-20 students. Thus, within thesetgroups,the
students are re{ating to each other as more than Just ciassmates:_ The
advisor and the student relate to each other as'human beings- sharing more -
than subjectq;atter concepts The faculty members relate to each other

% »

as advisors sharing ideas agput successfully dealing with their advisees

“Parents are relatjng to an individual in the schooi who kno&s more

‘
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pron®un usage. Kather than exciueivejaf the p?onoun
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I. GOAL: For the workshgp . participants to .develop a positive “attitude

\
14

toward constructive change in the high school.
. ")ﬁ ' '

Before prosenting the componerts involved in setting up the Indi-

vidual AdVisory System, some attention needs to be given to the attitude

'of the workshOp participants toward the pr0posed change with which they

are being confronted. Learning about the advisement system itself and
developing the skills to implement it lTater will be easier if the par- '
ticipants are feeling positive about the change. i
- Included in this section aro some suggestions for creating a
conducive workshop setting. Introductory activities are also outlined

which will help participants feel-at ease and personally invOlved.



o R e ,
. - R ACTIVITY ONE U
- - 'Purpose: te deveiogfen euaréheiélef the need for personal ¢
////// | ;_\involveqeng. * o |
* ' o | Smail groups -
Step OM

'"Gofting to Know
You" .

1) Gatt1ng to Know'You

s - R The first thing wé'have to do 1s.to get acqua1nted

’

a w1th each other I would 11ke to get to- know you and for

/ - |you to get to know me. I'11 begin. I'11 have five

minutes--and so will ‘each of you--in wh1ch to te]] you

( i

some things that will help %u to know me be“tter Each.
of us will share some of those.expefﬁences we//eeﬂ have
made us’ the person we are now | -
. - If anyqpe s unable to use ‘the fu]] f1ve m1nutes.
the group may use. the rema1n1ng time to ask .some ques-

tions that m1ght help them to. know that Rerson better

Qpe there any quest1ons? If not I will begin..
; ’

s &
; :

. 4 ' The leader sets:the. tﬁhe by going first. This lets the
’ i others, know what level of sharing is expected. Also, {f the
L group members seem consistently to not use the full five 7
Qﬂ; tes each, move on. The ggal 'is to make the entire
p: 1ence pos1t1ve Avqﬂd eating anxiety.

-

"Note to workahOp'
coordinator

RS NN, U te ’
. W\ - & .

%-The“"Gett1ng to Know You" experience is a five-
m1nd%e. timed activity. Each small-group leader should
-make sure that no participant takes an unduly large share
of the time creating -group hostility or personal anxiety.”

Generally it will be necessary to enforce the ‘time 1imit.

L-5

. , . . 5 ) .
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. -‘ “>—\f§ . T :?;é .‘-i
THE SMQLL GROUP LEADER-hUSI NOT LET 6NE OR TWO MEMBERS
| DWINATE‘ P :
s ; f*:_' Hhen each group member has completed the/exper1ence,
7 } the loader 1ntroduces the reéinforcement aspect of this :?
C Lactivity. R

L

- 2) Re1nforoement'EXerc1se~(onefm1nute for eeoh part1C1pent)

—
Now,- we: uant to show our potent1a1 for 11s!en1ng to
»
-and I am gofng to ai& my grdup to tel] me-as much as
| they remember of the th1ngs I told them ‘about myse]f
,Hhen we have finished w1th me, we 11 move on to do- the :

same for the person on my rfght, and s6 on -all around the

| group remember1ng as much as we can about each other

and hearing egch other we are goingg%o start with me, o

T

This experience tends to deepen empathy by 1ett1ng each
person know that people remember even the most minute
details about him. This also refnforces each person s
ability to 11stenS )\ - !

This 1s often an exciting experiente for many. It is
important that verbal feedback be given to every group
member. -No one should be left out. Therefore, the group
leader will have to move -the group along to the next person
Just as soon as the recall has been given for each one.

The leader may choose to end the recall by asking each
person if the group has forgotten anythtng‘gf said about
h1m50]f . oW

3) High Points - | 4
- This activity helps each group member share himself

' 1n anotherﬂrgbey asking for happy memories from specific

L-6

13

Step Two

"Rein£6rcement
Exercise"

. (
Note to workshop °
coordinator

Step Three

High Points



times 1in his life. It reinforces the emphasis on the

i Wise. For exemp]e. you might be surprised to learn that
““one of your fellow teachers Spent part of her 1ife prior
" to becoming a teacher creating a thriving doll—making

. busineSs, or sky d1v1ng. or: working on an ercheeological

" sure that the time limit is again enforced and that

- everyone gets an equa] chance to share his memories.

4)

exped1t1on in South America

&
positive in a f1rm but gentle wqy It brings out

things that. the person might not have mentioned other-

»

Theé workshop leader hands out copies of the following
Handout Page 1, "High Points." No spec1f1c d1rection is

needed from the snall-group leader, other than to make

. e ':

( | ‘ .‘. 1'~

Positives A and B , , N

This activity 1s Tikely to show individuafs: somdthing
about the discrepancies and double standards'in their own
thinking rather than focusing on the‘difterences’between
people.
' From the getting-acquainted act1v1t1es the groups
move into some-]ow-key. value- c]arific;tion exerctses.

The first of these are the “"positives." Two identical

1ists of positive qualities that a person may possess- are

prepared. The group leader gives the group members each

a copy of the Positives A 11st (Handout Page 2) and asks

them to rearrange the qua11t1es'1nto two clusters. One

cluster is toibé the three most important qualittes for
L7

T

"High Points"
Handout Page 1

Step Four

"Positives A
and: B"

«
L]

|

"Pogitives A"

Handout Page 2
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adults. Each group member works by h1msef¥?and fills out

«Ns page according to his own value system.: ?

v

< When all the lists are done, each member explains

his chodces and gives reasons. for eqch one.

Finally..the group makes an effort to teach a con-
. .

sensus about"which’qualities belong in each cluster.
N . - ) - -

Note to- small-gr&ﬁp leaders. This first effort to obtain -

group gonsensus way not entirely succeed, but 1t will
g1ve. Whe group ‘some experience in comparing their differ-
Ing attitudes and will provide them with the basis for
future efforts.

B
Next; ‘the group leader will give each member a copy
of the Positives B list (Handout Page 3), only this time

he will ask them to clusteruthe qualities as they apply

to- a teenager (remember the first time around, they were

’ .
to apply to an adult). - -

While completing the ranking for teenagers, group"
members should be discouraged from Tooking at their

ranking for adults. When the group has completed«its:

second ranking, each group member should then look back -

at this "adult" 11st and compare the two. In almost

every case. it'will be clear that mos t people apply dif-

- ferent standards of behavior to adolescents than they “do-

‘to adults.

‘Again, each group member should share his. cluster

rankings and the group will discuss the discrepancies.

. I "Pos:ltiv’ee B"' o
. Handout Page 3

t




- Wor sho by K1nghorn and Benham (1973) )

L4

B Each group member should exp 1n'why-he ranked certain
| : . '
{qu Htids the way he did.’ In the course of this d1s-\
jcyssion, 1t 1s 11kely that some group members may change
1 \

4t eir m1nds and their rankings Aga1n the group should

:t y to reach a consensus.

(Ma er1a1 for this section was taken from The "we qg;ee"

‘ . .
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 (coal T, Activity One)

HIGH POINTS

A High point is defined é§'any‘high,posit1ve experience one remembers.
This experience need not be a unique or unusual experience, -but it should
%ﬁ experience to you. It should not be negative.

DURING I?E LAST WEEK: e L
ré , ,

_ DWRING THE LAST.TWO YEARS: AN

¢

oo ) o Lo
\_ BETWEEN COLLEGE AND THE LAST TWO YEARS: |

‘e ) . ) . s By

\

h‘

£
P

EOLLEGE : B .
HIGH SCHOOL :
JUNIOR HIGH OR MIDDLE SCHOOL:'

/

ELEMENTARY SCHOOL :

,

ey

ot



(Goal I, Activity One)
T * .

POSITIVES A :
Listed below are disposittons or statements which describe adults. ¢

Read through the 1ist and select the three most important or desirable dis-
positions for adults and the three lgast desirable. - 1;/ '

Each group member should take two minutes to'éxplain his choices and
thé reasons for them. After that, the group as a whole should make an
at t to arrive at group consensus on the.three most important or desirable
and the three least important or-desirable. : » '

It will be difficult for you to select the three most and least

.desirable dispositions,” but force‘yourself to make the necessaryrjudgement.

MOST IMPORTANT OR m-:sm@u-:: ’

1. /
2. | - .
3. _
LEAST IMPORTANT (R-DEZIRABI ¢ \ -
. | |
2.
3.

™~

3

¥

Ldyal to has onganiéation or employer

Agcountable and‘trustworthy N
Clean and careful 1in appearancé

Inquisitive _ “\\
Is able to communicate with others

Is cooperative and works 1n harmony with others
Independent and self-reliant ~éJ
Ability to maké friends
Respectful of others

Carefreé and can have a good time
Constructive ‘and creative ) .

Tries to do what others want done g _




- . . . -
‘

P f' S C A' o K ?Gggl\?, Activity OQP) )

1
l( .

T POSITIVES B
S S

Ligted below are the same dispositions or stétemeﬁts which describe .-
a person, as the previous exercise. 7This time also rank. n order except
‘the ranking should be tgr\high school students instead of adults..

Have each member explain why thé ranking should be different or
remain the same. oo - o e ‘ P
o ' SN : '
MOST IMPORTANT OR DESIRABLE : o . ST 8

\ .I s

\ 2. , ‘ " _ , 'K
3. | . | o

LEAST IMPORTANT OR DESIRABLE: . \
1. ‘ ’

) ~{‘2\" N _ 1. <

J

‘, Loyal to his organization or employer

- 3.

_—~ Accountable and trustworthy
Clean and careful in appearance
Inquisitjve \‘ ‘ : E - ¢
- Is able to compunicate with others y | ‘
. Is cooperat!‘g‘a‘nd wotks 1n harmony with others W . -
. Independent and sg]f-re]'lantﬁ(i‘ T - : . )
Ability to make friends |
"Respectful of others o | o
Carefee and can have a good time
Coﬁstrug¢1Ve_§pd c%gative | <. ' ; o

. , W/ L
Tries to-do what others want done A \

?

.
- - -3 - - , . . .
' Fa o N
. : .
.




', : ‘_'Acnvmmo P T

Purpose: to explore 7 psions ‘of an open, positive school | /\’)
N ‘climate an d,t?e feeling of trust that staff needs \ /’5 )

to promote t : o ' ' ';,"

. 1) Basic Assumptions . ___, - '1' , . \ Step One

s

Distrib’ute. copies of "Basic Assumptions" (see Hand-— ) /' | "Basic Asaumpcionn

out Page 4).¢ The following are suggestions ‘for using .Ha'ndout,- age- 4 s
this list The work can be- done With one large group or ' . { %
a number of small gr%ups, Depeﬁding on your time, one - or | R
al/,of the suggestions can be carried out. { , ” ' :
a) Each 1Adjvidual shares the item of particula concern ' : C {
» ‘ . and tell§ why it concerns him/her. . . Qc |
/ _. b) Disx;uss as a group fow the staff in your school might N _ . %

react to giving students copies ‘of: these assumptions
(

Listeresults. N S R

A -

c) Discuss as a group how the students-in your school :
might react to receiving coptes .of i:hese assumptions - . ' //

d) List ways in which teacheirs consciously "turn kids

off" or discourage them . ,/ : | ‘ f L ay

e) List ways in which teacharé ‘can help. students feel good.

about themsell/es L |
b If small groups are used have a speaker from each group
- '3
R %re with dll participants the results of the group 3 ) v

. interaction 7

LN .




i . A o4 o

- '."‘-__ ) . z.
. L AN ./ . B . -~ ) - ',/ .
BN . ) .

fnot to evaluate._ﬂ

oy ‘
Distribute the’ "True False" 11st (see Haﬁdout Page
L/

. / l
.. .5)." Have partfcﬁpants ‘respond, then Hiscuss

(All
.dhswers couldipave-been-marked "true" ) Tl o
* : - . & . © Yoo
e e ' B :
. " 3) Anxious Responses ‘ L —
/S v ' g
é:§¢; Focusggg)éach.item from the "True Ealsg? sheet HaVe '
< _' 'participants generate possiblex/px1ous responses of >
facqlty members-and reeord on Anxieus Responses Norksheet“
5 _(Handout Page 7) Get at leasi one response eabh fdr the
f{‘ 'adm1n1strator the epunselor. qﬁd the teacher Handout v
Pagerﬁ 1s an examplez of - pbssibfe-inxf\ps responses to two
!
of the True- Falsz statements . ® %
Lo # -
o P
v = ) 0 -
\ Y e .
<, E . i g : :
. ~ /\ .7\
« - A 2
.o A 2 . ) {
\\\‘ ¢ lﬂ? n\
‘ ) v o
‘( Vv l / h 'ﬁ * :
' ' 7 . . ) }
& -
;_/\‘7 ' - - . .
< L, /
: \ o AN :
) \ . ‘ - "\-.‘VU ”} ,

Sl
“ I’
l.’.atge group

S
tep 3“"’, 4

"Truagales!!

'Handout. Page ‘5

C

\ —
‘Large or small
sroup(s) '

*§ ép. Three o
"An; e Reeponeee
KX

o

L,

"Anxibue Reepo
Worklheet "o

Handout Page 7 o
"Anxious Reeponnl‘
Exemplu"

iﬂand_out Page 6

Y
. . A .
(‘

7- ~ ! \ s
=~

l \ . s " -

s '\' //

. By
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N L L T lgeal T Actioit %
. ’)71" I S | | (Goal l‘ﬂActivity Two)
').”i.’\ - 20«1\].:. ) - ’_‘ Lot 'J,‘"',' .
vl IR L e ,
o L .o 0 . BASIC{(\SSUMP‘TIONS . .'( .
}ﬁ:‘ - Lo < i ’ . .-\ / ' . ’ ’/’ , ‘l'
. o Student responsibility enhances - . 1. Given More responsibility in. cour
S J¥learning , , N -, selgction and overall planning ofs\
LA o b L &\ ~his or qer high.school” program, a
e N ‘ o : "\: Student will bhe more committed,to
ol ,«~/> e - learning j ~ o /
, ‘ SN .
- Q; ?ersbnalizing concépts is more . 2. Infonmatio becomes more personal,
- valuable than learning bare facts. relevansl/ynteresting, and imp tant
l o ] / - to the dent when the contepts are
> 3 ' .considered rather than ‘just the. bare -
' facts. N

Effective learning programs 3. Not every student needs. to learn the e
.based on indfviddal peeds . * - same things in the same way It
: - important that the student's work .

A ‘Jﬁ" : |
”f,
g

megt his individual needs.

~ Success can and should grow out of Q " Failure to meet a goal, means the [
1 taking risks and making mistakes. + student™ngeds to rediréct/his or her
: . -y ~18rning adivities.” Taking risks\@nd
. making mistakes are all part of/ ,
, 'S : growing, learning, and experiencin
. " ___ success. )
T by
‘ { Belief in the studentmlts in 5. By encouragmg. assisting, tnusting,
positive self-concept and en- and having faith in the student the
hances Jearning. N 8, educator is g the student build.

| ' - a positive selfdcoficept which 1in
' ' “tuyn influenceswe student' s learning.

. True learning is a self-directed 6., . No one can learn fgi  the student The
v process. '

» educator must help{the Student become !
, “ ' i self- directed and. i dependent
A personal environment is most 7:~ A more personal high school environment .
conduciveato growth. . enables the student to M’tgmize his S/
o > or her potential. v : @\
. ) - , o r
* . \\' { /
< ' » ; . .
: ' N - : e .
Ideas taken from: - AR [ ' - ' : f
L .

L | Kinghorn, Jon R. with 1/D/E/A\staff. I did Tt my way (Fiimstrip and
Study Guide). Dayton, Ohio: *ﬂnstltute for Development of Educa-
tional Activities, Inc., l974 " L .
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N SRR : .- (Goal I, Activity Two)

i (L NS o
. Ko ‘ ) i

- » " v 1 .
N+ 1 believe that..:..the schoo] atmosphere should say to the_ .

LR C N, nstudgnts, "We thrust you" <

“ teachers shoulgﬁ t do all the ta1k1ng

&,

S e . ‘ ‘“/;aculty members must buiid. trust among
Co. L [ hemselves \\ s

3 . teachgrs can help sﬂBﬁezts deve]op .one-
to- -ore, relatidhsh1ps among thems~lves. \

'..}- T , teach1ng requ1res a commfﬁﬁént to stu- _ -

>
J

&

-

dents.

’ _ ) , teachers help students develop an aware-
+ness of opbions when formujat1ng p]ans

1t isn't real1st1ca1ly possible to Tike

a‘l] students. “— ) L
. téachers shouf&n 't play pschiatrist. ‘

~principals should.help studehts match

~their gbals and abilities with the .
courses they and the1r parents select.

/ ,
; . ‘;} learn1ng fsn't conf1ned to the/c1assroom

b teachers must be 1nformed about all \
7 their school offerings. -

. _  both studemts and teache$s have feelings.

counselors can accomwbdate teachers as _ ~
well as students. - -

counselor can-become the link between
the.programs of- the school and/the needs

} the principal, the teacher, and the
* - " of the students.

!

é // parents feel bettér informed (and at- ~ '
‘ _ east relating to a faculty me ber who
i ‘ Y knows the1r ch1ld persona]ly MI ‘ S

A

,' _ A | ’\_ y ~ ( | ) . | -'_ .
o . ' o . N ' . '

\\
AN

5
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© T ANXIOUS JRHS’PONSE'LS: EXAMPLES

_ (Goal I,

-

Y

Activity Two)

o
+

1 be]ieve that sihe principa} the teacher and ‘the counse1or‘c$% become

he 1ink betwéer the’ programs of

thg,stﬁbol and the ‘

.. needs of the, student..- \- A
& 1 AqxdiS*ResponSEs ' ~ ?*'
A Principal ~ Teacher ° . Counselor \
& . . . . 3
"With that'many people “How can I help stu- "Well, then, just o

involved in scheduling,
how would I organize
it

/

)

dents select courses?
I don’t even know
what they teach in
that department'"

exact]y what am I sup-
posed to do?"”

7

[ 7

I believe that..... the school atmosphere should say to the students. "We
trust you'. -

Anxious Respoqses

v -

-

Principal

Teacher

"Kids - today don't give
us much reason to
trust them."

"You can trust a few
kids 1in eveny group
but you can't trust
them all."

Counselor . -

“When I try to trust
kids I get the rest
. Of the faculty on my
back "

s
e Ppre B e
]

I\:
C.

