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Presenting a set of guidelines for grades 2 through.

" 4,*this teacher's manual is ,one in a set of three conpetency rating
scales which provide guidelines for the infusicn of career guidance
‘- -concepts into

vwere develo

he elementary school curriculum., These rating scales
by the Georgia Colprehensive Career Guidange Project

)

~ Development; *Career Planning; Consumer Educatibn. v

... DOCUMNE 33“‘1\0/*_,4/ . R f ; _x:.

!

(Final Re rt, CE 018 130), which organized the career guidance needs/

of students ip

.kindergarten through grade 6 under threé domains:

interpersonal effectiveness, work and life skills," and life career
planning. These donaﬂgs encompass thirty conprehenSive goals which

are divjded into dev

reduc .to the

orméntal objectives and are in turm further .
specific competencies on which the scales are based.

(The complete listing of domains, goals, and cbjectives is appended’
to this document.) The mahuals are organized developmentally so tha
comparisons can be made between .individuals or between groups. The

"level criteria

" use of the competency rating scales is described in this manual under
the following sections; organization of skill level criteria; skil

for grades 1 through 4; opportunities for rating"

students; examplés of test situations. the rating scale (degr%e of
prof1c1ency)‘ the rating foram; and detailed directions for ratingJ
1

-profile and suggestions for the W of the infdérmation obtained

students. Examples of the studentEEating fors and the develoﬂient

through the scales are also includ@d. (Rating scales for grades K-1“

and grades 5-6
respectively )

are found in ERIC documents CE 018 131 and CE d18 13
(BM) . ‘ )
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PURPOSE -
The purpose of ‘the Competency Rating Scale is to provide guidelines
»

to teachers for the infusion of ‘career- guidance concepts into the; daily

PR

achOol curriculum in a developmentally sound\manner. A familiar analogy

/
to a rating scale ia the daily process a teacher might use in judging a
child's reading skills: o T B . .
- Does the child know the vocabulary in today's story?
. ™~  Does the ‘cthild know the meaning of the story? x
Can he/she name the characters? .
Can he/she state the main idea? ‘ "

- ,
It may seem ovérwhelming to be asked to add more to the curriculum; actually,

¢ -

. career guidardce concepts are being taught by teachers whenever they en-

“

‘courage communication between students, stress the importance of study . .
7

skills, discuss work roles, and dozens of other things teachers do every

N

day with students. ‘ _
' The Competency Rating Scale is merely an attempt to organize the
- things students need to know to be effective people. When useéd as suggested,

- it should be a valuable tool in allowing any teacher to be.a better teacher;

it is a way of organizing and keeping track of - the skilla each student has
A Y
developed in nonacademic areas, what students need:to learn, and what they

have already learned. It is organized developmentally 80 that the colparison
o ——

of individuals with pekrs is easy; comparison of one group with another is

L4 s

also encouraged.
The Competency Rating Scale is not a test. It is a set of guidelines

for use By a teacher. It has been left flexible to allow the individual

¢ ~
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teachey or rater to devise his or her own performance indicators to -

) 4

deternine hild's ievel of development, in career guidance skills.

Examples of activities or situations in which a child's performance

might be observed are contained in the qudance Activities secti

. the Coﬂrehensive Career Guidance materials. .

N R )
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COHPONENTS . . e, .
' Y y . v

b . ' The Competency Rating Scale consists ofi a Rater's- Manual for each

L. " L )

grade gr?uping, K-1, 2-4 and 5-6 and a Cumulative Student Fo].de‘ which

E

. is designed td follow each student throughout his/her school career.

~Each Manual contains sectioﬁh describing the criteria for rating the

N v

studeﬂts' skill level by Compet7ncy, use of the Student Rating‘Form, hov

Qo rate the students, suggestions for use of the information obtained

through the.§ca1e! and an_Appendix containing all of the Goals and

u ”<; _'Objectives'for hindergapten through sixth grade. -a‘

’ The CumulativeﬁStudent Folder contains the- Student Rating Form and
" the DeVelopmental Profile. there are three sets of color-coded Stpdent

Rating Forms, one for each grade grouping K-l 2-4, and 5-6 | The K-1

is on green paper, the- 2—4 on ‘yellow, and the 5-6 on blue paper. The
/p\\t [ Developmeqtal Profile consists of a three'section fold~out one section

). \ SR

. for each-Domain._

4,




The student needs are Stated in .30 comprehensive\goals.__Nine goals
\

cluster under the Interpersonal EffectiVeness Domain, 11 under he Work

s a

‘ and Life SkilLs Domain, and 10 under thi/j;fe'Career‘Plahning main. -
v * : ’

Each goal is divided. into Developméntal Objectives.' These are a

..
t

break-down of the elements of each Gpal; They_.are tegorized by grade

' .
. . f .
/,I. Interpersonal Effectiveness Domain ’ -
“a A. Human Relations SRills: Behavior Affects Behavior,
‘ Goal: The students will “be able to recognize that their
" behavior toward others affects others' behavior
. toward them. ( co e
. 1. -Actions Affect Behavior ’
Developmental Objective K-1: : The students’ will_be
aware of the various intérpersonal relationships
in their lives. [ .
Developmental 0bjective'244'f The students wi under-
stand ‘the different types of responses they useé in
interpersonal relagionships.
. ) Developmentai Objective 5-6: The students will be aware
r of how their actions affect the behavior of others. .

~

/ .
Note:. the complete listing of Domdins, Goals, and
Objectives may be found in.the Appendix, pages 78
- to 90, of this,Manual :

R -
¢ ’ ) ik .. (
L i
: . . i
,

’ ? ’ : . ‘4 ) . - . . ) N : - ’ ' l‘ b \ . L
- ' .’ o ';;. ,_;7({ . 4% . : N } .
; . . . T " *
4 T A Bnns-mtz VIEN OF THE ORGANIZATION R ‘ c

' ., The Géorgia Career Guidance- Program Orgarizes the carger<ﬁuidance

¢ ‘needs of students 1n kindergarten through gﬁade'six under thré&e-main h

o domains: ‘ ’ X o - de) ;

’ ersonal Effectivefess Domainr/ K
) o~ L _
' ‘ . yJLife Skifis Domain . ; .
3 ’ ) S" ~
: ) . er Planning Domain i (,J
. . s i

¥3 R
z groupings; K-1, 2-4, 'a 5-6.. ‘Here is’ an examp of a Goal, a Developmental
Objective, and gra é‘grouping categories: g B :

4
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A
v . Bach Deve10pmenta1 Objective\has been further reduced to ??ecific
' Co-petencies-or pergarmance objectives. An example-of a CompetenEy .
) . . ‘ _. e 4

for the Deverpmental Objective K-1 stated above 187
. . . define interpersonal relationships.' , .
;i ) . The Competencie& or performance objectives specify the behavior on .

- . : . 4 . ’ .
: 3 . : ) . - . . - .
which the Child is nated. Each Developmental Objective ig reduced £d'- )
. ' .
severhl Cqmpetencies, a child's average performancé on these indicates . . .
’ . hia/her skill level on. that Developmental Objective. LT
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. « i I
b 4 - . /1‘!.
. N \ ] . b \ ‘
4 . - "\ -
) L. N 5 \ ; .
. . S | N \

J.

[ J - \ N ’ v
o - . f * )
¥ S » .
—_— v ~
L / / N 7
. 1 >
. 1 N / .
» - { v . H
v ’ - @
A
\ 4 ¥ - /e L]
" TN ~6- ' .
N ! ( ’ ? i ¢ *
% L= . )
. . , B -~
\ o .
' i 4 « Ia »




+ THE RATER -

R

F <
- AND . L
RATING SCHEDULE S
— L
-7

1<




-~

C - , WHO SHOULD USE THE COMPETENCY RATING SCALE-

e
A

.;\ The Competency Rating Scale is used to determine the skill level'of

students on the DevelopmentaI Objectives that are related to the Goals

n

“\

of Career ‘Guidance set/ﬁorth by the. Georgia State bepartment of

. Education: i ) ~ \

, i . The persdn who uses the Competencwy Rating Scale to evaluate a

PN Voo - o o

) C (Q’{ student 8 skill 1eve1 should necessarily be somesne who 18" involved with
I - the stu nteen a daily basis. The rating may be a year-long prLcess.

' The logical person to do the- rating, then, wouid seem to. be the class-
P e . s
room teacher, in most: cases.( In team Eeaching situations, the teachers
{. .

will need to decide at the beginning of e dchool term which students

4

each_wiil be responsible for rating. ‘ o '
WHEN SHOULD THE COMPETENCY RATING SCALE BE USED .
’. ) . The Competency Rating Scale is designed to be usedvip one of two

ways; it may be used at both the beginning and end of/the school year

»

1'or it may be used only at the end of the scheol term,

v

. In the first ‘case, when it js used at the beginning and end of the

‘

school year, a prerating and a postrating provide the maximum information

<

" to the current teacher and to the future teacher of the student. The

prerating can guide the teacher in planning experiences for the class to
’;‘
enhance the areas where students seem to be\incompetent in career guidance
N fa]

skills. The postrating would provide the current“teacher with some

indication 6f growth and might enable him/her to revise téaching strategies

/




B . : : «
i v

for the following .year. The postrating woul'd also provide the future
teacher of the student with a recent opinion on the status of the student

-

on the career guidance skills. It would allow him/her to make plans for
: telching before the beginning of the school term. 1In the case where the
COmpetency Rating Scale is used only at the end of the school year, it

4
is considered to be a postrating and has the same properties as the\

postrating degcribed above. Co i . ~ :. y

" The Competency Rating Scale Form should be compieted for each .'
student on one\of ‘the two schedules described above for each school term,
kindergarten through sixtﬂigrade. The time involved for the rater will -
probably not exceed two days; the process of éssessing skills. continues

throughout the year, however‘transfer students or those repeating grade

levels will require’ some special consideration.

L M
-~

In the case ofithettransfer student, especially one transtering from
’ . ~a 8school where the Competency Rating Scale heg not been used, and thus <
where there is no previous rating for thé child, the rater gshould prerate
the student. This should be done oniy AFTER the child has,edjusted to
the new school environment and the rater has had an opportunity to
observe\the child. The rating can aid the;ﬁeacher in deciding how the
new student compares to classmates on the skills rated and in determining <
. any curriculum adjustment that might need to. be made for this child. \\\\\\

In the case of the child who is repeating a grade level, the rater

merely needs to acquire a second Student Rating Form for the grade level




\

— . T .
.Eggpated. .The years should be recorded on it to show that the student '
r4

o
' _ ' repeated. The same Developmental Profile chart may be used; the new

- profile can be completed in a different color of ink or lgad. The
appropriate school year should be noted beside the rating. >

N

Note: Use of the Developmental Profilg is fully explained on page 65. .

' o . ;IO—
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HOW TO USE THE COMPETENCY RATING SCALE
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HOW TO USE THE COMPETENCY RATING SCALE

This part of the Rater's Manuaé'iquivided into several sections

%

——

with the intent of providing complete information in an easy-to-use

format.

» . . I

The sections are:

1.

Organization of the Skill Level Criteria
Skill Level Criteria o
Opportunities for Rating Students'
Example of Test Situations .

The Rati&g S;aleﬁ Choosing a bégree of Proficiency
The Rating Form s |

Directions for Rating Students ~.

-12- -
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. b
ORGANIZATION OF THE SKILL LEVEL CRITFRIA e

' ‘ ’-» following section is an‘f ‘ne . of the Goals, Dévelopmental

-

Objectives, and Competencies for .uc «+4 degelopmental level. The Goals

s

//_,"’*  and their DeyeloomentaIIObjectives and Competencies-cluster'under three
. Domains: Interpersonal Effectiveness, Work and Life Skills, and Life

{ Career Planning.

2

% "The Competencies are really performance objectives or behavioral

criteria for the assesshent of the student's ekili 1eve1 at a given
. : o N, - ’
Developmental Objective. All of the Developmental Objectives“and

Competencies have been written to agree with the difficulty hierarchy '
\

of acquiring knowledge found in B. S. Bloom's Taxonomy of Educational

ijectjves, Handbook I: Cognitive Domain.

Bloom divides the Cognitive Domain into the following hierarchy'

[N

of majorf;tages:

' . Yt 1. owledge - : L ) ‘ 2
' ' 7" Comprehension . - '
. 3. Application- .
) 4. Analysis - ! v -
i ' 5. Synthesis g
S 6 tvaluation
. . oo . .
v :ﬁ o The éhart below presents the stage of cognition emphasized at

.,A»Jv—rv"\‘»-oiwv, SN B
each 'raqe 1eve1 in. the Competency ‘Rating Scale. Only the first two
. B { . .) : [
are eﬂphasized at these grade levels. s

>

o»

b S
18




. ‘Knowlevdge

Comprehension

-

-

The first stage, Knowledgé;'and the second stage, Comprehension,

¢

are both used in the 2-4 Developmental Objectives and Competencies.

-~

A Awareness 18 the term_psed in the Developmental Objectives to denote 1
\__/

the Knowledge stage of/learning { Such. behaviotal terms as defime, “.
S i
describe, identify, know, list, and recognize are used in the Competencies

;
/

of the Developmental Objectives at the Knowledge stage.
The following definitions may be of use to the rater in both
' understanding the intent;of the Developmental Objectives and in knowing
) what to look for in rating students on Competencies. | |
‘Knowledge as defined here includes those behaviors (. . .) which
s emphasize the remembering, either by recognition or recall, onN
1 ) o ideas, material, or phenomena. The behavior expected of the stude :*
in _the recall situation is very similnr to the behavior he wac
ected to have during.the original iearning'situation.

»

(. . . . ) The progess of relating an judging is also involved

‘3' ~ to the extent that the student is expected to answer questions
s -
/ or problems whickrare posed in a different form in the [evaluation]
X v
_§~ i situation than in the original, learning situatioﬁﬂ(Bloom, 1956, p. 62).

L
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DEFINITIONS o (i:j-\\ ‘
1. Define : explain the natuté of something of make the meaning
of gomething clear through statement or discussiqn.
oug*
re , }
2. Describe :é tell in words how a person looks, feels, or.acts, org
* how a place, a thing, or an event loﬂks.'
Identify : recognize as being.a particular person dr thing; pfbve
to be the same as something else. - -
4. List : orally or in writing, rela;é a series of names, nuhberé,
words or phrhseg} ‘ '
5. Recggnize: remember’sbmething as having been seen or known or'beardi'

before. - .

Understand 1s the term’‘used in the Developmental Objectives to

denote the Comprehension stége of learning. S;ch behavioral terms as

'Lcompare, contrast, explain, give examples, iilustrate, interpré;,'and

o

match are used in the Competencies of the Developmental Objectives at

the Comprehension stage.

