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.. SUMMARY OF THE REPORT

Time Period Covered by the Report

July. 1, 1974 through Septembei 30, 1976

Goals and Objective§ of thae Project

The concept of career gu dance, and the project's which are operating
to deliver these services, are based on a number of premises which
are:-

- -Schools should address the guidance needs of students
with a life ca eer dev lo ment perspective. This
means that an ,approach must be used which 'recognizes
the various growth stages one, experiences throughout,
his life.

- -In order to deliver the required services to students,
a team approach, consisting of school personnel, is
necessary.

- -Guidance tan no longer be perceived as *a function
solely of the counseling staff. Guidance must be-
come an integral part of the curriculum rather/than
a support service.

- -A guidance project/program must be based on the
assessed needs of students, teachers and persons
from the community in that order of priority.

--Each student in`the school needs.someone in the
school who is responsible for helping plan his/her
experiences. 1

--A sound liaison must be established with_ the commu-
nity through open communication',, active involvement
and cooperative effort.

--;n order to improve guidance, and, subsequently,
student career planning behavior, school personnel ,

--must receive training in the latest career guidance
materials and methods.

1
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- -In order for students to adequately plan their futures,
or careers, up-to-date, accessible information must
be made available to them.

- -Along with having this readily obtainable information,
students must be taught how,to process it, ,

'Procedures Followed

The project was developed in the following six phases:

1. Start-up - Project activities were organized and
staff oriented, local system 'participants were
selected, and the activities for the project were
planned.

2. Needs Assessment - Goals and objectives were
developed, assessment Procedures were established
and,a system wdt-developed for repOrting collected
data.

3. '-Program Planning and Development - Particular
strategies required to eliminate the identified
needs were developed.

4. Field Testing and Piloting - An evaluation system
was developed to determine which processes have
.Faused appropriate changes in student behavior.

5. Preparation of Staff - Training conferences and
training packages were developed to prepare
local system personnel,to implement the proposed
strategies.

6. Implementation Practices and strategies developed
under the project will be impjemented on a state-
wide basis.

In order'to implement post of the above procedures, the "patent"
project utilized 16 Title III career guidance project sites in
various areas of-Georgia. A needs assessment was don e-usine
Career Maturity Inventory, The Assessment of,Career Develop
and the Georgia Career Guidance Card Sort. This involved the
testing of 6,00G studentS, grades 7-12, in the' 16 title III school
systems ;. All of the concepts, instruments, goals and materials
developed through the project in question have been and will



`continue to be utilized in these original systems and with addi-
tional ones each year.

Results and Accomplishments- .

Through the medium of the original 16 "test ' sites, the following
observations and results have been realize :

-
I. Major Components of a Career Guidance Project/PrOgram

Al Needs Assessment'- whichinvolves student, staff
and Community with emphasis on student data. A
number of instruments can be, and have been used:
the Career Maturity Inventory,.the Assessment of
Career evelopment and the Georgia Career Guidance
Card So The latter instrument has been found ,

to bequ ck, concise and acceptable to those using
it The Card Sort is recommended to those antici-
pating involveMent in a project:

B. Program Planning and/Development - which requires
(the invo,lvemeof a corps, or team, of teachers,
counseldrs and administrators who study and rank
by priority, the needs data; identify goal areas
,(drawn from the Georgia Career Guidance Goal
Areas)-based on need priorities; recognize existing
program gaps; assign.tasks to staff; plah staff
development based on student and staff needs; pre-
pare specific student and staff objectives; aid
oversee and facilitate'the implementation, through
infusion of the objectives.

Determining who, does what, to whom, when is one
of the biggest problems to be dealt with.' To
manage this will require extensive(coopetaitive
planning, open communication and constant "super -
vision.

C. Staff Development - will involve 20-50 pekcent of
_the faculty and will be implemented on a contin-
uous (basis. Topics to be covered are chos.en
based on priority needs and goals. As staff task
.assignmdnts are made, 'skill needs are established.
To be of greatest efficiency, staff development
programs will consist of approximately four hours
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after school per month throughout t,he year. Also,
some summer training is,usually done prior to
actually beginning/the project. Content of the
training is based pn skill needs of staff in terms
of task assignments.

Faculty participating in staff development may
receive a stipend, course credit .or State Staff
development units (SIX'S). The SDU's are used. to
renew certification. Some faculty members will

. become involved in staff development simply out
,.'of interest and dedication. Ajiumber of resource
packageshave been ddveloped for use'inistaff
development programs. These include. topics sych
as human relations training, emplpyability skills
and daily living skills. These packtges which
are in use by alUthe 'projects are highly
recommended for school training programs.

One important fact to remembet is that all the
staff development that needs.t0. be,don-e 'cannot
be done in one school or calenOar year or even
an 18 month period. As a result, most of the .

outcome evaluation during the first year or so,
and the resulting data, pertains to staff-
training and development.

D. Career Guidance Center (CGC) this facility,
which is.the""nerve center" for a project', is
centrally located with easy student access and
is similar in size:to A classroom. The CGC is
used for activities such asthe following: indi
vidual and grbup information searches by
students, presentation to students by community
representatives, student discussion groups on
topics such as parenthood, career planning,
peer conflict. The CGC houses materials and
equipment to be,used spediffcally for occupa
tional, educational and self awareness and
planning activities. These materials are
cross catalogued with those in thq, media c, ter
and those which are lvailablP through,,pro ns

sujh as the Program for Education and Career
Explorati,v (PECE). Al purchases of materials
are based on student and'staff heeds.

J
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Placement in paid and non-paid -work experience
Sites also takes place through the CGC.
function, along-with the materials .center one,
obviously requires much.cross-prOgtAm coordina-
tion,, ,The.placemOt activities and .thd,wisite
to. the school by community ref)resehtatives,
alongswith.field'trips by 'Students, necessitate
a. strong community liaison.

The CGC is a busy, flexible-Atility which can,
and often does, accommodate a number,of
attivIties simultaneously. It is staffed in

/most cases by a paraprofessional who is'trained
to implemedtta number of tasks which occur in
and around the' CGC.

.

t. Budget - in planhing the budget for.d -career
guidance projeet/program, provisions should be
nude for the following:, purchase and scoring A.
of needs assessment and evaluation instruments,

t .

materials for student and staff utilization
.

equipment for- student and staffuti-lizaion, some
. rennovation or room modifi.cations, staff'develop-
ment (stipends, etc.), printing; t avel,
contracted serrices, salarieS (part-time).

Budgets should reflect efforts toward Combined
',funding, i.e., State and local staff develop- .
ment funds; ,Title IV, C funds; Part D,
VoCatidnal Education funds.I All purchases
should be madeinaight of-student and staff'
needs and oNjektives for the giogram. Actual'
exp6nditures will approximate 10,000 the fj_fst
1,8 months of operation with ot-ir Paraprofessional
salaries; if a ;' same staff.developMent and

, .small materials ekpenses durin subsequent '

years. These expenses aTter 0 .iniial start-
up co ts:pirl vary with salarie req3._.iiring-he

'r t amount of support.

F. ,Eval ation.- as plan for e program
.

are,
'developed, means of evaluatihgthe extent to
which activities and componiints of .the project.
(.process) have been realiZed-and thp,...affect on
student behavior of thee activities should be
included. Specific objectives are written for
all activities. Plans include the use of a
standardized instrument such as the Career
Maturity Inventory or the Assessment of Career

4 =ice
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Development in a pre /post actiwitymanner in'order
to detectchangeslin student' attitude, behavior - ,t

or knowledie
'is

, 4
. --

0 4.

