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ABSTRACT . '
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PARENT EDUCATION AND CONSULTATION



GOALS

Goal 1 To understand the general purposes, the physical aspects, and
the scope of parent education groups and resources.

Activity 1 - Leader presentation of an overview of parent
education groups and resources

Activity 2 - Stimulﬁs sentence recap
Goal 2  To understand a specific type of parent education group
' (Systemaiic Training in Effective Parenting) and how to
begin that program.
Activity 1 - Leader cverview of the STEP program

Activity 2 - Leader overview of two essential leadership
' qualities

Acfivity 3 - Leader overview of beginning a group
Activity & - "Selling'" the 1idea.

Geal 3 To learn leadership techniques for‘facilitat{ng the STEP
program with parents.
Activity 1 - Looking at What Not to‘Do
Activity 2 - Looking at What to Do

Activity 3 - The Gare Plan

Act#ﬂ%ty 4 Putting It Together
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v Goal T Teounderstand the gencral purposes, the ohvaical sspests,
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activity 1t "Overview of Parent Educat fon Sroups and Resources

Objectdive: Participants

will ifearn abeut the resongroes avadlable
for parent educarion pr

Preparation: Have elther newsprint or an owerhead projector avail-
,,,,,,, aration i P

able to summarize mairn points,

“ive a mini~lecture on the general purposncs, the phystcal
aspevts, and the general scepe of parent education materials.
b

fSee Leader's Summary 41.) Have participants refer to their

caterial has been presenged.

handout summaries %) after the

At ialye 2 Stimulns Sentonce Hecap .
»
Oujectiver Partdcipant: <001 Jtse four {nlsl4f rosponses to parent

oducat fon groupy,

and ro

1 4n each
ants who

Preparation:  Ask participants to turn to Peworksheet 7]
quickly, witheit judeging or censoring themseclyes, 14
seatencs . Within a large group context, ask partict
are wiiline to share some of thefr responsen,

o S
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Boe thoroughly fami!far with the writoon matorisl in
e leaders summary of STEP asowell as having had a thorough
examination of the materials tn the STEPR Rer.  (leader's
Summary 721,
GO over th. o iile componepte of rhe STER kit and the
. . . . pY
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DerS TR AS et 234
P - SEay oWl e Soostummary 43 ol tes comman
it adrant parent education grour ieaders

Present the twye misconceprions as though they are truwe.

t
hegin sopewhatl (o vthe followving oannes:

Ry
H
&

Bere are tdo essuntial qualities thae

ffecntve STEP group leader. The
firat essential {% that the leader

be an authority on hunar behavinr.
After-all, 1f a person s golap to be
truly effective, they need to be
highly trafned so he/she can be
legigimately in control and In chavpe
af the group.,  Secendly, an effecrive
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- Goal To learn leadership techniques for facilitating the STEP
program with parents

_|MATERIALS/EQUIPMENT: newsprint and felt pens, Particlpant Worksheets
3,4,,5.

ARRANGEMENTS/PREPARATION: Have enough game boards and accompanying
pleces for 4-5 players to each board

/
/

Activity l: 'Looking at What NOT to do" K
. o ! N
Objective: Participantswill learn specific behaviors to avoid
for effectial leadership of parent education groups.

- L . /,‘

Preparation: Be thoroughly familiar with the ten games group
members sometimes play. (Leader's Summary #5) ~
Ask participants to turn to theilr worksheet #3 on sabotage
techniques. Go over each game with a brief discussion. Ask
parti™pants to mark the games they would have the most
difficulty dealing with and the games they feel most comfortable
handling. i

Activity 2: '"Looking at What to Do"

Objective: Participants will learn specific skills which facilitate
effective leadership of classroom meetings.

Preparation: Be thoroughly familiar with the eight facilitative
leadership techniques and specific responses in the leader's
summary #6.

Ask participants to read their handout on the eight leader-
ship skills. Ask them to mark the items according to the direc-
tions on their worksheet #4.

N{scuss each skill separately. Tel' the parti¢ipants that
they ‘1l be using this material as part of a game which is the
next activiey. ’

Activity 3: '"The Game Plan"

Objective: Participants will svnthesize information within the

context of a simulation style game.



Preparation: Have enough game boards for 4 - 5 member participant
groups. Check for the following game parfs: 1 game board;
markers for each player; 1 die; 15 CHANCE CARDS; 15 LEADER
RESPONSE CARDS; 15 LEADER SKILLS CARDS: Game Diredﬁions and the
Handouts from the workshop

) Read the game directions and be familiar with the various
situations and responses. -

. GAME DIRECTIONS /
l. Roll the die - the player with the hignest nymber 1is
first, next highest number is second, and so on.

1
!

2. Each player rolls the die and moves around the game,
board.

3. The game is over when one player has passed FINISH
- or when the allotted time 1s over (the one closestpto
FINISH is the ."winner')

T

4, There are four major drawing piles:

. *15 CHANCE CARDsox‘the player does what the card says,
- on tHe space wheré he has landed. )

*15 LEADER RESPONSE CARDS - thec player. reads the situation.
aloud and then moves forwards or backwards as the card,
directs. ’

*15 SABOTAGE CARDS - the player reads the card aloud
and answers the question. If he 1s correct, he

’ gets to roll again.

*15 LEADERS SKILLS CARDS - the player reads the sétuation
aloud and then moves forwards or backwards as the card
directs.

5. A player may draw from each pile only once: during any
one time.

See the leader's summary #7 of the content of the four drawing
piles for greater fdmiliarity with specific content.




Activity 4: 'Putting it Together"

Objective: Participants will determine the feasibility and steps
required to initiate a parent education program in their settings.
" Preparation: Ask participants to complete the worksheet #5 for their
particular sifuation. Discuss as a large group each of the

five areas. Particularly emphdsize how obstacles in #5 might
be overcome.

%



LEADER'S SUMMARIES

Y

fo-a




O

ERIC

Aruitoxt provided by Eic:

Leader's Summary of Parent Education Groups #!

Bgygose

Society 1s underg01ng rapid social changes and recent movements toward
social equality (women vith men, children with adults) have presented
challenges which most parents are not prepared to mesct. Requests for
assistance in dmproving interpersonal relations frequently come from
parents who are frustrated in their attempts to raise children who are
responsible, cocperative, and resoqurceful:. ' Thus, a variety of materials
have been created to aild parents in learnlng new methods of improving
relatloqsh+pa with rheir chlldrnn - .

<

N\

Philosoyhy

Requests can frequcntly be grouped and addressed in a study-group.
Such grouping is used with the assumption that the interpersonal probtlem
grows out o6f a lack of informa:ion rather than illness or some psychic
phenomenon. The group also asqumes that thare is considerable commonality
in interpersonal prablems and that ghere are resources avgilable in the.
group, that group members help one another by sharing the burdens of
ignorance and guilt as wvell as sharing ideas of altérnative ways of
perceiving and respondlng

~
\

]

v
Physical Aspects’ L) , ’

. ng@tlon' The location of the meetIwg should be private and relatively
quiet. Chairs shculd be comfortable; circular placement preferred
(implizs equal impurtance of all members, including the leader).

Group members should be able to see each other's faces. -If the room
is fairly large, vae the membero sit in-a c1Lcle closer together,
rather than sitting "around" the room.

<. Time: The hour of the meeting, of course, is dictated by the schedules
of the potential members and of the leader. It may be most convenient
for motherswho do not work outside the home"TFo attend meetings while
their children are at school.

Evening meetings are usually more convenient for fathers and mothers
employed outside the home. In some areas study groups are conducted
as part of the regular adult education program in the community.

The matter of care for preschoolerq and for your school-aged
children during the group meetings can be decided on by the potentiat—"
members. If the meetings are held duriug the day at the school, the

- older children in the building mav be allowed to assist in the care of



preschoolers. If eveningnmetingSare“held, then the responsibility 4
of providing child care can be dealt with by each individual family

or by the collective group as a whole.

Length of a Session: The sessions should last 1% to 2% hours,
depending on the materials being used and the schedyles of the
potential members and of the leader.

Size of the Group: This depends again on what materials are bélng
used. A group.of approximately ten to twelve members usually allow
‘for valuable participation and involvement.

Reffeghments: These contribute "'to informality and should be considered
if they do not add unnecessarily to the work of the leader. Often
members will share responsibility for providing refreshments., Of
course, refreshments should be only supplementary to the. program

and should .not be used to turn the session into a social discussion.

H

Resource Materials

1.

2.

Books: Parents can use resource books such as Children the Challenge

by Rudolf Dreikursc and the leader can use .the accompanying Study Group
Leaders Manual by Soltz. The Soltz leader's guide presents the
characteristics >f a group leader, characteristics of a group, ways
of getting started, the outlines for the series of session” and

key questions for each chapter. Other parent étudy grour

Raising a Rwusponsible Child by Dinkmeyer and McKay which -udes
.a‘leader's outline, or The Pra. cical Parent, ABC's of Chil
Discipline by Corsini and Painter. Yet another resource bouk that
can be used for parenting groups is Gerald Patterson's Families.
This book uses a programmed learning approach to teach parents about
implementing behavior modification with their children.

Published. Parenting Programs: At this writing the best structured
materials for study group use in the opirion of the authors of

this workshop is Systematic Training for Effective Parentirg (Dink-
meyer and McKay, 1976). Patterned after the well received DUSO
kit, the STEP kit containsa leader's manual, wall charts for each’
lesson, cassette tapes for each lesson, and a1 parent's handbook
(text).




Leader's Summary of the STEP Program #2'

Materials: The STEP kit was created by Don Dinkmeyer and Gary D.: McKay
and is published by the American Guidance Services, Inc. (Circle Pines,
Minnesota 55014). The entire kit cost approximately $65.00 + tax

(1f applicable) + shipping costs. Additional parent handbooks to be
used by group members are approximately $3.50 apiece + tax (if applica-
ble) + shipping costs. '

The foilowing materials are included in a complete STEP kit: an
introductory tuape giving a description of the program and an invitation
to parents; invitational brochures which describe the prograwm for
prospective participants; STEP Leader's Manual; one STEP Parent's
_Handbool; five tape cassettes (une'or\two recorded segments are pre-
sented in each STEP lesson); sikx dircukssion guide cards; nine posters
that are spiral bound in a self-easle; ten charts; ‘and a vinyl carrying
case that is made to double as an easel for the charts. ’

. AN
Leader: A STEP parent education-group can‘bq.led by a person trained
in the helping professions. It can also be lgg:by a lay person who
is willing to study. the leader's manual intensively and has the ability -
to lead discussion groups.

The leader's primary task is to create » . nvironment so
that parents can 1dentify basic parent-- principles,
discuss techniques usel in resolving pro 4. .vions, and acquire a

¢ se of usefulness in helping others. . leader does not need to be
consciously awere of the intended outcome for each separate act’ of
attending or'responding to the group member. Nevertheless, the leader
should have the goals of .the session in mind, be aware of the leader's
facilitative role in a democratic group, and be conscilously aware of
strategies that may adchieve the learning goals for study groups.

. Length: The STEP program consists of nine lessons, with a- homework
activity at the end of ehch lesson. It is recommended that the STEP
parent education group meet no more than once a week. This allows
enough time to study the handbook and incorporate (by means of _.e
homework assignments) what has been learned.

: e : ) .
Objectives: The.STEP program is based ¢on fundamental Adlerian prin-
ciples (as described by Dinkmeyer and McKay in Raising a. Responsible
Child) and .the communication processes and skills of Thomas Gordon's

Parent Effeétiveness Training.




The objectives of the STEP parent study groups are:

a.

b.

J e
SN
*

To help parents understand a practical theory of human
behavior and its implications for parent-child relationships.

To help parents learn new procedures for establishing democratic
relationships with their children.

To help parents improve communications between themselves and
their children so’ all concerned feel they are baing heard.

To help parents develop skills of listening, resolving conflicts,
and exploring alternatives with their children.

_ To help parents learn how to use encouragemeat and logical con-

sequences to modify their children's self-defeating motives and
behaviors. - ' : :

To help parentr leara how to conduct family meetings.
To help parents become aware of their own self-defeating

Ratterns and faulty convictions which keep them from being
effective parents who enjoy their children.

-"10 -

v
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- group members can participate profitably.

~1

Leaders Surmary of Two Misconceptions About Parent Groups Leaders #3

t

Misconception #1: The parent group leader is an authority on human

behavior.