These definitions may be useful to the raﬂgr:

[Comprehension:] That is, when.students are -nnfronted with a

"

ol .
‘communiqggiéh, they are expected t- un = Re anunicated

to he' able to make somc use&bf the
e : \ ~ ,
a it. The communiégtion may be in ora: .,r written form, in verbal

k]

-1al or ideas céntained
+

or symbolic form, or, (. . .) refeq/to material in concrete form
{
as well as to material embodied on paper.

Alfhough the term "comprehension" has been frequently assoclated

with readjng, e.g., reading comprehension, the use to which it is

i

’ ™ : %15~

pves

S 2 :

B

~

[
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being put here is a spmeWhat broader'oqe'ln‘that it is related”

)vv ¢ to a greater variety of communications than tRhat encompasgsed By ( !
i . L . . ‘ . i ./"—W y
"\ . . written verbal materialg. (. . . . ), comprehemsion [though] is

N . 4 e e

[

] not made sxnonymous with complete understanding or ‘even with the
¢ -

: fullest grasp- of a message. Here‘ye are using the term "comp:eQensiQEf
. to include those objectives, behaViors, or responses which represent

¢ . -
TR an uriderstanding of the literal message contained in a communication

/
. a . o " J AR * N ot -‘ >
N L, (Blpom, 1956, p. 89). .
N “ . C
(g . X . , . . - . X
} . " Y . . ‘;.4\-;& -
‘ 1 - DEFINITIONS . : . > <
- B 4 \‘-
’ - . - . S -
" .+ 1. Compare : find out or point out haw persons or things are - \\\%
: ; ‘ alike and haw they q&e different. *
. ' o . \ . . *
N . 2. Contrast ¢ show differences when-compared or put side by side.
- ; ‘ - . . . . ) %
Coy 3., Explain : ; make plain or clear; tell the meaning of; tell how
b g ‘ to do; state the cause of; give reaso fr-, .
4. Give Examples: make clea: .ough appropriate stories or comparieons.
5. Illuetrate : make clear or explain by stories, examﬁles,’comparisohs.
) sf 6. ﬁatch “: find the equal of or one exactly like another.
L | 1 ’
[
?‘«r: ‘. ; . L4
.
S s

-16- . ol
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. SKILL LEVEL CRITERIA \ ' ’
g .
/ Developmental Level e
Second Through Fourth Grades &
le f

-

S
Note: The # sign before any Developmental Objéctive indicates that,'
th

‘there is a complimentary activity in the Guidance Activity

i ~J
section of the Comprehensive Career Guidance materials. '



N . ' . ) l . .. L \) .- . . v . -
;- : 7 . DOMAIN: INTERPERSONAL EFFECTIVENESS A .
- . ‘ L .o 7 - ., :
" . 3 | R ’ x,! SN e : P Lv, L ' 7{ N

\\ :A. thln Relatipns Skil@s. ‘&ehavior Affects Behavior

Lo e R
» «' udenta will be: able to égcognize that, their behav or toﬁard
' N ot ers affects ochers behavior'kowards hem. , y

‘ O 4 -
L IR R i il )
, ’ » #l. Type of Responses“ $hestpdents&wil Jhnderstand the dffferent A
¢ T types!of responses they use 1n interpersonal relationships. :

v - . A ) . » ) 'r\ -

s - o The students are ahle to ’ -

N

+ ) Q /
recogniZe that there can be verbal of\nonverbal responses.‘
[ “~ . .

"define verbal responses. = '

<

, -/ - . : »
. .. 5 3 s /‘., o
‘ C provide,gxamples of their quietfperbal responses. ~ '
) T v a~ (\‘\ :
. provide-examples of their noisy verbal responses. ;
. 3 * : A
: . T 1nterpret,&he verbal responses they give as statement2r .
- — ’ questions. or exclamations . : Q~~ -
. . ; N N 7 '] T .
Y“ - ' ‘compar nd contrast the verbal responses they give in terms
b ’“l . , -+ of plef@antness and unpleasantness. v ) g
. } < e '
TN " * sprovide examples of the kiéqs of verbal respﬁhsgsvthey use
‘ A with peers. R
: ')/ o provide‘examples of ithe kinds of verbaluresponses they use

v - with adults. : .

8 7 . - . , ’ .
"define nonverbdl responses in terms of silence, body language,

. c. ’ : {
. —‘ i - -~ (\L . R * . - - i
, T ' ‘provide examples of ﬁﬁe‘types of nonverbal=responsesvthey
) give.{ ) , .
b’ N v . '. . . . . . ) r.
‘ ‘provide examples of their quiet nonverbal responses.
L4 . S a
. .
'provide examples of their noisy nonverbal responses-

< compare and contrast their nonverbal responses in terms of
pleasantness and unpleasantness.
{ . . -




. e : 4 \ ; ’ , ‘ . )
\\) ‘1 o *,' L

bt 4 A X 4 a ! -

. . /- \ . e -

1& . ', , . . RS ) - ’\ ) . . - 3 ) v . B

. } L --‘provide examples of the Kinds of nonverbal Tesponses they .
’ 2§\ oo use with peers. o \

4 ' A '4

' A provide examples of the k,ind? [Lof, nonverbal Zesponsfs they /
VoL ST use with adults. '
| L : .
e _ B recogniie ?hat any reﬁponse is based on the interpretation

LY
L 4
-
¢ «
—

\ / of what_was being colmnunicatpd '
/AN ' . ',\}' L7 "'p .. .y .
, e | g

2. Actions of Others Affect Behavior: The students will be
- aware how the. actions of others affect their behavior

. ' : v

-

The students,are a}ale to:y S S

b X < o
list val‘%ous actions vof other clasSmate’s
hl

~ h‘\
/ . N
. . " 4

recognize how the actiong,of pthe'rs affect their. feelings -
‘. oo , (emotions) Fo . o ) - ) - ..

A " -’ ~

By -
/ ’ (
/ : / ‘4 recogr}ize ~how the actions of others affect thgﬁdecisions.
o - ," I

5

. b :
recognize how the actions of others affect their conduct.

B. Human Relations Skills: Friendships N

b )

'I'he students will be able to. demonstrate an understanding of the °
: . g .
. process of making and keeping friendships. " w (

. -
e

o 1. Friendship Characteristics: The students will under?:and what
. . La skills and characteristics make up a friendsi'n (/. ! '
The students are able to: '’ . /
e ud ) .- J » . .
X 6’ - ) o . recognize that ®haring is acharacteristic of friendship. N ‘
~ ‘ giire examples of situations wh* sharing occurs in +
fr: ndship , : ’
E s P
. “redpgnize that skill in problan-solving ig necessary for
‘ friendship. , ’ - o
) \ ‘give examples of situations where ptoblem—solving occurs
- in, friendship’£ \ P
\‘ w p -
‘(\ / ‘_‘,"
N ¢ ' ~19- .
) . -
-~ Y ¢ / - ~
’ [ i ~
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’ L ‘ ; : give examples of situatjions where trust occurs as a
s 4 o pharacteristic of friendship. -
S ! - ~ .
e, 1 define*genuineness. « ) y
. ’ . . .
- . - ' 4

‘give exam ¥s of sitvatipns where genuineness occur

“ " K.h ;7‘ friendship. ' . ’
'," L " ‘ . define rlpy,alty. S S \ Ce . .
J lr. ' give examples of situations where . loyalty occurs ) : //(
I ‘ ©  friendship.: C . -
Y. T . : . - B S
, RS - ) .. . . . ‘ <A o
L. RN ' ' °p '
.. #2. Making and Keeping-Friendships: 'The students will- .be’ aware
, ‘ . . of the process of making\and keeping Eriendships.' - Y
s . The students are able to: o ' - : s a

v . | recognize\that caring about others is a basic key to making
Yoy 4 and keeping friendships. roe

. recognize that a deésire for friendship is a,requirEmeht for
v : \hg and keeping friendships. .

i Ry

-

_ ‘list ways they can initially act friendly as a means of T
- making new friendships.
*(4.e. speaking kindly, being @enuinely interested: sharing

-

activities, expﬁyienoes feelings, etc. )
N 4
® - e [}
f* : ’ ‘recognize that the; development of tmust and the development
\ ‘”/ _ "+ of loyalty are ways of keeping friendships.

S | : .o L '
C. Humarn Relations SkillsE Expressing Opinions and Beiiefs
ya )5.;1 ‘,_' ESD
) o . The students will be able to demonstrate an awareness of the
- ‘ various methods of expressing their bpinions and beliefs.

Y i - / @
) ] . N \ ¢
lT Opinions, Beliefs, and Factss The students will be awaré of ‘)
" what constitutes an/opinion, a belief, .and a fact. , L

The students are able to:

- . LY




an ' "define opinion.’ ) e
'. ._‘J- \ .’ "recognize from examples which are opinions. - B |
«,; . " 'define'belief. > o

. . o, .
L . . v ‘ -

. - + ‘recognize from examples which are beliefs. | : .
’ ' “define -fact." o ) - - ‘ ‘.,‘

! ‘X’ ) t,/\‘—"’. [ . A

: recognize from examples which are\facts. - el

'identify the rh\\tive~strength of feelings that is dﬁsociated

3 R . “withfan opinion ~a belief and a fact ‘ ' AN

A . \

N . . / 3 - . “

R . { .
‘ Vo e e
Opinions and Beliefs: The students will be‘aware
u * that all p ple have—dpinions and beLiefs. B
\\ \ ’ ) . o \a . v A - L
e The student are able to:. " A A .

’ N - L]

"list the opinions of several people on one topic. ' o -ftffu

. _\"_—

, . % *
\ ’ "1ist their own opinions on that same topic. N C

"1ist the beliefs of several' people on one topic.
' : ’
. : "list their own beliefs on that same topic.

L AN

| #3. Methods of Expression: The students will be aware of the

various methods of expressing opinions and beliefs. K
< o

The studerits are able to:

"1list verbal methods of expressing opinions and beliefs.
‘list nohverbal methods of expressing opinions and beliefs.

‘recognize those methods of expression which encourage
others to listen.

‘recognize those methods of expression which encourage others
to respond.

D. Human Relations Skills: Accepéable‘Behaviors in Groups

The students will be able to identify socially acceptable behaviors if
- . occuring in a group situation. .-

(R : . { '/" ' ” e
' . ’ /‘r\-_\ -21- ' o\
. . i - L26 . ? i




-#1. Behaviors That H or Hinder: ’'The students will. understand
‘those behavior that heip or hindes group cooperatipn and
. ef fectiven : .

a I

The: studenﬁ are fble.t'(v
: explain how listening helps group cooperation and effectiveness

‘explain why taking turnahelpsgroup cooperation and
effectiveness

expiain how paying attention helps group cooperation and
effective ss. . . . _ e
give ex plés of ways thatparticipationhelps group cOoperation
and effectiveness. ) :

;

explain why encouragement helps group cooperatiOn and -
Ep effectiveness. <y
--*(encouragenment : focusing on assets and strengths to build
self-confidence and self-esteem. )

explain T{lterrupting hinders group cooperation and
effectiv -] _ _ : .

. @b'f explain‘how ignoring others hinders group c
.and effectiveness

& ’ . ’ Y
‘give’ examples of situations where not . getti g, involved
¢ hinders group cooperation and effectiveness -7

‘explain how discouragement hinders group cooperation and

effectiveness. - X
*(discouragement: focusing on mistakes and weaknesses to

- erode self—confidence and esteem )

.
v

2. 'Rights ofiself and Others: The students will be aware
‘that those behaviors which help the group to function
include observing the rights of self and others

The studEnts are,able to:
"define the rights of self in a specific group.

“define the rights of others in the same specific group.

7

~-22-
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7

. ] recognize how observing the rights of self and others
. helps group cooperation and effectiveness.

. . ’ - » < . - ‘;‘-' - . V
'B.’ Relating With Significant Others: Competitiveness and.
Cooporativene 8 , Z"’ S

S o The studepts will be able to Tecognize tle effects of competitiveness
P . ‘ _ and oo d;utiveness with both peers and adults. - .

1.

Effects'of CooperatiVeness: The students will be aware of the
results of cooperativeness. : ' -
. :

-

fhe_students are able to: o : L \'

o

‘define cooperativeness. - A
*(cboperativeness: ﬁorking together toward a common goal.) -

o

- ' recognize some helpful results of cdbperativeness. o
‘recognize some harmful results of (:ooperativeness.;'-j
- * (i.e. a person not learning because othens are doing _
-too much tor him, etc. ) e L ‘ « '

. s S ‘
. #2. Effects of Competitiveness: The students will be aware of
’ R . the results of competitiveness. . v

-

L ] : ) J The students are able to:

) *define competitiveness.

, - *(competitiveness: contending- with others for profit, prize,

LR or position: a contest. ) _ :

'recognize some helpful results of-competitiveness.
.6 . ' o ¢

'racognize some harmful results of compeétitiveness.

<?' F. RelatIng;With—Significant Others: Family Relationship

S

The students will be able to recognize“ﬁe*vaiue‘ande cESs ‘0 .

‘g\

establishing an effective relationship with their fami ies. M

Ty




L

5$f S I % ‘Process of. ﬁstablishiggfszective Family Relationships. .. .
l» I ‘Ehe students will be aware of the process of establishing -
&) f ) .

o fective family relationship. - -/

_— S The students are able to: . Ve
S »1 ' define an effective family re1ationship.

" "idegtify the belief that all persons are equal in worth
and dignity as a part of the process of establishing affective
family relationships. .
2
"recognize that respect is a part of the proceas of estdblishing
effec;ive family relationships. = f,.\

recognize that listening is a part of the: process of
establishing effective family relationships. o

v s recognize that communication skills are necessary for the.
;;/ e process of establishing effective family-relationships. SR
' V ' recognfze that cooperation is a part of the process of .
establishing effective family relationships.> !

: . recognize that regular family meeti\ts can be a he pfdl "
\ e part of the process of- establishing ffective family
" o relationships. - o
*(reference: Raising a.Resgonsible 0hi1d or the S.T.E.P. .
Parent's Handbook, both by D.- Dinkmeyer,.and G. McKay.)

:G. Self Validation: .Worthwhileness ,
‘ —— = . : S
The students will'be able to achieve feelings of worthwhileness.

.

