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- CLASSROOM MEETINGS




Goal 1.

Goal 2

Goal 3

GOALS

To understand the. general purposes, the physical aspects. and
the philosophical: components of Classroom Meetings

Activity 1 - Leader's presentation of an overview of classroom
meetings :

ey
-

To understand the specifictypesof classrbom'meetings and how
to begin them .

Activity 1 - Classifying classroom meetings
Activity 2 - Generating. topics for the classroom meeting types
Activity 3 - Getting started pointers

To learn leadership techniques for facilitéting effective
classroom meetings '

Activity 1 - What npt to do
Activity 2 - What to do
Activity 3 - The Game Pian /- -
- Activity 4 - Puttiné 1t together | -
,? l ) e
q
¢
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- ACTIVITY ‘DIRECTIONS: R S
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Al ';r o F S * __.‘ v . ‘
- Goal 1:° To understand te general purposes, the physical aspects
. and -the philoso ical components of classroom meetings.
R, ,
Y MATERIALS/EQUIPMENT newsprint and felt pen and?or overhdad pro-

'_ R .  jector, transparetcies (optional), Participant Wprksheet,
. "~ I, Participant Summaries/d 2. B ;

[y
LI

i ARRANGEMENTS/PREPARATION " arrange chairs in a circle format..

- 2
T !

~

\Activity.k - "Overview of Classroom Meetings" N S

L Ob;ective Participants will learn the basic principles of . /)
oo Classroom Meetings and will list 4 initial responses to
the principles. : i
- " v v - o
. Preparation 'ﬁAve ither newsprint or an overhead projec> 4F

' ava_lﬁble to summarize-the mai points. v . -

77 Give & mini lecture on th purposes, physical aspects

: philesophical compone oficlassroom- mcetings Read
the leader's summaries of sgfoom meetings #1 and #2
Be sure to emphagize the foll‘o ng points.

B - .

t“.

N 1.  Classroom 'eetings)prqmote succéss. v

Classroom meétings involve behavior assessment, ,
y ; planning an committment to a plan “» ' .
4 ¢ ' - <\

4. Puniehment is not consistent ‘with the_classroom
meeting m/gel ’

[N o

Classroom fheetings have a Btructure.

] t 3
/' ' Have participants turn to P-handout 1. and 111 eut - -
individually. - Within. a large group context, ask participants

- . . N

.wh

are willi

£ their responses.

Al

Tell par-

to share some|o
, ticipants*thdtlpagtifipant suLmiries 1, 2 are for .their review.
. ‘ o ' ‘

C

. . Wt L ' ’ '
! - prd ' . . »
t. . . e 1”
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| fGoal 2: 'To understand the specific types of classrdpm meetings
e / ' and how- to begin them. i - o L e
. \ MATERTIALS/EQUIPMENT: newsprint and a felt pen, Participant
' WorWsheet. 2, 3.and Participant Summary—ijy_
. ARRANGEMENTS/PREPARATION: * ‘Same’ a5 abovg. ¥ -7 -
' T - o]

. [ , ,
]

Activity 1 - "Classroom Meeting Types"
K] ; ® :

*

Objective: ?articiiants will categorize three types of class~

D ,room meeting.. .
"-\,.;_ Pregratifm: Read the leader's summary #3 on types of meetings. . ."
- . GiVe .an overview of the three types of classroom - )
. %  meetinga. Be sure to emphasize:- . ¢
. / K i 1. how the purpose of each group is different ?
. “/ . 2. that involvement is decision—making, participation

‘and pvoblem olving undetgirds each type -

7 v

Have p’arﬁicip'ants"turn;to P-worksheet #2 and clasa.:lfy'
‘the_‘inget‘ings according to the situdtion. f S

e

Wt . " Quickly chegk with the whé\e group for the appropgiate \
U - answers and clarify any questions: Tell participant:) that
‘ partigipant summary #3 is for their review.. 2 T o
At‘:tivit;\i\ ~ "Generating Topics" , L .

Objective:: ‘Pa_rti‘cipénts will lisf‘Jat least ‘three topics»'of‘ r ,
. -discusgion for- éach‘d&,f the ‘meeting types. -, ’ ’
/‘"‘n—“/ ’ ¢ r A - i \ \\

Preparation:.- S'fme ‘as’ for 'Act{\{{tly 1.

’

.. Ask participants to divide by primary (Ki2) or*intermediate
/ (3-6) level of background and/or interests. /.Tn small groups of
' not more than’ four, instruct participants to- generate topics/
| for.seach.of the types of classrobm meetings.' A )
To synthesize, take each type of meeting one at a time and

e ask part_fcipantp to share ‘with each other topics they have (
’ generated. . . € - ~ N
; a Y S @& T o
) . . , \ . . .
. . * R A -
’ / N . . \ ) ’ // \.
, ’ ) o . *
e ) .}g R
‘ N e ; 4 / .- .7
< - K ’
) o . ~
:/ ) Y] ‘% \—3 - - v A '
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l‘\cﬂwﬁy 3. "Qét‘ing Szrted Pointers" ) R
M' PaTtic#pants will.Lgarn specific pointers for starting
< O c"‘lducting Classroom Meetings. - , .
) o ) P

Prepefarion: Read/ the leader's summary of starting and conducting

o inters. :
Glve ah ovetrview of the mater;ial;:* Invi e participants

t0 .g6¥ queStiéns. Summarize the main point ofA newsprint or

“
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To, ledrn leadershi

Goal -3: p”é;chniques for facilitating effective
' ‘classrodm meetings. ! , . -
A = S
| HATERIALS/EQQIPMEN newsprint and felt pen, Barticipant Workshe&ts
1 T 4,5,6. . | « .~
e SN :
ARRANGEMENTS/PREPARATION*' Havé enough gaﬁﬁ\boards and accompanying
z piéces for 4-5, players to each g?me o . N
2 \, i ‘ o (Y ‘
‘ ' N .. K ; /..o R ,L‘ 5 . o ¢ . '
- ¥ T ° - . - L N
het [ 1 C . . 3 Qo
%‘“i"“y 1- "Lookins at’ whac Nor ¢p b’ L - o I

.

. il
. Ob]ective Pafticipants will le¢arngspecific behEviors to avcid \
pf ‘ for effectife leadership of class om meetings i , o

;c' - -4

’ r’ aragio Be thoroughly familiak with the, twelve negative
P behgszors in tfie leader's summary dn sabotage techniques-¥
. AN Ask’ participants to turw to théir -worksheet #4 on sabotage
) - techniques. Go over each negative’ leader, behavior with a brt f ‘
' . discussion. Ask pharticipants to mark. ‘the techniques they woyl
,mOSt likely.use IF they wanted to sabotage themselves as fective
/  leaderg. (If some resist this concept "I wouldn't sabotdgé myself,
I woyld want to do a good jéb!" etc., ask them to- .pretend thére
- 18 a sneaky, rebellious part of them that might want to

dership

AN ‘sabotage and that _the¥: would only be pretending. <
s ~. A . Rk
. . . N ooy . : w DA \,«., . .
g tivity 2 - "L°°k£2§ at What We Do™ i’ o T 7

. .
¢

) Objective \Parfﬁcjpants will’ learn of 8 ed/:ic skills which

T ﬁaciIitate effective leadership of ‘classroom eetings ’
e 7 :
- i‘q Preparation Be thoroughlylfamiliar with the eigﬁr faciligative

j leadershipo techniques specffic responses in the' leader 8

: 2 gummary #6,  *

e ~ Ask participants to read théir worksheet #5 on the -eight
leadership skills. Ask them to mark the items according

to the directions

" Discuss each’
that they will be-
which is tHe next

on their worksheet.
skill separately. Tell the participants
using this material. for part of a gdme
activity. , :

v



Activ:lty 3 - "The Game Plan"™ . . . , o (
O b]ective. Participanqs will synthesize information within the
, context of a simulation style’ game, ‘
Preparation. Have enough game, beards for 4-5 member participant
\ groups.< Check for the following game parts: 1 game board;

- matkers for each player; 1 die; 15 CHANCE CARDS; 15 LEADER
RESPONSES CARDS; 15 SABOTAGE CARDS; 15 LEADER SKILLS CARDS;
game directions, ind bandouts from the workship (for players

" _reference).

Read the game directions and be familiar with the
various situations and responses. - |

\
i

. N : s
. o . .
- ¢ :T .
) » . .
: "

GAME DIRECTIONS

el

Rt N 5 -

AN

1. . Roll the die- the player with the higbést nﬁmber
is first, next highest number isﬂ”econd, ‘and so

on.

; 2. Each player rolls the die and moves around the
game board. :
=S + 3. ng game is over when one player has passed FINISH
< \ or when the allotted time is over (the one closest
g to.FINISH is the "winner").
-4. There ‘are four major drawing piles J

‘\*15 CRANCE. CARPS-the player does what the card says,
- &t stays on fthe space where he landed.
Cadl .
*15 LEADER RE PONSE CARDS-the playE& reads the situation
+aloud and theh moves forward or backwards as the '
card djirects. :

*15 SABOTAGE CARDS-the player reads the card aloud and
ans the question. If he 1is correct, he gets to
roll’ again. ‘(Some of the sabotage cards, require the
accompanying !'situation card.')
. *15 LEADER SKILLS CARDS-the player reads the situation
‘\\\ ' aloud and then moves forwards or backwards as the card .
g directs. :

5. A player may draw from each pile only once during any
one turn.
M
| .
See the leader's summary #7 of the content of the four drawing

piles for greater familiarity with specific content.

13
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Activity 4 —'"Puﬁ;ing It Together"

Objective:  Participants will role-pldy 'selling" the idea of
classroom mgetings to an adminjstrator. :

Preparation: Be familiar with the directidns for switching roles
from a¢tor to responder .to observer in participant worksheet #6.
) Ask participants to form in groups of three. Tell them
to look at their worksheet for the directions for role-playing.
Go over the directions with the participants. After the groups
have begun, let each role-playing go for 5 minutes with about
3 minutes for feedback from the observer and responder.
Continue this 5~ and 3-minute format until all members have
‘been the actor once.

Finish this exeﬂcise and workshop with a synthesis of the
salient "selling" points.participants generated.

| -

14 T




LEADER'S SUMMARIES
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/ /; 'ieader'§~Summéry of Classroom Meetings f#1

/

Pu oéés of Classroom Meetings

1. Allow students to expé;ience Glasser's three components. of
success. A
-involvement
-relevance
~thinking

e

2. Provides succeess .experience. No one in class can fail because
in a class meeting there is no right or wrong answer.

3. Allows the more and less capable studenﬁs id a class to interact_
on am equal basis. o

4, . Promotes cohesiveness of class.

NG ) .

5. Solves many classroom problems.

Physical Aspect of Class Meetings

1. Need ground rules for conducting meetings.
-get the group into a close circle in the classroom, teacher
* ~ and students. ' S .
~work on an idea which has no right or wrong answer: not a
factual or simple-answer; open ended subject.

/ -atteémpt to solve the individual and group educational
s ' probkems of the class and the school-to solve the problems
< ~1living in their school world.
AN ‘fY1 problems relative to the class as a group and to any

individual in the class are-eligible for discussion.
-discyssion itself should always be directed toward solving
the problem: the solution should never include punishment
or fault finding.
-meeting help just pribr to a natural class break-lunch,
recess, etc.