Make clear to the members of your groups that you are not an
authority on human behavior. Explain to the members that your job
is to organize the group, present the program for each meeting, make
the materials availlable, and lead the discussions .so that all

Of course you ‘wst prepare for each meeting by reading the Leader's

Manual and che Parent's Handbook. It alsn helps :o do some extra

reading on the subject of raising children. But .nost important will be
your ability to communicate - to help make the subject of each meeting
meaningful to group members.

Misconception #2: The leader should be able to have all the "right"

answers.

Shelves of books have been written on the subject of people helping
other people. 0One discovery that has come from all this 1is that
effective group leaders need not be authorities on the subject of
"helping''. Far more pertinent are their abilities to listen well and

‘to facilitate communication among grcup members. If you believe that

it's moreée important to be an effective listener and facilitator thﬁn
it 1s to have a precisely cocrect answer, you will realize that yeu need
not ba competent in all aspects of child training in order to respond
to questjons. ' ’ :
’

- 11 -
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Leader's Summary of Beginning a Study Group Session #4

The First Few Minutes:

“+

A study group session may begin without leader intervention, usually
in the form of casual conversation among members revolving around the
béhavior’of children, experiences growing fiom the homework assignment,
or issues growing out of reading assignumets, If this occurs, there is
a strong likelihood of two or more conversations occuring simultaneously
-and the leader feeling guilty about short circuiting meaningful dialogue
to initiate a "lesson" that may be directly *o the point.. The leader
can hardle this dilemma by announcing "I'm really interested in the
conversations that are going on. Perhaps we can all focus on (Person |
A) and will come back to (Person B) later." 1If necessary, repeat
the essence of content or feeling to reinitiate discussion. Some '

.possible repeat statements: "You sound really excited about your

success.” ' "You found that an action could have more than one goal
and it was kind of hard to decide which."

’

Other Options:

The group may not start spontaneously. As the leader, you have gseveral
options for initiative at the beginning of a session. You may-begin with
homework or with the reading assignment. The homework assignment will
tend to build continuity from one session to the next. It also gives
members an opportunity to report! success which 1s an encouraging experience.

An open lead-to the discussion of homework might be: "What happened
when you used encouragement?" This is an open ended question and most
any outcome fs possible. The open question will stimulate more discussion
than a closed question, one that can be answered with a yes, no ox
one word explanation. A closed question carries with it implied messages
of assumed incapability and guilt for a negative response. If the .
mem.2r reports a negative experience the leader can still be a winner by
responding in terms of open ended statements of courage.- "What can
we, learn from this?" o )

The promoun "we' signals that the leader is an equal in the group
‘and the foecus of the grogp is on learning and mutual helpfulness. ’

. \

:

R

.o
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Leader's Summary of Sabotage Techniques #5
‘ s

A major problem for the leader and other participants is the
group member who resists - knowingly or unknowingly what the rest
of the group is trying to accomplish. Communicating honeatly and
directly is not easy. Accepting new ideas is no simple matter, either.
When group members fee)l unsure of themselves, they may defend
themgelves by “playing games'. The following are manipulative behaviors
that have been classified in terms of games.

1. Monopoly - People who play 'Monopoly" believe they must be
the center of attention. They become concerned whenever they
are not the focus of discussion. These people have a number
of purposes for monopolizing the group. Aside from enjoying "~
the attention of other members, they develop strategies for
controlling and contesting the position of the leaders.

To lessen the influence of the monopolizer, you might
say "I'm getting concerned that time i< going fadt and we
need to move on to other things. If there's time later, we can
come back to this." Then move on. ~ )

If the member continues trying to ménbpolize the group,
ask him or her to drop membership. Suggest that the person
consider individual parent counseling, where more time can
be given. )

2. Prove it - Pecople who play this game chsllenge the leader,
_other members, the material, and anything else which to them
_symbolizes authority. They challenge in order to reveal the
fallibility of the resources, set ‘themselves up as particularly
intelligent, or to assume the -adership role. . -
A leader needs to identify the purpose of this behavior 'and

the beliefs - that mot#wvate it. If a member who plays this game

is challenging mainly to be the center of discussion (if the person
believes "I count only if other people are invelved with me"),

you need to find a way to encourage the person by recognizing .
assets and contributions. However, if the member is concerned
with power and gaiping a role of authority, you may need

group assistance ¢9-redirect Lhe person. Try asking the group,
"What seems to be happening in the group now?" or, "How do :
you feel about what Joan js saying?" This will usually bri

about a solution. If members offef feedback to the challengér
‘and you mex2 on to the next phase of the lesson, the problem

is usually solved. — . ~

If the person does not underatand .the confrontatlgp

of the other members, review.the Discussion: Cdide Cards and
clarify the meaning of effective communicationyfg@ou mi.*

say, "These ideas are for all of us to consider and to make

our own decisions on whether or not to accept them.'" In whatever
course you choose, be syre to aveid a stﬁ&ggle for power.

A%
A=
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5. Yakkity-Yak -~ Group members whe talk incessantly mav do so
for recognition or because they believe thelr problems are
morda important than those of other group members. You
can sometimes redirvct chatrerboxes by recognizing their
enthusiasm and privately asking them Lo encourage move
regderved members of the group to becode invoived in the
dlscussion. To move the ralker fromt thtteriug to putting
principles into action, suggest that he or she apply
a very specific principle for the folleowing week.

People whose talk in the group focuses only on: themhelven
may be redixcvtud with the question, "How does what vou're e
saying relate to concerns cxpressed by (name)?" or "Could
we 50 on and come back to this laser {f theresis time?"

o

4. Try to Make Me - Group members who play this game have only a
partial commitment to the program. Their motivation is Super-~
ficial - they want qomcthing to give “hem magical control over
their children., When'the leader points out that they must
be responsible for thelr own results, they show resistance.

In some Instances, the program's i{deas may conflice
with the resister's basic bkelfefs. If such a parent
believes, "any questioning of my practices 's a personal
shalienge,” che 6r he wil) fiphr at vvery turn - cithey
actively or passively .

To a resister, vou ran sayy~ 'We cannot tell you what to doj
you must Jdecide what's best for yourself, OQur purpose is to
study the ldeas set forth in this program, so we need to continue."
Taking this stance, you imply that the resister is entitied
to his or her belfefs, but not entitled ro disrupt the purpose

- of the-group, - ' S~

If the reaiqrpra can come to See that their perscnal
opinions” are not being tireﬁbsned from the nutside. they

may eventuglly become more cooperative. In any event, by.

remaining objecrive vou have demonstrated a wvay to deal with

rhe Inviration to a power atruggle.

.

5. Have You Cons ﬂd coeox bet!s ‘Lbook ar All Points of View -
Intelluctu¢li? rs are similar to those who play "Try to Make
Me. They yesist with ideas, rather than with emotions. When
the group (s moving along, thev enjoy interrupting its progress
by bringfay in a different point of view - often seeninply
important. . '

. You ¢ {ndicare that the person may hgve g point, bug
that the sroup {x arpanized to ronsider and discuss the opinions
and idea presented in the group. Clarify that the leader's
task Ix co help the group foras on what the program has to
nffer.

ERIC
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6. T'1) Try Iio- tae of the iequirements of Uhe STED Yrogram is that

parents make vonzigtent, firm  omzitments.  [i some parents begin
to mave toward action by stating, "1 like the fdée of fe.g., lopical
consequences for chores). {'may try $2."  vou need to use the
“shock approach” and ask them firmly not to try it. Indicate
. that the word “trv"” fmpliecs 2 mere attempt, and {f they fail,
they can asay, "Well, I tried.” ask thea to either {1) change nothing,
or (2) commit themselves to following a new course of action at
least until the next segpfon.  Emphaaize that one must begin a
new approach with a firm dectsion. Remind them thar expectations

hzve much to do with success and fatlure.

7. Kids Will Do That. . . It 's Only ormal . »1t's Just a Stags

: One of the wost common :fererrents to group progress is rhe
acceptance of all kinds of misbehavior and tneffective relation-
shipg o8 normsl f:n parent~child ftelationships. Feople who promote
thiz view bolievp thet children are unavoidably "i{mpossible to
lHve with," hence pnly rg be endured. . They #ee no hope of help-
ing children become caqoperarive, responsible, and enjoyable.

If such a parent contritutes wery many glaomy pronounce-

meats ("That™s how kids are. . "), vou must dloek the attrempts
to reduce the proup te futfitre.  Confront their beliefs by wtating,

"You mav fueul il'9 Ampossible to improve relationships, but that

has not been the c\perienct of others. We are hoerse hecause we

believe we can change behav!oz and fmprove our relationships with
., children." Do not argue.’ -

B. If Only He or She Would. - Some parents shift rhe responsibility
for unsatisfactory parent-child relatxonshipq te a spouse, grand-
parent, neighbor, or some other person. In effevt, such a parent is
saying that a child's misbehavior s nc: {nfluehced by the parent's
own behavidt, that semeonc eled muse act 11 Lnfny* are 10 improve.
When a leader reflects a pesition in phe extreme {"Yoy seem ro be
hayinp that ncrhing you say or de has any bearing on the relationship
vith your child™}, the spoaker can hecome aware of what he,or she is
really saying.

9. What Do, You qughgg. .o 7~ The grﬁgp will e likely to have a .
"catastrophizer’, sme who entovs narrating detoils of calamities.
This person tends ta present wery difficult problems ard then
resist sugpestionss for solutions, hy pofnting our, USuy what 4f

Y The memher who playe "What do yo H

code when, . . 7 usualle
has not experlenced the object of Wi{s or her concers ¢irsthand.

The leader can ask, "Are vou aware that when vou say, "What
tHe . 07§t seems to me vou are looking for reascns pot ro change
what wou're presentlis

"
Iv o doins

\
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The leader can alse turn the regiater s question around by

askiag. ‘When the child did that, hew did you respond?”  Suych
irection enables the group to leok again at the purpose or

conse- NS hf th2 behavior. Continue by asking, "What principle
did wverlock?”  "Which principle could apply?” Do not permit
the individuals o continue generalizing and intellectualizing.
Require them to be apecific.

Alternately the leader can respond, ''0Of courae anvthing
can happen; but let's work from our'own concrete ‘experiznces.’

10 Yes, But. . . Members who play this game are cemmunicating to the
rest of the group that they have. ng in:ention of accepting new
fdeas or making coum:!tments. B8y saying, "Yes, but. . .,” or words
to that effect, rhey intend only to. impress the group with :heir
gocd fucentions. They dare no risk stating yves or no.

The leader (an confront vague or vacilating members wirh

encouragement.: “When you. say, “Yes, but. . ..“ it sounds aw §f
you're talking nbout something you really don't want to do, That's
all right. It': not the purpose of this prngram to pressure you
to do- anv*hing yoa don't want to do."

Or, refer the problem to the group: What is Ceorge really
sayisg?”’ If the group does net understand the meaning of Ceoree’s
|EBHARY, eXPress your oOwn impressions. ]

The foregoing games ogcur because pecple are befng asked
change before they have new skills and attitudes to raplace
the games. “Thnrough respect and patience, the leader can help
parents learsn more honest ways U6 expresa themselves in the group
as well ag ¥ith their children.

Ty g
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Leader’s Summary of Facilitative Techaiques for STEP Parent Group Leaders #6

The foliowing skills of leadershis can help each discussion be
prodnen iv

I Srructuring sets the purpose and goals of the group and the
procedures of the meetings.

The purpese of a STEP study group is to consider how
principles of child behavior can be applied to specific situations.
The study group does not have to become involved in extensive
discussivns of tlie beliefs and values of its members. Instead,
the focus is on understanding basic principles and their
application. '

Structuring establishes limits on discussions and redirects
participants when they wander from the group's goals. Structuring
requires the leader to be continuously awsre of what is happening
and tv determine whetber it is within the purposes of the graup.
The leader who structures well senses when it 1is appropriate to
permit latitude in discussioas and when it is prudent to
draw boundaries.

To prevent unnecessary confusion, the leader should obtain
carly consensus about the time and place and dis-uss materials

to b used.,

alizing s the rrocess whereby  a leader helps group members
aware that thoeir quéstions and <oncerns are shared by

It the munmbers are to work togeth®r and to feel concern for
vach other, they must learn o listen e ach other and
divcover that thelr conooras are oo unique, but often common
eREd Y lonces,

Grous  cohesion is promcted by a simple strategy: the leader's
asking what others thiak about a presented protlem.

After hearing a question or a puzzled comment, you may ssk,
"Has anvone else wondered about that? Has anvone else had
difficuity trying to. . .7" As responses come “..th, listeners
recognize thev are not isolated in their lack of knowledge or
in their inefiectiveness in influencing children's behavior.