R .
1 . » o . . o
- . . ¢ ! 1

.

f1. :Activities: The students will be aware of the activities they
perform that make them feel worthwhile

The_students are able to:

'tify those physical activities they perform that - make
feel worthwhile.




o - identify those social activities they perform that Q ' ;’

' - ‘ make them feel worthwhile. _ - * :
AN . ‘{ - . ‘ . . - 2

) éz . Personal Characteristice' The students will be’ aware of -

: - personal characteristics that make them feel worthwhile. R

IS 2 .. S

S '  The students are able to. : : ~ '-‘ﬁlﬁz'

‘ ‘ | RS
' ‘identify some physﬂcal, emotional intellectual and social
- B characteristics. - P ST

- . [
,) \

'list,characteristics that they posSess._ : Lo IF.'

recognize which personal characteristics make them feel ; \"‘
worthwhile. :

=

H. Self Validation: Géntrol Over Self and Environment

N

i ' B The students will be able to recognize that they ‘can exerciee
' , ‘some control over themselves and their environment. : , ,

#1. Control Over Self: The students wiIl be aware of situations'
where they have $ome control over themselves. '

a | . *
" o ' _ The students ar® able to: : o , )
B 'define.control. e . ' \ //\

. identify situations where they have some control over
themselves physically. v ..

identify situations where they have some control over'themselves
e : intelleetually. :
dentify situations where they have some control over themselves
- . socially. ' '
. identify situations where they have some control over themselves
—emotionally. '

-

2. Control Over Environment: Fhe students will be aware of’ sityations
wherﬁrthey have some control over their environment. . -

| P g S \f.x-\mﬁ
) 1
- .

f

' | r . -25-
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The students are able to:

D o "define control., - ‘

—_

‘define environment. véj/ ., .
identify situations where they ha some*control over their
school environment. R ‘

~

-

identify ei;uations where they have some control over their
home environment. . r .

\ - .
. . ' : ' identify situations where they have some control over their‘
: community environment. E : / ‘
2 I, Seif Validatiogv,: Indiv;’gu'al Differences ; v
| The students will be able ‘to demonstrate an understanding that all
indlviduals, including themselves, have different and varying
personal characteristics and ‘abilities which distinguish them from
. one another, and that certain of these characteristics and ‘o
_ . abilities may change from time to time. _ o ' Bt
- e fn. Behevior Patterns and Abilities in-Self and Oﬁgers' The ,
' _ students will be aware of characteri ic behaVior patterns v
' - and’ abilities in other individuals and in self. -
| ’ o The,students are able to: | o o ¥ 4

‘define the term "characteridtic behavior patterns" as
the ways a person usually acts. “

‘define a characteristic ability as something a person
does often and does well.

*(i e. jumping rope, writing stories, drawing pictures, etg.)

-

.

u ‘1ist some characterstic behavior pattérns that are found
in others. -

*

s
""11st some characteristic behavior patterns that are found
‘in self.

'liét some characteristic\ihi:ities that are found in others.

| list some cgaracteristic abilities that are fo d in self.

. . , -26- A -
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A

DOMAIN: WORK AND‘LiFE SKILLS

)
cl r
& -

DailyuLiving: CAEB' . Skills o ’ , ; \.

‘The students will #o .alje to identify consumer skills that -are used
in daily living N .
. — N :

. ‘ ) I t; . .
#1. Consumer Skills They Use: The students will be a of the"

.consumer*%kills that they use in their own daily.l ing.
! ) o .

\..

The students are able to. .
recognize themselves as consumers

list the ﬁroducts that they,buy
¢
“Yecognize: that the ability to understand smoney and to
change are consumer skills they use.

"know that recognition of quality of merchandise in buying
is-a consumér skill they use.
A\
‘recognize that the ability to compa? and contrast is a_
consumer, skill they use. St

‘recognize that the determination of need or priority 1s a
consumer- skill they use.

a

~ 'recognize that the ability to determine the appropriate
place of purchase is.a consumér skill they use. ; -
*(i.e. shoes from a :shoe store, food from a grocery store,etc )

L4 . »
.

- Daily Living: School Relevancy .f a . -

~
The students will be ablg to identify the relevancy of school

subject matter and other school experiences to community,

home, leisure, and occupat!ons ' !
P

1.. School Experfences. * The students will be aware of the school
academic and social experiences at their grade level.

3.

A



P v<:;f/ - | - o | .
§‘; ‘s : The students are'able to: ) i [ _ Al

‘1ist the school academic experiences they encountered at their

‘grade level. . ) g'

‘list the school aociel experiences they encounter at their
grade ‘level. { : ‘

» ' . ¢ ’ : . S

[ . . . . B 1\ ’

o 2. School Reletée to the Citizen: The students will understand
’ ' ; how school a academic and social. experiencea relate to the role- -
. : of citizen in a community. ,

' . " ‘_ ) “ . - - ' i,];

The students are able to: ' . . _ } c

‘1ist. the.activitiea of a citizen B ,
*(i.e. voting, buying, etc ) e oo

‘match school academic experiences to the citizen activities

/ﬂ I L é.rhere they are used. | '. é

- St ‘match achool,éocial expériencea to the citizen activitiee
¥ -;>« v , where they are: uaed ,

_f. . . . . . v N . . . ’ \ . . o
' , : " C. .Task Respo sibilit /Employability: , Depeéndency in Task Accomplishment -

. " .The, etudenta will be able to. recognize that others depend on ’
. o « them in helping zesztm a task and will be able to identify

si;uationa in wh people depend on each other to, perform
certain tasks. _ : L. .

!

#1. Others Need Help: The studenta wi
© in which others need their help.

be aware of activities

The students are able to:
+ "1ist activities in which others need their help.
~ ’identify activitfes they can help others accomplish.

K ’ o 4

0

&l ' ' . A 1

~ e

‘\- ‘ ' {
s .

D . . o -28- 3 C &

33




Value from Tasks Hell Done

!‘ e . The students will be ablg to reeognihe’the value (personal rewards)

which comes from a task well done N v —_—
$ v ] . .

1. Tasks They Do Well: Of the tasks they are able to accoylilh,
. the atudents will ‘be aware “of those they do uell

Lo F The students .are" able to', —

“list those tasks that they are;vable to accompllhh. ’ v -

JeiE T recognizé the tasks that they are able to dowell.

« ' f. Criteria For Successful Task Accomgllgggggg' The students
: 11/ : » will be aware of their personal criteria for successful
’(?» . . _ task accomplishment . ,\\

p _— .\\\\Etidstuﬂents are able to: | 4 e 1;'. N

P d ; "define a job well done on a personal level

"1ist their: personal criteria used to determine whether’or
‘ . . ' not the ‘job was well done. : s

' ' . *(i.e. feelings, recognition by others, beauty,etc.)

4 . ‘. ’ ‘ . ' » . ’-‘ ‘

[ ' .. B. Task Responsibility/Employability: Eu:bose and-Steos of:a Task

The stqdents will be able to recognize that tasks have a. purpoqe
- R _and that steps are followed in completing a_task.

o X 1. 1!255- The students will be aware d;xtasks carried ‘out by
ST . themselves and others. .- .
- ..

The students are able to: C . ’ v
J{d‘ - 'list those ‘tasks thqt they carry out themselves.

_ ‘identify from examples those tasks that they can carry out
N ~ themselves.

. ) "list tasks that are carried out by others.
. PR

1

RN o “identify from examples those  tasks- that are carried out
J by others. o

R




. . .
L — o . Jd S _ T
NN . R " . . - A
- . . ) 1" y

Comd ~ . } . ‘
2. Task fnggone' The.atudenta will understand the purpoee ‘

.. of those taaks carried ouf by themselvee and others. - . ,

" The students arg-able to: - % V ‘

/ | ﬁﬁ@'
.ﬁ ot explnin the purpoaes of those ‘tasks they cerry out thenl lve
- *(i... tell vhy they do it, etc.) ‘ . o

explain the purpoeee“of those tasks carried out by otherl.

;?"3f T L *(i e. tell why the tasks are done, etc.) , -/
. ! . - 2 '
3 ] . » - . " . .. \ . .'x . . .
P "}3. Procego In’ Teok'Accomglishment., The studen?e will be aware qf}
oo ‘ .~ " 'the -ejor processes in teek accouplishnent.
]1 : | ‘ ;he ltudenta are able to:
! recognize that planning ia a factor in the procese of task
— 1 N eccomplishment ' ’» . | -
] : recognize that acting or doing is a factor in the pxocess of
. ‘ . ‘ taek accomplishment. : _ o
. ' . . s . s . Lo
. : recognize that evbluatin;7iq a factor in.the process of task
-~ .. ' . eccomplishment / L t
, T . . ) : . -
X o ~ o ‘recognize that acting or redoing 1is sometimes a factor
' : . in successful task accompliahment. S, :

F. Telk'Reagonsibilitz/gggloxobilitx: Peraonai Characteristics and, 'f '

. v‘_ ; - l
7 - Jo Fielda . . - : R . N
U - The students will be able to recognizegcertai//;ersonal o

A .characteristics that are related to job fields. _ : ~

o ) { / . / - -
1. Job Categories: The students are aware of various job
- categories. , ” . -

4

- . 1 The students are jzie tos " ———

'11}: the four ddvisions of the U.S.0.E. Classification

System,

[ ' . . ( — . .




I
e

' -Service Group

doscribe ;he four divisions of the U, s 0.E. Classification,
Synten in their own. lanlha%e. .o .

-

' c { U.s.OaE,;:CIassifichtio System » o
' . - - o - - . -

- : k : ' . ..:
/‘ N »

.

i

i
i

e < >

Yy
.., .
';'Dilisions‘ by - Clusters B
3o N A B
) -~ i v o ....1

- o

Public Services .
Personal Services . .-
Hospitality and Recreatigp

-

Business and Office -
Manufacturing - .
Marketing and Distribution

Transportation/, -
Construzzsz . s

Science Group

Health }
Environmental Control - -
Agri-business and Natural
Resources

Marine Science

-

o)
s

Communication -Group

Communications and Média
Fine Arts and Humanities

B
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s

o «4/// .3/? Personal Cherscteristics: The students will be aware of various

i_,‘ - pereonelcharacteristics. _ ( B

- | TheLstudents aré able to: | ' _ L
define personal characteristics as ways a person 1ooks, :
‘ways a person_usually acts. ‘and personal likes and dislikes. =~

e P
"list some personal characteristics of another person.»

DN U} -

R o ~ *(i.e. in terms of ways he/she looks, ways he/she usually
L " ' .acts, and Adikes .and dislikes ) o
"Tf--f#f’f_"‘%’,’ . "~ "1ist some. personal characterigtics of themselves. T
o ’g-,‘ o . "*(i.e. in*terms of the way they look, the way they usually
5 : ct, and 1ikes and dislikes.) A :
B / 7 . ‘.\ | | ; ; \ N f o v ‘
4 '3// acteristics Relate to Jobs: The students will be aware -
. : . of how some personal characteristics can relate to job
) ., +Helds. : :
o . "The students'are able to: S \\ T
oy L \/P\T 'list'personal‘characteristicseisrt might go with a given job
g ) I in terms of looks, usual acti and likes and dislikes.

(1.e. construction equipment operator; (1) looks - big,
strong; (2) usual actions-physically hctive, 1ikes to be'

r. _ outside; (3) likes and dislikes-prefers working with
, ‘ -~ machines,‘etc ) v ,

.
Pd
//?

e, : . : e ) - . B
{.' . oo ~ : A

i G. Wor and’Leisure Environments: ‘ Work and heisure'ActiGities
Cr o The students will be able to distinguish between work and leisure\
S time activities., ‘
r v e
7 ,
v ,

#1. Work and Leisure: The students will understsnd the difference
” between work and leisure. . -

The.sbudents are ab1e3t0°

' a
;, St : v, - . y
/ S, .

"explain Whaﬁ.york is. I -
) . 7 ff ﬁ 4exp1af:'the purpgse\of work, . ' %,
. A "~ “explain Vhat leisure is. _ . Qv '
o o . e % .
| R //Ff\*ﬁf/“\\\ X .
. - - | . P :
) T e
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o - \ » . ’/ o [

. . . : / . : M . "
R ‘explain the purpose of leisure. R Y,

V'contrest the meanings and purposes) of \work .and leisure. _

. / . - AN
- e - f .

- 2. Work Iolilf _The students will be.iwarefof vatibus:ugrk relee. o
The students are able to: _ . S . ”ﬁA .
*1ist their. various work tolés.
o - "118t some work roles of others. - : : .
‘ ) \J‘ : o ---b V." : - ) .,a! : -y
e ~ "identify from examples those that represent¥work roles.
v ] . ) \ ‘ ' B ‘ . \
o ‘3. Leisure Roles: The students will be aware of ?arieue'}eisufe
__,/ a o rOlei. ] . . ’ .
/ ' ((\ - - . . ) ‘ ' - ’ .
B L The students are able to: \\\gi » . . o
‘ a ‘list theirvvatious-leisu e roles. . :
’ - '.’ ‘ . . .
. R . "list some leisure roleg of others. N : e
i ' - . 'identify from‘exemples'tnbse that iepresent Yeisure roles.

. ? ’
*, - . -

4. Work and Leis Activities Change: The students will»be aware
of how thei drk and leisure time activities have/are/and
- . will change. . v & , : =

- / : . .
Lo
.

°l-

%

The 'students are able to: :j;”’ -
"11st their work activities at' different aée ievels 1&4 +
"11st their Ieisure activities at different age evels\\ ‘
o o o "recognize thpt change in wd“i and leisure activ fes -
C ) haf’occured B < L . 1ﬁ$_ .
; . ‘11st their possiblé’future work activities.
g | 'lgst their possible future leisure activities.
'reeognize that change in work apd leisure: activities e
U ' ' might o£Cur ' : .(ﬁf
| i : 33 ‘ _
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Respect, for -Work Well Done

i e~

E o Thc students wil be able to recognize that respect is due to
C— . others fer the ¢ tributions they make in their various roles
i qnd when their wo k. is well done,, regsrdleas of its natu!e.

o

e .

-

| B Purﬂses of Work Rolgs_; "he ‘students will. be avare of the - o
‘ lpurposes of varioys work roles. ' :

)

- " The students are. sb;e to: . .

_ , . :
. ~ B ¥ . .
1ist several work roles.’ o

. : ;l " "recognize the _purposes of some workﬁrsles. \

. T 9. Bffects of Quality Work The students will understand ‘the effects
S \ . of quality 'work., N .. e
s T v ‘“ 'i £
- — The studenta are able to: '

o

define/their\ crite iA for determi ng quality work. 7

: ' . ive examples of uslit work' -~/
. ,\ g e amp q -y e .'\‘v»k«. SN

f - v
‘explain sbput some of the effects of qusﬁty work.

. N . \ .
. b * ,_1 » «
/
! LA > . * ¢ ‘ *

#3. sgect' The 'students will be awvare that respéct :ls due ‘others
. - . for work that is welf done. K
. The studepts are sble tos:’ _ f f
; "\'/4*4 “define respect. : '

t . { 'recognize situstions where people deserve respect . ‘ -

‘recognize situstions where peqple deserve respect fﬁEﬂe{kt
well done. « e . . . <

. . . . . . . s

]&.- flork and Leisure Environments' All'f’eop]} Work - - v Y - S
. ~. . . 2

The students will be sble .to reT:ognize that sll people perform
! . : .1 some type of .work. ,




N ’ . .
.’ ¢ o « 2

Hb k.. The students will understand what uork means. /

The siudents are able to.-

. ) T ,{ . i

o "~ ‘explain the meaning of the word work. S .