)]
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(Goal I, Activity Two)
) . } ‘

v "
. : !

o

/ "4 ANXIOUS RESPONSES WORKSHEET
N P ' ' Coe

I believe that.....faculty must build trust among themselves.
' Anxious Responses

— —— S
',,4 Principal - Teacher Counselor
CP‘\\‘Q;i . ‘
S |
.
. i v
. .
|
~
e
O ;
. B >
fI_ﬁ:lieve that..... parents_feel;better informed and at ease relatiné'to a
L. faculty member who knows their child personally.
AnxiouS'Rgsponses
Principal f Teacher . Counselor
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' ll. ﬂoe‘r°' For the workshop perticipcnts to heve 2 working knwledge of
\ the lndividue'l Mvisory System

' 4 . e . -

'Tnerconce‘pt\o‘ll' thev“lmliwiidml'M’vimr'y5 Systuﬁ 13_.one that can en-e
_ concu evevy person 1nvolved 1n the Mgh school. 'lt ‘effecte the"process,
< of :chedu'l‘lng.; the roles 'of the entire steff. the {nvolvement of parents,
end the 'leerniég of students. Though broed 1n scope, the lndividuel
-_..' Advisory System 1is mede up- Pf 1ogicel components which. when c'leer'ly / _
‘ understood. are not difficuTt to ectuelize. 1t *s hecessary then to heye
. a working know'ledge of what the system is e'l'l ebout before concentrating
~on the deve'lopment of skills to 1mp'lement it. ‘ '

'

lnc'luded 1n this section is an overel'l presentetion of the Ind'lv'ldue'l
’

Adv'lsory Syg;em 7fol'lowed 6!/ ect1v1t1es which concentrete on the respons'l-
b'l'l'lt'les of en odvisor 1n an lnd'lv'ldua'l Adv1Pory System : : v

R |

¢ e

A I L

L-]2 -- .. ) ,’ ) " }' .2




Acnvm THREE_'. - o

e

Purposo' to provido on—ovorview of the Individuol Advisony
Systcm concepts and an operational framowork for -

rogrom 1mp1¢montation
Lo

&

1) NASSP Filmstrip

| Show filmstrip/cassetto. The teachor adv1sor. Reston.
V1r91n10° NASSP Model Schools Project 1973..-

.Large group
S%ap One

The Tonchor Advis
‘by NASSP ,5_

r’ Beforo showing tho filmstrip, it moy be uppropriate to

e bl

'point out. that ' the filmstrip was developed by the National
Association of Socondany School Pringlhals.) This comment
will be especialIy meaningful to anyqqgﬁTifitrators who

' are participants The principals leadership and support
. + 1s so important in 1nsta111ng an IAS that the 1nformation

in this filmstrip would be Pparticularly beneficial in
’ enﬁancing a principaT‘S\point 'of view.

2) Process Reaction to Fi'lmstrip Step Two

‘- Ask the group to share their feelings aﬁout the IAS. Relate filmstrip
, to:

Speoificolly. oave them reIote The_Teacher Advisor "Assqmptiona" A

-presentation tq:tpe»gssumptions dfscus;ed{in the previous "anxious Bbsponses”
sessfon. Are there any anxious feelings elicited? | ‘
Tﬁoso can be 11sted and examined at this time or deferred

for loter disc05§1on when IAS specifics are covered.

’ ) . ' .

L - B

oo
(\/




3) NASSP Taachar MV‘Isor Model B : :-\  Step Three

Identity key olements, Use handouts taken from some x.ét.w'funa.;.ne.:

o of the f11mstr1p frames as needed, e.g., "Do s" and 8 "'§2§§§’§§§:1°’ th,»
- “Don'ts"; clusters - 12 TA per 300 students., SRR ‘ j' . i_ cfj;ﬁ
) Caution° ‘This will be a review of the NASSP model. It » k
should be noted that other approaches and var1at1ons will - \:
be discussed Tater. - ' )
: / - . : o | | a - . Tht%.-group-
‘4) Consensus Form1ng - - . R | Step Fowr. ..
" Each .of three groups are asked to affirm why they . . "Ve aaliava}.."

d‘ielieve an IAS 1s valuable to them. The three group
points of view are: |
a. parents
b. students
c. educators SN
Each group will construct "we believe" statements and

share them with the other groups. The leader may wish to

combine -the 11st of statements and reproduce them for each

1

part1c1pant . -

L-14 |
e s




ACTIVITY FOUR

)
‘groups to st1mh1ate their producém

.progrom plann1ng ) /2 ‘
.*parent contact g
_~*personal development

After the group bra1nstorm1ng session, a tota‘r Hst should

be compﬂed in a form for the total group to view, e. g.,

. tear sheet‘._ chalkboard',‘_ tranSparency. .

.2)

Assurfing Responsibilities - An Example

bility" 1isted be'low.

$

" A sample program will be exanined.
be oskoq_fo “fold-in“fthe1r‘areas‘to match the sample.
Later they will be asked to discuss the areas not covered
in the sample program

Make a presentation of the eight "Areas oﬁ-Responsi-
(You might want to make and distrj-

bute coples.) Use the Handouts noted 1n the margin as

-

The group should

bd
T : f-/ »'. ' K Y |
. @ s o
o Purposo: to opro qroas of. rospons1h11ity tha 1 hp S
assumed "y the. advisor n an Ind1v1du 1B a‘i" ry « o
System. ' '_1 “ pw R I .
. o # s _Smﬂ grougl,,' .
1) Areas of Respons1b11‘1ty . . ¥ Step gne =
Each group 1s to generate potent1ai aroas of resp‘h- .#uuiaujof’ )
1 ( Responsibility" .
sib 11t,y for. thc adv1sor® A bra1qitormu|g approach 13. 1 o .
suggestnd. where1n thero 1s no atnempt to 1imit or dis-
) ¢ : _ _
cuss pr10r1t1es. Three main-areas should be g1ven the Bach group

‘records own list

~

~~

taige group

i

Step Two

- Compare with
"Sample Program'

[

o

Preséntat ion

“w L°



";;'1 exaMples of activities which can be used in carrying out
A the responsibilitias. The descriptions bf the “Areas of
‘,‘Rasponsibility" below were taken from the handbook g_g_
A Little Care by Coules and Hawkins (1975). - The corres-
"E:' ' 'ponding activity handouts were taken from the handbook .
| E by Cowles and Hawkins (:535)
B E
" Areas of Responsibility ' ™
Program planning parent contact.,and persnn.l de- -~
'velopment then are the three main areas of the

advisor S role But advisors also have other responsi-

bilities Jto their advisees and to their school Below ',
are listed all eight categories of advisor responsibility .

,with the definiZion of each. Obviously, an advisor will

not over every area with every advisee equally -well. N - "--,

'Program.Elanning, Any activity dealing with the act of "Where Do I s&.qa
: on Graduation
e choosing school courses, such_as course selection. 7 | Requiremants?"

‘Handout Page 8

7. evaluation of counse schedule or tentative. long range
educational planning.
‘SelfsAssessment ~¥he/analysiS“an advisee makes oft his . PChanging.biteccion?

7
_ behavior. performance or-actions in an effort to strive Hand?“t Page 9, sga.

“for contihuous self-improvement and understanding All

A

_goal sett{hg activities are included in this category

School Offering;4£wareness Any activity that contri- ' "Whom to See and .
.Where to Go About

butes to an awareness of the school and 1ts programs,
: Handout Pages 10-12

philosophies and actiong

~ k=16




4

g:!nt Relgtjons[Conference. Those spec1e1 ect1v1t1es "Preeetcios'ehe. )

COnference ,
des1gned to 1hcreese parent part1c1pat1on 1n the school1ng nandoe; Pas.'la 5a
a .

= process of their children and to ensure frequent pos1t1ve

: contect among the adv1sor, student. end perent ' L e ,755
| 'ﬂ) Expaectations" :

eedback[Eve]uet1o ‘That 1nformet1on that ’ school ™
needs to heer.*formalf& or infomally, so. ‘That 1t cany | Handout Pages 18-15_ .

. A

change itself to better suit the needs and des1res of the .

EFEERN

\ people 1t serves Th1s category does not mean feedback

to the student. ;t meens feedback a student gives to -

‘. the school. o L '.\\“%

Dec1s1on-Mak1ng Skﬂ]s The consclous dpp}cation of a _ | "An Advisee's Work-
.« § sheet for Decision
prdcess to make dec1s1ons Although dec1s1on mak1ng 1s | Making"

woven into activities 1n many categor1es, 1t also is'a H‘°d°“‘ Pages 16'12‘

"An Advieo_r s Guide
to Decision Making"

Handout Pages 18-19 .

/ d1st1nct cetegor& to e1d advisors 1n teach1ng “the process

Ve

Career Plann1ng[Preparat1on: Activities to. help stu- - "Build Your Own ‘
S ! ' . College Information
dents select and prepare for a careger. | : ' . File" aal
o ‘ £ ) . ' Handout Page 20

"What Do You Know

- About the Career

L - L A You Have Chosen"
Handout Page 21a°

SchooJ/Commun1ty Issues : Act1v1t1es concerned with the | "Names and Faces"’
).
human espects of 1nd1v1dua1$ work1ng together. Included Handout Page 22 a

are»human deve10pment act1v1t1es and- group bu11dtng This

area also 1nc1udes any discussions. needed about current
school-w1de issues that might arise dur1ng a school

‘year, such as venda11sm a spec1a1 decis1on the schoo]




- . . A .
o ——

~ | The ed\mor and advisee ;may do&eetlvi ties selected | The -.mdn
' S ' concluding notes
from these oiqht brgad er&as. depend*ng upnn the time of ' ’4 - ’i’
' yur and the perticuur c1rcumstences of the adv1see. _ o R
Y. A~Sont1ns the lct‘Mties wﬂl be formal; , other times they S - |
B may. be ‘but a brief persone] 1nterect1on. : e ' / % o

For example, 1f_sc_hool he& Just. been going on for a- ,
few Weeksr:en aevisor rkght check to see how set1sf1ed = 0
' eech adv15ee is. with his c]esses. "This adv1sor B
’act’tv'lty may teke the form of a s1mple quest19n--"Hey.
~how're yqur clesstworkmg out?" If the student has no }

concerns, the advisor stops there. However. if a student /}/ T
is hav1ng trouble, he w111 most 1kely say so. The two - | ﬁ;; | '
v _may then explore the problem to determine what can be.
o " done to ma\ e the school tua?wn'—nhre tolerable for the f(
' student (Cowles and Hawk1ns. 975, pp. 7- 9) R o
« Ei)‘Add1't1one1/Areas ' S L B _’ 'Stepqrh-ee
. H,e‘t areas were not covered? Orgehue‘orv.col]'apse ' "Additibnai'Arm--

the areas not covered into compopents that can ‘be exami ned

in dete11. Use the same .method as in Step Two. Divide
\ ‘ ‘

the group as needed to explore these areas. \
J Another }'rgan1zat1ona1 approach for spec1fy1ng responsi- "1 Note to workshop
' .
coordinator |
b111ties is presented in the fo]low1nfcontracts "T/A, N
. Contract- I\dv1see"/t":'1§<\L Contract-Advisor", pages | l
L-18A and L-188. - M .
s J o .

. . - A . ‘ LY .
| N\ d -. . L
Tooe B .




' ¢ < ¢ T/ACONTRACT-ADVISEE . -~ °

. : ’ . e ) S
o
.- : . . ~

o

) ?fé‘__

.1 havé the)followlng goals for T/A (Check an that;ypply )

ha group of my peers . - .-

-to grow in self-concept and toward becoping a sSif—actualized K\
pe;son by- reallzlng ﬁy fufl potentlal/‘

other . o

‘\\ SN

.

4 | " \ Program Plannlng and Goal_Settlng ’”\

-

to accept. advice on my 1n-school program from an advisor and my
parents : .
to identify some career: goals

to use the resources of the school to meet‘my short- -and long-

term goals 1

tohbe able to set and- achleve short- and long term goals * - -
other : , o '

Reportlng to Parents . i 4
~to report my goals and progress toward my goals to my parents once
avary 9 weeks
to report at least one good feellng I have had for each week of
school during parent conferences
to report any special school actlvltles—or—eventsqdurlng parent

+ conferences® ,
“to do most of the talking durlng parent confe nces —
L other : .
Survival Asgistance o -
L to brlng small school problems to my advisor .(Sv;ﬁm
to talk to my advisor when I am frustrated
T to talk to my advisor when I feel down in the dumps
~ other - ‘
1 agree to work with any advisor who can help me reafliZe the above
goals
I have the following special request for an advisor
e . '
Hubel, K. H. The teacher/advisor system in action. Dubuque, Iowa:
Kendall/Hunt PubTishing Company, 1976. :

. .
L']BA y ~
. RS . - ——

o _\;' S Group Human’ Development Actlvftl ; ﬂ
"o clarify personal values . S NUE -

- to[explore my leadersh'lp potent'lal - , ~ S dr o
T Yo develop interpersonal-commiication. skllls o ' PR

to select from short-tirm learnlng opt1ons w1th balance and purpose

“'to identify my intereéts, heeds, and strengths DO ' o

-



§.

. T/A conch-A‘ovxson ’

3 . /S
Y (Chock all that' ap &y ) , - , : ». 5.
. e *
‘{: AV A Human Davelopment Act1vtttos -
- _to be a lo to .create.i devrlop. mod1fy. soquence, and fac1P1tate ¢ -
"human developmant activities SR
' to'dovolop an interyersonal styla and philosophy for tho uso of IANL AP
< human development ‘activities' A
e e to be able to facilitate for adv1sory groups 1n the following e
“ . values clarification - e -
_ leader'ship and communicatton sk1115 ‘ o ")* .
. o trust. D "o
B .. —_." goal setting ; Lo ) - (R Y,
Ao instrumentation C " ' ST T
self— areness | BT s
. , ~group techniques S ‘ BT WS A
growth in self-estegm - - L) IR
. self-actualizat1on. Lo T .
_ot!her B S R . (\‘ . . v L
b -t o - v _ _ e
< ’ T - o . A
< / | < - Student Planning . St |
to be able to assist students f choosing sﬁorf'term laarn1ng gbqls X f' :
to be able to assist students. 1n choosing Jong-term learniag-?oals .
to be able to develop individual student standards for improv
academic and behav1ora1 accountab1ltsy and thus human po%ential
other “) ] : . -

-

. Parent Conferenc .
. be able to prepane_student and<4;?i for parent conferences which
. are positive-and during which the 'student does most of the- talking
be able to conduct parent conferences with a var1ety of parent and’ 2.
%tudent variables at play s
o be able to foltow up parent conferences w1th special commun1cat1ons

in advisory group and to parents’

' other g S oo ‘.' S
s o | Survival Assistance o -

______tobe able to listen to advisees wi thadt us1ng b]ock1ng or b1nd1ng
— communication and not to shift ownership of the problem v
to be able to know when to let advisees dump the1r buckets without
_the need for cont1nu1ng responses. y

~other -
1 _agree to provide the above adv1sor functions for any advisee who

needs them .
I have the following spec1a1 request for adv1§ory group selection

Hubel. K. H. The teacher/advisor system 1n action Dubuque. Iowa:
. " Kendall/Hunt Pub1f‘h1ng Company, 1976

‘l
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. .' , ) “ . . /7 7" ) ‘ L . . . . .
* Program Planning S Y s (Goal IT, ActiVityM‘Foqr}
© WHERE DO 1 STAND ON GRADUATION REQUIREMENTS? o
Goal: " This activity will help ~ -To the advisor: This activity is most =~ -
, . Zhe student as5ess progress . - helpful when the advisee is made“to . : ‘
- - toward graduatidn. - figure credits for himself with your
- - Group'size: Any size . *help. . It leads to his greater under \
+ 7/ Time-required?, 15 minutes - standing of his future schpol plann "ﬂ
R y( ‘,Hitarh'ri: 4".Fl})ére'Dcr T Stand . - needs, . ’
L on Graduation/Requirements?" : , ' ‘ . , s
J\ shegtl " : . P ) - : . ¢ - ) N LJ ‘l/"\
4 +  Required Credits - Credits Earned  Credit for COl1l_r‘S'es Remainigg E
, . e o to Date of Last Tn which Enrolle umber '
N A ' Repoxt.Card - - Credits
o / . | * ~*  Needed .
© . 1. 3 Socidl Studies yoo_ g
X « credits (1ptluding o . -
o .1 unit of American - . : CoLe
> ‘Htstory) are re- S ‘
. quired. : T . 1 ) :
-2., 3 Communications - \ \ ' ’ o L.
o credits are re- ' B S _ “
/~ . quiped. , - . \
¢ . 3. 1 Méth credit is . L S
.~ -\ required. . S | . / v ‘
- "0 4. 1Sclence credit -, g -
" 1s required. . . . - R
47 5.1 Fine Art credit S | SR Y
- 1s required ' ) -
o 6. 1 Practical Art 5 K ' L |
- credit 1s required S ' ) ot
7. 11/2 Physical Edu- ' |
cation credit 1s
. ‘required.
8. 81/2 Elective N
& credits are re-
T quired. -
e "
) o
-4 .
v A Yp\‘ o
N <
\,
\__\i 4
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%&I}-Assqssﬁ;nt | -
-t T

Goal:, This chart might hel

- some pdvisees clardfy in th

. Directions:. /

erantly) for each of these categories:

p a goal for each that you.can
- A - -

own minds some- reasonabjle
personal goals for thesselv

Group sdze: Individual
Time required: 25 Mminutes
terials: <Changing
rections. | .
o //

positive or negative. Then

toward or achigve next year.

.

CHANGING DTRjECjION-?' @

P
%

es.

wvalue only

“lationship

develo

s

-

P R

To ‘the advisér: This.act1V1ty is

4=

(Goal II, ActAvity. FOU{) ;
y
of

0

en an advisee has chosen

_Xg reveal to.you some personal concerns.
*..¥0r questions about himself an
: to groups.or institutions
around him. D

his re-

o

I 4

PN .

1£8\three ways in which you have changed (think,éa act dif-
Decide ‘whether these™changes were

work

"

>

,”l%

Changes ’ Positive Negative Geal  fgr Next Year
Ve ' | - A
‘At Home: N BN B ,’2 -
A , il
& \ ' . ot o 1
7 . . S i ¢ < !
— ’»‘.\ ] . . f = [& ' . .'\‘:
. ke Schog]/ ba ) ~ e
. - L4 . ) <% > J :’é‘ J
ﬂ _ Y .
- . y " :
. = Y
’j' In Flassz ¥ | ‘ -
) -
4 |
Y
B) . N [ 3
Qutside Home or School: . . i
- , ?‘. 1 - . } .
« e ) . %‘\’
]
: -~ ’ ~ (
- ' ) R 3
-\ \
> . I -9 -,’) v
(’ » DU
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' ~ School Offerings Awarénéss . ' ' (GO&;]";_iI.'Acbivi't\y Four)
- . . : ”B ’ \ o .
.. WHOM TO SEE:AND WHERE TO GO ABOUT: s R
‘ : . Goal: The advisee will learn . To ‘he advisor: :Advisees can have some .
&_ * . where to go to' accomplish some fun making out the sheet for their ‘
N typical tasks. - _ © school, It can be used as a group. L
,Group size? 5-25 - “Scavengep-flunt" to see how many ‘Who's -
Time required: 45 minutes; .  and Where's they can find. - After the _
Materials: "Whom to See any. activity, the completed 1ist should be -
Where to Go" sheet L 4 /S posted in y(iur, advisory station.
! P . ’ I . . ' ! / '
2 : ' ‘ Lo ! . . R '
‘-- ),/ . What. / . Whom - .  Where .’
™. | Alternative fearning. f/. 1 - T I R
' . Alternate School d rg/‘ S R | . :
Conmunitylearnin‘g P""kgrém N T _"” | s _ v
- Communications / ’ - S / .
# =1 . Social Studies - A N "
, . { . . L
' Science . \ .
Business - _ )
.. Home Economics
Art o . , T e L
Industrial Art . .| - R '
Driver's ‘Education - " ' - '
. Math. B .
_ « . - , ' .
. x Foreign Langgage ey S ' L
- Girl's P.E. 3 : : &
X Boy's P.E. v _ I otk
B “ .} ' i B % . ) ’ )'“}" i » ,gi‘." e_‘
| Out of School Learning - R Y o . . |
Psycho]oﬁy Practicum g o T l \
. Car:e'gr“Trajn'ihg‘ Program"\ ; i ‘ ‘
Dual Enronm‘ent\‘ BRI ‘ o v - {
e — , : :
. \ J ‘ i
. - ‘ t
- )\ . .
~ -0 -
| 4
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What

Whom .

