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B - GOALS
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-

Goal 1: Participants will gain .an awareness of pow career development
will affect their persbnal educational setting.

Activity 1: Competency based Introductions

Activity 2: Workshop Overview
s . -

Activity 3: Focus BndPersonal ABC's . - . ' ~

-Activity 4: Focus on Personal Gains

Goal 2:  Participants will gain am overview of a comprehensive career

development system fotr the elementary school.

* . “

Activity 1: The Domains, Goals, Competencies, and Indicators
I

Activity 2: '"What's (Already) Happéning" P
Activity 3: Qompeféncies an&'iﬁdicatorsb

Act&vify 4: Workshop Competencies and Indicators

Activity 5: Writing Performance Indicators y > %

. . . R4

Goal 3: Participants will learn skills in utilizing a comprehensive

v

rating scale for evaluating student “outcomes.

L]

Ve
Activity 1: Ratings by Domain
\

_ Activity 2: The Developmental Profile

\
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Goal 4: Par::icipants will learn skills in developing activities to

meet career development ‘objectives.

»

Activity.lz Experiencing an Activ{ty .
-

; Aktivity 2: Yocus on Steps in,Creating Competency-based
’ - Activities ’ . - ~

v Activity 3: Activity Adaptation

Activity 4: Writing an Activity o . b’
Activity 5: Closing Exercise ) ; S
; ) ~
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. \
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development will I _
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o s / ,/’ : ‘ J
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writing
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g ACTIVITY DIRECTIONS . e 3
] o K , . ’ . - »
Goal 1; .Partiqipants will gain an awareness of how career developmént
o " will dffect their personal educational setting

MATERIALS/EQUIPMENT' 3X 5 cards for each member. masking ‘tape,
. participant7worksheets 1, 2, newspri

o
. .
< .
¥ i
1 ‘.
t . -

PREPARATION: Have tables]for working in grade levels ayailablelf - ik

e el . ) . )
. . . - 3 g VL g,,.

ro A4 . : . o

. Activity 1: "Competency-based Int;oductiona ‘ - 'i( . T /;;x .«
. ¢ . o AN
~* Objective: Participanés wiil gain an awareness of the.three’ domain's *
c.oe and the concept of competencies. ¢ 3 > . v
Preparatio . Have 3 X- S'index cards and masking»ta e &éady N e
", cards will be used as name tags with' the masking ;ape to )
) " hold them on./ ) Fr . ( . .
. a . ) I3 . ', v
‘ 'Give each pafiicibgnés a card-and ask them to %ut'theitcname
in large letters fn the, middle. From each corper, .instruct
) them to put .the following labels: ' work, relationsHips,
. decision-making and grade level. Under each labeled corner,_
s instruct them to put two-things: 1)%in whatdarea(s) they feel -
competent (otiher adjectives might ‘be skilled, good about them- ~~ .
k{ ( selves, codgortable),\and 2) in)what area(g) they feel not as _ - .
L competent (not as skilled, comfortable, etc.). Do this for '
the: three ‘domain areas and—fill'hxthe grade 1eve1 See the

example Below. Lo
N — ' NN

Ve

e
a
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.
( N ) It is a good idea to make a sample name card on newsprint

< f? ‘ using your own name and informdtion based -on your personal
' .o °experience,to model openness and to give 'an example of the
! "' - task. . , v i 2 o®
o T sk part—i_cipants‘ to f£111 Sut their ®ards individually and ‘thén
~o .« _locate a partner to mutdally share cards. Ask participants

“to introduce their partner and share one domain along with the
grade level taught. .. :

_— \After introductions, ask the members of the workshop to group
thémselves according to the—following grade levels: K-1;
? 4+ -and 5-6. If there are other personnel (counselors,
principals, special education teachers, etc.) - ask them
to be with the group(s) that need more members or in the
grade level group that the other personnel hag had experience
er interest in,

-
13 I3

/ Activity 2: '"Workshop Overview" . w

,'; " Objective: Participants will learn the main components of the
Comprehensive Careen/Guidsnce Project.t\
¥
Preparation: 'Have an overhead projector and/or chalkboard or
, newsprint on which to write out ‘the schemata of the project.
Read the leadetls summary (#1) ~overview of the CCG.

Present in a lecture form g material in the overview summary.
The purpose of this activit¥i<’ not only to present the
rationale and ovyerall picture of the program, but also to
_prepare the parficipants fér thie following exercise.
i - * /
Activity 3! "Focus on Personal ABC's"

Objective: Participants will individually assess their inteimal
thought processes that could crqéte anxiety, frustration,
confusion (negative feelings) around the scope and extent of
the CCG.

Preparation:' Be thoroughly familiar with the following elements of
the presentation of the ABC paradigm and have read the leader's
summary (#2) on creating feelings.

Following is one way to present the ABC paradigm. adapt it to

fit your own sty1e7
~L |




"I'm wondering what a lot of you are feeling.
after you have 'heard me talk briefly about the three
" domains, 30 goals, 130 objectives, 774’ competencies,
rating forms, profiles, etc. My guess is.that if I
¢« were'you, I'd be feeling somewhat anxious and upset.
—_— (Put on a chalkboard or newsprint the following:

1

et

_ M1t certainly would be understandable to”say to
‘yourself -- 'Those competencies, forms, etc. are
making me feel anxious, upset' -- what are some other
feelings you could have? (Elicit from the partici-
pants and f111 in the A and C parts as below:

make wme

3o ochc.h'ns Qnxiows
77¥ umpch neies

prcf't

il

"There is a missing part, though, a middle part
that you most likely are quite unaware of -- and that
is that out-of-awareness, often fuzzy B part. That
B part is what you are saying to yourself about A.
The B part (put a B between A and C with arrows

|




"is like a cassette tape recorder on fast forward.
Wh%t you say to yourself is so fast and spontaneous
that until .you tune in to your own internal sentences,
they are out of awareness. So, it is not A that
CAUSES C, " but what you SAY about A in your head that
CREATES the feelings at C.

'
T - n

—
J. I'H never qet dw

(iit o> 3 Halientier

rwv --. )

"So now that you are aware of how you may be
creating the negative feelings of frustration, anger,
confusion, etc., what can you do about it? There
are several things: (1). by bringing to awareness your
internal sentemnces you will have already taken an
important first step. Thus, the first step is rec-
ognizing your feelings and asking yoursglf, 'What
did I say inside to get myself here?' (At this
time, ask participants to look at the participant

- worksheet #2, Activity 2, Goal 1 and to fill out the
- B part). There are other/ways of dealing with B
besides awareness. (2) Involved in most internal
e sentences that create negative feelings are
’ 'catastrophizing' and 'awfulizing' and going into
the past and/or into the f&ture. To deal with
these involves another part and that is the D or
disputing part (go back -to the chart and fill in
as below: . # .




X

"Basically, the D part is the disputing of the awfulizing
catastrophy-building elements in B. For example, your B
internal sentences may be something like "Oh no, I'll
never be able to do. all of this' with the addition 'and®
it's horrible, awful and  terrible that I can't.' It may
indeed be unpleasant, annoying, and mildly frustrating,
but it is not'awful, terrible or the end of the world.

" In addition the words 'never' and 'always' carry an
absolute connotation that is seldom true and feeds into
the catastrophy-building for creating negative feelings.
Finally, if we look at time like this: (draw a line,
then .-an arrow for forward amd one backwards

poad X} $vtwre

’ ne
"When you go into the future in creating bad feelings,

usually it is to predict doom and gloom —- e.g. 'This
is never going to stop, I'll be working on this for-
ever.' When you go into the past, it is-to rumi
on past bad times, gopf-ups and failures. -- e.g. 'The
last time I~took on a new project, I didn't follow-
through, etc. To not create negative feelings, the
solution is to stay right here, right now. (Put in the
here and now on the time line). Staying in the here
and now can be done by focusing on what you are seeing,
hearing and feeling right now. When you become aware of
going to tbé future or to, the past, refocus and bring
yourself back to what is happening now."
-~
As a group, ask participants to share some of their internal
sentences they were thinking when the workshop overview was presented.
Discuss briefly any questions or comments. This exercise has been
found to be an essential component to the workshop and is a companion
to the following exercise,

I

Activity 4: '"Focus on Personal Gains" N

Objective: Participants Q{}; be in a small group brainstorm and
list personal benefits from involvement in CCG.

, Preparation: Ask participants to consider in their grade-level

group what personal "goQdies" or gains might be in it for
them if they become involved in the CCG program. Instruct

1.



-

.them to brainstorm (not e¥aluate or throw out ideas, but to
" 1ist all possibilities).  Ask one person t¢ report to the
rest of the “groups after the lists are completed. This
exercise involves participant worksheet 2. '
. : 1o
Note to participants that this exercise is the flip _
side or the positive side of learning a mew approach.

~
—




GOAL 2: Participants will gain an awareness of a comprehensive
career development system for the elementary school.

3

MATERTALS/EQUIPMENT: Participant worksheets 3, 4, 5 and-
hHandout #1, 2.

k3

PREPARATION: Tables for small group work. . !

N

,

\ Aetivity 1: '"The Domgins, Goals; €ompetencies and Indicators"

Objective: Par, icipantsrwill become familiar with the basic .
omponentg of a comprehensive career development system.”' -

o

t Preparation: Ask participKhts to individually look over the=_ T
, domains/ and goals handout #1, and domains, -goals, compe~ ~ . . .
handout #2 for their appropriate grade level. .7:. - ~ ..
Instr ct them to find the components presented earlier An '

oing that meet specific competencies. AJ

. L {3
Ask participw ts to look at participant worksheetuj’
and read the task .ircctions. Instruct the group to look at
C under the Human Relations Skills Domain. After everyone
.has found C ' ihem to indivtdually list the competencies,
. then what activities currently in their classrooms could *
" -meet the competencies and finally where in the curriculum - .
-the activity is found (social studies, math, reading, etc.).
After they have individually filled out their sheets, ask
participants to share within their small grade level grqup

/ and add to their worksheets. As a large group, ask each

/ grodp to tell whether they found many activities alreapy in .
o use and in what curriculum areas.

~r.: . . _ . 9 . : ., N ’ ;
’) . L ' . -IS;; _ , aé% !'1 ” ')'
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-~ Activity 3: "Competencies and Performance Indicators"

bjective Participants will’ become familiar with how performance
indicators work with the competencies.
Preparation: Ask participants to look at their participaht)
"\ handout #3. Instruct-parti¢ipants to discuss-within their
group the performance indicators listed and whether the
. indicators are appropriate for their classroom population.
Activity 4: ''Workshop Competencies and Perfotmance Indicators"
‘ Objective: Participants will write individualized competencies
and performance indicators for their small group work within

» grade level groups. ,

/
*+

Preparation Ask the participants to read the task dire/tions
for participant worksheet 4. Instruct each participdnt to do
this worksheet for him/herself. Discuss briefly the\kinds
of competencies netessary to meet the objective.  These ¢
competencies could include: - listens to opinions of others,
has opinions and ideas formulated, accepts others' opinions 4
and ideas (plus many others -~ these are to help the \\\\\
participants get started) Instruct participants after
’ compiling the*competencies to focus on the performance
[ 8 indicators that could help to determine whether the
competency has been met. These performance indicaters mik
+  1include: 1looks at the person talking 807% of the time; *
one idea or opinion during e group task activity,
disagrees or agrees without putting down others' ideas. -~

Ask the participants to share their lists within their -
grade level group and to use other participants' competenciet ’
) and indicators if appropriate for themselves.

Activity 5' "Writing Performance Indicators"

Objective "Participants will write performance indicatogs
within a group situation for chosen competencies. _
. _ v ,
Pr -ation: Ask participants to turn—tOrtheir grade level (
domains, objectives and competencies handout #2. Ask them
‘%ﬁo select within their small group an objective within the
uman Relations Skills domain. Instruct them to turn to
the participant worksheet 5 and fill in down through the
competencies for the chosen objective. Instruct the groups
to then decide as a group what performance indicators

w




Ll

M

}

.couldlzg-pged‘to assess whether the Eompefencies have beénﬁ

met. sk the gfoups to select a reporter to share the
performance indicators selected to the large group:upon
completiond of the tagk. '

As the amail groups .report, note how the process of .
concensus in determining performance indicators is the game
process to be(ﬁbed in schools. _ ~

S ' n
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" GOAL 3: Participants will learn skills in utilizing a compre-

s hensive rating scale for evaluating student outcomes.

Jooe, o b J-\..A
MATERTALS/EQUIPMENT : Part:icipant: hand&ﬁ’ts 4, 5, 6 and 2. -

4 )

PREPARATIQN: Tables for small group work.

e. .
Nt

' - . . . : -
Activity 1: "Rat:ing by Domain" s LN
. : , ~

> Ohjective: Padrticipants will examine the ratings by domain and

» - learn the formula for rating
" Preparatign: Ask participants to look at‘the Choosing a Degree
, of Proficiency handout #4. Explain the fo: a for using
- the 0-30-60-90% -~ 18 of proficiency. Then, dsk partici-
' pants to look at ..eir Cofpetency Rating Scale Form handout
#5 for their appropriate, grade ledel. Note to the members
that each domain has a separate sheet. °‘Ask participants
. to check handout #5 x}th #2 for the match up.

;) Invite questions, comments and encourage small group
discussion and evaluation of the rating process.

Activity 2: "The Dévelopmental‘Profile"
b ,/ ™ .
¢ \bbjective Earficipants will examine the developmental profile
form for questions g®d comments.
) ’ \“‘, . e . )
N Prepaﬂation Ask the participants to examine the developmentalv

profile form, handout #7, within their grade level groups.
Ask as a large group for comments, questions, etc.

\ \ ..r ' J

¢

e

‘o= 10- . | L ©®
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GOAL 4: Participants will learn skills in Jeﬁelogihg activities

o P . h,
MATERIALS/EQU’IPMENT: 8 x 11 1/2 blank paper,, participant Kt\

E)

©

to meet career development objectives.

L ! . worksheets 6 and 4, handouts.
, o _ o
PREPARATION: Tables for small group work. - : - '
- § ! - ) i !
Activity 1: "Experiencing An Activity“ : - Ca

Objective: Participants will experience an activity written for

¢
)

students. . 1

Pregaration: Be thoroughly familiar;with{the activigr plans for
1

the 2-4 Activity Positive Focus. the participants they
will be doing an exercise written with CCG-based goals and
cogpetencies. Inttoduce the exerclse as suggested in the
activity plans. Afger the, rules have been presented and ,
questjons answered, ask qhe pﬂrticip&hts to comprise their
triad with members from diffgrent: grade level\ groups, ‘as
much as’ p6ssible. Instruct the participants to put their
three chairs in a small ,tTght circle and to spread triads ,
out from each other. . After the triads E&e set up, ask them

to select asfocus person. Review the rules for the listeners.

Begin the two minute cycle. After the two minutes, give

approximately two mfnutes for the listeners to process

to the speaker what each heard. Go through the two- -

minute focus and feedback cycleS‘Q;'il each person has

been the focus once To finish th exercise, ask each ,
“ triad member to are their experience as a listener and a

dpeaker within their small group, '

iy Process this exercise by calling th&(gpade level groupé
back together and handing out the Positive Focus handout
#% written activity for participant rgyigw Ask partici- /

rsonal reactions
ities. “~

pants ‘to pay particular attention to the section on 1nfus#qgﬁ,
n

possibilities. Discuss as a laxg
to the exercise and infusion p§§§i

Lo
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Actijvity 2:. "Focus on St'ef;?a‘fih‘ Cr@tiﬁg Lompetency-Based. Activihties) .
- ‘ '—-\ gy v v_ﬂ ’* - "__/ . BN

i ) . L% ) . . .

‘ Objective: . Participamts. will be- exposed to the .steps in creating

v . ™~ . .-

o, cdmpetency-bqseefgctiyities. - S - v

. NP . \ - v ;
- . . . T . - J ‘r # -
N . -Preparation: \Be°thotoughly/familiar*with g}e Steps worksheeﬁiﬂ

. .~ Ask participants to-'look at their participant worksheet 6.

. Bo thx&ugh’each of the eleven steps individually. Pé&int out
that.thesé q;ggp are part of a flowing process and are nof -
+- rigidly ordered. Pay particularyattention—to the first,sgép
and notéfﬁpw more ‘information in an area can enrich. Note
how these steps can be an iHearzahk,fﬁr the writing of | >

)

p several activities to meet spec#fié¢ competencies.
. '1/" , . ) ) . - %/ a .
Activitny:x;"Actlgity Adaptation" / ¢ N Q\ ’
LB ’ CEEN e

Objective: Participants will adapt competency-based activity
to¥fit their particular clagsrobm situationg : ;
. - oV o -
Prefgdration: Ask participants t;ilook at the sample activity fo
) their grade level, participant. handout #8. Instruct the
J o participants to go p“rougp each part of the acthigghfo t )
' achin g%yle,

~

and determine if any changes for their personal te
" ' “background or classroom population would be appropriate.
.. Indtrud¥ .to note changes ?long'the left~hand margin:

Activiey 4: "Writing an Activity'

‘ ! . : ' . ' - :
;\ . -Objective: Participants will work to&etﬁer within smq}l g;oppg
S to_concgnéuélly‘create a competency-based activity, '

. e

sk participants to turn to their domains- ' —\
:;9petencies handout #2. Instruct the groups to ﬁi
i

Pr';jparat:ion:
objectives

area and accompanying objective and competency-

théy are more unfamiliar. Then, ask the participants

ack to their participant worksheet 6 and write. lkhe
agreed-upon competency(ies). Instruct the small group: o
discuss and fill in Rheir steps worksheet using the '

\ selected comggtency(ies). .

;?;;xifi When the groups have completed their steps worksheet,

: give long 8 x 11 1/2 blank shéets to each participant
Instruct the groups, to concensually write an activity based
on their selected competency(les) using the Steps worksheet
as a guide.’ Each\group may use any format agreed ufon. /{
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Pre aration vAsk. participants to t,um back to their pa%\icipmt, :
: %r‘k eets 4 afd to read over their listed competencies and _/ ‘

- \v V -y ” " : . .
. . ’ (l /‘_ f . M ]

© 5 "Closing}ﬁcercisé", . X . ,, ' . /
,—\ N . 7
a / 7

"0 b ective: Part§ pants will rate themselves using ‘the pro- :

\ . ' L4 .o . -
Upon co);iﬁetion, ask each. group representgtive to share\:/ )
- brief overvlew of their group's activity,- domain, obj4ct !

myompetency. ! .- : _ : S o

iciency concépt rating scale on their pa'rticipation wit:hin

their small groups. . /, . o o e

performance indicators.. Ask them to focus on the perforfianee
indicators and to ratg their individual proficiency using

the "0-3 .60-90 paradi Instruct them {t'o make the scale

at the Pottom of‘worksheet 4 and to mark the appropriate’
level. o f -

~
- ¢
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Leader's Summary of the Comprehensive aafeeg_Guidance“(CCG)‘ProjeEf #1
B : . A , "

There are three maJor domains for-this career‘éﬁuc&pion-pzogramil'
i o ¢ s ' i

ﬁeSe/are . e . " S S
[ % ® L . ~ . P \ -~
] - - . oS . *
- DOMAIN - Inturpersonal ski}ls ' \ “ §>?_’ ¢ LT
- . . . S .
_e’ /\ ' T " L 3
developmental Subgoals‘ -Human Relations Skills V a :
C a S = —Relating with Significant others S
T ‘ . 4 -Self Validation DS < ow
DOMAIN - Work and Life Skills , e : /- V
N o—
. N
subgoals —Dailnyfving “
e -Employability - .
-Work and Leistire Environments
DOMAIN - Life Career -Planning -
B - iy . )
subgoals —de::ing\SRillao, b

-Educational Eiivironment
-Self Understanding

‘
a

'Following,is an overview chart of each domailn at all grade levels
1ith the goals, objectives and competencies delineated by number:,
~ 4

. Overview Chart
Developmental K-1 2-4 5-6.

Level ) . oo
Interpersonal 9 Goals 9 Goals 9 Goais BN
- Effectiveness ‘14 Objectives i, 17 Objectives 18 Objectives
Domain 76 Competenc%%& 97/ Competencies . 101 Competencies

T \ \& N p——
Work and Life | 11 Goals s 11 Goals 11 Goals
Skills Domain 22 Objectives , 27 Objectives 17 Objectives
55 Competencies 75 Competencies 59 Competenciles
EN . Y P ’ .
7 , , X v .
Life Career 10 Goals ¢ ¢ 10 Goalg.s 10 Goals
_Planning 16 Objectives Objectives 17 Objectives
‘Domain - 64 Competencies 121 Competencies 116 Competencies
. A . W__‘L
Developmental 30 Goals ~ | 30 Goals 30 Goais
Level Totals 52 Objectives - 66 Objectives 52 Objectives
g' .- 205 Competencies 293 Competencies '276 Competencies

a

Total: 30 Goals * 170 OWZEctives * 774 Competencies

L
. ~or

/ : . | -'l£2€3¢
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A summari‘dfuséhemata involved in the CCG project 1is presented = °
below: - . . - ' S '

o / ’ SCHEMATA' °
\ . .

DOMAIN: . & v vl e et e e e e e e e e 3

EE—

GOALS v o . e e e e e e e e e e 130

* '.v L . ’ e “. 4 . ) R : ' ’. ™
\{EVB‘LOPMENTALOBJECTI\?Z{. PP ¥ [0

. o o
COMPETEN(Z&ES_....."'.;....................'....774‘
, L , . . ‘
PERFORMANCE INDICATOR{'. e e e e e e e e e e u e e ve . .Locally
' . : » - ' . o : Detetmined

ol
~




Y

' < ’ . < -
. y t o ‘ . ~
e :

Leader's Summary on Creating Feelings #2

-

A £ Activity, action, agent
’ .
B - -Belief about the'activity, action, agent

\\

C - Consequences of behavior and belief —
Rational-Emotive Therapy is based upo:j:h; beli?f that emotional

disturbances are produced by our illogical or false beliefs about How
me should behave in the aocial world. Theae false beliefs are incul-
1cated with in us as a result of our ability to symbolically (linguist—
. ically) introject our parent's attitudes and identify outselves with
them, as well as to introject the attitudes about how we should behave
from-those significant others inaour\sbcial enyironment. [
R Ellis beiieves there'are two classes of emotive reactions’which '
?:we experience The first class of emotive reactions are what Ellis
.calls feelings These are essentially reactions to physical sensations
.which are experienced as either pleasant or painful reactions Good
jexamples of these kinds of reactions are: burning your hand on a i
stove, which produces a painful reaction or drinking a cool glass of
iced tea after a strenuous’ game of tennis, which produces a pleasurable'
. reaction. The second class of emotive reactions are what Ellis terms
as emotions Emotions are characterized by sustained thought about
an action. Much of what we ca11 emotions are nothing more than a
certain kind of bruised,'prejudicial or strongly evaluative kind of

) ,
thought about some event which directly‘or indirectlyaffgct- us«
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Achieving control of our emotiona can be accomplished by rigorously

cha lenging our internalized sentences and’ replacing them with more logical

3

-ones. This entaifa changing our irrational belief structure and replacing

\

"it_with a more rationdl and relatively impersonalized belief ‘structure.

One way of starting to control our emotions is to recognize the -

~
N

“twelve irrational beliefs which usually lead to self—inhibiting and self-

‘limiting behavior. Once-these irratiOnal beliefs are recognized they
' | o

can be vigorously challenged with their logical equivalents,

Ellia contends thet~each of these twelve irrational beliefs is

“

founded upon a definitional assumption and each one .of them has no-

‘a

basis in empirical fact or common sense. Adheranqe to these beliefs
.. in almost all cases ia at~the bottom of a personﬁs‘irrational self—talk\\

which actually produces the emotional Histurbances that are holding

1

individuals back(E;oﬁ'achieving'adequate adjustments to themselves and ',

life.

o

The Dozen Irrational Beliefs
' Which'Create‘and Maintain Suataine Emotional Dysfunction

..The belief that it is an absolute nedessity for any human being to
be loved or approved by virtually every significant other person in
the community. -

2. The belief that aqne should be thqroughly competent, adequdte, and
achieving in all ‘possible respect if one is to consider oneself
worthwhile.

3. The belief that certain people are bad, wicked, villainous and that
they should be severely blamed, and punished for their villainy.

A
)




4. The belief that it is awful and catastrophic whenAthings\are not
the way one would very much like them to be. . L

5. The belief that*huﬁhn unhappiness is externaily caused and that people
have little or no ‘ability to control th ¥ gorrows and disturbances.
>4 + ' ) : l " ' 4 < .
6. The belief that if something is or may be dangerous or fearsome one -
should be terribly concerned about it and ghould keep dwelling on
the possibility of its occurring. L o

3>
»

l 7. -The belief that it is easier to avoid than face .certain life
difficulties. and responsibilities. T ’

.8. The belief that$bne should be‘dgbendenﬁ on others.and needs someone
stronger than oneself, on whom to rely.

9. The belief that- one's past history is an all-important determiner
ofgone's present bajavior and that because something once strongly

l. 'affected one's life, it ghould indefinitely,have asimilar effect

Sy

- 10. The belief that one should become quite<upset over other people's

problems and disturbances. i

e . . v I . .

11. The belief that there is invariably a right, precise, and perfect:
\solution to human problems and that it is catastrophic 1f this

" 'perfect solution is not found. .
12. [

The belief that human happiness can bewachieved by 1nértia and —
/ inaction. . , : ' .
/ .
' J . .
- Ratﬁpnal views on the twelve irrational beliefs are as follows:

-

[ , , :
l.r It would be more advisable and productive for human beings to

[ concentrate on self-respect, or winning approval for practical
purposes, and on loving ins;ead of being loved. ’

2. - It is better fér human beings to strive to do well “for their own sake
rather than always trying to better than someone else. . It {is better to .
enjoy the activity and to learn from it rather than engaging in it with
the hopes that the results will be perfect. ' ‘

3. GQGertain acts are socially inappropriate or downright anti-social,

~and those individuals who perform these acts are behaving out of
ignorance or are just stupid. It 1s better to help them to .change
their misguided view of life or teach them the proper social behavior
than to geverely blame or punish them.

X

-
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4\ It is unfortunate that life circumsfances are often not as we
«swould like them to be, and it would be advisable to change or
control conditions 8o they become more satisfactory. If the
changes or controls ‘are not possible it 1s better to tempotatily
accept their exiateﬁce. L . .

5.+ Human unhappiness is caused?* %y the way ifi which we perceive and
judge external conditioms, not by the external conditions them-
selves. People make themselves unhappy by their illogical-or '
irrational beliefs about extérnal even:s. .