3.0 Linkiny is the identificarion of common elements. It is a ski1ll
wiich reguires a Jeader vo listen carefully to the questions and

vemmints expressed in the proup.

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

£~

As thoughts and feelings are expressed, listen for themes
which are similar - but which may not have been recognized q&
such by other group members. Linking clarifies communication
by helping members see that they have similar feelings‘or
beliefs. Point out similarities or differences; for example,
"Mary gets very discouraged when she tries to deal with Billy's
ineptness. She seems to be saying, 'What's the use?' Do
you remember Sue's son, Johnny, getting Sue to 4o things for
him? Do you sme any similarity between the two problems?"

As the common elements in their problems are pointed out,
interaction between the members 1s promoted. Linking is an
especially important technique in the early stages of a group

or when members are not listening tc each other.
’

Feedback 1s the . >ss whereby a person gets reactions from
members of the groupconcerning what he or she has just said
or done. Feedback enables a person to understand how she or
he 1s being perceived by others.
To build effective working relationships, group members
must provide honest and specific feedback to each other. For
the feedback process to work, group members must overcome
some social taboos against the sxnression of thoughts and feelings.
The effective leader recognizes the value of feedback, peoints
out its function in the group and shows how it works by ''feeding
back' information to group members and clarifying what has
happened. Feedback is most effective when it focuses on ''here
and now" situations which give members insight into how they act
as parents. Saying to a member, 'Your tone of soice ‘and the way
you appear to talk dewn to others comes across to me as cdis-
respectful - could it be that your children are picking this
up, too?" gives the persun information about the messages
he or she conveys. Feedback does not demand a mutual respect
and caring. Any decision to change r&sts with the receiver.

Developing tentative hypotheses enables members to translate
theory-into practice by finding nrinciples applicable to
th2 behavior of their own children.

The STEP ﬁrogram assumes that all behavior - and misbhehavior -
is purposive. As questions about the application of this principle
arise, the leader asks members to describe: ‘

|
|

a. What, specifically, did the child do?

b. "How did vou feel when this was happening?
c. How did you respond tc the misbehgvior?
d. How did the child ..spond to your reaction?
#. VYhat purpose did the child's misbehavior have for the
S ld? -
- 18 -
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By taking them through these steps, the leadef encourages
parents to lock for the purposes of behavior. It is important
to encourage members to feel free to guess cr use hunches. In
time, members can come to recognize that the freedom to risk
error and to be imperfect allows them to grow by accepting their
own best efforts.

6. Focusing on the positive behavior of children and parents gives
members encouragement and leads them to encourage each other.

Ask: '"What do you look forward to when you are with. . .?7"

Or, "What can this child be respected or valued for?" Although
this may be a difficult rask, helping members focus on the positive
will improve their relationships th their children and their
feelings about themselves.

Recognize attempts by Proup members to function more effectively
as parents. This will encourage at least minimal progress. Encourage-
ment is a necessary skill for a parent; therefore, it should be
practiced in th. ,roup. Members should learn to ask each other
"What are some ways in which you can encourage your child?"

7. Task setting and_obtalning commitments is the process whereby
group members are helped to clarify tasks and to specify the time
commitments they are willing to make. To progress beyond general
discussion, individual members must establish tasks and make
definite commitments.

Task setting ingolves two steps: helping a patrent identify a
problem, and then helping him or her develop a specific procedure
Tor solving ir. Obtain a commitment by having the parent state
an intention to apply the new procedure for a week and to
report results at the next meeting of the group.

The leader uses task setting and commitments to help each
member focus clearly on what she or he wants to get from the
study group. These procedures also align the goals of the
individual with those of the group.

B. Summarizing helps members to understand ideas, procedures, and
attitudes that have been expressed and to integrate what they
have learned. The summary s Aerbal, not written, so all may
benefit from the enchange. ,

A summary may deal with the content of the meeting, the
feelings of members, or with the level of their involvement.
Group members -an be asked to summarize at appropriate times.
The leador needn't wait until the end of the session to help j
clarify now tie or she and other sroup members sce the group's
Progress.,
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At the end of a session, a summary may lead group
members to become aware of important things they missed
during the session. This type of learning often occurs
when the leader invites each member to tell what he or
she learned from the session. The simple question, ''What did
you learn this time?" not only enables the leader to clarify
mistaken impressions, it improves the leader's understanding
of the group as a whole.

Specific Effective Leader Responses
>

. Silence: ¢E&illence i3 often an effective response. It 1is necessary

to allow members time to think. Given such time, each member will

be able to identify something learned from the experience of

other members. A perlod of silence that seems like an eternity to

the leader with "right" answers is in reality only about 20

6econds. Group members can be counted on to fill the void of

silence. And their thoughtfulness will produce more learning than

a dozen ''right" answers.

The Repeat: ''You tried to use encouragement but had a hard time
finding the starting place.” A repeat lets mewber know they are
heard, gives them a chance to hear themselwes, and gives an opportunit\
for correction if the leadgr has percelved 1incorrectly.

Pairing: If another member has previously reported a similar situation,
"Your experience was similar to B _."or "Both you and _
had trouble finding something to encourage.' Misery does not love

company but people do.

Respond.to Content: The 'repeat' above is a content response because
it paraphrases what happened. This is more comforting than a response
to feeling which will be illustrated -later.

Expand: Given an opportunity more people will gladly tell VOL about

their operation and in the process clarify the situation. ''Can you
tell us more about your Saturday morning?' ‘'What did you try to
do?"

The member senses a genulne interest and the desire of others
to be helpful. The leader may wish to build excitement either
with the member or the entire group. The same situation presents
the opportunity. B

-~

L)
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6. Action Responses: Once a basic relationsh p exists between the
leader and the group as well as among group members, the leader
may make action regponses. The basic relationship means that a
supportive atmosphere exists and the response will not be
perceived as criticism or a put down "What would you 1like to
do about 1it?" "You'wve decided you're not going to put yourself
in the same situation again.'

7. Feeling Responses: Like action responses, feeling responses are more
personal. To identify the feeling, thirk first in gross ‘tetms of
pain and pleasure and then narrow to the more specific feeling.

/ "You were really pretty discouraged at not being able to get
something going." '"Were you annoyed?" Again, a wrong guess enables
you to improve your mark.

8. Ask for an Explanation: By comparison, why questions are more exciting
than what, when, or where questions but Wwhy questions demand an
explahation "Why couldn't you find one sood thing that
was doing Saturday?" "Why did you wait until Saturday to try the
encouragement?"

Compare the feeling tone generated by the above questions
with the more comforting "When did you start on Saturday?" 'Where
were you when you tried to use encouragement?'" "Who was present?"
In general, "why" questions are best avoided by the discussion
group leader, but on occasion they may fit in with your goals.

o
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Leader's Summary of Leader Skills - Game Cards #7

It is the first meeting of the parent education group ard you
are attempting to 'keep the discussion centered around "communication.”
Hcwever, Mrs. Car and Mrs. Lloyd are in the corner critisizing the
school system; Mr. Lister, Mr. Car, and Mrs. Jay are discussing
communication among themselves; and the rest of the members look
bored. This meeting-needs STRUCTURING!

GO BACK 3 SPACES

The parent education group is <discussing children's responsibilities
as they relate to school and getting homework accomplished. A few
of the members begin to maneuver the discussion into a verbal attack -
on various teachers' methods and requirements. As the leader, however,
you bring the conversation back tc pinpointing what are the school
responsibilities of children. Good STRUCTURING!

GO AHEAD 2 'SPACES

It is the second parent group meeting and Mrs. Ross 1is expressing
concern about her daughter's taking care of her own clothes. As the
leader, you turn to the group and ask, "Has anyone else wondered or
been concerned about that?" Other group members identify with the
situation and begin to respond. Good UNIVERSALIZING!

GO AHEAD 2 SPACES .

) "Susan Lee 1is relating to the parent group about a situation she had
‘to resolve with her son Michael. The result of the c¢onflict left some
questions in her mind about punishment. Immediately two other parents
-respond to her question with such comments as "The idea has been bothering:
me too" and "I had a similar experience with my Harry". They are
UNIVERSALIZING themselves because of the pattern you established

earlier in the group.

&/
GO AHEAD 3 SPACES

\‘,\'

- 22 -



N 2

Mr. Gomez 1s expressing frustration and annoyance about his five-
year-old's consistant bid for attention. As the ieader, you know
that LINKING clarifies communication and is especially helpful in the
early stages of the group - so you remark: ''Last week didn't you
express a similar problem of feeling irritated at your daughter's
attention-getting methuds, Mr. Rogers?’ :

GO AHEAD 2 SPACES!

Mrs. Lang is concluding an emotional description of how her Jackie
has been so pokey in the mornings and she has had to drive him to school
the past four days. All she receives is sympathetic (or embarrassed)
mumblings. What this woman needs is FEEDBACK from the ieader®and
other group members!

GO BACK 3 SPACES!

*Discuss in your group what could have been said to Mrs. Lang.
kemember that FEEDBACK does not demand change - 1t only shares
an observacion.

-The pafent group members are verbally listing things thev rould
like to see changed in their children. Mrs. Hall ~mphatical. states
that she is "sick and tired of constantly picking up Maggie's clothes

from all over the house.” Mrs. Day quietly remarks, "It sounds
to me like ycur Maggie has discovered a good way of really getting
you involved with her." You've done a good job teaching the

members how to give FEEDBACK!

GO AHEAD 3 SPACES!

Mr. Poe came to the third parent group meeting eager to bring up
his problem about Roger, his son: "I just can't get him to cooperate..
Why is he like this?" To get Mr. Poe to begin to apply newly learned
theories to a specific situation, you lead him through a series of
questions: what specifically happened, how did it make you feel, what
did’ you do, then what happened, and s‘ghh? You are helping Mr. Poe
in DEVELOPING TENTATIVE HYPOTHESES!

GO AHEAD 2 SPACES!

. \'
l) v
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- Mrs. Smith excitedly reports to your parent education group tonight
about how she successfully handled her daughter's bid for negative attention
during the past week. You have helped her in DEVELOPING TENT%T[XE
HYPOTHESES and in risking applying those hypothesis.

GO AHEAD 2 SPACES

Mr. John is describing how he attempted to respond to his children's
fighting: he went to his room to read; however, when they followed him
with their fighting, he ended up spanking them both. All you are able
to concentrate on i1s his adding.to a power struggle with punishment.

As the leader, you should encourage him (he did remove himself from
the situation as a first step) and try FOCUSING ON THE POSITIVE.

GO BACK 2 SPACES
B P
The assignment tonight [or the parents in your group-is to describe
what they like about their children - what actions they can encourage.
As the leader, you know how important it 1s to try FOCUSING ON THE
POSITIVE.

GO AHEAD 2 SPACES
\ v

Mr. Fox often complains in the parent group about his son's lack
of responsibility-taking at home. Yet, when you try to get him to
pinpoint specific situations and apply the theories he has learned,
he,/simply replies, "I'1ll try" (without any real enthusiasm). You
féel discouraged because you know that TASK SETTING AND OBTAINING
COMMITMENTS are important parts of the learning process.

GO BACK 1 SPACE . ‘

Your parent education group has been meeting for several weeks now
and the enthusiasm and involvement are showing a definite increase. As °
the leader, you have established the pattern of a weekly homework
assignment (to apply techniques learned during the meeting) and the
parents report about their experiences at the following meeting. Good
TASK SETTING AND OBTAINING COMMITMENTS!

GO AHEAD 2 SPACES
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The third meeting of your parent education group is over and two
of the parents have come up to you and expressed dissatisfaction with
the proress of the group. You have also been concerned about the
group's involvement. You leave the meeting frustrated and a bit
discouraged. SUMMARIZING during the meeting would have helped to
clarify feelings and mistaken impressions.

GO BACK 1 SPACE

You and the parent education group you are leading are in the
middle of the second meeting. The discussion seems to be flourishing.
Various members seem to want to skirt the subject instead of talking
about. the real issues at hand, You stop the discussion for a minute
and ask such questions as: 'What is happeffing to our group,
how are you feeling right now, what are . we wanting to akdomplish
duringz this session?" Good use of SUMMARIZING! , -

-

GO AHEAD 2 SPACES
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Leader's Summary of Leader Response Game Cards #7

You are leading your second parent group meeting, and you still feel
a bit nervous. Mrs. Rogers has just described a problem she has had with
her son and has asked, "What should I have done?" The "right" answer
seems obvious to you, yet none of the other parents volunteer a solution.
So, to keep things moving, you suggest your "right" answer. -In this
case, SILENCE would have been an effective response. Thirty seconds may
seem like an eternity to you, but it would have allowed others to get up
the courage to speal: out.