(Goal II, Activity'Fbur)

Where

Career Education

Co-op ;..

- -Job Placement

Other Cogcgrns: . ‘ﬁ

Absence and/or Tardy .Admit
— and
Early Dismissal Permission

Schedule Changes

To get a robm for student
meetings ' -

Lost and Found

I.D.‘- Bus Pass

Smokinngermit

Information about thé
- Sports Program

‘Help with Research

" Information on Colleges

Information on Careers

Information on SchoTarships

'Off1c1a1 School. Record

Information on Testing

Clubs and Extra-Curricular
" Activities

Sickness

Paper, Pencils, Art Supplies

- 11 -

[VEN
1Y

o

“



(Goal II, Activity Four)

What o * Whom R Where

Teacher Locater

Student Government

\ | Jdanitor's foicea' ] v

Maintenance Office

Phones - _ T,

Audio-Visual Materials ‘ o y
And Servicas - o

Tgachers“ Mailboxes

—

- . ENTRANCE TO THE LAND
OF. AWARENESS




‘Parent Rgiatﬁons/CbnferenCe nJ J i -+ (Goal II, Activity,Eoun);Af‘I;

R

1
y

PRACTICING .THE "CONFERENCE

. e »
o ~

(4

" Goal: An advisee can learn to . To the advisor: You might want to vary

; .conduct his own parent ¢ - the role-pTaying depending on the .

, conferences. : ‘ - slituation. You might have the advisee
‘. Group size: 'Large or small play his-parent or you might have just
.\ Time required: .45 minutes. a-few dg the role-playing in front of

: ~ﬁater1aistf:ane _ - the group. You might even have the: -

_ L class be the parent to ask question§ of
s o the advisee. . . o :
v . 3, ’/"
. 1. Divide advisees into groups of three. Each'would play a role represen- -
' ting: the parent, the advisor, and the advisee. (Advisor might play :
.himself as well.) | : .

2. Rotate the role so each advisee has an'ﬁpportunity té be the advisézs
‘ or himself in the conference. . ,

3. Advisee -should start the conference‘aslthey'would in the aciua1~sit- o
" -uation follewing the prescribed organization.

,‘h(, Here is a 11§t of possible questions that a parent might ask: .

e Ca. ,Howis . o doing this yeaf in school?
. .. . “What does the change In requirements mean for.you? .
. c. W11 they count -~ - =~ at the University?-
+d. But, how come we had to tame In and sit here just to hear how
-~ good he's doing?-~ o . oo
..’ What are the problams? .~ ;o
s My -parents nevé( heard from, the school unless there was something
> Wrong.. . ' ' oL ‘
e. How's R 's attendance been? ‘Are they
. cutting any cTasses? ‘ ' .
-, v f. What'a a "Community Outreach" program? -
< g.' How may my child get credit 'if he isn't in school?
h. Why aren't you taking a full year of American History pow?
~ 1. Don't -you have to take Junior Engl4sh? .
J. What 1s thisbasic studies all about? )
k. ‘What if ' . fails a course? _
. X-‘ i o
L N .
B .
) . / ‘X«)
.y S =13 -
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'Feedback/Eva1u:\1on . (Goal II, Activisy. Four)

: - : o

\\ ' MY EXPECTATIONS

"~ Goal: The school needs to know - To the advisor: The purpose of this

/ Tf Tt 1s meeting student ex- .activity s obvious.and stated in the
pectation. If-riot, it should introduction that prefaces the ques-
.engage in self-examination. tions. It can be used with juniors
Groyp size: Large - -~ and its results given to the principal.

————— e

me required: 15 minutes
Mater?ais: "My Expectations"
. . ' M

We would 1ike to know if the school is doing for you what you ex-
pécted it to. If not, we will examine our offerings and policies to
determine in what ways we should change them. !
. 1. Did you expect this school to change you? YES™ NO Is it?

Would every other high school have made

the saﬁe change in-you?

2. Did you expect this school to improve your skills usable in earnfng a

Tiving? YES NO. Is it?

3. Did you expe: rhis school to-itmprove your feelings about other

[

people? -YES N0 Is it

4. Did you expect this school to add to your factual knowledge? YES NO

Is it?

.

5. Some schools try to prepare you to follow a definite career.  Others

do not. Did you expect this school to prepare you for a definite

career? {gs NO Is it?

6. Did you exper* this school to prepare you for adult 1ife? YES MO

Is 1t?

/. Do you feel better about yourself because of your school experience?

YES.  NO

’

8. Are you as you expected to be at the end of your junior year?

. »
T T ]

¢ L I




" e o
@

(Goal II, Activity Four)

[

- 9. What othér things have you learned from your school experiences ‘

y : _ \ ' ‘ : a4
"Qid you expect to learn these? YES NO

~10. What things d1d‘you_f&11 so far to learn that you had expected to?
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. )g;c&s[othaking¥Skills ; 5 (Goal II, Activity Four)

-~ AN ADVISEE'S NOhKSHEET FOR DECISION MAKING

’

Cd

1. 'What, Who, When of Problem (Stating Problem) |
‘a. First, let's state what the problem is: ! , N
What actually is the problem? - g -
Who is concerned? . > L4
When and where did 1tvbegin2
b. What question”do you want to answer?
c. - Would you Tike to write down the entire question?

2. Search for Possible Action jA]fernative Search)

Have you considered what action or actions you can take? Perhaps you
might-want to brainstorm these. Write down as' many as you like,
.regardless of how different or 1mpossib1e(they seem. Do you think a
friend; ydur parents, or your guidance counselor might suggest some
other ideas? ‘ o

+

3. Which Action Wil Be Best for You? '(Consequences)» e
X :

[

a. Now what will be the results of each of yodr suggested actions?

b. For each action, think what 1ght possibly happen 1f you follow
through with such an {dea. {U might want to write this, too,

c. Now let's cdnsider what each result would mean for you:A

What would each do to {he way you feel about yourself?

What result would be 'most valuable or important to you?

Have you considered what each might mean a week from now or a
month from now? - -

How much risk are you willing to take?

_4. Choosing the Best One (Alternative Selection)

a. Now Tet's review edch action and its results.
b. Then méke a choice, keeping 16 mind how you feel about ¥ourself.
ater.

what's important to You, and what it might mean to you
What consequences are you able to accept?

.. -6 -

t.y




5.

6.

- Jime for ﬁttién_ijmplementatiqn)

= |

1) ‘ -t

¥

4 . N K 3 -
a. Now that you've made your decision, let™ act on 1t!

" b. An advisor can suggést the placé to start and where to get_infofﬁ

mation:

Should- you' make an appointment with . ! ?
Would-.it be best to call : - Vi ?
I think 1t would be a good 1dea to taTk to / _ now.
You've accomplished a Tot! Good! . ’ ’

"y

c. Hgvedyou decided what you're going to say? Perhaps it would help
to write 1t down. Keep your decision in mind. Maybe your advisor -
might know how to start the conversation.” You'l] do well; you

_.are prepared. % ' : '

<

Are You Satisfied with the Effect of Your Decision? (Assessment of

. Decision)

whgt happened? Did things go well? Was 1t what you expected? Do
you have good feelings about your results? Do you.think this needs
follow-up? Perhaps, then you might want to Epy‘another course of
action. Lét's refer to,the 11st of possible

actions which you made.

.

~

. - " ‘ . i - | | ’ |
k I | o ' : &ga] “II, ACt'IV'Ity FOU?‘) ) v
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I R =, (Goal TI, Activity Four)

4

, - AN AD\ISOR'S GUIDE TO DECISIGN MAKING
: ' {
. : Ne

1. "Stating the Problem ) ﬁﬁ*

N a. Encourage the advisee to define the,pro'1em.
(U Question with interest and concern ‘about® the problem.
1 Determine persons involved in total problem.
1 :

b. Help advisee phrase the problem (question) c]ear]jﬁif

. c. If advisee seems unable to express the problem ora]fy, advisor °
/ may suggest he write it. ,
i~

2 .

2. Alternative Search - d o y

. ~ - ‘Encourage many advisee choices for prob]em-solving actions.‘ Be a pos-
. ‘ itive 11stener,35§_EEEbp;1ng of advisee ideas,_ suggest outside help,
and present alternatives only as a Jast resort. : . P

- 3. Consequences e : wew ‘l

a. & b. Encourage advisee to suggests; if many possibi]ities-even'write _
a fist of all possible consequences for each alternative. . g

C. Encourage advisee to eQa]uate each consequencé in relationship to”his
willingndss to take risks, i.e., his s#If concept, his values, his

needs - . \ :
« 0 - . -
4, A]ternativé Selection ) P
a. Review with advisee his alternatives and their consequences.
b.. Encourage the advisee to ghoose ‘the best action for himself based

on the rjsks he is willing to take in relationship to his setf .
concept, his values, and his needs. Penlaps the advisor and advisee
might consTder together the consequences the adviseé is able tq accept.

c. 'Commeent the advisee on his choice of action, even thought it may

not be the most desirable from the advisor's viewpoint.
t

5. Implementatiom ’ ' L

¢ v '

Note. .Start with a positive reinforcement of the advisee's decision
making. Specific and immediate action should be encouraged while
advisee is enthdsiastic. :

a. Advisor should make every effort to ensure immediate follow-up. <

N , Wy )' o »

b. Advisor should have information of, or be able to diregt adviseg to,
\\\\\\\ school and community resources and personnel. Example: Guidance

~~.__counselor, principal, nurse, doctor, teacher, parents, friend,
studgg}, nearest recruitment office, potential employer.

-18 - ¢
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o ' , ' AR "
' ~ (Goal u,_Activ‘n) Four)
. i - ‘

~

6.‘iﬂésessment'of Decisid(
) et -, o

Encou}dge'advisee to state the effect of his decision: Was'he ‘sat
~with the consequences? ‘ C

. R

fied
.\-

. ‘ . 3 ‘
Advisee and advisor investigate need for follow-up: ;

It is obviously sequential.
Advisee is dissatisfied.
Advisee is uncomfortable.

If‘nec;ssary, suggest the advisee -evaluate the‘possfbilities on his. ¢
list of alternatives and consequentes. '

i ¥ v
. . ’

\
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~ Caréer Planning/Preparation ] : (Goal II, Activity Four :
_) _ et 7 " * BUILD YOUR OWN COLLEG& INFORMATION'FILE

» ' R ’ E ‘ N . ¥ . ‘ ) ) ' 3 - /‘ :
Goal: The advisee will ‘collect To.the advisor: You camhelP an advisee

v ..his own personalized store of begin the college prep n and college :

* college information. selection process by &ncpuraging him to
Group size: - Individual - build-his own file of rélevart informa-

but flexihle. all in his advisement folder at school,

Materials: None ~om he may prefer to create a separata\
. notebook at home. @ -

‘/fgision One: . R , . '

—_—— e -

\ me required: Seve T/j;ssions, tion. \ You may offer to let him Keep it

X . : - . :

"Gofer" S1nce much grmation is available at school, you can ask

the student to make. a trip té the counseling center to "gofer" a personal
copy of the following: ' ’

- L& ,
P f:a]og : ’A' . k ‘
Pl vwilege testing dates and registration forms ‘
5. A sample college application , .
4. Handouts on college information or instructions on "How to Visit
~ a College", or scholarship information. e
5. A lis¥ of dates of college speakers. '
6. A.,copy of a college reference book. . ‘
7. A list of addresses of schools he might write to “
; e, "
7 Session Two:’ J . -, B

- "Write-fers" This Egﬂg you can help the student draft letters to
4 colleges, asking for brocfures, .catalogs, applications, or financial aid
Information. Ask him to come see you when the material comes in.

e
\

Session Three: . \ n -

y L "Do-fers" ~After your advisee has sorted through all his material, 5pe
-+ two of you will sit d and make a 1ist of thjngs that he will have to i
"do-fer" college. The list might include: X o

Courses to take . e %
Places to visit * " / T

Tests to complete
People to talk to

Deadlines for making decisions f'w

7

wbwd

Following sessions will consist of timgs to monitor progress on the "do-fer"
11st. ' ’ R

s

j
. J
=20 -
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’ VCareer,P1ann1ng[P(eparat10n oy (Goal 11, Activity Four)
. o ' (N . : .

>

WHAT DO YOU KNOW ABOUT THE CAREER YOU HAVE CHOSEN?

1 . . ' ‘

// ~ Goal: The student will broaden To the advisor: It is important-.that
the bases on which he makes his_  young persons be aware of the criteria

., €hofce of careers/ " for career choice. Traditionally, they

-

”.Group size: .Indfvidual " have made choices only en the bases of
~ 3 Time required: 20 minutes personal ‘preferences.” They presumed
* /- Materials: "What Do You Know ° that the career of their choice affor-
.. About"the Career You Have - . ded job opportunities. Advisors must
/} Chosen?” ' T - encourage them to choose.on broader,
_ more realistic bases.
- i . s ' : . »
Many persons make their career choices too.casudlly: There are many
points to consider besides one's prefereq;bssjn choosing. a career. Tygy
"testing” out your career choice by asking younself a series of questions
about it.. ' (O s - N
| N e o ' ST
. 1. State your tentative career choice.’ g

. L.
2. Here is a list of 20 priorities you should consider when chqQosing any
career. Decide which are most important. to"you, which less mportant.
"~ Place a number in front of each (1 = 20) to show how you wotid yank
these priorities. T % ,
Will you enjoy doing it?
Can you do it very well? -
Will you receive satisfaction from it?
.- Wi1l you share it with your family?
W11l doing 1t challenge you? i oo !
Will it be helpful to your community? . ( ’
How much education does it require? ’ “ : '
What is the average income of someone in this career?
Will your family approve of it? )
Will your friends approve of it? l
. Would you be workihg. with someone or by yourself?
. What are the opportunities for advancement? D
What are the chances of finding jobs in this field?
What are the opportunjties of branching out into other fields?
Does it ipwolve much, tradel?
Does .it fnvolve frequent re-location. . ‘ -

s T

SO T OIS~ 22TJTQO-KODAOOT

2 Does it-involve serving (helping) persons? e
o Is it something you will be able to do during your entire
/ , working career?

s. Does your physical condition permit yod to enter this career?

3. Having completed this activity, what conclusions have you arrived at
about the career you have chosen? '
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Schoo]/Comqunit;y Issues - - | R : (Goal II', Activity Four)
T ‘ : - . » o
. ‘ R s
P o Co ‘ NAMES AND,LPAC]TS'» . X
) ..Goal: ' The advisor and his - To the advisor: Get a copy of eJEh
. aav1sees need ‘to ‘I \rn who - advisee's school picture. .Record the
makes up the advigor sq/érouw’ _ hames of each student ynder the pic-
identity can.be’e hed. " tures. Use the photograph as the focal
' This process will facilitate point of a bullgtin’board of display.
: getting acquainted. | , Examp]as Post’ 1tems of 1pterest - .
7 ' , ‘i{ ‘ "about ‘the advisees and advisor at the
' ) . : ’ . ends of the'flines. The information
T e . " +y" could be changed as ‘frequently as
: C ‘ desired. It could include: 1) family
S Co J : . information, 2) work.experience # 3)

" hobbtes, 4) goals, etc. Braw fitting
caricatures of group members with
photographs of théir faces superimposed.

’ Construct  elther a group collage or
. individual coldages. °

L L | \ o
. o

¥
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l) Rolo Change

e "'AGIIVfTY FIVE

\v. L3 . J

.-Purpose: to examine the roles of various staff members in

. o

an Individual Advisory System. L ‘7 ? . ';

e e

!

- Make a presentation of the fniiowing materiai which

describes the changes that ag;isor responsibilities bring

to the traditiona] faculty roies of:
"3

a) principal PR o U

& vt el
b) teacher Lo B
c) counseior T ] ’ o ’,

s’

'Nhiie the descriptions provided below ‘may be read you

may want to make additidhs. Focus on the benefits
emerging from thesetroie changes

; Y ’
(‘~ . ‘ .

Principa]'s Role iy ‘ o »

For some principais student contact: invoives mainly

“discipiinary“ acti?n w1th resulting negative feelings.

‘The Individgai Advisory System GIAS) does not guarantee
the principa] freedom from that disheartening task But
‘personaiized contact and program p}anning w111 increase

: student motivation and invoivement in the schoo] " This

e

1s not to say that the principai will never have "dis-

; 'cipiine" probiems--but he or she should hdve fewer of

[4

them IAS-will he]wpreven{ghese problems.

.w""'.' o

eLergo group

Step One

"Changing 301437"

.

LR

T

"You may wish to
.copy L~19 through
L-24 as-a handout-
-'to atimulate
discussion.'



CE
- Aﬂv
»

The lhdividual Kdvisory System needs the principals "f'fAe"mpdel_igvtso:'x
. to function as advisors.- The principais will thus also 1 : - ?‘,}- -‘fﬁ
"?have the dpportunity for full participation in helping ) L |

- relationships.v The principal can serve as a MOdel for -
o s the: other advisors.. As ] modet advisor he or she needs
B to. sustain participation with enthusiasm.. (In fact the |
”principal must help provide for*long -term maintenance
of the program. ) Making changes is never easy. vThe o ". Coo

- rest of the staff will need,support as they learn the '} Demonstrate

K . ¥ commitment
role of advisor and make necessary adjustments and im- . ‘7_| \

provements. As advisor the principal deVeIOps an in-

,‘;'creased sensitivity to the problems of advisement. His

or her ful] partic ation’ demonstrates the va]ue and | ’
importance of advisement Seeing-a principal Share % ;
equa]ly the responsibi]ifies of advisor wi1] ‘enhance the °* | R
'feeling of togetherness on the faculty.. ) \
oA vCan_an IAS exist without the principai-participating_ Conseq nee of".:
. - ' - not participating
S as one of the advisors? Yes it can. 'However, it may be I
o difficult to create’a positive and understanding attitude .,

- . among the staff, Each staff member has other responsi- L
’ biitties and bther time demands . AN staff cou]d possibly '
treat an 1AS a as an ancil]ary task! t S R
f ’ Everyone needs to feel trusted,and‘cared for: coun- . | In éreating-e>hst

" selors, teachers, aduinistrators and students. The o L

environment should say to all within: "You are trusted."