6. It would be better for humana to face'the dangerous situation or |
feared object or situation and render it non-dangerous. When this
is not possible one should acgept the’ inevitable situation and

R cope withbit the best as possible. ( ‘

7. All human beings must come th grips’ sooner or later with the tas
and responsibilities of life. The earlier one faces and deals with
the tasks of life the more.experience one has with solving life's
difficulties and the easier it is to accept responsibility for
yourself. :

8. 1It'is much better to dct and think independently for 6n1§&you are
responsible for what you do in 1life. Essentially'the more dependent
upon Jthers you-are the: more dependent you be;ome.‘&

9. One can learn from past e&gfriences, while not being overly attached
to or prejudiced by them. ) :
¢.10. It is much better to help another person deal with his problems.
It serves no practical purpo to become upPet yourself for these
are not your problems and wha:égbogfaoes becoming upset :or disturbed
do for the person with:problems.
11. There is no such thing as only one right and perfect solution to
any problem. There are any number of possible solutions, one
*+ may be better thanvanpqher under given circumstances. It is
‘better to try a number of poss%ble solutions and see which one
works best. ) ' S _ W ey
12. Humans tend to be happiest when they are virtually absorbed in
creative pursuits, or when they are devoting themselves t3 people
or projects outside themselves. -

)
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special and almost mystical entity, Emotions and thinking a;g intimately

interrelated and form one process and are more accutately debotibﬁd
| e . N 1.’ " - .,",,"‘ . .

as feeling-thoughts._ . / s T

Feelings 1. Through sensor-motor pathways -

Feelings 2. Through biophysical stimulation meditated.thtough the
v tissues of the central and autonomic nervous'systems.

e
o

-Emotions 3. Through the cognitive processes. ; f-,'gf,,-;

The major focus of Rational- Emotive.Therapy is upon the secondi

class‘gf emotive ‘reactions, those of sustained emotions,~ Sustained

emotions are prod&béd by our attitudes and belief about Iifefﬁhich‘aié
/o |
11 guistically inculcated within us, Thinking and emotingaccompany

. I
-

L ach other Ln a autological manner. ‘This is because human beings are

<

reared in social organizations in which language 1is the ‘main way in

which they communiqgﬁe their state of physical and emotional we11 ‘being °

with themselves andﬁbthers. This is especially true when we experience
sustained eémotion. Much of our emotigns take the form>of”ee1f—ta1k or

internalized sentences of an evaluative nature, (We;nake a cognitive
s . ) L ‘ )
ppraisal or judgement. This selfftalk'frequenflydbetomes our emotions.

A great deal of what we call emotions are essentially an appraisal

A s

of cognitive sentigent that is strongly slanted or biased by our pre—-?

~vious perceptions and experiences that are highly personalized and are

often accompanied by gross psychophysioiogical body reactions, and that
ks ' ( ’ ’
-
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are like}y to 1n&uCe.us into taking some type of action in e&thef a .

pbaittVe or negﬁtive direction. The 1hteeaity and directions that we =

'take 19 detetmined by the kind of aelf-talk ‘we employ. That iﬂ[ue-
uaually employ elther logical or illogical aelf—talk The "self-talk
is based upon the kinds of assumptions or beliefa we have about ou
5*md1tidns~in the world and how the_world should behave in ;elatio}\
4t0u8. / 3 . : ".,’
' B \’. : Emotipnaﬁibiaturbancea F* o
Emotiogal disturbances are created and‘mhintained as the rasult . <

of false or 1110g1ca}{be11efs about an 1nd1vidqal's sfatus in 1life or

A ]

about the individual's relatjionship with the. external soéisl world.

. - \ . .
These i1llogical beliefs are developéd through early conditioning in.
life, 1nt£ojectea attitudes and beliefs (verbal indoctrination) and

by autosuggestion. v S 3

Peogle with emotional dysfunctions create and maintain Eheir
. by Fy - . * - -
E . .

. disturbance by'aptosuggestion. They reindoctrinate themselves in their

[y

false assumptioss about their laei‘of.self-worth by 5%e1r iIlggical self—
'talk.‘ Thef lisguisficglly hood-wiﬁk themselvesipy developing defined’
fes;s and continuation of their 1llog1cal‘beiiefs about 1life.

The defined fears and séﬁliments.are linguistically abstracted rules
about what is the proper way of behavin& in society or real socialy ‘
truth" wh1ch is based upon false assumptions, which are not connected

i

to physical or Social reality. - -



i The emotionally disturbed individt

emotional respgonses by his 'illogic 1 af
Y TE . ‘

through his self-talk a

. »

\

defingd need:

self-talking abilit{es-p

for human su:vival; these arein
They coqpist of such demands aé the ne«
shelter, health, and freedom Eygm phys:

Self-talking permits the emotiona:

.

- imately translate pis.gszchological de:

appfoval,\success, and leisure into def
‘ disturbed individual has defined his d«
‘tﬁe'false d%fihitions of his‘p??énts ol
abilities beautifully enable hi; to coi
this*noqsensiéal manner even thougﬁ th
back {ilsg definitions,

. Shstained\negagive emotionsg-are 1
ignorance, or d;stuibances.(biophysicai
sométic tiss;es)L'IRarély are.a pérson
béougﬁf about by an external évent. -&
most part, generaily arise ffom the 1
self-talk about some ahtecédeﬁt event.

' 14

or personalized bias, about the antece

and maintains the sustained emotional «



. 3 e
tal creates his dysfunctiopal .
' . ' Y y
.

ttitudes about the-human condition ¢
’

5. The disturbed individual's

orget his real needs, or néce;sitieq
1y of a phyéiégl/o\- sensory nature. -«
ed for sufficientlfood; fiuids,'
ical pain. ) 4
.llj disturbed persbp‘to 111@§i£-
g}igé_like the, desire for.lo&e.
:fiﬂitiqnal needs. -Then once the. .
.esires- as his ﬁeeds,.and accepted
T p7er group; his self:talkiné
rﬁtinue to defiﬁe hislﬁesires iu>

ere is%‘e:upporti,ng evidence to -

L

~

+

.nvariable tﬁe.result of stupidity

1 imbalances ip‘tﬂé‘sfain or

\'s sustained neg;tive-emotions i

MOtionél disturbances, for the

.ndividuél's'conscious or unconscious
Thus, it is the false belief

‘deﬁt event ;f objecf which creates-.

disturbance. S
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.~ - " Focus on the ABC'svéE Feelings .
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I TASK DIRECTIONS ‘ \
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~ Fill out according to the directions given to you by the_
workshop leader. ' : ' . ‘. : .
] - * '
; : W
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B TASK DIAECTIONS : . 1
v vg In your small groups, brainstorm the possible benefits
A achers could derive from ac‘;ive participation in a competency-
based career guidance program. . ) ‘ )
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N .' ;: K v‘ :
. . Hi;jt’s (Already) Ha_ngen:lnL
' | . TASK DIRECTIONS
-1 » In your small k at C under Human Relations Skills
Take each competency torm. what you are ALREADY doing
, that could meet the competéMties under the developmental )
. , objective. List the competency»*irst, then what activities, and
. _ finally where 1n the curriculum it is 1ocated.
‘ R o k v

CCG,QOM?;IENCY

CURRENT ACTIVIT].:’BS‘-_;WHAT

" CURRICULUM ACTIVITY~~WHERE.

%

- C g
, , X
g
®
, ; - ‘ \.. ] /
-
WORKSHEET 13
, 33
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e .
Pe rs“onel- Cbmpetehcies )

o

e

—

In your small gro take the developmerrtal obje tive below
and decide. what competencies a persoxﬂ would possess t

..>to achieve the goal.

TASK DIREGTIONS

T

\

v !

bé able-

1]

T Be apegific/and}use descriptors that- are clear ‘and observable.
~ L |
)ﬁ./ . ' AN

DOMAj[N' INTERPERSONAL EFFB ESS : :
NP [ &

A, \\Human Relation Skills. Ex&eseinj Opinions L.nd Beliefs

* share ideas, give and" accept feedback openly, horr’atly and

‘comfortably. \ '
k_(‘,COI-IPET«E'NCJ.'ES': ’
. r|
\ ‘. ’. L
: ’.t . L\ }/:
. f "f \:j - ) ‘ & Co.
v ¢ , ‘i . ‘ . '
N - ’ i} ‘ J 7 \ (’ |
\ | ;A
. - ™0 ¥
. ; .

WORKSHEET 4
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The workshop participants will“be ablerto exnressémpinions,




: T . ,-u - PN -' ‘ . ¢ ~ ’ ¥
Lo » * “Performance Indicators / . e ' \
. S - T . - . = \ S ”
— ~ TASK ‘DIRECTIONS -
IR T I Wfl_.thifx your a,méll group,. select an'ob]eﬁive,\within the 'B;nnan
- | Relations §kills domain and fill in the worksheet. Work as a group
N | oto decide upon perfomnce indicators -to match the competencies. '
Developmental Level P 1 mo - ot . .
': Domain: o . l
. N L —_ . ‘ |
Goal: . ._'_ a./ - SRR B Lo
. * ' : \ 5 j‘ : | }/"' t .\ A ,."i .’,'u'.
Development¥t Objective: : S : ‘
' .o R SN R
} ’ Comgetencies: T N
) v ‘ g
. . N {'.? ” .
y ) 1 oL
] . . -
. i [ :
t ’ ' ‘ ]
*® Performance Indicators: . = o '
‘ P | n[ , o
b - ' . 1 ‘.‘ * Y
. )
. 4
N 3
— ) L .
4 g —
4 . .
- . ] . . . . ?) .
Materials: P, ) , //?
Lt ‘& > @
. Arrangements: ' )
& ) .
Y . T

% ¥ -
WORKSHEET 5
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 STEPS IN COMPETENCY - BASED ACTIVITY WRITING '

TASK DIRECTIONS
The following are aspects of competency - based

b activity writing. These are not to be used in a locked in
T _order, but represent a flowing process. :

4

ngg at a specific OMPET
~ “~Do I need mor, iﬁfo ion?r
-If s,,8ee the e PR
{E;' Dictionary
Thesaurus
Journals- ,
_Consultants, e.g. school Counselor

Focus on your STUDENTS. ; | |
T -What 1is the age range? o |

~ -What' do they like to do at this age?
-What can they do at this age? R &
~What can't they do at this age? |

Consider the PROCESS possibilities.

N

-Look at your -bank of strategles '
_ -~Update your bank of strategies
N Idea books (SPICE, etc.)
; ____Professional magazines, journal {

Consider the ACTION involved in the strategy.
"~ -What activities 1t bgfused? .
-How might the task direc ions be worded?

-

‘Focus on the BASIC SKILLS 1nvolved in the action-and -
process, . -

-Look at the possible bagic skills used.

~Consider the various eubject matter concepts
covered. ~

,!I

4 )
- ,

- WORKSHEET 6



v

'Look at the INFUSION possib#litiea
~ =consider the completed. acgivity -as an
. introduction, development or follow
__up to the subjegt matter skills. .

Corisider the USEFULNESS of the basic skill.
-How is the basic academic skill used
in students’ or adultd work, leisure,
~ family member; or citizen roles?
-How is the CCG competency used in
students' or adults' work, leisure,
family member, or citizen roles.

Look at the MATERIALS/RESOURCES involved.
—What is needed?
-What is available?

Consider the CLASS GROUPINGS.
-How can you give everyone a chance
___to participate?

Look at the PREPARATION TASKS for organizing
and preparing. .
~Class groupings o 2
~Materials
-Regources -

Congider ADAPTATIONS for
~~Pagt finishers
-Slow workers

ER&C

Aruitoxt provided by Eic:

VN
w L

WORKSHEET 6



a . : DomTins and Goals
. o

goals. Use this fé6r your information and review. -

; T B — — )
v ! TAsk DIRECTIONS |

This is an 6verv1ew of the three goal areas and accompanying

2

4
*

T - -~

‘) .‘ Av\ . . .
- . s ® .
2 DOMAIN: - INTERPERSONAL EFFECTIVENESS
'_JGoal:A:’ The students will be able to recognize.that their behauior
- toward others affectSvothers' behavior towards"them.
- z
Goal B: The Eudents will be able to demonstrate an underst%nding of
- the process of making and keeping friendships. Y .
Goal'C: The students will be- able to demonstrate an understanding of
the various methods of expressing their opinions and beliefs.
./
Goal D: The students will be able to identify socially acceptable
"_behaviors occurring in a: group situation ‘ DA
Goal’E: The students will be able to recognize the effects of
ncompetitiveness and cooperativeness with both peers and adults.
Goal Ef The studen will be able to recognize the vdalue and process
of estaplis ing an effective’relationship with théir families.
. . N .
Goal .G: The students will be able to achleve feelings of worth-
. . whileness. . ‘ » o
. “'r ' B > ' .
Goal H: The students will.be able,to recognize that they ‘can exercise
some control over themseives and their environment.
Goal I: The students will be sble to demgnstrate an understanding
. “that all individuals, including themselves, -have different
‘and varying personal characteristics d abilities which
distinguish them from one another, and that certain of these
characteristics and abilities may ch ge frﬁm time to time.
. ) N
) DOMAIN: WORK AND LIFE SKILLS
Goal A: The students—will be able to identify consumer skflls that

are used in- daily living

4

e  HANDOUT 1
v P, ‘
1\/_ 5



Goal B:

Goal C:

L]

Goal D:
Goal E:
Goal F:
Goal G:

Goal H:

Goal I:

: Goal J:

Goal K:

Goal A:

1.hal B:

>

4

The students will be able to identify the relevancy of school N
subject matter and other school experiences to community,
home, leisure, and occupations. -

The students will be able to recognize that others depend on

them in helping perform-a task and will be able- to identify

situations in which people depend on each other to perform

certain qgsks. L . o,
., :/ s . . ) )

The studenfs wil’h\be ‘able to recognize the value (persoral

rewards) which comas from-a task well done.

The studdnts will'ﬁﬂﬁzble to recognize that,tasks haJe a
purpoée nd that s are followed in completing a task.

/ ?
/

The ‘students will he able to recognize certain personal =
characteristics that are related to job fields. ¢

:The students will be able to distinguish between work and
. leisure time activities.

"The students will be able to recognize that respect is due to

others for the contributions they make in their various roles
and when their work is welfl done, regardless of its nature.
The students will be able to recogniZe that all people perform
some type of work’

The students will be able to recognize that work roles may
change during one's career or that a worker may have multiple
roles at the same time

The students will be-abie to recognize that there are families
(clusters) of jobs which relate to one another and that one's
interests and abilitie% can relate to several jobs as a result.

~

' DOMAIN: LIFE CAREER PLANNING ,

’,

The students will be able to recognize that attitudes and
values affect decisions, actions, and life styles.

The students will be able to recognize that they make
decisions and that their lives are influenced by decisions
made. by thmselves and by others.

;

(

HANDQUT 1 : ' :
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Goal C: The students will be able' to reéognize that there can be
o alternative decision-making courses, with differing,

. v

consequences. R e

Goal D: The students wilBA;e able to reco}nize that "planning" .
leads to more effective performarice than does chante or
3

. "trial ‘and ertor?’approach to a task.
Goal\;:\ﬁfﬁa\students will ‘be able to demonstrate. effective study and

learning skills.

B

. Goal F: The students will be able to employ listening and speaking
' Qkills that at¥ow for 1nvolvemgnt in classroom discussions and”
ctivities.

Goal G: The students will be able to realistically evaluate ability,
'progress, and methods of 1mprovement in various subject areas.h

Goal H* The students will be able to recognize how individual abilities
" aid 1n accomplishing different tasks.

' Goal I: The %@udents will belabls to recognize that learming accurs
:*  1in all types of life situations.

-
\ .
Goal J: The students will be able to appreciate the value of _
clarifying and expanding th: niterests and capabilitias.
H .
>"
4
’: »
»
/ RN
\
7
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’ ,
-+ : Domains, Objectives, Competencies
RN , - TASK DIRECTIONS
. Following are all af the domains,' objectives, and

competencies for K-1. This ‘handout will be used periodically
throughout the workshop. ‘ '

[
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‘%PMAIN: INTERPERSO“AL EFFECTIVENESS

A. Human Relations Skills:. Behavior Affects Behavior

’

The students are able to recognize that their behavior toward
others affects others behavior toward them.

¢

(Y ‘ :
A #1. - Interpexsonal Relationships: The students will be aware of the
. various ifterpersonﬂisrelationships in their lives.
e 2ble to: ¢

& The students will b
| 'définesinterpersonal relationships.

‘identify interpersonal relationships with peers.
/ 4 "identify ipterpersoﬁal relationships with siblings.
"identify interpersonsl relationships with teachers.
'idsntify interpersonal relationships with parsnts.

‘identify interpersonal relationships with other adults.

e

2. Responses:: The students will be aware of the different types
of responses they use in interpersonal relationships

The students are able to:
‘recognize verbal responses.
"identify verbal responses they use in terms of quiet of noisy.

'recognize verbal responses they use as being questions,
statements, or exclamations.

‘recognize that they use pleasant and unpleasant verbal
responses.

"identify the verbal responBes they use with peers.’

I “identify the verbal responses they use with adults.
§ .




C.

“recognize nonverbal responses. .
*(i.es nodding head, clappjng, waving, etc.)

.
‘identify nonverbal responses they use in terma of quiet or
noisy. ) -

, . )
'recognize.the npnverbal responses they use. . -

‘recognize that they use, pleasant and unpleasant nonverbal
responses. T

identify the nonverbal responses they use with peers.

¢ A
‘identify the nonverbal responses they use with adults.

S
umnn Relations Skills: ‘Friendships

v

The students will be able to demonstrate an understanding of the

process of making and keeping friendships. . s

N (~

h. Friendship Characteristics: - The students will be aware o rhe
skills and characteristics that make up a friendship.

[ 4

The students are able to:
"define what sharing means.
‘recognize that sharing is a charactexistic of friendship.
'define ways to solve problems be;”een two peonlf
‘recognize that skill in problem-solving i:

friendships.

Human Relations Skills: Expressing Opinions and Beliefs ‘

- . -

The students will be able to demonstrate an awareness of various
methods of expressing their opinions and beliefs. o

)

M. Responses: The student will be aware of different cypesiof=
responses., ‘ .



Ive students are able to:
"define what a verbal response is.

identify verbal responses in teérms of statements, questiofgﬁ
or exclamations. ‘

‘recognize verbal responses that relate to the topic of -
b discussion.

»
/\
a.
o)
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‘recognize ways that\body lag;uage can be used as a reSponse.
- 3
‘recognize that understanding the meaning of nonverbal responaes
is important. ‘ \

\

)

D. Human Relations Skills: Acceptable Behaviors 1n Groups

The students will be able to identify socially acceptable behaviors
occurring in a group situation.

)

@ 1. Group Situations:' The students will be aware of vsrious group
situations. ' oo

The students are able to:

‘
-~

‘define the meaning of group. .

.

"identify large groups of which they are members.
"identify small groups of which they are members.

"identify peer groups of which they are members.

L
"identify mixed (children and adults) groups of which
they are members.

. #2. Behaviors That Help or Hinder: The students will be aware
of those behaviors that help or hinder group cooperation and
effectiveness.




The students are able to:
- {

recognize that 1is€En1ng helps group cooperation and

effectiveness. . .

' ' ~ “recognize that thkigk turns helps group cooperation.and

: effectiveness. S

t ' : : : ;

‘recognize that paying attention helps group cooperation

and effectiveness.

recognize that participation helps group cooperation y
and effectiveness. //
/

-

‘recognize that encouragement helps group cooperﬁ?lon

and effectiveness.

*(encouragement: focusing on assets and strengths to build
self-confidence and selt esteem.)

‘recognize that int ting hinders group cooperation
and effectiveness.} . \3\

Erecognize that not paying attention to others hinders LN
cooperation and effectiveness. v/;>

“recognize that not getting invqQlved hinders group cooperation
and effectiveness.

‘recognize that discouragement hinders group cooperation and

effectiveness.
* (discouragement: focusing on mistakes and weaknésses to
erode sclf-confidence ‘and self-esteem; discouragement results

in negative behavior.)

E. . Relating With Sigmificant Others: Competitiveness and Cooperativeness

The students will be able to recognize the effects of competitiveness
and cooperativeness with both peers and adults.

<

#1. cooperatiteness: The students will be aware of what constitutes
cooperativeness.

> .




The students are able to: ' . . !

‘define cooperativeness. ". T ‘ K
/7 A *(coope;ativehess: working togeth r tov-rd a common” goal.)
x< ‘recognize from examples thdse situations where cooperativeU&ss
! (/ is demonstrated. - P
- ) ’ K] . . . . s " . o~ -
2. Competitiveness: The students will be aware of what const}thtes
. cOdpetitiveness;/{/ . o, /
" . The students are able to: . 2
"define competitiveness. 3 ~
~ *(competitiveness: . contending. with others ‘for profit prize,
or Jition -a contest.) ‘ .
‘re on're frow ‘+ions where competitiveness
. ic *ratec. ’ ‘

F. Relating With Significant Others: Family Relationships ’

.‘ . .)>
The students will be able to recognize the value and the process -
pf egtablishing an- effective relationship with their families.

‘"7\'.\ . o » . )
; :

-

. Rolesbof Family Members: The students will be aware of the
roles of each member of their families. ¢

The students are able to:
"define family. - ‘ "
*(include each member of a household, whether actually

related or-not.)

© Y
//fist various family roles. '
*(i.e. baby, cook, helper, gardener, etc.)
’ S

"list the roles of each member in their families.

B

#2.  Family Relationships-Their Own: The students will be aware of
their family relationships.




s 1\\

The students are dﬁle to: ' ‘ "

°

'deécribe their relationships with their mothers. ? T
[N
‘describe their relatidnships W th/their fathérs.
b e . ) !
"describe their relationships with their brothers and sisters.

‘describe their relationships y th any other. persons living
" with the 9am11y, related or not.

‘recognize that relationships ‘differ just as individuals differ.

-~
Pl R ' ’
G. Self Validatign: orthwhileness -
- //\ . >y o
The students will’be able to achieve féelings of worthwhileness. \ -
'. ' . . . . } o N
1. yigtiﬁggisﬁinggractors: The students will be aware of factofa\\
that distinguish self from others.
¢ !
i The students are able’ to: . o
a . ’ : . v
‘list physical factors that distinguish self&;rom others. x\‘;ﬁ
N .\’_"/,' .

"list emotional factars that distinguish self from others.
*(i.e. cheerfulness, temper, shyness, etc.)

"list social and econom1C'faEtors that distinguish self from

others. ‘ ’ (!/

; list intellectual factors that distinguish self from others.

#2. Feeling and Causes: The students will be aware of feelings
and their‘causes. :

The students are able’ to: ' .,
' . N /
"know that sadness is a feeling.. ‘ ' T
"list what causes them to feel gsad. - ’ ~/

/ ,
"know that anger is a feeling.

‘



H.

.
*1list what causes ghéﬁ to feel nhgry. L
'knOﬁ}xhaf*happinesh 1sha ké;Ling.
*list wﬁau‘causes.them to feel'happy.
'*know that™ear 1s a feeling. . CT :
"list’what causes them to feel afraid.
-know that being pnbud is a feeling.

-1ist what causes them to feel proud. . S

A , s
elf Validation: Control Over Se}f and Environment 1,

The students will be able to recognize that they can exercise
some control over Bhemselves and their environment.

‘d_
<)

#1. Affecting Things and Others: The students will bg\aware that
they ngﬁect things and othérs around them.

The ;tﬁ&ents are able to:

.

C v : \ . ) .
: -describe how they affect things and others in the clagsroobm.
, . 4 : y
‘describe how they affect things and_chers'in their homes. {
*describe how they affect thinga*and others in their i
"neighborhoods.
Self Vai!ﬁ%ﬁion: Individual Differences . ¥ -

\ v
The students will be able to demonstrate an understanding that all
individuals, including themselves, have different and varying personal
characteristics and abilities which- distinguish them from one
another, 'and that certain of these characteristics and abilities

may change from time to time.

v

#1. People: Alike or Different. The students will be a e‘ﬂ;ire of ’
: ways that people are alike and/or different from th

L e

4 .

~



! ' ~The' styden 3 are ablé to: v ~
‘define like and different.' . , . L.
Ve ._‘“' . ] . .
, ‘identify some basic personal characteristics
. *(i.e. eyes, mouth, hair color, height, etc. )
( /

v . ‘identify some personal characférgstiés of othersn

i

2 ‘idéntify ways they are like qnﬂ*differgnt frqm othef%.
™ ' . ) _ '
2 ! ' \&_ . ¥
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' ' - " DOMAIN: WORK AND-LIFE SKILLS ~

A. Daily Living: Consﬁmer.Skilla

The students will ¥e able to 1dentify consumer skills that are
used in daily living .. ‘
4 >

#1. The Consumer: The students will be aware .of what a consumer is

and what he/she does. ,

The students are able to: ‘ IR ; 9
"define consumer.
*(consumer: a person who buys or uses things.)

"list what a consumer does. . ' X

‘recognize themselves as consumers.

'recpgh}ze\family membérs asxeong?mere. Ce

<

Eﬁéﬁigav Daily Living: Schoel ReleVanqy:\ S ‘ >*f“

.fhe students will be able to 1dent1fy the relevancy of - sthool
' subject matter and the school experiences to community, home,

leiSure, and occupations. . Lk ' :
\ e &
-~,_...‘ ‘ X - .
1. School Experiences: The students will be aware of the school
) academic and social experiences at their grade level, ,
- ° . . ‘Q T
. The students are able to: L o L
h "1ist school social experiences they encounter at their grade
‘levels.
"list schoel academic experiences they encounte)/at their grade
levels. -
3 a v
2. School Relates to Family: The students will be aware of how ,
school academic and social experiences relate to the activities
- of family members in the home.
The students are able to: . .
Y A ]
& SS
‘\ L L ~9~




'
+

'list their family members. v

¥ .

‘ '1dent1fy the activities of their family members . 1_
1dent1fy a home activity they engage in which uses sch001
academic or social experiences. ¢

1dent1fy a home'activity an ‘adult engagés 1n uhich uses a-
schookapcademic or social experience. , -

N
a

-

C. Task Respoﬁsibility/Emplgyability Dependency’in Taek Accomplishment

The sbudents will be able to recognize that others depend -on them
- in helping perform a task and will be able- to identify situat;ons

. | in whgch people depend on each other to perform certain tasksr
#l. Partlcipation. The students will be aware of activities 1n
which they can participate. " i .3 .
The students are able to- - ' ) ‘ I

s -

"1ist those acitivites in which they can participate

1dent1fy from examples those things they can do.

£
%
. T
D. Task Resppnsib111ty/Emplqyability: Value From Tasks Well Done
/
The students will be able to recdgnize the value (personal
rewards) which comes from a task well Hone.

-

— vy

1, Ability To Acc ish Tasks: - Jbtudents will be aware of tasks
- that they are able to accomplish.

The ,students.are ahle to:
~—_._Jlist those tasks that they are able to accomplish.
“identify from examples those things théy'can accomplish. ”»

‘define reward.

#

o

-10<
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E. 'Task Responsibility/EmplAygbility Purpose and Steps of: ‘a Task .

'»The studénts will be able to recognize that tasks’ have a purpoae
‘and that steps are followed in completing a task. -
‘ _ N

v -

1. -Tasks: The students will be aware of tasks carried out by

themselves. . : Lo

“The stud’nts'are able to{

"identify from exam

€s those tasks they can carry out, .
themselves., ' . :

.

i{ s #2. Task Purpose' The students will be aware of the purpose of )
‘ those tasks'carried Out by themselves ‘and ethers, .

e o
: ’ o

?i"‘ *  The students are~a§1e to:

-

LA ‘recognize the pufposes of those tasks they can hCCOﬁpliah'

recognize from examples the purposes of those tasks others
- accomplish. - ‘ ) . - ok .

- &

. o
F. _Task Responsibili:ylEmployability Personal Characteristics and
" Job Fields . \ _ ;
£oo rle’ds ) ‘ i o « ;

% . . \
The gtudents will be able to recognize certain personal characﬁer-

istics that are related to job fields.
~ .

. > N

The students will be aware of various jobs.

-~ .
. 1

. #1, Jobs’:’1

¥

The students are able to:
. , .

"list several jobs performed in their community.