2., Meeting time should be consistent. ’
-Elementary school-at least once a day.
-High school-perhaps two or three times a week.
-Length of individual meeting would vary according to grade
level of participants. f

‘ 16
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leﬁder's Summary of Classroom Meekings #2

4 ‘ !
. They (school systems) must help people develop the /
sense that 'I'm somebody, people care abbut me, and I care .
about other people. I've learned Successfully some things /
that are useful and also make sense to’ me, and while I may /

not be able to use them directly right now or later, they' r7 .
”

still geod and I feel good about what I've learned ' AN
- " =~taken from "A Talk With William Glasser Learning, '
- December 1972. "y
" .The Reality Concept - Wflliam Glasser
,Description and History:-:
The Reality Concept 1is based on the theory that a sa cessful A
identity is found only through respon%ible behavior. sponsibilitV"
is defined as the ability. to fulfill one's needs { ¥o do it In a way
that does not deprive others of the fulfillment of their needs.- Respon-- - -
- sibility.1s brought about through an examination/of goals, values, and ’
behavior, and followed up by plapned behavior changes
. The Reality Concept is one of the most recent behovior change
""approaches. It was developed by Dr. William Glasser and Dr. G. L.
Harrington during the 1950's dur g their work ‘at ghe Ventura Schogl v
* for Girls in Southern CaliforniaiQ\ihis concept 1s ‘designed "to help »
those already successful to maintqin their competence and help others ﬁ
become successful." . s “
Principles ‘of the Reality Concept (*applied herento the classroom situatior§5

s

1. Involvement - This begins with the teacher ‘'who needs to be L
warm, sensitive, understanding and honest. This kind. of
relationship is essential. Only when a feeling of care and
concern is established through involvement can progress
occur. This care is not a blind _acceptance of all the child's

. ~ actions and- feelings. It is a concern which is shown through
praise for acceptable behavior and rejection of unacceptable

\,
Fad L

behavior. The teacher must be tough - he or, she must be able o
to survive the anxiety producéd in such'. disapproving situations. -/ -
It is felt that in this way, the teacher's concern is much § 4
more real to the student when he 1is encouraged to. become o
‘involved with those aroundshim. . ' St

Current Behavior - AlthOugh the child's past and his feelings
about it~ are acknowledged in the Reality Concept, the emphasis
. is_ on current behavior It 1is hoped xhat this will discourage

P
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the student from reljing on his past or his feelings as
excuses for present actions. The emphasis is put on ''what"

(referring to behavior) and "how'" (referring to'reactioms

and feelings about behavior), rather than "why". - This helps
the child become aware of his behavior and to understand that
his behavior is a self-involvement thdt he chooses. ]

. . N . ’ , . - RS .
Evaluating Behavior .- Althouéh the teacher serves to guide C
and suggest behavior, the final judgeément on the value of
behavior is left .to the student. He is responsible for
critically judging his actions and its value to himself and
to others. When a.child‘decides that an illegal or''negative'
action has value for him, he must be advised of the likely
consequences of his actions and be willing to accept them.
The resp nsibility is in his hands

Planning Responsible Behavior - Once a value judgement is
made about a particular behavior, the teacher -and student
work together to plan future responsible ‘behavior. Often

" the student is at a loss in this area. The teacher guides and
}SuggeSts appropriate behaviors but the student ‘makes the
‘final decision as to what is' best for him and for .others

involved. Plans must be realistic and appropriate. They are

. revisable if found to be unworkable, but a good effort should

be made to carry it out, = ~ ' A

~'Commitment - Either verbal or written, the. student must

truly commit himself to the plan. Because of the involvement

he has established with another individual it is easier to
commit himself. Someone else cares whether he succeeds ‘or not.
This 1. . _vement is especially essential-at this point in time.
Written commitments are encouraged as they often seem stronger‘
and more real to the*student B .

Accept No: Excuses —éIf a plan does. not. work out, the values

professed must first be examined. If sthey are still valid,

the plan must be re-evaluated. If the plan is reasonable,

the individual then must either re-commit himself or completely -
uncommit himself from the plan and devise a new, more appropriate
or ﬁeasible one. . >

No Punishment - Punishment breaks the involvement necessar
for the person to succeed. 'Encouragement, on the other haéd
solidifies involvement. Thus, good behavior is encouraged,
failures are de—gmphasized Punishment tends to reinforce
one's failure identity and increase his sense of loneliness and

ndividual to judge his own behavior.

‘hopelessness, dften r;zulting in withdrawal and/or hostility.

It ,doe,s not all’ow the
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‘Consequences of behavior are different from punishment,‘
which tends to be punitive. Consequences give the individual
feedback on his behavior and allows him to redirect his actions.

‘Materials by William Glasser:

P Reality Therapy “(1965)
' The Identity Society  (1971) .
Schools Without Failure (1968).

0 Parent Involvement Program €1972)

)

.”
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' Leader's Summary of,Clasthom Meeting Tfpes #3
\ :

Social-Problem Solving Meeting :

-
»

~ “Concerned with* student 8 social behavior in school; i.e., the |

’ seniorg are particularly noisy during theiy free study period. This
distur s other students and teachers. How can this be handled?

‘A1l problems relative to the class as a group and to any individual
in the class ‘are eligible for discussion.

P

"The discussion itself should always be directed to solving the

probilegd; the solution should never include punishment or fault-
Tinding. o

Qpen—Ended Meetings

.

"Concerned with intellectually important subjects. Students are asked
‘to discuss anxlthought-provoking questlons related to their lives;

‘1.e., What would you buy 7 v 4 ¥ s ~d dollars?
‘Type of meeting which sho. - .sed most viten, even where behavior
problems are most prevaler The more it's used, the more it's

" ‘applicable. J .

EduCational—Diagnostic Meetings

Always directly related to what class is studying: i.e., the class
1s disappointed that after studying the American Revolution, the
students still didn't feel they understood the dimensions of it.

K3

“Can be used by the teacher for a quick evaluation of whether teaching
. procedures in the clasg are effective. = ,

@ .

207
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Leader's Summary ¢f Pointers for Starting and Conducti g Classroom Meetings #4

» " v -
Conducting Clqgsroom Meetings - Getting Meetings Started - , .

1. Glasser's ,educational philosophy should be discussed and understood o
by the sébool faculty.” ' ) %3
2. Some faculty member, preferably one whp has had some experience i

. conducting class meetings, shogld demonstratg meetings to indivggpai

members and to the whoIe faculty. a?
. ) . , ~
° 3. The large-circle seatingtarrangement has been proven to be most
. effective in stimulating‘communication.

.
Vo

-4, Teacher should sit in a different place in the circle each day; and
' he/she should make a systematic ef rt to arrange the students so
that the -ceting will be most productive. Visitors to meetings are .
welcome : ~ o :
N
5. In learning to conduct meetings, teachers might team, either as
observers or co- leaders. : !

6. Subjects for open-ended discussion may be introduced by the teacher
as he/she sees fit, or by the class. °

7. Meetingfduration should depend wpon the age and ‘meeting experience
’ of the class. .
_-Primary students may find it difficult to maintain attention
/// for .more than 15 minutes, but the time might be increased
. ,up to «30 minutes.
30 minutes is a good\meeting time for intermediates and higher

grades.
‘Probably better to hold meetings to a specific duration than
to allow them to vary in time from day to day. . .

‘Teachers shopld be allowed to cut off a meeting.
“Meetings spduld be held before a natural cutoff such as lunch

[ or recess. .
Meetings should be regularly scheduled and consistent: daily,
if possible but At least once a week A’ R
-

8. Children seem to respond best if they are given an opportunity to
raise their hands. It may be. possible to run meetings in which chilﬂren

politely wait their turns to talk, but this is a difficult goal to,

accomplish. Older students should be allowed to speak without A\ v
what to them seems childish hand raising. ‘ i _ ~
‘ . f ; . ’f
t
. s
¢ N
_ I'd : ‘ } o A
¢ g v '() -
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9. A teacher .should never “i\‘terrupt a ‘student to correct bad grammar, °
bad usage, or mild profanify. Zeacher may intervene when’ student
. goes on fndlessly and is'ering the class. -

§
2

\ to. .. Students may become verybpersonal Teac%er should accept these~

comments, but mag\ask sfpdent to discuss something else if he/ B
( ' starts talking o drunken brawls, etc. ] S
# ' - ‘ . | . . . ‘ : ’l * k" f‘\'
A . . ' v . o v . . i of Vg e
. Conducting Classroom Meetings - Getting Meetings Stﬁzted S L o
; r — - 3 \, -
1. Teacher should feel program is'of value. .’
" 2. Teacher should be enthustfastic. ' o S
‘ . .
/ . | b\
_ 3. acher should not become disqouraged if meetings are not good A \<
) {every -day. .
v (' ‘ /( .0 L]
. 4. Topics must be relevant, interesting, and thought-provoking ' n -
‘Specific -questions draw more response than general ones. t R
. > ‘Teacher must be prepared to follow up questiprs and digcyssions.
' Besldes the topic, ‘'he/she needs additiomal (questions to keep '
A , meeting{going X : b N
L Topics may qome from class or from teacher. \ <
A _ . _
: RN N T

N L. . ,l'l -~
« 3
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N " © * @ Idader's Summary of Saebotage Techniques #5- - -
SR R : g : B o ' - "
1. Orderihg, directing, and commandingf-— -
~N / ! "‘ -, 4" ~/
i . The teacher ‘wants to kebp‘“hings well under control nd demands
. ’that the chi1d get rid of negative feelings immediate ' .
sha e up.,. . )
o ap P! \’ y , | Y
2.& Warning, admonishing, @r threating-—- T
i The teacher- threateﬁs the child with the ¢ sequences that will = *
oceur if he does something. A s 3? f
+
° ) A & . «
A "3.p Moralizing,and/preachilg--- %, - .@\
X”» The teacher tells the students what he sho ddg9”or what he ought
- to do (bhat s right) . and is conqerned th the child has the
' “'proper" feelinggu .
4. Adyising and 1ecturing——— . L, ’ ) . T

.
S The teacher tries to show his superiori'ty by apntinually iving -
« - the child solutions to his .problems. o é. )
¥ ) d o

di. Communicating 1qgic and'makingfan appeal to the 'child's reasonab—

-~

The teachér again shows syperiority by giving facts or a counter-
.argument and by 1ectq?ing.