Principals.can create this feeling. It includes confi-

: dence in IAS, the staff; the students and the self. With

N Le20 -
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hR this confidence. the principal uﬁll be willing to take TJ'

i -'7“*j? risks and bring about constructive change. . :
Teacher s Role , '.f B o f | co g”rﬂi
Being'an advisor in the Indﬂvidual Advisory System : éersonAIizodr : !

attention
L 2N

il

. g , '(IAS) makes it possible to giVe a few individual students N
.‘personalized care and attention. An advisor has 15-20 i; N

advisees for all. of their high- school years, if this is o} -

mutually satisfactory. The student chooses his/herm»f | , : 1 | -
~advisor tn one of several ways\ The choice may be-based < )
e f . on curriculum or out-of-school interests of the . advisor.' . , (L

The choite may be an advisor the student already knows . . .
- : Ty P>

It may be that a group of students cho‘se~the same

N

advisor S0 they can be together. . ;
{- - 4

R The . advisor 1s given the permanenfﬁcumulative'records- Student record

. of‘his or her advfsees. This allows for easy access to | \\&‘
the student files during {he adviser-advisee meetings. AU D N ﬁti;'j/;

“In some schools, the folders are kept 1n an Advisement 1 I
_’ Center which s also where the advisor advisee meetings | -
-are held ‘ | o P ¢

' The meetings are held during a regularly scheduled - '} Advisement meetinéa-
time, which varies 1n length from school to school The ‘ '
scheduled advi\ément period uspally takes priority over o -

any other commitment the student might have. .

The Individual Advisory System (IAS) acknowledges | Supported by
. ' . : Individual (
- the need of the student to have a long-term, personal Advisory
' S ' System

-relationshiph(ith anfadvisor, be 1t teacher, principal,

or coUnselor;~-Th@&§£S provides the time and structure

L-21
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IYCOunseior's Role

-
-

. “necessary‘for'this involvement fo occur. It is accurate

-
to say, then. that the work of the teacher 1s supported '

' and enhanced by the Individual Advisory System

-~

i

The counselor 'S ro]e 1n the high school has tradi-

' tionally inciuded at least g numbqr ifinot all, of the

following functions
.-crisis-oriented counseling .
-administering and intLrpreting tests. '
-educational/vocational guidance for seniors
scheduling and student registration
*student record upkéep - : T ‘
© The céunselor's role in the high schooi Wh1Ch uses

<J
the lndividual Advisory System incl,ﬂes
providing advisors with/backup support by deaiing

e with crisi&;oriented referra]s

.administering and interpreting tests aiong with the
“other advisors . ,,‘” ™ >
-helping advisors deve]op ski]is in providing stu- '

» dents with educational/vocationa] information e

2

~schedbling and student registration of 15- ZOfadvisees.

student record upkeep of 15-20 adviseef.

-devetoping out-of-school learning programs .

~-helping advisors develop skills in active listening,
group dynamics, parent conferencing, and conf]ict

resolution.

L-22
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L *In a comperison of, tne ‘two ro]e descriptions it ~

hﬂkomes evident that the number of responsibilitie does

g‘nts -and utilizes the te]ents nf the counselor.;'
'Wraditionally, the counselor has been respopsible . ] Limired

. . interaction

..for as many as\several hundred students in the schqol

Interaction between student and counselor has been

limited to brief encounters during registration times or 1 o Yo
painful encounters during problematic times . Inter- B SRR

% _ L
action between teacher and counselor has been limited to :

?acuity meetings workshops. and brief consu}tations . -
s regarding "problem" students.. The school BAOgram has *° e S
simplfhnot 1ncluded the means for significanthand con- : :T\\\\
| sistemt dialugueﬁbetWeen fellow facuity'members aS'WeIJJ
: ;;i 2 ’as 2 number of stydents T i,'j‘t. |
- With the Individual Advisory Systgm at work in the

high schooi tb% comménication barriers between faculty

members and between faculty andestudents are 1essened -
\ 3 .

Becauseipersonal caring becomes-basic ir’ the school - : ) .
'T_T. .V . . . : , . 1 ’ ' ot . . "
there is equal involvement on the part of ‘every facu}ty i

member and every student. The counselor becomes a
‘member of a team whose overall role includes meeting ’

X -

'student'needs such as:

*receiving personal attention - Student needs &7/
[ 3 . , .
*learning how to asseEs oneself afid set goals"

LU

\
' RS
. . N : '; PR S N
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-entering 1nto meahingful dialogue with parepts and
" ' teachers . ] L |

-getting to=knoW'an adult in thé dchool ™ .

- -experiencing daily emotional grqwth -

-

?developing decision-making skills

el

o At first glance 1t may well appear to the counselor

~ that 1mp1ementation’3f the Ind1v1duaJ Advisory System

would serve only to minimiz? h1s or her func#on in the
high school rf suddenly eveny faculty member * 1s called

upon to advise a sﬁ;a1 group of students (help them plan .5

. theivr school programs facthate their emotional growth.

and maintain contact with their parents) how. then does \\_\
the counselor S- spec1a1 talent come into. play? »

L The counselor functioning 1n a program of advisement

. F |
g serves as a prime resource for both ac#visors and students_.

Freed m an abundance of paper work and integrateJ 1nto
the ma1nstream of high school 11fe the counselor is -

‘ finally able to utilize his or her ta]ents and tral_gng

"+ The counselor will continue to fu1f111 many of the
traditional rqles such as crisis counseling but_the
Ind1v1dua1 Advisory System frees;the counse]or to deliver
.a higher level of professiOnal service.

’<' | Very simpzr/stated an advisement program wilt serve

to enhance the work of the counselor rather than to

jeopardize his or her facu]ty position.

v o
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. 2)‘Anxious'Respthes'to Ro]e.Change |
Divide 1nto,groups and discuss potential" anxious

:responses of pr1nc1pa15 teachers. and counselors

membership in.each group. ,

_ Each menber. 1n the group should respond to state-
v‘“(' ments' such as: . ¢/3 | R /
. Asa principal I would feel uncomﬁprtqble about...;.ﬂ
" ‘d4¢/)"A5 a teacher 1 would‘feel uncomfortable about....."

 "As a counselor I would’ feel uncomfortab]emabout}.....J'»v_ '

7

e e o 7
Examplesrto faci1tate:
As a pirincipal ?L:ould feel uncomfortable about N

finding time to meet advisees when 3 have .~
meeti ngs that I Should be attend-gg : Ty

. As a teather I would feel uncomfortable about
’ contact[_g;parents regarding course schedules.

) - As- a counselor I would feel Uncomfortable about
_having a teacher advisor do something I had
'QreviousTy been do1ng

Ask each group to 1) focus on the primary locus o; the.
anxieties and 2) develop preventative activities or

supportive functions.

4 - -
" Review reports from e%ag group. ’/Tgi\o’

Be prepared to relate the need for an I1AS tbiﬂﬁal with
! these concerns through the following:
-an organizational plan - - N
‘a staff development program \
‘a communicat#on system

. . \ . . -.. o -‘ i ' 1
.- D - -] Small group fz"'

It l
1 V. ’ '
is better to mix teacher, counselor, admipistrator- |

s L

_ 1 s
ERIC K

\‘—-.‘
i

’
P

Step Two )

"Anxious Responses
to Role Change" \

Note to workahop«
coordinator

Large group (:j
J

Y

Note to.‘workshop
coordinator



isff‘, _ ijIt -Goaa For the workshop participants to understand various means to

- _ structure and implement an Individual Advisory y System.:
e . o . )

[

An Individual Advisory System must be.adapted to the organizational:

- structura of the local schooT distric ~There aré gome common concerns

-

g /f- gncountered in eve‘! school system regardless of the community ‘As the or- i
t‘_' ganizattona] alter tives are examined to‘&eet the needs of the IAS and
;j v other concerns of the 1 cal' district the '}mplications for using each .
' approach should be undefstpod
. . I3 A '
s ?k; There is a constant danger of sacrificing the basic purpose of\the < ’
' ' . Y

¢ Men .

IKS for the sake of operational efficiency and control ‘ ' N

by

Six critical organizational aspects are{eoé:idered _during this
portion of the workshop. Alternatives and differing pe perspectives are /.
expiored-for each organizational'aspect Participants wilT also have an

opportunity to examine some IAS programs ghat are currently_being used

Yo by school districts and critique them in terms of the organ;;atioﬁ‘T‘ E;
characteristics previously discussed. )
' *
). . Z T ®
~ , . g ’ 4 *
- ‘ < ) — @ = l
Vo ( |
L
_ ~° ‘_” . \ . .
A \

L-26

(Gp)

(O




T LT s ATIVITYSIX
e o | ‘ ' ~
Purpose: to explore various options 1in organizing an In- -
* . ‘dividual Advisory System and to exami nefitHe

~ program impiications of various structuring

. approaches.’

SRS

N
Alternate Approach to Activity Sixt Instead of having
each group consider every component {t may be advis-
able to-divide them.up and assign_the six components -
.| to certain groups. Do this only if there are serious
time. constraints. ,

—— o - s -

— ——
| | / |
1) Schedul?ng

[

> The group should examine scheduling alternatIVes
*home ro%p ."if '
-extended period AR .
.-'Special time | |

’ atime block _

s
tr

‘°oumr. -

.)
Fil1 out Adﬁzifages Dfsadvantages on "Schg?*ling Alterna-
: 't1ves" handout for each ,method 5 '5
4

The "Scnfguling“ Handout page 23, presents a t1me
vblgc approach This 1S a more complex approach and
deserves some”/ctaj?oﬂ attention Use the time block

>
method to demonstrate\ how to fl}l out the "Scneduling

~

Alternatives" worksheet. e

- L7

—— '

]

"\

i

Large group

Step One

"Scheduling

"Scheduling"

N

Alternatives"
Handout Page 28

-,
RN

) #""Scheduling" A

o

H sHandout Page\23



B ‘] eccan adapt to unique

*Disadvantages .

time -buﬂds advisor co- - | . *requires specia'l pro-
block ‘hasfveness .| -visions for group

*forum-for advisor

~ problemsolving
-can build in staff

~-davalopignt -acti-

vities : '

advisee contactd

.special attendance
~monitoring needed .
-open school chate .
‘required | ’

advisor needs . .

‘promotes atfention . ;QB\\
- toward individual/ o o :

personalized methods

[

»~
@ .

Organfze 1nto small groups to finish "Scheﬂi?ing"

v

-, and the other components o /)

{ s v )
. l"

2) Advisors ‘\\ Bz -JZ,*Jf . o :

1

Each group shouldeXamine -advisor considerations .
'membership (who?) . o
- ~communication (clusters?) L

rcoordination” (leadership?) \
Each group should str1ve to get consensus ‘on a best
e T
approach from two alternat1Ves. ‘fﬂlv o

3) Adv1sor-Adv1see Membership

-s 2

N

Each group should examine adesor-advisee a551gnment

alternatives RN
-random assignment - S .5‘7_ *
v ' . e S ‘r-’-“;’;&f. e
* +match characteristics TEE
. "ﬁ‘? B
*advisees select d ?’ , 1
: F11) out "Advisor-Advisee Membership A]ternatwves" response
a4 .
. . A
sheet o N |
VAR ST T
4% S 1 Do ~a

Small groups

Step qu i
'"Adyisors"
rldvisors"

'Advisors Alter-
natives"

Handout Pages'29-3

Step Three

"Adviaor—AdviQee-
Membership"

"Advisor-Advisee

‘Membership Alter-

natives" |
Handout Page 34 °

>

*



)

~
]
L]

-

One'school's approacn is presented in the-fAdvisor-_’

Advisee Membership" handout. This is a random choice
' méthod. Note special considerations such as "how do youj
. handle- requests for change?"
R | o |
4) Advisement Settings;j {
X ! . e
Each group ou]d discuss possibilities for locating ,
< advisemdnt act1v1t1es DT
“~héme rooms v o
N . : o 9. /
L )4 -advisement center

-

-guidance area

.-1ntegratedfw1th another area, e.g., library, lounge,

cafeteria . | S
S f

-other:

~The advisement center concept 1s promoted in the

P
.Handout "Advisement Center”. Th1s 1s an example of how

one schoo] has oréenized their center

~° 5) Parent’ Conferences
. E%ch group shou]d examine me thods of parenta]

/'}contact.
(/ - - phone contacts | o h‘ o ‘
/ * informal affairs o '

* parent/advisor/student conferences -

V4 ..
-

* gther:

- - N -~ .
T 60
. _ 9

httyes ™ ves
F111 out "Advisement Setting A]ter atiggs" response sheet.

L

"Advisor-Advisee

Membership"

‘Hendout Page 32

!

Step Four v
“Advi'eement Settingl

v

-

A

"Advisement Setting
Alternatives'

Handout Page 36
"Advisement Center"
Handout Page 35

Step Five
fParent Conferences"

©
)

"Parent Conferences"

Handout Page 37



:school arrang

T e e T R AT

-

Ask sach group to £V1or1tlze the type of parental

'contacts 1n terms of 1mportance to an-IAS * Handout Page

\
A

a, .- "-:,i' N _,.

"The "Par;gt COnfelpnces" handout.explains how}one

for ﬁree types of parent conferences

6) Staff Development

L

Each group should dlscuss aspects of the followlng

staff development concerns

1. Pretrainlng-a

what 1nd of program(s) are feaslble
for 1AS? )

2. " Continuous Inservlce - How can thts'best'be'achleved?

3, aResOOrce{Personnel - Make a llst of the. types of -

i -
o

.r’

~resource personnel to look for in the school and
communlty)7 o . // :

4. Cluster ¥s. Total Group - Should the responSlblIILy

% ‘and activities 53 determined by each cluster or

]

planned for the total advlsory staff?
The "Staff Development" handout will stimulate dlscu551on

on each’ of the four questions above. Fill out Handout:

—

' Page 42. S l P

" The question of staff development will® rece1ve more

attention later when their Tocal plans are developed.

;o

“Parent Contact

Priority List" . -
. N

1 /Handout ‘Page 41 -

"Staff Dovelopmeoj

| Step Sw

L

>

F\. NS\

'"Staff Development

Worksheet" ~ -
Handout Page 45 »

Y

=

1 "Staff_beve&opment"

»

Handoutugage 42

REMEMBER. . .

Activity Nine,
Page L-40 %,
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At 1s important to keep the basic purpose of an individual develop-
ment system in focus when organizing the program. It is possible for an o
"advisory type“ system to be oriented toward school system efficienqy,
rather than personalizing 4tudent learning While the system should be
reasonably efficient, an overconcern for efficiency c;n distort the
‘purpose. It is possible to have an individua] advisory system and not
'V/ - ssignificantly increase individualized student contact and invo]vement A
| warmed over“ home room approach wherein the student is only se;n in a !_ )
} K group and . t\e goa]s are limited to mainly administrative concerns, such
5 as a class schedu]ing, record keeping, and announcements wi11 probably
:3 e offer 1itt1e pef%onalized deve]opment While scheduling may be one
responsibildty of the adviso? and\group meetings may be gkfappropriate '
method for discussion and efficient processing. the primary focus should
always be the faci]itation of indiv1dua1.§tudent development
Before out1ining a workable method of schedu]ing advisement times

it iqrnecessary to define several termf"

Advisory Group A group consisting of‘one adVisor (faculty/staff memberl'

and fifteen to twenty advisees (students) . .ok

.

, Advisement Jeam: A group consisting of six to tw]eve advisors (faculty/

N

gtaff_members). : : 2 o i J o
‘ \The Advisement Team 1s made up'of facd}ty/staff members represedting .
different subject areas; ages experiences, and philosopiies. . Every

advisor.in the schoo] bui]ding belongs to a Team through which members
draw support and share ideas. Therefore, schedu]ing must be such that

-~ -'jzzh advisor has’ amp]e time to meet with his or her AdV1sory Group (stu-

3
73 ts) and each advisor has ample\time ﬂo meet with h1S or her Advise-

-23-W,- SRR

¢ ~
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ment Team fellow adv1sors

Advisement Block: A block’of time equivalent to two class periodsl

During part of this time-block the advisor meets with-his or her Advise-
ment Team. Du\?ng ‘the remainder of this time- b]ock the advisor meets
yith his or her wholffidvisony Group or with 1nd1vidua1 advisees from

-

/that Group S ' “ | ¢
Uy
The easiest and most fac1T1tat1ve approach to scheduling advisement
time into an already existeént schoo1 program is not the add1t10n or

- creation of an extra t1me period Such aniapproach reqq{res extending :f'

'hr!k'\ —a. o
the school da shortenin clas nd/or lunch eriods = P.Tﬁ‘
y Qf‘ g s and/ u P v
a A more expedient method of schedu11ng.adv1sement time is to view

your ex1§tent schoo] schedule‘as a base upon which to superimpose a new
additional schedu]e made up oﬁgthree Advisement B]ocks per day. This
results in a minimally disturbed school program. '

Both the negular class per1ods«and the new AdyiSemept Blocks will run
simultaneously.” For the purpose of a simple example let ug‘assume that
the regular schooliday extends fnom(8:20 a.m. to 3:35 p.m. and thet class

periods run for one hour. (The examg}e can be modified to fit your par-

ticular school day Schedule. What is 1ﬁportant to remember is that one

. { e b
Advisement Block should be equidplent to two class periods. )
Class Periods ]
i 8:20 -'9\3% B8:20 - 10:20
E 9:20 - 10:20~
i0:20 - 11:20 10:20 - 12:20
11:20 - 12:20
A 12:20 - 1:20 (lunch) 12:20 - 1:20 (lunch)
’ 120 - 2:20 . 1:20 - 3:20
) . 2.20 - 30 .
©3:20 - 3:35 (homeroom) © - 3:20 - 3:35 (make future advise-

ment appointments)



-

Each advisement Team is assigned one Adv1sement Block each week Dur1ng
thelr Advlswgent Block the faculty/staff members on the Advisement®Team re- -
lease their clas\fes) of leave their stafiwork and meet in the Advlsement
Center. _After meeting with each other they rema1n in the. Center to meet
wlth thelr advisees For example, at the beglnnlng of the year you and the
other members of your Advisement Team are assigned one the Monday Ad-
vlsement Blocks. Throughout the year you will then meet with your Team

_ members (other advlsors) and, -afterwards, w1th your Group memEers (your

advls:Ls) during one of the three Monday Advlsement B1 cks

: gy In order to avoid the apparent problem of advisors need?ngy@o_h§yei
double free periods each week on the same day or cancelllng the same
class(es) once a week, the Advisement Blocks will rotate on a three-week

v : cycle. For example, the chart below demonstratethow this rotation works.

Advisement Team A meets during Advisement Block I (8:20 - 10:20) on the
first week.  The second week Advisement Teah A meets during Advisement
Block II (lO 20 - lQ 20) and the following week Team A will meet dur1ng F; ﬁ[

Block TII (1: 20 - 3: 20) . On the fourth week the cycle begins over again.