‘recognize that there are product-oriented and service-
oriented occupations. . !

{
“identify some product-oriented occupations.
*(product-oriented nccupations: jobs in which workers make

or repalr things.)

-11-

; » / —— R .

3
@ Lo

g




3

o identify some-service-oriented occupations.
? ) *(service-~oriented occupations: jobs in which workers do
things for us. ) n? IS ; Co

v
[ 4

. G. Work and -Leisure Environnent:A Hoé and Leisure Activities | L |

KY

The students will be ablé to distinguish betweer work and 1eisure -
. time ac ivities,

4

{; .. _f‘#l. ork: The studenfs will be aware of what work means. ,
" , , . L. . . T . ’ " t
The students gre able.to: : v : )

\;: 'define work. ' - - o o

- i ~

, a . 1dentify examples of work from situations presented to
. ‘ them. ) -
X , . \‘{ R . « - .
2, Leisure: ‘The students will be aware of what leisure means.
. . e - . ‘ h R
' The students are able’ to: , - ) s
' 'define leisure (or free time) . L R

‘identify. exampPes of leisure from situations presented to
them. 7

-—

. _ . :
.+ 3. MWork Activities: Thé students will be aware of various work
activities. »

The students are able to:
“list work activities involving themselves. |

 "list work activities performed by others.

& - k s ¥

4. "Leisure Activities: The studéqts will be aware of various
leisure time activities. .

" The students are able to:
"list leisure activities involving themselves.

.‘.




- .. «
.

“11st leisure activities performed, by others. .

H. Uork qnd Leigure Environment: Respect *For Work Done>We11 .
. . y g
The students will be able to recognize that respect is due to others
. for the contributions ‘they make in-their various roles_and when their
work ig well done, regardless of its nature. |, B

- . .
-, .
. . - o . .
N N A}
Y . . * 1
#

1. Work Roles of Those Around Them: The students will be avare

. : of,;he Y?Fk roles of péﬁ?%f)atound them. . ! ;
‘The students are able to(f \ ’
. -1denLify various peog}e with whom they é‘e involved. .
. it dgjine work role. . n o |

,

. elist. work roles of people around them. ¢
- *(i.e. teachers, custodian, cook, etc.)

\ B
PEd -

- 2. Work Roles Purposes: The students will .be aware that each work

=N role has a purpose. e
» < N >
The students are able to' ‘ }/

" . . -
"+list the purpqges of the work roles of the people around them,
- . 1 : ¢ > ' : ’

-1ist the purposes of their‘wqggsroles as stidents. = ,

L

#3.‘;Respecti. The students will be aware of the ﬁeaning of respect.
The students are able to: ~

e *  +define respect.

4

*recognize ways others show respect toward them.

. .
‘recognize ways they may show respect toward others.
5

‘recognize situations in which respect is being given.

&

~13-
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I. Work and Leisure Enviroﬁménts: "All People Work

<;'students will be apie to recognize that all people perform .
ome type of work.

-

1. Work: The students will be aware of whéi_work means.

““identify from{situatiqns presented to them examples of work.

. The students are able to:

-define work.

R

4

" #2. Work Activities: The students will be awafe'of‘vgrious
work activities. it - '

s . o e L s
The students are abld ~to: ‘ f?, : / )

\ *list various wazﬁfxbtivities. .

’

-1ist work activities in which they are involved.

'

\ N .
‘3. Family Members Work: The students will be aware that family -

‘mepbers work7 e g 5
: - py
B ;students are-able tor SR R -

e m‘ 7 . @

ﬁgentify the members ‘of their families.

-identjify the work that each family member does.

J. Wo%k and DIyreisure Environments: Work Roles Change/Multiyle Rolesfy

. \
The ®tude ts will be a§1é to rekognize that work roles may change
during onel's career or that a woxker may have multiple roles

at the same time. b ;
. &

#1. Chanée: The students will be aware that change does take place -
throughout their lives.

S

-14-



)

The studénts are abie to:

‘define change.

'descFibe the chan
. lives. . :

‘T . 4 .
I .

ges that have and are taking place 'n‘théir

2. Worker: The studenté‘will be aware of what a wotke ‘ia. |
The students are able to: R . !
. *definé worker. . - N . '

2 ¢
*identify workers from e%ampleé’giveﬁ to é;ém;
. ‘ ( ‘ f

. > : . y .
'K. Work and Leisure Environments: Interests and Abilities Relate to

' Job Clusters i . .
The students will be able to feé?gnizeqthAt there are familiesy ST
- {clusters) of Jobs which relate to one another ‘and thafy oné's’ vt
.. . interests ard abilities?can relate to several jobs as.& re%pli.
3) , . e L ,'.
‘13*_v ']J&ahbbs: ' The students will be aware of various jobs. ' o
J : * . ’ ’ . " ';’b" ’ = \—‘,«‘
The students ate able to:. . , - ) \\\\f\\ ‘ -~ 5
. . ? . L S
)

*1ist several j6bs performed in their community.- ' S
~ . 4 l ) 4 (. Y
‘ . 4 v “ .

#2. Job Fields Relate: _The students will be aware that soﬁe.job

fiekds relate to other job fields. '

p———l
The students are able.to:
o T - .
- ‘recognize that tHere¢ are product-orientéd and service- -
~ oriented occupations. . . )
, . 4 . RN
*jdentify some product-orignted occupatiops.
*(product-oriented oétﬂﬁations: jobs in which workers make
or repair things.) y
)

'identify'some service-oriented occupations.
*(service-priented occupations:

jobs in which workers go
things for us.)

~-15-




*list some job fields that are related (go together).

-

SN—
/
’ W
\ .
, r
. N\
R
’
[
. v
: <
¥ ) ST
’ ] ~16-
\\‘ .
! o -

%(i.e. doctors-nurses, park ranger-farmer, etc.)
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: mg/i/ . ‘ . DOMAIN: LIFE CAREER PLANNING .
\ y - L0 A ) B '

\ R . ° . . -
A. Planning Skills: Attitu&é!'&nd‘Values Affect Decisions, Actioms,
and Life Styles _ 4 ] .

The studeny ﬁill be aéfi to recognize that attitudes and values °
affect decfsions, actions, and life .styles.

»
[

f;, c ) L : ) )
7 ..1. ‘Attitudes and Values: The students will: be aware of what attitudes -
Ny . and values are. -
LT ey e ~ .o s
The ‘students are able to: N . .y
- \ are ) _
"define attitude. ) SN
7f(att1tude:‘ a mood or feeling toward something, usually in
" N posi;ive\or:negative terms.) - 3
i ' < . : B

- . -

“define value. , _ .
*(value: something that a person values is something that
is very important to that person.) \

#2. Everydge Has Attitudes and Values: The students will be aware
that attitudes and values exist for everyone.

-

The students are able to: | ' ‘ //

"identify the attitudes‘qf their classmates on a particular
subject. t | )

"identify their own attitudes toward that squect.
"identify the value placed on an object by their classmdtes.

- "identify the values they thgmgglves place on that object.
\ N

B. Planning Skills: Deécisions Made By Self and Others
A < . .
The students will be able to recognize that they make decisions. and
that theiry lives age influenced bzsdecisiohs made by themselves and
4 by othe;s.\\ C

\

"

s




1. Decision—Making <The’students will be awar!;gﬁ what decision-

fZ.

. everyone makes decisions.

" The students are able to: v

making means. - ,
: -

v

The students are able‘to&

"define dec ision-msﬂing-.

.

L Fl VT
: recognize from examples decision-making tuations.

Y

Everyone Makes Decisions: " The students nill be aware that

- \‘. '
‘list decisions that they make themselves. )
- Y . %
"list decisions that their parents make. ; S

‘list decisions that their teachers make.

s

"list decisions that their classmates make. . C

C. Plannin% Skills. Alternative Decision—Haking Courses

"

.The students will be able to recognfze that there can be alternative
decision—making courses with differing consequences.~

{#l.

! ) S

.‘.‘ v : ‘ .
Decisionwﬁagiﬁg. Thé'students will be aware of what decision-

méking means. | SRRY :
*( is objective is the same as Goal B, Objectiye #1.)

*.!.. B

[y
-

The students are able to:- : - "

*"define decision-making. ’
. _

A~ recognize from_examples decision—msking situations.

Everyonl’ﬁakes Decisions: The studengs.will be awstek

bjective is the same as Goal B; Objectiv
udents are able to; A , e
R Il ~ ’ \\ _
“1ist decisions that-th5§ make themselves. .
= -18- N
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. 'list‘dgcisions that their parents make.

) "11st decisions that their classmates make. .

“list decisions that their teachers make.

bl

Planning Skills: Planning vs. Trial and Error/,

~ . * " e '
The students will be able to recognize that "planning" leads to a mbre
effective performance than does chance or the "trial and error"

* approach to a task. . « — . <. L

s .

.

a. flanniqg Process: The students will be:aware of the planning ' *
iprocess. : : ‘ : S

.

The studénts are gble tog ' : '

"define the planning process.
' R | . g X - A
-ideﬁtify prm*éitu ions preqented\éﬂﬁfhem,examples of planhing.

. 4
'

vl

2. Trial and Error: The students will be aware of the trial and
error approach to a task. ’

»
The students are able to: N
"define what is meant by trial and error.
“identify from situations preéénted to them examples .of the
- trial i:d error approach to tasks. - e
Educational Environment: Demonstrating Effective Study aﬂd*Léarning
Skills - ¥
SRR
‘The students-will be able to demonstrate effective study and learning
skills. ' L ' o
//‘4 e
. Study and Learning Skills: The students will be aware of what-
constitutes effective study and learning skills. D edge -
’ R
‘ »
-
B 2
-19- “
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The students-are able to:
‘define skill.”

recognize that reading afid reading comprehension are effective
study and learning skills.

recognize that writing isg an effective study and learning skill
M )
‘recognize that listening is an effective study and learning

. T skill, . . .

’ ’ v . 8 . . - ] { .

‘recognize that attentiveness is an effective study and learning
, ' Skillo ) . ' ) * . ¢ .\
. | \ - ' J
"recognize tha}cthe ability to question is an effective learning
skill. ' .
: ¢
-

- F. Educational Environment: Using,Liatening and Speaking Skills

The students will be able to emplaoy listening and speaking skills
that allow for involvement in classroom discussions and activities.

#1. Listening Skills: The students will be aware of listeuing sKills
-and how to use them in the classroom. é&? c

b 2

The students are able tg

‘define listening (as opposed to hearing). ~~ ¢

recognize that attentiveness is a prerequisite for ligtening
‘identify situations where’attentiveness occurs in the classroomﬂ‘

. recognize that knowing when to listen and when - to speak
\ » (timing) occurs 1in the classroom.

identify situations where knowing when to listen and when
to speak (timing) occurs in the c1assroom. . ‘

r

recognize that listening for the content of the speaker's
message is a helpful skill\//’ ’

~ 5 |

A




identify situations where listening for the content of
the speaker's dessage occurs in the classroon.

‘recognize that listening to reqember 18 a helpful skill -

-

identify situations where listening to remember occuts in
the classroom. v v

. 2. Speaking Skills: -The students will be aware g% speaking skilll

and how to use them in the classroom.
¥ T .
The students are able to:_ ‘ ////f : -

.

“define speaking in relation to speaking skills.
*(1.e. to express oneself, verbally relay a messaﬁé, as
opposed to babbling, etc.)- ’

‘recognize that preliminary skilIs are necessary before actual
: verbalization.
*(i.é. raise thefr hands to get attention, wait until.their
turn to speak responding when spoken to, etc.) u

identify situations in the classroom where these preliminaty
skills occur. . : 4

recognize that- speaking distinctly is a helpful skill.

“identify situations in!the classroom whene speaking distinctly
proves helpful. .
ey e -
recognize that speaking with an adzquate voice level 1s a
3 helpful skill.

*(i.e. not too loudly, not too softiy.)

identifying ‘situations in the classroom where an adequate
yoice level _proves helpful

‘recognize that responding appropriately is a helpful speaking
skill.

‘identify situations where responding appropriately occurs 1in
the classroom.

recognize that contributing to the topic at hand’is a helpful
speaking skill.

"identify situations where contfibuting to the topic at hand
occurs in the classrqom.




<
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v

Educational Environment: Evaluating;AbilityifProgressj,and
Methods of Improvement _ . ;-

The students will be abie to'fealistically evaluate ability,
progress, and methods of improvement in various'subject areas.

oo

{ .
) ' :
i

«

'#1. Evaluation: The students will be aware/pE various methods

of yjevaluation. .
*  The students are able to: - . b - ’ ’)

define evaluation. ° R R -

'identify various ways‘of-evaluatiné.

. L
recognize that evaluation takes place in their classroom.

reﬁognize ways that ‘evaluation takes place in their classroom.
Self Understanding. Individual Abifities Aid in Task Accomplishment
J.i

The, students will be able to recognize how individual abilitiea
aid in accomplishing different tasks.: . -

THL. Abilities: The students: will be aware of the abilities of

I.

3

themselves and others. '
. _ —
The students are able to: ’ f
define ability '
*(ability: the power or skill to do some special thing )

N

‘identify abilities found in classmates

~ .. "identify abilities found in themselves.

Self hnderstanding' Yearning In Life Situations . ,)

§ 7z
“Theé students will be able to recognize that 1earning occurs in
all types ofelife situations.

x ] . —22- . . T
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1.~ Learning: Aﬁ%ﬁe students, will be aware of what constitutes'
learning. :

The students are able to: .

‘define learning as beiﬂg*able to do anything they could not -
do before. : 57

'identify.yériogs learning sitautions.

#2. Learning In Their Lives: The students will ‘be aware that
learning takes place in their daily lives.

I The students are able to:

!
1

"list learning situations that occur for them at school.
"list leaxning situations ég;t occur for them at home.

ilist learning situations that occur in the community.

J~. Self Understanding: Clarifyingﬁand\Expanding’?hterests and Cap-
»_/dbilities / '

The students will be able to appred{:;e the value of clarifying
and expanding their interests and capabilities.

b

1

#1. Interests and Capabilities: The students will be aware of their
interests and capabilities. ‘

The students are able to: . A
/\

"define interests. N
"define capabilities.

“ident#fy from examples those situations which involve s
fnterests.
. ﬂ\"\
“tdent Yy from examples thase situations which involve
capabilit fes,

1,/




’

. Domainsy Objectiyes, Competencies |

v | \-

TASK DIRECTIONS_ :
Following are all of the domatns, 6bjectives, and

competencies for 2-4. This handout will be used periodically
throughout the workshop. -

s

HANDOUT #2




DOMAIN: INTERPERSONAL EFFECTIVENESS -, .- ’
[ A. Human Relationys SkillS' Behavior Affec&ehévior ' u 3&

! .
4 The students willkbe able to recognize that their behavior toward
others affects others' behavior towards them.
e

. »
¢
#1. Type of Responses: The students will understand th% different////)
types of responses they use in interpersonal relationships.

L
The students are able to: ‘ Ci

‘recognize that there can be verbal or nonverbal responses.

- ) . / X . v
define verbal responses. ' . /

‘provide examples of their quiet verbal responses. " <
"provide’ exg@ples of theigg?oisy verba% responses. //'
j& ‘interpxe? the, verbal ré@ponses they give as statements\

questions, or exclamations. \\/ ,
_compare and contrast the verbal responses-they give in terms
of pleasantness and unpleasantﬁegb.
: R
Y]
'provide examples of the kinds of verbal responses they use
with PegErS.

"provide examples ¢> the kinds of verbal responses they use
N - with adults. !

‘define nonverbal responses in terms of silence, body language,
etc.

‘provide examples of the types of nonverbal responses they
giV@. ‘ {

~

"provide examples of their ;ﬁiet nonverbal responses.

~

"provide examples of their noisy nonverbal responses.

"compare and contrast their nonverbal responses in terms ot
pleasantness and unpleasantness.




' XN, ‘ . ~ . . . \) .

. w o i o . of =L
‘provide examples of the kinds of nonyefbé\‘responses they
use with peers. . -

‘provide examples of the kinds of nonverbal responses they
use with adults. S

'redognize that any response is based on the interpretation

¢ of what was being communicated. : { %

2. Actions of Others Affect Behavior: The students will be
aware how the actions of others affect their behavior.

The students are able to: o v ‘(j
"1ist various actions of other classmates.
& : .
"recognize how the actions of others affect their feealings

(emotions).
"recognize how the actions of others affect their decisions.
‘recognize how .the actions of others affect their conduct.

4

N
B. Human Relations Skills: Friendships

The students will be able to demonstrate an understanding of the
process of making and keeping friendghips.

s

1. Frienjship Characteristics: The students will understand what
ski1lls and characteristics make up a friendship.

The students are able to:

‘recognize that sharing is a characteristic of friendship.

"give examples of situations where sharing occurs in .
friendship.
‘recognize that skill in problem-solving 1s necessary for
friendship.
"give examples of situations where problem-solving occurs
in friendship. ’ - )

/

/

(S 7 g .
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‘define trust.

‘give exampleé of situations where trust occurs as a
characteristic of friendship.

‘define genuineness.

. "give examples of situations where genuineness occurs in
friendship. :

“define loyalty.

‘give examples of situations where loyalty occurs in
friendship.

» ,
#2. Making and Keeping Friendships: The students will be aware
of the process of making and keeping friendships.

The stulents are able to:

‘recognize that caring about others is a basic key to making
and keeping friendships.

‘recognize that a ddsire for friendship is a requirement for
vaking and keeping friendships.

‘list ways they can initially act friendly as a means ‘of

"making new friendships.

*({.e. speaking kindly, being genuinely anterested, sharing
activities, experiences, feelings, etc.)

“recognize that the development of trust and the degelopment
of loyalty are ways of keeping friendships.

C. Human Relations Skills: Expressing Opinions and Beliefs

The studei.ts will be able to demonstrate an awareness of the
variOyé methods of expressing their opinions and beliefs.

1. Opinions, Beliefs, and Facts: The students will be aware of
what constitutes an opinion, a belief, and a fact.

The students are able to:

reyo

A,




"I ‘define opinion. T ,

R 4
'

‘recognize from examples which are opinions.
"define belief.

‘recognize from examples which are beliefs.

-

‘define fact.

‘recognize from cxamples which are facts.
— . 'S
identify the relative strength of feelings that is associated
with an opinion, a belief, and a fact. »
\ L3
\

b

2. People Have Qp;nioﬁs ‘and Beliefs: The students will be aware
that all people have opinions and beliefs,

The students are ablf to:

!

“1ist the opinions of several people on one topic.
. \ v

“1ist their own"opinioﬁs on that same topic.

»

‘list .the beliéfs of several people on 6ne topic.

"list their own beliefs on that same topic.

3

#3. EMethods of Expression: The students will be aware of the
various methods of expressing opinions and beliefs.

The students are able to:

‘list verbal methods of expressing opinions and beliefs.
"list nonverbal methods of expressing~opinions and btcliefs.

‘recognize those methods of expression which encourage
others to listen.

‘recognize those methods of expression which encourage others

to respond.

Human Relatjons Skills: Acceptable Behaviors in Groups

e

The students will be able to identify socially acceptable behaviors
occuring In a group situation.



. L
. N ]
#1. Behaviors Ihék\ﬂelp or Hinder: The students will understand

those behavioYs that help or hinder group cooperation and ‘
effectiveness.)

. 7
‘

The students ane able to:

N . ¢ 9
< ‘explain how {listenlng helps group cooperation*~and effectivenesi:
'5 “¢xplain why iq&ing turnshelpsgroup cooperation and .
; .effectiveness.

"explain how payin

p attention helps group cooperatiop and
~ effectiveness 3 -
- <L
- "give ex ples of way 'thatpartiéipationhelps group cooperation
/ and effpctiveness. © | - '

. /
'expiﬂin_why encouragement helps group cooperation and
effpctiveness. \\E
* (encouragement: focusing on assets and stmengths to build
/self-confidence and self-esteem.)

"explain why interJupting ‘hinders group cooperation and
efgectiveness »
I
‘explain how ignoring others hinders group cqbperation
and effectiveness.

‘give examples of situations where not getting involved
hinders group cooperation and effectiveness

"explain how disco“ragliLFt hinders group cooperation and

effectiveness. 7
*(discouragement: focusing on mistakes and weaknesses to
erode self-confidence and esteem.) @

\

2. Rights of Self and Others: The students will be aware
that those behaviors which help the group to function
include observing the rights of self and others. *

The students are able to:
‘define the rights of self in a specific group.

"define the rights of others in the same specific group.

? *




"recognize how observing the rights of self and others .

\ ) helps group cooperation and. effeé¢tiveness. .

?E;;RelatingWith Significant Others: Competitivengss and

F.

Cooperativeness : : J
The sﬁﬁéfnts will be able to recognize tﬁz effects of competitiveness
and ccoperativeness with both peers and adults.
3 ¥ ‘
1. Effects_;?‘Cooyérat1Veness: The stiadenss will be aware of the
‘results of'cooﬁqgativeness. N\

\“,

The students are aBle'to: \

a

‘define cooperatjveness.
* (cooperativeness: ‘working together toward a common goal. )

. ] ’ 7\ ‘
recognize some helpfu&,resulﬁs of cooperativeness.

¥ ‘recognize some harmful results of cooperativeness.
* (1.e. a person not learndng because others are doing

too much tor him, etc.)

w o, : L .
\ @ . e, : B
. _ . .
w\?fects of Competitiveness: The students will be aware of
the results of competitiveness. N
N / 4
N The students are able to:
N ’
Y\ "define competitiveness.
*(competitiveness: contending yith others for P ofit, prize,
or position; a contest.) o w
"recognize some helpful results of c¢ompetitiveness.
.geCWe some harmful results of c{)mpetitiveness.
Relating With Significant Others: FamiLX\Relationggips /
/

The students will be able to recognize yhe value and process of
establisching an cffective relationship with their families.

— - ]

{ . )/ e

/
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#1. Process of Establishing Effective Family Relationships.
The students will be aware of the process of establishing
effective family relationship’

" The students are able to: r ‘ g
"define an effective family relationship.

"identify the belief 4!;t all persons are equal in worth
and dignity as a part of the process of establishing effective
family relationships. ‘ ' g
— . . .
‘recognize that respect is a part of the process of establﬂshipg
effective family relationships. x

.

‘recognize that listening is a part of the protess of y:
establishing effective family relationships.
. < )
P ‘recognize that communication skills are necessary for the
process of establishing effective family relationships.

‘recognize that cooperation is a part\of thg process %f
establishing effective family, relationships.

. . L
/ recognize that regular family meetings can be a helpful
' part of the process of eseablishing effective family
' relationships. AN

*(reference: Raising a Responsible Child or the S.T.E.p.
Parent's Handbook, both by D. Dinkmeyer, and G. McKay.)

-

N

o~ ' . €

G. Self validation: Wofthuhileness
\ R

“ The students will be able to achieve feelings of worthwhileness. -

~ .
N \
\ h . “

N

. Activit&es: The students will be aware of the activities they

perform that make them feel worthwhile. ’ )
The students are able to: o )

-
g

o < identify those physical actiEEties they perform thAt mak‘
, them, feel worthwhile. ¥ .
*(i.k. during recess, during P.E., etc.)
- : .

"identify those activiti®s they perform at school that make
them feel worthwhile.

“identifv those activities tﬁk{\ifrform at home that make

them fecl worthwhile. ‘
| -7-
| N | { . .
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"identify those social activities they perform‘thatr V.
make them feel worthwhile. w‘ . ' o

o +
2. Personal Characteristics: The students will be aware of
. personal’ characteristics that make them feel worthwhile.
7 | L

The students are able to:

identify some physi%ﬂl, emotional, intellectual, and social
characteristics.
~ . ‘ 1 )
"list characteristics g&at they possess. '

"recognize which personal characteristics nake them feel ™
worthwhile.
H. ,Sellff Validation: ’ Control Over Self and Envirenment
¥ o
\ﬁ ~ The students will be able to recognize that they can exercise
some control over themselves and their environment.
#1. Control Over Self: .The students will be aware of situations \
where they have some/control ¢ver themselves. v “
, o \
The students are able to: ‘
3 b v . .
"def1 ’ o SR
efine control. | 4 .
. ’ R ] S - ' ﬁ
identify situations where“they ha&% some control .over ~ -
themselves physically. Coge ' \
& A \ . \
"identify situations where they have some control over themselves
intellectually. * : . . - ‘l
. )‘ .“
"identify situations where they have ‘some control over themselves
socially. // - P .
. LR /I
'1dent1fy situations where they have some controﬂ over themselves
emotionally. o \\ :
. : R L} ’ R
L
2. Control Over Environment: Th stggents will be aware of situations 3
where they have some control gver ‘their environment. °
9] \\" | \ ?
[N r—~—
’ - \ 7
i
\ 8- .
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e ~
B
The students are able to:
. ’ <
“define control.

k=

. J
‘define environment.
- L

- .

"identify situations where they have some control over their
. school environment. : Q[

"identify situations where they have some control over thﬂiig
home environment.

“identify sit@agionS'where‘they have' some cofftrol over their -
¢ommunity environment. . 1 L
) e
I. Self Validation: Individual Bifferences )
Ly - - = . .

!

-
'

” ”The students will be able to' demonstrate an understanding that all. |
individuals, 1hclud12g themselves, have different and varying
personal chardﬁteristics and abilities which distinguish them from
one another, and at certain of these characteristics and
abilitfies E?y chahge Trom time to x{§e. : F

o .

o “ e

"n. Behaviér Pafterns and Abilities in Self and Others: The| #
student's’ will be aware of charactgfistic ‘behaviorf\patterns
and abilities in other” 1ndiv1duals and in self. J

. 7 4 - -~
/ The studenthare“able to,: o - N )

¥

a - N

/
"define’the term 'characteristic behavior patterns' as,

the ways a person usualdy acts. S
\ . -

- o & & - ' =
\, \ "define a4 characteristic ,ability as somethlné“a\person \\
.o ..

. does often and does well. ‘
S *(1.e. Jumping rope, writﬂig stories drawing pictures, etc.)

k\Llst some characterstlc behavior paﬁternsthatldﬁe found

in othcrq -
& ) . .
. N . .
list some rharacteristic abilities that are found in others.
@ ‘ / ™~
"list some characteéristic behavior patterns that are found
n self. o T ) o .

3 - .

"list -some chardcteristic abilities khat are found in self.

0 : ‘ : .
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| o o A
P DOMAIN: WORK AND LIFE SKILLS ’ f ,

’

. 4 » A
aily Livingf Consumer\Skills . -

L3 A

The students will be able to identify ‘consumer skills that are used
in daily living.

v
s

#1. “Consumer Skills They Wse: The students will be qwafe of the
consumer skills that they use in their own daily living.

~* The studentS'ate able to:

1

e

‘recognize themselves-as consumers.

'1ist the products that they buy.