GO BACK 1 SPACE

Mrs. Wong has just posed a question about one of the theories pre-
sented in thke parent education group readings. You decide to use
SILENCE as a response for Mrs. Wong. After a short while, Mr. Poe,.who
usually has a difficult time speaking before the others, begins to ex-
plain his viewpoint concerning the theory in question. Good leader
response!

GO AHEAD 2 SPACES!

This is the seventh parent group meeting, and the members are very
interested in having an opportunity to receive help with their personal
gituations. However, as leader you have been giving several -examples
from your own experiences to teach specific points. This extensive use of
COI’CRETENESS responses by the leader is unwise. CONCRETENESS should be
used sparingly by the leader in the later group sessions.

GO BACK 1 SPACE

It is the first parent education meeting, and you Fre teaching the
goals of misbehavior. The parents are not becoming ‘nvolved in the dis-
cussion very easily. To illustrate your teaching point and to get the dis-
cussion going, you begin to describe a personal illustration of your son's
attention-getting methods at yesterday's church meeting. This is a gool
use of CONCRETENESS in response to the tension of the group.

GO AHEAD 2 SPACES!

The REPEAT RESPONSE: Mr. and Mrs. Howe have been reluctant to get
involved in the parent group discussions. Tonight, however, they timidly
tell of a problem situation they were having with their son: 'We just
don't know quite what to do with Randy. He's always zcting up at meals
and disrupting the whole family.'" You want them to feel understood and
comfortable in sharing. So you repeat the basic content: 'You would 1like

y

V.
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Randy to have more responsible actions, but you're havinr a hard time
knowing how and where to start.”

GO AHEAD 1 SPACE!

Mrs. Garcia is attemnting to describe her Anna's ability to disrupt
the entire household at bedtime. You respond: "I remember from last week
that Mr. Lee was describing a similar prdblem. Both of you seem to be
having trouble finding a way to get your chiidren to coop;rate at bedtime.
This was a good PAIRING response for you te make.

GO _AHEAD 1 >PACE!

The parents are reporting about their experiences this past week ih
using natural and logicul consequences with their children. The Hailows
have described how their Sandy was shocked when her parents did not step.
in and take over when she missej the bus last Tuesday. She ended up hav-
ing ro walk to school. Later the Smiths related abeut the incident when
their John missed supper because he did nct come home when called; he
was amazed at his ‘parents (and argry) that he hdd to experience hunger
uvntil the next morning. You decide to give a PAIRING response: "Both you
and the Harlows had similar experiences. Your chiliren were astounded
that they need-d to suffer consequences for the dec.sions they made."

GO _AHEAD 1 SPACE!

This iz the first parent education group meeting, and the parents
seem obviously i1l at ease. You have decided that you want to establish s
comfortable atmosphere for them to share in, so you direct mest of your
remarks about their situations t¢ RESPONDING TO CONTENT. Tcr example, Mrs.
Castor described how her small son runs away from her in the shopping
center and throws a temper tantrum when she catches up to him. You reacted
with, "You would like to help your son learn better public manners, yet you
aren't sure how to starc?"

GO AHEAD 1 SPACE!

Mrs. Walker {is trying to enlist the help of the-group members in
learning how tuo change her daughter's extreme atteation-getting behavior
while Mrs. Walker is on the telephone. The group has met several .times to-
gether now, and you would like tec build a little meore excitement in the
group. So you ask Mrs. Walker, "Tell us more about what your daughter is
doing. What do you do while she is actigg'this way?" Good use of an
EXPAND RESPONSE.

*
GO _AHEAD 2 SPACES! L
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GO BACK B SPACE!

Tour parent education group hau been meeting Tor quite a while now,
and it has hecome a <lose, supportive group. Mr. Carr haa brought up a
problem they are having with their daughter Lyan. You pive an ACTION RE-
SPONSE: TWhar would vou like to do about it, Mr. Carr?'" This launches Mr.
i1

Carr and the proup inte peneratics a plan on how to handleo ohe situation,

\

~

This is the first meecting of the parent oducation proup. A few of the
parents have bopun to share about some of 32 probled experiences with
children. Whén Mr. Sells finighes, vou t?} to pet arte the teple of "parent
reactions' by asking, "Nhnt‘ﬁu you think ﬁou should do abour 16?7 It woald
be better this «carly in the proup’s experiences st ta give surh oan ACTION
RESPONSE.  Sinre support within the group has not developed vet, this type

of respon:e miph! be seen as oA Uput-down”

TR
O HATK
Mro.oo Lamy came Froo the mesting noticeadiy apael, Stue omxpiadined Lo e

members it :'E,;h?_r"‘;(wzfor(: she letfs the heuwae, Dir son had shouted that she
should staw home and help hibm with homewerk, et that if she didn't cawe
her elther.  You gquictly remarked, "You must

about him thea b didn'e ]

Rave felt bu-t gt hie reaction Lo wour coming fo the mect tne tantght.”  Geod
. < e 2

FEELLING RESPONSE.

0 AHEAD 2 SPACES:

qr
Your parent education group has heen meeting for several months now.
Thu» parents are discussing developing confidence {n their new-found parent-
ing techriques. Mrs. Jones describes an incident where her sother-in-law
took issue with one &f her parenting methods ie trront of her son. You

temark, “"You mu o have felt pretty frostroeted aad put down abeai rhen.” Gond

FEELING RESPONSE.
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Leader's Summary of Sabotage Game Cards 7

Mr. Sands is quickly becoming a problem for your parents education
group. He wants to be the center of attention and dominate the discussions.
He {g playing the sabotage game of MONOPOLY. What might vou say to
Mr. Sands?

If vou said something like:
"1 am getting concerned that time is going fast and we need to mnve on
to other things., If there's time later, we can come back to thisg.t

or

" When you keep us busv with vou, I can't help group members get

A [

invoslived with each orher.

"Tt'a very hard for me to give vou my undivided attention when I have
50 many group members te consider and includel

ROLL AGAIN!

Several times now Mr. Harlow has taken issue with the ideas presented
in the discussioneoi the parent educatjon materials: "I'd like them to
just come and show me how that would possibly work’! My Susan never acts

i

that way. . . She 1is playing the sabc.age game called PROGVE IT. What
might vou say to Mrs, Harlow?

I'Y vou sald something like: .
"1 am getting concerned that time is going fast and we need to move
on 1o other things., T{ there's time later, we can come back te this. ™

X

e - v T
when vou keep uy busy with vou, T ocan't help vrour members get

oy

These fdeas are 1orv all of us to consider ang T o make our owns
decisions on whe!ber or not te aocept them,
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"You may have a point and I am glad that you saw that point but
we are here to consider and discuss the 1deas arnd opinions presented
in the program.”

or .
"It'e up tu you to decide if these ideas and beliefs are of value
te you and your situation. If you consider these 1deas and belilefe are
cf no value to you, you might be happier and more at ease if you consider
dropping from the group."

or

"We cannot tell you what tc do, you must decide wnat is best for
ycurself. Our purpose is to discuss the 1deas and opinions presented
in this program.’ »

ROLL AGAIN!

Mrs. Car is enthuslastic ab.ut the parent education group. However,
she -eems to talk incessantly about her own home situsilons. She
chatters through the whole meeting and you know it 1s inhibiting the
participation vf the other members. She is playing the sabotage game
of YAKKITY-YAK. What could you say to Mrs. Car?

~If you said someth:ng like:

"1 am getting concerned that time 1s going fast and we need tc
move on to other things. If there's time later, we can come back to thist

or

t - .
When vou keep us busy with you, T can't help group members get in-
volved with each other, "

or
1" - i . - . . -
It = hard for me to give vou mv »ndivided arvention when [ nave so
manvy other group members to conslider and include.”

ROLL AGATNI -
- . / T
Mr. Shéw As plavigp the sabotage game TRY TC MAKE ME. He has taken

issue with severnai g% (he techniques oresented in the naregt education
: 4 g,
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materials because they "conflict with my autherity as Sam's father -
I know what's best for him and what T say, goes'" What canld you say
to Mr. Shaw?

I'f you said something like: v
"These ideas are for all of us to consider and to make our own
decisions on whe:her or not to accept them."

or
-
"You may have a peint and I'm glad to understand how you feel
about parental responsibility, but we are here to consider and discuss
the ideas and opinions presented in this program.”

or

"It's up to you to decide if these ideas and beliefs are of value
to you and your situation. TIf you consider these ideas and beliefs are
of no value to you, you might be happler and more at ease {f vou consider
drepping the group.” ‘

or
ry
"You feel it's impossible to improve relationships, but thar has not
been the experience of others. We are here because we believe we can
change behaviar and improve ocur relationships with children."

ROLL AGAIN!

Mr. Carpenter seems to enjoy playing the sabotage gamg HAVE YOU
CONSIDERED. . .LET'S LOOK AT ALL POINTS OF VIEW. He has tried to read
several authors' works on the subject ,of parenting. Several times he
has interrupted the :rngress of the group and resisted ideas by quoting
diverse authors. What w1d vou say to Mr. Carpenter? i

If vou said something like:
"These ideas are for all of us to consider and to mabe our own
d 1

decisions on whether or aot tao arcept them.



"You may have a point and I am glad you saw the relationship but we
are here to cousider and discuss the ideas and opinions presented in
this pragram."

oy

or

"It's up to you to decide if these ideas and beliefs are of value
to you and your situation. If you consider these ideas and beliefs are
of no value to you, you might be happier and more &t ease if you consider
droppiqﬁ from the group." ‘

’

or Y

" " We cannot tell you what to do, you must decide what is best for
yourself. Our purpose is to discuss the ideas and opinions presented
In this program”

or

"It seems that there are a lot of things that we can do to Improve
our relaticnships with our children.’

ROLL AGAIN!

_ Another type of sabotage game that can inhibtit progrzss is I'll
TRY IT. Your parent education grou; s met several times together now.
The topic of discussion tonight is "I wsages.”" Mrs. Lee is impressed
with this type of communication and she remarks, "I 1like that idea,

I may try it with my Sarah.'" How could you respond to Mce. Lee?

"If you s21d something like:

- "1 feel that it's best to either change nothing or to commit your-
self te following an entirely new course of action at ileast until rhe

next sessfon.

or

" It's usually hest when starting a new course of action to begin
with a firm resolve to proceed by a !rect role and goal in mind. Remem-

ber that your expectations of success or faillure has an influence on

the outcome of vour actions. ™

BOLL AGATN!



When Mrs. Harris wants to contribute a personal experience to
‘the parents group's discussion, she usually concludes her remarks with:
"That Sammy really can be frustrating! I figure it's just a stage,
though, and he will grow out of 1t eventually." This is the sabotage
game called KIDS WILL DO THAT . . . IT'S ONLY NORMAL . . .IT'S JUST A
STAGE. How could you respond to Mrs. Harris? .

If you said something like:
“"You feel it's impossible to improve relationships, but that has
. not been the experience of others.. We are here because we believe we
can change behavior and improve our relationships with children.

or
" At times children do appear to behave in the same manner in their
development, but I wonder how much of this is contributed by our behavior
towards children. "

or

"You seem to bé‘saying that nothing you say or do has any bearing
on the relationship with your child. "

ROLL AGAIN!

Mre »6 .:itends the parent education group alone because her
husband a meeting each night the group meets. In fact, his job
require uim to be away from home a large amount of time. When describing

personal siltuations in the group discussions, Mrs. Trass often gets
caught in the sabotage game IF ONLY HE OR SHE WOULD. She shifts the
responsibility for the parent-child problems onto the absent husband.
Whet might you say to Mrs. Trass?

If you sald something like:
'You seem to be saying that nothing you say or do has any bearing
on the relationship with your child. :

or

tt

. are learning in this program what each individual can do, not
what others should do."

or




N

"If we assume responsibility for our own behavior, then we are
free to decide what to do about it."

ROLL "AGAIN!

£

L ] .

After a few parent group meetings, it is apparent that Mrs. Jones
enjoys being the "catastrophizer" in each session. When a new technique
is being discussed, she will usually pick at it with such questions as
"But what do you do when happens?" and-'"But what if
doesnt react that way?" ‘The discussion really
gets bogged down when Mre. Jones .begins her hypothetical situations. She
is using the sabotage game 'WHAT DO YOU DO WHEN . . .? What could you -
say to Mrs. Jones? : .