. . - M

6. JudgingLAriticizingl disagreeing,‘orgg;aming a child---

The teacher has already pronounced a verdict of ''guilty/" without a
trial. He is interested in proving that he is alftays right and that
the chfld is always wrong.
) { , o
7. /f\xising, agreeing, evaluatingﬁpositiveﬂy bpproving, buttering up---

.ﬂ", -

7 s R
The teacher demonstrates partiality to a student and tends to praise -
the person rather than the act.
S I

o~ xe’ ‘ }
_ 8. Nane—calling,rridiculing, shaming--- }
’ The teadher is interested ﬁp being right and puts the student down
with sarcasm or jo ing. v /{ k '
L4 [} \ ) : i
[,\ ‘ w o -
\\ Y a5 N e } N
N & N \ ' .
W o
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9. tsychoaqalyzing the cﬁild interpretdng, diagnosing-—— ) f i
1 -,
((*?J/ With the best of fﬁtentions, the teacﬁer tries to analyze tHe probleq(
.8 that_he can pe-1in a bétter ‘position to "set c17 child st aight". '
e - 1
“f . o
10. 'ifﬁssuring, §ympathiz£ng, consqliqgl supporting— - > \Y
, Simple- reassurazce, a pat on the" back, and the pretenseathat alltis
+ & “well when it ish't. are the teacher’ s wer to a child's worries .
-and anxieties. o : a(i * - e
> .t ny 9 4 ¢ . ) /
//"11? Probing, questionigﬁj interrqgatingf——a,\ ! ) ~£:r ' '
. . ] . . .
< The teachgi wants to know “who, what, when, where, and why." This -
\“ﬁ' "could. be ed to excuse himself from involvement or possibly P
" to gather eyery detail in order to-solve the child's problem for
him. . ¢ x
’ A /
z;\42 Laughing, offetipg diverting,respbnses distracting the child, or ‘\>
withdrawinggfgem the relationship entirely——- 7 .
The teacher also attempts to excuse himse from involvement by o
treating the child's feelings 1jightly. .. Y ' /
l ' — / \ ‘ ’ ‘ oL
- /) . . : '_/, 6
. 4,} | \/
‘ . i ’ .,‘/
-~ ! : s -
N o f + .
. By ‘}. R
& "’ . 30
'f s \:a i
T /-
v " . a ( )

N N N * /—
*fdapted from Effectiveness Training by Dr. Thomas Gordon.
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'Tific Eff;eictive Leader (Teacﬁ’er) Responses #6 _
3 . - L 2 _

@%;S often a‘l/\-§f’fective fesponse. It ts necessary to allow
g’

efDers time te think. . Given such time, each member will b )
]

‘apde to JRentify somfe}f\ing' laarned from the experience of other ¢ as

wSWers, 4 peliod of silence ‘that peems like an eternity to.the .
1684 yIth "Iighe" apswers 1s in teality only 30 seconds. Many .
tRes Rrold pelbers Can, be counted on, to fil11 the ‘void of silence. /
Aﬂd theyr 1 ea?.and Lhoughtfulness will produce“more le\arning than - .
g Fozén "Fight’" ansvers. - R ) K
y ‘n : X« ,\{-’ = p
Wt You tried to cooperafe but had 'a hard time finding
PlaCe, ’

£2 st8%t." A repeat lets members know they are heard,

19 theM g Chapce -to hear themselveg, and givesan opportunity /
05 'cohreftioﬂ if the leader has per d. j:’ncorreCtly.. ' :

- ‘ ‘ -
baﬁr\iﬂ : {f 8Nother member has previously reported a similar situation,
AU eypfTienCe was gimilar to > ." o "Both you and v

hak trogple £inding a way to cooperate with your brothers." Misery
Qo8 not 1OQve QCnnpany} but people do. -

. . Rednq 2 Content: - The "repeat' above is a content response because

it Pe¥¥pnfRses What happened. This is more-' comfortidg than a

vef Pnde £ feeling which™will be illustrated later.

/
¢ : o
Rypand: Glven ap (')ppolftunj_t'}ﬁ’most children\will gladly 8é11 you
ap? Ut thel¥ e¥Pyrience ‘and in the’gzocess clarify the situation. L)
"cAN Y9y £R11 Us more about what your brothe was doing?" '"Whht
Q14 _you Y o do?" | S
“The mezﬂhe; Senges, & genuine interest and’ the desire of others

/

{o e 1< The leader may wish to build excitement either,with
he neMpe the entire group. Thé same situation ‘.%e\ents
' pPRort Ry ty. . : ‘ L

Che P °rf ‘ L2 A o

Act Ao < n3€: Once a bésic” rela{IS_ﬁQEW exists between the 4
lesler and the 8roup as well as 3amohg group members, the leader may,_
tay® 8Ct10M1 reSRonses. The basic relatidnship means that a

- ayyPortiye amos “exists @hd the response will not be:

Per]eiVed As ciizicism or a put down. 1

' ' . '\ Q ‘ F .
T‘eelin Re2bons8: Like actiorﬁresponses,' feeling rgsponses ‘are more
perSual  To iClentify the feeling, think first in gross term of .

‘ pgif anq bleasure and then narrow to the more specific feeling.

"yo we):e.?.l*etty discouraged at not being able to get something 3
apgted."  "'WeT® you apneyed?" Again, a wrong guess enables you
o ApToyé You’ mark. > . s

/ o SR : ) o/
¥ ,.“ | , / . ) I ’ \-’\H/.
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8. Ask fot an Explénht,ioh: By comparison, why 'ﬁuestidns are more exciting
J ‘ﬁ{anyh.at, when, or where questionsg, but'why questions demand an

‘ explanation. "W?y woulgn't your brother let 'you help him?" '"Why

)‘ .. did you wait- until yesterday to E‘}: to cooperaté with ypur hrother?"

\

Most of the time children da not know the "why" of theirbehaviors -
and 4gl1 feel defensive in their efforts' to come wp with the "right"
) answer. : . L " | | i
-« Compare the feeling tone generated by the above questions with ™
. the more comforting "When did you 'start yesterday?- "Where.were
. yow-when you tried to cobperate?" "Who was\with you?" 'Tn}:;nergl,, L
“why" questions are probably to be. ayoided by the discussion group. .
. * leaden but on occasion they will af}){ in with" your goals.y' o R
. ~ :

{ . A o

, B .
; . -
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“ » Leader's Snmnary of Leader Response Game Cards #7

o . ) . . - . '

; a hit nervous. Joanie has just desgribed a problem she has had with

;Epﬁ are leadi g your second classroom meeting -and you atill feel

her cousin and has asked, "What shoyld I have done?" The "right" '
4.nawer seeins obvious to you - yet none of the other students are -
volunteering’ a golution. So, to keep things "moving', you.suggest

~'your "right" ansver. In/this case, SILENCE would have been an effeotive

response. Thirty ‘seconds may seem like an eternity to you -
but it would have allowed others to get up-the courage to speak out:

» C:T’f ." ~-GO_BACK 1_SPACE

'+ Jamie has just posed a question about one of the ideas presented

: during ‘the classroom meeting. You decide to use SILENC' gﬂ a response

for.Jamie. After.a short while, Susan - who usually difficult time
apeaking before the others - begins to explain her viewpoint concerning
the idea in question. Good leader résponsge!

o AHEAD 2 SPACES!

Xou have been having classroom meeting;/gor a few weeks and you
are now. teaching about the.goals of misbehavior. The students are
not becoming in]plved in the discussion very easily. To illustrate your

, teaching point and to get’ the discussion going, you begin to describe

~a personal example of an ‘attention-getting method you used as a

child.  This is a good use of CONCRETENESS in response to the tension
of the grgyp. : S

L 4

GO AHEAD 2 SPACES!

This is the tenth -classroom meeting and the students are very
interested. in having an opportunity to discuss and receive help with _
their personal situations. However, as leader you have been giving several

- examples from your own experiences to teach specific points. This extensive

ugse of CONCRETENESS responses by the leader is unwise. CONCRETENESS
ghould be used sparingly by the leader in the later group sessions.

GO"BACK 1 SPACE

=
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" The REPEAT RESPONSE:\jhaggie has been reluctant to get, involved -
in the classroom meeting .discussions. Today, however, she timidly tells
.. of a problem situatlon she ‘is having with her brother. You want her .
to feel understood 4nd comfortable ir®sharing. So you repeat the basic
content: "You would like to get along bettér with your brother, but
you're having a hard: time knowing how and where: to start." ~

S

i

) : e
- i GO AHEAD' 1. SPACE!

Peter is attempting to describeuat'éae class meeting how his
sister teases and bothers him at the dinner table. You respond: "I
remember from last week that Jason was describing a similar
problem. Both of you seem to haVé behavior troubles with sisters who.te%ﬂg
. you." This was a good PAIRING response for you to make. -

GO AHEAD 1 SPACE!

You and your students are holding an educational - diagnostic | .t

classroom meeting. You are concerned that the unit on the Civil War
did not have a full impaét on the students. Jimmy remarks that he
really didn't'qnders;pnd all the things that caused the war to begin.
After a few other comments, Linda also remarks that she didn't see why
*  the South wanted to go to.war. As the leader you want the students
to feel comfortable while risking and revealing themselves so you ‘4/(

use a PAIRING response: "Both you and Jimmy have similar difficulties 4

understanding the basic causes of the Civil War". <

GO AHEAD 1 SPACE!

This 1s'the first classroom meeting and the students seem somewhat
ill-at-ease. You have decided that you wapt to establish a comfortable. -
atmosphereffor them to share in; so you direct'mogfuqf_your remarks
‘about their situations to RESPONDING TO CONTENT. For example, Joy L
described how the six graders often chase and tease them on the - ‘

- playground. You react with: '"You would like to get: along with the
older children and not have them tease you, yet you aren't sure how
to start?" S . e ;)

Fal

-

GO AHEAD 1 SPACE!

. . o
Phillip is trying t;7§ﬁt&st the help of the other students fn _ .
the classroom meeting. He wants to learn how to stop the way his. / L]
bréther picks on him at home. The group has met several times ZGggt er
A .

0o




now and you would like to build’ a little more excitement in the group.
8o you ask Phillip: "Tell us more about what your brother does to

. you. What do you do while he acts this way?" Good use of an: - EXPAND-
’RESPDNSE. ; : _ ‘ ‘ Cr

L ~ GO AHEAD 2 SPACES!

You have been having weekly classroom meetings for many months
" now, and the class has become a close, supportive group. Andy has
brought up a problem he is having with a close friend in another
. classroom. You give an  ACTION RESPONSE: "What would you like to
: do about it, Andy?" this launches Andy and the group into generating
' a plan on how to handle the situation.

GO AHEAD 1 SPACE!

‘Y':‘

L

Jeff came to schoéﬁ this morning noticeably upset., During ‘the class-~
‘room meeting he explained how before school he had fallen on the sidewalk,
tore his‘?eans, and the other boys had laughed at him. You quietly
remarked: "You must have felt ‘hurt and maybe a little angry when they
laughed at you." Good FEELING RESPONSE.

L

GO AHEAD 2 SPACES!

~

Your class has been having meetings once a week for several months
~ now. A few students are discussing the gym teacher's methods of mpking
each stud@h; perform before the entire class. Holly remarked, "Yesterday -
. Wwe were suppose to take turns doing cart wheels in front of everyone.
{ I couldn't do one and they laughed at me." ‘You respond, 'You must have:
felt hurt and embarrassed when they laughed at you." Good FEELING
RESPONSE. . . N

. GO AHFAD 2 SPACES!

The topic being discussed at today's classroom meeting is
"tardiness and its consequences.'" Jeff is c8mplaining that he was
late yesterday because his mother didn't. make sure he got up in time.
You respond: '"'Why did you decide that getting to school on time was
- her responsibility and not yours?" This ASK-FOR-AN-EXPLANATION-RESPONSE
(the Why-question) is usually to be avoided by the group leader. It is
\ often too confrontive for a group member. Rarely - in extreme cases -
' would this type of response fit in with your goals.

GO BACK 1 SPACE!




/Leader's Summary of Sabotage Game Cards'

1

Situation Card- : Awa“‘ ' : \’/)/”f“

7 . -~ ' .
: It is the second classroom meeting and the students are learning the
techniques of how to function within the group setting. Today topic
- 48 "student responsibility at recess and in the lunch room. The )
meeting is at the point'where the students are loosening up and really
getting into the discussion T Bob now pregents a related topic to the
group: "We've been talking ‘about how we should act at recess and lunch,
but we have a big problem too. It's Mrs. Fetters (a woman who is employéd h"
as the lunch room superyisor) She's a real pain! She won't let us .
talk or laugh while wé eat lunch - and if we do, she yells at us.
And we have to eat so fast; all she says is 'Hurry, hurry, hurry - the
‘next group will be here soon.' (Bob mimics.her voice. ) It makes my
stomach hurt. She' s dumb and I don't. like her!" "

“ Sabotage - C.M.

Situation: Read the "situation card." e »/
Teacher Response: '"Bob! 1°'don't want to hear you talking about .
Fetters that way again! She is the lunchroom supervisor and yeu”are to
do what she says!" . ’ AN

If the teacher consistently uses this type of response in the class-
room meeting, he will destroy the progress of the group. What type
of sabotage technique is the teacher using? . .