A .
. A\
‘ ‘recognize that the abi11ty to understa d money and to make '
change are consumer skills they u Q? LA
| A e - !
. know that recognition od quality of merchandise in bd/ing \
is a consumer skill they use. - d“
m N
- ¥ ‘recognize that the ability to compare and .contrast.is a v

consumer skill they use éf
. ‘recognize that the- detevmlnatien of need priority is a= &
'con@umer skill they use\ g B :
¢
'r¢%%g ; that qhe ability to determine the~appropriate
ace df purchase is®a consumer skill they .use.
*(i e. sh6es from a shoe store, food from a grocery store,etc.)
R . S/

{

School .Relevancy A - ~

. ) N
svwill be able to identify the relevancy of school » >

\bqégs; wer and other school experiences’ to community, 0 .
hom ,1eisﬂf§y/and,occupations. { .j}~ \

o

1. School Experiences: The students will be aware of the schdol
academic and s al experiences at their-~grade level.

. | | 5 \ K" . §1’2 jl.l/

A



. : ' " 4 . I s . ' . , ’
’ \ " . . -. . K' }(_ B ' S \

The students are able to: o : -
o . Nos . G S '. ¢
/// ‘ "list the school academic experiences they enéountered at theit :
Lo grade level. C /o , ' ,5 _
,l/ 1
"1ist/ the sch ol social experiences they encounter at their

: grade level

\}2. School Relates éo-gl

of citizén in a community.

A The student?*are able to:

*(i.e.' voting, buying, etch).

"match school acédﬁnic exper

>

nces to the citizen actiyities»?

where theéy are uskd
‘ . ¥

"match school socia xperiences to the citizen activities
where they are used.\\ , e "\
- A ' g "‘"

C. Tagk Respo ibility/Emponabilitx}, Dependencygin Tagk. Accomplishﬁbnt

~ . - v, . o ’ . <
! The students will be able to recognize that others- djpend on \5
— them'in helping perform a tasgk and wiil be“able_to identify
' ~situations in which people depend on éach other perform - -
certain tasksll { 3 - ,
: . .
’ , . v " B S | Tho '
#1. Others Need Help? The students will be aware of’ aE’&vities
in which Gthers need their help.” : i

- The\sfﬁden;s are able to: : S T :

[ - .

iiét -activities in'which athers need their help‘} . N

( Lo ; -
identify acsivifies %hey can help others accomplish L




2

T VA . & .
~D. Task Responsibility/Employabilté// Value from Taska Well Done

- The students will be able to recognize the value (ﬁéisonal\tewards)

_ which comes. from a tg,sk we‘ dome. . \\\_
| R - S
h 1. Tasks They Do Well' of th tasks they éie able to %Fcomplish“
the students will be awaré of thqse.they do well. : LI
s d .
Thn ‘students are able tox - -
“t . - s
- 'list ‘those tasks that they are able to accomplish. -
. recognize the tasks that they are dble to do well.
. . } 4 RN . R . / hd
RS : iz Ve '
Criteria-For Successful Task'k}nomplish‘ent:‘fThe-students

will be aware of their personal criteria foy. successful

task accomplishment.-

°

Th cstudents are able .to:

"define a job 5&11 done on a personal 1eve1 L

-
T .
i

R S )

. 7
list their personal eriteria used to determine whether or"
not the job was well déne. .
*(i.e. etjlngs{ reco ition wy others, beauty,ehg )
» . Ty = s

¢

E. Task Resﬁonsibllity/Emp oyabilitz; 'Bpxg§§ziand18tep;\oﬁua Tégkxﬂ
/.

/_.

The students will be able to recognize that tasks have a purpobe

and thataé%eps are followed in completﬁng a task. ~ ' " "Q\TQ
. > ,‘ . v __/—/ﬂ ’ - ;
1.~ Tasks: The'students will be awarev/f/tasﬁs carried out by "
themselves and others. o . o S )
- : . ~
The students are able to: ¢ \ ' \\\ L
~. . : ’ | . B

Vlist those tasks that they-carry out'themselve .

v

L%

"identify from examples those tasks that. they an carry out

%—Melves " Co L

"list tasks that are carried OuQ\by .others.
o

e ,
identlfy from/éxamples'those tasks that are carried out . . *
by others : . _ 2



. o e ' "
n/‘f . : ' ..- . v . POy
2. ask Purpose: ‘The students will understand the purpose
of those tasks carried out by themselves and others.

The students are ablé to:

Teme

‘explain the purposes of those tasks they carry out emselves
*(i.e. tell why they do it ¢etc.) v

H
1

;bJ explain the purposes of those tasks carried out by others.
. *(i.e. tell why the taska\are done, etc )

Ll
v \

- 5.2":‘\/ . . M 3 ® -
#3. Process In Task Accomplishment, The students will be aware of ~
_the major processes in task accomplishment.
,‘/ N T o !

The students are. able to. : 8

'recognize'that plhnning‘is a factor in the process .of task
'accomplishment. ‘ .

‘recognize that acting or doing is a factor in the process of
- task accomplishment T _ >

ﬂ% @*recognize that evaluating is a factor in the process of task
o : accomplishment 3

‘recognize that acting or redoing is sometimes.- a factor
in successful task accomplishment. °

A

N ;

> ' L I »
F. Task>Responsibility/Employabilitz ; " Personal Ggaracteristics and .
. ‘LL‘ .

Job Fields

.i'i

Z . The students are able to: recognizebcertain @ersaﬁal
: charaoteristlss that are related.to job fields. -/
S . . . } * . @ i

1. _Job Categories: , The students.'are aware of various job-
+ categories. Lo

» s 4 - s .8

The students will be aware of:

@

-

"Iist. the four divisiRB%He the U.S.0.E. Classification
System. " ) e



'

ran

'U.8.0.E.

3

¢

" . A%

~
Classification System

4

’

‘describe the four divisions of the U S.0.E LClassification
System in their own language.

W)

Divisions

K

-

Clusters

Service Group

o

e

N

'’ |Bonsumer Education and Homemaking
*_JPhblic"Services

Personal Services
Hospitality and Recreatibn

¥

2
—

Ny

Business Group

Business and Office
Manufacturing

Marketing and Distribution
Transportation
Construction

A4

£C

Health .
Environméntal Control
Agri -business -and Natural
. |Resamrces .
Marine Science

-

»

N . 3
Communication G}oup
¢ %

Communicat{E;s and Media
Fine Arts ‘and Humanitdes




2. PersonalﬁCharacteriétics: The students will be aware of various
J - personal characteristics.

! . The students are able to:

| ‘define personal characteristi? as ways a person lookh _
\ ways a person usually acts, and personal likes and dislikes.

"list some personal characteristics of another person.
| _ *(i,e. in terms of ways he/she looks, ways he/she usually
Q acts, and likes and di?{ikes.)

‘list some personal characteristics ‘of themselves.
- *(i.e. in termsfof the way they look, the way thky -us ly
' act, and likes and dis?ikes.) uﬂ)

. » A “-4}
#3. Characteristics Relate to Jobs: ' The students wi11 be aware ¢

. of ,how some personal characteristics can relate to job - *
g‘ields. .

v

The students are able to:
s . ap
. list_personal characteristics that might go with a given job
' in terms of lookd, usual actions, ‘and likes and dislikes.

*(1.&. construction equipment operator: (1) looke - big,

strong; (2) usyal actions-physically active, likes to be
" 6utside; (3) 1Qkes.and disiikes-prefers working with
' macﬁines, etc: )

".' ‘r&
G. Work and Leisure Environments: ' Work and Leisure Activitiés
o - . . IR ‘ o
Thélstudeﬁts wili%@i'able to distinguish between work and leisure
time activities. ' . v ‘

ot i

#1. Work and -Leisure: Thil students will understand t:he di‘fference‘
befween. work and leisure. ”// - . ¥y -

The students are able to:
¥ "explain what work is. i
"explain the purpose of work.

"explain what leisure is. :

\ | ' : ’ . ‘

e

sl



- .

L R @
'explainlthe purpose of leisure.

- -

‘contrast the meanings and purposes of work’ and leigure.

2. Work Roles: The students will be aware of various work roles.
The students are ablg to: . 7 '
/ s 3%}St their varipu; work roles'.
"liax'somé wor? ;61es‘of others.

[} - \
“identify from e?amples those that represent work roles.

L3

3, Leisure Roles: The students will bé aware of various leisure
roles.

. -4 S
The students are able Ep:' - I

™ "1ist their various leisure roles.
"list some leisure roles of others.

Q :
“identify from examples those that represent leisure roles.
} » ‘ P
4. Work and Leisure Activities Change: The students will be aware-
of how their work and leisure time activities have/are/and

.will change.

The students are ablé to:

’

"list their work activities at different age levels.
- ,

[ : ' . . . o LT 2 A
"list ‘egr leisure activities at different age lalst.
L RS
cognize that change in work and leisure ‘activities -
hias occured. S S

-

. s
“1is th

eir! possible future work activities.#i x

“1fst their possible future~1eisure activities. .

S

Y | ' ..

A . \ ~
Vrechnizo that change in wotk and%leisure activities 5
might occur. * ’ ‘ o ¥
. ) .. w
col W . .
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Work and Leisure Environments: Respect for Work Well Done

The stu&ents will be able to Eﬁcognize that respect 1s due to
others for the contributions ey make in their various roles
and when their Wwérk is well done, regardless of its nature.

"% * o, #::

e

lﬁ"Pugposes of Work Roles: ‘The students will ‘be qware of the
purpoqes of various work role$. s
I}

The students. are able to:“%

.

. DA . ) .
list- several work roles. - C - ‘

)

The students

‘able to: - R
RN B .
‘define thedr criteria for, derérmining quality- work.
¢ . , ’ . o L

- give examples of quality worﬁg

v -
exglainaapout some of the effects of qparity work.

o
v

#3. - Respect:' The students will be aware tha%igespect is due others

o

Tor work that 1s well done ~
The students are able)to: E

i

<

"define respect. UG g
s N T~ ‘
% recognize situations‘where people deserve respect.
e
. A f.
‘recognize situatiofs where eople deserve respect for work
well done n o )
. &
. ] . A y " A . o
Work and Leisure Environments: 'Af/gFe0p1e WorR =~
- The - students will be able {o fécognize that all people perfdrm
some type of work. . B S ca
- ' ! i J'.’;' 7 ) - o ,‘r
- ’ R .
o el

u’ v‘&_"
b

Effects of’QoAlity Work: 'ﬁhe~studehts will understand the effects



.
/ . 0 0
.
R .

~
?

-

Lt #1. Work: The students will understand wha't work means. .

\

- The students are able to: v .
"explagn the meaning of the word work.

S exempls,,s of work situations. .

.
K

. 2-. How - "I"hé;y' and Others _Work:  The students will be aware of
‘ - how they :hd other s,tud\ants wvark. - o
.- " ‘ : J.
The students .are able.ta:

Lt : > S T Lo Mﬁ :
T '1:Lst' 'th,é%r. ‘work activities. v-le : P . ‘_’;;;"-
) ; . e - R %, .
1ist some work activi-ties of c(ther students that differ
 from theirs. . -

P
LN - -

1} ’ ‘ .
-J.  Work and Leisure Environments: Work Roles Chan'ge/M{xltiple oles
L ™
The " tudents will, Be alle to’recognize that work roles may _change
one's, careE"P\or that .a worker may have multiple %oles )
. - at’ the .same time. .
v N }‘ . *

.

v

1. Wogk Role: I'he students will ‘be aware: Jf what "work role"
means’, , _

3

:‘g "’I’he. scudem:s are able to:

‘Q(

ﬁftne “tbe teﬂl woﬁ role.- . /

3.

\ v f‘i t"thei.r own’ work roles. ‘—‘f:,'. R

. . 4
PR
Bt - -
LS P

list some work roles of others. CJ

- 2. Career:- The students will be aWare of -what constitutes a"
= carecs. . » ? ® '
The students are able to: %‘/ : -8

"f L P N
.

define the ward’ careﬁ;‘

-

ERIC

Aruitoxt provided by Eic:
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#3. Change.In Work Roles: The students will be aware that. a
change in work roles can take place during one's career.

>

The students are able to: .

»

e -

— LT

*1ist changes thailtfnﬁﬁikeplabe in york'roies,during .
g _ _ S _

. a career.

‘recognize some situations where work roles have changed
during a career. e

T
B

_Work and Leisure Environments: Interests and Abjilities Relate

To Job Clusters

The students will be able to recognize that there are families
(clusters) of jobs which relate to one another- and that one's
interests and abilities can relate to several jobs as a result

1. Job .Glusters: The students will be aware of various job
* cluster.s. *

?

The/stuﬁents are able to:

'Eeéggﬁize jobsireiaté& to the four divisions and fifteen

job clusters of the U.S.0.E. Classification System.

*(Se¥ the U.S.0.E. Classification System Chart under Goal

«-F, Objegsive 1.) '
P & % : :

2. JoﬁéfRHy:lj to Other Jobs: Thebstudenrs will understand
_that som€obs relate to other jobs. , {

. The students are able to: A , :

. . : : . v
name §everal jobs that are in’'the same cluster.

K

. . explain why‘and how‘thégé jobs are related. -
. A

o -
. - . [
'
i

% 3

#3. Interests and Abilitiles)ileigt&_ to Yabs: The students 311,1‘
" be aware of how interests and abilgities relate to job :

. .
clusters. /Ar . A

N o,oh

N w ( R RV . ’ N
© ' The students are ablEgto: = * - /// - N,
1 . k3 *:_ Q} t N p . . "
R . .
T ! ~ A “a \ -
,K\ e i w - * ' K ¢
Jooo> ¢ . N ¥ b ir, B N - ;
p v, : S ‘K‘ ‘7 S TR
. " %t" "s. " —19— _. ‘ K
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ERIC

Aruitoxt provided by Eic:

‘identify some interests and abilitﬁe; off _people who

i} N

“
o .
‘list some interests and abilities of pedople who hold
jobs in various clusters. ' . o

hold jobs wiﬂhin the same cluster.:™

recognize‘that intefests and abilities are related

to job clusters. »

‘m. .
.
»
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DOMAIN: LIFE CAREER PLANNING

o .
- ’ N ° . . ‘
. 4 . ) 3

Planning;ékills: Attitudes and Values Affect Decisioms, Actions,
~and Life Styles e ’ ) -

The students will be able to recognize that attitudes and. values

affect decisions; actions, and life styles. I T

1. Attitudes and Values: The students will under?pand what
attitudes and values are.

T

S

The students are able to:

‘define attitude . ) '

*(attitqde: way of thinking, acting, or feeling.) ?

‘define values .

*(something that is valued can be an idea dr thing that®

ig considered to have worth, excellence, and importanceé.)

% : .

provide some ex;gples~of attitudes. Toa s

o . K

provide some examples of values.

’ R
A
..

.

‘compare and contrast the concepts of attitudes and values.
7 : .
v 2. Evetzpne Has Attitudes and Values: THe students will under-
stand that attitudes and values exist for everyone.

I

The students are able to:

‘compare the-attitudes of several people on the same qtopic.
. . ; ,vﬂ. L ¢

\ 'qpmpare their own attitudes on that same topic. | .

g% . : o

compare the.valueé of several people on the samé~to§ig.

- . .‘ ~ % . ‘ ] ) L
/ compare their own’ valuesq\ that same topic.
e R
#3. ‘Attitudes apd.Values APfect Decisions and Actions: Thes .
- students wﬂil be ‘aware of how attitudes® and,values @ffect ¢
dec1si<ms and' actions,{,’»

' et A "“ﬁm <R
" %" e . I Y
' b \\\\‘\\ AR . P
B J ¢ T C° 'Zr» . et
x ~ - . " . \' 'vln 4
, b .
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The students are able to:

)

‘recognize the rélatighship between dgéésibnd and actionse
‘recognize thagya!ti&gdes affect decisions.

'identifgrdegifi9ﬁs(i?at:were~ipfluenced by attitudes.

recognlze that attitudes affect actioub

~

"identify some‘actions that were nfluenced by attltudes.

“

e

‘recognize that values gffect cecisions.
"identify some decisionérthat were influenced by values.
‘recognize that values affect actions .- - ; ,

'idéntify-some actions that were influenced by values.

Plannfﬁg,Skills: Decisions Made by Self and Others

~

e ) i
fhe students will be able to recognize that they make decisions

. and that their lives are influenced by decisions made by them-

selves and by others.

-

Decis1on—MakingﬁProcess.' Tbe stunéhus will be aware .of the

decision-making process.

¥

The students are able to: .

Re

-

-define the decision-making process as a series of
sequential steps 1eading to a decision

‘recognize "idqntification of the problem or goal" as

a part of the decision-pakimg pragess.

making prbcess. - o +

recognlze'"determinétion of values and opinions (likes

. and dislikes) that relate to the problem or goal" a8 a

part of the decision—making protess.

-
. »

"“recognize "geherating and reviewing alternatives" as a
*part oﬁfthi decision-making process. . '

”
&,

o

iy
1

o

-

&

'recognizeq"information—gatherfﬁg" as a part of the decision-
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Nor “ recognize revi ing possibleionse\ﬁEnces es

LR e

part 9:

‘

" [} the dec'ision—nia ing. process.

'i-recognize "choice of an alternative (making the decision)"
as a part of the decision-making process.

1

“#;i.' Decisions in Their Liv;g:_fThe students will be aware of how

c.

their lives. are inflgenced by‘the decisions they mske.

4 -“3 ﬁ; RES
: m W -

/ —

~ The students are able tatﬁ ' R C

identify a personal decision.

&

S, examine the short range efiects of that personal
~ decision. . ,

'examine‘the long range effects of that personal decision.

- K“
Planning Skills. Alternative Decision—MakingﬁCourses

* . - . PR ¥
h . : - . - T .
. .

The students will be able to reCOgnize that -there can be alternative
‘decision-making courses, with differing consequénces.

ot 1i Deciaion—Making Process: The students will be ange'of the

" decision-making process.
*(Thig objective is the same as Goal Biypbjective #l )

The students are able to: -
‘define the decisioﬁ:making~process as a series of sequential
steps leading to a decisfon.

‘recognize 'lidentification of the problem or goal" as a-
part of the decis on-making proceﬂs. = )

‘recognize "information—gathering as a part of the decision-
making process _ . . LS )
‘recognize ''generating and reviewing alternatives as a
part of the deEision—making .process. s
.-
1 ] B »
‘recognize "reviewing possible consequénces' as a part of

the decision-making prodﬂss

L
Lo ﬁ -
» N



LS

'recognize "chofee of an alternative (making the decision)" \
as a part of the decision-making process. ‘
2. Decisions and Consequences. The students will be aware of the
relationship between JECisions and consequences.,
b)
d«iv« <
The studenta are able to: :

) 'gdefine decisions. ) \
“"define(consequences. - I . ’ o
;- ‘identify. a specific decision-they have made.

A ) . N : \\
‘examine the cofisequences of that decision.-

. ) :
- . . . s . '
Planning Skills: Planning vs. Trial and Error ®

L

The students will be able to rec03nize that "planning" leads to
more ‘effective performance than does chance or "trial and error"
approach to a task. _ ‘ -

o

1. Planning Process: e, stud ts will understand the planning;
process.

"The sttdents,are able to:

»

« - ‘define th:wq.anning process. ' .

‘give general examples of the planning process.

“ e .

"give-a personal example of the planning process.
o N .
N - : . .
2. Trial anmg Error: -Jhe students will understand the trial and error
approqch to a task. :

%
The students are able to:

"define what 1s meant by trial and error.

‘glve general examples of the tri;l and error agyroach to
a task. :
» .
£ ¢ . 1

-

N
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give a personal exatple of the use of trial and error in
- “task acco1nplishment. - 4 _ o

. “ N ) * p - L '
#3. Planning Process and Trial and Error Process:' Tl&tudenta will .
understand similarities and differences befween the planning S

-. process and the trial and error process iﬁ;task accomplishment 41 .

s

The stuﬂents are abla to: - : s

-

explain the planning process. v ‘ é ,

explain the trial and error process. - A \

compare and contrast the planning process ‘and the trial and
_ error. process. ¢*

a,,' o . .

P

, Educational. Environment- —Demonstrating Effective Study and Learni;g
Skills . . | T .

- ’

The students will be able to demonstradsreffective study-and learning
skills. * .

' - s o

~ e . . . "“Z «
- IS - v . : N

1, Study and Learning Skills: The sfudents will understand
what constiﬁutes effective study and learning skills.' . S

v . ' .. -

The students are able to:

f;d‘:e"‘i'zj‘.ne skill as it.relates'to'study andAJearhingvskillsﬁ

“explain why,reading and reading comprehension are
effective study and 1earning skills. - “y

z ‘ /
explain why writing is an effective study and 1earning skill

‘explain why attentiveness is an effective study and learning

skill. - _ ‘ . , .
- . . a 7 Yo - .. *
-‘b"explain why the ability to question is an effective study
and 1earn1ng skill . . \

o . . i " .. .. . "l ‘

-#2. How Skills Apply tq~Situations Thé’students will understaﬂd -t
how their effectiwé study skills ‘apply in @ study sibuation. N

. \3 J
The students are able to: o i ¢
o : o A . o\ A

Y
. F

\\
|
\
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“define a_ study situatidn.3 : Lo .

identify,their sffective study skills.

. - N3 R AP
identify their rown study situation. T v e 0T
give examples of how thg%r effective skills apply in that
study situation. S . " N

ad T AV . Voo

..“ " -. i - -
\\Educationsl Environment' .ggingggisteniggfand Speaking Skills

»

The students will be able to employ listentng -and speaking akills'b
that allow for- involvement in classroom discussions and activities..

» .- . . - N
. . l!.‘ -
. . 5 ) N A
’ . ¢ v )

#1. Listening,Skills. The students will understand listening Bkills
' and how to use them in the classrobm.‘

. R
K e

The students are,able to: . . . N -

'definerthe'conceptiofw*istening, . _'“535 B : Lt
. 5 i .

_ reoognize that attentiveness isa prerequisite for listeg?ng.

illustrate the use of attentivenesg for listening i"the 4
classrooq' - ) T K R
. ' . , > R
~ "recognize that-knowing when to listen and when to speak
(timing) is a listening skill. Y ; N
. s 3 . ¥ o - .
‘illustrate the uge "of "knowing- when to listen and when to' Co

speak (timing) in'the classroom..A

-recognize that listening for the cohtént of the speaker 8 Ep <
ot =

rmessage is' & melpful skill. 23 - » .
illustrate the use of listening f;r the contént of the spe‘ker s .
N message in .the claasroomz‘ - L :@ _f . :%.1 g %é
r recognize that 1is;ening to remember is a helpful skill ,&i:;{i‘,*‘

A4 [ o ‘,:
llu§trate,the uge of listening to remgmber in the classroom s
. J. . . ) ‘

e " récognize that llstening for the speaker s feelings is a .

o "helpful skill o IR v
- [ \ . . . K
. 'illustgate the usé of. listening for' fEElingSas‘it occurs in S
- the | - L
v theclasgoga. T A N T
S ﬁ (/ h h A NP T °M§;/""\
a , ‘ o i . '. - -.$ L4 /-\
\o; - -26~ R o
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2. Speaki kills: The students will’ underatand speaking skills

‘ and How to use,them in the classrnom . . .

. L8 o R " A ’ e RN A
. The students are able to:: ' . v .

S A
‘define what speaking means, as related te: spéaking skills.
& J/

; . reCognize the preliminary skills necessary Before actual .

4 -,- Vrerbalization cafoccur.

. . %(i.e: -raising their hands to get. Attention,,waiting until -
. their turn to speak, responding when spoken to, . etc.) P

ﬂ‘-‘illustrate the use of the preliminary skills necesaary
before actual verbalization in the classroom can occur.

"recognize that speaking distinctly Is a helpful skill.

l

illustrate the use of distinct.speech in the‘classroom.

recognize that speaking with an adequate voice level (not
too loudly or too softl}) is a helpful skill ;
. billustrate the use of speaking with an, adequate voice level
‘ . 1in the classroom. .
‘recoghize that responding appropriately is a helpful spgghing
skill.

¢

;illustrate the use'of ‘appropriate responses in the classroom.
R4

‘recognize that cantributing to the topic at hand is a helpful
speaking skill 4

illustrate the use of contributions to the topic at hand in
the classroom ' . :

P

recognize that responding about feelﬂngs is a helpful speaking
skill.

*i11llustrate the use of feeling responses in the classroom.

' \)
G. /‘Educational Environment' Evaluating Ability, Progress, and Methods °
of Improvement ' -

The students will be able to realistically evaluate ability,
- progress, and methods of improvement in various subject areas.

C o4

-
4
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‘1. Methods of Evaluation: The students w111 *tnderstand various
methodspf e\@luation. oL - I

-

The students are able to. .'

'define evaluation L - f’

B

'identify various methods of evsluation

'explain about theSe methods of evaluation s

fgive,ex 33 of the application of thesge vatious methods
‘" of evalua uation. S S
- i = .

# 2. Methods of Improvqnent- The students wili beﬁaware of various
methods of imptovement in subject areas. '

The students are- able to? - - . O

'define thé'contept of nethod of improvement.
identify how a person can improve in a particular subject
area., ‘

. . @, - -
. & . - . -
.

L

. oy . ‘ .
Self Unddistanding:‘ Individual Abilitiés Aid in Task Accouplishment

The students will be able to recognize how_ individual abilities
aid in accomplishing different tasks.
- - . a

»

" 1. Development of Abilities: The studentsgwill be aware of the
development of abilities. in themselves and others

The students are able to: - : . .
. « . .

o

‘define ability.
*(ability: the power or skill ;o ‘do some special thing.)

'identify some of their past abiiities g
*(i.e. abilities at different age levels: 0-2, 2-4, 4-6,

. years of .age.) o~

'identify some of their present abilities.
3

“identify some past abilities of others.



P N
identify some preaent abilities of others. -

o recognize that abilities develop with both time and effort.
> oo ) i . . . . -

¥ - 4 -

#2. . Abilities Contribute to Successful Daily Routing:™ The students

will be aware of how the abilities of themselves and others
can contribute to the success of daily routine.

\The students are.able to: T ., . .

\ 'define successful daily routine.
identify how their own, abilitiEa contribute to a successful
daily routine. :

) -

.*identify how the abilities of others contribute to a success—
ful daily routine. ‘

Pl
.

Belf Understanding: Learning in Life Situations

"The students will be able to recognize that learning occurs in all

types oleife situations.

,

,‘1° Methods of Learning: The students will be aware of the various

methods of learning.

s

The students are able to:-- -

‘recognize thdt experience (doing).is a method of-learning.
recognize that modeling is a method of learning.
*(modelipg: 1earning by patterning after someone else.)

recognize that exposure 13 a method of 1earning.
*(4.e. exposure through reading, 1istening to lectures, etc.;
also exposure comes in varying degrees )

'
—

#2. Learning Methods. in Their Lives. The students will understand

various situations in their own lives where learning takes place
by different methods.

3

Phe students are able to:



N\

- modeling.

give examples of situations where they have learned by
experience.
‘describe what they learned by experience.

‘give examples of situations where they have learned by

. ' 1Y

, describe what they learned because of the modeling'procese.

<+

‘give examples of ‘situations where they learned through

exposure (reading, listening to lectures, etgc.).

* ‘describe what they learned because of the exposure method.

Self Understanding: Clarifying and Expanding Interests and

Capabilities

The students will be able to appreciate value of elarifyihg and

expanding their interests and capabilities.

‘T/'\

(Y

1. Facfors That Influence Interests and -Capabilities: The students

will be aware of factors that influence interests and cap-
+ abilities.

».

The students are able to: ~77

3

N

‘define interests.

‘define capabilities.