? Ji_f ' “d e ] ‘give examples of work situations.* N oy e L
) . . ’ wa *. ;'\ 4 ¢ . ’ -

v 1 N P . Vool ° 1 _ : .
P "~ -+ 2. How They and Others Work: The students will ui\aware of '“}§~
L ' © how they and other students work

N - . . ’ : .
- e - . ' o
° "‘ - ¢ . - ~ ,\ - * ‘ ‘.
.

The;students are able to:
‘ 'li st their work aetivities
from theirs|

: )
v . . - [ .
' R ~
,

L
J. Work and Lei ure- Environments.- Work Roles Change[Hultiple Rolas~ o

‘1ist some work;kctiyities of other students that differ

i

’ The.students wIYf'be able to reeoghize thst work roles ‘may change
‘during”one's career or that a. worker ney have multiple roles
at: the same time. °

. . - C . -
‘- : ’ . B - 4

. , : ) N\ A
'. 1. Work Role' The students will be aware of what "work role" .
- . ' means. s e o 4 b N
. ' -: . iy . B .
. The students aré able‘to: ’ f LY s
.. ' ® "define the term work role.
*1ist their own work roles.

‘1ist some work roles of others:

L2
N

- Career: The, students.will be aware of what constitutes a '
' o eareer. : 1\ 4 :

’ 2 AP A . . B 6
/ The students are able to: : : .

. - ’ 24
\ . . .

define the word career. - * I

¥

‘identify careers from exagples presented to them.;

. \ \
i,"{’ ' \, . . '-\"“;l . _35_ ' QY ; »
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K, Work and Leisure Environ

#3.

Change In Work Roles: The students will be aware that a
~ change in work roles can take place during one's career.

s
S0

The students are able'tpz

. "list changes that can take

place in work roles durin
a career. - ?

v

"recégnize some situations where work roles-hgvé,changed‘
during a career. '

N

-To

3 ments: Intefeéts and Abilities Reiate
Job Clusters C :

3

The students will be able to recognize that there are families
" (clusters) of jobs which relate to one another and that one's
* interests and abilities can relate to several jobs as a result.

1.

"' clusters. * T , -

¢

. Job Clusters: The students Will be aware

of -various job

v

The students are able to:

‘recognize jobs‘relatedﬂto«the four divisions and fifteen

job clusters of the U.S.0.E. Classification System.

*(See the U.S.0.E. Classification System Chart ynder Goal '
- F, Objective L.y -,

e S
Jobs Relate to Other Jobs: The students will understand
that some jobs relate, to other jobs. ,
o S l .
4 N .
" The students are able to: ’ )

3.

‘name several jobs that are in the:same cluster.

)

'égé%éin uhy‘and hbw these jobs are related.

Interests and Abilities Relate to Jobs: -The students will

be aware of how interests and abilities relate to job
clusters. - ’
£

The students are able to:

s

2
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. K T, - list ‘gome interests “and abilities of people who hold
| o 2 jobs {n various clusters. v
e : - identify some interests and abilities of people who
T R phold jobs within the same cluster.
" . . ‘recognize that interests and abilities are related
{\\ to job clusters. : A .: -
Do ‘ 4 :\1 ; ‘ @

o J

"o

-
[ -
(O8]
-~J
{
g
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DOMAIN: LEFE CAREER PLANNING

*

Planning Skills: -Attitudes and Values Affect Decisions, Actions,
and Life St les N
The students will be able to recognize ‘that attitudes and values
zaffect decisions,,actions, and life styles. E
Agéitudes and Values \\&he students will understand what
o .‘ttitudes and values are. o .ot ®
N / . o . - ’ s
Lo Ihg/students are sble to; - . . N
: \ ' -
o define attitude .
*(attitude. way of thinking, acting, or feeling )
. . . \. )
*define values- T3
. *(gomething that is valued can be an idea or thing that
-t 18 considered to Kave worth, excellence, and impbrtanpe )
:5’ provide some examples of. attitudes.

‘provide some examples of values. | _ ﬂvv

‘compare, and contrasgt the concepts of attitudes and values.

3 . ~ .- L

2. Everyone Has Attitudes and Valués: The students will undet—
stand that attitudes and values exist for everyone. .

. . - .
< . N -

The students are able to: ; S -
compare the attitudes of. sevefgl people on the same topic.
/ compare tnéir own attitudes on thst game topic.
compare‘Ehe yalues’of severalipeﬁple on tne same topic.

NS . . o _
. -'compare"ieir_ownﬂvalues on that same topic:

N
v

# 3. Attitudes and Values Affect Deéisions and Actdions: The
students will be aware of how attitudes -and values affect
decisions and’ actionSf : ke

X
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The students are able to:

" v » ‘ ‘recognize the telationship between decisions and actions.

¢ recognize that attitudes affect decisions.

‘identify decisions that wvere’ influenced by attitudes.

recog?ize that attitudes affeqt actions.
. ) . Sy .

*identify some actions' that yere_influenced by attitudes.uv"f, o

L]
1

. 'recognize that values affect decisions. - .
-; o | ) 'identify some d cisionsithat sere influenced by values. |
| 'Tecoénize'that ﬁ;lues affect actions.
B. Planning Skills:| Decisiors\Made by Self and Others
- The students will be able\to'recognize that they make decisions “
‘: ' ‘and that their lives are influérked by decisions made bytthem—

‘¢
-

3\ : N LY i . R : . ‘ : -
- . t .
. = ' -1, Decision-Making Process: The stddenus-will be ‘aware of the

, decision-making process.
/ ‘ » /L»

. . The students are able to: ' ' .

. selve7 and by others.

‘define the decision-making process as a series of
. sequential steps leading to a deciqion.b

- d a0 * recognize'Eidentification of the problem or goal' as
- - a part of the decision~making process. .

‘recognize "information~gathering as a part of the decision-
making process. - ’

‘recognize ''determination of values and opinions (likes
and dislikes) that relate to the problem or goal" as a
part of the decision-making process.

'recognize_"generating and reviewing alternatives" as a
part of the decision-making process. " ’

44 L




‘recognize "reviewing possible cd%sequenc 8" as. a part of’
the decision-making process. -

4

R -recoénize 'choice of an alternative (making»the decision)" s
a8 a part of the decision-making process.

# 2. Decisions in Their Lives: The stidents will be aware of how
s their lives are influenced by the decisions they make.

’

. , The students are able to: '

°identify a persqhal decisiofi. = -
‘o, ~

, "examine the short range effects of that personal s ‘
decision. . ' B
\ . < .
\w-iexamZEE\the long range effects of that personal decision.
, P
“C. Planning,Skills: Alternative fecision-Makin ng Courses

”

The stulents,will be’ able to recognize that/there can be .alternative .
decisionymaking courses, with differing consequences.

Lo~ / S
S , .
# 1. Decision-Making Process: The students will be aware of the -
‘decision-making process.
*(This objective is the same as Goal B, Objective #1.)
. The students are able to: o /
* T | /
‘define the decision-making process as a series' of sequential
steps leading to a decision. ‘ -/ i
‘recognize “identification of he problem or goal" as a - /
. part of the decision-making pr.. -:ss. , ' -
AT :
'recognize "information—gathering as a p rt of the decision-
’ making process. 3
-, ‘srecognize "generating'and reviewing alternatives" as a
. part of the decision-making process.

‘recognize "reviewing possible consequences

as a part of
{ the dectsion-making process.

O, .
:Ai\\ﬁxﬂhrf///'
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- . i . 3
N .
‘recognize ' choice\zf an alternative (making the decision)"
~as a part of the decision-making process.
.. B , ¥
2. ‘Decisions and Copsequences: The students will beihware of the
* relationship betgieen dec;sions and consequences. ' 4

P , . | The atudents are able to:
. ’ ‘-défine decisions. P : )
A v o : ’
\\*d/'_ ' defgne'consequences. .
o , ‘identify a specific decision they have made. °
- Fl . ) . .
A ‘examine the consequences of that decision.
IS .‘ - : ! '
D. sPlanning Skills: Planning vs. Trial and Error
‘The stu&ents will be able to recognize that 'planning'" leads to
v wore effective performance than does chande or "trial and error"
N approach to a task ? )
. - .
. v . R . ' v ' 3 .
1. " Planning Process: The students will unde;ﬁtand the planning
' -process. ' 7 T
'. . . »
The students are able to: . L
*define the planning process. .
‘give generai examplesbof the planning process. - ' >
‘give a pgfsonal examp‘le oﬂe planning process.
S . 2. Trisi and Error: The students will understand the trial and error
"*  approach to a task. ! 4
N : )
The students are able to:
¢ ' - . .
define what is meant by trial and error! .
NN _ ¢
' » '8ive general examples of the trial and error approach to
a task.
' e
(\
- - :lﬁl
' -41- - )




a c, » bl
. . b - .
‘give a personal example of the use of trial and error in ¥
. task accomplishment. ) : . '
#3. Planhing Process and Trial and Errof Process: The students will
understand similarities and differences between the planning
process and the trial-and error precess in task accomplishient.

&
. Tpe atudeets are able to: ‘
L ~ _ . “explain thﬁ planhing process.
| explain‘the trial and error(ﬁtocess. .
F ) compafh and contrast the planning process and tﬁe trial and

error process.

-

E, Educatigﬁgi Envirorment: Demonstrating Effective Study and Learning

Skills 7
, The students will be able to demonstrate effective study and learning
4 skills. . S 4

R

1. Study and Leéfhing Skills: EThe,students will understand
M what constitutes effective study and learning skills.

" The students are able to:

i ; 'defiqe skill as itorelstes to study and learning skiﬁis.
'explsin why reading and reading comprehension are
, effective study and learning 'skills.
‘explain why writing is an effective-ﬁtudy‘aed learning skill.
h l ‘explain why.;ttentiveness is8 an effective study anﬁ learning
skill.

‘explain why the ability to question is an effective study
and learning skill.

Fd

#2. How Skills Apply to Situations: The. students will understand
o how their effective study skills apply in a study situation.

' The students até able to:

' . ) ' . / : ‘_42_ . : | i




. . <
- - . -

. -define a study situation. - . .
- a . ) ' {
' . . . ;}dentify their effective study skills. ) ‘
oy ey 7
. identify their own study situa:io,. N -
N . N give examples of how their effective skills apply in that

study situation.

. B
: N\
-~ {
I ¥ . . . . “e . B 3
o . . .
. ; ‘

o

F. g ational Environment. Using Listenitm and Speaking Skills

N The students  will be Able to qnploy listening and speaking skills ~ |
that allow for involvement in’ classroom discussions and activities.
- A
#1. Listening Skills: The students will understand listening skills
.and how to use them in the classroom.

The students are qble to: -
define the concept of listening
‘recognize that attentiveness is a prerequisite for listenipg.

: *illustrate the use of atgentiveness for listening in the -
: classroom. ‘ ) ‘ .
. , \
' A ) ) ’ recognize that knowing when to listen and when to speak
(timing) is a listening skill. -

. *illustrate the use of knowing when to listen and.when to
o speak (timing) in the classroom. ~75

-recognize that listening for the content of the speaker 8
message is a helpful skill

v

- N illustrate the use of listening for the content of the speaker's
message in the classroom

‘recognize that listening to remember ‘is a helpful skill.
'illustrate the use of listening to remember 2.

‘recognize that listening for the speaker's fe ‘ngs 1is
~ helpfuk skill.

"illustrate the use of listening'ﬁor feelings as it occurs in'

- the classroom. AN A ’ .
. ‘ - \

~43-
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2. Speaking Skills: The students will understand speaking skills

and how to use them in thé classroom. w

-

. ——The students are able to:

‘define what speaking means, as related to speaking skills.

‘recognize the preliminary skills necessary before actual N
: verbalization can occur. o : '
*(i.e. raising their hands to get attention, waiting until
their turn to speak, responding when spoken to, etc.)

fl 'illusffate the use of the preliminary gkills necessary .ﬁﬁﬁ
before actual verbalization in the classroom can occur. ‘

f’recognize that speaking distiqctly is a helpful skill. -

- rd
‘illustrate the use of distinct speech in the classroom.

”

‘recognize that speaking with an 5dequa§e voice level (not
too loudly or too softly) is a helpful skill.

"illustrate the use of speaking with an adequate voice level
in the classroom.

’

‘e

ecognize that responding appropriately is a helpful speaking
i11. ' .

~

‘illustrate the use of'approgriate*responsés in‘the classroom.

'recoénize that contributing to the topic at hand is a helpful
speaking skill.

.o *illustrate the use of contributions to the topic at hand ine .

the classroom.
]

¢ R -~ . . ’ . . i
‘recognize that responding about feelings is a helpful- spe;ﬁing
skill. ' . . '

*illustrate the use of feeling responseS‘in-the classroom.
< .
Educational Environment: Evaluating Ability, Progress and Methods
of Improvement ] T . - -
'\ N ’ d Q’
The students will be able to realistically evaluate ability,
pProgress, and methods of improvement in vério?s subject areas.

b4
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v 1. Methods of Evaluation: The students will understand various
I methods of evaluation. - . .

!," | The.étudents are able to:

| *define evaluation. | .
Lo 'iﬁtify'various methods of evaluation.

AN *explain about these methods of gvaihation., ‘gJ . ’

*glve examples of the application of these various methods

of evalugtion. o - v
o o |
. . . . /

# 2. Methods of Improvement:* The students will be aware of\vérious
¢ methods of . improvement in subject ‘areas.

The students are able to: s
‘define the cdhcept of method of improvement.

‘identify how a person can improve in a particular subject

area. | - ' G

H. Self Understanding: Individual Abilities Aid in Task Accomplishment

) The students will be ablé to_recognize how individual abilities
/ : aid in accomplishing different tasks.

Y

1. Develobment of Abilities: The students will be aware of t..
development of abilities in theqpelves and other-

v/////A" ’ ' The students are able to: i

‘define ability. .
*(ability: the power or skill to do some special thing.)

V

*identify some of their past abilities. - _ .
*(i.e. abilities at different age levels: 0-2, 2-4r/5:6,
L . . . years of age.) t

e
e g
‘identify some of their present abilities.
Cy ‘identify some past abilities of othérs <;
/,’ PO ' \
\ —




~>

“identify some present abilities of others.

‘recognize that abilities develop with both time and effort.

2 L]

.

#2. Abilities Contribute to Successful Daily Routine: The students
‘wlll be aware 6f how the abilities of themselves and others

can conttibute to the success of daily routine.