Questionnaires; surveys, intet-viewsnd stan-
dardized

..

instruments are used Co determine the
--.. ,

effects of processes or proceaves. Some "side
effects;' or "fringe benefits" might ,be a reduction
'.n abseAtes; fewer dropouts;11proved grade
averages' or fewer disciplinary problems.' .

-

Specific:outcome, Or perft2rmance;'objectives are
also. written fdr each task and criteria set for
determining. achievement of the'task. For example,
if the objective is to improve classroom climate,
level of:\resPonses by students on questionnaire
pertainin to the atmospheregin th classroom

1-,

could be usyd,fir determfhing if t e predeterniined
.1'

criterion is reached.

:5#
.

ao---

ironology -of Basic Yianagement Prdeesses for Career Guidince
% Pro ectS .

,a
,

! This chart (Appendix ) illustrates those procedures, or
racesses, whiCh,are -basic to the operation of a career
gui4ance project, lley are not intended, to be exhaustive
on,:inclusivejasince manyof those listed can be deta4led.
further. The purpose,of this chart isto'demonstrate the
sequence which occurs in most cases during the actual .

"project': operation. As shown on the chut, some proce-
dures take place simultaneously. It.Should be ,recognized
that the 18-24 month _period of "project" orientation
should-graduate into a "pFogfam" orientation since such
processes ,s staff development, infusion and evaluation .t$
should continue long a,fter the "projec ': has ended.

.

. III. Recommended `Time Line for Career Guidance Projeces

. This time line (Appendix'B)'''doriesponds to theprecedfng
chart of process and places.thqm in any actual .time,.time, per-

spectivq.
a -

AeteptiOn should be given to the fqlowing points: some
.).0 unfunded, "soft,"'ar pr4project time will:be required;

th'e actual funded period will approximate 18 mont119 in

I
a
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most capes; outcome data will colifist primarily of7staff

4erformance
and affeCt in, the lleginning.4th.fstudent

!sedata becoming more Ivailable duting the "second" year 01
operation;,orientation from arfUnded "project" to an
operating "prpgram" should be realized around January
of the -"third" year. e,

.

IV. Activities Implemented
4
Through a Career Guidance reject/

Program

Through the various component's and processes mentioned

.
earlier, activities suchoS the following will take place.:

A. Teacher inl.Service training which varies in time
from one day to nine months and_variesin subject
matter from self. exploration to dally living skills.

B. Taachers'and counselors cooperatively leading) group_
exercises on topics, such as values exploration and\
decision making.

. .

.' . - ..,,,:.

t 'C. Students participa4ng in discuss on/activity groups 4 I
on various topics sUch 4 conflic s with parents,
decis'ion, making° and consumer skills .in cusses and ,

intfie CArreer Guidance Center (CGC).
, .

.
.---- .

o

D. Students obtaining avocational, occupational and
. -edd;tational information, .,.s individuLs and in

groups, in the CGC Or in .classes
. .

. ,.

E. Students exploring occuplatiqnal oneducatfonal .. .

interests through visits to the school by common'
,'representatives or through(lrisits into the c6
nity by students. \

'-. .-A

F. Students being assigned a teacher/advisor whowill
follow the student's, progress throughout his: i

e

G.

schools career. ,

14'

Faculty members referring udents'to the CGC asi
indiviauals'oit in groups fo ipformation searches
or work on topics relaying Eareer,guidance or
tragtional subject master., e

o .e

7
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H. ,Teachers being trained 1.11 -the use of and)) in turn,
utilizing career guidance concepts, 'materials and
goVextpent agencies.

I. Repres ntatives froM busineds', industry and
gover ent ag-encies,making presentationsoh their
'vccati nsand,avocations to students in,the'CGP
and, in classes. -

J. Students being placed in various work experience
_settings; paid and nonpaid, ,throughtipi CGQ.

V. Results of a Career Guidance Project/Program

A. The needs of a .I/.eater numb of =ents aret

serviced through this curr culUmHbased approach,

.. "1r B. Students, staffed 'community Dave input into
the program through expressin their needs and

iaacjcing,,thether to addres these needs.
L ,

C. Both the community and school achieve higher .

levels of visibility and ctedibily with each
other aqd with students. 4,

, / .

D.
/

Capes oCimproved teacher and student morale
have been eporttd. P.

E. 4ttendanc has improved i; 'tome classes which
- have been a part of the project.

F. Teachers, administrators andepargnts haVe-
/ experienced new insights into student ilickeds

and Concerds.1"

G. A cooperative effortamo4 teachers din various
disciplines rand grade levels .has betunyhere
little occured.preyidusly.

H. Teachers understan, are "sold" on, And utilize
1 career eddlaletionideveloPment methods and mat-.

' r' erials to a,Much greater degree.

I. Pajtic.ipating school systems now hay access
to materials and methods which they heretofore,'
did not.

8

t
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J.. Staff development programs are being supPlement0
or revitalized where little in- service activity

0 was taking place.

K. _There is some evidence that ptudents:invalved in
_project activities show improvement in theareas
of eelf understAnding and self confidence, career
_planning skills and attitudes toward work.

t

Ae'the State level project tfforts have facili-
tated, if not necessitated,)cooparation among
programs. A synthesis of funding sources has
'also been affected. .

Evaluation,`
,

Assessment in the project(s) has taken a multiple criterion approach,
'which is advocated'by many of the authorities in the field of
evaluation. We, have-used, and similaf procedures are recommended
to others involved in a similar effort, an-objective based format
-(App eindix 0), self rating scales (Appendix N), team rating scales'
-(Appndix.N) and, to the extent possible, pre/post studies using
standardized instruments_ such as the Career Maturity Inventory.

Conclusions and Recommendations

Some conclusions are: training of staff'is costly, frustrating,
time consuming, and it is a necessity; evaluation is about -a
difficult to achieve as staff development; management of the SEA
and LEA bureauracracies can be a major stumbling block. such an
effort without theprospect of some funding is virtually doomed.

It'is-recommgnded in summary that: .realization of any real c.linge,
particula'rly with students, should not be expected before the
ZnId orthe,second year of operation.

A great.deal oftime ,shbulq be spent With administrative personnel
for the purpose of,conveft.e-the magnitude of time,. effort and
change expected. Thip. should' be followed by a commitment from the
administrators, 'possibly/heforre funding is even mentioned. At
least six months of preparationtime should be spent with all
personnel to be involved before' any commitment is made by LEA or
6EA staff 'as to funding.

9
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BODY OF THE REPORT

Pr.oblem Statement

6

In the conventional guidance program the career development' needs-o
youth are oftentimes neglected in favor of crisis Or remedial
counseling needs and services and/or quasi-administrative needs or
tasks., Surveys have shaWn tha-f counselors are not communicating in
meaningful ways that make much of a difference to students in their
career choices (Guid6Ost; May 4; 1973) Counselors ave drawn
criticism from several sources for notadequately attending to the'
career planning and preparation needs of children and for their i

Insufficient training in career guidance processes (Willingham,
et. al., 1972; Ginzburg, 1971). Studies by the U. S. Office of
Education, the American College Testing Program and the National
Advisory Cpuncil on Vocational Education, all indiCate that career
planning gofils for students are being slighted.

Many see career guidance as a very real need for the future. Among
them is Dr. Felix7C.,Robb (1973), who says that Our nation and its
people can klOnger afford the haphazardness and error of an educa-
tional system that encourages students to wait until they have
completed high school or College before facing the awesome question
oT how they will:earn a living and become self - sustain' pg, cont0-
buting.citizens' in a 'community."