N ‘ MONDAY TUESDAY WEDNESDAY THURSDAY“ FRIDAY .
First Waek. * ' .
8:20-10:20 1 Team A TeamLD | Team G Team J Team M
10:20-12:20 11 B . E H K - N
1:20-3:20 111 L * F I ﬁ 0
Secund Week |
; I C F o I L 0
I A D G J M |
5 11 B E H K N
' Thlrk ek P
I 8|7 ¢ _H CK N 4
I cl - F I L 0
/ 111 Al D | G J M
- 75 .
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According to this chart three dkf%ereht Teams meet on each of the
five school days. Adv1sors and advisees haVe, builq tnto their regular
school week, a block of time during which to meet However, they alsolv
have regularly plann asies which, ‘E to the rotating Advisement
\8lack, are not greatly disturbed. ‘
It 1s not typical for an advisor fo'meet with his or her whole group
N of‘advjsees every week. The system 18§ set up to fg;ﬁer one-to-one stu-
| dent contact. As a matter Sf fact, the gro mig assemble ¥ a whole only
once or twice in a semester. Individual adfisees make appointments with
‘thelgkgdv1sor 1n advance of their scheduled Advisemenﬁ Block.” Even if
the same advisee need§ to‘make contact with/h1s or her advisor each week
over a six week per1od the advisee can. schedu]e these*m%etlngs in such
~ @ way as to aVb1d m1ss1ng txme in a part1cu1ar class more than once.
™~ This is one bf the - advgntages of the rotatlng Advisement B]ocks\\ For
\ examp]e, in the case of the above mentioned. student he or she could

arrange private meet?;}s with his or her advisor during a six week period
A ’ ,

in the following manner:

2

Weegk I - 8:45 (Advisors meet with advisees following the
wgik I - 10:45 Advisement Team meeting. Advisors on a
eek III -, 1:45 Team will generally meet for £0-30 minutes
Week IV - 9:20 each week at the beginning of their Advise-
Week V - 11:20 ment Block.)
- Week VI - 2:20 . ~
,*, \ >
. "huz, the student has mi s r)';s't'lons of six different classes over

a six-weat per1d¢,as opposed tec missing the same class daily for six days
or weeii'y ror six weeks. Students are sumaéheﬂ from ciass by the Advise-
men* Fénte“ seerttary(ies) and return to class as soon as the appointment
s fini hed Ahather feature here . is the responsibility an ooﬁbrtun1ty %
the studv..L is gtven for planning in advance.

g
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The rotating 'schedule al§o accommodaues the advisors, During hisﬁq‘_
her assigned Advisement Block (\?o consecu/,yz class.periods/week) the
advisor must be available in the Advisemenfzﬁenter to work with any of
his or her 15-20 advisees who havye made appofnpments.’ This‘will meen
that each week the'edvisor who teaches will yglease one or th':lasses
in order to be in the Advisement Center. The students who are released
from these classes will have a Commons;¢1me during which they may go to
the 1ibrary, gym, study hall, or other school facilities. Because
Advisement Blocks are set up on a rotating bas1s an advisor who teaches
will only release any one part1cu1ar class every three weeks. This can

be beneficial in that time is thus automatically built into classes for

students to work on independent projects.

{

A clear understanding of the described schequling process is crucial
fgyfor 1mp1ement1nb the Individua]AAdvisory System. A rotating Advisement
Block superimposed o an ah‘pdy well functiomng class schédule is, in
athe 1ong run, the most accommodating and effective manner .0f scheduling

time for advisors and advisees to meet either as a group or individually.

Py

[y



1 4

-

L | ST (coal 1M, Activity S1x)
© " “e_ SCHEDULING ALTERNATIVES

,\ A : S ' . ‘l . o X o ,

dA.' A \
- Method i ~ * Advantages K . Disadvantages - }’
a
. S j
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_(Goal III, Activity Six)

;o ' ADVISORS S '

N ; iy L)
» o :
» A

[N I3 e i o
The main goal of the Individual Advisory System is to establish

'Advisor-ihvisée e

and keep open a strong line of communication between every student and

at least one adult in the school. Therefore, it is, necessary that

-» -

every faculty/staff ‘member (principal, vice-ﬁkjncipa], librarian, coun-

selors, and teﬁfhers) assume the role of advisor. This maximizes the

A

possibility for one-to-one contact between students and their advisors
since the greater the number of advisors, the smaller the number of
students assigned to eaéH advisor. ' ‘j
J Advisement Blocks are scheduled to further enhance fﬁyé'indivfdua1
" contact. If an advisor, such as a counselér in the present schgol ‘¥
syste&, 1s‘assignéd over 30 studentS'wfth which to work, even such
aavantages as Advisement Blocks cannot nurture cdhsistent indivfdua]

contact. No advisor should besresponsible for more than 20 advisees.

[

4

Advisor-Advisor

Another Tine of communication which must be established and main-
tained is between adv1sors.' As faculty/staff members assume tRis new
role of advisor they discover that suddenty, regardless of their
formerly established school role. tiney now all have something in common,
besides the students, about wi. ch they can share information. This new
bond 1s a lLealthy one. Departmental barriers break down and the adults

at w. <k 1n the school begin to need each other in a new way. (

- 29 .
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It-is vital that‘advisors share their talents and ideas. The ﬁost

effective way of insuring such communication 1s to divide the faculty/

taff into teams of. six to twelve members each These teams remain

\ onstant from year to year allowing the advisor members the Opportunity

" 1deas and feelings Members of the teams should varykih\age as well as
ex;e(ience. philosophy, and schpol involvement. Each team will elect a

- \\
team member). Fhe. leader will be responsible’ for coordinating . >
) ~
tha_group and arranging such things as field trips- that the .team. as a
/éBB whole may wish to take during one of the\\gvisement Blocks. HOWevﬁr
( ~ everyone on a team shares. ideas and each member ,should feel comfortable h
// giving presentations to the rest of the group when he or she feels
1nforméd{1n an area fn which other team members need additional help,
» )7 . 4 - l
, / ’ p >
LN
/ ¢
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(Goal III, Ac@iﬂty Six)
ADVISORS ALTERNATIVES
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N » , . _ (Goa] 111, Activity Six) -
ADVISOR- ADVISEE MEMBERSHIP

-

f

y An Advisery Group cons¥sts of one advisor (faculxy/staff member) ‘and
fifteen-twenty advisees (students). H;en a student enters tenth grade he-
or she is assigned to an Advisory Group. This assignment is madﬂ?
according to & random-choice method of\521ect1one During the summer
. prior to entering the school, the student receives by mqi] a description
- of the Individual Advisory System and is asked whether or not he or she
has a preference for a particu]ar advisor In the case of students with
older sib]1ng§ in the school this opportun1tyffor choice of advisor
allows them to draw upon the expervence\of SO@EOHG they know well and.
receive some firsthand insight. However, most of the students, for whom
the school s a new and,’nknown environment, will be unable to express a-
particu?gr choice in advi ors -and, Fherefore, placement fﬁ}those cases
jk " needs te be on a gandom basis. | , & ‘
An\advisor stays w1th his or her same group of advisees throughout
} the three senioz high years ) Therefore, an adv1sor will be working with

a group of-tenth graders one year, the fo]]ow1ng year ‘with thé same

— %

s 1 group at the eleventh grade level, and during the next.year with the K‘E%QJ//
group as seniors The bond between an advisor and his or her adv1sees
is strengthened during their three‘&eer rqlationship. They work together

. toward an important goal. In the case of one)high school, when the

advisor in a partigular Advisory Groué/hahdedﬁdip1omas to his advisees -

tokens of appreciation reflect the fact that omething persoﬁa]ly m

v/ -. ‘ -
ingful has taken place. -

; .
> at graduation they, in return, each hagﬂéd him a yellow rose. Such

] = C

an-




®
N N

iA]though eéch Advisory Group works together as a unit throughout <
the three senior high years there are'occasiona]'changes. During'a |
student's first year in the‘Schopi,he or shef;;y-not establish adequate N
rapport‘hith the assigned advisor and thus may request a change. Becéuse
advisors.and advisees are human it is unrealistic to believe they
" always can and wiil be‘compatible in theirigésigﬁed groups. There must

be.some flexibility to~allow for change during the first year of getting
AN

to know one .another. d
Advisory Groups will not necessarily he composed of students all'
of whom are in the same year. Transfer students from different levels -
) Q?l] be assigned to groups or advisees may ask tg be in a particular
group most of whose members are in a different.level. For this reason

Jit is valuable for advisors to have experience with the various needs of

students at the three different senior high levels.
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e * ADVISOR-ADVISEE MEMBERSHIP ALTERNATIVES
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T T - . (Goal 'm,Actwit)AS)

ADVISEMENT CENTER, (/) 4 <
) (( » P
. The, school which implements the»Individual Advisory System should have
.= an Advisement Center. Just as teacuers are g1ven clasiruoms and laborator-

ies for teaching* and admin1strators are prov1ded with offices 1n wh1ch to

- work, se, too must space be allotted for use by adv1sor£,and adv1sees This
%
space should acconmodate .group meetings of twenty people as weTI as allow
Y
space for 1nd1v1duals who prefer to work in pairs apart from the group.

'\ Within the Adv1sement Center 2ye kept Vesources such as vocattonal
information, college and technic l catalogs, kits (decision: mak1ng, occu-

- pational information, self awareness, etc.), and books and magazfﬁes for

)

‘use by both adv1sees and advisors. .g.,.éf/ )

Also poused in th AdV¥sement Genter a th% schoo] counse%ors and ‘

~
secretaries. Although this arrangement s not always poss{%le every effort
R e
"should be made to create a 1arge enough open space for the Advisement Center

: $0 that key schoo1 personne] with whom students*usua]lﬂ come into regular

e,

-:? , contact will be?a work1ng ‘part. of th1s setting. This w1IL‘Ee advantageous
~— Zdn ,’-‘5- L . . : A
;ﬁEﬁ' ﬁﬁﬁi for the ddv1sors as well. ; - oo

y&r “ ,,:‘v » 4 - 1
’ : xStudents records are kept in the Adyisement Center and are/thus always

s 777

read11y available for use by advisors and advisees. Studentsare encouraged

to contr1bute to their own records and bu1ld a f11e\rh1ch will be of use to
N

them after high school when making application to a o*lege or “for a.job.

The Advisement Center should be a warm and friénd]y’sett1ng With gém-

‘ \ A

' fertable chairs and several conference,tai}es available for use dur1ngf

Advisement Blocks. The room furhiture, d ma 1a1s nee be spar -,/ \\
« R -«
1ing and new--what is necessary 1s an atmosphere which lets peop]e kn W

-

that this is a fersona1 place where students and adv1sors can grow to know\
: -~

themsgives and each ?ther better . : -

\ } p . ! \
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¥ - PARENT CONFERENCES RURY S
. e r{// B a‘lﬂ- E VAN R C e
~ ' Unfo ndtely. parents aré most frequently ‘called 1n to take an ’6,__'; fﬁi

a-
active part in the 11fe of the1r youngster at_ scho 1 when a crisis‘dccurs

DU v
They ;?u only called by phone to héar of disc1p11 6rob1ems, not to take%

. part 1n‘§har1ng positiye things. ‘$udents 1n~high school haVe SO many oy
. 7 ‘ ' - » i “+

teachers[that when parents are curIous about or 1nterested in a school S .
" matter they don't know whtm to call about what. Th1s somewhat typical ~ (

'plight of the parents of h1gh sspdol students is one of the basic con- R
- {‘ . N s 1'

c,éerns -of, advisors: =~ - ¢ fﬂ . - -H N

N . i . ‘e . ‘._ » .

arent.;\htact 1nu91ves communicat1on between a student 's advisor and

his or er_parent( s). This commun1cat1on is ma1nta1ned in three ways

e §7" 1) Parent-student- adv1zor conferences I '“‘ .
s VT4 - 32) Te]ephone contacts’ ' o ' ' e ' 7,%
4 52 _ - 7 3) Informal gatherings P . b
“ u - N ‘\> ?
.,\k . L — ST |
) v 1) Parent student ady_sﬁr>conferences are conducted at 1east once each e
~ : N 4 Y
v term wKén new schedu]es are being. p]anned However, adv1503f shou?d C
- 3, o ' :
. . arrange for’ mgqe frequent conferences in ordeg t t'.somé-ar he]d

. purely for pps1t(/f/feedback to the parent( s).. Because the confer-
. “ences held with tﬁe student and his}or h;; ad@lsor and parent( )Jare

o \ .
- : ‘held for the purpose of pW nnlkg and eva at1ng the student s progress, .

)
it 15 1mportaﬁt to plan the c#%ferences carefully The who]e con-
- CI ¢ ‘
:gﬁ;,' - ference process .can B§ldea1t with most eff?czentfl by d1v1d1ng it .
-into four phases_
i .

_--a) pre=p1ann1ng}— Prepare severa1 worksheets for the advisee to f111

,)?———-<\**:,/,~ out béfore the ronference takes p]ace Itéms such as the fo]]owing

p,

/ - L : o \

. o | C . . e a3




examp1es wﬂ]] he]p the student take more contro] of the conference.

S < (Nhat is the best thing that s happened to you at school dur1ng .
the last.month? List your classes.u Mention some skill or 1dea . -
that you have acquired and that you have enjoyed for each c]ass )

)/ “t On another worksheet prov1de the advisee with an opportun1ty to
he]p determfne a conference agenda (List at least f1ve items
that you th1nk your parents wou1d be 1nterested in discuss1ng in a

three-Way conference w1th you aﬂd your adv1sor )

- {5¥f R - Forms. shou]dralso~be sent- to the advisee's teachers to make
. 22{ . A comments .on the student s 1earn1ng program, progress, needs, and_///
< ’ ‘s. ", n ’ 7 . . ) {a A
- -\1 terests . R

Before the actual meeting, organize a conference format and -
go over 1t w1th the advisee. Also Hst some suggestions. for t:on a 4
'duct1ng a meaningfu] conference (Don t attack teachers. Listen
to parents, etc.) o |
A f1na1 pre- pJanning step is to ut111ze the process of?§o1e ¢ ¥
. playing and let severa] or all of your adv1sees work in groups of
three. Each student ou!d assume the role of advisee, that of
..parent! and, firally ;ﬁthgr advisor during brief role-play
sessions. Thfs will help students exper1ence all’ faCets of” the ~

oyt
’// ’ ) parent student adv1sor conference

" b) making the appofntment - Contact the parent( )«by*sne and arrange

for ¢ e conference to be he]d at a t1me whé@; wilT be convenientl

‘\Qk'_‘ o for a

w1]¥ give- the parent( 3) an opportun1ty toQSee the’ schoo] in operat1on

1nvolved HoLd1ng the conference r1ng theISchoo}*day

c conducting the conference - It is 1mportant that the conference be

' o ‘;fa time during which the student and his or her parent(s) ‘reach
. C . e -, e e S ] (. : ) 9
S ’ : 3 ) ) - + .

N ‘ - >\, ke
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, . L) LTt -t
* some honest understanding of each other s expec‘f"n 5nd p1ans
The advifor should enter into the conference as a, resouroe person

' who is able to exp]ain what is invo]ved in schoo] progfams what

4

the student might expect from various programs, and how different
programL will enable the studenE to reach certain goals. The 5.
_conference 1s primari]y a time of diaiogue between student and
parent(s), not a session during which the adv1sor reports ~to the - /)
Y

pgientﬁs) abogt the student s grades ‘and behavior .

d) writing _the conference report - Fo]]owing the confepe?ce the
" - advisor should write a report which will ‘then be inclided in the
| advisee's permanent reCords This report shou]d be obJective and
. to the point. It will be he]pfu] to both the advisor -and the o
advisee 1in preparing for future conferences |

v

. B & :
~ - . , )

PR .
+ 7 AQ- i N -
R
S N

v 2) Te]ephone contacts are a method of keeping in frequent touch with an

‘ advisée s parent( ). Cal®s should be made by the advisor on.a regujarjf\; o
“ basis. Sometimes the call w1]] be made mere]y to say “hello®. It dis
_ “;. important to keep in mind the fact that parents do have questions a\d
5 f '. - cgncerns but in the pastrthey have not had any contact in the school
éun]ess they happen to have.a friend on the staff). Therefore parents ¥
are not accustomed to ta]king over conferns as they comg up nBy S
v making yourse]f avaiiabJe ‘on the phone from time to .time you will give
parents_afcg/yce to talk with.someone at the schoo] ln a non-threatening:? ’
W ;> way. ,-“; . 'a“ B - . .

E Whén an advisee enJoys some success (even if the success may, to

\. b3

most observers, appear 1nsiggificint his or her advisor should make

a. menta] hote and. r%member to. ca]] the advisee™s parent&s) . Sugh
ey sunshine ca]]s"‘are $O. s1gnificant that we wonder why gbey hf&e not. .