\ ‘The studeqts\gre able to: ; | '

i *define successful daily routine. . ' b (
‘8 . A :
‘\identify‘how their own abilities contribute to a successful .
1 daily routine. Ct ‘

) * . ‘ident#fy how the abilities of 6thgrs contribute to a success-
v ful déily routine. ) //f

‘I. Self Undersfaqﬂing: Lgé;ning in Life Situations .

) /

The students will be able to recognize that learning occurs in all
types of life situations. : ‘

R}

1. Methods of Learning: ~Th “vente - ''1 be aware of the various
methods f '-arning

The studeuts are able to: -

Y

‘recognize that experience (doing) is a method of learning.

I

‘recognize that modeling is a method of learning.

. N »
’ *(modeling: learning by patterning after someone else.).

‘recognize that exposure is a method of learning.'
*(i.e. exposure through reading, listening to lectures, etc.;

also exposure comes in varying degrees .) oS
_ ) - ~C

@

4

#2. LearniLg Methods in Their Lives: The students will understand
various situations in their own lives where learning takes \place
by different methods. :

'Ihe students are able to:

46—



’ o ' » » .
SN ‘describe what the[learned(iexperienee.

N
Fiod

‘give e amples of situations where they have learned by
'expgrf;nce.

4

‘give ‘examples of situations whefe»they have learnea‘by

modeling. o L -

. .
3
.
\ . i

\

_ : o | N : ,
"describe what they learned betause of the modeling process.

‘give examples of situations where they learned through
-exposure (reading, listening to lectures, etc.). )
. . - {

‘describe what they learned becausy of the exﬁosure method.

-

J. Sélﬁ,Understéhding:"Clarifying and'Egpanding Interests and :
Capabilities . : T

N .
The students will be able to appreciate the value of clarifyinggand

expanding their interests and capabiljities. ‘ .

1. Factors Tﬁht Influencé Interests and Capabilities: The sgtudents

will be awpre of factors that influence- interests and cap-

.

abilities. -
_D;The stﬁdqnts are ‘able to: - o TN
d 1. . . ' AN
"~ define intérests.
., “ ‘define capabilittes. 4 )
4 ‘ i ’ . .

'

\

&

- ‘recognize that' parents influence interests and capabilities.

'recogﬁize that teachers influence interests and capabilities.

'x, ‘recognize that peers influence interests anéréapabilitiesa
L !

S

‘recognize that sibling-infiuence interests and capabilities. .
*(see Systématic . Training for Effective Parenting, Parent's

.Handbook, Family Constellafon, p. 23-24 by Dinkmeyer
and McKay.) .

‘recognize that éircumstahces influence interests and
capabilities. ‘ . v e

t

!

'recognize that other significant adults influence interest

and capabilities. ‘

‘recognize that capabilities are I) inherent and 2) affected

' by the environment. ' ) “\

v

7~ -47~.

—

52

"‘



.

f2.

¢

) . Y
. E
~ -« —
- , I3

environment. .
3

M

' ‘recpgnize that interests are Artally affected by the

. .*

y e
Interests and Capabilities Chapge:- The students will be aware

that interests’ andvaapabilitiee can change. : -~
. < o

The students are able to: . - A %“* :
*identify interests they have had in the paJt. ‘ s
"1dentify capabilities they have had in the past,

'ide‘tify interests they have now. - .

» N . ) >
'identinycapabiégtieﬁ they have now. - . '7}

-

'identify inueteigsthey might have in the future, -

identify capabilities they might ve in the future.
Receénize that interests and capabilities change or
expand with time and need. :

' . )
i : b
. $ ' \ :
™ . Va :
N .
€. )
: , Y
/ .
N { * &
’ - '
, £
AN d
§° R
{
/\ . “'/
N
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AN

'settings could be supplemented by the provision °f'§§fr

y . . h !
( '_> e . .
OPPORTUNITIES FOR RATING STUDENTS ' .

How does_one go about rating a child on his/her skills in a given

area? The following suggestions may be useful to the rater in

deVeloping Opportunities for making pecisions about rating students

- 1
' ~

) s . ‘ ' - Ty
.- - m s grr s

Direct observation of the studerit under varied circumstances may

on ‘Competencies.

\
well be the best source of‘ratings.° Such circumstances could include

the classroom, the playground lunchroom, hallyay, and special,Clahses

Yo /’/‘

or programs. Watching the student in notmal intéraction i'kfhese L .

or. fictitious S

4

. . ' Ay ,
situations that lend themsélves gp the performance of~dertain Competencies. '

o -
. Discussions can prove to be<valuable as can oral or written tests. h /‘

. g e
The first step in getting réady to assess ;he children prior to o

actually rating them is for THE RATER TO Bq;oﬁE THOROUGHLY , FAMILIAR
w/ -
WITH- THE GOALS, DEVELOﬁHQNTAL OBJECTIVES*ZND COMPETENCfﬁS It might be

useful for the rater to develop hir ner own performnnce indicators

. o \
such as: "The student will {te_a list of five ways of expressing

opinions verbally." Such'gerformance'indicators could be put on a
- . : j .
check list as descri%ed“heiow.
. It‘could be helpful for the rater to keep a notebook or log with
notes on informal assessment of the students' Career Education skills.

h spiral or looseleaf notebook organized to suit the rater's needs would .

seem appropriate.

N
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f" . A sample log entry in such a log might be: - A
| ' 1-31-78 e L - ‘ .
3 b.‘. » * B . ’ ~ : ' ' B l
b 8tu could not write.'a definition of verbal responses today
but during discussion he knew that verbal responses had to do
4 with talking. - )
s .  1-16~78 - o ) . "
Stu told me what verbal rebponses were today.
1-17-78 . | ' .
\ . ] . “
Stu wrote a good definition of verbal responses. .
@ R g
x |
| "
I3 v
s - K Y
1 7
: J '5 S '
. :"‘;'?i\ oy v A v
- BRI ¥
- " *' »
\ N
. J :
. “ ) .
: N .
¢
o * _50- :
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Lo L , SAMPLE N
I . s Y A - :
!. o - ‘ . N - oy )
. : - ' T ‘ ; '
N . COMPREHENSIVE CAREER GUIDANCE
: ) . . - . . ) .
COMPETENCY RATING SCALE
Skill Check Sheet «‘ .
B . Dovalopi.ntal 0bject:lve§ 'l'he students will be aware of the skills. and
S characteristics that make up a friendship.
' : o ." )
Performance Indicator : ‘ : Children's Initials
” - S N R
o % 1O of v Z \
Shared - |
. /| e
Took turns - - . |V / '
Bnpouraged another , / / 1 R I -
Respected another's / / } I
“contribution il N A
» Lo : L
Compromiged / , > N
. Asked another to help A A R | l/ |
or pla - ‘ '
P y . . — _%:1
‘Successfully solved a : . l/ .
conflict with ,ranothe.r .
e {\ " :
oV
) .;‘ . / ’ ~ —51—
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EEON o e ) : ’ T
R r.m:.zs OF TEST srmmons . TR
.;7" la» -~ The following sectidn.is designed sofaid the rater in determining

c ‘-'vays of: checking a student s 8kill on a Competency from the\ Competency
.- Rating Scale Skill Level Criteria. There is an example giVen ‘for each
vof the behavioral terms used at the Knowledge level of learning. The

Coupetency statements are taken directly from the Skill Level Criteria

Competency define verbal responses. - .‘ :
. .-
" Examples of ways of testing: v
1. The child will write a definition of verbal responseB
2. The child will discuss the .nature of verbal responses
o . o T )
Competency:~‘ identify the belief that all persons are equal ip
‘ : " worth and, dignity as a part of the process of
TN~ e L . e establishing e(fective family relationships.
: ”\Bxamples of ways of testing:
g 1 , ‘ Y
P o o ‘1.. The child -will tell what it means to be-equal in a family
e . " by descrfbing how people att toward each otE?r.
“;gﬁ’,_ ot 2. The child will- use puppets to tell what equality between
i T ‘ people means. : Cae

L3

3. The child will Wrﬂte a, story or tell a story of how people

(

: - Competency: ‘describe what they learned by experience. .
k-4 Lt . .

‘Examples of ways of testing: ) ‘ . )
. B ’ oo RN
4 t( .- .
1..- The child will orally tell what was learned by experience.

(]
, .

2. The childAwiIl write what was learned'by experience.

P I i K . . VS

e WEL

) * -
57
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‘_ca.'.gihcyé "list verbal methods of expressing opinéons and beliefs.

_ Bgn-ples of ways of testing : .
?;,} v l - Ask the child to say or write ways of 1etting others know
L ) - his/her opinions or beliefs through words., Examples of this
Ny e S 7nuu1d be agreeing with someone else, disagreeing with
o L : e someone else, . stating a belief or opinion, writing. letters.,
.o . supporting an organization or person who holds-the sgme .
Toer , < beliefs aa.you db, -etc. .
e '-»_. 2 .\‘4 '\- . _(’ . ' .ll' , B _ -. 4 .
. -, Competency: 'recognize those methods of expreasion which encourage
. - 4 ‘ « .
othdgs to listen. R .,
oo Examples of ways of testing:. E Lot - ‘ ﬂ
e o 1. From a written list, the child will lheck off those ways
‘ . of communicsting that encourage others to listen. ,
~ N .
2, During a diseussion, ‘the child wi11 verbally recognize
., . -when'methods of expression which encourage ‘others to .
" listen are being used.
o o
s 3. When asked, the child will be able to tell what, method. of .
o A ‘ 'listening encouragement was used. .
’ ; L Competency: 5compare and contrast the.planning process and tle "
' - - trial and error process. oy -
Exampl s of waysqof testing :{“ o
’ . .
L. _Given an example 6f planning and trdal and error, the _
. ¢ -child will point out either in writing or by telling, how .
. ! they are alike and how they are different. N e ) e
[ 4
2. The child can complete a task both by planning and‘by trial
and error. .
. Competency: ~ explain the purposes of those t%ﬂks they carry out
X ‘ ‘themselves. . .
. Examples of ways of testing: _ _
o . L . . v
.o 1. In informal settings, the child can give reasons for doing |
! ' something. / .. '
. ! e : .
/ ’ T r
\ ) : \w
t N . IS
) ' ' -53-
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o -+~ 2. Given a situation or exampleé of a task, the child can’

. ’ ~ tell vhy it is being done. ‘ . (.
s o . |
F; : ‘ ' 3. Hhen-given an assignment. the child can tell why" it is .

- - © . to be done, i.e..to learn .to alphabetize.

v .
]

CO-petsncy: ‘glve examples of ways that participation helps
group codperation and effectiveness.
v e !xslples of ways of testing: o ‘ :
e ' l. When asked to show. that participation helps group coopera-
A -tiveness and effectiveness,.-the c 1d will provide a real

' tion “to show that.

» : ¢

v o or appropriate hypfthetical sit

2, The child will be able to compare group situationdu%hat
© - may or may not show the effefts of participgtion on .
cooperation and effectivene 8. ) (

(_/ | B
Competencyﬁ "illustrate the use o attFntiveness for listening
' in the classroom. .

Examples of ways of testing: 'i

. i xl

1. ;The child will provide a story to show the use of attentiveness '
T _as a<1istening '8kill in' school. : - T

R 2. The child will act attentively to show the use of attentiVeness
. as a listening ski&"in “school. :
o ; ,

3. The child will discuss situations where attentiVeness is
and is not used in listening situations in the classroom.

~

Competency: match school academic experiences to theﬂtitizen
e RS . activities where ‘they are used,

A ) | -

Pl

S Bxamples of ways of testing} ) .-[J o . _ , !

N -~ -~

" . 1. The é‘?1d wiff be able td name a school skill such as arith-
. metic as being used in a real-1ife situation such as making
p ' change. , : ' ~

»
N . 2 Y

2, Given a list of school skills, the child will be able to
P choose a real-life activity in which each is used

<

: . > . . ’ ‘ e
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;;gk - - THE RATING SCALE: CHOOSING A DEGREE OF PROFICIENCY

g : ' - . : ' - -
E . A . . ) . LA 1
L R ~ (2 . . A B
NG N 0 -1 i 2 : 3
R - e —
."‘._'/ ‘l" » .“' . "“ ; ' ’
T L e " Minimum Functional = Mastery o
Sl Tl Ne T Level ' . Level . hevel Y
e . , }I;~ Competency Competency Competency ~ * Competency
oo 302 6oz . Megox )

LA

( The rater has four ratings to choosé from when epalﬁating .
atudent performance of each Developmental Oﬂjective. The rater
'ehould think of this séﬂle as a continuum ranging from zero to lOO per—
f ( . fcent. Since the number of Competencies vary from Objective to Objective,

the number of Competencies representing a specific percentage will also,

vary.. An explanation of the meaning of each rating is givén below.

' . . r NO COMPETENCY 0~ To obtain this rating fof\a Developmental B .
- : ~ 3 *

ObjectiVe, the student is not able to demonstrate skill in the

Cbmpetencies stated’ fop//hat Objective. . P

[

. ¢ ‘ : \\

MINIMUM LEVEL.COMPETENCY'-1~ To obtain this rating for the

Developmgptal ijective, the student will ‘be able to demonstrate g
. (.

'\siill in‘oﬁly the most baaicwﬂompetencies‘%tated for that Objective..

‘j On a pergEntage basis, this would mean that the student is able td\

demonstrate skill in at least j?é of the Competencies for the

AN Objective ‘being rated.

B

» N ) \

3 v
) .. .

R

Ty .
.

’Q . . . / ‘ -55- . ’ .»('-/A ¢
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N

[y
]

.Develop-ental‘Ob ectivey the student is abfe to demonstrate |

FUNDAMENTAL LEVFL COMPETENCY -2- To obtain this rating for &

»

'l

okiil;in most of_ﬁhe Competencies stated for that'VObjective.
’ ”, , . Y ! .

On a percentage bssis,'this would mesn'thét the student is
1 \
able to demonstrate skill in at least 60% of the Competencies

for the Objective being rated. . S .

A

. ~ "
) . »

unsrznx LBVEL coupzrnncy -3— To obtain this rating for a -

1

DeVelopnental ObJective, the student must demonstrate ski&i in

most nf the Competencies stated for the Objective On a

percentage basis, this would mean that the studenu demonstrates '

| Bkill in at 1east 90% of the Competenbies for the Objective

L]

'being rated. . o | \.