Career Planning Assistance

Cafeer guidance programs and related career planning, on the part of
students seem to be generally lacking. The USOE study (Natibnal
Longitudinal Study of the High School Class of 1972) indicated that
only small numbers of high school students were receiving counselor
assistance in the f011owing categories: (1) job placement (38 Percent);
(2) choice of curriculum (15 percent); and (3) post-high school plans
(9 percent),_(Cuidepost; November, 1973).

Over 52 percent of the seniors expressing an opinion in the USOE
,study said that "the school provided me with counseling that will
help me continue. my education." Yet only 38 percent agreed 'with a
similar statement regarding help iri finding employment (Guidepost;,
ovember, 197.3). The American college Testing Program (Prediger',

et. al., 1973) reported that half of the students polled indicated
that they lead received little or no help with their career'planning.



The ACT study concluded-that ". . , counselors are:ribt providing
-thelp wanted by the stIldents:with career plannii do aoneto-one
basis or by means of goupguidatice." The study indicated:that
75,percentofthe,students felt that this career planning was most

f#mportent and wkited help. This was especally true of girls.
`The studyjndicated that over 50 percent of the"female respondents
were choosing the-tradtional "female" jqba, and that most juniors
and seniors had:-no' idea whether O'r not theit educational planS and

.. occupational aspirations were Congruent.

The. Georgia Advisory Council on Vocational Education (197.3):, in
:presenting their fourth annual report. to the State Board- for .

Vdcational Education of the State,of.Georgia, expressed concern
aboue'the role of high'school'Couhselors in vocational gdidance
and job placement. The National Advisory' Council on Vocational
Education (1972)4'in ,ts".sixth report, made similar reCommendations
concerning eheneed.for sttengthening guidance workers'- skills, in
the areas of career Oidante, counseling and placement.

,Young people are experiencing increased periods of segregation from
active, purposeful and responsible participation in the real world
as they spend an increasing amount,of time-in formal educational
structure. Youth lack an experiential understanding of society. and
the world of work. There is. need for the guidance team td foster
new and closer relationships among academic distiplines (including
vocational education), other scbOdi personnel, the coMmunity and
the world of work. A survey of consumers' views of counselors in
Montana supports. this-heed in.hisfinding that students, parents
and teachers indicated counselors:should provide more vocational
services to students (Guidepost; June, 1973). A similar survey,of,
Indiana High School seniors showed slightly over 5 percent of the
students considered the school guidance counselor, as the most
helpful or second most helpful source in mAing a career chOice
'(Guidepost; May; 1973).

A 1973'survey at the UnivtrsJty of Pittsburgh (Guidepost; April, 1974)
reported high school guidance counselors had a negligible impact upon
career choices of their blacks and women, The general feeling among
these students was that their high school counseling experiences did
not suit their career planning needs.

In respOnse to information repeatedly indicating that students are
not receiving sufficient assiStance.with their career, preparation
anki planning, Bottoms, Gysbers and Pritchard (1970, page 12) express
'"a national concern that the pre-service and in-service training of
counselors be modified substintially to include experiences which
develop competence in career guidance, counseling, career exploration

1G



andin placement to enable counselors to assist all youth in their
career deve]Ant,"

Traditional Guidance Program

There is sufficient evidence to suggest,--That traditional, guidance
programs and practices must move frOm a servioes-oriented approach

which has become reactive, ancillary and set apart from the eduCa-
,tional,mainstream and move toward a,developmental guidance approach
where program Content and processes are determined by the needs of
students and goals of local educational personnel.

:,COunselors have been reluctant to change their Mission to meet the
:changing goals of students. Part of the reasdn'stems from the success
hich counselors-have experienced in helping their students matric-
ulate in the institutions of higher education--a major goal of the
60's. Howevet, the'mood of the 70's has shifted toa broader concern
for the guidance and counseling of all students and not just, for
the collegebound. One-to-one personal counseling is aluxury.which
School counselors can no longer afford, at least in the same exten- I.
sive way as before.

Traditionally gUidanceirprograms have sought to achieve too many
all encompassing goals. The "self-actualization and optimal devel-
opment" of all children leads to constantaIlure if, in fact,
measurement of the chievement of such a 'goal is even possible.
Herr (1974) calls a tention to the inappropriateness of ,guidance
objectives which do not lend themSelves to being operationalized
or researched. -.Global goals must yield to measurable objective's'
which e related to student needs.

"Within the guidanc prbfession there is a growing dissatisfaction
over shortcomings in guidance practice," (Willingham, et. al., 1972).
'In\actuality the goalsof society have undergone dramatic change
while the goals of education ap,d. gidance have remained relatively,
stable. "In changing times, unchanging schools are anomalous"
(Howsam and Houston,' 1972).

Curriculum-Based Career Guidance Team

The responsibility for the implementation of a needs-based guidance
,system can no longer be delegated solely to the counselor. Fulfill-
ment of the guidance fuhctiarequites a team approach. Counselors,
teachers, administrators and bthAr educational personnel, must
develop newways of working together: Such direct intervention.



processes as in 1 and group counseling must be augmented, with
indirect and shi: . Jcesses Where counselors work with teachers
and other school personnel in providing indirect` assistance aimed
at the personal development of students.

Career guidance activities should be designed to help students
understand the functional relationships between school and. the

.1
working world. The guidance function must be curriculum-involved
and not implemented through a group of,isolated activities.

Bottoms, Gysbers and Pritchard (1970) contend that career guidance
is an integral part of the school curriculum. It is their belief
that the roles of the school principal, the curriculUm and the
teachers are just as important to the career guidance of students
as is the role of the counselor. They see the secondary sch9o1
as being in a strategic positionto help students understand the
importance of educational and occupational choices by providing
relevant experience as a part of regular classroom 4nstruction.
Such a central, curriculum involved role for career guidance is
likewise strongly advocated by Pierce'(1973), Deputy Commissioner
of the U. S. Office of Education.

Goalsand Objectives of the Project

a
Purpose:,

The purpose of this project is to develop, packa and validate a
transportabre career guidance system derived fro ti student heeds,
which utilies curriculum-based strategies and 44.,team approacj4
In dr,der to fulfill this purpose the following goat-and objectives
have been generated.

Goal:

The main goal for the project; is to develop:anddisseminate a con
ceptual model for 'dompi.ehensive secondary school (7-12 ) career , .

guidance programs. The' Model will consist of transportable
Ao,

packages which wil' ,rovide a frameWork for the delivery of career_ -\

guidance stratc _ iesigned to facilitate the achievement of ../

desired student outcomes. These procesies are designed to achieve,
the :-;pe.,.:' jectives outlined below:

'1. To develop the capacity in selected local school
systems, to plan educationaligui)dance programs
based on'student needs.



-To."Aan and design a guidance delivery system
that will. enable schools to meet the career
dvelopment needs in the broad sense and voca-
tional guidance needs in particillar of their
total student population.

3. To,design.and develop training packages that will
enable the local guidance team to acquire the
appropriate competencs.

4. To tryout the total delivery systeM in. Georgia
school systems that hvelb student body compar-
able'to a variety of schools across, the. nation.

5. To.emphasize in all aspects of this emerging
program the-facilitation.of career/vocational
planning for 'students at grades 7.-;2.