. X -39 5
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a]mays been reoujred Parents deserve the opportunity of sharing in.
“their. children s golden moments ) big and small. "

)

3) Informa] gather ngs afford advisors and parents the chance to get to

know each othegw as human beings. This bewng the case, it is »1mport.ant
to remember that there are a~sfgn1f1cant number of human beings_who'do
not seek out, nor do they enjoy, a greatdnumber of fr1endsh1ps o&tside
of their:}amily cirole. Care must be taken to avoid pushing parents‘
*who may not want to take part 1n)aurangeg informal gatherings. On the
other hand, care must also be taken in determining the type of
gatherings that would be successful in drqying parents whoEZon 't other-
' wise participate in school functions but arén t hecessar11y averse to
doing so. 1In other words , Adv1sement Teams should take the time to

T

- discuss and examine the temperament of the community in which the

J

i - | schooi is situated. On the basis of the socia]'charatteristios of the

’

5Nﬁ31. o community, iAformal gatherings (Sunday teas, small discussion groups,

Saturoay afternoon'fatrs, ett can b* planned that would appeal to

S , R
o the parents. I - )
l\ - ‘Q . \ )
“~ -
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(Goal IIIg Activity Six)

'PARENT CONTACT PRIORITY LIST
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(Goal II1, Activity Six)

STAFF DEVELOPMENT

v . ‘ ¢ ‘
In order to meet the needs of individual students, the Individual

‘ Advisor;‘System calls for a strong program of continuing staff deve]op;

ment. Plans for this program should be made in Tight of the fo]1owfng |

considerations _ . - - ;o
2 P . e I e g
. ‘ [ IS % SR
’ a) rationale o . : S

@ b).content PR

c) structure

Rationale’_ o ' - -

The area of rationale deals with the question why should there be

o

ﬁ‘;’,w
on going staff development 1n the Ind1v1dua1 Adv1s0ry System? There are

~ two m.dor reasﬁs; The first reason is that the adv1sors respons1b111t1es

involve mastering and teaching new skills. Examp]es of these would 'be
se]f-assessment or'decision-making sk111s Advisor responsib111t1es also
include 1nterna1121ngxu?»£and changing 1nformation, as 1n the case of '
-awareness of the- tota] range of school offerings Th1s 1nformat1on will
be used by the adv1sor'm& é&p his or her adv1sees with their immedtate

~J~

and long -range program pfa Fng. Systematic staff development will help
o

i adv1sors to share their know]egge with one another thus making eff1c1e?$

use of teacher t1me and skills
For teachers to share 1nformat10n they must get together Communi -

"cat1on then, is the other maJor reason to plan “for coni-nu1ng staff T
D ‘ -@

devalop@ent in the Ind1v1dua1 Adv1sory &ystem » /] S
( : o - | & f
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",.Zjvgjw '
advisement teamx (For this reason, all worksﬁbps and in- sergce

Content -
—_— 5,

The area of ¢ ongen deals with the question, what are the topics of
the staff'development or in-service meetings Ths will vary according
to the needs of the group. The basic topics of the staff development
very likely will be the eight areas of advisor responsibi]ity program
planning, se]f—assessment, school offerihgs awareness, parent relations/
cgnferences. feedback/eva]uation decision -making skills, career p]anning/
prepafaeion and schoo]/conmunity issues. The staff deve]opment program
aiso must provide fgr communication within advisement teams and- between |

meetings should be'attended by everyone on the school staff ) i Y

4
. !

v k . i », \)/ ’AI‘

<L ‘st;ff development occur. There are no hard-and-fast rules but many %

possibi]ities exist. ﬂemqmber the goal of a vital staff development°

program is to help the adv1sors meet the needs of their advisees. It is

5 ~~~eobvious that staff development occurs informally as advisors ‘share w1th

PP
a7

A ~~onguanog\er during the adV1sement team meeﬁﬁ@ It is conceivable/that

e an advisement team cou]d use just the first fifteen minutes of its e

advisement block for a quick update on, say. whether the new mathnogurseg'

[ . \\
. meets state graduation requirements. Or they might use one who]e two-
hpur advisement bio;k tﬂ hear presentations by admlssions counse}ors from

severai nearby coﬁ@eges It wouid even be pos51b1e for them to take the
BRI SSUR N
: ngo ag’a- team 6n a £1e4d trip to the neu vocationai-

as’ ’ s

PR

_-r these stS*? abvelopment sess1ons and*é;m scheddie their aajp;ees

accordingiy ;-,-;Q_ T ST TS ﬁ‘e» -
' f"fAj& e ' ht“. / :: " “ R - ’ S .Y ? '.g |
A .43 - . Lo
;«’ . . 1 I -
, ' , O i :

- . 1&% _ ' .
grgf' ture \ » g @ Pt e e
’(,‘_ 9 : - .
5 The area of structure deals withmthe‘question of how and when does .« .°’
ﬁ_—"

i'%Tf the gpmmunicatiqn 1s\clear, the adv1Sors can p}an P

L

-
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‘ e
AN R ' There will probably be a need for eVery faculty memher td’receive
| the same information Thus, 1t 1s probable that there will be all- _
faculty in- service meetings attenided by everyone. These may occur during
workshop weeks , after scho'ol or on Saturdays. The key to valuable in- )\
oR.
service“ls continuing deveiopment of advisors which enables them to
meet the needs of each: individual advisee
»
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L ACTIVITY SEVEN = | |

& ’ | ..
‘ _Purpose To examine current advisement programs and gnalyze

>

them in terms of critical organizationa] features

“

Small gr&jpl
0 Current Advisement Programs

Step One ..

"Current Advise-.

« © Explain to -participants that each of the groups will
ment Programs" .

be asked to critique one or moée model schools: Redfier
Minnehan, Sandberg, Rutledge, Hi11 Road, $nd West High,
H)andouts have been prepared describing the manner in

‘Which each of these schools ‘has instituted amadwise’mentv

program (Handout Pages 46-@35) ’ b %' o Handout Paggs 46-55
» " . Distribute to aH members of each of the groups the -»_1, . T
| "handout sheet which describesm "their" mode] school ;; o
program. . . \\”‘ . o .'_;Y\“.’f‘
s ~ Most of the information on Handout Pages 46- 55 was . Note to workshop

‘taken ‘from interviews with’secondary school teachers, coun-

selors, and principals. It describes the ways in which_six__

actual secondary schools in different regions of he United
. States have implemented the Individual Advisory System.

coordinator

Also distribute to every workshop participant a -

- copy. of the form provided on page 52 'Explam that thi’s andout Page 57

»

form lists the same compqnent features a? used in the ’ + ' Feed "forward" to .
. e Tast workshop
. descriptions of“ the sIx mode] schoo]s- @uring this part session (application
v N stage)
~of the work p the participants should use this form " Yy - o N
: ,:s., _ to Joi;.dgwn any notes and 1deas they f‘ee] wou]d be n Ao | .
T ST 2 ’ o M
.- ﬁ- ) ‘- ) 3 : - ' '
- .helpfﬁ 1ater on when t‘hey wiH be %d tb formu}ate aa o P ": -
\wu‘olxadvi‘*!nt prb:gram for- their. g,wrl‘schoo] \pThey . T R
. will need té consider, -i{ow the,ze ’gamejomponenfs would = < 5 -
L ik i > - . . v, o . l . T
%" best be. w0rked into their school s existent program < '| -
ar‘ ‘ q . L .___‘s ’ ‘. ‘ v h e, . .?.‘ ‘\- *.‘ — “ o ’;::'J‘ .
‘: “7 "\; ’a EEEN )_ g A i‘ .‘ ip’&] n. 'j-Iw ‘:‘c ';,‘ . , " ‘ IR T ”:
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2) Model Presentations‘ ' S

‘Large‘ gtdﬁp ’
Step Two
L

"Presentation and
Critique".

LY

. _ Each group should present a critique of thefmodel(s)
Ih?’assigned to them. Other group members may wish to
take notes of the critique on their handout of the model.‘..

7

The objective: of this activity is for’everyone to

learn about the IAS variations being presented. En- -

courage the "audiences" to ask clarifying questions. ’Nok

one of these variations 1s to be taken home and impl

ted in_toto. This exercise is intended to convey thé I
¢ \r ’ !
fact that every school can implement an IAS program in-.,é‘: !
dividually.
J
. » - ~
3) IAS Model Conginuum4/ ' SN Step Three
. | After each "group" has presented and’ oritiqued its | "IAS Model
o~ - Continuum"

) advisement program ask -one member from each group to come ‘ .
to the front’gg\?kEsnoom and ho]d a plece of paper- : R ?
showing the name of their model school (Redfield etc.).. "

{', designate one side of the room as representative of
| "Maximum use of 155“ and the:other side of the room»as

" ;epresentative of "Minimum use of 1A5%. Now have the = .

. six representatives piace themseTves (their modei programs) A

"+ ‘on this continuum according to th they feel their school .




. . e . AT
N G- G
th;5 s has usedBIAS Once»the\oix people have assumed '
. ‘ bu
;:‘, t uum position Ihvdté}Various members of the audience to
i%f : | fOrward and rearrange the model school posttions along
~ the continuum 1f they wish to and explain why they are N
makingotha change. | ’
<7, ) L
R Inﬁgummany. A£ one were to place ‘these schools on a
o continuuﬂfﬁescr1b1ng the range of variations, 1t might
]ook somgthing Tike the one provided on Handout Page 56.
: ' *
. A!" - “_15:;.‘ , - .
N ~
\ ,&s
./' . ’ ¢
K /
7 '
]
. - <o,
- ' é.”
L33
]
v UJ ',,.

"IAS Contihuum"

Handout Page 56;f
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D R | TV I 3 ¢ Activity Seven)

. REDFIELD HOME BASE PROGRAN , S

- , ' .

. ~ Scheduling .

Home Base Period (HBP) takes place dur1ng the morning homeroom period
HBP consists of announcements, roll call, schedu]ing. and student contact.

: 7
Advisors

’ Every teacher has an advisement grohp The HBP 1s being done én‘a ,
« trial basis with the hope that 1t will evolve into a more comprehensive y
Indfvidual Advisory System. Present responsibilities 1nc1ude making - ¢
announcements, -taking roll, scheduling and student contact. -Advisors do
not presently keep advjsee files. The role of the counselor 1is basically - | ¢
Aunchanged. The couns goes 1into ﬁhe soc1a1 stud1es classes for pro- : ‘
gram planning with sfudents. y :

Advisor~Advisee Membership

Advisors are assigned through the principal's office. They s tay
together for three years, with the exception of requested. changes. * The
size of each Home Base group is the same . size as the former homeYoom
group. ' N : o

Advisement Center
1
’ ere is no Advisement Center. The appropr1ate records are kept '’ ‘n
the principal's office and in the Counse11ng office.

'+ fyrent Conferences ' .

T

co Teachers are responsible for communicating prOgress information to
parents of students in their courses.

v
Staff Development \ _
: i
.~ , The échoo] tried to imp]ement an IAS variation bUQ did not continue -
- 1t. The teachers felt uncomfortable. A counselor indicated that the
- W - staff development wfs not adequate. ‘On the basis of this experience, the -

counselor recommend stréssing values clarification, human deve]opment
and group skills in the IAS inservice workshops. The teachers need to’
feel comfortable with these kinds of activities.
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' " SANDBERG -ADY1SOR-ADVISEE SYSTEM
1 R .
T Scheduling i, ( 1 A T A
‘ There,is‘a daily ten-minut®Advisor/Advisee (A-A) meeting'in the L ig
o morning for&attendancefgnd anaouncements .. . L o o
. Each grade level 7212 meefs for gne full per1od dur1ng the day SR .
i o 1st. hour..... 7th grade : _ .
L I 2nd. hour.....8th grade _ . , N
A - 3rd houﬁt....ch grade . mEE
o .4th ‘hour....12ti@grade A .
‘ ; * 5th hour....10th grade." , P
: o — , k\th-hour . 11th grade ‘J

The whole grade lgvel is free dur1ng a given period. Students'are (
‘not to.schedule classes- during their A-A period. However, they ;an be

involvéd during the A-A: peribd in 1ndependent study.
- t

cor =™ " Next: year- they hope toyhavb two-hour A-A periods which meet - twice ae {5
"~ week. The remaining three.two- hour pefiods will be spent in classes.

o Advisors - GJ . . . . ~ . ' '_.—i'_ .

. —l_—_ . - . . s R . L .

! "Everyone on. ‘the faculty, including nurses, is.an advisor. .Each S .

advTsor has the.cumulative files of his/her advisee. "They help students
plan course selections. They help students register and schedule classes.
+They plan informal interaction with-the students

Advisor- Advisee Membership . N " " Eﬂ\

ML

- ;The student s prefefbnce(for advisor is honored. Chapges are made
as , heeded. The A-A groups consist of 15- 20/students per - adv1sor '

cy - ) ’ .- -Y .

Adv1sement Center y S s o N

-

The bu11d1ng is very old and sees 96% room use. They have no :
Advisement Center per se but scheduTe‘whatever space is ava11able for
. meetings. o . . - ’
A . Lo } . .=
, Parent Conferences : - T} . C ,/' <o
L ) i '
They are, the respons“b1]1ty of ‘each advisor. They gather pre conference
- data from- parents as well as from the students:and their teachers. .
‘ Advisors assass ‘their professional. needs apd plan to meet them.- For R
texample last year, they gave reading profictency tests and’ made referrals
to the high school developmeptal reatiing center. They analyzed theé .- .

“

" ] ' reading level of eaech textbgbk in their schooT Th1s proved helpful in.
R ~ recomending courses to stydents. s - L o
o . N v : ! » g

“ Ninth and‘Tenth grade advisor teams eTected a coordTnator This
coordinator met-with the otAer advisors to compunicate weakresses and .
4strengths of - thg_ nifth and’t nth graders _ L _ ! X %
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’ i B The counselor serves as 3 reseurce pérson for staff deyelbpment in
. . addition to traditianaT responsibilities o
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. ) ' : 4 kl‘_ ro. : (Goa] III ﬂhtivity Seven)
s 2 ' . T
s IHE RUTLEDGE INDIVIDUAL ADVISORYHSYSTEM e -
L3 L Co
g . S vé;\' .
Schedu]in < e s , e T

: Each stdﬁent ha$ a DUT (datly unassigned time) d0r1ng which he or she

~ spends one hour i 'p~tha commons area. This DUT is .more commonly called a

" "commons period,.’ Durtng this' givén_ "conmons: ‘perfod" the students' advisors
are also scheduled 4into the eommons. HBre ‘the  students can use the media
cerfter, go to the snagk .bar, ‘play basketbaJT; study, or meet with their,
advisors The advisa’c tan see’his or'her a¢yisees individuaIIy or-as a .
group during this time. - .

¢ ¥, LI T, T

& . .
9.'-1‘

. e
Y
)

- Advisors ‘ ‘- T
‘ s M " : \«' ’ =~ L. ‘

Each faculty member is an advisor: principal, assistant principal,
librarians, teachers and counselorg. ~*° . ... = .. . = =

- s -, : ) / - g .

Their responsibilities are to: '-
--maintain student contact.” - =
--serve as an emgtional resource.” 'y ¢ %
--establish home-school communicationt = :
~=-help- doublecheck registration for, smakt probIems
"~ --get copies of advisees' def1c1ency reports.

--help advisees 1mprove study habits «if necessary. ¢

te

Advisors are urged not take on bigger problems than they gah handle..

'
VA 4

Advisor-Advisee Membership - s .
Advisees are not ass1gned to an advisor who is one of their subJect
matter teachers. Personality differences, are taken into account; therefore,
students can switch advisors. The obJect1ve is to increase one-to-one )
contact. A1l students gre assigned to new advisors at the. beginn1ng of
each school year. : :

Each advisor has about 15 adVISEES% . ,
, P F ‘
Advisement Center .- - 4

) The commons area is Tocated away from the classrooms and near food
services, gymnasium, media center and counseling and administrative offices.
IAS has been in effect since the school opened ?three years). The fac111-.

. tles and time allowance were planned to accommodate IAS.

Parent Conferences

Advisors maintain telephone contact with parents Parent reaction to .
this has been positive. This contact includes positive feedback as well as
concerns. The principal describes this as a young, enthus1ast1c, and
energecic faculty. .

A}

e R . F;
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Staff Development. - . L R

. . ; : o N

v The fdrst 8-10 advisor-advisee meetings were planned for.the staff.
“They-were given specific objectives for fhose meetings.: -Advisors were also
given 15-30 specific tasks to accomplish.with theit advisees -during the '
year. -It is felt that there will be less teacher resistance 4f they under-
stand the goal of IAS, their role, and théir}specific responsibilities.
! . ' " K (3 . E

. \ . . " o N [ ]
-Counselor responsibilities include:- * . [ . . L
--all program planning and course.registration. ‘ S
-, --standardized testing. ' O O

. =-crisis intervention. . .,
. , v

--self assessment. T S
--counselors train agvisors in group skills and work with faculty on '1,
advispment gki1ls during-faculty meetings: . | S |

.+ " The administration:at Rutlédge Feels that the counselors must ceﬁt}nde _
to have Pull responsibility for:all testing, since npt all faculty members
are prepared in this aréa.a‘ S R
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X - : " - (Goal IIiIJAqtivfty Seven)
THE MINNEHAN TEACHER/ADVISOR SYSTEM- ’

- Scheduling Co o h ,
. Advisors and,advisees meet first thing in the morning for'ten minutes
every day. Thay take care of atténdance, announcements, and human devetop-

> ment activities. During the Spring quarter long-group sesstons are held
for evaluation of the first three quarters and to plan programs. These long
sessions are also* used for discussing school and social issues. ' :

Advisors _/ d

1) self worth

2) caring climate R , _
- 3) student-teacher relationships. - : .

4§ student peer ‘group rilationships o '
- §) human deyvélopment o

/

The who]ersfaff advises. - The responsibilities of the advisor,7reh'

: . The counselor assigns advisees. The counselor is not being replaced.
~Instead, this system allows him or her te work on referrals at a higher pro-:
fessional level. The Teacher/Advisor (T/A) System has reduced student

contact with the counselor for routine matters.

>

Advisor-Advisee Membersh1pf;

The advisee assignments’ are based on student preference. Students
" Hst five possible chbiges. * Usually a student gets his or her first -or
second choice.” A T/A Family consists of students from grades 7-12. The }
teachers felt .this would be most beneficial for behavior modeling. The . N
principal, however, indicated a preference for a junior high-senior high
breakdown because of a differeneein the career planning needs of younger and
" older students. The principal is assigned the advisees with excessive un-
excused abscences. Each”advisor has 15-20 advisees. ' ‘

‘

" Advisement Center

‘ " The=T/A hee&ings\téke place in class rooms and other available placés.
. Teachers share human development activity ideas via dittoes in the faculty
mailboxes.. o : ‘ ‘ | e

" Parent Conferences',- T - T » - L o

_ StydeanPareht-Jeacher conferences are held at the end of the first
“and third quarters. o .

Staff Development. - -
2 two inservice days per sgmgste: : ften devoted to T/A 1 ds.

« wuenselor serves-as a resourfe phten:
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L HILL ROAD GUIBE-GUIDEE PROGRAM
cned ]1ng .

. The Guide Groups meet daily, f1rst th1n in the morn1ng Three days
per week they meet for 10 minutes, and two ddys per week the et for 30
minutes. Then appointments are arranged ind{vidually. school 1s a
Continuous Prbgress school with module schedylings an as built to accom-
R modate IAS. When they have inservice and ongoing kshops they revise the

regular schedu]e
,gédViSOPS' “

- Guides are teachers, counselor

Guidee files. The Guides are res

" tion, home-school ‘communicatio

"d1v1ded into teams. v

“and. princ1pa1s The -Guide holds’

and program planning. The Guides are

In the Spring, coun lors go'to the junﬁor_high schools to meet with

. freshmen for testing apd some planning. Hith Road High School has 22

- -possible curricula to’choose from. These, are based on 15 U. S. Office.of

. Education job clusters. P R

: |

. f ‘
Freshmen students’ ‘are asked what kind of personality they want in an

advisor. The counselor then matchés these based on his/her knowledge of

Guides and on Guidge responses. Guide-Guidee relationship is 1intended to
last three years but changes are allowed.

- Advisor- Advisee Membership

Advisement Center

' The Guide Groups meet in homerooms -

Parent Conferences ‘ ) ’ Y )

The Guide has the respons1b111ty for the parent conferences 3f his or
her Guidees.

‘1
Staff Deve]opment '

.

. There are  three counse]ors Each is ass1gned to a ”group”Lof Guides.
/o They train them in the advisor responsib111t1es. . \\\\k

?

5

*

. S .52 -
\‘1 ‘ . '.‘. oo ‘
J;BJKQ . - | L L1y

/ - (Goal III, Activitx Seven)

nsible for group skills, student motiva- .

N~
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. I (Goai III Activity Seven)

THE WEST HIGH ‘INDIVIDUAL ADVISORY SYSTEM f 7 -
Scheduling

. -Scheduling of Advigement Time: Fifteen minutes are set aside at the -

end of each school day for students to contact their advisors and set up
advisement appointments. Each school day contains three two-hour blocks.

So that teachers and students don't miss the same class period for advise-

‘ment every week, the advisement block rotates through the day on a three-
week cycle _ o

There- are. fifteen two-hour blocks in a school. - A1l advisors have been
divided into fifteen teams. Each team is assigned oné two-hour block per
week to meet with each other and with their advisees in+the Advisement
Center. {Therefore, each advisor has one two-hour block per week during
which time he or she meets with the other advisors in his or her team'and
with his/her advisees.) Some teams of advisors choose to meet with each
other for a short time every week -during the heginning of their two- hqyr
Aadvisement block.

fAdvisors o - '

: A11 teachers, counselors, and principals are advisors. The staff was
hired to implement IAS. .