‘recognize that parents influence 1nterests and cﬁﬁabilities;\\
‘recognize that teachers influence interest§ and capabili;ies;

'recognize that peers influence interests and_capabilities.g)h

‘recognize that sibling influence interests and capabiliUTes.
*(gsee Systematic._ Training for Effective Parentiqg, Parent's
Handbook, Family Constellation, p. 23-24 by Dinkmeyer
and McKay.)

s/

‘recognize that circymstances influence interests and

c-ne lities.
;cogniie that othe. 'ts influence interest
.nd capabilities. ’ 4
'recoghiie that capabilities - inherent and 2) affected
by the environment. ’
-30-
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‘recognize that intérgsts are/ totally affected,bi.the
- environment. ’

4
- . of

#2."Interesps and Capabilities Change:f The students'ﬁill be aware
' . that interests and capabilities can change. . '

The students:are=éwle to: *
-identify interests they have had in the past.
v'idenfifj'caﬁaSilities they‘have had iﬁ tﬂe p#st.
;'ideng}fy intgrests théy.havé‘now. .
‘identify capaﬁilitiesfthey have - now.
‘identify inteﬁ;>tsthey might héve\in.th; future. ‘
;kdehtify capabilities.thfy might have in the future.

"Recognize that interests and capabilities change or
‘expand with time and need. . ,

N

e
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. 2
Domains, Objectives, Competencies’

-
X

-

TASK DIRECTIONS

Following are all of the domains, objectives, and .
- competencies for 5-6. This handout will be used periodically
throughout the workshop. : ) .

-




DOMAIN: . INTERPERSONAL EFFECTIVENESS -

A. Human Relations Skills: Behavior Affects Behavior

The students will be able to recognize that their behavior toward

others affects other's behavior toward them.
L]

L)

hil

1. Actions Affect Behavior: The students will be aware of how their

actions affett the behavior of others. : 3
\ ~

The students are able to:
R 2 ‘;:2.:@>; o

~

< -
i vy g

SR : :
) -recognize how thelr actions affect the emotions“8Y others.

_ *recognize how their actions affect the decisions of others.

\ -recognize how their actiz:; affect the conduct of others.
‘recognize that the effect}eness of an actibn is determined

by the type of response they receive from others.

#2. Relationship Bétween Actlons -and Responses: The students will
] be aware of the relationship between actions and responses.

The‘students are able to:
rdefine action. ‘

-define response.

% ‘ ‘recognize the following relationship between action and
response: an action occurs, the person '"think<'" and "feels"
about that action, then the person gives his respong€. The
logic of a person's response is dependent upon the logic -~
of his thinking and feeling about the action.

*(See A Guide to Rational Living by Ellis and Harper.)

B. Huﬁan Relations Skills: Friendships
on: £ :

The students will be¢ able to demonstrate an understénding of the
process of making and keeping friendships.

]
A\
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L. Making and Keeping Friendships: The students wili underst%pd
the procuss of making and keeping friendshipa. o . s

The students are able to: T ~
. 5, ’
-explain why making and keeping friends 1s a basic human
need. . : co :

. . . ' B : P

-explain why caring about others 1is a basic key {to making

and keeping friendships. . .

-explain why desire for friendship 1s a requirement for making
- and keeping friendships .

¢ +provide examples of ways they can initially act friendly
as a means of making new friendships. '
*(i.e., speaking kindly, being genuinely interested;
sharingqiftivities, experiences, feeling, etc.)

‘explain why the developm@nt of trust is ﬁmportant irn keeping
friendships.

‘explain why the development of loyalty is important in_
keeping friendships. .

-provide examples of how the above factors can apply in -
friendships. '

W
-provide examples of how the above factors relate to eroup
friendship skills.
*(i.e., as relating to cliques, etc.)

-explain how cliques can affect friendships.

’. FEffectiveness of Their Own Priendsh;p,Skills The students will

evaluate the effectiveness of their own friendﬁhip skikls.

\‘.

The StUdCﬂLS are able to:

“list the friendship skills of an ideal person. .
list their qun friendship skills. - .

~ / -
-

-evaluate their vwn friendship skills as eff.ecttve or 1neffectiveh’

13
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deSLribe methodslof change for those friendship skills they X
have judggd as ineffective. ° '

) ) " N \?i !
8, ‘ . A . \

C. Human Relations-Skilis: Expressing_Qpinionsﬁand Beliefs

P

The students will be able‘to demonstrate ‘an awareness of the various
methods of exgressing their opinions and beliefs. -

?

. .

#1. Methods of Expression: - The students will understand the
' various methods of expressing opinjons and beliefs.’

PR
The students are abje to:

‘provide examples’ of verbal methods of expressing opinions
and belfefs. - . -

.,s s L 4 v

’ *provide exampl of nonveﬂbal.m?thods of expressing -
opinions and beliefs. ' ' '
',

t

'illustrate ‘those methods of.expression which encburage ‘e

others to listen. . \\‘\ ot
“ illusfrate those methods of QXpression which enc ’age
_others to respond -~ { e ’ » g » AN N

-compare and tontrast\methods of expression whiqp ncounage
others to listen and to respond. .

'provide I}amples of methods of expre 4;0n whidh are used in-
- group 51tuations.

¢
s

., * provide examples of methods of expression which are used in'
one-to-one situations. ) ); v
4 y 4 o
; compare and contrasé the methods of group expression and
one-to-one txpression. . ? N 0

N
. .
‘n > “ / " *

"2. Their Own Methods of Expression: The ‘students will evaluate

* their own methods of expressing. opinions and beliefs. W
s h . 4? . ‘ .j‘ |
The students are able to: . -~ [/ : - ( .
. . N . -z )
i )f ‘ l : . RN \\
7 o 2 o
')‘ < /L\\ i \

¥ . N //‘(' # A= 5 %,




A
X N I
verbal methods of expressing opinions

..'-.‘ ‘_ .
nonverbal methods of expressing(?binions
N t , . . ."' ‘."‘: '

-dedcribe their’ gwn methods‘J% er%ression which encourage
) ' others' to listen. ot B e ’
. , . .
. -descfibe their own methods of expression which encourage
others to-reébond. B . .
-describe.théir own methoos of expression that they use in
' /, group situations. ' ' : :
) , 8 ’ . X A ,
‘describe thefr owh methods of expression that they use in
one-to-one situationel - Lo
J -evaluate their meﬁheds of expressié§>opiﬁions and beljefs
- as effective or ineffective.. .
. . .
describe methods of change for. those methods of expression
they judged to be 1ne@fect1ve.

n‘ !
A * ‘ ' 7

.

—-— o
D. Human Relations’ Skills: Acceptable Behaviors in Groups .Q-
. ’ 4 . N -
The students will be able to,identify,soc1711y agceptable behaviors
occurring in a group situation. - . -
. M . - . © .J ¢
1. Relationsh}p/ﬁetween Rights “of Self and Rights of Others:. The *
students will understand the relaﬂionship Between the rights of
self and the. rights of others in group Q&tuations
A3
. ¢
The students arg able to¢: . ,
N . 1 ‘. ‘ .
. ‘compare and contrast the give=and- takg relationshlp between
- the rights of*self and the’ rlghts of others ” e A
. _’( .o y . C ! ) ",'
# 2. Characteristic BchaVior Patterns: The students will be aware
of the characterlstlt/behavtor patterns (roles) that develqp as
a yart ot group interaction. o . o -
R ' ‘,) ' t !
e N . . .
- ) .l‘.l -~
%ooa ‘




~ B S .
: . , S N .
., ‘The studchts are,able to: " LT ' “ o
- ( define group interaction. . . e
. . /V -
+ 'recognize that the role of leader is a characteristic et
behayior pattern which de elops as a part*of group ‘inter- -} .«
_action. v . Sa » C /x>
_ . \c, e e e e
R recognlve that the role- of . listener is a characteristic <
hehavior pattern which develops as a part of group inter—
. action. Ty e v :
o ™ ! © : / s «

N ) - A
. 'défine the role of gatekeeper;in group interaction.

5 .
7 ;
*recognize that the rote of' gatekeeper is a characteristic .
behavior: pattern whicH develops as a part of group inter—

action.

v
-

. ' - define’ the role of advocate in grOup‘fhteractiOn. A

.
i

';ecognize that the role of advocate is a characteristic -
ehavior pattern which develbps as 8 part of group inter- \\‘(;'
action. ’ .
- : .
< . S B %
3.' Behavior in Group Interactions The students will be,aware of v
their own behaviors in gnoup interactions. , « R
. ,\-ﬁ 5 . ‘ \ s -
~ . The ‘students are able-sto:’ o . . IR /
- e - ' / M " :
'define sochaily acceptable behaxior in group ihteractions.
Y 6) ' ¥
flist‘tHvlr own socially acceptable behaviors in group ‘inter-
aCG‘ibno. ' ' - ™~
-115:":Hc1f own socially unaéceptable behaviors in group
i&ifractions. o ® '
! v -
. =\ . R ,\_‘ . N

- . — .\ .
9 : . - ) . - !

: 4 , 47
E. Relating/%ith Jignificant Others: Competitivenesg and Coopergtiveness
— T\w Pt
The students. will he able to reéognize the effects of competitiveness b

and, cooperativeness\with both péers and adults,
?

T

N v
- ¢

J] . DY . . 14




————,

# 1. ¥ Effects of Cooperativeness , The students will understand the

effects of their cooperativeness with both peers and J&ults.
3 4 ’ . .

The students are able .to: -’ . ey

R L
-define cooperativeness » "
*(cooperativeness: 'working together toward a comﬁon=goal.) o
r N N !n,.
L4

4 - . N ' ' i 4 ! , -
:proWide examples 'EfX their coope\ratiVen_ess w'ith '@eer_s. . d
- ,.brovide,examplés of their'cooperativiness w}th aaurxé, }

<

) ‘ KR <t 3 . L',‘ ~
. ‘explain about some of the helpful effects oﬁ,thsir,éoopera- ¢

Y tivengss with both peers and adults., =~ °, .
o .7 '
~expl;in about “some, of the ﬂarmful effects of.theﬂi cooperag
e tiveness witﬁ\ﬁot:\hvéis and agults. . b .
. L . . . . - 5 C Y 7
' v N . : . . e '
. : - i . S .
.f2.. Effects of . Competitiveness The studentg w111 be'aware of the
¢~ effects of thelr’ competitiveness with b0th peets and adults.
' / J - o o |
. \s The students aré/able tq; E ,7V‘ ) ‘: ' , .
4 {
- define competitjveness. ’ - . ’

*(competi iveness:. contending with others for préfit,tprize,
... OF pos ;tlon, ~a contest.) ~— _ - . .

'
N - “ . s ¥ . . \

. . o N » o
, ‘provide. xamﬁles‘of their competitiqeness.with ﬁeérs.
N } ' = ) o S 4 M
provide‘|xamples of their comgetitiveness with adults. L F
) ey

"« éxplain about some G&f the helpfulueffeCts oF their coméeti—
iveneés #ith both eers and adults
' /
explain' bout some of-the harmful &ffects of their competi—
tiveness with both pegrs and adults :

-~ s
ot : Lo .
3. Dxffcrences and Similaritiés Between Competitiveness, and,€68~—
erativenes The students will be aware of: the, differences and

similaritles between competitiveness and cooperativeness

"The students are able to: ) ‘
, : ' 1



4

. . -
H

Tdrevognize that competitiVeness'and cogperativenesg are both
_ways of getting things accomplished. s
K g e U
A ‘recognize that both ceﬁpetitiveneés and cooperativeness can
' " be helpful. - ' : .

.

‘recognize that both @ompetitiveness and cooperatlveness can

’ be hatmful.
) : ! . ) v .
-recognize that the°emphasis of competitiveness is different
from the emphasis of cooperativeness. —

*(i.e., competitiveness tends to draw people apart, while
cooperativeness tends to .bring people closer together .)

‘recognize that competitiveness generally involVes:"winners
© and losers'; while cooperativeness does not use that type of
Vs terminology. '

>}

<+ F, Relating With Significant Others: Family Relationships

The students will be able to recognize the value and process of
establishing an effective relationship with their families.

#l. Drocesg_gg_ﬂignhjishingEffecfivE.Family Relationships: The
students will understand the pro¥es of establishing effective
family relationships. ! -

’ 4

Using a hypothetical family situation,-the students are able to:
‘define cffective family relat{onship.

-provide examples which show that &he‘belief that all persons
are equal in worth and dignity is a part of the process of
establishing effective family relationships.

-provideé examples which show that respect is a part of the
process ot establishing effective tamily relationships.

“provide examples whigh show that listening is a part of the

process of establishing effective family relationships.
- provide examples which show why communicat ion skills are
necessary tor the process of catablishing effeetive family

. relationships.

O
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- -provide examples which show that cooperation is a péft of
the process of establishing effed¢tive family relationships.

-provide cxamples which show ways of handling disagreement or
conflict as a part of tHe process of establishing effect}ve
family relationships. ,

, . -
-explain what comprises a family meeting. i .
*({.e., reference: Raising a Responsible Child or the S.T.E.P.
Parent'$ Handbook, both by D. Dinkmeyer'.and.G. McKay.)

’

-provide examples which show that regular family meetings can
be a helpful part of the process of establishing effective
family relationships. 2

2. Results of Effective Family Relationships: The students will
' be aware of the results that come from having effective family .
relationships. k¥ v

From a hypothetical family situation, the students are able to:

-recognize the resulting feelings-when the belief that all
persons are. equal in worth and dignity is a part of the
family relationship.

-recognize the resulting feelingg/ﬁ%en respect is a part of
'\\\\- the family relationship. ) -

-recognize the resulting feelings when listening is a part of
the family relationship.

.recognize the resulting feelings when communication skills
are a part of the family relationship. -

#
‘recognize the resulting feelings when cooperation is a part
ot the family relationship.

‘recognize the resulting feelings and the effects when regular
family meetings (as proposed by Dinkmeyer and McKay) are a
part of the family relationship. )

Go selt Validation: @Q[ghynlggggg




L
. The studenfs will be able to achleve feelings of worthwhileness.
o N .
. ) . o ’ «
1. Worthwhileness in Relation te’Others; The students will be aware.
~ of methdds of attaining feelings of worthwhileness in relation
to other -people.

+ The students are able to:

.recognize that when feelings of worthwhileness first begin
to develop in an individual they do so in comparison to
other people.

-recognize that as feelings of worthwhileness mature the
emphasis shifts from comparison with others to seif
actualization.

.recognize that self awareness (physically, emotionally,
intellectually, and socially) is a method of attaining
feelings of worthwhileness.

-recognize that meeting new challenges is a method of
attaining feelings of worthwhileness.

-recognizé that being flexible in meeting the needs and de-
mands of themselves and others is a method of attairing -
feelings of worthwhileness.

‘recognize that understandipg the .meaning and the effects of
behavior (of themselves and others) is a method of attaining
“teeling:s of worthwhileness.

‘recognize that sensitivity to others is a method 6f attaining
feelings of worthwhileness. s

‘recognize that tolerance (understamnding ang accepting in-
dividual differences) is a method of attafn'™g feelings of
worthwhileness.
. A3 .
#2. Feelings ot Worthwhileness: The students will understand their
kown feelings of worthwhileness

The students are able to:

sdescribe general feelings ot worthwhileness.
? .




‘provide examples of ways to attain and maintain these feelings
of worthwhileness. ;

‘describe their own feelihgs of worthwhileness.
N ,

‘provide examples of ways they have attained and Hsin-
tained these feelings of worthwhileness.

H. Self validation: Controi Over Self and Environment

'
)

The students will be able to recognize that they can exercise some
control over themselves and their environment.

f*.. 'Factors of Controlling Self and Environment: The students will
bemgyare of factors involved in the process of controlling
themsétves and their environment.

The studentS'afe«ablento:“_...,;M R

s ‘recognize the following relationship: when an action occurs,
the student "thinks'" and "feels'" about that action, then the
student gives his response. The logic of a person's response
is dependent upon the logic of his thinking and feelings

~about the initial action. If the student wishes to change:
his type of response to an action, then he will Hhave to
change his belief (thinking and feelings) about ‘that action.
*(See A Guide to Rational Living by Ellis and Harper.)

‘recognize that controlling their attitudes and thinking process
is a major tactor involved in having some control over themselves.

‘recognize that controlling their attitudes and thinking

process is a major factor in having some control over their
environgent.

[. Self validation: Individual Differences

The students will be able to demonstrate an understanding that all
individuals, including themselves, have different and varying per-
sonal characteristics and abilities which distinguish them from one
another, and that certain of these characteristics and abilities
may change from time to time.

10~
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#1. Changes in Behaviors 'and Abilities: The studerdts will under-
! , stand the chdnges that occur in characteribtic behaviors and
abilities of self and/or others over time. ¢ .

The students are able to:

‘define the term "characteristic behavior patterns' as the
ways a- person usually acts.

"list characteristic behavior patterns of others at several
stages, such as birth, age two, etc. e )

‘1list prJgent characteristic behavior patterns of others.
A P
+ ccompare and contrast past and present behavior patternsjof
others.

-explain changes in physical and intellectual development -
in terms of tlme, needs, and interests. -

.1ist their own characteristic behavior patterns at Several

stages, such as birth, age two; etc.
. *®

*list their own present characteristic;béhavior patterns.

‘compare their own past and present behavior patterns.

N A ’

*éxplain the changes in their own physical and intellectual
development in terms of time, needs, and inrerests.

ERIC
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DOMAIN: WORK AND i,IFE SKILLS

A. DEilX“ELXEnH: Consumer Skills

The Studentq will be able to identify consumer skills that are used
in daily liv1ng

>

@ $

%, #1. Consumer Skills Used and Needed by Different Groups: The
studenfs will understand the various ocpnsumer skills that are
used and needed by different consumer groups. ’

The students are able to: .

%

: 'identify Geveral groups of consumers.
*({.e., children, adults, women, graridparents,. teenagers,

_boys, etc.) . o

=

'identify,cohsumqr skills needed by each group such as dis- .
tinguishing between necessities and non-necessities, and

d . recognizing the influences of advertising.
f'.‘ J 2 *explain the difference between the skills needed by different
A . .
S - groups. O’ ‘ .

“4

©, “identify consumer ai. .uch as guarantees, warantees, ang
consumer resources (literature, organizations,, laws, ctc.)

Schoo! Relevancy

» v‘e erudents will be able to identify the relevancy of school subject
matter and othcg{svhool experiences to Community, home, leisure,
and occupations. . -

)
1. School Fxpericnces: The students will be aware of the school
academic «nd social areas at their grade level.

The . students arc able to:

“lis! th scheol academic cxperiences they encounter at

their . -a1ce-level, ) - -

v .o ¥ »
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.1list the school social experiences they encounter at their
grade level. B -

~

#2. School Relates to the Worker: -The students will understand how
school academic and social areas relate -to the role of worker
on the job.

*,
. .

The students are able to: ] -
*identify a worker role. 3
“list various activities of the worker on-the job.

‘relate school académic areas to worker actjvities.

: ®
"relate school social areas to worker activities.
o 3. School Relates to the Leisure Participant: The students will
fgg? " understand how school academic and social areas relate to the
leisure particiaant. o

The students are able to:

*identify a leisure participani .le.
*(i.¢., golfer, diver, hunter, etc.)

"list various activities of the leisure participant.
;
‘relate sjhool academic areas to the activities of the

leisure participant.

A
! B3

‘relate sihool social areas to the activities of the leisure
participant.
b

o

Task ResggnsiDiliLy/Employability: quendéncy in Task Accomplishment
The students will be able to recognize that others dépend on %?em

in helping perform a task and will be able to identify situations
in which people depend on each other to perform certain tasks.

#1. Situations Where People Are Dependent: The students will under-

~13-




/

, & . . i
- stand situations where people are d?pendent upon each other to
accomplish a task.

EE R e : ~t
¢ students are ahde to:: , , P

B

‘glve examples of situations where'they"work-with others
to accomplish a task. '

‘give. examples of situations where others depend on them to
accomplish a task. .- ,

a K a ,
"give examples of situations where they depend on others to
accomplish a task. 4

'giveuexamples of situations where people work together.

‘give examples of situgtions where péople are dependent on
each other.

I}

/

D. Task#esponsibility/EmployaBidiry: V. u. We e
cudents will be able to récoghize the .ue (personal rewards)

whi.h comes from a task well done. ‘

#l. Personal Rewards:.. The students will understand the- personal
rewards available when a task is done well.

Thé Students are able to:

) -explpin why and how'external criteria (someone else's
sta_dards) determine 1f a task is well done.

‘provide cxamples of extrinsic rewards available for those
who do task well.

‘recognize that most extrinsic rewards afg dependent upon
external criteria for task accomplishment.

"explain why and how internal'criteria (personal standards)
determine if a task 1s well done.

‘provide examples- of intrinsic rewards avallable for those
o who do a task well. , '

ERIC
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‘recognize, that most intrinsic rewards are dependent upon one's
intergal criteria for task accomplishment.

»

s 2

- a s
I >

F. Task Responsibility/Employability: Purpose and Steps of a Task -

The' studegts will be able to recognize that tasks\have a phtpose
and that steps are fallowed in completing a task. . «\\;
. . . ] »{
i [ . .
_#I.  Processes and steps of Task Accomplishment The® students’ will -
understand, the major processes and the steps involved in task

» accomplishment.

The students are, abue
537
.give their cwn examples of the processes and steps involved in
task accomplishment: ' ’
1. specify.a task !
2 explain the steps involved in planning for that task.
3. explain about the "doing" portion of the task.
4. explain about the steps involved in evaluating their
task accomplishment.
5. explain about the steps involved in 'redoing" the task
) g if necessary ' - ‘

N

o -
-

F. Task Responsibil 1t1jtmployability Fersonal Characteristics and Job
¥ Flelds . '

The students will be able to recognize certain personal characteristics
that are related 1o job fields.
]

. (hwrchLrLstl(, Relate to JobSs: The students will understand

how some persona] characterlstlcs relate to ]Ob fields.

The students arc able to: ‘ i ' - 7

-identifyv job fietds and clusters.

-identifv personal characteristics in-terms of behavior
anu 11k(J/d1511k0‘
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- -explain why certaln personal characteristics might gok\; -
~ with one cluster .and not another. .
+ *(i.e., The characteristic liking to be with people goes
_ with Personal Service and not with Construction. ) &

- Y

'
°

, : . e
‘2. ' Characteristics,and Job Choices: The students will be aware of#®

the importance of the relationship between personal charaéteris- g
tics and job choice.

When given a 31tuat10n, such as a story or interview, the
qtudents are able to: ’

‘recognize the consequences of persona},chﬁracter%Stics
not matching job choice. s 7
: ¢ : ’
‘recognize the consequences of personal characteristics A
matching job choice

5l e . y
- 8

A ¢

, . ' j
G. Work and leisure’Environments: Work Y%and Leisure Activities»~

The students will be able to diStingulsh betwee?ﬂwork and leisure s
time activities. . ,

/

p - ) r
‘€
#1. Similarities ahd Differences: The students will understand
the similarities and differences betwﬁ work and leisure time
activities

* ©

et

The students are able to: : '

‘dgfine work activities. E / x
~ - —
{ ) ‘
-define leisure activities. . " \ :
. L AN
-glve examples -of work activities, [ >x
. . * : RN -
// -gtve' examples of leisure activitiZs. -
H. Work and Leisure Envitonments: Respect forf Work Well Dople
\') /' /
A
P ' ¢
.\‘)
- -
\ S P .
& ‘ 1t -
/ .

O
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The students wili be able to recognlze that respect is. due té

‘,» others’for the. contributiéﬁs they make in their various rolesyand
" 7. when-tHeir work 1s\we11 done, r¢gard1ess of itsapature. . <:
) © oy J . . , . T
P » ~
- 1. Purpose Of ‘Work Roles: The students will undérstand the
purposes of varfous work roles, Dy !
* v ,J‘ g . :
‘The stpdents ere able to: o - b . e
Wi . ) /4 LT
D _ *list warious. work roles. ' Y ' .).
- L ip ‘-,'* )
/ . N . .
-glve examples of the purposg of varieus work roles. Q\

' ‘/ “

2. Reséect for Any Work Done Well: The/ students wikl. unders
tha getpect is due to others forpwoérk that is well donej
~ regdrdless of the nature of that-work. . \

Y The students are able to: | B ) ) e

“list work ,roles that are appealing:to them.
PN * s . ‘
+list work(£oles that are not appealing :to them.

e oL, X ’ [ ' ]

“give examples of appealing work that is done well.
!

\\\\k © rglive exampleg of unappealing work that is done well,.
. . ) ( Vo ) [ ’ ;./
¢ - }%xplainwwhx\fespect is due for'work-well done ~ appealing

or not. - ’ ’ .
. ) -
“recognize,r 504; why respect is sometimes not given for

4 work well donc. !
*(l.e., lpw-social status, unappealing, purpose seen as_‘("g

insignificant, etc.) '
. A -
v / .
I. Work-dad Leisure Environments: All People Work
"‘/ry\_r - g -
- . , - ,
The scudents will be able to recognize that all people perform)some
type of work. ? .
. N
, % ) o /{
. , \ o , ‘
i . .WOrk-Roles,anq”ﬂctivities:‘ The students will understand various

work roles Dpd activities perfoirmed byﬂoghersg




[ o r : Y/
. ' ) . )

‘ e gr}’f/& 5 are able to: - T })
AT A C e .

-~ «identdify the! yﬁfk roles and ¥he activities of some adults. /4
4

’

© Sldentify noniﬁﬁrk roles anH activities.' v o Jf
*(I.e., citizeh, leisure participant,. family»member)b ‘ .
!P - .. '

others. /. "

‘give : examples of work rdles and activities performeg{by
%
R

Yy

3 /// ! . ,
J. Work and Leisure Environments?&VWOrk Roles Change/Multiple Roles ~j

The- studcnts vuJE be able to recognize that work roles may change
during one's career or that a worker may have muléiple ‘roles at the
same time. ‘
[N
f 2\ L |
1. Work Roles and Activities: The students will understand
var.cus work-roles and activities performed by others.

® *(This is identical to Goal I '~ Objective #1.} s
The studenth are able to: , , v / )
L4 ' A .

*identify the work roles and the activities of some  adults. .

'identify non-work roles and activities.

*(i.e.,"¢itizen, leisure participan‘. family member) *
. 'éin examples of the work roles and the activities per-
forme:d by others. 4

).

#2. Multi le Roles: The students will be aware that a worker may
_have my 1tip1e ro]es gt the same time. ‘

'\

The studeﬁts are able to:

N X . . ‘ v .
# ‘list workers and their activities.
“1ist sheidiffErent work roles of a particular worker.

g A
V4 ‘list dlffﬁrent roles, other than work roles, of that same -
% worker. € ;
B -
o rec ) /
. ecognize|
! oy
| . .
\ ¢ A \\‘ - Q?

-

that a worker can have multiple ?éies:at the game time.

-

ot
[

i
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s K. WQrk and Leisufe Environﬁencs Interests "and Abilities Relate To,
- \ —

L ‘JOE Clugters \‘ . . o
. ‘ : . -

. ’

4

o L
Fhe students will be able to recognize ‘that Ehere .are gamilies

~ (clusters) of jobs which relate to one another and that ome's
interests aAd abilities can relfte to seyera+ jobs. as a ;esult.
: N N ) - - co . kN '
. i ! o ';_ o . : ¢ AR - &
1. Interests And Abilisies Relate To.€lusters: The s udents wilL ’
N " understand how &nterests and ab%?ities relate to job, clusters. 2 i
“ §
The students are able to:
o x o } . ) . oe
‘describe the U.S5.0.E. Classigication System. - -
o . | Y
- 'U.S.0.E. Classification System - .
- ’_;
. . A . .
Divisions ' Clusters - )
Service Group“ - : Congumer Education and romemaking
J; + ) Public Services -
/4 ok Personal Services
i N Hospitality and Recreation
T . . / \ /%\ . -
e ' — : ' —
N . . /‘J} ¢ . r“'i,_ /\
Business” Group 7 JPusiness and Office H f“{j>‘ i
* N . / N ™ L
.. : A/ Manufacturing Wy -
: Marketing and. Distributi on .- o
S ‘ T sportation B
i - e : rﬁs&:gction B L
o , ‘ T o :7f/ ’ | ¢
Science Group . . . Health : ; : IS
o . ) Environmental Control
; .+ Agri- business and Natural Resources
o . War;ns Sciemce
. . ) - tzé»
F— — - '
] Communicatiosrsgoug, Communigétions.and Media- ' :
e | ' o ! Fine ?ﬁts and Humanities e

«20-
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C e

N . -
o - e
.