Description of the Project, Resultsand Accomplishments

1. Although there was much confusion and resultant
frustration in the beginning; this was overcome
for the most part during the first year. Lt is
felt that, by 'coordinating the University, of
Georgia project efforts and those of the 16 Title
III career guidance Projects& all those. involved
had tremendous opportunities to formulate, develop
and try the concepts together.

Since the last)repprt, eac\ of the 16 Title III
projects which Are ntilizi the University of
Georgia'model were'evaluate on-site by teams.
As a result' of these evaluat'ons and through
natural selection, seven of te original sip
projects have. been discontinued. Appendi,-

illustrates tho -)rojects whith remain.
encouraging resu, of these `cancellations h-
been that, in most of these discontinued scho,
systems, the projects have continued to operatc.
This indicates to us that many of the attitudes
and processes which began as a project are
evolving into a program, which is one goal we
hopectito achieve.

p
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2. Twenty7oite additional systems ha'4e been funded
throughlterfous sources to adopt and implement
the processes established under the initial pro
ject. This brings to 30 that are,presently in
operation as funded projects (Appendix A).

3. Asa result of-the combined University of Georgia/
Title III project activities, we have devised a
time line (Appendix B) which the normal"
time table which is recommended for all nqw pro
jects. This we geeI is the minimal, amount of
time required for a school system to establish
an operational base which is adequate for movement

/ *gram "'project to a program, regardless of.kind
or le el of funding. This time line should, of
course, be considered.adaptable 'depending on 9e
individual school system.

4. Appendix C is indicative ofthe correspondence
concerning. the staff development we have; dr will
have, with project syStems. Aftet: identifying
a given number of school systems in each educa
tional district, these systems were asked to
attend a briefing/orientation session to further
explain the amount and kind of funding which was
to be made available fbr project operation. At
this time the prospective systems were toW what
was expected of them. Followirig this meeting
14 systems opted.not to participate leaving the
21 new systems we now hay,

The remaining ,n -Jr .1. ,_ and 21

new, artren ed .,, cut ..,, .,essions on
prograu. pl Fining a cnagement and in human
relations training he resource package developed-
through the Univers y of Georgia project was used
in the latter. Two days were spent'on each topic.

In October all 30 of the projects will participate
in another fourday meeting. At this time the
participants will receive training by Department
of Education personnel in the University of Georgia
resource packages which are requested by the parti
cipants.

6
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,Representatives from the new and, old systems 14411
attendtraining sessions dn September in the Voca-
tiqnal Exploration Group (VEG) materials and in
the Life Career Development System (ICDS) materials.
It has been our experience that both these will
complement the Uitiversity of GeOrgia training
packages and give the LEA personnel some basic
knowledge and skills, net to mention confidence,
which bolster their efforts in the implementation
of their projects. It is exiACted at this point that
any additional school systemi 14hich adapt/adopt our
model will take Similar train ng.

All of those receiving the aboVe training are
expected to return home,and train 20-50 percent
of teirsdall,eagues in these methodsk,

In addition to training in the LCDS and VEG, the
LEA's are providing staff development in the
University of Georgia modulte,as they become,
available. Many have begun' or have completed
sessions in the Human Relations and Educational
Environment packages (Appendix D). These were
recommended as openers sin:cethe constructs' and
skills covered in them underli Al the other
pacM,ps.

Stan training in the LEA'ss being expedited
in a number of ways:° one 0 four hours per
month after school; a week or more in the
summer. In all 'ases the participants receive
a stipend, cpurs credit or staff development,
units which can e used for Certification
renewal. University personnel often teach the
courses or LEA personnel are appointed as adjunct
professors through a training institution.

All projects have bebn asked to involve 20-50
percent of their faculties, from various disci-
plines:1 in the staff development.

Funds for this training have come from various
sources, including each project budget. We have
encouraged, combination funding to help insure

'inter project or inter-program cooperation within
each This has reverberated upward
to the SE vel.*

7
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a

's Sin each Koject has been required.to employ a
ptaprotessionar, lie have prepared a training
pr sentation of.avfroximately four hburs.to.be
used with these individuals (Appendix E). This ,"\ .1\

piogram is based on what these persons have asked
for, a review of literature,and our ownAxperiences.
The paraprofessionals 'receive mainly on=the-job
training which is.`!x'bmplemented by the LCDS program.',_
We plan 'to develqp.a formal guide for train4g
paraprofessionals as soon as possible. .

We are very.pleased that in all 37 of the projects
a Career Guidance CenterkWendix FY' has been
established and, is operating, someeven,though..
funding has'been discontinued. Mesh have provided
guidance with a great deal of vi ib0.ity ayd many
school systems with a facility which they would not
have otherwise - established. These Centers have
served as a "nerve center" foraffettive edualtion.
They have provided participating schools with a '

medium for building a posftive coMmun y liaison
which hasn't been emphasized previously The
Career Guidance Centers have also prpvid d students
and teachers a facility where they can co e indi-
vidually or in groups to.learn, discuss a
,investigate. Most of/these Centers/are multi-purpose
resource"rooms which Are staffed by a paraprofessional
and students. In a number of cases personnel from
various programs have pooled equipment and resource
material in_the Center and have cross-list d them
with the lArayy. We have prepared a numb r of
materials lists which are used as recommended pur-
chases by proircts (Appendix G).

The school-community liallon is facilitated 'thrsugh
, the use of speakers' bureaus, field trips and work
experience.

We have developed a slide/tape,p-resentation to.be
used in orientation sessions with those new to
the Career Guidance Center concept.

4AT
6. Although we have, not advocated the add; irion of

Separate courses for the purposes ofdel4verin'g
guidance, some projects have established -curO.cula.
Due to the LC11 some have begun using themaerials,7) .

'taught by the counselor and paraprofession4,'-as,

,8
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-,'the text fdr a qourgesin career planning.
* Is
have been,well'a4cepted flystudents. qher
al e s, ( teers, .g. English, are,using thee an

..,. ,

inteigralbatt of Weir sourqe Ipstpucliczn . We

'have incruaed,(Appandix H) some'ekamples.OT
actualleAqs*n planOhich were p'repar,d. 'by
'teaches- taking:9taff devel6pment,_through their
twojact. We'2reem izing an "infusion" pro-
qeso whaip a't'estch r.,-teaches subject itrattei and

encourages self an car awareness concu tly;

'-ane throughTthe madium the other.
...

ese ,

bOOklet, Career _guidance in Georg.ia,t(Appendix
I) was produced th7u6 it,the'Universy,of Georgia

project. This,boc* details the concept's., construqts,
goals and processes' necessary to adecitiatelY expedite

7/the Georgia Career Guidance Model.. We fe4; this
publication. can'glve the reader', regardlekgsof
location, the back.krcpd fOr establishing a program
such as ours.

.

8.',One of the most important accomplishmex s of the

packages all off,the nine priority goal area
project has been the development of staff

falling under the model for tha niversity of
Georgia project. We have these, oddles wch are
included as 4pendix D. As tiff ntioned earlier,

persnnnel fret all school - systems which establish
career guidad-ce projects /programs will 'receive

training in the packages,,-- These persons will'in
.turn raih,others in their school systems. All
of the package's which have been used by SEA staff

4>.
have been well accepted,by participants; the only
.'complaint which We.haVe concerning the packages is
one of a quantiativecrather than,a qualitative-one.
That 18 the problem of_Tinding the tide and/or
inducement, to encourage LEA ,staff to partitipAte
in the trapining.ArThis is compounded by the fact
.that'sdme of the'pack"ages, e.g. Hyman Relations
Training, or .basictto proper impleMentation of
the others, or to :good teaching in general.