\ —_—

If you said something like:
""Are you aware that when you say "What if . . .?" it gseems that
you are looking for reasons not to change what you are presently doing?'

or ~

" When the child did that, what did you do?’ (Thls forces the parent to
© either concentrate on specifics or to face up to the hypothetical situation.)

or
" What principle did you overlook? Which principle could you have applied?"
or
" Of course anything can happen; but let's work from our own experiences.'
ROLL AGAIN:
As the parent education group leader, you have noticed that Mr. Lowe
seems reluctant to risk saying yﬁs or no when memberssask his opinion
or when the group attempts to help him develop a 'plan for action.”

Instead of being definite, he plays the sabotage game of YES, BUT . .o .
How could you respond to Mr. Lowe?

If you said something 1like:

" When you say "Yes, but. . ." it sounds as if you are talking about.
something you really don't want to do. That's all right. It's not
the purpase of this program to pressure you to do anything you don't

- 36 -




want to do."
or

(Addressed to the entire group) "What is Mr. Lowe really saying

to us?'
ROLL AGATN!
. e -
\ Why do members of parent groups’play sabotage games?

g

If you said something like: .
They havenot learned to communicate honestly and directly.

or

They are being asked to.change.before they have new skiils and
attitudes to replacé the sabotage games.

or

They feel unsure of themselves and use the sabotage games to
defend themselves. -

ROLL AGAIN!

There are usually four major steps in trying to deal with a person
who plays a consistent and disruptive sabotage game: (1) you respond
by referring to the content of his statements, (2) you et the group
discuss "what is happening now" or "what is really being gaid here"

(3) you disclose here-and-now-type feelings; and (4) v Tk with the
individual outside of the group setting. You have - 16 idual
irn your parent education group ;hd you have reached = _ov #4. .i.at

kinds of things might you say to this individual?

~»

1f you said something like:
The leader could suggest that-the individual make a contr utior
to the group (i.e. helping someone else speak out morej.

or

The leader could confront the individual about his purposes in
the form of an I-message.




The leader could recnrmmend other resources where the individual
might obtain additional hrlp.

or

The leader mighf suggest that the individual drop out of the
group.

ROLL AGAIN! A N

This is Arthur Jensen's first attempt at leading a parenE‘educaticn
group. - He has prepared for the course well and feels relatively\
self-confident. .During the meeting, however, many of the parents seek
solutions to personal parenting problems and Mr. Jensen unvittingly
falls into the trap of giving suggestions and "possible" answers. If
not careful, ™r. Jeasen will soon be sabotaging his entire parent
education course. How is Mr. Jensen sabotaging the success of the group?

If you said something like: ®
Mr. Jensen is letting the group members look upon him as an
authority on human behavior.

ROLL AGAIN!

Maude Lister has begun leading her first parent education group.
- This is the second meeting and a similar pattern ’s beginning to
repeat itself: when the parents hesitate. to respond to Maude ar discuss
the lesson, then she supplies them right away with the "answers.' Ms.,
Lister will soon be sabotaging her entire parent education group. How
. 1s she sabotaging the success of the group?

~f you said scmething like:
She is more concerned with giving the right answer than she 1s with
uriderstanding and using communications skills.

- ROLL AGAIN!

There are ten major sabotage games that defensive parenfs might
try ito "play'. Without looking at your hand-out, list and describe
four of the sabotage games. : :

}

A

v



If you describe four of fhe sabotage games.

1. Monopoly |

2. Prove It

3. Yakkity-Yak

4. Try to Make Me (
5. Havé You Considered . . . Let's Look at All Points of View . ;>.
6. I'll Try It

7. Kids Will Do That . . . It's Only Normal .. . It's Just a Stage
8. 1If Only He or She Would .

9. What Do You Do When . . . ?
10. Yes, But .

ROLL AGAIN!
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Objective: To summarize information on parent education. /ék'

V]

Activity: 10 minutes

PARENT EDUCATION RECAP

TASK: DIRECTIONS

Often what a person first recalls about a newly learned concept
or idea iy very important. As you look at the following four stimulus
segtences, tap in on your first thought or association in finjshing
up each senteuce. ¥ !

b e e et e e e e e

1. In parent ecducation meetings, the group

Parent education helps

(2]

3. Several parent educatlion programs focus on

~

4. The fdea of parent cducation seems ]
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. ' "
Objfective: To role-play "selling" pavent education groups Lo

an. adminfstrator.
¢

CActivivy

"PUTTING IT TOGETHER"

TASK DIRECTIONS
You have been involved in learning about parent education
groups, their purposes and specific skills in leading them. This
activity is a practice time for promoting theiv value and emphasizing
aspects of the program in a role- -playing situat’lon. There wi{ll he

r3 reles for ovcach member of your group to plav,
, X play /
Avtor: teacher or counseler who want: 1o buegin a parent
! education group.
! v
;
{ Hesponder:  principal who isn’t sure about the amount of time
involved and 15 in general skeptical. T
Ubserver: give faedback to the actor about his/her sales-
m&nship and what points were particularly potent,
(The responder can glve feedback about potent
points too.) .
!. FEach person become A, B, C.
i
2. For the first round
A » Actor
3
; i v Responder , -
; ) U = Obmerver -
: 3. Hole-play the sfinapton for 5 minutes.
| o~ . . By :
; G- Giwe feedback to cach other for ahout 3 minutes.
% 3. Switch roles
§ B = Actor
; { » Reaponder
: A > Ubserver
; > S through the vole-piaving wmd fcodback process ae betfore
7 *
g Fo Bwtteh voles
L Lo Avior
: A = Hesponder
B o= Ohserver

Worksheetr #2
I N
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Objective: To learn specific games which can sabetage parent educaticn Rroups.
: , Be

SABOTACGE GAMES

-TASK DIRECTIONS

Recd firat and rhen discuss with the other workdhop parti-
cipa the following techniques. Put an X by the games you
feel would be hardest to-deal with. Put an O by those games you
feel comfortable handling. '

A major problem for the leadir and other participants s the
group memher who resists - knowingly or unknowingiy-what the rest

of the group {s trying to accomplich., Communicating honestly and

directly is not easy. Ancepting new ideas is no simple matter, either.

When group members feel iinsure of themselves, they may defend

themselves by “playing games”. The follosing are manipulative behaviors

that have been classified in terms of games.

1. Honopoly ~ People who play "Monopoly" believe they must be
the center of attention. They become concerned whenever they
are not the focus of discussfon. These people have a number
of purposes for wonopolizing the group. Aside from enjoying
the attention of other members, they develop strategies for
controlling and contesting the position of the leaders.

To lessen the influence of the monopolizer, you might
say "1'm getting concerned that time is going fast and we
need to move on to other thinga. If there's time later, we
can. come back to this.” Then move on.

If the member continues trying to monopolize the group,
ask him or her to drop mesmbership. Suggest that the person
consider {ndividual parent counseling, where more rime can
bae glven, 2

i. Prove it - People who play this game challenge the leader,

" other members. the material, and anything else which to them
symbolizes authority, They challenge in order tc reveal the
fallibility of the resources, to set themselves as particularly
tntelligent, or to assume the leadership role.

\ 4 leader needs to identify the purpose of this bshavicr and
the beifefs that motivarte fv.  If a member who plays this game

L 1 . e
oY RO




ts challenging mainly to be the center of discussaicn (if the
person believes "1 count only 1f other people are fnvolved
vith me') you neead to find a way to encourage the person by
Tecognizing assetz and coatributions. However, if the member
is concerned with power and gaining a tole of authority, you
may need group asgistaonce to redirect the person. Try '
asking the group, "Whir seams 'to be happenifg in the group
now?" or, "How do you feel about what Joan is saying?"

This will usually bring abolt a solution. If members offer-
feedback to the challenger and you move ‘on to the next phase
of the lesson, the problem is uBually golved.

If ‘the person does not understand the confrontation of
the other members, réview the Discussion Guide Cards and
clarify the meaning of effective communic-..icn. You might
88y, "These idzas are for all of us to consider and to make
our own decisions on whether or not to sccept them.” In
whatever « urge you choose, be sure to avetld a strugale for
POWRT .

3. Takkity-Yak - Group membezs wha talk incessantiy oay do &80
for recogniti{on or because they believe their problems are
more important than those of other group membbrs. You
can sometimes redirect chatterboxes by recognizing their
enthusiasm and privately asking them to encourags more
reserved members of rhe group to become involved in the
discussion. To move the talker from chattering to puteing
principles into action, suggest that he or she apply
a4 very specific principle for the following week.

People whose talk in the grecup Muuses ondy or themselves
@3y be redirected with the question, "How doed what you're
saying relate to concerns expressed by (nzme)?' or “Could

A1

we go on and .come back to this later if there tz rime?

4. Try 1o Make Me ~ Group members whe play this game have only
a partial commitment to the program. Thelr mwtivation is
superficial - they want something 1o give thed magical contrel
over their children. When the leader points aut that they
zust be responsible for their oun results, they shouw
resistance.

In scme instanges, the program's ideas may conflict

with the resister's basic beliefs. . If such a parent
believesf "any questioning of @y practicCes ie a persondl
challenge.,” she or he will f{gift at every turn - either

- Aacrtively or passively, : ’

- To a resister, you can s3v, "We cansct tell vou what to do;
vounuat decide what's best for vourself. Gur purpose {s to
atudy the ideas set forth in this profram, so «e need to continue.”
Taking this srance, vou fmply that the,resister 15 entitled
v his or her beliefs, but not antiticd U disrupt the purpose

]

ol the proup.
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f.

If the resisters can come to see that their peraonal
opinions are ncl Leing threatened from the outside, they
may eventually become more cooperative. In any event, by
recaining ohjective you have demonstrated a way to deal with
the invitation to a power struggle.
dave You Considered . . . Let's Legk 411 Yo ints of View -
Inteliectualizers are similar to those who play "Try to Make
Me''. o They reslst with ideas, rather than wich emotions, Whern
the group Is meving along, they enjoy interrupting 1its progress
by bringing in a different point of view - often seemingly
importar...

Tou can indicate that the person may have a point, but
that the group is organized to consider and discuss the opinions
and {deas presented in the group. <Clar.’y that the leader's
task i« te help the group focus on what the program has to
offer

‘1l Trv It - One of the requirements of the STEP Program is that
ga*ents ‘make consistent, firm commitments. If sowe parents begin
to moeve toward action by stating, "I like the idea f (e.g., iogical
ctonsequences for chores). I may try it.'" you need to use the
"shock approach’” and ask them. firmly not to try it. Indicate
that the word "trv" implies a mere attempt, and 1if they fail,
they can say, '"Well, T tried.” Ask them to either (1) change
nothing, or (2) commit themselves to following a new course
of action at least until the next scssion. Fmphasize that one
must begin a new apprcach with a firm decision. Remind thenm
that expectations have much to do with success and failure.

Xids Will Do That. . , It's Only Normal. . . 's Just a Stage.

One of che most common deterrents to group progreSU is the
acceptance of all kinds of migsbehavior and ineffective relatior
ships as normal f{cr parent-child relationships. People who promote
this-view believe that children are unavoidably "impossible to
live with,” hence orly to be endured. They see no hope of
helping children become cooperative, responsible, and enjoyable.
If such a parent contributes very many gloomy pronounce-

ments (“That's how kids are. . ."), you™u:t block the attempts
to reduce the group to fUtilit) Confront their beliefs by
stating, "You may feel it's impossible to improve relationships,
but that has not been the experience of others. We are nere
because we believe we can chdnge behievior and improve our
relationships with children. Do not arspue.

[f Only He or She Would. - Some parents shift the responsibility

for ugsatisfactery parent-chilid relationships to a spouse,
grandparent, neighbor, or some other person. In effect, such
a parent is gsaving that a child’s mishehavior is not influenced

Worksheet #3



v the parent's own aelgt‘ Lhat someone else must a
if things are to improve. kNun a leader reflects a pos
in the extreme ("You seem to he saying that riothing

¥ou say or do has any bearing on the relationship with vour
child"), the speaker can becowme aware of what 4. or she i=-

realls sasing.

ct
irion

a '14gastrop}*zer', cne who enjoys narrating details of
calamities. This person tends to present very difficult pro-
blems and then resist suggestions for eolutioxs, by poiating
out, “But what 1% ?" The member who plave "What do you
do when. . ,? usually nas not experienced the ~biect of his
or her concern firsthand.