If you said something like:
Ordering - Directing - Commanding

' ROLL AGAIN!
Situation: Read the "situation card."

‘Teacher Response: "Bob, if I hear you talk that way about Mns Fatters
again, T will contact your parents! ~And if you can't keep on the topic
".of our group discussion, then you will have to leave the room!"
If this teacher consistently uses this type of response, she
will destroy the progress of the group What type of sabotage technique
is the teacher using?

‘ 30
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I1f you Said something like: ] ) Ak -
ing - Admonishing ¢ Threatening . RERTE
' » » 4"; " ﬂb. ' ‘\,. . e

' Bl L R
s“"“““' K“d the "situati ‘card."

%KTeacher Response: "Oh, BOH!; (Patronizing tone of voice) you know you
\8houldn't speak that way aboft Mrs. Fetters. We should -always respect
7 u& elders, dear." o .
-If this teacher consistjhtly uses this type of response, she will
dedtroy the growth of the group. What type of sabotage tecbnigue

is the teacher using? ,5i .
» \\ ,
A I ) - ) RS

If you sﬁ{d.someth#ng likef"- | #
Moralizing - Preachipg% o . I

, N ST :

\ . . . ) :
\\« S . ROLL AGAIN! - o

" Situation: Read the "Situation card."

‘Teacher Response: "NoJ ‘Bob, you know the aituation in, the lunch room.
If I were you, I'd just do what Mrs. Fetters says. Of course, dnother
way of handling the problem is to talk to Mrs. Fetters. ébout how you-
feel." :

This teacher consistently uses this type of pesponse and he 18
inhibiting any progress in the group. What type of sabotage techni{he‘
1q this teacher ﬁsing?“ T, ‘

Cogia

v

If you said something like: T nal +
Advising - Lectjiring o T

/7 ROLL AGAIN! o

5
Situation: Redd'thew"situation card"
‘Teacher ﬁesponse (Patronizing voice tone) "Now Bob = stop to think

You know how loud. andvslow it can be when everyone talks instead of
eating lunch. Mrs. Fetters is just trying to keep your lunch period

running smoothly."’ £ t
If this teacher continues using this type of response, he will inhibit
any group progress. ' at type of sabotage technique is th& teacher using?.

)

\

\\’-, 22 - < L .




hd . - R
4

1f you aaid something like: ' .y S e
Communicating Logic and Making An Appeal to the Child's Reason
- v s .
X ROLLAGAIN! Vo
$ituatYon:: Read the "situation _carq-'.-" R ‘ . '
Teacher Response "Bob, -1 ooubt if Mrs. Fetters would bother you so much -
. 1f you weren't always goofing off during lunch period! Mrs. Fetters is -
trying to do a good job - why don't you help her out." .
If this teacher continues using this type of response, ghe will
inhibit any group: growth. What type of sabotage technique 2s the teacher

using?

!

v

-— b
.

If you said Something like:
Judging - Criticizing - Disagreeing - Blaming

. o ROLL AGAIN! : ’ "
Sitﬁétion: Read the "situation card." - . | . ¢
Teacher Response: '"You're.a good group member for bringingvthis to.

+ our attention, Bob. Maybe we should look into it. You're such good

- boys and girls for not causing Mys. Fetters a lot of trouble." o

' If this teacher consistently usés this type of response, she will = -

destroy the progress of the group. What type of sabotage technique is -
she using? v . : .

A

f

14 ) . .
¢ . ' - : *

- . ' S
If you said something.like: ‘

Praising (the person and not the act) - Agreeing - Evaluating
Positively ~ Buttering up - Overly Approving

. a o ROLL AGAIN! ' .,
~Situation: Read the "situation cdrd "
v - ’ P .
Teacher Response: (sarcastic tone of voice) "Bob! Of all the ridiculous
things to say! Maybe your stomach ache is fromryour lunch and not‘frpm o
Mrs. Fetters!" -, .
Continual use of this type of response will inhibit any progress this’
teacher might hope the group will make. What kind of sabotage technique
is he using?

\_ ¢ v ' ! B . - 23 -
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If you said something like. L > e .

llame-calling R:I.diculing - Shaming A\
 ROLL AGAIN!

.

Situsgion: Read the “situation card "

Teacher Response: "Now Bob,»help me to understand ‘this problem.
Exactly what does Mrs. Fetters say when 'you begin to talk To each.
other? ‘And is that talking in "quiet voices" or‘talking loudly °
across the room?...." :
Continuance of this type of response will hinder any group e ®
$ -progress. What type of sabotsge technique is xhis teacher using? '~ - °

> I
If you said éonething like' - :
Psychoanalyzing the CHild - Interpreting - Diagnosing
ROLL AGAIN! .
Situa ti Read the "situarion'csrd." _ ﬁ ‘ )

Teacher Response: "Oh, Bob, I'm sorr;'to hear about tﬁis. I'm sure, ,
though, - that if we all, try uard to help Mrs. Fetters during lunch
4¢period it wfll turn oét all right."

&

"Constant use of this kind of response during .a group meeting wiil
inhibit progress. What type of sabotage technidlie is the teacher \\\

using? . - S N
R . -~ ¢
0 L] ) ,B;/ SR . ” ‘
If you said’ something: like:- ‘ a .
: Reassuring - Sympathizing, Consoling, Supporting | ° ' \
-\ .
y ROLL AGAIN!

) N \ . -

Situation: Read the "situation card."

Teacher Response:; "Let's look at this a bit more, Bob. ‘'Who does
‘Mrs. Fetters yelfgat? «es.Can you t nk of a reason why Mrs. Fetters
gets so upset? ,..," .

If the teacher uses this kind of
destroy the progress of the classroom
technique 18 the teacher using?

\ sponse continually, he will
Neting. What type of sabotage

: N -

, e )
. F\ !
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. ’ o . ' . . g
" 1f you said something like. R LT .
Probing Questioning - Interrogating e . . l ‘
. . PR PR . " [

. ‘ ROLL AGAIN[’

3; Situation: Rea& the "aituation card."
Teacher ResponEe. "Oh, Bob - I'm sure it isn't that bad!l’ Why don't
you try 'killing Mrs. Fetters with kindness.' Tell me lath howfit _
goes." s
This type of response wifi soon discourage any group progresd. What
kind of sabotafe technique is.this teacher using?

- »

1f you said something 1ike:, ; ;
Laughing - Offering Diverting Response - Distracting the Child - a
Hithdrawing from the Relationship. Entirely .

e ROLL AGATN! . < /J/
- : _ S
. o

There are usually four major steps in tryling to deal with a grou
member who plays a consistent .and disruptive sabotage game: - (1) yo
respond by reférring to the content of his statements;. (2) you let. ‘
the group discuss "what is happening now" or "what is. redlly being '
said here"; (3) you disclose jgre-and-now-type feelings; and (4) you ¢
talk to the individual outsideé of the grqup setting. ' You have such '

_a group member and you have reached step #4. What kinds of things - <
might you say to this individual? Cob

. I
©

; , y . | _ o )
If you said- something 1liKe:

, ~The leader could suggest that the child make a contribution to the
group (1.e. helping someone else speak out more).

or
The leader could confront. the individual about his purposes in the
form of an I-message. #
ot‘
)
) The leader could recommend other resod&ces where. the individual
might obtain additional help (i.e. the counselor).

- «
1

or
—




L d .
~ . P . s . i ) ! o
. .o . _ ) s
The leader might suggeat the logical conseqience that the individual
drop out of the group for a while. -

¢ [ -
] ) AGATN! .
. There are twelve major sabotage techniqq‘s that a defensive leader
could "pléy" while responding to the group. Withqut looking\ft your -
hand-out, list and describe.four of the, sabotage techniques éﬁ§ ’

3 -

— L g " s L . .'; (
. " . . R ’uk' .

If you described any four of the f owing: Ce . ) : o
1, Orderinqe directing, commandi g o o . .

2.” Warning, admonishing, threatehing - ' i .

-3, Morglizing and pieaching o . N 3

4. .Advising-and lecturing _ ) ., '
S Communicating logic and making an appeal to reasdh _

6. Judging, criticizing, disagreeing, blaming -.'

.7. Praising child and not the act; buttering up, Approving
8. Name-cdlling, ridiculing, shaming . _ .
9. Psychoanalyzing, iInterpreting, diagnosing - :
10. Reassuring, sympathizing, consoling, supporting
11. . Probing, questioning, interrogating
12, ~Laughing, offering dizerting)zesponses, distracting, withdrawing , .

»

/~

[ ROLL AGAIN!
— . . N\ - .
- Group members can also sabotage the'classroom meetings. Their o
""‘behavior is purposive an:(caﬁ usually be described by the "four goals }
~of misbehavior.” Withou¥ looking at anmy previous handouts, describe . .

‘the four goals of misbehavior and hots the child wants the teacher to

feel. .
R
& —_—
If you said something like: ) ' .
iGoals of ggggehavior : Tedcher Feeling = . .
1.':Attention _ ‘Annoyed
2. Power, ' Angry, . provoked authority is threat-
‘ ened
" 3. ' Revenge : Deeply hurt i R
4. Display of Inadequacy - Despair, hopelessness, "1 give up" ..
ROLL AGAIN!
- 4‘\

£
J
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- Leader'eéunénary of Chance Statement Game Cards #7 j —
. Smile at the members of your gro;p.;p . T S e

. Whag 1{ your f,avorite food?' - Why? _ ] .
4 . N " . . t\od o

‘Give an I-message to someone in your group. C » s ¢
2 L 4

© Tell soméone in your group what -you like about him or her. ‘jA -

Déscribe how you feel right at this moment.

t

Tel'liabou,t a favorite toy you had as a child; . | AN
' . . . ‘-_ : . \ ) v . .
].I'f you could change the worlldN?at ne thing would yod change? - %y?. ¢

Describe the "ideal" student - use only four adj‘ectivee.

4 v
What is your favorite color? = Why?. - - | .o ‘5, Ty

Pl

If you could travel anywhere in the world, where would you, like to go? =~ Why?
ﬁ

==

What is your favorite T.V. show? - Why?\\ ST C o _ .' . ,_::'

\

What one thing do you enjoy most about_your jobd . . S

What one thing do you enjoy least- abgué your job%‘

If you could’ change inggo any animal what would you become? ‘- Why? v ,'
7 -What have you done this past week toxhelp son.y,é/one? _Tell the group ahouj it?
l B
l K - t
" . ‘
: *"". ’
A
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Leader's Summary of Leader skill Game¢Cards'#7

It 8 the fi t session of your c1assrqpm meeting “and you are attempting
to keep'the dis ssion\centered around "communication with:teachers and
students." Hepever, Joan and Sally a re in the corner ¢riticizing the school
gystem; ‘Harold, Les, .and Joe are disc ssiong communication among them~

.- selves; and the rest &f the members- of\the class look bored. This meeting
N needs STRUCTURING. {' \ ‘ T -
- M ’

-

’

. . ! .ﬂv_f' ) - R \ ( .
Lo GO BACK 3 SPACES < , T
o ‘, : . \f .
' The classtoom meeting 1s in sessYon and the group is discussing student °
‘ responsibili es as they relate to school. A few of'the members try to
/ maneuver the, 1scussion into a verbal attack on various teachers' methods
} and requirements. As leader, however, you bring the conversation back to pin-
pointing what are the school responéibilities of ‘children. Good.STRUCTURING!

“ ‘_ 0.