S J o e
\ e 5 T SN . o
The ratipg number' is selected es“follows' N oo

a. Count the total number of Competencies for the Developmental
. Objective being rated : . ,

i

b. Determine the number qf these Competencies the child being ’ v '3 .

rated shows skill in. "t ¢ )

‘c. Divide- the child 8 numher ‘of Cpmpetencies by the tot81 number

" of, Competencies to obtain the'. percentage
@ .

d. The number from the Rating Scale that is closest to‘ the. pércentage*
obtained ‘above is the ratlng for that child on that Developmental -
Objective. * g '
: o P

¥, ; Y

- ()



.n.\

Ei3 f . Example: For "the K—l_quel, Iﬂterpersbnal Effectiveness,Domain,
e, . - ‘ Goal A, Developmental Objec;ive 2; there are 12 Competencies.
! ' T =12 ' .

S = the number of those Competenqieq in which the chiild being rated

shows skill. o L . ‘
. . 3

.Example: Kindergarten student has shown skill in ‘four ogzthese 12

* «, Competencies. ’ A L 7 '
/ . e - .
S =4 : S »
Formula:’ S divided by T = %
. 4 divided by 12 = 332 a rating of 1. .
. , LN
¢ [ 4 . —
k3
'.
&
& ,
v \
8 T T
\-\_/\/’

4

-~

T = total number of Cdnpgtencies for the Developmental Objective.
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_THE RATING FORM

' -
5 i
. . Ve

" h . blelse refer to a. Cumulative Student Folder, Combtehenaive Career .

Guidance, Competency Rating Scale as you read this section.

; . e A S
- The Cumufative Student Folder is designgj to/follow the student
_throughelt‘hia/her school career. The student's Spme“may be written on'
the folder tab. Otherwiee, the folder is only identified as follows:
o - Cumulative Student Folder ~ _ Sy
Comprehensive CareerAGuidance o -
}f‘l oo Competency Rating Scale
. ¢
The folderAZontains Competency Rating Scale Forms, these are
‘ - distinctive for Kil, 2- 4, and 5—6 grade level group__ga _Each lével
of the Rating Scale contains places for rating each of the Developmental
"v Objectivee stated in the Competency Rating/gcale Skill Level Criteria
’ | These axe presented in their abbreviated forms There is a place
,‘:beelde each Developmental Objective to circle rhe rater's aseesament
- of tﬁe child's skill level for th t Objective The numbers repreeeht
the percentage of the Competenci for that Objective that the child
can perform‘l (The reader is. referred to the explanation of the Scale
on the preceeding page ) There is a blank to the right of each Goal

where the average of the ratings for the Objectives of tha Goal may

be written. The average is obtained by summing the ratings and

ing by the number of Developmental Objectives. I
\ S
; el :
: \. < ]
N \ ' 4
y - 7 \\ e
\ . . \
» -
~~ S 3 : ] 63
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The !older also contains the Developmental Profile. The Profile

e

is co-prised of a three page fold-out, a cover pagp containing \\:

1dentifying information and the three pageg containing graphs for

charting the child's average Goal rating at each grade level, K-6.

Each pﬁge rep}eéents one of. the Domains. The Developmental’ Profile

1s assembled and designed to b used by all raters of the child through-

out his/her grade school career. ‘The‘identifying information on the

- cover includes the studgnt s name, birthdate, school name and location.

There 1s space for e rater)s signature each year and for - the :Lte

2

In the section of this manual devoted~to'dir isipns for rating, the

N

of "that year's rating.

kuae of these forms will be specified with examples.

L4 - -
- -
KR
v 3
¢

o

-

’



QIRBOTIONS FOR RATING STUDENTS :
- ¢
" This oection of the man al explains in detail the mechanics of
rating & student on Career Guidance Skills. Bxamples of comg;eted forms

may be found immediately following these directions. v

Y- -

Know the Criteria Skills - "~ . The first.sfep in begiﬁning to rate
- | ’ stu;ZEts on the Career Guidance Skills
N St | is for the rater to become THOROUGHLY
. FAMILIAR with the Goals, Developmental
Objectives, and Competencies for the
child's level, K-1, 2-4, or 5-6.
It is important becehse~the'rater must
. éc - - - - - be ale?t to the'beheviors that show
| skﬁils to be feted as they occur in
"on tests, during wr*t;e;\actiVities;
\ . A N
and in one-tg;one interaction between
students. The rating of a child should
not be base7 on Lne incident alone.
Several observations of skill in an
afea might be recorded in a log,ps
on a check sheet befoge the child- 1g

rated.

-60-
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* infprmalssituatiens, during discussions,



L . « ‘ x
,‘Tilo  . o The process of rat » that is the

!:T o N S ) - awareness of the chyld's skills by

. B K L the rater, will take several :22§hs
: _ . . o v ,
' ' . unless a prerating is done. The actual
:? ' marking of the rating sheets should not

; . require more than a day or two.

N .
[ 4

P
,; Prerating o ,In the case of preratifg, the rater
P : L will not have more than a few

weeks in which to observe the children;

.4 ! . : (‘\ B
+ L? the rating.will be made on less in-

c 3 ~ ,
<_ : ' formation than will a rating that .

. occuré in the spring. 4
) . {

Postrating. In the case of ‘the postratihg, the
»
* N " rater 'will have an entire school
e : . ' year in which to observe thqf%hild.
Filling out the Rating Form - 1. "As the rater sits down to. the

actual task of filling out the. Raging ' °

-
. . Forms found in the Cumulative Sqﬁggnt *

Foldey,, the following materials

\ o , &
' ‘ ) will be needed: .

1

\ ’ N logs notes, sﬂiliyéhel!isheets, the

A

. . 1/ - ‘ ]
! ’ L {i . ' -




N | B . 1, .‘ u : | _.' <~::£
. . s

’ _ y'tilldp; out thé Rating ( ‘ quld's;Folder and from it, the,
Ei”"1a - Ibrl.;Coﬁtinhed | ) v::Ratinchorm for the éﬁpropriate devel,
. - -l : e ;; K—l, 2:4 or 5-6, the Developmental | .
e - o ¢ Profile, and the,Skill Level Criterta’
%’: ' , T'« ', Ej:" | ' /. . \for the approgriate grade.level_fron
| ‘ ) L o o the Rater's Manual. Other sundry items

\ o ‘ A ‘ - such as writing instru:ents.id more .
. than one color may be needed.

‘ : T )]
‘!L?. Write the student s name on the

tab of the Cumutative Student Folder

I

o~ ] ;/ . RN . if this is the fIrstEEeting for this
o Jo - o = £
) student due to his or her being in o
b " . Kindergarten or being trensferred
] . .

, : from a school where no Rating was done.

3. &gemee the Competpncy Rating Scale Form
from the Folder andhcircle_the'appro-“
pria.te:'seaso%t found in‘the“'up!per left-
hand corner ;f the Form andéthe appro-‘

. J - - priate érade found in the upper right-

| -— \J} ; }&d‘ cornér. *F111 in the student's

. name and your name. At this point, v/

—

~

it will be neéessary to refer. to \tlxe

>
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, . ! . . : v . o
. — . . - 4 - o~ <!

. " . .
‘M1lling out the Rating ' Skill Level Criteria from this
Form, Continued | Hanual.
‘ L i . o, o )\4. Begin tHe Rhéing by 'refenriﬁg-tp

the Skili iééél}Cri;e:ia and the flrst' ‘
Goal under the Iﬁtetpe}'sonal Effec.tiQéness
Domain. -!’l;ead the :Géal, the» first-
Developmental Objective, and the
Competencies unde;’ié. Reflect on
the~st9denti tﬁéhavior and refer go
any' hotesj;*irn’igﬁt have'in the log -
~on this student 8 perfotmance for this
Z/ Developmental Objective or specific o
3D\ - 5 " Co?petgncies under it, At the K-1
u . level, there are 12 Coﬁﬁetenciesﬁundéf‘

P

a
. the second Developmental Objective,
.t '

If you feel the child hjp demonstrated

o

skill in none. of them, circle the zero
fpr rating offtha% Developmentai v
ObJectmggff the ‘child has demon;trJtéd
§ skill in 4 of the Compeégncies, circle
. \ ‘ ‘ «' l the one because .five divided bj 12 equaIs
| 33% which is a rating of one. If gpg,

. f : S '
// PR child has demonstrated skill in 7 of the

!9’ ‘ | ‘ 63 /\/ ST
N g,' . - .
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lllliq§ out the Ra#ing - Competengiés, circle the two becad?é 7.

L : Y
- ‘ Po:;. Continued (% divided by 12 equals 58% which is a

e 2

rating af®two. If the child has shown
= o A R » skill in 10 of the Competencies, circle

S - ..

. the three because 10 divided by 12 -
. : ' : ‘ equals 85% which is a rating ;f 3.
Each Developmental Objective has a
o difgz?bnt number of Competencies so be
. / certain you have the right total number
. for determining the child's rating for
that Developmentai Objecégve:
i\ ' ) A detailed description of this ﬁ?oéeés-‘
g may be found at the end»of the part of
this sgCtion entitled THE RATING SCALE:
. - . CHOOSING A DEGREE. OF PROFICIENCY,- Page 55.
°;%j : 5. Complete the ne:§?0bjective Rating ‘a
Ain the same manner. Then, to find the
average ratingofor that Goal, add the
5 two Ratings and divide by twé. Always
| divide by the number of R;tingé&that
went into the sum; that isdghi séme
as the number of DevelOpmental Objectives

4 ~ Ar:’
for that Goal.

&




Pilling out the Rating T 6. Continpe in the same manner dhtil-j

4 .
~ . Forl,’Continuad . the child has been rated on all of N <(\\
v ' ’ the Developmental Objectives for the

Interpersonal Effectiveness Domain.

At that poiﬁt, it is necessary to find

. ivgpdhin Kverage Racing for the child. ~
. ’ - a . 4

v To do his, sum the rétings-of the
' Deveiopﬁental Objectives, divideb
the total number of Developmental
Objective; and fecord the Average Domain
: | | Rating’on the blank provide for i£‘ A
on the Competency éating Scale Form.

. . VAdEEN
\ That is found at the end of the ratings
for that Domain. ~The Average Domain ‘

x

Rating will be recorded on the Classroom
Profile. - Rate the child on the other two
v : Domains in the same way. ' :/

&
i

7. It,}; now time to transfer tﬁe
. Ratingvte_the Developmental Profile ,
g : éréphs, First, fil1l ojt the infor-
métion on the coyer sheet of the
_Bévelopmental ?rofile. This includes . .

. ‘  the student's name, birthdate, school -

and school district and location. Sign

. =N ' }




Filling out tﬁg-Rating {; the line beside the appropriate grade

Form, Concluded level and fé&l in the current date.

] j /
B ‘
g e iv the case -of a prerating and postrating%‘ o
\ /s . . -
extra £::§§~and signatures may be crowded
"in. Locate the sheet for the Interper-

I - ' .
. » N | -
-~ oo : sonal Effectiveness Domain. Locate

) (b;*(,. . J _ _ the approprjase grade level graph o‘?thak
. u . - sheet. P a dot on the“tﬁrsecting

lines of the Goal letter and the average

Goal rating for that Goal on'the chart.

1 '~ ¢ This is obtained from the tompetency /ﬂ/)

itqg : -

Rating Scale Form you just comp ‘ted Graph -

‘the other Domains in the same way.

. - . ) - t l ¢
) Y;S:, Classroom Profile ‘ The Classroom Profile may be used in

: two ways. It may be used at the end TR
- A

. ' 3
v R, of\(be school yebr as the rater rates
¥ T~ the children, It may be used by\a ,
: ' ! \‘z/ ’ ’ ' - \’ *
- . teacher in the fall as he or she makes ‘
-\ ' / f
yearly plans of a new class. It mayy be
. .
W L TN completed from the end of the year
L ) . :
§ } ratings or from the preratings of the
(\\ current year. ~

The Average Domain Ratings for each

- ”&' student in the class are used for this
L4 . {

N \ K

’ '> o l ,"66—; { \\




Classroom Profile Profile. Several Classrqpm Profile
) . Concluded ay : Charts may be found in the Appendix/\
7. of this Man¥%81.
Refer ¢o the followin& fmge,for an’
‘ : A
exﬁmple partially completed Classr my,
S

Profile Chart. ' &

To use the Profilé} complete the
identifying information on the page.
Lt ' Each graph represents one of the three

4 Domains: Interpersonal Ef‘ectiwgness,_
’ ‘5{',
! ' Work ‘and Life Skills, and Life Career

Planning. Enter the children's names,
in alphabetical order if you wish, Y,
\ on the blanks beside the graph.
. : Place a'ﬁot at the intersection of the
child's name and his or her Average Domain
« Rating ( 0 1 2 3) for each Domain.
When all children's ratings have been
. ‘ .
& recorded, draw lines connecting the
dots for each Domain to give you a
gy %&;
profile of your class' standing on

j the CareerQGuidance Skillg/ by Domain.

’ K ) -67-

s

o




VUL ALIORTOLVE UARLGLOR GU LUANUE S /

S COMPETENCY RATING SCALE
. L4 . . 4 .
I, Classroom Profile . ,4\ - 2
. S »

I

e A Teacﬁ%Q ! : Ibc {Year 77 - /& Date May '15 917

‘ * " 14

p—

o . DOMAIN ~ DOMAIN | D?MAIN

( Student's Name - T I II III
. 01723, 0123 0123
1. —rbmd Grade. Pmm\ FL N MR

2. Gvoade: Three Sﬁ'gdc(. - " BAN
{ 3. T_hlfd G’fdd& ‘LkaAQ I ] - -

: _G.mxd&'rhne.e_ puJ.).

/

- DOMAIN I - INTERPERSONAL EFFECTIVENESS DOMAIN
DOMAIN II - WORK -AND LIFE SKILLS DOMAIN
-2 DOMAIN III - ,LIFE CAREER PLANNING DOMAIN

N

<

~68-




(Circle one) COMPETENCY RATING SCALE FORM

\ Interpersonal Emcllv‘onno Domaln

/ swdmtaNamoQLd.&_g_ﬂL_P_d_nam_G_t&dﬂ_s_ea&ber |

(drcle one)

Grade. 2

Grade 4

* Rating Scalo . 1 ‘
- , Minimum , Functlonal Mastery
s No. . Level Level . Level
) ‘Competency Competency Competericy Competency
0% . : 30% 60% 90%

/

MDirections: Circle th; number of the Rating of the student’s performance abliity for each
Objective. Determine the average ablliity for a Goal by dividing the sum of
scores by the number of Developmental Objectives.

. Huhm Relations Skilis: Behavior Afiects Behavior

1. Types of Responses

2. Actions of Others Affects Behavior

. Human Relations Skllis: Friendships

1. Friendship Characteristics

2. Making and AKoeplng’Frlendshlps

By

. Human Relatlons Skills: Expressing Opinldns and Beliefs

1. Opinlons, Bellefs and Facts
2. People Have Opinlons and Beliefs

3. Methods of Exprésslon

. Human Relations Skilis: Acceptable Behaviors In Groups

1. Behaviors That Help or Hinder

2. Rights of Self and Others  ”

-69-

74

o

Rating

012@
01®3

01®3
01@3
od2 3

01023
023

.
, g
‘“ 4

. . :

-\':

Average

)

2.5

/05



Rating .\Avorage

E. Relai‘lng With Significant Others: 'Competltlvenass and Coope&:/tlvonoss
. 1. Effects gf Cooperativeness : - .01 @3
. g 2. Effects of Competitiveness . - 0 @ 23 .