I'ne leader can ask, "Are voo, aware that when vou 537,
“What 7. ., L% {t geems to me you are lockinp for reasons
net o change what you're doing."

ihe leader can also turn the resister's question around

b¥ asking, "When rhe child did that, how did you respond?”
Such redivection enables the group te look aggin at the purpose
~r onsequence of the behavior. Continue bv asking,''What
principle did you everiook?" '"Which principle could apply?"
o not permit the individuals to continue peneraltizing and
intellectualizing. Require them to be spectfic.

Altirnately the leader can respond, '0Of courre amvthing
can o ha pen: but let’  work from our own concrete experiences.’

> You Do When., . . 0 - The oare ap wiil b likely toe

-
<

SU- Tes, Bul. o Members who plav this game are communicating to
the Test ol the group that thev have ne intention of
accepting new {deas or making ‘OWmftmwnba. By saving, "Ves,

But., . ., or words to that effect, thev intend only to
trp ress the group with their good iatentions. Thew dare ro
risk stating yeg or no.

The leader can coniront vagut Tt i raentaer s
with tn(”urabEWLut' "Wnen vou sav, Ve, but. . .," 1t sounds
an 17 're talking about somethlnh vou really don't want to

T

de. Inat s all right. Tt'e not the purpose of this program
to pressure you to do anything you dou't want to do.'

€r, refer the problem to the group: "What s George
really saying?” 1 the group does not understand the meaning-
of George's message, express your own impressions.

The foregoing games cccur because people are being asked
to change hefore they have new skills and attirudes to replace
the games,  Through respect and parieace, the leader can
terip parents learn more honest ways Lo express themselves
in the group asn well as with their children,

veosrEshiee T
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FACTLITATIVE TEOHNIOUUS FOR DEADERS AND SPRCIVIC RESPONSES

TASKE LIuRCT

Read {irer and then discuss with the other workshop particlpants
[the following facilitative skills, Pur an X by the skills yvou feel

Iyou already-have developed and put ap O by those you helieve need
(to be learned or need more practice.

H

e - e . . . et e e

v The skills of leadetunip can help each discussion be
product {ve

Lo Strueturiag sets the purpose and 2ouls of the greup and the
pracedures of the meetings.

The purpose of a STEP study uroup 1w to constder how
privoiples of child behavior can be applicd to specific
situations.  The study group does not have to become (nvolved
in uxtensive discussions of the heliets and values of its
menbers.  Instead, the focus s on understanding hasic princi-
pies and their application.

stvucturing establishes Timits on discussions and re-
divevts participants when they wander from the group's geals.
Structurd.,. requires the leader o he centinoousiy aware
of what is bhappening and to determine wherner it {s within the
purposes of the group. The leader who structures well senses
when Lt is appropriate to permit latirude in discussions and
when {t is prudent to draw boundaries. .

To prevent unnecessary confusion, the leadew chauld
obtain carlv consensus about the time and place and discuss
materials tea be used.

To nreeent ynnecessar? confasion, the leader should obtain

otime and place and discuss materials

carly consenans ahoot

teo be ysed.

JoooFnmaversalizing oo thee process  whereby a leader helps group

Worksheet o4
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members becoms aware that their aquesticas and concerns are
shared by others.

[f the members are to work together and to feel concern
for each other, they must leusrn to listen to each other and
discover that their conce.ns are not unique, but often common

experiences

Croup vohesior is promoted by a simple strategy: che
teader's asking what others think about a presented prowlem.

After hearing a question or a puzzled comment, you may
ask, "Has anvone else wondered about that? Has anyone else
nad difficulty trying to. . .?” As responses come forth,
listeners recognize they are not isolated in their lack of
knowledge or in their ineffectiveness ip influencing children's
behavior.

Linking is the identificatior of common elements, It is a
skill which requires a leader to listen carefully to the ques-
tions and comments expressed in the group.
As  thoughts and feelings are expressed, listen for themes
which are similar - but which may not have been recognized
as such by other group members. Linking clarifies communica-
tion by helping members see -that they have similar feelings
or beliefs., Peint out similarities or differences: for. example,
"Mary gets very discouraged when she tries to deal with Billy's
Ineptness. She seems to be saying, 'What's the use?' Do
you remember Sue's son, Johnny, getting Sue to do things
for him? @ you see any similarity between the two problems?"
As the common elements in their problems are pointed out,
interaction between the members ¥ promoted. Linking s an
especially important technique in the early stages of a
group or when members are not listening to each other.

Feedbick {s the process whereby a persongets reactions
frommembers of the group concerning what he or <ho has
just sald or done. Foedbhack enables a person .o understand
how she or he is being perceived by others.
To build efrective workinhg relationships, group
members must provide honest and specific feedback to each other.
For the feedback process to work, group members must overcome
some social taboos against the expression of thoughts and feelings.
The effecrive leader recognizes the value of fecdback,
points out the function in the group, and shows how it works
by “feeding back' information to group members and clarifyving
what has happened. Feedbhack 1s most effective when it focuses
on "here and now" situations which give members insight
fnte how . they act as parents. Saving to a member, "Your .
tone of volce amd the way vou appoar to talk down to others

Worksheet o
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comes across to me as disrespectful - c¢nuld it be that your
children are picking this up, too?" give2s the person infor-
mation about the messages he or she conveys. Feedback does
not demand a mutual respect z d caring. Any decision to
change rests with the receiver.

i

Developing tentative hypotheses enables member: to translate
theory into practice by finding principles applicable to the
behavior of their own children.

The STEP program assumes that all behavior - and mis-
behavior - is purposive. As questions about the application
of this principle arise, the leader asks members to describe:

a. What, specifically, did the child do?

b. How did vou feel when this was happening?

c. How did you respond to the misbehavior?

d. How did tire child respond to your reaction?

e, What purpose did the child's misbehavior have for
the child?

By taking them through these steps, the leader encourages
parents to look for the purposes of behavior. It is important
to encourage members to feel free to guess or use hunches.

In time, members can come to recognize that the freedom to
risk error and to be imperfect allows them tc grow by accept~-
ing their own best ciforts,

6. Focusing on the positive behavior of children and parents gives
memhers encouragement and leads them to encourage each other.

Ask: "What do you look forward to when you are with. . .?"
Or, "What can this child be respected or valued for?" Although
this may be 4 diificult task, helping members focus con the
positive will improve their relationships with their children
and their feelings about themselves. :

Recognize attempts by ygroup members to function more
effectively as parents. This will encourage at least minimal
progress. Encouragement is a necessap§ skill for a parent;
tnerefore, it should be practiced in the grcup. Members
should learn to ask each other '"What are some ways in which
you can e~courage your child?"

~J

Task setting and obtaihiqgﬁcommitments is the process where-
by group members are helped to clarify tasks and to specify
the time commitments they are willing to make. To progress
hvynnd general discussion, individual mcmbers must estabiish
sks and make definite commitments.
Task setting involves two steps: helping a parent identify
o nrohlem gud rhen helning him or her develcp a specific

K
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procedure for solving it. Obtain a commitment by having the
parent state an intention to apply the new procedure for a
week and to report results at the next meeting cf the group.

The leader uses task setting and commitments to %elp each
member focus clearly on what she or he wants toc get from the
study group. These procedures alsc align the goals of the
individuat with those of the group.

8. Summarizinf, helps members to understand ideas, nrocedures,
and attitvdes that have been expressed and to integrate what
they have .earned. The summary is verbal, not written,
so all may benefit from the exchange.

A summary may deal with the level of their involvement.
Group members can be asked to summarize at appropriate times.
The leader needn't wait until the end of the session to help
clarify how he or she and other group members see the group's
progress.

At the end of a session, a summary may lead group mcmbers
to become aware of importani things they missed during the
session. ‘This type of learning often occurs when the leader
invites each member to tell what he or she l.arned from the
session. The simple question, "What did you learn this time?"
not only enables the leader to clarify mistaken impressions,
it improves the leader's understanding of the group as a
whole.

Specific Effective Leader Responses

r—

Silence: Silence is oftep an effec’ive respense. It is
necessary to allow members time to think. Given such time,
each member will be able to identify something learned from
the experience of other members. A period of silence that
seems like an eternity to the leader with "right" answers

is in reality only about 30 seconds. Group members can be
counted on to f1ll the void of silence. And their thoughtful-
ness will produce more learning than a dozen 'right" answers.

N

____ 2. The Repeat: "You tried to use encourdgement but had a hard
time finding the starting place.” A repeat lets members know -
they are heard, gives them a chance to hear themselves,K and
gives an opportunity for correction if the leader has pexceived
incorrectly.

3. Pairing: If another member has previously reported a similar

situation, "Your experience was similar to Mor
"Both you and had trouble finding something to
encourage.'' Misery does not love company but people do.

.
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Respond to Content: The "repeat’ above is a content response
because it paraphrases what happened. This 1s more comfort-
ing than a response to feeling which will be illustrated later.

Expand: Given in opportunity more peonle will gladly tell you
about their operation and in the prucess clarify the sttua-
tion. ''Can you tell us mere &bout your Saturday morning?

What did you try to do?"

The member senses a genuine interest and the desire of
others to be heipful. The leader may wish to build excitement
either with the member or the entire group. The same
situation presents the opportunicy.

Action Responsés: Once a bzsic relationship exists between
the leader and the group as well as among group members, the
leader may make action responses. The basic relationship
means that a supportive atmosphere exists and the response
will not be perceived as criticism or a put down. '"What would
you like to do about 1t?" "You've decided you're not golng

to put yourself in the same situation again."

Feeling Responses: Like action responses, feeling responses
are more personal. To identify the feeling, think first in
gross terms of pain and pleasure and then narrow to the more
specific feeling. "You were really pretty discouraged at not
being able to get something going. Were you annoyed?"
Again, a wrong answer enables you to improve your mark.

Ask for an Explanativn: By comparison why questions are more
exciting than what, when, or where questions, but why ques-
rions demand an explanation. "Why couldn't you find one geod
thing that was doing Saturday?" "Why did you
wait until Saturday to try the encouragement?'’ ‘
Compare the feeling tone generated by the above questions
with the more comforting "When did you start on Saturday?"
"Where were you when you tried to use encouragement?"
"Who was present?" In general; "why'" questions are best
avolded by the discussion group leader, but on occasio
they may fit in with your goals. ’

Worksheet #4
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Objective: 70 assess the feasibility and planning steps in parent
education program.

FEASTIBILITY AND STEPS

TASK D1RECTIONS !1

Answer the following questions for your particular situation.

1. Are parent-study groups feasible in your school?
2. Who might be responsible for such a service?

3. Wh - skills are vequired o run such a group?

4. What is the first step in initiating such a group?

>. What obstacles do vou foresee for such a group?

Worksheot 45
O ‘:




PARTICIPANT SUMMARIFS




Objevctive: To review the parent education overview of proups and

Tesources.,

PARENT EDUCATION Ruips

TASK DIRECTIONS

Read this handout at your own leiSure outside the wirkshop., It
'gives you a review of the material presenfed on parent education ;
groups and resources.

Soclety is undergoing rapid soclal change and recenc movements toward
social equality (women with men, children with adults) have presented
challenges which most parents are not prepared to meet. Requests for
assistance in improving interpersonal rvelations frequently come from
parents who are frustrated in the attempts to raise children who are
responsible, cooperative, and resourceful. Thus, a varietv of materials

<have been created to aid parents in Jearning new methods of improving
relationships with their children,
~,

N
Philosophy

Requests can frequently be grouped and addressed in a studv Qraup.
Such groupiny is used with the assumption that the {nterpersonal
problem grows out of a lack of information rather than i{llness .: some
psychic phenomenon. The group also assumes that there is considerable
commonality in interpersonal problems and that there are rescurces
avaliable in the group, that group members help one another by sharing
the burdens of ignorance and guilt as wel} as sharing f{deas of alternazive
ways of perceiving and responding.

Physical Aspects

l. Location: The locattion of the meeting should b private and re' arively
quiet. Chafrs should be comfortable; circular placement preferroa
(Ltmplies cq%el importance of all members, including the leader).

Group members should be able to see each other's faces. If the room
fs fairly large, have the members sit in a circle «loser togather

rather than sitting “arqund” the room,

[z
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2. Time: The hour of the mecting, of course, is disztated by the sghedulen
of the potential members and of the leader. It may be most conveniege
for mothers whe do not work ouizide the heme to atrend meetings while
thetr children are at school,

Evening mectings are asually mors conventient for fathers and
mothers emploved outside rhe home. In some arcas study BRI yups are
conducted as parr of the regular adult education program in the
rommunity.