@ : P ‘ : GO AHEAD 2 SPACES' . ' N
.. ‘ It is the second meeting you have: tried with yodr classroom and Carrie
. 18 expressing a concern about how to get along with her brother. As thes
leader, you turn to the group and ask, "Has anyone elde also had that kind:
of problem?" ther group members identify with the situation and begin to
. respond. Good ) UNIVERSALIZING. . _ v

[ N \

Lo \-'v : GO_AHEAD 3 SPACES! . ST

P 4

. Susan is relating ‘during the classroom meeting about a conflict

situation she had yith her mother. » The result of the conflict left some
queﬁtions in her mind about why -they both acted the way they did. Immediately
two ‘classmates respond to her remarks with.such comments as ''That &kind of

tﬁing has been bothering me too" and "I had a simiflar experience with my - -
dad." They are UNIVERSALIZING tHeriselves because of the pattern you ‘ N
established earlyer in the group. )

- A S " GOAHEAD.3SBACES!§’ - ‘ .t

~ .

Sally Ann is concluding an emotional description of how the teacher 1
on playground duty was unfair to her. All she receives is sympathetic (or/
_embarrassed) mumblings. What could really be helpful here 18 FEEDBAQ \
from the leader and other group members.

— s

GO BACK 2 SPACES

*Discuss in your group what could have been said to. Sall/'Ann. Remember that
FEEDBACK does not demand- change - it only shares an dbsgrvation. ’
- ' ! | T . v/ 7
. ’ .
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2 )
Your' weekly clas\sroom meeting has .Just begun and 4& preaents his
problem - how to react to a neighborhOOd bully - before the class. becu)sion///
follows. Then, to get Larry to begin ‘to apply newly learned ‘theories to
a specific’ situatid you lead him through a series of questions: What
specifically happehed, how did it make you feel, what- did yo then what
~happened, N 80 Jon. You are helping Larry :l.n DEVELOPINGJ:TIVE HYPOTHESES .

S

. i ) -
GO AHEAD 2 SPACES! : ‘, . ¥
" - : o — . R .« e
) ‘Cassie excitedly rgporga to your classroom meeting about how she ' : .

'_successfully was able to cooperate with her sister while doing the dinner
dishes. You have helﬁzg her in DEVELOPING TENTATIVE HYPOTHESES and she is
risking applying these hypotheses. - . 1 -

¥
[

) GO AHEAD 2 SPACES! /
to\,

Al is describing how he attempted to respond to Ronnie's trying

pick a fight with him: he walked off towards the other side of'the P
ground; however, when Ronnie followed him, he ended up fighting. All ou are

able to concentrate on 18 his adding to the-power struggle by exzﬁanging
himself

blows. ."As thealeader, ‘you should encourage him' (hé did try tor
fron-the situation as a ﬁ}rst step) and try FOCUSING ON;THE POSITIVE.
i . . . "' a -

z R ’ .
' \\) GO BACK 2. SPACES h - -
& - ..
- The goal today for the students in the classroomfmeeti is to descri E/
-~ what they like about their parents. As ithe leader, you know how important -
1t is to try {OCUSING ON THE POSITIVE..

., ¢

V'\

S . ) B
2 Y . e GO BACK 2 SPACES é . ' N
: = : ‘ |
Louis often complains in the classroom meetiﬁiéabodt the way his little
brothérs. act toward him at home. Yet when you try eo .get him to pinpoint
specific situations and apply the theories he has learned, he noncommitedly
~ replies, "I'1ll try.'! You feel discouraged because you know that TASK

" SETTING AND OBTAINING CQMMITMENTSaqre important parts of the learning process.

- u; " | ~ .
.. ' ; GO BACK 1 SPACE

Theéflassroom meetings have been going on fbr several months now
. and ‘the-€nthusiasm and involvement are showing a definite increase. As.
leader, you have established the pattern of a "homework" assignment - when
applicable - to apply techniques learned during the meeting. Then at the
next class meeting the students report about their experiences. Good

TASK SETTING AND OBTAINING COMMITMENTS!

GO AHEAD 2 SPACES! ' ,

- 20 -
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R ’ o aq Mo, , . 3 L T . .
,.‘\«'The thixd classreom meeting is over and two. of the students.have come -
,up to you ansi ‘expressed dissatisfaction with the progress of the group. You
- also have been concerned about:the group's involvement. You leave the.
 school frustyated and a bit discquraged. SUMMARIZING during the meeting

{ ‘would have helped to clarify feelings and'l\nistakén imp;essioqm
S Y .= - )

e

;o Gd BACK 1 SPACE E (@.‘,’“ ’ /

~
v

~_ Aow and yout studeqits are in the middle of .the fourth classroom }

- meeting. The discussion seemg to be floundering. Various members seem
to want to skirt the subject insgead 'of talkingjabout _the real issue at.

, d. You stop the discussionjfor a minute "and ask such questions .as:

\ "What 4s happening to our grguﬁfghow are ydu feeling right now, what are we

‘wanting to accomplish during thid session?" B - s
p __ GOAHEAD. 2 ‘SAACES! o =
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Objective: To summarize information-on clhssroom‘meetings.

. , CLASSROOM. MEETING RECAP

TASK DIRECTIONS

' Often what a person first recalls‘about a newly learned concept

ox idea is very important. As you ook at the following four stimulus
sentences, tap in on your first thought or association in finishing
up each sentence.

"1. In classroom meetings, students

2, In classy m meetings, rules

¢
3. In classroom meetings, teachers

4. Classroom meetings are a time

. ' 11

Wogrksheet #1
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6bjective; To classify'three types of classroom meetings according to
¢ - situations. ' ; ' S

?

Activity 13

CLASSROOM MES¥INGS TYPES

w3,

- TASK DIRECTIONS

~ Determine the type of class meeting you would use to best deal
with each of the 5 situations listed. Use Participant Summary #3.

-

~ Type
1. Mrs. Stevens is concerned because many of the 1.

class members did not understand the concept

‘of gravity. ‘ ’

2. Some members of the class want to elect officers 2.
for the year.

3. John posed the problem of integration in 3. ,
= public schools, specifically busing. E

——

4. Mrs. Stevens asked the class what they thought 4.
¢ ~ about making study hall a more profitable time.

5. Cindy and many of the girls are displeased 5.0
because they could not particpate in a basket- :
ball program after school.

0y
<
Worksheet #2
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\.ObjéctiVe: TJfgenerate>topics fog;ehch.pf the three classroom meeting
N E ‘ types. o -
- . ¢

v

3,

GENERATING TOPICS -

T . TASK DIRECTIONS

In a small grdup of 3-4, discuss possible topics for each of the -
three types of meetings. Generate at least three topics for each
meeting type. . » ‘ ‘ ’

g

1. SociaI-ﬁroblemISolving Meeting

. ~

.

- Open-Ended Meetihg f'.ﬂ

N

ot
[

3. Educational-Diagnostic Meeting

3 5

. " 'Worksheet #3 ‘
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Objective: .To learn spécific behaviors which can sabotage cihsgrégm oo

meetings * . ‘f} . ;};3 xWﬁrT“O
’ SABOTAGE TEGHNIQUES L
| D )
S TASK DIRECTIONS
- . s .

Read first and then discuss with the other worksﬁop phrticigants
-Jthe following techniques. Put a mark by the .techniques YOU would be
most likely to use. if you wanted to sabotage your effectiveness

as a leader. ‘ o

i

—_ 1. Ordering, directing, and commanding---

» .
The teacher wants to keep things well under contrpl and demands
that the child get rid of negative feelings immediately and

"s?ape up" ,

—_ 2. Warning, admonishing, or threatening---

T

The teacher threatens the child with the ‘consequences that will
occur 1If he does something.

__.3. Moralizing and preaching---, S -

The teacher tells the student what %e’should do or what he ought
to do (what's right) and is concerned that the childg has the
_"proper" feelings. ' : . .

4. Advising and lecturing---

The teacher tries to show his superiority by continually giving
the child solutions to his problems.

5. Communicating logically and making an appeal to the child's reason-

The teacher again shows superiority by giving facts or a counter-
argumeﬁt and by lecturing. ‘

»

44

Worksheet #4
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6. Judging, criticizing, dis;greeingJ or blaming a dhild;-— o .

The teacher has already pxonounced a:verdict of "guilty" without
. a trial. He is interested in provingsthat he is always right
/ and that the child is always ‘wrong. : : .

7. lPraisg_g, agreeing, evaluating positively, approving, buttering
up=-- ‘

The teachet demonstrates partiality to a student and tenda to
praise the ‘person rather than the act.

__ 8. Name—calling, ridiculing, shaming--- _ R f
\ " The teacher is interested in being right and puts the student down
CA with sarcasm or joking. - ‘ o

%

9. vPaychoanalyzing the child, interpreting, diagnosing---

.

With the best of intentions, the teacher tries to analyze the
\problem; so that he can be in a better" position to "set the
chiid straight".

10. Rea33uring, sympathizing, consoling, 3114pporting--w

Simple,reassurau a pat on the back, and the pretense that all
is well‘when it isn't are the teacher 8 answer to a child s 'Wworries
s and anxieties. ~ v Lo .

(.
. \
~ -

11. Probing, questioning, interrogating---

The teacher wants to knoj' 'who, what, when, where, and why

. This could be used to exguse himself from.involvement or pbssibly
to gather every detail in order to solve the child’s problem for
him. . \

12. Laughing, offering diverting responses, distracting,the child,
or withdraw1ng from the relationship entirely---

The teather alsou attempts to excuse himself from involvement by
treating the child's feelings lightly.

*Adapted from Effectiveness Training by Dr. Thomas Gbrdon.

40 -
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Objective: To learn specific behaviors which can enhance leader
éffectiveness in leading classroom meetings.

¢
A

EFFECTIVE LEADER RESPONSES ¢

" TASK DIRECTIONS

L~ Read first and theﬁ discuss with the other workshop partici-

pants the following techniques. Put an X by the techniques you
do not feel comfortable using and an O by those in which you do.

¢
J - -
1. Silence is often an effective response It is necessary to

allow group members time to think. Given Buch time, each
member will be able to identify something learned from the exper-
ience of other -class members. A period of silence that seems
like an eternity to the leader with "right" answers is in
reality only 30 seconds. Many times group members can be
counted on to fill the void of silence. And their ideas and N
thoughtPulness will producé more learning than a dozen "right
answers.

3 . )

— 2. The Repeat: '"You tried to cooperate but had a hard time find-~
ing a place to start.” A repeat lets members know they are
heard, gives.them a chance to hear themselves, and gives a
opportunity for correction if the leacer has perceived in-
~,correctly :

—_ 3. Pairing: If andther member has previously reported a similar

situation, "Yourﬂgxperienge was similar to or
A "Both you and had trouble finding a way to coop-
s erate with your brothers. Misery does not love company but

people do.' (_

4. Respond to Content: The ''repeat” above is a conteqtkgesponse
because it paraphrases what happened. This ie more comforting
than a response to feeling which will 'be illustrated. later.

—. 5. Expand: Given an opportunity most children will gladly teil
- you about their gxperience and in the process clarify the
situation. "CaﬁZ?ou tell us more about what your brother

was doing?" "What did you try to do?"”’

SR 1
Worksheet #5 '
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ks

The member senses a genuine interest and the desire of
others to be helpful.. The leader may wish to build excite- .
ment either with the member or the entire group. The same
situation presents the opportunity. °
Action Response: Once a basic relationship exists between
the leader and the group as well as among group members, the
leader may take action responses. The basic relationship
means that a supportive atmosphere exists and the response
W11\§:°t be perceived as criticism or a put down.

Feelfng Response: " Like action responses, feeling responses
are more personal. To identify the feeling, think first in
8ross terms of pain and pleasure and then narrow to. the more
specific feeling.. '"You were pretty discouraged at not being
able to get something started." "Were you annoyed?" Again, ’

& wrong guess enables you to improve your mark.