Advisors responsibilities deai with: ; | s
--program planning. . :
--parent communication. L,
--personal development of advisees ' ; ,

The teacher who is advising during a given two- hour block dismisses '
his or her class to a commons period (library, snack bar, or commons study
area). The advisee who wishes to meet with his or her advisor has already -
set up an appointment with that advisor At the beginning of the advise-
ment period the advisors present, to theﬁmﬂﬁsement ‘Center secretary, their
lists .of advisees who have made appointments.- Passes are then prepared and

%

¢

taken to the advisees' classes so that }he adVisees with appointments can

be re}eased to the Advisement Center

Counselor responsibi]ities aré:
--to be an advisor.
--to serve as a,resource for advisors
--to teach advisors skills that they want to develop.
--to assess student needs and deveiop programs, such as OQut-of-School
Learning



o

L . / N : N
B | Advisor-Advisee Mem%er;hip. T .7 ‘ R o

- -

.In a letter sent during the summer inceming sophomore students are
given a choice. Not many:respond because they don't know the faculty yet.
Advisors--and.advisees are randomly matched.  Three times during ‘their ,

) first high school year, students are allowed to switch advisors. Students -
A .. have'their sdme advisor for all of their years at-West High. ~

Each advisor has 15-20 advisees.

Advisement Center o L,

The advisement center is a large carpeted-open area. A1l counselors
- are housed here with student records, secretaries and conference tables.
. Vocatianal information ‘ahd college and technical catalogues \are kept on
~open shelves. The Advisement Center, 1ibrary, aqd commons .area are. .
connected by opgh 'spaces. The permanent records “are conveniently located
> lhere for advisor and advisee use. o A . 4

AN . . . : X ’ /lQ
Parent Corferences " : : ' /? )
, o , ) . . /o 1
They have developed in-services to include four phases of parent
conferences: pre-conference planning, setting up the appointment, cons
ducting the conferente and writing the conference report.:
| ‘Parent:;dﬁﬁb}’communication takes place in any or all of the’
following:« : ‘ ’
--teléphone. '
. .~ =-radvisor-parent-advisee conferences. . - ,
.~ -~advisor teams™olding informal coffees for parents ofsadvisees in that
7 team, ‘ . . : : !
7 staff Development -
s - . 9

A one-week_summer workshop is held. for all new advisors and team
leaders. Counselors often servelas résource to teams. Advisor teams ’
spend the whole two-hour &Jock with-each other in an in-service, field
trips, or visiting with a resource person. *

N

«
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;lV:v GOAL: Fdr thefwo?kshop‘pant,cipants-to*outline the_ beginning pro-
S cedures‘for‘anfadvisement systen into their’school(sl,. )
) - By- now workshop participants should have some working knowledge of
(-/ what the Individual AdVlsory System is and/how _components- of the syste?-,
can be implemented in a variety of ways They should also have some ) /<
U understanding of how to develop skills useful in attending to the personal L
growth and well being of advisees helping each advisee outline a.satis‘ t D
factory learning pro am. a‘d maintaining communication with thetr

parents. ‘What remain§ for workshop participants s to c3:sider now the .\a.

. 1+ manner "in which the Individual Advisory System can "best incorporated v

. A ,.7
o into their partﬂcular school program o

Ce. Sﬁ;t ) Application is the focus of this section The mostfsuccessful - gj

' advisement?program is the one which is pﬂanned by a faculty team to’

<

specifically fit the needs of their own schoGﬂ No on systemuwill‘be
workable for the many Schools with their distinct progr '

facilities It/is imperative, therefore that worksho' ‘
given time for planning 2 personalized Advisement system designedbto fit

- i,

their sdhool effectivelyo o L o S C
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- Purpgse: to enable educatgrs to apply ghat has been learned
‘ about Individu Advisory Systems in developing
the{r own.local system. . -
. .

1) Steering Committef/’ e

Following this wonkshop the people in attendancé wi]i
be instrumenta1 in the actual implementation of the
Individual Ad isony System in their’ school(s) Hou bhey

~intend to launch such an effort is of prime cﬂnsideration
This is the first factor ‘to be dealt with in this appli- .

- N

cation-sy of the workshbp. .. " | .

S

Cou%uct a discussion session with the whole @roup.

«—

The besic topic to be . discussed 1s to define "core gro
Coor "steering committee" In order to ihtegrate the IAS
philosophyJinto an existing. schoofiprogram there will _
need, to be an initial core group of individualstﬁhose &
responsibilfties will include such things’as devisingﬂ _
- the program components ‘and defining the roles of faculty \

(advisors) and students (a&visees) This core commi ttee

will ‘also have the cegaqity to make decisions and : ;_”,

institute plans/ for the - impiementation of t\%se dec1$ions

Discuss the importance and need of such a-group.’

Attend, to issues such as: -

--How largﬁ should this steering conguttee be? ~
4 R

--Who should seruj on it?

% . , o,
N

o<
-3\

-

| Le:ge. }roup v
1 St)ep. Ong

"Tdentif)\ the
Steering Committee"

Use tear sheget,
chalkboard, or
{ transparency

\ 1

b4



' 42) LocéT*Application

v : Ve

~ v -
--How are these Mmembers to be selected? .
. | ; . _ A
--Does there need to be more than one such group.in;the

o

beginning? : (,
" --Wht are some responsibﬂities th core eonnittee
. should have? S L S

.V--Hhen do you think they shou]d first emble? \\5r

--what powers need to be accorded to this group?

active in in;tituti the Individual Advisory Program

in your school? DR
\\ f the decision making power is present, have each
AE e]ect their actual steering commi ttee by name.
[ 7 _ .

y

4

A

Divide the participants into several small groups

R

If e Workshop is being presented for representatives
from a number-of schools in a*djstrict ask them to join
fn a group with ather members fro® their own particular

.. school. This 'will enable them to begin fonnuiating pro-
<cédures which fﬁey can begin to implement back home
after the workshop . .

Ask each group to a{sume the role- of a steering

commi ttee, such as the one discussed in the preceding

-

<

-3

\\' --Are there any problems wéfcan anticipate in setting
Vs ) . 7
, this 'committee up? : - '
--Nhat advantages are there to baVing a core group - |

N4

4.,

dctivity. Usimy their nofes taken earlier, each committee
o, ‘ )
3 . /
‘ . . ‘ L-36 . -
- ~ a4 .
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Note to workshop
coordinator

‘Small- groups (LEAs)
"Step Two

"Local Applieation”

-

e

Assume the 120 e
of a steering

’T committee
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will devise an advisement system for their school
them to attend to each of the component areas:

advisors (faculty*involvement and responsibilities).

Y
adviSor-zdvisee membership. advisement center, parent

“conferentes and ‘staff development. Each LEA should

-

»

( T
icomplete handouts (pages 58-60).% | B

\

Another factor for consideration by the commvttee'
1s communication How'wi1l the system be communicated /

through the school? Wil a handbook be devised? If so.

- how? by whom? Hill there Pe 1 ters to parents énd

. students announcing the new program? oy

&.

Urge -

'.these digcusSlons ':The ad{lsenhnt

You will waht to be in touch with what results in
' 4
program constructed by - |
each smal] group can serve as an evaluation of the

At

'workshop Provide each group with‘NCR (No Carbon Re-

_quired) papef on whi;h to write thel’qﬂyplementation

" One copy can'then-be easily turfed in to yqu‘at.
| 3

plans.
the end of this activity.

t

1

3) Getting Started -

o

Distribute copies of the six steps for getting'

e L . o0
i/ started - Handout Page 61.- Get reaction froft the group.

s
J

L-37
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scheduling.
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- /) L C
"Our Individual
Advisory System"

] - Handout Page 58

"IAS Implementation
Checklist”'*’ _
Handout Page 5 ) ‘
- YEAS Instally 1on"

Handout Pagel '

7

e
Also workshop % .
‘evaluation

Large group
Step Three

"Getting Started" -

Handout P'age 61 &



.Caro (Cowles and Hawkins 1975).

- the tape

Discu:s sany anx1pus concerns they mgy have.

You may w1sh to use a se]ection from Just a Little

someone record it prior to the workshop and simply play

Or you méy’ choose to read 1t aloud or have

part1c1pants read it aloud. -Or QQM may choose not to

use-it. Your sense of the group will help you determine
this. . | o .
L \
) A
: /
"’ , Ay

L-38

Optioﬁ; N

You mqy choose to have .

"An Advisor's
Journal" from

Just *a Litt;o Care -



. . - . ! 4 a ‘
| - (Goal IV, Activity Eight)
. 'l. L
OUR INDIVIDUAL ADVISORY, SYSTEM PLAN

™,

(Date] (SchooTADfEtr?ctf » (Steering Committee)

Rationale: . | )

Responsibilities:,

ISR




(Goal IV, Activity Eight)

'

IAS IMPLEMENTATION. CHECKLIST

[}

" {School) ] ' ' (Date)

/ Scheduling ‘ Déscribe ‘ o
homeroom ‘ ‘
block

extended period
special time

1]

Advisors

A
all teachers - e
other staff '
administrators
counselor role

I

1]

Advisor-Advisee Membership

match characteristics
advisees select
random assignment
advisor change policy

1]

Advisement Setting

no center/homerooms

special advisement center
integrated with another area
guidance center

1]

.

e A f e e e

Parent Confernces

. L
___phone contacts
~informal affairs N
LN parent/advisor/student conferences

advisor-parent conferences

|

staff Development

__pretraining
_____ continuous 1inservice .
4 resource personnel SN A ; ‘

__ciuster vs. total group

- 59 -
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R . (Goal 1V, Activity Eight)
+IAS INSTALLATION " |
 TSchooT District) s TDate)
- . ) | . l;?f V . ‘ |
What Opposition Might You Find?r » o ' \
/ ’ ¥ : v -
) . \\
\-;
;
W'hajtuSupport Will You Find? :
o -
N\
/ '
- 60 -
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_ ‘ | L “(Goal IV, Activity Eight):
C oo GETTING sTA’R“TED\' | |
From experience, advisors quickly Tearn how to take cues frem an

advisee about what he needs at any one: time--help in program pﬂanntng, a

positive focus session, short- range goal setting, or Tistening to a -per-

sonal problem. This is best. But for those who neéd a more spec1f1c -
plan to get started here is a poss1b}e sequente

1. Contact a]] your adv1sees either bx phone or letter before schoo]
" starts. Introduce yourself, describe your role, "tell where you can
be reached at school, and ‘express your eagerness to meet him persohally.
2. Set up some t1me to meet your advisees who ‘are new to your schoo] to
" show them the fac111t1es as a group . . . e

3. Check all advisees' fo]ders-—are .all credits recorded? What informal }\\w/
1nformat10n do they conta1n7 What 1s their. grade Tevel?

4. Learn as much about your schoo] as you can, your schoo] S graduation
~ requirements and how to add up credits. Read the course catalog. Ask
fe]]ow "team members to exp1a1n certa1n ‘programs . ‘

5h At your first conference, tell your advisee something about yourself-- -
where you. come from, what you teach, what your interests are, what
" services- you feel you can offer to h1m. Ask your advisee to tell you
~ something. about .himse1f--where he went ‘to school prev1ous1y, what
subjects_he Jikes, what he is currently enrolled in, what extra- o
~curricular interests he has, what long-range ptans. he has, jobs .he has
held, what he may need from you immediately.. Go over .his folder with
him to see that he knows his credit status. Set up a second meeting.
Tell him you'11 see him in two weeks.
3
6.  Set up one small group or large group adv1sory and. do a gett1ng-
acqua1nted activity.
) R Y
¢ These six steps will get an adv1sor started toward work1ng with h1s
adv isees. :

(RS

de]es, R. J., & Hawkins, M. L. Just a little care. . Florissant, Missouri:
ESEA, Title IIL Project, Ferguson—F1ortssant School .District, 1975.
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i ' AN ADVISOR'S"JOURNAL .

4 R - - “m.'

-~ (Goal 1, Activity Eight)

‘e "A August 9 . I wonder who my advisees are going to be. I'l1 have
- ‘ o -all sophomores this year since all my advisees graduated
> last year. 1It'11 be nice to be able to start all ov

’,“L - with a fresh group. There are some things-I learned I'd
. . " 1ike to try out. Mostly, I wonder about the first im-
b v pression I will make. I don't- even have their names yet
August 15-° .- I've been to an AdV1sement 1nserv1ce session for

) - - . three days. We brainstormed ideas about how to work in
- a team. Therdistrict could only afford to-pay one team
. to work: before sc¢hool. starts..1 didn't belong to their
team, but they said I could join them. Me listed some
goals and some inservice training we would Tike to have
~sometime during the year. I wish my team, could,have
f + - .worked, too. Now, we'll have to d6 our p]ann1ng during
. RN sch001 when -time 1s so Timited. .

. . August 19 o At las't, my ]1st of advisees. I picked it up at - %\.
C . School this week. I only have four.sophomores; that -
messes up all my plans. I now have 12 junfors whp be-
longed to another advisor who left the staff. Guess [
need a d1fferent way to go about our first meet1ng
> since they are juniors. And their folders...I can see
the previous advisor had a different way of keep1ng o
track of credits.  I'11 have to f1gure it out or spend
Ctime converting them to my system. ‘If I have time, [
th1nk I'> In that before school starts.

Orientation week...a ti for planning, and they
,/OU 'sO busy, you don t Egve time. Did manage to
i write .a note to all four of my sophemores .and a
different letter to my juniors. -1 found out that by
mistake I sent a Jun1or type letter to someone who is a
senior. Oh well, 1'11 figure out some way to apologize
for that. It' 11 be ‘better when I get to know them.

August 23 I've looked over the 1ist of my Adv1sement ‘team
: ‘members.’ I see two new people; they are an unknown -’
\ quant1ty .1 can probably feel okay in this group .
. bécause Judy is 1n there with.me. She and I are good
S . -'fr1ends _Our team meets for the first time tomorrow.
August 24 ; ‘ Our team met and d1v1ded up some tasks to get-’
: o ready for- Parents' Night. Thg two new people seem
okay. We started at school qu.d1dn t have time to
finish, so I invited them over' to my ho'se in the
evening. We did an unfoldment exercise. The two new
people seem really eager, able, and stronqg. One
person I thought was weak but knows more than I thought
he did.. But, John thinks Advisement is just enrollment.

b ! .
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kagUSt 26

Sebtember 1

September 2

[

September 4

won't force him 1nt§”%ur mold. But, then, we won't .

He *tHinks human deve]opment and -the unfoldment 11ke we
1d is:useless. I think we did make him feel that he

’

111 be alTowed to be, himself in.obur group...that we *°
allow him to keep us from doing syme th1ngs, either.
I'm not sure he'got all these mes ages, but the rest
of .the group d1d

Parents N1ght was tonight. F1rst t1me the dis-
trict had scheduled one during "0" Week before schgol ..
starts. I wore a dress for this special occasion. I
wasn't nervous. I really enjoy meeting with the
parents. It used to be scary, but not now. The two -
new people seémed nervous but confident of themselves.:
One of the new people called'to say that he would do
our part of presenting guidance services for ‘the

arents. I thought that waséc very courageous thing
for him to do and a good opp rtunity for him to feel
good about himself. I didn't’want to talk, anyway.

-Only one set of my parents showed up, so I gave them

a tour of the bu11d1ng and chatted awhile. I.spent a
lot of the evening showing other parents how to find
the rooms they were 1ook1ng for.

Labor Day. I know 1t s a holiday, but I think
F'11 call those four sophomores today.  They must be
really nervous, about.school start1ng tomorrow. I'l1] telg

them where I'T1 be during the day in.case need me.
And, 1'11 talk to their parents at the § 2 and

1ntrodUCe mys . »

First day of school today’ It was a@ L. y day.
Didn't have time to think mu;h about my advisees. I
knew I could at least get to.see their faces when they
came by after school to pick up their locker numbérs .

I had no chance to get acquainted,.bit I, at least, got
to greet each one. Basicallyi, I said 1 was glad to

see them and that.I would be in this ropm every day
after school in case they needed to see me before our
appointment time. .

Third day of school. We had a large group advisory ‘
after second hour today. All mine but one came. "I
showed t their folders. . I asked them to write a
note and@ick it in their folden 1f there was anything
they wanted me to look 4nto immedjately. It was akay.

I told them that:l need' to feel n eded and for them- to
come and see me frequently. - \ ..
\ 2

Nancy asked me about dropping Kbe Une;Eﬁa1ned‘

She said she had looked at the reading and 1t was all
too Tong. She was afraid she couldn\t:remember it all.
I suggested she talk to the teacher about it first.

Her teacher just happened to be on my \Advisement team
so when I saw her this afternoon, I said, "Nancy feels
she may have trouble jin The Unexplaine c]iss because

-~

- 61%1\J b \\‘/ -



4

Four days later

she can' ,¢’h&mber what she reads too fiell." We
talked about)the fagt that The Unexplained is just
about the easiest reading in our EngTish. turriculum
so.1f she had difficulty with that, there may be no"
other course that would be better to change to.  Adjust-
ments will have to be made in the class itself. She
offered to talk to Nancy, but I suggested she wait-a -
day or two and allow Nancy a chance to approach her
by herself first. I.made a men?al,note developmental
reading m1ght be a good course’ for Nancy to take soon.
L4
Well, I was in my room every day this week after\.
schoql and sdt there waiting for, some advisees to come.
No one showed. Wish that someone would come and see
me. I guess I'11 have to make the initial contacts ,
myself. Next week when our during-the-day Advisement
time starts, I'11 arrange for appointments I think
I'd Tike to get the four sophomores to come in as a
small group. . We can do get-acquainted things to help
them find friends. I might -even includs a senior.
I don't know yet. 'I'm a little puzzled~about several
new juniors I have. They only have s¥x units of credit
instead of the normal 12. I feel very discouraged for

them. I'm probably not o~ - . Le a big help in ’
helping them get thr - wi¥ 9t jope to discover
how to be a go-i.clwes e . ‘pass a few
courses zlong' the we ngy must be very disc yaged
hemselves by now. - of these boys I saw on Thursday ¥

during' group advisor, ad that look on his face. It

'seemed to say, "You are a teacher. I don't like you

That has happened before. I .don't feel rejected; in
fact, I see it "as challenging.’ It will be.a long, slow.
process to wipe that -look away, but in time<I"1] see
some progress. That reminds me of Debbfe when she

a sophomore. Was she ever bitter. She never smil
always putting herself down. I'set a goal to say

three good things about her each time we met all year .
Tong. I have to confess I had trouble thinking of good
things to say. But I did #t, anyway.. I have her in

‘class now and even though she still won't smile, she will

let me talk to her in class and help her, and she S
trying. That s a 11tt1e progress.

Cowles, R. J. & Hawkins, M L. Just a little care. Florissant, Missouri:
ESEA? Title III PrOJ ct, Ferguson-Florissant School D1str1ct 1975.
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B V._.anl For the workshop'partigipants to 1dent1fy skT1ls needed to
>~ be aneadvisor and tolunderstand how hest to develop these
) ® iki]]s ) Ql * L./’ . - . ' A f .