The matter of care for preschoolers and for vour school-aged
childrenduring the group meetings can be decided on by the potential
memb.rs. If the meetings are held during the day at the sachool, the
older children in the building may be allowed to assist in the care
of .preschoolers. 1If evening meetings are heid, tgen the responsihilice
of providing child care can be dealt with by each individual family
or by the collective -group 2s a whole.

3. Lengeth of a Session: The sessions should last l% to 2% hours,
depending on the materials being used and the schedules of the
potentixl members and the leader.

- “ - ..‘\'

4. slze of the Group: This dependq again on what mate~{als are being
used. A proup of approximately ten to rwelve wamhv!& =11 usualiy
allow for valuable participation and {nvelvement.

5. Ref res@gﬁpjn. These contribute to {nformality and shouid be
&onsidcfvd 1f they do not add unnecessari{ly rto the work of the
lesder.  Oftenmeabers will share the responnibhiifs. far yrowziing
refreshments,  OF course, refreshments should be anty supplementary

oo the program and shoold not he used 1o furn The seaning inro

a osocial discussion.

Resource Matertals

1. Books: Parents can use regource books such as Children the Challenge
by Rudolf Driekurs and the leader can use the nccompanying Study
Group leaders Manual by Soltz. The Soltz leader's guide presents
the characterist!ics of a group leader, characteristice of a group,
ways of getting started, the outiines for the serfes of sessions and
key questions for each chapter. Other parenr ctudy gr ups use
Raising a Responsibile Child by Dinkmever and McKavy w .ch includes
a leader's outltne, or The Pracrical Percnt ABC's of Child

Di%clpline by Corsint and Painter. Yet another resource book :hat

cun be used for parenting groups is Gerald Patterson’s Familiesn.

This book uses a programmed learning approach to teach parents about

fmplement tng behavior mod{fication with their ehildren.

N oy e i3
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BEGINNING & MEETING

TASK DIRECTIONS
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! Read this handout at your own leisure outside the workshop. It |
i

jglves vou a review of the material presented. §

Leader's Summary of Bepinning 2 Studv Group Session

The Firse Few Minutes:

A study yroup session may begin without leader intcrventicon,
usually in the form of casual conversation among members revolving
around the behavior of children, experiences growing from the homework
asslignment, or issues growing out of reading assignments. If this
oceurs, there is a strong likelihood of two or more conversations
accuring simultaneously and leader feeling guilty about short circuit-
ing meaningful dialogue to initiate a "“lesson that may be directly to
the point. The lead can handle this dilemma by anncuncing "I'm really
interested in the conversations that are going on. Perhaps we can all
focus on (person A) “and-wi11 come back to (Person B) later." If
necessary, repeat the essence of content or feeling to reinitiate
discussion. Some possible repeat statements: “You faund that an
actfon could have more than one goal and it was kind of hard to decide
which." '

Other Options:

The prouap
several optlons

mot ttart ogpontanzous iy, oas thoe leader, von
faftiarive at i

arowirh the reading assipnment . The homework

planioy of o5 sesyfon,

begin with homew

assigoment will tAd (o bt ld conttnutty Srom one session Lo the next.
It also gives members an oppartuni o Teport o suceess which s oan
encouraging cxpericne.s,

AN e Yead v tne e i Sy, e WY T ORI ”i“’"'[ haoneed

Aot oapea s ead o Uhe S 1s0agssion of hotewors P I TR T ARETH Appened
3 8 N t - i <. » - v .
when wou uses] ancouragement? Tads fo an openeerf 0 guens fon and most
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wone W rd explanation. A closed question carriea with it {mpli.d
messages of atgumed Incapabilivy and guilt for a2 negative response.
an stiil be a

If the member reports a negative experience the leader ca

"Whatr can we learn from this?"
The pronoun "we' signals thar the loeader [s an
focus of the greup is on learning and mugye)

:qual fn the groun
nelpfulaess.
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. mviegs

Hes. Car 1 enthusiastic about the. parent

T voms

When Mrs. Harris vants to- contribute a personal

- education gtoup. However, she seems to talk experience to the parent group's discussiqn, she
| incessantly about her om home situations. She usually concludes her renarks with: "Mhat Semy . .|
1 chatters through the whole meeting and you know really can be- frustrating' I figure it's just _
1 1itis inhibiting the participation of other  a stage, though, and. he will grow out of it -
*menbers. She is playing the sabotage \gane of . eventually, ‘This {s the sabotage game called
YAKKITY-YAK What could you say to Mrs. Car? KIDS WILL DO THAT...IT'S.ONLY-NORMAL...I1'S JUST
- f ! A STAGE.  How could you respond £o Mrs, Harris?
. l. r.\,f | " ’ | o J cpe
| \ &~ '
“ ’!' E li\‘ |
) , al ,/‘ | " |
R - -
: ‘ \ " “ o v | : ' K ' v ;‘ .I . »
' n Yy -‘ 1.:. ‘ : l ' \ ’/: ; .‘ (W ;



' A /( "’
1f you eeid'sone'thiug like:' - If you said something 1ike | | \.\"
N 2 / '
"I an getting concerned that tine s going fast "You feel it 5 impossible to improve relation- L
and ve need to.move on, to ‘other things. I .. ships, but that has not been the experience of
there's time later, W can cone back to tiS" | /|| others. We are here because we believe we can
oAl /|- | change behavior and dnprove our relationships
W ,_" ) S /_‘/' | with chfldren}
A | - . .
"Wheu you keep s busy with you, I can t,nelp ' oo B
J group members get involved with each other." | y S ."-%'
A R / "At tines children do appear to behave in the
Y A SN sane namer in thelr developnent,, but-I wonder
b __,/ £/ - hov much of this is contributed by our behavior .
"It s/hard for me to give yoo ny undivided - tovards children)' | :
.attention when T have’ 507 mauy other group members : N | .
| to consider and include"/ S or !
'e‘v" ./ I / a ", . .
- —— "‘""'T'jo"?" -------- A I e e D T L ;'.'"'""_'* ----- m————
Ay /ROLL AGAIN v o‘.. : "You seen to be. eaying that nothing you say or
1 S g * do has any bearing o the relationship with your
o R i | o
) g .//."“ : . j q . . l :‘ ‘ K l “ e
A ' ROLL AGATH :
‘ : i‘/t- | ‘ ‘ o ‘ i
1 ;’/‘ | ;‘
/ o ' . . Dol i
{ c "f- m . . | '
\ - . '
! 5 S
f{:,\“.. ' /Uu |




- #oviogvs

There are usually four major steps in try- :
ing to 'deal with ‘a person who plays a consistent;_
" and disruptive sabotage game: (1) - you respond'
* by relerring to the content of his statements; .,/
T (2) you. let the group discuss “what is/héﬁﬁén— -
ing now" or what is’ rea%}y being said here"/ ,Fﬁf
-(3) you " dds ose here—and—now-type feelings' ‘
_and (4) you talk with the individual outside )
of the-group setting. - You hdve such af’ individ-»~
ual in your parejt education group and you have’
. reached step #4; What kinds of things/might you j
say’ to this individual? ' .

’




if ycq said . something like

, The leader could suggest that the individual
':make a contribution to the group (ime., helping
'someone else speak out, more)..

Y?

o

" or e

The leader could confront the * individual about

‘his purposes in the form of an $I—message

or -

“The leader could recommend other resources wherei
the individual might obtain additional help. -~

...___.__._.___.__.___._-___._-.._—_..__.._._-

The leader might. suggest that the indxv:dual
drop out of the group. ‘ .

;o 7 ROLL AGAIN




A
K

Comwoms,. .

! Another type of sabotage game that ean inhibit |

~progress is. I'LL TRY IN, Your parent education

~ group has met several times together now, The

- topie of ‘discussion tonight is "I- “essages.
" 'Mrs, Tee 13 inpressed with this type of comun-
1cation and she remarks, 'T 1ike that idea.’ I

nay.try it with ny Sarah. '. Row could You respond
o Mrs. Lee" A | .

| AT ALL P0TVTS OF V1BV, Fe fas tried to Tead

TVLORS

_h_‘—_--_--_—_‘,-_-------_‘—-._

Mr. Carpenter seems to enjoy p]aying the
sabotage game HAVE. YOU CONSIDERED, ., LET'S LOOK

several authors' dorks on the subject of- parent- ‘
ing, Several tineg he has interrupted the
progress.of the group and resisted ideas by
quoting diverse authors. What could you say to
Me, Carpenter.

/




| or to comit youzself to following an entirely

N jactiou to begin with g-firn resolve to proceed by

_—-—-)_-—_—ﬁhﬁi—_"-Q.--n'—ﬂ_‘_—--_
' .

- If ‘Ypu ?sau souethiug 4li'kel: |
I feel that it's best to elther change nothing ‘

| - new course of action at least until the next
s 'session -—-*' '
, | ‘ Or
' "It s usuelly best uhen starting a new course of -

2 direct Tule and gogl in mind ‘Remember that - .

" your expectation of fsuccess or failure has am
,tnfiuence o the outcome of your actions "o

X RULL AGAIN

Rt Y‘m setd pomething lket o
| “These ideas are for all. of s t0 coneider ad

to nake our ovn decisions on whether or not to o
aceept them " |

4 .

el" lor . -'.
K

. ! .

"You may have a poiut aud I m glad you saw the |
relationship but we are here to consider and -

| -discuss the idess and opfnions presented 1 this )

program.".. R R

"It 8 up $0 you. tu,decide if these ideas end
beldefs ate of valie to you nd your situation: .-

--“-lﬂ--l -—ﬂh-hhn-&-ﬁ-n-mﬁn-

/If you tonsider these 1déas and beldefs ave of o

/ value- to-you, you night be happler and more at

- ease. if you uoneider dropptng from the group."

"v‘ or - o

1 "We canndt 'tell’you what to do you must decide
- what. 1s best for| yourself, Our purpose is to -

discuss the ideas and opiuions presented in the

progran.” -

4
'
B

o

: "It seens that there are & 1ot of things that ve'

|- cando to- tmprove our relationehips with our child-
. .ren.',' "

| ROLLAGAIN
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":.'your parent education group. He vants tobe
.rMmmﬁummﬂmmmmMme

| Lons. He 15 playtog. thexsabotage geme of MONOPOLY ,
| What might y0u say to M. Sqnds?

o -

Mr. Sanda is quickly ecoming 3 problem for

mmismmMJmmnsﬁwtuwwtulm&,’
1ng 8 -pavent education group, Be has 1repar°d
- for the courseﬁwell and feels relatively ae1f~
| coufident. During the meeting, hovever, uany of

|, the parents ‘geek. solutious to-personal. patenting ‘

problens and e, Jenses unwittingly falls fnto

the trap of giving suggestions.and - "woggfble"
mmJMmemmmmmm
hhmMMMHMMmmm‘mwm,‘
Jensentsabotaging the suctess: of the group? Lo
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T
EE It you said Bomething like'
) ’-, I - getting coucemed that time ie going fast g

" ‘atd ve need 'to move on to othet things, If.-
“--‘;"there'd time later, wa can come back to this.

—,”

Mr. Jensen s let;ing the group rembers look

upcn him 3 an uthoritz on human behavior.
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B A ROLLAGAIN

group. members get involved with each other. g .