Ask for an Explanation: By comparison why quéstions are

more exciting than what, when, or where questions, but why

questions demand an explanation. 'Why wouldn't’your. brother

let you help him?" !'Why did you wait until yesterday to try

to cooperate with, your brother?" Most of the time children

do not. know the "why" of their behaviors and will feel de~

fensive in their efforts to come up with the "right" answer.
Céﬁbare the feeling tone generated by the above questions

with the more comforting "When did you start yesterday?"

Where were you when you tried to cooperate?" "Who was with

you?" In general, "why" questions are probably to be avoided

by the discussion\group leader but on occasion they will fit-

in with your-goals.

4

4%
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" Objectivg: To role-play "selling” classroom meetings to an
B " administrator. . ‘
\"l
’ R v v.
Activity:
El
"PUTTING IT TOGETHER" - )
¢
4 .
TASK DIRECTIONS /f

You have been involved in learning about classroom meetings,
thefr purposes-and specific skills in leading them. This activity
is a practice time for promoting their value and emphasizing aspects
‘|of the program in a role-playing situation. There will be 3 roles

‘| for each membér“of your group to play. . ’ p
Actor : teacher who wants to begin classroom meetihgs
-on a regular twice a week basis.
’ — J v !
L b o

Responder: principal ‘who isn't sure about the amount of
time involved and is in gener@al skeptical.
Observer : give feedback to the actor about his/her
' salesmanship and what points were -particularly
* * potent. (The responder can give feedback about
potent points too.)

1. Each person become gﬁ B, C.

2. .(For the first rouad
A = Actor
B = Responder
C = Observer

3. Role-play the situation for 5 minutes. ‘

4. Give feedback té‘éach other for about 3 minutes.
. : 5 N
f
5. Switch roles / ‘ )
B = Actor g
C = Responder : .
A = Observer :

6. Go through the role-playing and feedback process as before.

7. ASwitch roles

C = Actor

A = Responder ~~

B = Observer . \
4
T

/ T Worksheet #6 "
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Objectivii. To give more specifii:infornation'on the purposes:ofr .
clasgroom meetings. . . - Cet

. Ve
- : booea
' CLASSROOM MEETINGS T
N ; , - . oA
" TASK DIRECTIONS .
‘ ¢ > . .
Read this handout at your own leisure outside the work-
shop. It gives you a review and more specifics ipgto the pur-
poses and physical aspects of classrogpsmeetings.
™~
. ‘ ! =

- ' ,)

Purposes of Classroom Meetings

~involvement ’ —

1. Allovys dents to experience Glasser's ?h{fe ,ompoﬁcntg of .
acaddmic success. ' -
~relevance ) .

~thinking : /2

i}

2. Provides success experience. No one in ¢lass can fail because

in a class meeting there is no right or grong answer.

3. Allows the more and less capable students in a class
interact on an equal basis. )

4. Promotes cohesiveness of class.

5. Solves many classroom problems.

Physical Aspect of Class Meetings

1. Need ground rules for conducting meetings. tatd

~get the group.into a closed circle in the classroom,
teacher and students.

~work on an idea which has no right or wrong answer;
not a factual or simple answer; open-ended subject.

~attempt to solve the individual and group educational
problems of;, the class and the school - ‘to solve the
problems of living in their school world.

/

-all problems relative to the class as a group and to .
any individual in the class are eligible for discussiéig\
~discussion itself should always be directed toward

-

A /‘

vU

-~

Ve N Summary #1 _. ) - .



'solving the problem, the solution should never 1nc1ude
punishment or fault. findings,
-meeting held just/pribr to a natyral cnass break-1lunch,

recess, etc.A -

2, Meeting time should be consistent. . : U/
-Elementary school - at least once a day. )
~High school - perhaps two or three times a week
-Length of individual meeting would vary according

to grade level of participants.

o

-

51
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To give more specific information on the background of

Objective:
' classroom meetings.

P

)

C?ﬁ%ﬁROOM ﬁEET}NGS

N > . .
Pl ¢ " s .\
) .
N - ,/(/TASK DIRECTIONS )9 .
. ' \ ' : )
Read this handout at your own leisure outside the work-
shop.. It gives you a review and more specifics into the - )
/TFQSckground of classroom meetings. ~ (’“” .
i - . ! s '
. 3 el . ’ 2

q

. They (school systems) must help people develop thé\\\\fx

)

" sense that "I'm somebody, people care about me, and I
care about other people. I've learned succegsfully some
things that are useful and also make sense tg\me, and
while I may not be able to-use them directly zht now
or later, they're still good and I feel goo about what

I've learned.' L3

~taken from "A Talk With William classeé  Learning
December 1972. //' R
, , \,/
' The Reality Concept - William Glasser -

Description and History:" 4#)

The Reality Concept is based on the thedéry that a successful
.identity is found only through responsible behavior. Responsibility
is defined as the ability to fulfill one's needs and to do so in-a way
that does not deprive others of the fulfillment of their needs. Respon-
sibility is brought about through an examination of goals, values, and
beﬁhvior, and followed:up by planned behavior changes.

The Reality Concept is one of the most. recent behavior, chapge
‘approaches. It was developed by Dr. William. Glasser and Dr. &. .
Harrington during the 1950's during their work a4t the Ventura Sghool
for Girls in Southern California. = This, concbpt is designed "no help
those already successful to maintain pheir competence and help others
become successful."

Principles Af the Reality Concept (*applied here to the classroom situatioj%:
+ 1. Involvement - This begins with the teacher who needs to be
¢ warm, sensitivey”understanding and honest. This kind of
relationship is essential. Only when a feeling of care and

b
28

»e
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' 4 chrough avossuent can brogrom
concern is established throug invokvement can progres
occur. This care is not a blind accéeptance of all the ehild"]
" actions and feelings. T It is a concern which is shown through
~ praise for.acceptable behavior and rejection of unacceptable
‘P- — behavior. The teacher must be tough ~ he or she must be able
ty-survive the anxiety-preduced in éuc@ disapprov ‘situarions.
It is felt that in this way, the teacher's concerm/is much
L 2 more real to the student when he is encouraged $# become’
‘ ' involved with those around him. - ° - .

b

about it are acknowledged in the Reality Concept, the emphasis
is on current behavior. It is hoped that this! will discourage .
the student from relying on his past or his feelings as
‘excuses for present actions. The emphas®y is put\on "what"
(referring to behavior) and "how" (referring to reactions and
feelings about behavior), rather than 'why." &£his helps
the child Y¥come aware of his behavior and to understand @
that his behavior is a self—involvement that he chooses.
* ~
v Evaluating Behaviqr - Although the teacher serves to guide
*  and suggest behavior, the final judgemeqt on the value of
behavior is left to the studenf’ He is responsible for «
. critically judging his actions and its value to himself
s and to others. When a child decides that an illegal or
3 "negative" action has value for him, he must -be advised
' - of the likely consequences of his actions and be willing
to accept them. The'responsibility is invhis hands.

4. Planning Responsible Behaviors- Once a value judgement is
made about a particular behavior, the teacher and student
work together to plan future responsible:behavior. OQften
the student is at a loss in this area. The teacher guides
and guggesgs’appropriate behaviors, but the student makes
the final decision as to what is best for him and for others
idvolved. Plans must be jrealistic and appfopriate: They
are revisable if faund to be unworkable, but a good effort
should be made to carry lit out.

2. Current Behavior- ?1though the. child's past d his fleelings

5. Commitment - Either'verbal or written, the-gtudent must
“* truly commit himself to the plan. Because of the involve-
ment he has established with another individual, it is i
easier to commit himself. Someone else cares whether ’
he succeeds, or not. This involvement is‘expecially
essential at this point in time. itten/commitm,gts are
- encouraged as they often seem stroﬁier and more/real to ¢
=~ the stude A A
N ° ‘

\

\

’
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' . ‘ “ . i .
(’°\$6: Accept No Excuses ~-.If a plan does not work out, the values T
e - - professed must. first be examined.. Lf they.are still valid,
»the plan must be re-evaluated. If the p ;2 is reasonable, .
- the individual then must either re-commit himself or completely ‘
uncommit himself from the plan-and devise a, new,NPore appro-
priate or feasible one. ,
‘If he has. décided fo re-commit himself to the plan,
. the teacher must neveér excuse the student from the responsibility
’ of the commitment,” Excuses let the person off the hook, and
: deny his responsibilitly for the behavior, or lack of .
4 ) \
7. No Ppnishment - Punishment breaks the involvembnt necessary
" for- t“e ergson to succeed. Ehcohragement, on the other hand,
solidisdes involvementi» Thus, good behavior is encouraged,

o ures are de-emphas¥zed. Punishment tends to reinforce. =~ ..
~one's failure identity and increase his sense of loneliness’
f and hopelessness, often resulting in withdrawal and/or hostility.
It does not allow the individual to judge his own behavior.
_ - Consequences of . behavior ‘are different from punishment,
‘;//,//' “which tends to be punitivet Consequences give the individual
feedback on his behavfor and allows him to redirect his actions.

Il

< \ . ® ' . Nl

N -

\
Materials by William Glasser-

Reali_y Therapy (1965)
' The Identity. Society ¢1971)
, Schools Without Failure (1968)
/ E Parent Involvement Program (1972)

B /
‘ Do /

| -

(Ga
Na
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Objective: To summarize information on claasgdom meeting types.

CLASSROOM ‘MEETING TYPES

87 TASK DIRECTIONS

Read this handout for review of the three types of
classroom mgetings and to help with the following activity,
- Worksheet #2. :

< : b

-

Social-Problem Solving Meeting

| Conéerned with student's social behﬁvior in school; i.e., the ‘
seniors are pdrticularly noisy during their free study period. This
disturbs other students and teachers. How can this be handled?

“,

Allggrohiems relgtivb to the ¢ aas.as«a?kroup and to any individhal$\§¢

<in the class are’eligible/for discussion. .

The discussion itself sHould always be direcfgd fo'so1vin§.€he
problem; the solution should never imclude punishment or fault-
. finding. . SRS

. . ) PR .
. %

Open-Ended Meetings. o P

Concerned with intellectually important subjects. Students are asked
to discuss any thought-provoking questions related to. their lives;, N
i.e., What would you buy if you had a thousand dollars? 4

L 4

Type of-meeting which should be used most often, even where behavior
problems are most prevalent, The more it's used, the more it's
applicable. ' ~

Educational-Diagnostic Meetings

v
L

Always directlyt related E6>what class is studying; i.e., the class“
is disappointed that after studying the Americal Revolution, the
students still didn't feel they understood the dimensions of it. -

Can be used by, the teacher for a quick evalutation of whether teaching
procedures im the class are effective. " N

ey Y b

4 -
‘ 55
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- CLAGSROOM. MEETINGS .
o _STAFF DEVELOPMENT .
- 0 © PACKAGE
e
& | % ;~ :
GAME BOARD
| Y . AND
.t CARDS

- Enclosed are the game board and cards needed to."-ptay :
the game due/tibed.i,n»'écuvuy 3, Goak 3 of the CLassroom
Meetings Staff Developm Pg_lzf._g_ag' kage. 1In order to play The

ne assemble the game board and cut out

game, you
the different game carnds provided. You will also need one
die 4n onden to play the game. o

T i




{; y'bu said samethingf' like:

Ondering - Directiog - Comandiog

o |
If you said something 1ke:

| b | . . B :". . v
] | Wamin\g * Aduonighing - Threatening
ROLL AGAIN | | ~ MoLL AcAmy
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OONONS

Situation: Read the "Situation card.”
-——T .l, . ‘ .
!+ Teacher Response: "hob! Ldn'tvantto
hear you talking about Mrs. Fetters that vay
aMﬂWﬁWMWmmMMm

1 If the teacher consistently usés this

] type of resPonse {n the cl4sroon meeting,
he wiil destroy the progress of the group,

' %utwedswm%emmmWeth
teacher using! ‘

. Tovoms
. . ! :
;o
/
T T
Situation: Read the "Situation card,”
\ . . $" '

Teacher Response: "Bob, 1f T hear you'talk that

Jou are to'do what she saysl" W

way about Mrs. Fetters agalwy I will contact

" yout parents! m;ﬁywcmtvmpmtm

«tople of our group-disqussion

have to leave the roomzuf S
IhmﬂmuﬁmMMMst'

" type of respongey she will destroy the progress

hen you will

~ of the group, What type of sabota technique

is the teacher ustng!