°

*1isK the in;efeSts of: people who ho}ld jbb§ in Vatiqus'

| clgsters. > ‘-S\'h; o T . T 5¢" S ,(
'+ *11st the abilit¥gh of people who hold jbbq!i@vvariqqu; =
~A7C1USté‘ﬁn T : ‘ LR N
o e

-explain why Beople-.with certain interests andfor .
abilitles mightﬂchoose a. Job in a particular cluster.

.a‘r‘ '5\ ' ] L R w o

Interésts and Abilities Relate to Several Jgbs: . The, studehts

will be aware that 1nterests and abilities can relgxe to
several jobs. ‘

“The sbtudents are able to: .

*when given an example of an intérest, list those jobs that
might satisfy that ir}r,ere's.t ’ :

P
\

‘when given an example of an abilfty, list those jobs that
might use that ability.

-



L n?yK}N; LIFE CAREER PLANNING
A. Planning Skills: Attitudes and Values Affect Decisions, Actions,
w and Life Styles '

v

‘ » . S, . |
The students will be able to recognize that attitudei and values
_affect decisions, actions, and life styles. -

4. Life Styles: TKZj:::dents will be aware of various life styles.

Tie students. axg able to:
‘défi@eAli[e“style.

»1ist variousvlife_styles.

qu-identify life styles from eiﬁmple situations.
")
N

#2. ~Attitudes and Values Affect Decisions and Life Styfgg?\ The
students will be aware of how attitudes and values affect
decisions and life styleg. '

The students are able to: S

‘recognize the {s}ationship between decisiéns aﬁd life styles.

-define attitude.. . . o
*(attitide: way of thinking, acting or feeling.)

‘recognive that attitudes affect decisions.

-define values. )
*(values are based on three processes: choosing freely from
alternatives after consideration of the consequences, prizing
or being happy with the choice and being willing to affirm

. that choice publicly, and acting or doing something with

; that choice.)

\ . .
» ‘recognize that values affect decisions.
‘recognize that attitudes affect life styles.

‘recognize that values affect life styles.

-2~



*idemcify decisions that are influenced.by attitudes.

f

-identify decisions that are influenced by values.

‘identify life styles that are influenced by attitudes.

‘identify ‘life_ styles that are influenced by ?aides.

~

B. Plahning Skills: Decisions Made by Self and Others

The students will be ahle to recognize that they. make decisions and
that their lives are influenced by decisions made by themselves
and by othurs.

1. Students Iché'shrL Influenced by Their Decisions: The
students will be aware of how their lives have been, are, and
- will be influenced by the dec181ons they make.

The students are able to:
‘ *identify a major personal decision they made in the past.
. ' ¢
"examine the short range and 1ong range effects of that Y
decision. '

-identify a major personal decision they are in the process.
of makingx :

‘eryamine ‘the ‘possible short range and 1ong range effects
cf that decision.

S

.identify a major personal decision that might be made in e
‘the future.

'épeculate and examine -the possible short range and 1ong .

range effects of that-decision.

#2. Students' Lives Are Influenced by Others' Decisions: The
students will be aware of how their lives are .influenced by

? decisions made by others. T
. . ’ o .
N The students are able to: . i
"~ » -23-



*identify decisione made by parents that influence their
Clives. * - '

*describe how these decisions made by parenté influenc

their lives. - ‘

~1dent1fy_decisioﬁs made by Eeachefs that influence their
lives. "

-describc how those decisioms made by teachers influence
their lives. ' {

o o :
*identify decisions madJ by the peer-group that influence.
their lives. . :

*describe how those decisiohs made by the ﬁeér—group
~ influence’ their lives. .

’1denr1§y decisions made by government that influence their
lives. :

o . < ‘
*describe how those decisions made by government influence
their lives. . e

A . =7

C. Plénnihg Skills: Alternative Decision-Making Courses
The studen's will be able to recognize that there can be alter-
4 native decision-making courses, with differing consequences.

. A N
\

#1. Alternat:ve Declsion-Making Courses And Consequences: The
students will understand the relationship between alternative
decigion-making courses and consequences.

The sthwdents are able to:

*define the word alternative in tefgs of décision—making.

“de’ ‘ne consequences.

“provide an example of a decision tade concerning a specific
- problem. '

“identify alternative decisions that could be made for the
same problem. 5.

'

9.




-consider the’ consequences of each alternative decision that
- LOuld be made for the same problem. .

-explain about the relationship the} exists between alternative
- decision-making courses and consequences.

) e T
2. Choices Within Decision-Making Courses.: “The students will
understand about the- cholces within decision-méking courses
and their differing consequences.

Sk The”sgudents arefgble,tgg

P

\ ‘identify a deci$ion-making course.

R : *(i.e., a series of decisions relating to the same area

g’ such as careqr choice, choice of musical instrument to
. - study, choice of friendship group, etc. ). :

*list the decisions made in that decision-making course.

.identify alternative decisions to those decisions that
were listed. ~ \ .

a
[

f +-examine the differlng consequences of those alternative
decisions.

*define choice. - -

‘glve an example of a choice and explain, es it a
choice. - .

v\ “explain about a personal decision-making course, the
choices within that course, and varying consequences of
the. choices. ;

ND. Planning Skills: Planning vs. Trial and Error

The students will be able to recogrnize that 'planning" leads to
more effective performance than does chance or ''trial and error"
approach to a task. '

#1. Planning Is More Lffective Than Trial and Error: The students
will understand that the planning process is a more effective
approach for task acsg ishment than ttial and error.




7 . - : . Py
'\\\ The students are able to: s
CONS

money resources, completed- prodUct or outcome, and quality

*define effectiveness in terps of efficiency, time reqources;
\5 of product or outcome. . . \

-compare and contrast the effectivenéss of the planning process
with the effectiveness of trial and error. .

)

“explain why the planning approach is more effective than

the trial ‘and error approach to a task. \ .
E. Fducational Environment;_ Denonstratihg Effective Sépdy and
< - Learning Skills D ' e

The students will be able to demonstrate effective st dy and
learning skills. :

-

. . .
v RN

1. Study Systems: The students wiil be aware of how their study
skills combine to form a study system. : Y .

b
'

" The students are able to:
‘define study syétem.k\v

‘identify the factors that are involved in a study system. ‘
) *(i.e., SQR3= surveying + questioning +.reading + writing +
I reciting) ' ) . ‘
- e
"identify "the skills needed in‘a study system.

i

identify their own effective skills.

. ‘recognize how their own effective skills incorporate into
s * a personal gtudy system.

4

#2. - Inportance of ag~Effective Study System: The students will
understand the importance of developing their own effectjive

study system. ..

i
r

The students are able to:

13

“define an effective study system. .

06—




|}

"recognize the consequences of a consistent and effeotive
study system. ‘ ’ ’
e

- {
‘recognize the consequences of having no bonsistent, effective
study /system. - oL -

.'\, 1” . R .)
*examine their own study syste&.

-compare their own study system to their definition of an
effective study system. . \

- identify those skills, if any, whicQ need to be changed to
~make their system more effective. ¢

Educational Environment : Using Listening and Speaking Skills

The students will be able to employ listening and speaking skills |

that allow for involvement in classroom discussions and activities.
- .

[

&/’ Applications of Listening Skills: The students will ‘under-
/g - stand the applications of listening skills and how to . use them

in the classroom.

-

The studean are able to:

'provide examples of the use of attentiveness as a listeninb
skill. - -

-
>

“use attentiyeness as a listening skill in the'classrooq;

*provide examples of timing (knowing when to listen-and . .
when to sﬁeqk) as a listening skill. :

T usge tlmlng (knowing when to listen and when to speak) in
the classroom < b :

~

‘ ' N L .
*provide examples where llstening for the content of the
spes ker s message proves to be a helpful skill.

‘use 11 cening for the -content of the speaker's message o .?
in the classroom. ‘ -
B . ‘.-\'s
‘provide examples where listening to remember proves to be / ’
a Lelpful skill.

~
.
|
S
“ g
l



»
'

.

-use listening to remember in the classroom.

“
\ Vs

o “.provide examples where listening for the speaker's feeling
and hidden messages proves to be a helpful skill. -

-use listening for feeling and hidden-messages'in the classroom.

™

Y/:Q ‘define a feeling response.
%

Y (geference: Dr. Robert Carkhofivﬁgﬂelping And Human.
Rélations, Voiyme 1 and 2.) °

*e YV

v .

;> Vo 'recognizi>from examplés various feeling respon§es.

+ . -use feeling responses in the classroom.
-defin®e and recognize I—messages.
#(refetence: Dr. Thomas Gordon: P.E.T.)

‘use I—messages(in the classroom. ; . \
. . / .

, L ]

7 Appllcation of Speaking "Skills:: The students will understand
the applications of speaking skllls and how to use them in the
classroom.

The students are able to: ! . ' ’

{

recognize that different speaking skills are needed for d
one-to-one situations and for group situations. ’
]

-explain how preliminary skidls that are necessary before
actual verbalization apply in a one-to-one sitjation. <
*(i.e., getting attention, taking turns to spglk, responding

when spoken taq, etc.)

-explain how preliminary skills that are necessary, before
actual verbalization apply in group situations.

-explain how speaklng distinctly applies in a ong—to one
situation. .

E &
-efplain how speaking distinctly applies in group situations.

~—.

S -explain how speaking with an adequate vOice 1eve1 applies in
a one-to-one situation. :

/



B / ’ LA
3

ﬁj in group situljtions.
explain how respond appropriately applies in a one-to-one
. situation.
i -
i *explain how responding appropriately- applies in group.
oo . “situations. . \\

/
" -explain how contributing to the topic at hand applies in

a one?to—one situathpr ) .

L 4
sexplain how contributing to the topic at hand applies in v
broup situatlons. . 4
Y - ,

explain how responding about feeling applies in a one- to—

one situation.

L

. ] B N ‘ ‘ _.
*{llustrate the various methods of responding about feellmgs

in & one—~to-one situation. .
~*(t.e., feeling responses see Carkhoff; I—messages see Gordon)

G. 'Educational Environment: Evaluating Abilif¥n. Progress, and Methods
of Improvement ‘ : . o
The students will be able 'to realistically evaluate alility,

- . progress, and methcds of improvement in various subject areas.

-~ A s -

I . '

#1=  Applying Methods of Evaluation: The students will understand
- how to” apply various methods of evaluation in determining
ability *brogrcss, and the effectiveness or methods of
. improvement in various -subject areas.

¢ . 7

T

. The studeut!s are able to:
/z . ‘select & subject .area topic. &

‘pretest (evaiuate) themselves to understand their initial
ability or’level of knowledge. ,

‘pretorm the assignment(s).

-test (cwallatr) their progress concerping the sub]eet area
topic. ~




»

‘perform (or redo)‘the?assignments, : I

’ " «test (evaludte) their total progress at the end. ; g )
. C re _ , ¥
: +determine if a method of improvement is needed.
. " e
‘_ . . cconstruct and follow through with the method of improvqpent.

¥

+test (evaluate) for further progress to determine whether

or not the mctﬁod of improvement was effective. /

.

[

“

H. Self Understanding: Indivddual Abilities Aid in Tasgﬁéccomplishments

_ o o - ) . .
¥ The students ‘will be able to recoghize how individual abilities aid |
e 'in accomplishing different tasks. .

!

The students
erences contribute

#l. Apility Differences Cdntribute To Task CompletiAn:
will understand how individual ability diff
.to the completion of specific tasks. )

The students arc able to: ' j .‘/ . s
q . o :

‘define ability / . .

*(ability: ~the power or skill to do some special thing.)

- :deécr{be tow individual abilities differ.

'giQn examples of a specific task in a project.

4 .
-recoliisze which abilities contribute best to the completion
Yof specai < tasks and to the project as a whole.

I. - Self Undi:rstanding: Lea}ning in Life Situations
The studeats will be ahle to recognize that learning occurs in all
types of life ;ituations. !

1. The Learninngrocess{ The studernts will understand the learning

//’”ggggess.

The s tudents e able to:




\ ‘ f - N~ ' . oy

- ~recognize that initial exposure (through'experience,' ‘

. reading, listening, modeling, etc.) is part of the Ces
\(» - learning 'prdqess. ‘ . ‘ .
. ‘ o _
P -provide examples where initial exposure has been SE‘F of
/ their learning process. _ s '
. ‘ -recpgni;e that repetition of e osure is part of the ’
- learning process. - (ﬂ’ '

l
5 ' -provide examples where repetition of exposureSQas been.
' -, part of thg&; learning process. ) .

~ ~.

'

\ 5
-recognizelthat responiding is a part of\the learning
process. - ‘

N t Sy
. ' v <

-provides examples where responding has been part of their
learning process.

f o
«recognize thgt reinforcement (intermal or external) is Z{"
part of the’ learning process.' : \\\\ e

-provide examples where reinforcement has been part of@
their learning process. -

A

#2. Learping In Others Lives: The students will be aware of

: learning that takes %gace in the life situations 05 others.
- : . . »

The students are able QQ: . : -

pa
R

- examine various life situations of others.

identify where and what 1earn1ng took place in those life % .
situations of others. :

. Self Understanding; Clarifying and Expanding Interests and G
Capabilities .

The students will be uble to appreciate the value of clarifying
and expanding their interests and capabilities. '

N SR

-31-,




B,

‘.

. aware of how interes

4

"

2.

N

- N v
. _ - &
Expandiﬁg Interests and Capabilitiés . The students will- be
capabilities can be expanded -

.
”}'

The students are able-to:

-definc interest.

;:recognize that.interests(can be expanded through experience.
s . s . ‘
-recogpize that interest can be expanded through expoiti:.

de%ine capabili%y. ' \‘
{ g 'rL ognize that ca;hbilities can be expanded through exposure.

necognize that capabilities can -be expan?ed through practico

M .
- . i

4

Consequences 'of Expanding Interests and Capabilities: "The
studen®s will be aware of the consequences of expandiﬂg
ﬁ’terests and capabilities.

. The students are able)to:

-identify an exﬁand\d intexest in their: lives.
o S

-examiﬁc the, consequences (both internal and external) of
that expanded interest. .

-ide'xi-tify an expanded capability in their lives.

Ly -
examiﬂe the consequences (both internal and external) of
that expanded capability ¢

/. b . .

3

* - ) | ‘ éu .



Competenc erfom&ce Indicators ' . c-

"

v ; i ’ . ) . ) N . T
S . ., TASK DIRECTIONS 3 T '\"ﬂ
] Look at t:his handout: and pay particular at:t:ent:ion t:o the
performance indicat:ors sted.?\scuss with your group t:he

L
T

feasibility of . these in cators/for your\ children.»

~

A } Ty .
q_p; . ~ . .
. L -

~ Developmental Level R-1 [ P ﬁ( o ; . <, '

' , T s . N A ) A \\ - 7 -~ : ’ ’ . ;. 3 N - ) L.
Domain: Int:erper.sonal Effectiveness : - { _ -
Goal: The students will be able to demonstrate an awar ness of the .

various methods of expressing .their opinions)né\beliefs.

Developmental 0b_1ect:ive“’2 The st:udent:s will be aware of - different:
- ", types of redponses.,

Competencies: ‘ as inne what: a verbal ﬁesponse is. . " ﬁ 4

.b., -ident:ify verbal responses in terms :\f st:at:ement:s,

. questions, ol@éxclama ons. . ~\é~
. c. 'recognize verbal responses t:hat: relate to the t:opic :
-~ of disc ion . . :
5 i
‘( - d. define a nonverbal r(ponse. , ' o L’ - ,

.5 1
‘recognize ways that: silence can be used ag a .& t

. / ’ response. . :
4 - . .
CLt \

. - N recognize ways that body language can be used as a
. _ “ response. A Ny
; o P
< 8. " ‘recognize.that und rstanding the meaning of non- -
e . verbal responses "is important.

J

Performance Indicators: S

-

For Competency a. : Each student will t:ell the rater or
T teacher what a verbal response is
by giving an example or saying in

14




: erials:

.

T
i - . BN

> i . * -
t -+ .words that, it has to do with = -
- talking. o -

For Competency b. : Given:a éombination of five verbal

c o N ‘statements, questions, oF exclama-
N R tions, the student will call four

A

.- by the correct name.. .
the ~

‘8‘/\

. . 4 ’ . '
:'For Competency c. : During a discussion, studerits will
Lo ; ’ demonstrate listening skills by
o responding appropriately to the.
- X ‘discussiom topic with an opinion, ~
. ’ statement.orgquestiop in an 'audible>

< - »
. o voice. \ ) N

/M‘J’ |

: . ; \ ‘ |
\ﬁr Competency d)- £ " Each sfudent will tell the rater or

_ teacher what.arnonverbqg response - ./
e .1is by giving’ an example or saying ,
" in words that it has to do with
.. ° . ,answering someone or showing how
. -, you fee? without usiqg'words. _
For Competency €. : Inva clasgroon setting, students ?
~ +  will use/silenée as a correct

’ ‘responsg,. ~ = f‘ —— b

) 4 '},//) /L?L’ x . :
For Competency g”fé; Studenks will name five ways non- °
N verbal responses can be used. ' \

- -
.2 >

For Competency g. ¢ During a gaije o Chﬁrahés, udents
o ' : will verbally give the meanfﬁg of
S e ) nonverbal regpdnses. ", .
o | e -
Examples of statements, questioné, exclamations. Topics
for Charadgg. ‘ : ‘ h?

v

<

Arragggments: Individual meetings with cﬁildrén,'regular'classroom

i

‘e,

-

.~ activities, game of Charades._. o .

. ] & .
- | . ' N N \' '
; . e , .
. -



) % o > o5 .0 - ! - N
> Competenoies and Performance Ind ica ors {\ \ . i '
’ ‘ . .
2 : ' ) v A : i e
. ' TASK; omzcnon's ) < .
~ © " Look at*this handout and’ pay particular attention to the
| = performance: i dicators listed. ‘Discuss with your group the °
feasibility these indicators\for your children. . ' : ‘\g
) . , .
— e s . _ .
' ) . - [ o : ‘ ' .
. Q .
'Developmentai'Level 2-4 N L - ' ( .
&‘/ Coe S _ EAPEN
! o 2 " # N P .
Domain: Int rp sonal. Effecj:iveness{/,\_ P o S

Goal C. . The students will be able to demonsttrate an awaremess of the ;¥
various methods_ of expressing their oﬂﬁnions and bel{efs. ' e
|

Developmental Objective 1: The students will be aware of the various
* methods of expressing opinions and beliefs.

Competencies: The students are able to: . £ “'- X
— : o | o
- a. ‘list verbal methods of expressing opinions anmd beliefs.. .

l
" b. list ng;verbal methods of expressing opinions and beliefs. ,J‘
c. ecognize those methods of expression which encourage ”
tHers to listen. Vo

¥ d. recognize those methods of expression which encourage
/ .. others to, nespond .
. -7‘ R
Performance Indicators" - o e ' -

'

y

For Competency a. > During.a class&oom discussion, students

B ) will participate in contributing to a
’ - b list of ways of expressing opinions and
f ¢’beliefs. _ —— -
4

. .
\ For Competency b. : .Given a homework assignment, students
B will observe: in Zhe home or in a
: “ gathering of people, at leapst five ways
of nonverbally expressing/gpinions and
beliefs and wikl*list them on paper..

b -
HANDOUT #3
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"

For Competency c. : Students will demonstrate in small
2 . group situations, ways of encouragins
‘ others to listen.
For Competency d. : During a game or playground activity,
) each student will encourage someone else
. Lo to respond and will be able to tell
< - about it during a classroom circle
discussion.

Materia 8: Indoor games, outdoor cooperative recess games, paper, ,
‘ ) classroom sized charts, forms for recording observations.
<o— “\ >

Rrraqgiments. Normal classroom and playground activities should be
sufficient. :




. v \ ’ .
K . _ ) 3 . . $
f ' i . L : oo -

Competencies and Performance Indicators - . -
vy 4 . . N ) ’ . ‘ o

’ - TASK DIRECTIONS - . ”.

_Look at this handout and pay particular atéshtion to the
performance indicators listed. Discuss with: your group the
., feasibility of these indicators for your children.

Developmental Levell5-6

~Domain: Interpersonal Effectiveness

. Goal C: The students will be able to demonstrate an awareness of the
various methods of expressing their opinions and beliefsﬁ

Developmental Objective 1: The students will understahd the various —
. ' " methods of expressing opinions’ and beliefs;

Competencies: The students are able to:

a." ‘provide examples of verbal methods of expreasing )
opinions and beliefs. o

b, ‘provide examples of nonverbal methods of expressing
opinions and beliefs.

. ’ c. ‘illustrate those methods of expression which
encoufage others to respond ~.
d. “illustrate those methods of expression which

encourage others to listen and to respond.

e. ‘'provide examples pf methods of expression which ;
) are used in group situatioms.

f. ‘provide examples of methods of expression whiqh are
used in one-to-one situations.

g. define the role of gatekegpervin group interaction.
h. ‘recognize that the role of gatekeeper is a

- characteristic behavior patfern which develops as
a part of group interaction.



r : group Ant action.ﬁ

# S

1.._'def1ne'fhe'role of advocate. 1n'grdﬁp interaction.

j. recogniz4’that the role of advocate is a character-
’ 1stic behgvior pattern which develops as a part of

% - _'/

-

“Performance

4
A\ d +

Materials:

_ Paper

Indicators: ' '
. N \ ﬁ)‘

For Competency a. : }he student will write five examples
S of vérbal expressions of opinions
° or beIiefs.
L QA. . : W,
For Competency b. : - The'student will wrige five examples :
o . of ways of expressing opinions or
beliefs nonverbally. s

<

The student will be able to-
*- demonstrate in interaction in a
*  small group at least three ways of
?ncouraging others to respond.

For Competency c.

bl

' > " .
For Competency d. : The student will demonstrdte in~a

Y ©  small-group setting at least $hree
' © ways of encouraging others to listen
and to.respond. . J
JFofiﬁompegency e%in The student will list five ways

N ? people express themselves 1n-groups.

Fér Competency f. : The student will list five ways

)

e people express themselves in inter-
@ h acting with one othér person. ,
For‘Competenc§ g. ¢ The student ‘'will write a definition

*  of the role of ‘gatekéeper in a group.’

For 'Competency h. : In a,description of .the process of

' group interaction, the student will
include the role of gatekeeper and
how it develops.

For-Compétenbyli. : The student will write a definition
" : : of the role of advocate in a group.
" For Competepc§ j. : In:a description of the process of
: ' P ~ ~group interaction, the student will
: include the role of advocate and how

it develops.

Arrangements:
A3

Small group discussions, regular classroom activities. %
: §
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THR RATING SCALE: CHOOSING A DEGREE OF PROFICIENCY -

TASK DIRECTIONS
. In your small group, look through this handout and discuss
within your group application withln ‘the classroom.

)

0 ) ) 1 2
—_— e I I
] . Mini;bw‘ ' . Functional ‘Mastery \
No ’ Level ~.Level Level i *
Competency Compeégksy Competency Competency ' |
0% 30% ’

i

607 . 90%
b
: ater has four rathgs to choose from when evaluating student -
~=X ¢
performance of leach Developmental Objective. The rater should think

of this scale as a continuum ranging from zero to 100 percent. Since
the number of Competencies vary from Objective to Objective, the

number of Competencies representing a specific pércentage will also

]

vary. An explanation of the meaning of each rating is given below:

NQ_pQﬂggIENCX -0~ To obtain this rating for a Developmental , .

Objective, the student is not able to demonstrate skill in. the
0 //

Competencies stated for that Objective.

.

5

MINIMUM LEVEL GOMPETENCY -1- To obtain this rating for the
Developmental Objective, the student will be able to demonstrate

skill in only the most basic Competencies stated for that Objective.

On a percentage basis, this would mean that the student is able to

\

IIAND()UQ' #4
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’

demonstrate skill in at least 30%(9f the Competencies for the

- c S “ . . -
Objective being’rated:(/ -

\

kY

. . K
FUNDAMENTAY, LEVEL COMPETENCY -2- To obtain this rating for, a

s .
Devefﬁpmental Objective, the gtudent is able to demonstrate

skill yn most of the’Competencies stated for that Objective.

P . — \,
On a péﬁtentage basis, this would mean that the student
is able ‘to demonstrate skill in at least 60% of the Competencies
- -

for .the Objective being rated.

( S . ’
MASTERY LEVEL COMPETENCY -3~ To obtain this rating for a
S o~
"Dévelopmental Objective, the studert »nast demonstr-te skill in

most of the Compectencies stated fo, Ybjective. On a
percentage, basis, this would mean that the student demohstrates

-~ skill in gt least 90% of thé Competencies E?J the Objective
being rate
. L5 '




. . . :
» \ DIRECTIONS FOR RATIﬁE‘STUDENTS
. ) -t R B

— - v
‘This section of the manual explainéjin detail the ‘'mechanics of

— ¢

ratfng a student on Career Guidancé Skills. Exampleé of completed
» N . .

“

forms. may be found immediately following these directidps.

L

%ﬂg*kthe Criteria Skills The first step in beginning to

”

K

) . i rate studentg on the Cateer Guidance
Skills is fojsthé rater ta bec;me
,  THOROUGHLY FA@ILiAR with the Goals,
bevelopmental Objécti?es, aﬁd "
Competencies for the cﬁild's level,
©  K-l, 2-4, or 576.
‘ It is important because the‘rater-
must be alert tg‘?ﬁe behaviors that
show skills to be rated as Fhey occur
in informai situatfons, during
discqssions, on tests,, during written
s ; activities, and j§§ one-to-one inter-
gction between students. Tae rating
of a_child should not be based on
one incident alone. Seyeral
observations of skill in an area

., might be&recorded in a log or on
. ﬁ") s B

%




a check sheet before the child is

A : rated.
Qﬁme The proéeés of rating, that is the f
\\ awareness of che child's skills by
& . XX the ra;er,swill take several-months

unless a prerating is done. The actual

marking of the rating sheets should not

/ ©  require more than .a day or two.
. M
Prerating In the case of p:erating, the rater
will not have more than a few
5 . weeks in which tg observe the children;
, i
the rating will \be made on less in-
formation than w}\l a rating that
occurs in the spoing.
\
\\
AN
. ~ _
Postrating ) In the case of the I.IOStre\ﬁ\ifrr ,\the\\i
: rater will have an entire school
year in which to ol corve the, child.
Filling out the Rating Form + 1. As the rater it down to the
R:g’ . .
4 A
| actaal task of filling out thoe Rating
4
-
/ !