We are finding that there are some school.perscinnel
who can take .a method such as role play,or brain-
storming and use it well. Others cannot communicate
with - students in an unharmful manner, not to menti p

i
be positive and facilitative. We feel these skill
are absolute necessities if guidance is to become
curriculum based as we are attempting to make it.

r
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'In effect what we are haying to lo'is pull ,out of
the University of Georgia, modules\ techniques or
constructs which ..;re, c_common to the modules and

. present them ta*.those motiI-
vatedjeople who can begin using 0-t.em with students.

oThe other large percentage of staff who'do not
-have the basic skills and are less motivated
..receiVe intensive "training in the packages. The
probleM, if it is a probl'm, is that student affect
wil4 be realized much later due to the fact that

" training in -he modules takes 10-40 1-toqrs of staff
. developmeniv.

. i
..

1*. The4develiopment of the Georgia Career Guiding ,

li. model-and the resultant materials has been Sed
, on the 'premise.tAtt, althqugh.a wealth. of good.. .

,4

MAerials to44e.ts'ed with "students areaT.41i1able, . ,4

-iti 'many cases those who use. these iiiehadsand
e materials do not,hAve.the bapic:skills or.know7

1
f, ledge to do so properly. --Therefore, the UniersitY ,

of Georgia modules are intended,foruse it training
schpol personnel and-cannot necessarily be used
with students, This premise has beep informally
validated through subjective evaluations, by SEA
in training LEA,personnel in the paCkages.

9. Through the processes of triad. and error, we have
developed'sequencenfpro.eesses which are basic
to the operatiOn of a career guidance project/
program (Appendix J). This chart illustrates
the order in which the professes shoul occur
while the .corresponding time ,line (App ndix.E.)
shows the actual time during the year'whIch they
should take place. Both thes charts Were
synthesized from and based o what could be
conlidered the mode,ofnccurrencewhich have
beelkoand are taking place in the 37 systems
involved.. 'We feeligehiS chart, which will bet
refined as needed,1%ill be hq1p4u1 to any school
bvinning a,oareer guidance program since'Manage-4
ment, from organising an action team to filing
materials, has been a problem!,

Most of,4he processes on thishartcan be broken
clown fUrrher into a number-81 steps, for example,
the step "compare needs to existing program offerings"
tequres- listin -what'is going on by grade, subject

10
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area,number of students involved and number of
classes. We have recommended the use of a-matrix;

,
which was included in an.earlier report, for this
purpose.

.

Each, of remaining original Title III project
is required,to'submit by the end of this

school'xgar a,guidie foi establishing 94operatirig
a career pidarice

\

projec'ti We lope that a,synthes 1

I
of these; guides; p us the University of Georgia.
project material, pfus what we have,already_put
together will p'roduce-:an operational, curtqculuM
based delivery system for ,career' guidance. A table
:cf,contents fort4tsSe 'guides appears as Appendix K.
The systems model eor'progXam;development and
evaluation (Appendix L), Whichas,adapted-from the .

MissouriEvaluetiop:PtodeCts modeL,:is beinguSed,
with all the project systems. "The.seqUence o

.

processes (Appendix .1)' is a further expallsion.of
this model. The process,,mode4 (Appendix M)47nich
appears in Career Guidance in\GeoXj4iai page 16,
is Ccnsidered-a quality control system which helps
to insure that the delivery System is not 6entering
on oneimeans of providing services,Fostudents, as
is often the-case in guidance priograms atIthe pre-
sent time, e.g. On Call-Responsive Services.

10. In a struggle to determine when, where and how' ell_w
the projects were;furictioning,'we have devised two
evaluation, ins'txuments. (Appendix N) which gather
primarily quantiAive, process types of inforMation.

4
-tt

Obvidusly, this is the-easiest kind to gather.
These instruments will be used at.mid-year and in
the spring. The former is a self-evaluation and
thethe latter is to be used by'a nom of objective
raters. To get at the qualitatA,ve aspect of the
operations, we are asking that all schools involved
use an objective based approach. We' have adopted
the format used in the career development materials
for grides 7-12 in Minnesota. Sample's of our
lbjectives-utilizing this foimat appear as Appendix O..
e have also prepared aj"guide" for avaluatilign)which
is used by all the projects in formulating an&-jmple-
menting such procedures(Append P)."`

The report of Dr. :Carry Wa146 tie third party evaluator
fe5r the prolect.is as follows:

r-
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Evaluation of the Project

y > ..
. .

See Appendix Q for the report of. the third-party evaluator.'.
.

Conclusions and.RecommendaOlons

The nine original.goal. areas statetJ for this prpject
and.for career guidance in general, ate sakcomprehensive that it

- is Wficult, at times,: toeparate.,tha. concept-of careerLguidance
. from that' of career, education, \Thj..s is 'particularly..true when the,
latt.er term, is defined in its broa"dest.sense: This- situation has
allowed us ,k@ melt together'C.9er education, and '07'reer dkeJjapment

under the adip..ites ofcaree.r g4dance. o We have,:.found\that a de
.

:)epphasis on labeling thes'e,efforts'aela:15-rojeot 'Or program is more
acceptable since at miaimiz.es the "0-pefal'project' stigma.

We have found,. that ,there remains' a tremenddus,amount of misuatier-
standing bf the term "areer""even'when Using it xp.t synonynimIs'
with "life%," as we do. Although' this .is true, there .is littYe to
disagree with once this basic misconception is overconie., Our
Conceptualizatipn'of career guidance is labat.most educators a-nd'
lay persons perceive-as good. Some do.hame problems with the ,

interpersonal comp-Rnent tp the beginning, but e1en these,,appreT'
hensions are alleviated soon after becoming involved.

The disturbing fact is that, even though these goals are acceptable,
'they almost always ta1,4-.s:back seat when schedules get tight in
the schools. Itis not news that reaii solid attitude change can
combat this problem, however, the magnitude of changes whithWe
are expecting takes time.

It seems facetious to explore the idea, but in order for guidance
personnel, in Georgia at least, to become involved or take charge
of efforts such as we're asking th&fl to, one would have.to abolish
the Oosition of school counselor and start from scratch with a. new
job description with sp gifted tasks. This situation exists, not
necessarily because of or. Treparation or attitudes of counselors,
but from preconceptions n th part of school personnel as to what
.guidance people can, and s °LIM: do.

Those projects which have accomplished what we have asked of them
have one absolutely necessary ingredient: good personnel. These
people can be good counselors, good administrators or good teachers
or a combination of al Iree.

1
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'LA moss ool Syst eMa we have found that basically two types of
'personnel exist. 4Those.who_have little or no awareness cif or who
posseelhewbasiOekille in classroom management; and those WhO.
.do:posieas tee skills, or at least are aware of the need for
-them. The access of a program' ricuiuM-based delivery system
will be determined by the type of and se of the staff deVelop-
ment offered.

.

Staff-developmentseemsto be the keyio lasting effect an4 carry
Over from a "project" orientation to. that of a continuous, develop-:
mental piogranwhich has'comprehensive goals.

There ia a' critical need at .all levelewstate, lOcal'and.federal,
for re program coordination. This ii4tvidenced by the duplication
of funding .efforts, overlap in evaluations, repetitile accounting
ptocedures, increasing demands on staff training.time.

. Many worthy
'efforts are "killed off" for thesereasons because local system
personnel are super saiuLted with "wonder programs, most all.of
which:arevery similar, but not quite the same...

k A
The pre which. was employedin the operation of these projects,
'e.g. a though manir. good student materials Arc available,,it is
erroneou to assume that they will be of benefit unleas teachers
using Maem possess basic skills such as in group leadership or
interpersonal relationships, seemed. to be supported by needs data
gatbered and subsequent in-service activities.