: It“ very hard‘ fo" me to give you my undivided
'_f ‘&t

tention when I have so many group membera to '.'.', Ty
conBider and includg.
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s Mr. Shaw is playing the sabotage game TRY TO . - |
I thRE ME. ‘He has. taken 1ssue with several of the . Several times nowars. Herlew ~hee taken issue \ v

“ l,,techniques pteéented {0’ the parent. education. . with the ideas/ resented in the discussion or the

| ‘."meteriale ‘Decause they "cohfliet with my authority parent/ ducation materials: "I'd like fhem to just

| a8 San's father - I know&what 3-best for'hin atd-" | show me how that would poeeibly vork), My Susen

1 'what 1 say, goes!" Whet could you. say to Mr. Shaw? / - never acts that vay..." She ig playing the sabotag '

oo ] gare called PROVE FROVE IT. What might you. sy to Mrs.,
- Tle| Barlow) ST
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.. ‘If you Baid someth*ng like. S If youl said souething like. -

]

These 1deas are for all of us to consider and to. |- I an getting concerned that. time 1s going fast
. nake ohr oW, deoisions on whether or ot o’ accept . 4ot and we need to mové on to other things. If there §
then. L R 0.  itine lster, We can cone back to. this. C
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O 1 B When .you keep us busy with you, Tean't help .
. “-‘You nay have 8 point and I glad to u derstand . group nembers get involved with each other. .
i '_how you feel about parental responsibili v, but,

. ‘ oo . "p
| ve ate here'to.conglder and. discuss the ideas and S Y o

" N ‘
o opinions preserrted dn this progran. ) s Theses deas dre- fot all of s tg consider and to
R T T R | nake our o decfs [ on‘"hhether or not to accept
L you " decide : tes ideas and be- Pl Yor. may have a point and I an glad that you sav
1iefs e of valte to yu ad your situation. » | | that polnt bit'vé-are here to consider and discuss
_Jjw g@s_id_gr_t_he_seﬂi_de_as_and_bgl_i_e.f_s arelof 1o, .._1 R ___f_l_l_v__ ire e to tiler 2 R
~ value to you,- you. might ‘be happler and nire at r, the ideas and opinions presented in this p progran.
| ease if you consider dropping‘ fron theg up. SEN o ,/, : “'“
| P S “ s 1t's up to: Jou to decide if "th/ese ideas and
e 5 P " bcliefs are ‘of value to you and your situation.
ol You feel it 8 inpossihle' to inprove relation- o I you consider these ideas and heliefs are of .
* |- ships, but that-has not béen the experiefge of | 1o value to you, you might pe .happier and more at
| others, He afe here because ve belleve wesean 0 | eage if you consider droppi '-zf.t]dh".ths group. . |
N

change bheaviof and improve our relationship with, S T PR
children. ARt \ o ‘ T T RS
. . S N We caot tell “you what to do you must decide |
R \\ .-I:l- . vhnt i best g r vourself., Our purpose 18 to' ;-
c o diucu g _the id as’ and opinions presented in this.- '
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. Why do members of paremt greups4plar sabotage W
);r games? v . o
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N S , P
rnt education group leader, you*have
noticed th‘t M, Love' ‘508 reluctant to rigk -
saying yes or o when members sk his opinion or
whem the' group attempts to. help hin develop K
"wlani for ‘action," Imetead of "befng definite he -
plays:the eabotage gane-of  YES: BUT o Bw
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They are belng asksd 10 change before they have K
ey skills and attttudes to' replace the sabotage

They feel unsure of themselves and us' t}
sabotage ganes to defefd themselves. o
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If you said\something 1ike./,. P

\

- you are talking about something jou, r\“ﬂb’ d°“ t

k | anything you doh't want to do.
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If you“said somgth g “1ik€.""ﬂi_”, R

When you ssy "Yes but .. it sounds 28 if

i+ Want. to b, That 6-all right, “It's n bt ther
“purpose: of this Progran to pressure you to do bs

.I ,%dﬁ 'i o \\ \Vior'l, ‘. ‘ ’ /
,' (Addressed to: the entiregroup) What is Mr Low.
‘really saying to us”" o
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Maude Lister haa begun leading

parent education group This is

," : meeting and a.oinilar pattern is
to repeat itself' when the pare
ato respond to Maude or diacuss £
then she supplies then. tight away
answers." K5, Lister will soon.

har First
the second
beginnipg
£8 hesitate ‘

vith the
pe sabotaging
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, her entire parent eduoation group
t she sabotaging the success of the?rd
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There are ten na or sabota‘ge“‘gnhea“that‘”’dEEén-
olye ‘Patents uight try to play", Wttout look-

Ing-at your hand-out, list. and describe four of
the sabotage games.
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If you said some.thing like"' 4

"t

" She: ia mote: concerned with giving the gg_h_t_
 ansver than she 18 with understanding and uaing
commhnications skills. A
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| "If you described any four of the folIoving. _
1 Moxiopoly A |
b Prove It i SRR
{3 Yakkitvaak St
&, 'I“ryto MakeHe
S Hoe Yoo Considered...Let s ook at ]

“olnts of View... S j:;';
6 Illtrylt kM
7 Kide WL Do That...It 8 Only Nomal.. It a

Just-g- Stage "
8.. If Oniy“He oz She_ Would...
-9, What Do YouDo When...? -
10 Yes, BUtn.c s 4" ‘
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You,are leading your second parent group meeting and :
you still fee1 a bit‘ nervous. Mr. Rogers has ju tgde- i;

- ;
_ .suggest your "right" answer. In th'.Es c"ase, S”LENCE-—_ .
'-would have ‘been 'an’ effective response. Thirty ‘gseconds
may seem 1like; an eternity to you. but it would have - =
a]zlowed other to get up the courage to speak out.

e

, co BACK 1 sRAcE o ‘fﬁ s
Vo .‘;'_'.-1 (— I, - '~A".'»§f¢
_ A
N X . : _."( . ‘ - . .» " .
It 14’ -the firqt parent education meetin and you .
_',are teacming the goals of misbehavior. “The -parents

“are. not - becoming involved in the discussion very
'easily. -To illustrate your teaching pqint and to get
-:-the’ discussionpgoing, you: begin to deslcribe a per—
~sonal illustration of . your: son's attention-getting
_‘,methods at..yesterday s church. meeting This :is-a
.. good  use’ of CONCRETENESS in resmnse to the tension? .
,-',Of thé group. oo P S
e {'- oco AHEAD 2 SPACES S e
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‘Mrs. Lang came to. the meeting noticeably upset. _ She \‘-'

B oxplained to the members that right before she\left

" réaction to:your- coming to: thq meet}ng tonight." Good

care about him then he d’dn t lov iaer either. You N
qu:&etly remarked' ’ "You‘must have: ‘felt hurt at h‘13 \Qu;-.

FEELING RESPONSE.

y : co‘AgEAp-z SPAQES/. L
- ' T
g : - .
! s AN
i , I
! - -
BN . ,
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/Mrs.- %ng has just posed a. question about one of the

presented in the parent: education gtoup read-
ings.: Yod decide. to use SILENCE:as a response :for Mrs.
Wong. 'Aft er. a short while, Mr, . Poe = who. usual,ly has :

a-difficy t time - -speaking befgre the othets - begins
to explai hés viewpoint concerning the theory in
question.‘. Good leader response! SR -
v - co AHEAD 2 SPACES
.' '
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Your parent education group has been meeting for
several weeks now aad the enthusiasm and involve-
ment are showing a definite increase. As leader,
you have established the pattern of a weekly home-
"work assignment (to.apply techniques learned during
the meeting) and the parents report about their
experiences at the following meeting. Good TASK
SETTING -+ ND OBTAINING ’OMMITMENTS' e

GO AHEAD 2 SPACES

- oo

Mr. Fox often'complains in the parent group aboﬁt
his son's lack of- responsibility-taking at home.
Yet, when you try to get him to Pinpoint specific

" situations and dpply the theories he has iearned,
- he simply replies, "I'll try".(without any real:

. enthusiasm). You feel discouraged because -you

. . know that TASK SETTING AND OBTAENING CCMMITMENTS
‘are important parts of the learning process.

. e
/

GO BACK 1 SPACE = - = ~ -

The parent education group is discugsing chiIHren s

- responsibilities as they relate to school and getting

homework accomplished. A few of the members begin to

maneuver thé discussion into a verbal attack on.

varioys t®achers' methods and r&juirements. As ]

leader, however, ybu bring the conversation back to )
. pinpointing what are.the school . responsibilities

of children. Good STRUCTURING'

GO'-AHEAD 2 SPACES
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Mrs. Swith excitedly reports to your parent grc
tonight about how she successfully handled her
daughter's bid for negetive attention during the
past week. ' -You have helped her in DEVELOPING"
> TENTATIVE: HYPOTHBSES and in risking appiying thos
hyposnesis. : : o ¢

L 4 . -

GO ’Aiamn 2 smczé

L3

The assignment tonight: for the parents in ‘your
o group fs to describe what they like. about their
“children - what actions. they can encourage."As
. the leader, you know how important it {s to try
' FOCUSING ON THE POSITIVE.

-

GO AHEAD 2 SPACBS

It.is the second ‘pavent group meeting and Hrs,-

Ross 'is expressing a.concern about her daughter s

. taking care of her own clothes, As the- leadér, yi

curn to the group and ask, "Ha5 anyone else.wonde:

.or been concerned about that?" Other group. membe1

identify with the" situation and begin to respond.‘
‘Good UNIVBRSALIZING' . _ o :

s

GO AHEAD 3 SPACES




- . v'\‘
{ A
‘\'\ ' f"
“
* ~ i . AN
LEADER SKILLS ~ °




Mrs. Lang is concluding an - emotlona] desdription of—=-

‘how her. Jackié has been SO‘pokey in the. mornings and
.she ‘has. had to'drive him to school for the -past’'tour -
days.‘ All she receives is sympathetic (or embaﬁr-
assed) mumblings. 'What this woman ne:ds is FEEDBACK
'from the leader and other group i wbers' '

- oo BACK 3 SPACES L »\_'
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3
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. Mr: Gomez is expressing frueration -and annoyance
about his five—year-old § consistent bid for atten-
tion. As the leader, yorr know that LINKING clarifiés
‘communication ;hd is espeeially helpful in- the early’
‘stages of the/groupx- so ‘you remark: "Last week
adidn t you, express;a similar problem of feeling
irritatedrat your'aaughCer s - aLtention-getting
g methods, Mr. Rogers’" .

| GOAHEAD 2 SPACES . -

You and- the pareat education group you are’ leading ]
are in the middle of ‘tke second meeting. The di&-
.cussion seems to be floundering. Various members
‘seem to want to skirt" the -subject instead of. talking
about the real issue at:- hand You stop the discuss—
. ion for a minute and ask such questions as: "What
is: happening to our group ;how are you feeling right .
now, what are we wanting to accomplish during this
qess:on’"' Good use of SUMMARIZING.

GO AHEAD 2 SPACES
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Mr. Jchn is describing how he a Cempted to re—-'
spond to his children' scfight;ng; the went to his
-room to|redd; however, when they f lowed him with
their f ghting, he ended. up spénking them both.,

- All you|are able to concentrate .on i his addiqg
- to a power struggle with purfishment. | "As the leader, -
you- shOyld encourage him (he did. remdve himself
" from the situation as a first step) a d try
_EOCUSING ON THE POSITIVE. .

S co BACK.Z SPACES S f
/ . ‘ . //,-{. . ‘ ‘ % \.}.:' ¢ ;

.
- Mr. Poe came to the third parent group meeting
'y eager to hring up his proh#em about Roger," his son: . .
\ "I justcan't get him to coopzrate. Why is he 1ikemA;é
this?" To get Mr. Poe to begin to apply newly '
"1earned .theories to a specific situation, you lead
_\him through a series of questions.. what . specific—‘
gl}y happened how .did it make you feel, what did-
/You do, what happened, -and: so on. You ‘ire helping
/Mr. Poe in DEVELOPINC TENTATIVE HYPOTH.SES. | -

i
t
!

L

N , GO AHEAD Z'SEACES S Y

The third meetinb ot YOUur po?ént education group
is over. and two of the parents have come up to you -
~and expressed dissatisfaction with the progres& L
of the group. " You have also been concerned about.
the group's involvement. You leave-the meeting
- frustrated and a bit discouraged. SUMMARTZING -
during the meeting would have helped to clarify .

i

- feelings and. mistaken impressions. .

GO BACK ! SPACE -
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It is the first meeting of the parent education
group_and you are attempting to keep the discussion
centered around communication.’v However, Mrs. Car .
and Mrs. Lloyd are in the cprner critisizing the —

- schdol :system; Mr. Lister, Mr. Car, and Mrs. Jay
"are discussing communication among themselves -and
the rest*of the members look bored This meeting ,
'needs STRUCTURING : - .

co BACK 3 SPACES BT LA

)

s ~ . .
) ~_

_ Susan Lee is re1ating to the parent group about
- a situation she had to resolve with her son Michael.
'L The result of the conflict left some'. questions in,

- her mind about punishment. Immediately two other
S parents respond to her question with’such comments
\ ‘as "That idea has been bothering me too" cand "I
\. had a similar experience with my Harry." They are
/71 UNIVERSALIZING themselves because of .the pattern.

,you established earlier in the group.

';.ffl | ' GO AHEAD 3 SPACES

-~

The parent group members are- verbally listing
‘things ‘they would like to see changed in the
children.  Mrs. Hall. emphatically states that -
“she is "sick and tired of constantly picking up

.Maggie's clothes from all over: the house."’ Mrs.
Day quietly remarks, "It sounds to me. 1like your"
‘Maggie has. discovered a good: way of really getting’
you involved with her." _You've-done a good job

.-teaching the. members how to give FEEDBACK'

[

e L GO AHEAD 3 sﬁACEs