ERIC °

Aruitoxt provided by Eic:



=

Filling out-tf;g Rating Forms found in t:he’ Cumulat}tve Student
Form, Continued® - o ' Foldef; the following materials
- wiﬁl be needed: _ /
logs notes, skill check sheets, the !
chfld's Folder and from it, the
kating Form for the appropriate level,

_ K-1, 2-4, or 5-6, the Devglopméntal _

Profile, and the Criteria Skill List

for the appropriate grgde level from
the Rater's Manual. Other sundry items
suéh as writing instruments in more ’
: A / ‘.than one color may be needed. -

g ;23 Write the student's name on the °
tab of the Cumulative Student Folder
{f this is the first Rating for this
student due to nis «
Kindergarten or being sfer
from a school where no Rating was doqe.

ug\

3. Remove the Competencmzkatingbgcalé‘

>
Form from the Folder and circle thg

appropriate season found in the upper




9

Filling out the Rating lefthand corner of the Form and the

T

Form, Continued 3 appropriafé grade found in the uppet ®ight-

hand corner.' Fill in the student's"

& : name and your name. A this point,

it will be ésgéryﬂto'}efer to the

Q -
Criteria Sk41ll List from this Manual. Lo

-
/\\.
TN

7

4, quSin theakating by»referting to
the Crigé;ia Skil} List and the first
goal_gnder the Interpersonal Effective-
ness Domaln. Read the Goal, the first
A Developmentai Objective, and ‘the

, f . A ) Competencies under it. Reflect on

the student's behavior and refer to
\

an§ .otes you might havebin,the log

3

on this student's performance for this
/ ‘ / Developmental Objective or gpecific

Competencies under it. At the K-1

level, there are 164 Conipetencies under

the first Developmental Objective.

»
%

A <
If you feel the child has demonstrated

skill in none of them, circle the zero

for rating of that Developmental

Pl

(S Y
.




. . .
Filling t the Rating - . Objective, if.ﬁhe child has demonstrated
Form, Continued v skill in five of the Cbmpetencies,

circle the one, if 10 circle the two.
' ' and if 14 to 16 circle the three. o
-~ ’ .'\ ‘ e
& , ‘ ' ?
5. Complete the next Objective Rating i :
in the same mannér. Then, to find thi/
<
- average rating/for that Goal, add the

" two Ratings and divide by two. Always
//\‘divide by the nuv er of Ratings ﬁh<L
, . ) AN
' went into the sum; that- ls the sam
| ' as the number of Dev: ! ren: U ives
. | =

for that Goal. '\

= : 6. Continue ip the same manner until
the child has Been rated on all of

the Devclopmental Otjectives for the
Interpersomil Effectiveness Dumain.
-At that point, it is Tméccessary to find
a Domain Average Rating for the child.
To do this, sum the ratings of the
Developriontal Objectives, divide by

‘sai} the total number of Developmental

4

.;‘\




. . N ,
. \ ¢

Fillfig‘out the Rating » Objectives'aﬁd;rﬁcord the'Average £omain
. Formz/Contiﬁued ‘ _ - Ratiné on t e ble " provideé‘for it
L e /2{1 on the Compctency Rating Scale Form.U{ ,
e » . That is found at the end of the ratings .
- : . ¥

for that Domain. The AVERAGE Domﬁén'

Rating will be recorded on the C{assroom'
] \ .

' ‘ Profil&;' \
Te ' time to transfer the
nacing .. (ne Developmental Profile
grgphs. First, fill out the i;for—, ' -
mation on the cover sheet of the
> : : Dé¥elopmental Profile. This includes 3
‘ i : )

\ the student's name, birthdate, school

and school district and ioé@tion.. Sign
N

L
the line beside the appropriate grade

level and fill in the current date.
In the case of a prerating and postrating,
/' extra dates and signatures may be crowded
in. Locatc¢ the sheet for(&lle Interper-
/ sonal Effectiveness Domain. lLocate
kad
the appropriate grade level graph on that
sheet. Place a dot on the intersecting
e
j

A
Y 1

F-
(S Y




Filling out the Rating

~ Form, Concluded .

Classroom Profile

e

~

lines of the Goal letter and the average

Goal ratiﬁg for that Goal on thf chart;
. { B

This is obFa%yed from the Competency

Rating Scale Form you just completed.

-/

‘The Classroom Profile may be used in
two ways. Tt may be,used at the end

of the school year as the rater rate

. - \.“
the children. It may be used by a
N ~ \

‘teachef'in.the Fall as he or she makes
. Y

. . |
yearly plans for a new class. It may be

: ) .
" completed from the el of the year ﬁ’,
. ’ \ e e

ratings or from the preratings of the \

kg T
current year. "

The Average Domain Ratings for each

N

student in the class are used forfthis
. [

Profile. Several Classroom Profile
Charts may be found in the Appendix ¢
of this Manual. -

Refer to the following pagé for an
exémple‘partially coppleted éiéssroom
Profile Char;.'

To use the Profile, cdfplete the

v

[N Y

3

,f‘

P

-



\ . '\f,\lj’m\.
Yoo

" Classroom Profile ) identifjﬁng information on tﬁe page. .
Concluded | » Each graph represents one of the three
b S— - . . ) '
Domains: Interpersonal Effectiveness,
- - ) Work and Life Skills, and Life Career _
- ‘ " Y

Planning. Enter the children's na
. ‘ , in alphabe?ital order if you wish, '
on the blanks beside the graph.
< . ,
Place a dot at the 1ntersection~§f the
c%}id's name and his or her Average Dﬁmahp
y Rating ( 0‘1 2 3) for each Domain.
. . 7~
~When al¥ children's ratings have been
. ) recorded, draw lines JOnnecting the
e ' .
dots for each Domain to give you a

“profile of your class' standing on

the Career Guidance skills by Domainf

]

/' | //ﬂ
) f ‘ » N @ . , A ’
e ¢ ,
"’4;, s .
] %
Y N 7 \ . v :
( 1 .
H




COMPREHENSIVE CAREER GUIDANCE . T '

5‘» (\ COMPETENCY RATING SCALE * A
3 ) v . . Y 4 . '

‘ . .. Clagsroom Profile - . = - 7~ . ]w ‘
. ' . ? . ) ' ) had
" Teacher /}//ru . (),f S Year 7 7 7Y Date /Z% g “ /
‘- - ( ; ‘ [f’ /,; : .
: / : " DOMATIN DOMATIN MOMAIN
S, . ) Student's Name T - 11 o III -
, ) , . .
B : . & 3 \
' A 0123% 0123 ~.0123
V. Dantty) YBeypl | Tl 1] X
2. K fet Chadad fre) > . SIRANE
3. Mt i e :44 “);(?;L}é; ] -“‘? - .
4. P ptaag /) . /
5. / . - of . f .
6. .
: A 7. iR
8- ' M - '
9. 3 / y
0. 7 . ,
11. Y y .
12. e .
13. . - B : : _ —
15. ' ] B - . «
16. N Rl T
17. /% |
‘18, A B
19. '
20. T o - —
21 ] =
W 22, . .
23. - ] /: ]
24. 7 _ -
25. L | B B
262 I B ' i
27. L B 1 L]
28. B il
29 — B
30. B [ ]

DOMATIN - INTERPERSONAL EFP‘ECTLVEN;PISS DOMATIN
DOMATN II - WORK AND LIFE SKILLS DOMAIN
DOMAIN III - LIFE CAREER PLANNING DOMATIN




P " TASK DIRECTIONS -
Compare these forms with handout #1 fbl“_ the match-up.

~ ” . i
. - \

PSR

(Clrcle one) COMPETENCY RATING SCALE FORM (Circle one)
X - 8pring Interpersonal Effectiveness Domain Kindergarten
Fall , « L o Qrade 1
Student’'s Name Vi ‘ Rater _ :
Rating Scale: .0 1 3 S 3
. A Minimgm  * Functional  Mastery
' ’ No Level Level . Level :
‘ - pompotmy ~ Competency compotonqy d comm .
' 30% : v Lo :
4 . . .

Dlrootlono Circle the number of tho Rating of tho student’ s porfomunco abliity for sach
Objective: .Determine the average lblllty Jor a Qogai by dividing.the sum of

scores by the. number of Dovolopmonul Obloctlvu _ X
‘ v .
/ Rating . Average
A. Humnn Homlom Bklllo Bohlvlor A"octo Bohnvlor‘ g ;
Iﬁgorgoraonal Holltlonohlpo RA T . 01298
- Q:%‘ - : ’ ’ v R . .. A *
2, Responses N, : o S -0123 '
B. Human Relations 8kills: Friendships . - T e
o Aty ‘ . ! -\ I ©
1. Friendship Characteristics - | o128 ___
C. Human Rejations 8kills: Expressing Oplinions and Bellefs .
" - ' . o 0,
1. Responses : ' 01238 _ 3
0. Human Reiations 8kilis: Acceptable Behaviors In Groups
1. Gmup.}ﬂunlono _ IR - 0129
2. Behaviors That Help or Hinder ‘ ; 0123 oo
: ’ . | ‘ ‘
-€.Relating With Significant Others: Competitiveness and Cooperativeness ‘ ¢ '
1. Cooperativeness " 4 L. 01293 ’
2. Competitiveness ' : ’ . 0123
2 S
F. Relating With 8ignificant'Others: Family Welationships
1. Roles of Family Members .\ 01283
- . oo ) )
o 2 Famliy Relationships: Their Own 15 . . 0123

HANDOUT #5




. . -
. 8
' . = N
\ N '
. N

Q. Self Valldation: WQthl_hllonou

R Distinguishing Factors o ‘ " : 0123
2. Feelings and Caudes S . " : b o129 = L
~ H. 8elt Vaildation: Control Over Self and Environment e ‘ . ' v
1. Affecting Things and Others e | 0128 ___
» ’ - %‘ 5". ' ‘ ' Al )
i. Gelf-Validation: individual Differences
. ’ - A e :
1. People: Allke or Ditferent - , .
<
R
@ .
. : . v
Average Interpersonal Effectiveness Domain Rating - —_—
£
ﬂdﬁ

I4
'~
@© 1977 Georgia State Department of Educalon o ‘ f ‘
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HANDOUT #5

Ly >

- COMPETENCY RATING SCALE FORM S
) Lite Cireer Planning Domain’ ./ ’
’ 'ﬁnlm . Aversge
A. lenlng 8k llo Attitudes and anuu Amot Doolnlono. Aotlonund Llnstylu I
1. Atttudes dnd Valuss ‘ L. Y o123 . 7
. . .. A ) ‘ W .
2. Everyons Has Attitudes and Values . 0129 S
= ’ § e e——
B. Planning Skills: Decisiona Made By Self and Others _ _
1. Declsion-Making . S EEE)
2, ,E\'myom Makes Decisions 012 3¢
c Pllonlankllll Altomntlvo.ooclalon-MuklngCoumo
o 7 .
\1 ooclolon-mkmg | . / -, 0123
3. Everyons Makes Doclslo}\s . ' v . 0123"
CoL, , . 4
% v
D*‘ HlnanQSkllla lenlnL Trial nnd En%r
' 1 Plannlno Process ) . 7 - "0128
2.'Trialand Error . . 0128 T
_ . . T VL e—
E. Educational Environment: Demonstrating Effective Study and Learning Skilis .
1. 8tudy and Learning Skills o N o 1 0129
| | | . )
F. Educational Environment: Using Listening and Speaking Skills "5
. : ) ~ X\“.‘\;
1. Listening Skills 0123 '
‘2. Speaking Skills 0123
- p 0 C
Q. Educational Environment: Evaluating Abllity, Prog&u‘md Methods of Iﬂprovomon{
1. Evaluation © 0123
H. 8elf Understanding:- Iridividual Abllities Ald In Task Accomplishnient
1. Abilities j 0123



=z . . .
.. X "t '
- ! S
. , ! h . I ] Y , M '
¢+~ L. Self Understanding: Learning In Life Situations - - }
A » i - . N ‘ N
2. 1. Leaming L o
Y Learning In Thelr Lives S
J! N

’ - . o

' . .
.

' J. Self Undonundlqg_ Claritying and Expcndlng mmmmdc}p.blmm

. . Intereets and Capnbllmg
P . / ’
7 )
4 ‘
. .Y
/
. - -
t Av)ongo Life Career Planning Domain Rating e .
| - ; .
i o R
Y

7 )

@®© 1977 Georgla State Dapartment of Education "
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. | , .
COMPETENCY RATING SCALE FORM

Work and Lite Skiils Domain *

_ | “ Rating  Average
‘A Dallz lelng Consumer 8kiils 4 , e
-1, Thoconaumor o _ B ‘ 0128 .
» . N
B. Dally Living: 8chool Relevancy ‘ : ! t .
Te . 3 .
1. 8chool Experiences - ' . L ‘01283
» . : ’ ! 7
2. 8chool Rolat_n to Famlly , 7\9 ’ - 0123
: e | _
- C. Tnk Roopogalbﬂlty/Employablllty Dopondgnoy in Task Acoompllc‘lmont o :',
. 1. Panlolpn!!bn .2,.' L O < \ o128 ____
4 ’ . , . : ) - r'- ’ \
' D. Tnk_Fiiép'on.lbl[lty/EmployAblllty: Value From Taska Well Dono“ ' '
. 1.‘A‘bm'ty 16 Accomplish Taske . 0124, '
R( Task anonclblllty/Employabllltf’ Purpooo and Steps of a Task - / . -
¥y v
.1 Tasks _ _ ' - 0128
2. Task Purpou v I . C - ,0123
. . ‘ S" Y e .
i " v 4
F Tuk HocponolbllIty/Emponablllty Poroonal Characteristics and Job Floldc
1. Jobs | - : 0123 .___1
) AN ' '
* '@. Work and Lelsuire Environment: Work and Lelsure Activities ) I ' e
1. Work , . : e 0123 -
2. Leisure , ‘0v23
3. Work Actlvities ' : 01238
4. Lailsure Activities 0123
H. Work and Lelsure Environment: Respect for Work Done Well
1. Work Roles of Those Around Them 0123
" 2. Work Role Purposes 0123
\ .
3. Respect . S 0123

- . - lgﬁmom #5 - v




. .
- -
. C . .
. { v T
* T } : . - :;"J . Rating
. |. Work and Leisure Environment: All pleWork L~
1. Work., S . 0123
: % . < ' . ,
" 2. Work Activities 0123
(. : 3. Family Members Work ' . 01298
J. Work and Leisure Environment: Work Roles Change/Muitiple Rolea
. T L : - !
1. Change ' . . ?o 123
2. Worker = o . ‘ 0123
K. Work and Lelsure Environment: interests and Abliities Relate to Job élu.tm _
- N v gV ] ’ - ‘ . )
h 1. Jobe i ., . ) o . 0123
& } . e 4’? ‘ , . .
2: JobFieids Relate . S Co ‘ 0123
‘ ' i
L 3
X, \ _ C ) - , '
> “ | ?
) ~
®
/
’ / | #
’ N P
© 1977 Qeorgia State Department of Education N

The preparation of thia publication was supported in whole or In part by the U. s Oftfice of
Education, Department of Healith, Education, and Wo"m under Grant 0007500039

Developed by Margaret S. Gundoraon Nancy Roea Mllnor, and Eart J. Mooro
Univeralty of Miaaouri-Columbla :

°

'
]

OS5 - A

W



A
: C ) )
TASK DIRECTIONS
- Cox-npare t:he_sef*f.orms with 'hatidOut #1 for the match-yp. ‘ |
‘ oa . ‘ — - i - - . = » . /
. (Clfcle one) _ COMPETENCY RATING SCALE FORM (Circle one)
Spring “ Interpersonal Effectiveness Domain #
Fall o , .
¢ ' + ’ ’
StudJn\'s_ Nmio - Rater 0
Rating Scale:’ .0 N _
- +— —+
‘ o - Minimum F(mctlony “  Mastery ' ' )
. _ No . Level “Level”- . - Level :
Competency . Competency- Competency, Competency
: 0%, - 30% 80% . 90%
5 s Dlroci'lons Circle the number of the Ratlhg of the student's performance abllity for sach
b . ‘Objective. Determine the average abllity for-a Goal by dlvldlng the sum of
- score&by the number ‘of Dovolopmontal Objecﬂvos , . ,
)
. X , § < e ' ' v - g
‘ N » - o Rating
Aﬁbman Reﬁona Skilis: Bohavlor Aftects Behavlor T " S ) i
e B , ” . \
‘ ':;’ 1 Types of Hoeponaos . C 0123 .
N . . q' ‘ '_’V . - ’ . ’
s 2. Actlons of Others Affects Behaviopn -~ .. - . 0123

. - ! “
.B. Human Relations Skills:: Frlendships

1. Friendship Ch#rac;erTatlcs ; | 0123 27 ;
2. Maklr{g and Koo;-unng‘-Frlendshlps _ 0‘1 23
SN . o vy , =
: .C:‘ Hunian Relatlons S'kllls':/\E?(‘prosslng Opinions and Bel}fc’ - o —:
1. Oplnlons. Bollofs and Facts 7, { o - ‘ 0123
’ 2. People Have Opinions and Bellefs R 0123 )
3 Mothodjs of Expresslon - \ 01 2‘3v

0. Human Relatlona.6kllls: Acceptable Behaviors |n Groups

1. Behavlors That Help or Hinder 0123

2. Rights of Self and Others , : 0123

v - HANDOUT #5 i




b4 | 1
') > ¢
5 , _ ' o .+~ Rating Annoo"'
E. Rolatlgq With Significant dthm: Competitiveness and Cooperativeness
1. Effects of Cooperativeness o ‘ ) . 0123
2. Effects of Comfmltlvmu ‘ B : ‘ 01 23 .
»” . Relating With Significant Others: Family Relationships _ o
. \ N - -
1. Process of Eo}_nbllah%E"octlv'o Family Rolatlonahlpa .0123
- - R " . 9 g [y
G. Seif Validagion: Worthwhiiengss : ( T
1. Activities ¢ 0123 . .
- . A X i > !' a
. Person aracteristics : : . < (\_’ 0123
o \ : \ .
H. Sdif Validation: ‘Controi Over Self and Environmefit o - )
1. Control Over Self v ' \ 0123 -
) ' ! . N . : o .
Control-Over Environment 0123
Séif Validation: Individual Differences ( :
. . ’ " i ~ b < i'e
. . : \ :
- Pehavior Patterns and émtlea in Seif and Others ‘ 0t23

&

Average interpersonal Effectiveness Domalin Rating

N\

© 1977 Georgia State Department of Education '
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. Dally lelng' School n...\Z}cy-

COMPETENCY RATING SCALE FORM

" Work and Life Skills Domain

. Dally Living: Consumer Skiils - ° . ‘ .

5

N i ’ \ '
1. Consumer Skills They Use . \/ : 01

1. Sohdol Exporunm , R 0128

7 oL : ~ '

2. School Rolutnto thocmzon [ 0123
Cah T

. Task Rupomltmlty/Employablllty Dopondoncy in Task Accompllahmont

w

MUT #5

1 Others Need Holp o I ’
.'Tukn : nalbllIty/Em*ﬁloyablilty: Vuluo From T 'ka,WolI,Dono :
1. TasKs They DoWell ) . 0123
2. drlterlufor Successful Task Accon_\pllahmont | . - ’ 0123
. Tu!-( Responsibliliy/Employabllity: Purpose and Steps of a Task
1. Tasks - \ | | 0123
2. Task Purpose .- 0123
3. Process In Task Accomplishment . 0123
. Task Roaponolb]lIty/EmponubllLtg: Personal Characteristics and Job ]floldo
1. Job Categorles \ | : » — 01223
2 Personal Charucterlrothg - ' - . 0123
3. Ch otorlaﬁcl Relate to Jobs - ‘ 0123
, .
. Work-and Lelsure Environménts: Work and Lelsure Actlvltleo \
1. Work and Lolauro ‘ s T ] , : 0123
2. Work Ro;oa N ) ) ' 0123
3. Lelsure Roles | 0123
4. Work and Lelsure Activities Chnhgo 0123

5



'/

H. Work and Lelsure En'vlronmonta: Respect Moo’no Well

1. Purposes of vérk Roles” J -
2. Etfects of Quallty Work , &
. 3. Respect o -

o

1. Work and Lelsure Environments: All People Work

i . AN .
1. Work . /

2. How They and Others Work \

-

J. Workand Lglodro Environments: Work Roles Change/Multiple Roles

L 1. Work Role : . :
. S
2. Career

3. Changs l'n Work Roles - '

Rating

. K. Work and Lelaure Environments: Interests and Abllltloa Romo to Job Clusters
. . I~ B . B
- 1. Job Clusters

72 2 Jobs Relate to Other .}ob R
% 0r.1008 oo

e

3. Interests and Ablfhlbs Relato to‘Jobe~

v

© 19{7 Georgia State Department of Education
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0123

0123
0123
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0123
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| ﬁ. v COMPETENCY RATING SCALE FORM ‘
:Q‘ B Lite Career Planning Domain
\ : - o . thlnb
. Planning Skllla*mliudes and Va]u’éa Affect Decislons, Act';on. and Life Stylosa '
;.“Attltudeo and \[qluoa' h 0123 |
2; Everyone Has Attitudes and Values 0123
3. Attitudes and Values Affect Decislons and Actions g 0123
. Planning Skills: Declsions Made By Self and Others .
. 1. Declslon-Making Process 0123
2,  Declslons In T@;er Lives - ; - - 0 -‘l 23
. Planning Skills: Alternative Declsion-Making Courses
1. Declsion-Making Process S 1 | 0123
2. Declsions and Consequences r L " “i...ﬁ; " 01.23
. PI.ﬁnMIIIa: Planning Qs.iTrlal and Errorj
1. Pliﬁnlng Prcess 0123
2. Trial and Error 0123
3, Planning Proceas/Trlal and Error 01 ‘2“3*
. Educatlonal Environment: Doévnatratlng“’Eugctlyo’ Study and Learning Skills
1. Study and Learning Skills , Y012 3 ’
2. How ‘Skllls Apply to Situations 0123
=, Educational Environment: Using Listening and Speaking Skills -
1. Listening Skilis 0123
2. Speaking Skills 0123

Average



v

~

Q. Educational EnvlronmoR Evaluating Ability, Progress and Methods of Improvement

4 )

1. Methods of Evaluation 7
2. Methods of Improvement A - .
« «Heu8elf Underatanding: Individual Abiitles Ald In Task Accomplishment

1. Development of Abllities ; . ;

2. Abliities Contribute to Sucyesstul Dally Routine /-

' d
. Self Understanding: Learning in Life Situations

}.

1. Methods of Learning

2. Learning Methods in Their Lives
o

< i
; ‘
J. Self Understanding: Clarifying and Expanding Interests and Capabilities

.

1. Factors That influence interests and éapnbllltlps

2. Interests and Capabliities Change ,

@© 1977 Georgla State Department of Education
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. Compare these

v

[N

TASK DIRECTIO;IS ) v

forms withﬁndout #1 for, the match-up.  °

&

ot ‘. ‘ y,r“’aic
r S o T )
- © ’ . ms;v - . s
(Circie one) COMPETENCY RATING SCALE FORM (Circle one) :
A . Spring interpersonel mm Grade 8
e : Student’s Name Rater : A // »
. / ‘
X SRating Scale: - 0 1 S P
, — + — +rF—
' C .. Minimum Fonotional Mast
No- .  ‘Level - Level
Competency - petency  Competency _
\ _ 0% S 30% - 60% - 0%
: Directions: Circle the number of the Rating of the student’s performance g,l_i!ll_ty for each
Objective. Determine the average ability for a Goal by dividing the sum of
scofes by the number of Developmental Objectives. .
e PR = .
Rating - ‘Average
A. Human Relations Skilis: Behavior Affects Behavior -
1. Actions Affect Behavior * , ‘ 0123 ~
2. Relationship Between Actions and Responses 0 71 23
L ' , - .
B. Human Relations Skills: Friendships ., @ ) .
1. Makigg and Keeping Friendships | 0123
] 2. Effectiveness of Thelr Own Friendship Skilis 0123 ,
C. Human Relations 8kilis: ExpmolmOplnloﬁ and Bellefs
1. Methods of Expression 0128 -
3. Their Own Methods of Expression 0123 -
D. Human Relations Skilis: Acoeptabie Bshaviors In Groups !
- < _
1. Relationship Botwcrnn rFllahta of Self and Rights qf Others 0123
2. Characteristic Behavior Patterns . . 0123 |
3." Behavior In Group Interactions 0123

_,""l

' /- « HANDOUT- #5
Q ' . e [ _— ls‘ ’

.o ’ - /e




.

- 2

. B

E. Mlngnh ngonnt Othon compdltwomomqw

1 Effecta of Coopomlvonou _
e 0 EMoOLE Of mmﬂltln’mu ' *

3. Differances and 8imilarities Between Competitiveness and c&mm

F. Relating With Significant Others: Eagnlly Relationships

© 1.”Process of Estabiishing Effective Family Relationships

. 2. Results of Effective Famiiy Rolutlpnohlpa

G. Self Validation: Worthwhileness
1. Worthwhiieness in Relation to Others .
2. Feslings of Worthwhileness - ;-

\ I ,
H. Seif Validation: Controi ©Over Self and Environment

v1. Factors of Controliing Seif and Environment

i Self Validation: lnd‘vlduul Differences

’ Changes in Bbhlvlors and Abliities

’

3

Average interpersonal Effectiveness Domain Rating

&

. PR T
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X

_ . e
» L " COMPETENCY RATING SCALE FORM

“'-K ~ Work and Life Skills Domain

o

Rating Average

A. Dally Living: Consumer Skilis

1. Conaumer Skills Used and Needed, by. Different Groups -

o123 ______

~
8. Dally Living: 8chool Relevancy / a’:&’
1. 8chool Experiences ! | ‘ 0123
2. School Relates to the Worker o123
3. Schoyl Relates tG the Leisure Participant 0123

N

C. Task Responsibliity/Employabliity: Dependency In Task Accomplishment

-

1. Situations Where People Are Qependent ( 0123

D. Task RooponslblIltyhmployabllny:'Valuo from Tasks Weli Done

L2 .
1. Persenal Rewards ' ¥ 0123
J

-

E. Task Responsibility/Emptoyability: Purpose and Steps of a Task

T 1. Processes and Steps of Task Accomplishment : - 0123

F. Task Responsibility/Employablliity: Personal Characteristics and Job Fleids

1. Characteristics Relate to Jobs 0123
. 7 ’ g2
2. Characteristics and Job Cholces . 0123 .
~, ~ 3,
AN

"G. Work and Lelsure Environments: Work and Leisure Actlvities

1. Simiiarities and Differences 0123 ¢
§ s ;
o

N

H. Work and Lelsure Environments: Respect for Work Dond Well

1. Purpose of Work Roles 0123

2. Respect for Any Work Dohe Well 0123
. .

>

I, Work and Lelsure Envirc.:ments: All Peopie Work

1. Work Roies and Actlvities 0123

Q . HT DOUT #5
g b4
; by




J. Wark and Lelsure Environments: Work Roles Change/Muitipie Roles

. " u[v - .