3. Ditterences and Similarities Between Compétltlveness and Cooperativeness’ 01 2@ 2.0

————

N F. Relatlng Wlth Slgnl cant Others: Family Relationships : o

\\ﬁ" _ 1. Process of Establlshlng Effectlve “amily Relatlonshlps : I 01 2@ .
2. Resultsof Effective Family Relatio ships, \ 01 2@ ’ 3_0 g
- J v
G. Self Validation: V!onhwhlleness f - : - . \
* 1. Worthwhileness In Relation to otnery _ 0133 -
2. pr‘ebllngs of Worthwhileness o 01 @3 ’ 2. o)
o - ‘J / 5)
H. Sslif Validation: Control Qver Self and Epvlronment < -
1. Factor;'gf Controlling Seit ang Enviﬁmment . . 7 023 _1.O

I‘. Self Validation: Individual D,illf/erences

1. Changes In Behaviors and Abilities ‘ ®01 @3 2.0

p o

¢ B

Average Interpersonal Effectiveness Domain Rating M’
-
7
\
. S

© 1977 Georgia State Department of Education
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. VEVELUFPMEN IAL
PLE

PRUFILE: INTERPERSONAL EFFE;T!VENESS DOMAIN

o Grades K-6
> Student's Name_G_r_a.dﬁ._a_P&'Pi ‘
rgarten - Year: 74 First Grade Year:’75 |
3
] .
) , 2
R , . |
L . A 1 i BN
’ H;.\_ , 0 -
CD/E/FGHl( ABCDETFGHI
I\\\ : . '
Grade Year:' 77 - Fourth Grade . - Year:
~ i
D (\ 3 )
Y v
AN LR |
N
\» 1 \
{ R \
/)
i 0 ‘ N
CDEFGH.I ABCDEFGHI
% “ '
N |
o \ Sixth Grade Year:
Ny 3 :
j\‘\, 2 /
’ \ :
AT 1 ‘
J 0 L LT T

ABCDE| GHI

-~

Second Grade

Year: '7¢

A

C

¥

RIGE

AB/(Z/D‘E’FGHI

Fifth Grade -

n
¥

A

Year: N~

ABCDEFGHI
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USING THE RESULTS OF THE RATING SCALE 3
. k . . . .. : - ) o
. . ’lﬂe Rating Scale and the process of ratink the children with it
' v C e,

have been thoroughly explained. You are now, no doubt, completely
familiar with\the Goals, Developmental ‘Objectives, and Competencies lisfed '

in the Skill Level Criteria. It is time to address.the specific value

and use of thé resylts obtained through use of the Rating Scale. Your own ‘;\
L . familiarity with the Skill Level Cr}te’ria will suggést unique uses to you . ‘
in your own -8ityation. The following suggestions are meant only to . .

supplement yours and to present broad uses that could be employed by _whole.’

v

schools, school districls, or states.

) ‘

’ |
“ o V) . , o , . 2, A ) ‘. N )
Current and Immediate Use of, . Determine individual student stren hs ﬁ\)
— Lo the Results ‘a and Weakx{eilées in Career Guidang . o
. R , ) N dr ]
- S ) - z
' a : . Plan immediate curriculum changes fior an .
B \ Qt‘ . ;" ‘ » ' ’ v s i
' Ty . individual student.—7 ’ l .
p i / i Petermine fhg strengths and weaknesses
‘¢ . P ﬂ PR + -’// . By _
. & ’ e of a ¢l ssroom. group in otder to plz‘? ’ .
T e o o { . curriculum adaptations to meet th negds
o : » . _ ‘\' f ' VR
- . ; ) ot the groups g oF .
_ o o8 < L - 4 Monitor. individugl\ and g‘rou;; progressg. Y
: &N A o «\ o C[
»;' ~ | o ‘ N )
I - ) , ) “
'~ Future Use of the Results Thete are nd standardjzed 'guidelines_for'
p e » & - : : '
. ‘ < .
- L the evaluation of student}"inc'orporation .
) o ) .%\/ ' . of careaer guidance concepts into their"
. - . . K 'ﬂ .
- . ' 1 o 7
' , ool 4 )




Future Use of the

w
-

' ” . Resuh@s,vContiﬁﬁed:

=L lives. There are ho set standards for!
‘. : Y .
\\Ea¥tery._ This void leaves open the need;}-
» for establibhing the levels that can
L -~ .

.
) /(
e

realistically be éxpétteaE>f children
iﬂbvprious-éraée levels, of various
. ages, of various socio—econoﬁic }
status, of varidﬁé<ability, etc;
' Conscientious use of the RatingiSééle

can provide empiricalgy based’g;pectanéies,

developmental stagés\g/ég;;er education !

concepts, use. a 'soupd dbasis for the

\ sgquenETng and moQﬁEication of the’ 3

~ .curriculum, and-a.basis for determining

the methods of judging of student mastery.’

!

For examplé,'some decision needs,to be
. \, » ’

made regaraing the use of the objectiﬁeé

>, stated by ﬂevelopmental level; sﬁﬁuld al;///ﬂ\

A

be taught to all grade in that

deYelopmental level g should they be
- x:ﬁ:d“ ;,. ' ',,,
specified to be taué?t at specific
. . g
grdde 'levels.
e \‘; ‘
! A Guidance Department or Curriculum

Director in the school system may want to

. =713~

')ik\



M . SAx

s/
‘; " . . ‘ . . ] /, .
o Future Use of the - sys\;\ematically gather the regults of
ST - Y h ) e,
- ' Results,, .CorZ:luded . the Rating Scale in order to 3ssess needs
< of stu#n/ts at different lévels and
4 '_,, a . * to establish’ school-wide expectancies -
| - o X L
i L for students in. c‘%reer guidance concepts., “
</ N - . ‘ B ' ‘ \{ . Y
ﬁ{ ' ' ° ) — . . . a ‘ . . ] )
. ! - ' ’ \ - o ) * w * ‘A“ '
The Compete y Rating Scale pr:ovides a set of guidel s for the in- , -7
. s A -
N, f fl./:lon of career uidance concepts into the school curriculum. It c"an only SR
6 " , be as gffective as those who 'user it allow it to be: It will be iqgffectiv

{ . o , /
rc)l’d as an exergise W/Q\the results ohiddeg in filing cabin

tp April. TIt can bm effective if used to indi\\idualize

Vi .

be an em?ng new tool in the s : ho ’wish‘to ‘grow and ‘%e
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COMPETENCY RATING SCALE

B Cross-Reference Chart
. ‘p
The following chart presents a cross-reference of the original Georgia.
goal classification with the gosal classification that is uged in the . Cog~

_'*; prehensive-Career Guidance Program. ‘ Under the Georgia Goal assificatibn

System column below, the numbered goals are those used by thé Geor
Statewide Testing Program (Georgia Criterion-Referenced Tests). TNe e letterec

' goals are those that were added by the Comprehensive Career Guidance Project.

]

,Domain s Goal Classification §1§t§p A Georgia Goal c1assificati
. L 4 -~ System .
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EffectiYenéss

L &

A
B
: o C, . - ,
Interpersonal , D ‘ ?‘ ) LT
F
G
H

N RO E D> Wn,

it
- &
e

15 .

/-

14
19
10 d

Work and Life
Skills

- w .~ . \“
L e

12
11

123
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Planning
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. ~ COMPREHENSIVE CAREER GUIDANCE
R : COMPETENCY RATING SCALE |,

. - ' : ' Ovérviey Chart
.- ) A

A . _ Kin&ergartenﬁ— Sixth Grade

-— N ‘ , ' ‘ AN ) -
' - ' Developmental _ _ :
o Level - K=1- ' 2-4 ) \£5~6—
: - — -
o Interpersonal 9 Goals_ .. 9 Goals ) 9 Goals
. Effectiveness 14 Objectives 17 Objectives 18 Objectives
s ! “|* Domain 76 Competg&i, 97 .Competencies [-101 Competencies
’ ‘ i o 1‘!\; »
. ';'.«:\;_ . v . ]
Work and Life 11 Goals . " "k 11 Goals _.1# Goals
Skills Domain 22 Objectives . 27 Objectives 17 Objectives
55 Competencies 75 Competencies ”59 Competencies
). ~-Life Career, | 10 Goals 10 Goals " | 10 Goals
. c Planning % | .16 Objectives, 22 Objectives 17 Objectives
- ; Domain’ 64 Competencies 121 Competencies | 116 Competencies’
; . _ ) _
Developmental | 30 Goals 30 Goals ' 30 Goals
E.vel.Iotals;¢ . 52 Objectives ® 66 Objectives 52 Objectives ’
VR 4205 Competencies 293 Competencies 276 Competencies .
{ 4 ,'ﬂ.'u\ i % « N -
) "~ Total: 3qQ Goa}s'* 170\0bjectiﬁes * 774 Cofipetencies
- ,
3 @ 9 o PO LY
5 13 » ' N -
N 5 e ~

" . » 2 ) “ ! \.!
. "‘. 84 ) [ v
C S . ‘
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The students will be able to demongtrate an
of making and_keeping friendships.

K-1: 1.
2-4: 1.

2.
5-6: .1
WO

- COMPREHENSIVE CAREER. GUIDANCE
. ‘COALS AND DEVELOPMENTAL OBJECTIVES

OVERVIEW -

KINDERGARTEN THROUGH - SIXTH GRADE

INTERPERSONAL EFFECTIVENESS

DOMAIN:
The students will be able to recognize that their behavior toward
others affects other's behavior toward them. x
‘K-1: 1. ~The students will be aware of the various interpersonal
relationships in their lives.' .
2. The students will be aware of the different types of
responses they use in. interpersonal relationships. st
2-4: 1. The students will understand the different types of
* responses tHey use in i?{erpersonal relationships.
« -~ .
2. - The students sill be aware of how the actionsYpf.others
- affect their Hehavior. s ﬁ)
5-6: 1. The students will be dware of how their actions affect

the behavior of others. : . . : <é(.

.

The students will be aware of the relationship between

actions and responses. ’

’

understanding of the proces:

The students will he aware of the skills and characteristics

) that make up a friendship. .?

v
kN

5The students will understaﬁd what skills and characteristics
- make up a friendship

.

- k
The students will be aware of the process of ma iné‘and
and keeping friendships

The studegﬁs will understand the process of making and

Jkeeping friendships. ] - -
CL '!. _ ‘ e
. , / ) . X o . ' :DP »



. . 2. The students will evaluate the effectiveness bf their
- " own friendship skills. :

-

" C. The students will be able to demonstrate an awareness of the

. - various meéthods of exprgssfhg their opihions and beliefs.
. ‘ « K-1: 1 .'l'he’étudedt;_ will be ?Ware of dif’fve'rent types of responses.
11t' ’ <i '2-4{_ 1.” The students will bé.;QhFe of what constitutes an opinion,’
. ? a beligf, and a ff!‘ct{, 4 | | - -
’ ' ? , 2. Theastuaents w&lllbé éware that all p?dple have

opinions and beliefs. 4 -

/ 3. The students will be aware of the variéﬁé méthods of

expressing opinions and beliefs. Do , .

g ' i

) . ({

5-6: 1. The students will understand the various methods of
expressing opinions and beliefs. '

2. The students will evaluate thgir own méthodé of exptessing
opinions and beliefs.
D. The stuéhnts will be ablevto identify socially acceptable behaviors
occuring in.a group sitdation. ‘ - -
v t . ~

K-1: 1. The students £4ill be aware of various group sifuations.

2. The students will be aware of those Behayidrs that help
' B ) or hinder group cooperation and. effectiveness. =

2-4: 1. The students will unqersfand those#behaviors thafﬁhelp '
or hinder group ébpperﬁtion and effectiveness. ‘

. 2.. The students will be aware that those behaviotrs which help
J" R the group to function include observing the rights of self .
and others, B :

. 5-6: 1. The students will understand the relationship‘between fhe
rights of self and the rights of others in group situations.
M » T s " .

. . N / ' : o
i 2. The students will be aware of’the-characteristic behavior’
& patterns (roles)’ that develop as a part of group interaction

) ) "3.  The students, will Be=aware of their own behaviqré in group
interactions.

. . . C ) . » f‘f T qgg .
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, . S fe '
‘s .
_”»_;_“_B;g%The,studehtsuaill be able to recognize the effects of‘competitiveness
e Y | cooperativeness with Both peegs and adults.

”"Kelz 1. The students will be aware of whst'constitutes cooperativene
'; ' e 71;2.~_The students will be aware of what constitutes competitivene
. 2-4: fl. ,The students will be aware of the results of cooperativeness
o 2.i’The students willvbe_aware of the results of competitiveness‘

. ‘5f6: 1. The students will understand the effects of. their
cooperativeness with both peers and adults., -

. 2. The students will %nderstand the effects of. their com-
- petitiveness with both peers and adults.
" 7 ke #
: “fes
' 3. The students will be aware of" the differences and similaritie
w0 between competitiVeness and cooperativeness.‘ v .

F. The students will be able to recognize the value and process of
~ - establishing an effective rel*nship with their families.
R4 ’ v K-1: 1.° The students will be ‘aware of the rol—es of e‘h membeéer
’ . of their famplies. ° o v

Lot N\ ’
‘). o . 2. The students will be aware of their family relationships.

. - 2=4: i. qhe students will be aware of t?e process of establishing
' %f,h' effective family relationships

".'5-6: 1. The studen%s wilr understand the process of esthblishing
, ~ effest’ive iamjly relationships .

R The ‘students .wilf be awaig of the results that come from
‘having effective family gs[ationships

@ ‘ )
G. The students w%%% be.able to achfeve feelings of worthwhileness.

\ ,o K-1: 1. The students will be avare of factqrs thaF,diStinguishl
V T self from others. T -

- -

2. 'The students will be aware of feelingd and their cau%gsa"

2-4: 1. The students will be aware of the §§ti§ﬁties they perform
that .make them feel worthwhile. . W{'z% S
> . ) I‘ =14 a




.

y ) 2. [The students will be awa‘glof Personal characteristics
. that make them feel worthwhile.

' . . 9-6: 1. 'The students will be aware of methods of attaining feelings
' : of worthwhileness in relation to other people.

2.  The students will understénd their own feelings of

worthwhileness, " M\ . ' ‘

H. The students will be .able to recognize that they can exercige some
' ‘control ovey themselves and their environment.

K-1: 1. The students will be aware that they affect things and
others around them, o .