!

)

-_.
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]

‘ 'ﬁ\ere ate usua’fly foar major steps it trying

to deal with & growp mesber who plays a conaistent
~and disriptive sabotage gane: (1) you respond by

|+ referring;to the content of his statenentg; (1)

you let the group discuss "vhat 1s happening npw" or
"What 1s really being said here; (3) you displose
-~ here~and-now-type féelings; and (4) you talk/to the
 Individual outside of the groub setting, You have

Jl.such a group nenber and fou Have reached step .
' 'Q"T
'“*-i}jh vidull

et Klnds of Chings oight yiu sey to this fhdi
T

) zsvmoa)vs" L |

|

-----------------------------
M .

TOVIOAYS

~ There gre twelve °major sabotage techniques that
a defensive leadet could "play" while responding
to the group. - Withqut Looking at your hand-out,
‘st and descr},be fo of the sabotage‘techniquén

’ .
4

,'d




¥
R Y |

| 1t you 8aid something Like:

The leider could ‘suggest that the child ke -
g contribution to the group (1.e. helping someone -
- else spenk ont nore.)’ '

or

The le der could confront the dndividus] t@out’
his urpoee%in the fora of an I-nesnage. :

or" o

- The leader could recomnend other resources -
where the individusl might obtaé.n additional help g
(i.e. the counselor). ‘

The leader night suggest the logical con-
sequence that the individunl drop out of the group
for 8 while

'ROLL AGAIN

~___

If you descrided any four g the following(

L
L
3
b,

3

6.
7!

8.
9,
0.

1,

12,

w

Ordering, directing, connanding
Warding, admonishing, threatening
Norallzing and preaching
Mrising and lecturin
Comnnicating logie:
reason .
Judging, criticizing, di‘ﬁagreeing, blaning

nﬁd naking an eppeal to

Praising child and not the ant butteri : up, )
~ approving ”’

Name-calling, ridi ling, ehening
Peychoanalyzing, interpreting, diagnosing
Reassuring, ‘sympathizing, consoling,

Probing, queetion\ing, Interrogating
| Laughing, offering diverting responses,

N 4

upporting

a |

d‘



BOVLORYS

P o o
'

Situation: Read the "situation card,"

Teacher Response; "let's look at this a bit

more, Bob. . Who does Mrs., Fetters yell atl...

Can you think of a reasop why Nrs. Fetters, gets

| . 50 upset?...i, &

" If the teacher uses this kind of response
cdntinually, e will destroy the progress of

‘f;fthe classrom neetipg. fhat type of sabotage

tMMthmMamm

bt N

.’S{\

H

L TONLOES

v

/

Situation: Bead the "situation card."

EMMWWWWMEMMRMt
that bad! - Why don't you try 'killing Mrs,
FummwnhHMMmJ Tell ve later how it
goes." .

mmtwédrmmmewusmnﬁuwmg
any group progress. What kind of sabotage
technique s this teacher uging?




‘ It you‘said something 1ike: | : If you said sdmethih;"like'
/ - ,
Probing - Questioning - Interrogating Lax{ghihg Offering Diverting Response ~
. b | | Distracting the Child - Withdrawing from the
ROLL AGAIN , Relationship Entirely e
VN o - ROLL AGAIN .
o Lo - R . : L \ |
. ". v J ' B ’ \ Ll ) | 0.. : | : § ‘
’ L.’ : \ v ,
\ , j |
.............................. Feeeeeeceeeaeaceeeeaaana-
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Situation: Read the "situation card."

!leacher Response: "Now Bob, help me to inder-
stand this problem. Exactly what does &*?. Fetters
say when you begin to talk to each other® And
is that talking in "quiet voices" or talking -~
loudly across the roon’..."

Continuance of this type of response will
hinder any group progress. What type of sabotage
technique is this teacher using!

h

4

A

\ "

HIVL0N

Situation: Read the "sitgatfon card."

®
R N———

Teacher Response: "Oh, Bob, I'm sorry to hear
about this. I'msure, though, that if we all try
hard to help Mrs, Fetters during lunch period, it
will turn out all right."

Constant uge of this kind of response during
a group meeting will inhibit progress. What type
of sabotage technique is the teacher using!

\ 0.



If you said something like:

&

'Psychoanalyzing the Child - Int preting - '
b .

)

/

If you said something Like: \ i

Redssuring - Sympathi!ing, Consoling, Supporting

,Diagnoging %
| i 4 ROLL AGAIN
\ ROLL ACAIN ]
‘ !
\ f
'\\ ¢ ! / \
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Situation:

Read the "situation card."

A9v104vS

/i

e

Situation: Read the "Situation card,"

Teacher Response: "Oh, Bob! (Patronizing tone of
voice) you know you shouldn't speak that way about
Mrs. Fetters. We should always respect our elders,
dear," '

If this teachpr consistently uses this type
of respanse, she will destroy the growth of the

Eroup. at type of sabotage technique is the
eacher using?

'l"-l
Teacher Response:

"NOV, Bob, you know the situation

[]2\}Clm

Aruitoxt provided by Eic:

in the lunch roon. If I were you, I'd just do what
Mrs, Fetters says Of‘course another way of hand-
ling the:problem is to talk to Mrs. Fetters about
how you feel," g

This teacher consistently uses this type of
response and he is inhibiting any progress in the
group. What type of sabotage technique 1s this
teacher using!

O
lJ



* If you said)something like: _ ' If you said something like:
Moralizing -\ Preaching . - Advising - Lecturing
" ROLL AGATN I ROLL AGAIN
‘ X v
t | » .
\ N
¢ ) i\ “
\\_\ N
/)
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| :
! ady
[4
/
e
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TOYLO8YS

Situation: hMtM"ﬂ@MMuwNﬁ

J

Teacher Response: #ou're 4 good group member
for bringing this to qur attention, Bob.
Maybe we should look Imto it. You're such

- good boys and girls for not causing Mrs. Petters

a lot of trouble,"
' If this teacher consistently uses this type
of response, she will destroy the progress of

the group. What type of sabotage technique is
she using? /
/

/]

r;,
=

3
JIVIORYS
, N\

Situation: Read the "situation card,”
oltuation ‘ : X

Teacher Response: (sg?ﬁastic tone of voicéd) "Bob!
0f all the ridiculous things to say! Maybe your
stomach ache s from your lunch and not from
Mrs. Petters!"

~ Continual use of this type of response will
inhibit any p ogress thig-eacher night hope the’

group will make. What Xind of §abqtape technique
is he using? ‘

\ :
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[f you sald something like: \ " \ If you sg.d something 1ike:
Praiging (the gerso o and not the act) - Agreeing - ‘Name-callling - Ridiculing - Shaming
ivaluating Positively - Butterfng up - 0ver1y | |
kpproving ROLL AGAIN
y ROLL AGAIN - 3 J
P
) \ : \ ‘ \'\
uu».\"

-----------------------------------------------




Read the "Situation card."
g
Teacher ﬁespggee (Ratronizing voice tone) "Now
Bob - stap o t@ink Tou know,how loud and slow
it cag be fihen everyone talks instead og eating
lunch. Mfs. Fetters is just trying to keep jour
lunch peplod runaing smoothly."

If {this teacher continues using this type
of response, he will inhibit anysgroup progres%ﬂ

What type of sabotage technique is the teacher
Sing? S o

, Situation: ‘

l

T o |
| e
4 V7
: ¢ _‘
/\' | ' | )
) ' " Voo -
FVIORYS ) | ra\tmoevs . b
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, | . .
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"Sttuation: Readthe "Situation%card !
Teacher Response: "Bob, I doubt if rs. Fetters
would 'bpther you so muth 1f you weren't alvays
- goofing off during lunch period! Mrs. Fetterdis
tryingtto da.a good g - why don't you ﬁe‘b‘hp&
ﬂ'OUtv"L« : .
If this teacheg contlnues using this type of
T response yshe will inhibit any RTOUD “grOWE “f\ Bt
type of sabot;ge\technique is the teSEHér use‘”?‘fe
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I£ you said something ket .~ © | L. If you said souething 1ike: Y
 Communicating Logic and Making'an Appeal to the . Judging - Criticizing - Disagreeing - Blanthg
(hild's Reason | o ‘ o .
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Group members can also sabotagé the classrofim
meetings. Their behavior is purposive and can
sually be described by the' "four goals of mig-
&behévior." Without looking at any previous hand-
wOUtS, describe the four goals of misbehavior and
hoﬂ tQ?.qhild wants the teacher to feel.
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If you said something like: * 7

Goals of Misbehavior Teacher Feeling'
' , Y
1. . Attention:. - . " Annoyed
. 2. Power ' Angry, provoked,
L _ , authority is threaténed
3. Revenge Deeply hurt :
4. Display of In&dequacy Despair, hopelessness,
. "1 give up" -

R@ﬁ @AIN
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SITUA’I"ION 'cm m .

It 1is the second classroom meeting and the
students are learning the techniques -of how to
function within the group setting. Today's
topic 1s "student responsibility at recess and
in the lunch room." The meeting is at the point
where the students are loosining up and really
getting into the discussion. Bob now presents

a related topic to the group:: "We've Been
talking about how we should act at recess and
liinch, Ybut we have a big problém tod. It's Mrs.
Fetters ( a womanawho 3js employed as the lunch.
room supervisor )} a real pain! She won't
let ud talk or f/laugh yhile we eat lunch - and
if we do, she Fells a} us. And we have'to eat
so fastg all she says is 'Hurry, hurry, hurry -
the next, group will be here soon. (Bob mimics
her vqice,) It makes my stomach hurt. She's
dumb and T\don't like her!" P

’ — . L TR .

"l 8/’:{ ’ P

, Ty . . . ' v
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Cassie excitedly reports to your classroom meeting
about how she successfully was able to cooperate with
her sister while doing the dinner dishes. You Rave
helped her in DEVELOPING TENTATIVE HYPOTHESES and
she is risking applying these hypotheaea.

* GO AHEAD 2 SPACES!

s . E

St

E ® N
-~ a Py . .

»

HQW\%E: should encourage him' (he did try to remove him- . °

4
.

Al is deacribing how he attemfited to- reapond to “
Ronnie s trying to pick a fight with him: he walked
off Yowards the other side of the playgrdund; howqu;
when .Ropnie followed him, he ended up ting. - ATQ’

o§:are able 'to concentrate on is his adding to the
> .power sturggle by exchanging blowa As«thg “leader,

1f from the situation as a firat step) and try
F USING ON THE POSITIVE.

4

e R ¢4 BACK 2 'SPACES ,

o - " -
)
g

~

The goal today for the students in the claaaroom .-
meeting.1is to describe what they 1ike about their

- parents.

18 o try FOCUSINQvON THE POSITIVE.