Related to the above point is the problem of obtaining the amount
of time. needed to adequately train school peteonnel in these sktlls.

.

When orienting training teachers -; ad experiential approach is

1

the most effective, i.e. d not tell teachers/what materials are
available, and how good the e,materials axe, but show,them. This
.is particularly true conce ning the process of "infusing" career
,guidance into traditional subject matter.

, .

One of the toughest problems to deal with.,is that of.management of
the processes involved. This pertains to,deciding who will.'do,
or is doing,, what, to whom and when, Proper planning and open
communication are the keys here.

...

Although coordinated funding can lead to a bureaucratic mess, it-
does have'goOd points and can work. This has been affirmed through
these projects.

It is recommended that future overseers of such efforts be.cognizantthat:*.
a. The necessity for a good deal of attitude change

among all types of.school personnel be expected.

13
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2.
.
JExtensive in-service training be planned for, par-
lacularly in the interpersonal domain.,

-3. to build in success by hand picking staff to involve
the beginning is good approach.

4. (Little student affect and.much staff affect should
be the expectation during the first 18 months.

Community representatives will in most cases,
readily becoMe,involved.

6. Only 20 to 50 percent of a school faculty will
-become actively inVolved, and some of these upon
iwpromise of course credit, stipends and materials.

W Some of the strangest skeptics will become the
strongest advocates.

More time .than a. ten -month school. year is needed'
for real affect, on students.

Administrative understanding,and'support,is very
important to a successful operation..

10. Needs data is very useful in "selling" the program.

11. A multiple criterion approach to evaluation including
specific performance objectives, will be the st
adequate.

Some incentive will have to,be offered for nvolve-
.

ment in an adequate amount of,staff development

Ir

-
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1200 - 1:00 Lunch ..t -

'A-.0BrifD

afy25 3.976 'quail

;
, 4
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10:30 Format for develoPMent
10:45 If Break L

11:45 NanagIrn
'..frlebjectiveiz ;41-154"-"

'z
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4
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1:30 Human Relations Center (Career -Guidance dente,a,

3:00 Curriculiam-Based Strategies Apo- I:As
3:15 Break
4:00 Indivifrl Development and System Sup '4

10:00 Goal Setting and Implementation Strategies
10:15 Fftedback in smaLl group
10:30 /Break
12:00 Developing an Action Plan, Write Action
1 :00 Lunch
3:00 Continue Action Plan - Budget, On-Site Visit,

Staff Development Plana . It

ec.,:w4 Loy
Nabaf *44darrst "0,11 lWA4, 10-40,4444,-

,t+
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9:00 - 9:10

9:10 - 9:50

3:50 - 10:00

10:00 - 11:00

.11:00 - 11:30

11:30 - 12:15

TiNTATIVE' PROGRAM

MACON HOLIDAY INN WEST'

MAY 6, 1976,

IntrochIctions

Overview and introductions to the Georgia Gliids.ncelilo

Break

Staff-dev opmeet3,, (Personnel frorreCherokee C
Schools)

Staff development modules
. .

Career Guidance Cepter and the Paraprofesaiona
duties (Persbnnel frbm Jefferson C9 Schools) I

12:15 - 1:00 Lunch

4:00 - 1:451 Student Card Sort, future rfieetings, evaluation

1:45 --2:15 Student leader program, individual advisethent system
Life Career Developnp4nt- System

2:15 - 3:00 Questions and budget discussiori

C.

1

r



Georgia.Career Guidance Project
Staff Development Workshop

Agenda

flarch-4 6-18, 1976

March 16 - HUMAN RELATIONS TRAINIrNG

*Session 1 - Tuesday Morning'

\ 9 9:30 fhtroduction Activities and Norkshop,Overview
. .*Paul Vail and John Dagley

9:30 - 12 , Attending, Listenind and Perceiving
. Frank Asbury

Session 2 - Tuesday Afternoo

F, 1 - 2 Responding
iY . . . Frank Asbury

- 3:45 Amplementatioh Stratgies'- Peer Grpup Counseling Pro0aM,
, . ..John Dagley

!larch 17 - IUDIVIDUAL ADVISORY SYSTEM

Session 3 - Wednesday. Morning

9 - 12 Attitudes. and Concepts 1

. ., . Earl Moore, DuapeNUartley and John Dagley

Se; s On- 4 Vednes day Afternoon

- 1145 Sk1,115 and .Plans.

. Duane Hartley; John Dagl and -Earl Moore

4
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rch j8
.-PROGRAtcPLANNING,MD ilANAGEitENT

Thursday Morning

needs
.Atiesisment/Staff

Development :Plant ._

. Johm.Dagley, Earl
Iloore-arid Duane ilartley';

Session 8 - Thursday'Afternoon0111111.

Ealuation and WrapUp Activities
. . Paul Vail-



o.

JACK P. NIX
State Sartintenaent of Schools

STATE OF GEORGIA. -

D A R T M T. 0.F E D AT 1'0N
'STATE OFFICE BUILDING

ATLANTA 30334

a:

JanuarY 23, 1976

. it .,
MEMORANRUM

- t ._,.

\\ ' v ir: y 1

...* TO: $ ,Project Director

FROM: Paul Vail, Co-ordknator ; c-..
Guidahce, Counseling a.nd Tes.tirg .ria-

40

We have'planneti 'a meet-ingMarch 15 -18, 1976 at the Holiday Inn West in
Macon on.I-475 for counselors, and paraprofessional's in the project schools.

timp you will receive instructions °lithe use'of tKe packages
-fiat have been developed at the University of Georgia. WeWill start at
9:00 a. rn.,,pn March 15'and finish at apry,o).:im ely 3:30-p.m. 9hMarch 18.-
We will furnish you wits additional details ak oon,as possible..

We feel that this will be one of the best and most profitable meetings, we
have had to date and, certainly urge your attendance. We look forward to
/seeing you on March 15.--

4 0-43,10-

PV :lc

cc: counselors
t

1

ti
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a

Guide
For

Training Paraprofessionals,

I. The Guidance C npr (30 minutes)

A. Physical, arrangement of the 'center

l." .Provide 'an area in the center for individual work, group work
and "mini-lectures" by community visitors:

4e
2. Possibly arrange the center spat into-intexest areas if

enough room is available in the, 'nter,--(e.g., "military
services center," "social security card application center,"
"community internship center,"' "going for your interview.,"
"college center ").

3: Suggestions for storage of materials - -and effective displays
of -information.

4. Suggest types of shelving (adjustable, if possible).

B. Managing the center,-

1. Suggest that the center remain open all during the day and
that students, do not have to schedule

2. Talk about making arrangements with teachers to use the/.
materials and, if necessary, carry the materials to their
Classrooms.

3.; If possible, obtain the assistance of a student aid, who
will help keep the center straight, help with filing,'help
show other students where the material is.

( 4. Teacher and community involvement--hoW to go about familr
iarizing teachers with the materials available (faculty
meeting, etc.). Show materials to teachers when ybu feel
they apply particularly well to theiOrea.

Utilizing the center

1. Perhaps get-"a "careers club" going in the school. Once
each month someone from the community would come to speak
on different" topics.

2: Perhaps have'a "hobby center" or "bobby club" in which.
someone from the community could come to talk about their
avocation.

3. Allow for student and teacher groups, community repte.kn-
tatives, searches by individual students and cooperative,
arrangements with teachers (provide examples).