2-4: ¢ 1, The gtudents will be éwafetof situations where they have
’ some .éontrol ove:.the&%elves. »

2., The students will be aware of situations where they have
_ 7. .'some control over thejir environment,

-

5-6:..1.. Tﬂé Eiudénts‘wilifbé'awaréaof factoré_inVolved in the

-

process of controlling themselves and’ their environment.

pt
-~ 5

I. The studentsg wild. be-ablé to demonsurifgg%n understanding that all. -
. 2 iﬁlividuals, inclﬂ%ing‘themSelvés, hgve different. and varying persdfil
- " characteristics dnd abilities whtch‘gibtidguish tliem from one another,
" -+ and that certain of these chardcteristics and abilities may change
’ . . from time to time. '

4 . *

e K-1: 1, The students willVpe aware of ways that;people are&i%ke
Y- N and/or different from them, :
o LE ,\'L ‘ *. v | S
2-4: 1. The séudgntﬁ’yi be aware of characteristic befavior
o Patterna-and ;gbilities in other individuals and in self.

e

."5-6;‘ 1. Tﬁe studentsg w'll‘unqerstand about changes that occur in
. characteristic behaviors and abilitiés of -self and/or

7 Vo others over time,
X ' ‘& . ~
# : E ’ ’ T | (
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 2-4:

1

K-1: 1. 'The-stededts will be aware of what & consumer is and
i ' .what he/she does.

2-4: 1. The students will be aware of the consumer skills that they
' use in their own daily 1living.

5-6: 1. vThe students will understand the various consumer skills
- that are used and needed by different consumer groups.
N

The students™will be able to identifx the relevancy of school subjékt
‘matter and other school experiences to community, home, leisure,
and occupations. m-

K-1: 1. .The students will be aware of the’schqsl academic and
‘ social experiences a& tlﬁir grade level. "~
- { -
2. The students will be aware of how school academic and
social experiences relate to the activities of family
3 members in the home. = ° “

[
. e

The students will be aware of the school .Academic and
soclal experiences at their grade 1evel.
»

2. The students will understand how school academic and
socilal experiences- relate to the role of citizen in the
community.

"5f6: 1. The students will be aware of the school academic and

social areas at their grade level.

8 \Thev;tudents will understand how school academic and social

, areas ‘relate to the role of worker on the job.
z B

3. 'The, stydents will understand how school academic and
socia eas relate to the leisure participant.

The students will«be able to recognize that others depend on ‘them
in helping perform a task and will be able. tp identify situations in

which people 3eggphqﬁngﬁach other-to perform certain tasks.

K-1: 1. The sty

. ‘ { .
L T The students will be aware of ‘actiyities in which others

* need. their help

q
-
.
.
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. ' v . .
-5-6:" 1. .-The students will-understand-situations-where pedple -are:

e ~ _dependent upon each other to accomplish a task.

D. The .tudents will be able to recogmize the value (personal rewards)
. which comes fyom a task we11 done.

‘K=1: 1. The* students will be aware of tasks that they are able to
accomplish.

2-4: -1, Of the tasks they are able to accomplish the students will
be aware of those they do well, . N

2. The students will be aware of their personal griteria for

‘Buccessful task accomplishment. : J/ "
5-6: 1. The students will understand the‘Personal rewards dvailable
- " when a task is done well. ‘ , B

-

- -B. The students will be able to recognize that tasks.have a purpose an

that steps are followed ir completing a task b

K-1: 1. The students will be aware of tasks carried out by themselves

A

2. The students will be aware of the purpOse of those tasks
carried oyt by themselves and others.

2-4: 1. The students will be aware of tasks carried out Q‘rqpemselves
and others. _ : C £ +%

The students will understand the‘nsfpose of those-;asks carri

out by themselves and others. " .

The students will be gware of the‘majOr.pg%cesses in task
accomplishment. ’ S
5-6° 1. The students will understand the ‘major processes and the
_ steps involved in task accompl;shment.
, ' | oy
F. The students will be able to recognize certain personal characteristics
that are related to jobjflelds

Lt A . \‘9
K-1: 1. The students will be aware ofnvarious jobs. N

2-4: lg,eThe students.will be aware of virious jog categoﬁbes.

. . »7 - ’
. 2. The students will be aware of vari ersonal characteristic
. L) .
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‘ " The ﬁtUdgﬁtS will be aware of how

sjmevpersopal characteristic:
can relate to job fields. T <

o

" ' 5<6: 1. The students will understand how some personal characteristics
N relate to job’ fields.,
" 2. "The students w111 be aware of the importance of the relationsh:
- ;o * .  between’ Personal characteristics and job choice.
. Q, The students will be able to distinguish between work and leiswure time
\ activities. < . ;o
K~1: 1., The students will be aware of what work means. ' .
v ; " :
2. The students will be aware of what leisure means.
3. The students ;i}I be aware of various work activities.
N7 o, . U ’
- 4, The students will be aware of various-leisure time activities.
o N ¢ h B - . ’ n
. 2~4: 1., The students will understand the difference between work
. ' " and leisure, . A
§ , R L <.
2. The students will be aware of varisiig work- roles.
3.. The students will be aware of various leisure roles. 9
. 4. The students will be aware of how their work and leisure B}
' . time activities have/are/and will chaﬁge,‘ g,
S . .
5<6: 1. Thé’students will understand the similarities and - =
diffefenccs between work and lelsure time agrivities. Ca e
"R, The students will be able to recognire that regpect is due tokbthers ’ o
’ for the contributions they make .n their various roles and when’ tbeir
Vork is well done, regardless of its nature.
t . *
. . ,
‘ ) K<1: 1. The students w111 be aware of the work roles of.peopl
o, around them. v
s 4 N 8 —_— . 9
, .
2. The students will be aware that each work role has a purpose.
:g 3. The students will be aware of the’ meaning of respect. :

N

The ,students will be aware of the purposes of varlous work
roles. . ‘. .
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- ""if'wihe students vill understand the effects of quality wor f}" W%.

Y

. .1;_ e ‘3. Thc'students will be award that regpect is due ‘others for
- . - work that is well’ done.
) « I
o . 5-6: 1. The students will understand the purposes of various work -
.y'-“. ‘e _ . M.toles. : . S ’
| S ' 4‘$ 2. The students will understand that respecl .18 due to otflers! .

for work that is well done, regardless of the nature of that

. > - . ‘Q’ . work. » : .
, I. The otudents will be able to recognize that g%} people perform gome
| type of work. - '

-

K-1: 1. The students-will be aware of what work means.

4 . . ’ :
2. The students will be aware of various work activities.

-
ERIN -

-3. The students will be aware that family members work.

2-4: 1. The students wiil understand what work means. . cf)

2. The students will be 'aware of hqy they and other students
work. RS ™ ' . :
5-,6# 1. The students will understand variou' work roles and activities'-'
* - performed by others.

' ';J. The students will be able to recognize that work roles may change during
) one's career or that a worker may have multiple roles at the same time.
k-1: 1Q"The students will be aware that change does take place
/_;f - . 7 ‘~ throughout their lives. .- ¢

2. The students will be’ aware of what a worker is.

2-4: 1. The students will be aware of what a "work role" means.

’ \ ,.
2. The students will be aware of what constitutes a career.
¥
3. The students will be aware that a change in work roles can
e - take place during one's caree .“

5-6: 1. The students will understand various work roles ard
activities performed by others. . {
2] -
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» v - et ) .

The students will be aware that a worker may have multiple
roles af.’ the same time. -

, . Cedge ®

' / . K I'he students will be able to recognize that there are families 4

‘ ~ (clusters) of jobs which relate to ope another and that one's intereats

C, v? o apd abilitie. can relate to _sevayal jobs ‘as a resuIt . . T
L . ’ T
N Y }/-;1: 1. The students will be aware of yari\bus jobs. \ .
[ M . . )
s MR s . i | Q
a e PR e stﬁdents wi]:l‘e aware fhaj: sﬁme job (f,ields nelate to "
’ \' e her’ Pob fi ds L ‘ '
"\1 Lo ] - . .
i Lo R-4¢ ‘1. The students will be aware of various Job clusters..
e 2.  The students will understand that some jobs relate toé other
jobs. _ > « ' o .

' " 3. The students will be aware ofthow interests and abilities
_relage: to joh e‘luﬁfers.

- - : 'k"~ ; -~

v, 5«6: 1. The students will un‘derstand how interests and abilities
SR _relate to job clusters. :

c 2. The  students will be aware that interests and abilities
" \ .. 7 ..+ can relate to several jobs.

-

' . DOMAIN: LIFE CAREER ELANNHG" I SO .
A. The students will be abl'e to recognize that attitudes and values .
- affect decisions, actions, ard life styles. '
l(-l:‘ 1. The students will be aware of what attitudes and values
B are. . L] - ~ “_A’s‘(
{_ 2. The students will be aware that attitudes and values exist
for everyone. v . *
. \ .. ~ib%

2-4: 1. The students will underétand what atltitudes and values are.

2. The students will understand t.hat attitudes ‘and values

exist for everyone. o
> <,
3. The studepts will be aware of how attitudes and values
» affect detcisions and actions. -
_.
\
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L 5-6: 1. The studen-fs"will'be aware"of various i!ife‘styles. . R .
- ! 2.  The students will be aware of how attitudes and values f*:ﬁ
' ,“_;~ affect decisfonn and lif? sty1e§ . ‘o éﬁ
- ' K ’ A vy N v ) ';’/4 4

*B.: % students will be able to recognize that they make decisions anég T

hat’ their r 1tves ,are ianuenced by decisions made by themselwes.an
by others. ‘&%, - . . .
.4. -y {
" K-%: 1. The studenté will be-aware of what decision—making mean
A - ) - ‘

‘ o2, The students will be aware that eVeryone makes decisiﬁz .

. ' 2-4: 1. The students wi11 ‘be aware of the decision-making Ocess.

2. Thé students wil¥ be aware of how théir lives are Mfluenced

o _ . o - by. the decisions they make. i
' 5-6: 1. The students will be aware of how their lives haVe been,
DU ' ) are and will be influenced by the decisions they weke. v
f;"“' L ' 2, Thenstudents will be aware of how'their lives arevinfluenced

by decisions made by others.

-

_f; . A ‘C.  The s;udents wi11 be able to recognize that there can be-alternative
N decision—making courses, with differing consequences. . |
] 5. Y K-1:. 1. Thé students will be aware of what decisioh-making means.
' . NN 2, The students will- be aware that everyon makes decisions.

2-4: 1. The students will be aware of the deci ion—making‘process.

2. ‘The students will be aware of b‘ionship between -

decisions and consequences. —_
rd

5-6: 1. The studentsa} undérstand the relationship, between
alternative lon-making courses and consequences.

. ) 2. "The students will understand about the choices within
SRR S deciéqip-making courses and their differing consequences.

D. The students will he able to =
effective performance than d
. %0 a task.

ognize that "planning" 1eads to more .
chance .or "trial and error" approach

°

K-1: 1, The students will be aware_of the planning process. -

o '1,,'. . & %
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: 3 o . Ce s S S '.. ¢
- ‘; - " .2, The students will be avare of the tri;l and error approach
- to a task. : . - .
» \ i #U . ~ .
"_ T 2-4% 1. The students will understand the planning process voos
LU 7 w2, 'Theagtudents:will querstand the trial and error approach ’
- - 2 to wtask. . :
) . . ; X .
\ 3.° The students will’ understend the similarities and differences
: between the planning process and the'trial and error process
B . - din task accomplishment N -

P _ o A

5-6: 1. The “students will understand that “the pla@l’gl process is
a more effective approach fog task accompl ent than’ trial‘“
/. and error. » : : . L. .

EY

»

E. The students will be able to moristrate effective study and. leatning

. ‘ o ~ sgkills, ) ‘n (\;‘ . .
- , K1 1. Thé students will be ‘ava of,what conséitutes'effective
o _ -8tudy and learning skills. . . :
_ ) 2-4:' 1, " The students will understand whht cohstitutes effective
- . ; study and learning skills. S :
v . o ) c::\ -
v " 2. The students will understand how their effective study skills
- 2apply in a study situation. )
' , ‘ - 5-6: 1. Thé stahents will b aware of how theif‘%ifectiverstudy "
4 o skills combine to f a study system, :

*2. The students will understand the importance of deve10ping
their own effective study system e”

.
-~

F. The students will be able to employ ltstening and speakinézskills

“ that allow for involvement in classroom discussions and activities. .
- \
"K~1: 1. The students will be aware of listening skills and how to
~ use them in the classroom jfﬂq
Bty : <
2. The students will®be aware of speaking skills and how to
. use them in the classroom 4
2-4: 1. .The students will understand listening skills and how to
use them in the classroom.
g ‘ :
) p ]
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The students will understand speaking skills and how to °

. ' use them in the classroom e )
. e - . . . & R
. 5-6: 1. ‘The stude’\ts will® understand the applications of listening
.- skills and #ow to use them in the cdassroom.f' .
) 2. 'The‘students will understand the applications of speaking ;\\
. 8killg and hew to use them in the dlassroom. S I . N
A . . . [
iﬁ;' "G. The students will be able to realtstically evaluate ability, progress,.:
%ﬁk_ . - and methods of improvement -in various subject aregss .. "
:' S . K—?. 1. The students will be aware of va us.methods'of AT a
@ ‘ /,' . evaluation. . , — f' -
. 2-4s tl. The students will ungk?stand various methods’ of evaluation..
s + - " & -’su *
‘ 2. The students will be aware - of variogs methods of improvement;&
o LS in subjec areas., - :
" 5-6: 1. The students will understand how to apply warious methods of
evaluation in detérmining ability, progress, and the .
, : ) effectiveness of methods Qf improvement ‘in various subject
Y - . areas. -7 ,,'. . . S RN s
.. ? H. The students will be able to recognizeﬂhow individual abilitieb aid &':
in accomplishing different ﬁasks. _ ‘ Coe
. . @ ‘ l(;l: 1. The students wJ.l be aware of the abilities of themselves ,
’ ; : : and others. R : 3 - A 5 "
' ] . 2-4: 1. The students will be aware of the development of abilities.
' o B in themselves an others. Ty - - ; “)
(8 ’ ' ! \;‘
2. The students will be. aware of how the abilitie“ thems%lves

and others. can /contribute to the \sucéess of daily routine.
. - )
J . A N
5-6: -.1. The students yill understand how indtvidual ability differences
: ' contribute to@the completion of specific tasks. e e
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I.- The* students ‘will be a?,\e to ‘recognize that le\arning occurs in all K ..
types of life Gitlllthﬁ ’
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The studenrl.' wildl ‘be aware of what constitutes learning.
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