\

A
-

"The skills needed to Be an effective advisor are not so different
from those required to be'a _good teacher, or pr1nc1ba1, or. counselor.
What is d1fferent is the one-to-one contact with a student outside of &
curricu]um based sftuation. It 1s essential that each advisor deal wfth
his or'her advisees 1n an honest and. comfortab]e manner. In other words,
‘an advisor 1s most ef¥ect1ve when being himself or he .elf. Rea}ﬁzation
of this(;asic point will make the one- to-one contact easier to deal with.

-/Oﬁce/the advtsor reaches this point it is t1me to assess strengths and

weaknesses ‘and determ1ne those areas where more skill development {is

L3

needed.

: v
, This section 1ncludes descr1pt10ns of some basic advisor: sk1lls

: Most 1mportant1y, this. section can be used as a gu1de for learning how to

develop these new skills.
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S = Y
Acn'v'nv"nxne " . N SRl
¢ . . A K
. »UP“'P?Sé to assess itaff devel?pment needs in J.EA- IAS and S : ({’;
. 3 develop plans to meet these needs' ‘,L ‘; § e N -
’ " L 5 “ ) ’_;. J - ‘eroups (L?AB)'
1) Staff Needs’ - o step one
-t 4 ; > Based on the Ind1 ddual- Advisory System developed - ,"Stéﬁg Needs"
' ’ for a local district each grdﬁp should 1dentify staff o
' " needs (Handout Page 65) The requnslbllitles tdentlfled ‘ ."LEA‘Staff
*l Developuent Plan"
for advlsors should help determine this list. Handout Page 65
Followlng are some stimulus questions for the gcoups '
--Are there common fundamental needs for’ all staffs O\:\\
o “ 4 example, do all advisors need: qqme basic human relations r
fg : skills tra%nlng? A T E : o
o --What specific knowledge and skllls are needed to meet . \i '
. advisor responsibilities? ' " ' o .4 . N
List these staff needs on the "LEA Staff Development
Plan" (Handout Page 65). *Keep the handout for future use.
,] | E Each grouﬁ should be asked n%\share their list with-
the to}al group.. | » N _ ‘
' o . _ ~ . l,i. Large group )
2) Continuous Staff'Dev;lopment ” - Step Twéi
It 1s\not/§ealist1c to expect every advlsor to ’ v"éontinuous"Staff
Development™ .
- master every single area. Advlsors\need to share thelr‘( o
knowledge and help develop these skills in ope another N
- The cruclal question 1s What is an effective
"\ approach to continulng staff sklll development? The
: - B |
o o : L0




o ..'/" e . »h'c") "”'”" L cs' :
Lo answer mdy be. The advisor'team“ " ";'7., ' ‘ l h
S . " B - _
b, 3 The small secondary'school.might havv‘only one team P

. cof advisors The lafge school may have three or four

~a

K -The number of teams is not as important as the organiza- |

‘e tion of the team(s) for continuing ski1l development
N /J_; .
‘ HJre al\e thre? of many ideas for or‘ganizing ‘this
(o,

continuing staff development ‘ _
A) Ideas and activities .can be duplicated and distrlbuted

o via the faculty mailboxes

«
-
-

B) The -advisor team schedules its own regular one hour§ of
: in-services. Advisors assess.their weak skill areas , ‘ =
, ind prepare”an in- service for-advisors in their own "
. and{or in, other teams - ) 'XKZf'}\ o . | ‘/)’
T C) or advisors can present in services in their strong \f‘ 1, ) ‘
L area. v'<{& | o L - ’ ~;;qv4;;:\*igféz“ f :
. ;l ; o« A ‘ — ' ) o “3# LEA—IAS groups o
E 3) Complete LEA Staff Development Plan’ I _ Step Three
Each LEA IAS group should examine their staff needs "Complete LEA
o Staff Developmefit
and make provision for pre-service tralang and con- Plan"
tinuous staff developmth. This informa ion should allow | : . (*f—
the LEA to complete the Handout Page 65, "LEA Staff \
Development Plan"“and attdch it to their other IAS Include with other
~ . LEA-IAS planning
planning sheets, \\\\\J/ /* x ‘ ) y | sheets: -
. ® |




) S R R
o N \ (Goal V, Activity Nine) &
{ . ~ R - - . )
"t T+ _/ LEA STAFF DEVELOPMENT PLAN' _
_ / ““. ! .. - -8 B ’ .,
; e SRy , y 0
(SchooT_DYstFicE) = B . Date) =

. . ’ P .
This may not-be enough_ space fo your. planning. Feel free to.attach

add%\a_l sheg;s as needed.-
r) ‘ - — ﬁ . ‘
Staff Needs: N

1

i S A

A

Pre-Service Training:

‘ontinuous Staff Development:

R4
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¥ a . ACTfVITY TEN o

¥
Al

g - N
Purpose . to 7£plore adv1sor sk‘ll areas and be able to

R ¢
_ prepare stafi?dbvelopment training programs , for )

™ 1

o

them.

c ) - -

5 o Ty v
C.

¢ l) Ski11 Area EXplorat1on oo AR

" advisor skills. '

There will be ten separate sk1ll areas presented in

. this activity. The participants need to be divided into

small groups so.that each group -can discuss and then

present one or two skjlls to the other part1c1panﬁs.

kach Qroup will present one :7111,1 If there are a small

number~q(\part1c1pan%s each roup will presant two
p" X

The advisor skills 1ncldded are: ﬁ‘
--Career Planning and Preparation '\\

L} {

--College Information ! . )

"--Conflict Resolution

i

-~Decisign Making
--Interpreting Test Scores * L\' .

--Parent Conferencing DI ,// \
Y > A :
~ -=Program Planning PN
SR ¥ .

-

~--Record Keab1ng

'--School Awareness L ‘ . "/

. , ’ - v '
- --SeTf-Assessment ' f)\

{ : »

t

-.(».

|

W(...

Small groups (LEAs)
F 3 B .
§%ép One

"Skiil Area
Exploration”

9
14

Designate fiva or
ten work tables.
Label them with

one or -two advisor

skills )
Handout Pages 67-76

Duplicate .a copy -
for each partici-
pant of Handout
Pages 67-76

o

&
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; "\k & . .! ‘
P]ace COyiQS of each skill. handout on 1ts correspunding

work table.. Ask parttcipants to distrﬁbute tﬁemse]ves

. eve 1y Among the 1abe10d work ta les " Couns lors. t
, >§

2)

psy;hology tbachers, and adm1nistrators should be even]y A

,distributed since they mqy have qxpertence in working
with these skills. It is fmportant’ that éach sk111 re-
"cafve adequate ¢overage. i - . |
Have each group rEad and discuss 1ts advisqi skill
.area(s) Space for notes has been provided on _each
Handout Page so that group members can note additional
resources and processes to be 1nc1uded=fn a workshop.

Outline a workshop to teach the skill (Handout Page éB,

“Outline for Advisor SR111 Deve]opment"
™

Workshop 0ut11ne for Skill Area

. A representative from each group will then distri-

Y
- bute the Handout Page exp1a1n1ng the skill area discussed

by his or her group. The representative shou]d allow
‘about five minutes for all part1c1pants:to read and com-

prehend the skill handout. He or she will then present

- the outline prepared by his or her group for a workshop

-
‘\

teaching that skill.
Encourage the 11§xeners to take notes as, the repre-

. sentative explains the advisor syg1ls workshop outline.
[

L-43

]

"Outline  for
Advisor Skill
Development"

Handout Page 66

-

Large group

Y

Step Two

"Workshop Outline
for Skill Area"

Presentations‘
by groups
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’ ~(Goal V, Activity Ten)
'OUTLINE FOR ADVISOR SKILL DEVELOPMENT

Y.

. ' " , . oo ! % LB
(Group) . . - ’

, N -~ (Date) o
$ki11 Area: o e ‘

Pbjectives (List s_pa;;.ﬁc“Knéwl'edge.Skins-. Attitudes): ,

L
B3

‘{;ﬂ 5 E .‘ Mo
. Organization (Mini §cope-and Sequence):

Session | Objectives Activities - Local” Resources
¢ . i
, -
, .

Feedback (Evaluation and Follow-up):

1
¥
S
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Examples Only- . o (Goa] v, Act1vity Ten)
’f‘-‘ , .’
» / - - CAREER PLANNING AND PREPARATION

Processes Needs

<
L}

1.

AY
To be able to explain which 1nterest and achievement tests are availa-

‘ b]e to students.

To be familiar with the career information available in the schoo] for
students.

To be ab]e to teach interviewing skills (asking, rece1V1ng, reviewing,
and responding). Help students understand the importance o/ this skill-
in gathering information about the wor]d of work. )

To be able to .take your advisees out to worksites andhinvite resource
people to ithe classroom. Set up a file in our school containing names

" of poteptial field trip sites and willing cofmunity resource peOple

‘To be able to organize experiences across subJect matter lines so

students can see the relevance of what they are learning to p]anning
and work and leisure preparation

’To convey to advisees: connon]y accepted emp}byer expectations
punctuality, responsibi]ity, interpersonal skills, efficlent use of

time etc.

. , P o
.
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Examples On]y : 7 - l v (Goa] vV, ACt'lV'lfy Ten)

. ‘ ' COLLEGE INFORMATION

e

Processes Needs:
T T E

1. &?o be able to prepare a flow chart which will show the steps to be .
- followed by an advisee who .intends to enter college. Steps to be
, indicated might include taking tests such as the College Entrance -
. Examination Board (CEEB) and the Scholastic Aptitude Test (SAT), -
‘ sending fr a-olication forms from preferred schenls{ submitting
app]1caﬁf~“;, etc. The timing of these steps ui....d be shown on the

‘f]ow chart.

2. To be able to locate someone knowledgeable about financial aid ‘to
come from a nearby college or university and inform your team of
advisors (or-a group of interested advisors) about helping college-
bound advisees in this area. : R -

3. To be‘able to. describe purposes of tests 1ike CEEB, SAT, National
Merit Scholarships, etc. 3 ' ,
4. To be able to gather together an assortment of éoilege bulletins and
teach students how to compare the different colleges.

5. To acquiré the skills neCessary for writing valuable studént recom-

mendations. "
: \

5

" - 68 -




Examples Only B | © (GoA1 V, Activity Ten)

CONFLICT RESOLUTION-

" " Processes Needs:

]l

3l

o +

.To be able to explain the six- step procedure for "no- lose" problem

‘solving (Gordon, 1970): o

Step 1.»- Identifying and def1n1ng the conflict : /
Step 2. Generating possible alternative solutions

Step 3. .Evaluating the alternative solutions

- Step #. Deciding on the best acceptable solution

Step 5. Working out ways .of implementing the splution R
Step 6. Following up to evaluate how 1t worked y

To be able to use skill in group and individual t~‘;nstorm1ng Basic
ground rules are:

-=try* for nany 1deas

--do not judge the 1deas

,=--let the ideas be wild N

‘-use the ideas of" othen

To be able to lead advisee  groups in consensus formation - '

--Evaluate ‘each brainstormed idea .

--Remove any idea that the whole group doesn't accept

--Discuss and hypothetically examine remaining 1deas (listen to others)

--DO NOT VOTE to narrow down-the 115t

--Try out ideas one at a time until best solution is agreed upon

To be ablé to recognize sty]es of conflict managemgnt ' : . (

--Nin Lose L _ . oy
2¥{eTd-Lose ST ; R ‘ o .

--Lose ave- ,

--Compromise ' -

+=Win-Win



Examgles Only ' - : | L . (Goal V, Activity Ten) °
| " DECISION MAKING -

~ I i T
- Processes Needs:

B

1. To become faﬁ#liqr with some stfateg1es to use in helping adv1sees¢
reco?n1ze what their values are. (An individual's decisions are based
on his or her values.) - y

2. To be able io relate values-c1$r1f19at10n experiences to'vocat1oﬁa1
decision making.  This will enable advisors to use materials, e.g.,
Gelatt et al., CEEB, Deciding. : _ .

3. To be able to sét up a systematic program to help advisees develop
~decision making skills. - :

~

4. To be abie to help advisees relate values clarificatign to moral
dilemmas, e.g:., drugs, sex, cheating, discrimination.

)

~ *

. =170 -
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Examples Only | B | (Goal V, Activity Ten)

INTERPRETING TEST SCORES

.Processes Needs: .

1.
.

To be ablo to:mark dates on your calendar whén different tests w111

be admdnistered 1n our school or, as in the case of some civil service

and College Entrance Examination Board tests, in your Tocal area.

To be able ' to make up an 1nformat10n sheet covering only those tests
dealt with in our school.

To be able to help advisees develqp test-taking skills.v'Use how-to-
study books '

To be: able to help advisees interpret test information so they tan
integrate 1t meaningfully

To be able to use basic measurement concepts. 1. 8. percentile

ranking, distribution and the bell curve.
To be able to explajn how to administer achievement qnd aptitude tests.

A\ -

>

\
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Examples Only ‘ .o - : (Goal V, Activity Ten%
' , PARENT CONFERENCING |
‘ ~ [

&

Procosses-Néeds:

1. Tébe able to-explain basic communication skil1s to parents (Gordon,

.

© ‘=--active listening - PR 7 , A S
--use of "I" messages o , - ‘ L
--"no-lose" method for choice making - ~

2. To be able to work with fellow advisors to systematize parent con-

' ference management using four steps: : . : .

. -~-=pre-planning - S ot ‘ S '
--making the appointment e . .. - '

. =-conducting the conference
--writing the conference report for-the student's file

3. To be abléiip work with advisees in 5}eparigg”barent conference agendas.

4, To-be.ablehto use parent-student-adyiiof @onferéncés to plan and
evaluate student progress toward long-range educational_gqals.

5. Tb be able to help parents and-students set up familylcbunc11§”to
! enhane family communication.. . - D -

/

~—
]
-

.~
L.
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. Examplés. Only i -

PROGRAM PLANNING

1

_Prbtdgges’Noeds S a L PN

structors teaching sty]es

and the emphasis different teachers put on differen
attendance. ‘\

3. To be atfe to he]g advisees relate school courses to graduation re-

quirements as well as college and 3ob entrance requirements.

-

4. To be able to deve10p a directory 1ist1ng information abbut where

go and whom to see.

~ (Goal Vv, Activity Ten)

1. To-be able to help advisees match the1r own learning styles with 1h-

2. To be abIe to learn from fe]]ow faculty members abozt course content
factors, such as

N

5. ‘To be abie to ‘help students through registration by exp]aining how

various forms are to be comp]eted

-

o

-

NG



‘Examp1esi0n1y o e ' . (Goal v, Activity Ten):
: PR '

AR . RECORD KEEPING
co . ]

P 4

Processes Needs: : | o ‘ ',';»"

1. To be ab]e to organize a system for maintaining adequate‘and curreqt »
“informatioh in your advisees' personal files.

2. To be able. .to. deve1op a system for coopérative use and maintenance
- by student and teachers
8BS
:3. To know how to f11e contents: 1nc1ude te%ts grades and 1etters of
~ . recommendation. , Kg

— A

4, To know how to help students with their portfo110 bu11d1ng. .g.

encourage them to begin collecting letters of reference ear1y in their

high school careers.

s .

- 74 -
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Examples Only

] ¥ .
SR SCHOOL -AW

, o TR y
2 )
Processds Needs: . . ,/'

L.

To be ablé to orient new student
plan for touring with any new-:ad

- center, lockers, gymnasium, prin

bar, yowr own ‘central location,

To.be able to explain the awards
your school.

To be able to explain the progra
school and be prepared to advise

B C
. To be aple to "walk" advisees th
them become knowledgeabler about:

--campus committees -

--Cclubs A : .

--xtended school, for fun: YMCA
recreation programs

--membership requirements

--awards offered by the groups

--how to use the school newspape

- =-the procedure and schedule for

Z" a

(Goal V, Activity Ten)

ARENESS °

N . ‘ .
i . Ve =

s to the sbhoolipléﬁtuand determine a
visees, e.g., 1ibrary, advisgment.
cipal’s office, cafeteria aiﬁ?E:hirack_
etc. 4 : X

and grahts av§11dble‘1n or through

m of a nearby vocational-technical °
interested students. -

rough“thetr school ~handbook, helping

L

~

d . o

and YWCA programs and parks and

r : . .
using:thé school announcement system



Examples Only - . . (Goal V, Activity Ten)
o X _ ‘ - - c
- . . SELF-ASSESSMENT : . 4 . -
C - . S

: ,
Processes Needs: §

-
s v

- . The four pricesses described ‘below are all valuable 1n helping a

" student assess himself/herself. They vary in skill and experience needed
to successfully and comfortably conduct them. They are 1isted below 1n
ascending order of sophistication (you are apt to feel more at ease as
a beginning advisor using an interest inventory or form as opposed to
conducting ‘a fantasy trip). N T L :

’

)

1. To be éble-to use instruments.and forms R R

' . ) - i ] ’ - . .
' For example, if your school administers any interest inventorigs,
'such as the Strong-Campbell Interest Inventory (S-CII), be prepared
‘to Nelp students Interpret the scores and apply them in their program
planning. - Learn how to explain tests results simply without statistical
Jargon. Be aware of the difference between interest and aptitude.’ ;///
S T TN T R R TR Shad : e S,

2. To be able to use group discussion
. ; v - g

‘At the, béginning qg1fhe year an appropriate tgpic for group'd1s-
cussion might be your réle as advisor and what the advisees qxpect of.
you; and, their role as advisees and what you expect 6f them. '

i

>

Later, conduct activities that are useful in developing 1istening
nd.self-expression skills; for example, have the group sit quietly for
_two m{?utes and listen to the sounds around them and then summarize them

erbally. : ' ‘

)

3. [To be able to use role playing A

_ J';/ In order to keep role-playing a Tow-risk situation, the students
- should not role play themselves involved in real personal problems.
Rather 4¢the students should play other roles in‘general, but relevant,
human“situations.

4.. To be able to use fantasy trips -
[]

Fantisy exercises often. include activities such as:
 --3i5€uséions based on "What if...?" questions, such as, "What if
World/War III broke out?". . :
--fantasy trips started with relaxation eXEjfises followed by leader- -
T'sacted imaginings. :

& '
* o N ' -
- . ¥ —
— - 8
- Py iy wma—v-v“‘\ "
/ N o
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X - o The (st word‘

-'.Nour Individual Advf:orx System can become-a key cdmponent
of. your career guidance program. We believemthat 1t 1s an 7 .
v) ‘ fo¢Ft1¥F method of sharing the_opportunit}es and responsibilities
" for career‘guiqan§e~ect1v1t1es and outcomes. ' The program focuses

on thecpersoﬁa1 deVelobﬁent of.each student}thrbuqh systematic

contact with peers, teachers anq parents.‘ He trust that you
_ benefitted from this staff develqpment experience. Our final

word and in a sense our final challenge, 1s to make every : \’
%\ ' effort to ,involve all staff 1n the 1mp1ementat10n of an Individual N

Advisory System.. We must share the task and the'responsib111ty. .

’
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of’thissgacket They .are dlso recommended for excellent supplementany use
by workshop parttcipants. , ; .
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