RESOURCES (to use and suggest):

1. The Career Resource Center: 1' .tins; It All Together.

(Minnes41publicatlon)
2. "The Career Guidance Center". = slide/tape
3. Steps to Establishing a Caroer Guidance C,nter (blue sheets).

,--',
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. Community Liaison (l'hour)
c.

ti

A. Arranging field trips- -who to contact, what to tell them,
how farcan,the parProfessional go in making arrangements?

.

B. -Arrang ing work exiperience sites.
.1. Working with the existing coop teachers.
72, irxplaining your activities to Coop teachers and others.

C. Arrangivig speaker visits, to''campus.
. 1. What the, school visitor needs to know.

. .

Proper etiquette in haiadling resource speakersintro-
ductions etF.

3. Helping the teacher use the speaker.
A

D. Estahli!hing a speaker:,e'biTeau.
1. `7Utilkzatron of the-community (prepare a file).

(

E. Conducting community needs assessment..

F. Conducting community resource survey.
1. Tossible forms ("bread and butterflies"eanual).
y,2. Utilizing what has been found by others and getting.

the teachers'to cooperate.

RESOURCES (to use and suggest):

1. "bread and butterflies," "LeaAers HandbOok". (blatk
notebook

2. "bread and butterflies," Curriculum Guide.
3. Stepsto Establishing Cateer GuidanCe Center -(blue

sheets).
4. Journal ricle.

Materials ( 1 112 hours)

A. Use of materials'

1. What are,, the different types of materials (e.g., tests,
career information, values clarif,ication, professional
literature, video and audio materials).

2. Demonstrae someof thermaterials for them- -for example,
the O.E.K. or other S.R.A. materials. Take a copy, of
the "Self Directed Search",and recommend that they try
it with then'. kids.

JZefer them to the list of materials we have prdVided
'them.

d3

Page 2
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B. Ordering materials

Page 3

1. How:to go about ordering the materials you want, use of
the purchase order, ordering on a 30day approval basis
and how this related to cost.

2. How to obtain free and i xpensive materials.
3. Suggest a filing system r the materials.

C. Cataloging mAterial c

Vi,,.

1.: Get the help of your librarian,
, \ ;

2. The librari4.1e-shourd'have a complete list of all the
1 materials ihthe center.
,3. As materials come in which are related to a specific

stibjeCt matter area, you might begin a. list of whAt
ialsrelate to what subject areas.

usedRecomm nd that a system similar to that used by the,
II .librari n be used to check out books, etc. here

should enougdkmohey available ih the bUdget to
order oo cardq4 etc. . f

D. Collaboration with other programs

1. Talk with the C.V.A.E., VOT, D.E.'and other
various, work experience teachers about the possibility,

filing their materials in the,center and as to ;,the
materials you have which they could use. ,

RESOURCES (to use and suggest):

1. OEK, WORK, SDS, DAT, CMI Games--"Cruel, Cruel WOild,"
etc.

2. The Care r Resource Center (Minnesot4.;publication)
pp.-601=73

3. Our materials list.
4. i
i
Handbook for n Georgia Schools

5. Counselors Guide Ob Free and Inexpensive Material.

t

CV. Equipment (30 minutes)

A. Obtaining equipment

1. Money is limited for obtaining equipment for the
center.

2, Recommend minimal equipment purchases based on need.
3. A list should be kept of all materials and equipment

which comes into'the center.

, A A
.A(



B.,, !Operating equipment

1. Determine of the paraprofessional kripWs how to operate
all of her equipment.and demonstrat4I if she Is havin
trouble with any of it.

2. Be sure and give her tips on operating the cameras
(flash distance, etc.) and how io'operate the tape
recorder for greatest efficiency.

RESOURCES (to_ use and su gest) :

1. Catalogues r
,

2. OUT .recommendations for,, equipment purchase's.

if. Group Work (1-2 hours)

4,
A. Orientation to group work

'1.. Some things to-avoid in daIng group work with students.
Recommend ways of getting groups started, role playing,.
games, films, -etc. and demonstrate.

V3. Recommend the "bread and butterflies" guide.
4. Use the Universit'y of Georgia guide to group work. a,

B. Types of groups

1. Groups of 5-10 on interpersonal skip_s J*(

2. Class groups on occupational choicel.

3. Special interest groups on post-secondary or vocational
topics.

G. Group topics

1. Peer pressure 3. Values
2. Parent- chili relations 4. Self concept

RESOURCES (to use and suggest):

1. "bread'and butterflies"--Leader's Manual.
2. Steps to Establishing a Career. Guidance Center (blue

sheets). A

3. University of Georgia paper.
4. "Counselor's Guide for Working with Groups."
5. Gazda bookson groups.
6. Dinkmeyer and Muro book.

.1.a6c
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Evaluation (30 minutes)

A. Kgepin a 'log of activities

Le

1. Purp se of the log.
2. What types of items should be included in the log.
3. How.log should be kept (on a dafly or weekly basis).

,Registrations in the Center

1. Provide the paraprofessional with a sample form
'v (like the one in Chatham County) on which to register

guests and students, including a tally of the teacher
and community people who visit the center.

C. Student, staff and community questionnaires

1. The paraprofessional'and counselor should work toward
a periodic evaluation of the center to determine which
student needs are/are not being met by the center.

2. A simple questionnaire might be designed which could
be administered periodically to teachers and students
to obtain this type of data.

3. Encourage the use of proces and product pbjectives.

'RESOURCES (to use and suggest):

1-,c "Guide to Project Evaluation" (yellow sheets).

1

)
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Steps to Establishing
r

Career Guidance Center

I. Preliminaries

A. Dievelop a purpose statement for the center including objectiyes you
wish to accomplish.

B. Identify and meet with all the indiJiduals involved in disseminating
career guidance informatiOn (P.E.C.E., CVAE, work experience coordi-
nators, media.specialist, Department of Labor representative).

C. Enlist the cooperation of the persons above without force. Encourage
a, team attitude toward the formation, operation and use of the Center,

. D. LOok for a space for the Center. Try not to be too choosy and don't
wait for the perfect location. A space which is centrally located a.

and in the flow oftudent traffic would be best, if available. The,

assistance of your school administrators is of. absolute necessity here.

II. Materials

(-)

A. Farrqliarizing'oneself with material

1. Subscribe to a service which regularly idlritifies career
guidance materials, i.e. National Career Information Center.

2. Obtain catalogues of publishers of career guidance-material.

3- Vlsit other Centers in your vicinity.

4. Order specimen sets of material, under consideration.

B. Rating quality of material.

1. Check for evaluative da/a (field tests

2. Let other staff members and students pre, ow manorial.

3. Applicability to various qr,ade levels, subject areas,
student populat/cns.,

4. Cost per item.

5. Durability or consumablenes5.

6. Timeliness and protection for obsolescence.

A n



C. 'Obtain material

1. Plan for use of H4lerial prior'42o ordering.

2. Base plan and orders on identified needs.

USQ of Community Resources.

'A,11 Make contacts.

1. Form letters ("Bread UNitterflies" guide page 8, job
placement manuals).

2. Personal contAct (student and/or staff interviews)
(See Pane 51, "Bread & Butterflies" guide).

B. Community-based experiences

1. Speakers bureau (See A #1).

2. Visitations sites (See A #1 and 2).

3. Work observation sites (Work with P.E.C.E.,ICVAE, other
program coordinators).

4. Work experience sites (same as #3).

5. Non-paid or paid internship (This could be for no pay,
but course credit), (same as #3).

6. Community classroom experiences.

C. Filingranq records System.

IV. Operation and AdminiStration

A. Staffing - If possible, a paraprofessional is the ,deal person to
manage the'Center. However, it could be run by students and the
counseling staff. Community volunteers could also help. Try to
make the operation as self service as possible. Student clubs could;
run the Center as a project.