- .
1ot. . K
A

- GO.BACK 2 SPACES

43

As the leader, you know. how important it - y
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you are attempting to keep the discussion centered
around "communication with teacherg and students."
However, Joan and Sally are in theigbrner criticizing
the school system; Harold, Les, and Joe are discuss-
ing communication amomig themselves; and the rest
-of the members of the .lass look bored. This meeting
needs STRUCTURING! . ‘

GO BACK 3 SRACES

It's the first session of your classroom meeting and -

. The classroom meetingeds in»seesion and’ the group
is discussing student responsib%lities as they relate
to school. 4 A few of the memberjy try to ‘maneuver the.
discussion into a verbal- attack’on various teachers'
methods and requirements. As leader, however, you
bring the conversation back to»pinpointing what are

-

‘the school responsibilities of children. Good
‘STRUCTURING? , G/ S
\ O AHEAD 2 SPACES v
e .
. 2
g - N »

It is the second meeting you have tried with your ,

_.you turs, to the growp and. .gsk,

classroom and Carrie is expreesin
-how to get along wigh her brother

also had. that kind of prbblem?'’
édentif& with the situatton and b
ood UNIVERSALIZ

o so AHEAD,,{!‘ SPA‘S" :

a concern about
As the 1eader

"Has anyaene else

Other-group members
egin to regpond.

R P
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- Susan 1is relating duringfthe’classrqom meeting about
a conflict situation ;she had with her mother. The’
result of” the confli left some questions in her
mind dbout why ‘they both acted the way they did.
diately two classmatesg respond to her remarks with
su¢h: comment® as "That kind of thing has been bother-

* ing. me too"

and "I had a-similar experience with my

d'll

They are UNIVE

the pattern you estab

RPALIZING: themselves because of
shed earlier in the group.

GO AHEAD 3 SPACES!

@

Sally Ann 1is concluding an emotional description of
how the teacher on playground duty was unfair to her.
All she receives 1is sympathetic (or’.embarrassed)
mumblings. What could really be helpful here 1is .
FEEDBACK from the leader and other group members:

e .

GO BACK 2 SPACES

vour weekly clasé?oom meeting has just begun and
Larry presentsshis problem - how to react to a
neighborhoed bully - befgre the class Discussion -
_ follows. Then, to get Larry to begin to apply newly
learned theories to a specific situation, you lead
him through a series of questions: What specifically
hdppened, how did it make you feel, what ‘did you do,
then what happened, and sv on. You:ate helping
* Earry in DEVELOPING TENTATIVE }‘YPOTHESIS
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-, ' Louis ‘often complains in the classroom meeting about
the way his littlé brothers act tdwWward him at home.
Yet wlten you try to get him to pinpoint specific .*
. situations and apply the theories he has learned, he
noncommi€edly replies, "I'll try." You feel discour--
‘aged because you know that TASK SETTING AND OBTAINING
COMMLTMENTS dre important‘garts of the learning process.

o ' GO BACK 1 SPACE

T

. ' . o *

The classroom meetings have been going on for
several months now and the enthtisiasm and involvement
are showing a definite increase.;* As. leader, you have
established the pattern of 'a "homework' assignment' -

. when applicable - to apply techniques learned during
the meeti g. .Then at the next class meeting the
student;/zeport about their experiences. 'Good TASK

fTING AND OBTAINING COMMITMENTS! o g

[ .
GO AHEAD 2 SPACES!

g

4 ) . . -

The third classreom meeting is over and two of the
students have come up to you ,and expressed dissatis-
faction with the progress of the-group. You also
have been concerned about the group's involvement.

> You leave the school frustrated and a bit discouraged.
SUMMARIZING during the meeting would have helped to
clarify feelingsﬁénd mistaken impressions.

GO BACK 1 SPACE T

"
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- You z-md your students are in the middle of-. she .
. fourth claasroom meeting. The cLiscuss'ion seems to - | 1
be floundering. Various members séem to want-‘to’ F o
. , skirt the subject instead of talking about tﬁe .
, " real issue at Hand. “You stop’ the discussi.on for’ - VAT I
": a minute and.ask such questidns as:.."What' is happen=.. " . }
) - ing to gur group, how are you feeling right nbw, Yoe .
: what af dae wanting to accomplish duringl this .
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You and ‘your studenta~ate holding an. educational—

_ diagnostié classroom meeting. You are concerned that:
the unit on the Civfl War. d not have a full impact
on the studeats. Jimmy remarks that he really didn't
understand all the things that causéd the war té
"~ begin. . After a few other comments, Linda also’ xennrks
that she didn't see why the South wanted to go to war.
_ As the leader- you want the students to-feel comfort-

. able while risking and revealing themselves ‘so- you
use a PAIRING reaponse: "Both ypu and, Jifmy have .
similar difficutttes in understanding the basic cauaes
oﬂ the- Civil Whr oo . . .

-

GO _AHEAD 1 SPACE!

C - " ) roe

g

, Thia 13 the first classroom meeting|and che axudeats
seem somewhat ill-at—ease.  You have . decided th&t you

want to establish a comfortable: atmosphere for them

to share in; so you direct ymost of your. ‘remarks about

their situations to RESPONDING. '1'0 CONTENT. For example, Y

1Joy described how the six grhdera often chase ‘and téase -

them on the playground. You: react with: "You would ,°ﬁ‘:

. 1ike to get along with the dlder children'and not.
have them tease you, yet you aren't sure how to start?w

GO AHEAD 1 SPACE!

Phillip ié trying to enlist the help of the oth
- students in the classrqom meeting. He wants to- .
learn how to stop thbfﬁay his brother picks or him

; ‘at home; The: group has meet several times fogether

- now and. you.wguld. like to build, a’ littlg/more excite-
' ment in" the.,group. - So you ask PhilIi "Tell us
more a%ouﬁ.what your brother does to you. . What do
you do ‘while he acts: this way?" ,Qbod QSe of an o
EXPAND-RESPONSE. o /

a4 ,c‘O‘AHEAy”z SPACES!
wr . .. /,// "F . B

I,
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are very 1ntereeted in heving en-opportunity to diecuee
- and receive help wit:h their: pereonel e:l.t:uet:lone. . Hows
‘ ~lander Yo ._‘b“e‘iﬁ ghvlag: ‘GAVeLal eXAND: uf
xpelifiinces: to ‘tewch:specitic points.
This extensive use -of COM 8 nE«epfmeeu by the-:

‘leader 15.unwise.: . CONOREIENESS shoiild be used eper-‘
ingly by the Lpeder in. the leter group sessions.

) BACK 1 SPACE

Wy

|

-

(3

AN

v

e
- - -
. - R

st .

. ‘ N g T B ‘ .. , i : . ] ‘.
L : ; . . : ..

. .~The REPEAT RESPONSE: Maggie has been reluefant to
ge! invalved in the classroom meet:l.ng discuseions.
.. Today, however, she timidly tells of a ‘problems
situation she is having with her brother. You- ‘Wwant’
- hef to; feel understood and comfortable in sharing.
" 80 you/ repeat the basic content: "You would: Iﬂce o
- gét along better vith your ‘brother, but you re - ¢

GO AHEAD 1 SPACE!

’

‘table.'. You ‘resp d:
. Jason was describ ng a

‘remember from last week thet
ilar problem. Both of you

.

yau."

. make

This was a good PA ING response for you to
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obviods tq you - ydt ﬁohq.‘
volnntesring s solution.

".

Jamie has just posed a quesgsﬂh abouu\one of the 1deas
presented during the classroom meeting._ You. decide to.
use SILENCE as a response for ngie. ‘After a ghgrt: v
vhiley Susan - who usually has a difflcult time speak-.
ing b ore the othezs - begihs to explain her. viswpoint
concerning tﬁe idea 1n Question Good leader responsé! -

‘r._'.

. . AL N B
. IR G0 Anﬁen 2 SPACES! K A s ’\QT
¢ \r\' e | » o - | .‘ o
o L - kg
» e\ _
. R o

. N - , N -
* You'have been having tlassroom meetings fBr a few
weeks and 'you are not teaching about The goals of
‘misbehavior.. The students are ot becoming involved
in the discuss%gn very easily,/ To illustrate your
teaching point ‘and to get Phé discussion going, you t
begin to describe a persomnal example of an. attention- :
getting method you used as a child. This is a good
use of CONCRETENESS in response to the tension of
the group . > : ’

4

I

GO AHEAD 2 SPACES!

'y

- ,.‘ i .
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You have been htving~wnek1y classrobm meetinga for ,
many months. dow, and the; class has bhcdme a close,,_',
-supportive group.’ Andy has ‘brought up, a problém

he 1ig hnving~w1hhi; clope fricnduin—another classroom."
" You give lﬂ‘,ﬂu_’us'd,‘*Jj : "What wor : e te
“'do abbut it; Andy? '18 launches Andy and the group v
_1nto genernting a ‘plan on how to handie. the situation. L

. . .
- .60 Amn 1 smcm A
' . . § (S I

2

-

Jeff came to school this morning nnticeably upset.
: During the classroom meeting he explained how before*
'school he had fallen on the didewalk, ‘tore his jeans,
' and the other boys had laughed at him. - You quietly '
. ‘remarked: = "You must have felt hurt and maybe a
littleaangry vhen they Iaughed at . you." Good
FEELING RESPONSE.'* L

. F r

GO AHEAD 2 smczsz' |

y

hd a

ok [4
o

Your class has been ‘having meetings once a week for
several months now. A few students. are discussing
_the gym teacher's methods of making each student per-
form before the entire class. Holly remarked, "Yester—
yday we were suppose to take turns doing cart wheels in
front of everyone. I couldn't do' éne and they faughed

at me." Yoy respond, "You mustlhave fblt hurt and
embarraased when they laughed at you. Good FEELING
RESPONSE. \ ¢
—_— «
° GO AHEAD 2. SPACES! [
' > N ‘ : \ i
{ - ‘
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* The topic being di'e.é)uss'ed;//&f, today 8 ciassroom :
meeting’ is "'tar ® and its/consequences." Jeff
. 18 complaining tZt he wa’yﬁate yesterday begause
-.  his mother dida"t make ymy fé he got up' in time. You /

: Jigfice that ‘gerting to school /5‘-?’

‘;Kiity and npt yours?" This - //' 5
. 4, W#RESPONSE - (the" Why-quéstion) 174

usually to be avoidemy the group leader. -It is /»,_ A
éften to confrontiv z&fdr a group member. rely -,
extreme-’cases - woy :
with your goals.




*
What haveap{u done(his pe’st week to help 'someone?
* 7 Tell thé group hbout 1t. . : :
te j p \./ ’
o _ »
. -
* ¢
|-
'
\\ B r
. What is your favorite food? - Why?
. A
t
. . N
. . \\&
) %
4 < N
£ ( Al ¢
2 . -

Tell someona in your group hat ou like about ‘him
‘;’ y

n or her.’ )
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7
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Describe how you feel right at this moment.

4

7

. ‘ ' ‘

- ‘%(

Tell about a favorite toy you had as a child.

1

B T

L 5

If you could change the world, what one thing
would you change? - Why?

195 Y




CHANCE

CHANCE

CHANCE

£1




If you could travel anywhere in the world, where’
would you like to go? - Why?

L E >

r'\:.

»

Describe the ''ideal" student - use only four
adjectives.

o 110
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~ Give an I-Message to someone in_ your group.

i
\ N 'y s
N

Iy

Smile at the members of your group.
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. ‘Whay one thing do you enjoy most about your job?
I,’ \ ‘/y Q.Jy 8 1} y‘h,j

.
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What ?Se thing do yolu 1ike‘%east about your 3job?

. 1 3

\:\)

<L

~

If you could change into any animal, what would °
‘you become? - Why?
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