1. Work Roles and Activities \M

2. Multiple Roles

K. Work and.LoIauro Environments: Interests and Ablilties Relate to Job Clusters

1. Interests and Abilities Relate to Clusters

2. Interests and Abilities Relate to Several Jobs

J

v

Average Work and Life Skiils Domaln Rating

”»
A

© 1077'Goorgla State Department of Education
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COMPETENCY RATING SCALE FORM,
. < L X . .
Life Career Planning Domain

: Rating
Mllfo Btyles w 3{
]

[

Y. Planning Skilis: Attitudes and Vaiues Affect Decisions, Action
1. Llfo’gyloe \ v 0123
2. Attifudes and Values Affect Decisions and Life Styles 0123
| - : a —
‘8. Planning Bkills: Déclslons Made by Self and Others :
1. Stgdente' leeiare Influenced by Their Decisions 0123 ﬁ
2. Students’ Lives Are Influenced by Others’' Declislons 0123 (
T c. Pumngsu o
\* C. Planning Skills: Alternative Decislon-Making Courses
1. Alternative Decision-Making Courses and Consequences 0123 T
, , C ,
2. Choices Within Declslon-Making Courses 5 ! 0123
\ - \ ‘
. D. Planning Skilis: Planning vs. Trlal and-Error N
1. Planning Is More Eftective Than Trial and Error : 0123
N\
P y
E. Educational Environment: Demonstrating Effective Study and Learning Skilis .
- T ’ B B )
. 1. Study Systems 0122
~J. Importance of an Effective Study System 0123 “
F. Educational Environmgnt: Using Listening and Speaking Skilis
1. Applications of Listening Skilis 0123
e : {
2. Applications of Speaking Skiils X 0123
‘ v .
" G."Educational Envrlirggrle‘n!: Evaluating Abllity, Progress and Methods of Improvement ~~
. 7 ' :
1. Applving Methods of Evaluation ' 0123
-
H. Self Understanding: Individual Abilities Ald In Task Accomplishment
1. Ability Differences Contribute to Task Compietion - - 0123 _

HANDOUT #5

ERIC L




B , o 3 Rating 3% Average

4 \ SolfiUndqutnndlrm_: Quﬁlng In Lite Situations y | o F\’ .
1. The Learning Process | | K\ 0123
2. Learning in Others’ Lives . ' | 0123

3

J. 8elf Understanding: Clarifying and Expanding Intueatﬁ and Capabliities

1. Expanding Integasts and Capabllltles QO 123

2. Consequences of Expanding Interests and Capabllities - 0133

/

a

Average Life Career Planning Domain Rating

5
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COMPREHENSIVE CAREER GUIDANCE
 COMPETENCY RATING SCALE

o

{
DEVELOPMENTAL PROFILE

Student’s Name y Birthdate

School

School District, City, State

Rater’s Signature Rating Date

Kindergarten

First Grade , C

Second Grade

Third Grade -

Fourth Grade | : d

Fifth Grade (

Sixth Grade __

Copyright. 1977 Georgla State Department of Education The preparation of this publication was supported in
whole or In part by the U.S. Office of Educatlon, Depart-
ment of Heaith, Education, and Welfare under Grant
#G007500339.
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DEVELOPMENTALIPROFILE:  LIFE CAREER PLANNING DOMAN |

// I . Grdesks | »
N . S | Studnt’s Nama_ K ) . ‘
~ Kindergarten __"Year: ! Flrgt'Grade , - Year: ";Q/'.SecondGrade YeLr:
3 , .' 3 f ‘_ 3 \ ‘
2 2 2
t b 1 B |
- | | | 0| | .
ABCDEFGHIY ABCDEFGHI ABCDEFGHI
: : &
Third Grade Year: - Fourth Grade Yoar: " Fifth Grade Year:
T
3 ) 3 | 3
: o
2 2 2 ‘;’ ,
”1 | ‘( 1 | 1 ’
0 | ; ! 0 v | . 0 ’;
ABCDEFGHI A‘BCDEFGHI, ABCDEFGHI
Sixth Grade Year:
3 ,_
1419
2
;
I 1 9
0 ‘ Ll \>

ABCDEFGHI



VEVELUFMENIAL FRUFILE: WOKK'AND LIFE SKILLS DOMAIN

Ondesks |
Student's Name ~
Kindergarten - Year: - First Grade Yer: . SecondGrade - Yo
3| 13 ERRRERE
2 IR 2 | | dEBIERERE
. A
1 \ 1 ‘ N
p )
J ‘ | r'/ l
0| |- A ! ) ' 0 ¥

: \
'ABCDEFGHIJK ABCDEFGHIJK ABCDEFGHTYHIK
» |

1

.
Thid Grade . Year | Fourth Grade Year: Fifth Grade Year:
f \\ iy’
3 \\\ 3 ‘ 3
[T | ' :
r-f g \
r .
1 L 1
¥ ' 7T
0 . 0 . 10 |
ABCODEFGHIJK ABCDEFGHIJK ABCDEFGHIJK
] ! ¢, o .
\\;) Y | k ’ ¥ i ¢ {
Sixth Grade Yearr R
X {
/"“\ 3 . o2
‘ /" \
/ Ny \ i
! ' 2 : - -1
/. ﬂ - \ ‘; ¥ - l.’w;
----- | R -
1 Y.
; \
\ " ‘
J ‘ -
Q- ABCDEFGHIJK
ERIC s W

a | : o ;o \A / 7



DEVELOPMENTAL PROFILE: INTERPERSONAL EFFECTIVENESS DOMAN )

\ . Gndwke
| - Student's Name 4
. ! ~ ' ¢\
Kindergarten Year. " FirstGrade  Year ~ SecondGrade  Yed: <
3 1 3 L] #s -
L] 7 RN i
1 - ] - 1
0 ’ 0| 3 0 f
ABCOEFGHI P ABCDEFGH(  ABCDEFGHI
Third Grade Year. 3 Fourth Grade ~ Year Fifth Grade \‘ Year: |
3 | |3 1
2 [ [ *' 1 2 1 /
i \1 {/ | l ) L
1 \ | 1 - | | !
0| | | |0 0| |- Tl
ABCDEFGHIL ABCDEFGHI ABCDEFGHL:
: / \ P o
/ : Ve
i i 4 b \ ‘ ’
| Sin&ﬁrade Year: o \ Y
¥ i / )

' j g \ P - ‘ ‘ ' ‘ \
L ) N .a . ) o | N .
o 3] | 1 v ) ‘ A
l!\) “‘ . 4 . t
’ o it 3 ";- ” ‘




* _ ADDED COMMENTS

-+ Use the space belé’w to record any additional descriptions of this child’s %Ior
~  which yogtﬂlg( are striking or characteristic, or may not be’sufficiently covered by
.. .thescales: & . __ - ‘ ’ - .

> : V4 . A




.Positive Focus’ : T

— - ——

. - ) . .
\ o TASK DIRECTIONS. L s S

~ + EDUCATORS' }NFORMATION

{ Read thfbugh the directions for the hctivity you just
: experienced Notice the infusion possibfiities listed on the g5
last two pages. ‘f . , , e
* ¥ et
27 I
. 4 i A
.

Subject Matter Area Math, Social Studie;{ Language Arts

Class Grouping Groups of' pe ‘j oL r

Total Time One class period

Educator's Preparation Tasé; -None'¢

N :
HéterialsAResources Néne

Skills Listeying, speakiny, focusing oh the épeaker,‘conmnnication
 skills . ‘ . . )

The Positive Focus Game by Saville Sak is a

¢+ 7 | tecique for helping studefts understand £

>  and ®evel 6p basic communication skills.
In this game students learn totfocusfﬂ,

~ complete attention on ‘thé persom who =~ % ° 1 ;
is talking, to hear, ‘to respect and to, — N
try to:understand how he or she f els. This - ot
technique can “also' help build self concept: ) '
it gives students total attention and feeling'
"that what they have to say is important, Sax

‘devised it for older students. » }’ﬁf*ii\i,

Py

e ——
PR
.

b 1S

\

- ~

El}iott ‘Seif designed a s%mplé? version for;‘ Lo
el mentary students Game of It, Tt is this |_
simpler ve¥sion which forms the basis of this
. ivity&\ Qur ‘to 'Sax and/Seif (Howe
-\ and Howe, 1975, pagess

56-63). =

: _ HANDOUT" #7 o - e
'1'4’ . ’ \.L,



[} L. ¥ -
. E - .
_k ., [ - . Lvg
. e .~ 4 A £ ' ; ) ’ f\ A .".,',
. PROCESS : / ' P
S - B SR
' " a. tpoduce the concept of f ocgs as trying to-see something more %
r -7 clearly! or trying to make some ing more clear C . .
. v g

N ‘ ell the studentsmthey will be playing\a ‘game where,{hey will be

facusing on the ideas of ong another - There will be \three layers.n
in each group. Tell Ehem Eh\i, like all games,\this bne hasg- rules.

Write the headings as you tell, the students the’ explanat;bns given
in the boxes: “

kS

© e L. o

. . ‘ ' Rz/‘(gcus T, S
. - DRAW * OUT .0 o
+ . ) ] ACCEPT a i o . ¢

’
ta ——

T1) Focus: , : ' 0 . L

]
- v o The fotus person is to be ;he\absoluﬂe center
k of ‘attention for two whole minutes. The bther

] =2 group members can do and- say nobhing to turn
: %he group s &* tention to themselves. They
¢ v sean't argue, ex ress. thetr - opinions, or dig- , 2‘
' . o agree. They m\st save their opinions for later | '
when .they ;pe(the ﬁocus~person or center of. ./

T -~ | - attention. o - o , : SARY

Yo / ¢ ' .o o
. i o N _ Lt ' o~
(2) Draw_out: ' i ' I . " ]
“ ) L . ) .‘:\\

- k) i 7 -

b The:che two: people ask questions to draw out ,
b j the focus person The questiond should help. . ”‘1
- v * the focus person explain his or hey’ideys. The’ - -
) questions should help keep the focus. person on | . .
the subject. If the focus person feelé the ;
question is not helpful, he or shg may say so

t

-t ) \; with such statements as: | * K \\\\
L\ Rfﬁf/ >/ " "fhat's off the subject.” . f*
’ tj ' "Tell how, you feel when it's your turn.”" " |

) _ y J ' ° y

o O "

B E “




‘3) Accept. g 1’ : - ;\

- The two questioners should try hard to
understand the focus person's point of view.'
They do not have to agree with it, but they' | -\ )
must accept his or her right to say it. : \K\

. They should encSHrage him or her with:

» /’" ' ) .
. i "I understand what you ‘are saying.' o B
. > "I ﬁnderstand why ‘'you feel that way. .
i ‘nods ‘and Bmiles. - Rt o B

O .
. | . : { - . Ly

- -t

b. Explain\the procedure of the game.. The focls personfis "
““far t%o minutes,. .The other two péople are asked to listen
to the ;it" person not to talk except to ask questions
. that will help "it" explain. At the end oé the two.
e minuteg, the other two people try to remember ‘what the
© 7. "it" person said and\repeat it .back to him. (This obviously

o calls for 1istening effort and concentration )

s

“a 'uEach focus person will spend the two minutes speaking on -
) the topic, "My Dream House'.. :

. ,'“ngégaptation
v - Use this Game of It format to give children practice
solving math word problems

“t . 3

¥

‘Use it also when emotions are. running high--when they
all want to express their opinioné on heated topics.

-
2

Use "My Dream House" as a Decisio&%@ime or learning
o center independent actiyity. Haye ‘the students
. - find magazine pictures of rooms Fhat hey like.

Al

)

3y
[y




A i 2

The Career Education concept of this activity
might enter the academic curriculum along with
any of the following subject matter concepts.
The activity can also be used to introduce

_the concepts. | .

GRADE TWO
L 2

Math - N -

9,

1. Linear measurg‘,iépch foot, and yard

2. Geometry: are} rectangle, triangle,
circle, straight lih
corner ~

3. Interpretation of a chﬁrt or diagram (Use
i'house plan or blueprint. )

hnd Bquare

Sogial Studies
T N -

1. Expression of jdeas important to self
2. Taking turns ¢

3. Different homes found in North America
4,. North America: continent, countries,

-

ans, and climate "
Health o ST . @
1. Imﬁortance of friendly, outgoing Y.
attitudes toward others
o L ’ v
¥cience - . A

1. Weather and cfﬁmate vatiations in North‘.-
America ’

L2 . 6.

- ...continued

&

-




GRADE THREE

Math

1. Using a metric.ruler

2. Writing fractions

3. Measuring objects to the ne@est 1/2 inch
and 1/4 inch : '

4, Comparing simple fractional numbers:
greater than > , less than < , and is
equal to = .

‘ N

Social Studies y

)
1. Location of continents
2. Location of oceans _
3. Dwellings of people in different cultures

B -

GRADE FOUR .

. e
Math _ . : .
© 1. Numerator S
2. Denominator. . ' 3
3. Mixed numbers , £ . ‘
4. Selection of -a riate measurement in- -
© strument ' ‘o o

.5, Linear units of metric measurement
6. Geometry: point, line, line segment, ray, -
angle, blane, right angle, obtuse angle,
- .and acqﬁﬁ&sngle‘ ’ -
7. Perimeter:> triangle, square, and rec-
. tangle ) ' —
8. Area:’ square, rectangle, and triangle
9. Formula used to‘!olve simple word probléms

o .

\Social Studies .
~

-

. Map symbols »

. .Map scale: measuring distance
Psychalogical effects of color and examples
bl“ of this principle in _public buildings

W N

L4 .

o




Adapting

TASK",DIRECT aNs
Go through the following ' activity and Eiong the left—néhd

margin write in adaptations that would be necessary for yoa to
adapt this activity for your classroom. - ‘ ’

ACTIVITY THREE: LIKE-DISLIKE CONTINUUM - K~-1

EDUCATORS' INFORMATION

a

Subject Matter Area Language Arts, Social Studies, Health

Class Gréuping Whole Class

4 S

Total Time "One class ,peridd 5

Concepts and VocabularyS’Like, dislike, feelings, ideas, opinions

Educator's Preparation Tasks Draw a smiling face on one paper
and a frowning face on another. Post them at opposite ends
of a wall or of the chalkboard. oz Ty

| 2 v ’

Materials/Resources None

-

Skills Listeninga comprehending, applying informatian to oneself

PROCESS
. ] 3
a. Begin this activity by asking some voting questions of the .
students. They can show like by rpising their hands o; dislike
by not raising their hands. Have them raise their hands if T
{ i .

they like: .
-chocolate milk ~-playing with friends '
~helping at home ° -hot dogs f
-television cartoons -having stories read aloud
~-spiders —~cats i
~-raw carrots —~drawing pictures‘fk
3 , -doing exerg]ses ' B -singing ® - §
, ) -pork and uls " —hearinglangry.peop ‘fighé;”y
T . -baseball T : ~ ‘ -ice creah |
., —bugs N ' oL .

"b. Direct ‘their attention to the smillng and frOWning faces. Wou
will ask the ‘questions again. To show they like something,

they will stand under the smiling face. To show they do not like ‘-

o ’ “ ' ‘%
N ¥

v ©,  HANDOUT #8 e
P \




it they' will stand under thé frowning face. They can also
stand in the middle to show that their feelings are somewhere'
between like 'and dislike. They can stand anywhEIe along the
lifie to show a whole ranif of feelings.

Ask for tenm studerits to come and stand on the line to show how

they feel about: "

< -chocolate milk ) '
~helpfhg at home yov ce o
Atelevision cartoons , Y‘ )
~spiders - : n
~raw carrots . % *
-doing exercises s T o g

Have thesge students return to their seats.

Ask for anotfer ten students to place themselves onethe line
to show how ey feel about;

. —pork’ and bhbafis’ ﬁ;
—baseball . l:\ M
-bugs®

-hot dogs 7}
—having storiesg" fﬁad glouls

o . =cats

‘ ¢
Have theéﬁtvtudents return §o their seats.

-
v

Ask those remaining to place themselvesjpncthe 1ine to show

how they feel about: R * . f;
-drawing picturés ) £ ' P
-singing’ L . -;? v -
—hearing angry people fight oo J5Jz§
—ice cream : C o

—-playing with friends.\

. = : \ e - .
In closing, help the students arrive at some conclusions about
their oplnlons and ways to express ‘them. Some of the conclu-

sions are presented fgr you: ‘ C e
Y ”



A [y

(1) People have different opinione or feelings about ,

something. . .
‘ ) . ' |
- (2) We don't all like everything. -
- ‘ . (3) We don't all dislike everything.
T (4) Wepdon't always have strong feelings about something.
- . . Lon E - )
(5) We may have any opinion we want' i
. / .. .
- Define non-verbal expreesion as showing how we feel without .
- using words.g Tell them they have just used two methods of
. non-verbal exPressidn raising hands and placing themselves
on the continuum. Together, list other means of non-verbal
exp eesion.~such as gestureq, bndzglanguage, and facial -
exp essionB‘§ v . . i .
“ - a ‘ : ‘ﬁ ) * .
. \
. X . f%ﬁ
- ‘—,{J
: ~ . & '
. v v . .
& : o ‘ N ) Y~ -
) - “..- r:‘T,?. : ] u‘,’h__ .
u . ’Lj o °
i - " \ ?,‘,;-‘
k!
+ *l J::“ . . - .
. N ;u.*:k' ‘1J ‘:' )
.,gr - :__:’ “; . N & i N
,," % S - 1 - o . LY
A A S . e »,,/"-,,
. , , 5
Y " ) . o
" "
5‘, ‘.
. P
. o
ol v
4 ‘\ .
! "o Y 3 , b @ i
. ‘4 . - -~
: < IR R . ( - 1
- . £ :;;55 . & ¢ - LU Y
] lt)\\rt? ~a .
J\ . bl

ERIC
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N L Adapting

-

TASK DIRECTJONS

Go through the following activity and along the left-hand

margin write in adaptations that would be necessary for you to
| _adapt this activity for your classroom.

ACTIVITY THREE: SIX BEES . @& - -~ ..~ 2-4

" EDUCATORS' INFORMATION )
3 . ' Coe ¢
Subject Matter Area Language Arts, Art

" Class Grouping Whole class

Total Time Two or three class periods

Concepts and Vocabulary Good listener, prepared, confident,
opinion, sincere, underatandable, tactful

Educator's Preparation Tasks Duplicate for each learner a copy

of Resource section page586 and 87 .
¥

Materials/Resources Two'sticks for each learner about eight
S .. inches' long, crayons, paste, scissors pencils -

Skills' Abil% to relate information to oneself

PROCESS

-

2oy . -
a. Call atteht¥dn-to the friendship wall\comic pages relating

to cqouveyigiion (see'ACTIVITY TWO: FRIENDSHIP WALL COMICS).
a i . .
. -Page 2 De p [easant. {
- -Page 3 Be ihterested in what other people are doing
e -Page 5. Try to avoid remarks that hurt others.
-Page 19 - Like and feel good about yourself. . v

Explain that conversation ha!yxwo parts listening and speaking.
Today we are going to learn some -speaking skills.  These skills
Shauld help us to say what we” ink. To help us Fearn these
skills we are going to use sfx Ge's. GDirect their attenf&on‘f

v to the chart. As, you read)eaéﬁ 'tem, ashhthe learners to " !
* help provide examples. , . S -
,/,,v . »
S . B .
S { “y .. . \3 )
> ¢ " . s ‘ +
/ 3 «r‘ . \; "_ Y
% M . ‘c T N M 5
' . - S
- N ST y
o . 3 1 . \ . .
I Y Y a L B ey 7 N A
: ! Y, . HANDOUT #8 S SR & o
2 v Ly L ) - . @
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i v“ v
1. Be a good listener. Then others will listen to you,

2. Be'prepared. ow what you're talking about.

3. Be confident. | Ydu have a right to your opinion.
i 2o

an what you say. iﬁ, ' -

©

4. Be 8Sincere.

. 5.)Be understandalle. Say what you mean and say it clearly.

, » ® .
6. Be tactful. ay something the way_ you would like to hear it.
b. Explain that thé€y will be making scroll movies of sixggcenes
ves. The movie frames have been prepared. They
are to-make drawings of occasions from thef¥r .own lives when
used one of .the reminders to help them speak up. If
no such occasions come to mind, they may make them up. o

. hvv

Explain the sequence of steps on the top of Resourcqmbag:%ie6-87

. c. Allow necessary time for completion. o YR - ; -
or 8 i ‘ !

. . Adaptation o  J : "Jt S

This activity ean be completed by students in
their gpare time or used as reading séatwork.
d. Then process the activity by assemblin the children in small
. groups. The le ers can then take tyrns showing their
"movies" and explaining them.

] -4
.

*

-
. o
* . . (-3

%

2

".Extend this to other language arts activities.
Use ‘it as an introduction to homonyms. . (Two . v 5%
' words sound alike, are spelled differently, : .
_and mean different things.) - %
a ’ - : : 5.3'-,~ » )
' “f Use it also to introduce puns. Youngsters of ? f
: this age are great punsters. (A pun is a play on
a worg.) In greeting cards the wrong meaning of a |-
. . word is often the subject of the i]lustration. % |
. A Set up a: leqrning station'where thé& .can- design
" greeting cards ‘using puns. Let them display _
their finished products. ; e, S

iy

>y
.o
s




“

B W N -
.

. *Cut. . * ' .. Suggested for use with
Paste strips together. ) ACTIVITY THREE *
Draw and color. ' .
Paste the long strips to sticks. -

oy

P

Put paste in this box. Attach this to your stick.

@, Cv’ ’ QP

Q.- - ’ -
) SIX "BEES" I HAVE USED

1. Be a good listener. )
2
5 . E 3
Ly
s .
‘ - Y
2 . K
Then others will listen to you.
.| ° 2. Be prepareda , -
_//\‘ ' . . ’ o
> . N
’ )
.. . . , ‘ :
.Know what you're talking about.. a
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: T . V. g Sug'g'éq:tgd‘ for use wih ¢
Yoo ) . . © JACTIVITY THREE . '
. - . . - .‘-:‘ v e . ..
s 4 - _ I
\ . . . . - . . . .
" Put paste in this box.  Attach this str}q\to the other one? .
4. Be singere.
| 7 .\// , }
. , J(/
- _ '
Mean what you say. s
ras - : » 7 ‘ -
5. -Be understandable. /
i ; &
R -~ ,
» Say what you meagn and say it cleatrly. .
‘ - - - = T -
6. Be tactful. »
ﬂ . 7/
Say something the way you woyld like to hear it.
R . . 4
Put paste ih this box.- Attach thi% to your other stick.
. ie . ‘
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\&ASK DIRECTIONS
. o through the following activity and along the left-hand

margin write in adaptations that would be necessary for you to
adapt this activity for your classroom. '

e roos :
ACTIVITY THREE: I" MESSAGES ~» | * & - : 5-6

= . . xS : / .
‘,' : b ~ - . . -
:EDUCATOR'S INFORMATION - , : .

. . . L el

Subject Matter Area Language Arts
.+ * . Class Grouping Five small groups

Total Time Three class periods S : &

{Concepté and Vocabulary Relationship, frd ndship, muthal‘}éspect;,
words that label feelings, synonyms, dictionary, thesaurus,
specific behavior, problem ownership '

: i A
Educator's Preparation Tasks /Read through the entire activity.
Prepare the chart descrjibed in (d) above. Read Gordon,
.1970, Chapters 6 and ;/(Bptional). '

o . . :
Materials/Resources Five long strips of adding machine paper
or something similar, five paper sackgﬁ scissors

B

Skills Listening, comprehending, relating information to oneself,
speaking, group work skills

LY

e — R oo

[nfuse thils Career Cuidance concept with-any or all . .
= of tHe following\}anguage Arts skflls: -
[ ]

-synunyms

tdeveloping vocabulary . .

-slang . : T

~idioms

-spelling ,

-use of dictionary _ ° ’
-use of thesaurus
-categOrizing wordg

— | HANDOUT- #8
L X i.'\r‘: o.




s a. For this first class period divide the students intogfive smalM
groups. Select a volunteer to be recorder.for each group.
Give to each recorder .a long strip of paper (adding machine
tape would do nicely) om which they are. fto brainstorm a
list of words which describe feelings. Introduce the word
synonym:" a word having the same or nearly .the same meaning
«-Participants can look db 'synonyms of the brainstormed words
when they get: stuck. This is an excellent opportunity to
review the use of a thesaurus. If you haie enough, give a
few thesauri and dictionaries fo each grodp. Have edach group
cd8mpile a 1list of words that describe feelings. Allow 10-
15 minutgs. 'Then have- each recorder read the group's list
aloud. When finished, develop with the students the idea that
i there are many words which can be used to describe our
feelings. ’ : oo .

— . 3
i 3

b. For this next class period, you will cut the adding machine

_tapes into small paper strips with one word on gach strip.
.Divide the strips equally among five paper sacks. " Arrange the

. students: in their original small groups from (a) above. Each

’ * student ‘will draw a strip. from the sack and will try to think
of a situation whére he or she could have had, or*did have,
that feeling. The student will use that word in an "I"
messdge. He of she will alpo state in that .sentence the
situation related to the fee ing. The sentence will be: - ¢
"I feel/felt because o'
Allow each Estudent,’f:oupye of turns. -

. C.» Now hLve the students imagine themselves expressing a feeling °

to a family member or good friend--someone with whom they

= k3 share mutuaﬁﬁsﬁspect They will again draw a feeling word

« .+ label from t sack This time they are to imagine that the

' feeling was caused by a behavior or an action of the other

person. The student will use the word in an "I" message and
will name a specific behavior or action of the imagined person
as the -cause of those feelings. The sentence to complete is:
"] feel/felt® . because you _ <"

~ E

‘. ﬁ‘lhe teacher may need to be alert to wordq
that cause problems. In this case, the
} student may draw a different strip.

»
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cess the»activity by giving information about when "I"
messages are appropr1ate "I" use them when "I'" am the ome -

~ who. is upset‘ when "I" own the problem. ‘No. one else in the

. Telatlonship feels upsety "I" own-the-problem. When I can
- 1

‘say ' 'The problem 1is mine,' that s when I use. 'T" message
to express my problem or upset feelings. Thes%ssag‘es are
helpful. to people who respect and care about each other. They
don't work very well w1th peqple who' dzz/t ¢are about one .
andther and who don't have a relationshdp of.respect. Now e
tell the-students that "I messages take practice, effart,

K L
and sbme ‘risk. LN x . ﬁ —
~ - 7
Imagine Joe and Tracy standing in thq hall by the op locker
they. share. For no apparent reason Joe says to Trac "You

are a smelly, rotten stinkbug!” and walks ‘away angrily. N
Tracy has no idea: why Joe said thatiput 'yells after him, "So
are you!" Now they're both upset, and neither knows why.
@ . #«

Let s start again with this little scene and pretend that
Joes,uses_an "I" message in theYhall by the opkn locker they -
share Joe says to Tracy, "I feel like throwing up because
moldy’ tennis shoes make me sick."

% wo things:

R4

oy

o

4

The "I" ﬂ!ssage accomplishes

(1) »Joe feels. better because he. took: care of his,
own need to express his upset-ieelings

[ —

“(2)

sthe tennis shoes home for ‘a- wash1ng) if he- chooses

Ask students to think of other advantages and problems‘of‘

aSimg "I'" messages. Urge ‘them to try the'"I" ‘message with

=

-

Tracy has a chance to'mhange,his behavior

to do ’se.

¥

take

4

family and friends and to use it when: they have a problem.

p——— -

-

]

Wy
P
[T

They can write their pros and cons 1n,Dec1s1on Time on a
chart which you have labeled:

Adv1ntages

s
P
<

coon I"

T

.. L
MESSAGES-~"7

-

.

(4 «

Problems
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Leave -the.rhart up for several weeks. You add to it alFso.
Then you may want to spend. a few minutes reviewing the: oo
informatien in' (d) above. ' s -
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Save the ‘five sacks of feeling word labels for— .
a subsequent actiwity. =~ = S
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