B. Student Use Policies - Involve students in establishing these
policies., Connect Center use with tither school activities. Make
materials as accessible and self service as possible.



C. Use by Staff - Encourage staff to:utilize the physical facility
and materials as often as'possible in conjunction with classroom
activities. Demonstrate to them how this can be done. Get them .

lnyolved in the selection of materials. Explain careful y and
thoroughly the purpose of the Center and how it can benefit them
in the long run.

D. Operation Hours - The Center should be open continuously from
the beginning of the school day through after chool hours.

.
. _

E. Publicity - Articles in the school paper nd local newspaper
are a must: Presenting the purpose for the

i

Center.and a. pitch
for assistance to civic organizations would be in order, aAso.

F. Activities - The Center should be used principally for:

1. ilminating information to students individually and
i s
tikl,,

all groups concerning educational and occupational/
pla ement opportunities. ii

2. IndividtIl and group counseling and guidarpn topics
such as clarification of values,developing decision
making skills, interpersonal skills, pre-employment
skills, consumer skills, exploration of abilities and
interests and career planning. This could be done h,'
counselor ,and araprofessional with selected groups
apart from re ular classroom ac cities or as a cooper -five
effort with t achers.

,

3. Teachers should be encouraged to utili7^ th
in their classes nr the Center itself fusing Je

curriculum with occupational and self awareness topi

ter ka I s

4. Visiting speakers could meet with special interest g
in the Center.

5. Students should be encouraged to browse, but'not loiter,
in the Center as they feel the need to do

('

G. Evaluation - Every school program should proylde for some type of
periodic, formative evaluation if it is to be an on-going program.
To. help determine the effect of the Center system which is not
complex or elaborate should be devised. This could be in the form
of sign-in sheets, registration cards or student evaluation sheets.
Information obtained can -be used to make improvements where they
are needed.

V. Physical Arrangement

A. A nymber of designs could be chosen for space utilization.
below are only suggested.

two
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"National Career. information Center".
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SAMPLE LETTER

Our school is preparing a community' resource file of
dames and addresses of individuals and companies
willingeto provide learning experiences for our students
in the community, or willing to come to the classroom to
discuss, their vocational and avocational sills and
interests. Our objecthreit are to:

1. Provide teachers with information about
learning resources available in the
community.

2. Provide students With the opportunity to
develop an appreciation of the skilks,
responsibilities, an values of working

.people'and the role of work in our
economic system and in the development o
the individual.
Bring school and community closer
together, thus making our educationtil
program more relevant to the outside world
and helping to develop a better
understarkling, of that progiam,tthin the
community.

We would greatly apprectate our occasional partici-
pation in our-career development program for young
people. The information you submit in the enclosed
questionnaire will become part of our community
resource fil Thank you for your cooperation.

Sincerely yours.,

SAMPLE QUESTIONNAIRE

Simple questionnaires like this one could be enclosed with
the leiter, along with a stamped, addressed envelope. Rob-
ponses should be acknowledged immediately, with tentative
times when the offered services might be called uponiAldbpit
nothing ,is worse for schoolcommunity relations than an
unused volunteer.
(Please fill out and return this questionnaire.)

Name

Address

Title

Phone

Work role

Name of Company

Community service activities

Hobbies. special interests

Would y6u be willing to:

1 Come to sch6o1 to work with
snlifffl groups of intermediate Yes No
studenis on a project?

2. Have one student accompany
You on the job to see the kind_ Yes No
of work you do?

3. Take a small group of 6-t3
students on a tour of the Yes No

place where you work?
4. Spend time with an Aifitlual

student who needske0sitIvo Yes' No

adult contacts?



ARRANGING, VISITS TO IN vipiJAL WORK SETTINGS

%

WIIY?
,...

to increase thewnse of indepenl!ience
to provide persohil coptact with adult models other than parents or teachers

Ili to discuss work values with adults .

to experience work and responsibility in an adult set 'nag
to relate personal characteristics tOilob requiremen
to in7se interpersonal skips

W E TO START ,
udents have identified 'areas of interest, check school resources first:

con niellrs
hig; scTiool voce (Trial te4chers
faculty spouses an *enVs
central (qr. worker

ADDITIONAL RESO

employment o
chamber of commerce
labor organizations
civic groups
volunteer agencies
state or federal agencies
local directory of businesseit.

CES 1N THE COMMUNITY

PRE-VISITeTION CONTACT

A all or letter explaining:
purpose
nature of visit (students want to work,kif possible)
time andeltration of visit
emergency phone number
how student will -bee brought to the site andeicked up

,

what kind of informtion student is looking for

TRANSP6RTATION

regular, school fac,
public transpo
parents
volunteer agencies
company delivery trucks or other vehicles
civic.organizations
churches and other community groups

1

MAKING IT WORK
one student per work setting iID, more than one student at same place if can he in clifferenrdepartmen-M or

1rt out on di fferent assignments
e iew observation forms, instructions

have cassette recorders and instamatic cameras availible for on-the-scene reporting
follow-uli'br "recommendation" form to employer regarding student performance

FOLLOW-UP IN THE CLASSROOM
group discussion
individual presentations with pictures, :;amples, etc.
letter of appreciation from student to employer after the visit describing new

'-things learned from visit
0 form. letter or certifiCate of appreciation tcon,z.A.1«!))1 With principal's signatue

duplication of observed work activity in the ciaAroom

r0



'v:01I1ING IN GROUPS
(

WHY?

WORKING IN GROUPS HELPS STUDENTS:

understand and practice interpersonal skills and group dyna ics;

develop confidence in sharing ideas, and feelings among friends;

learn io appreciate the contributions of others; and

cooperate in Manning -and carrying out a joint effort.

GROUP ORGAN ATOM

Select me rs randomly

' Include five to eight members per group

Schedule regular meeting times and places
'k,

Specify pire-determined length of time for group session.

Strive for a stable group membership

MAKING IT ;WORK

t

1. Teacher explains purpose of group work.
2. Class discusses group experiences (clubs, sports, gangs).
3. Teacher explains the task`for.the groups. .

4. Groups carry out tasks.
54Teacher should encOurage.students to suggest their own Arms. For example,

talking about what makes one uncomfortable among others leads to norms
against ridicule and judgment, or admitting the fruep.ation of being ignored
encourag*s the group to give eth member a chance to be heard.

6: Teacher should allow at least,, fi e minutes per session for,each group member
to summarize his own experience-within the group:

7. Groups should not be graded by teacher. Groups should assess their own
perfarrnance according to whatever goals they have set for themselves.

STRUCTURIN GROUPS

To get the stude, is working together quickly, set i) group activities formally at
first. Outline steps in the decision-making process, setting a time limit for each step.
When time is .proceed to the next step. Have thirty seconds of silence before each
step is begun to give each member a chance to think of a response. This insures that
each member will contribute to the group. Suggested steps:

1. Each member states the problem as he sees it. (Two and a half minutes)
2. Each member offers a suggested solution with no response from others.

(One minute per member)
3. Group weighs options offered, projecting yesults of each. (Ten minutes)
4. Group makes for choices and projects results. (Five minutes)
5. Group ranks selected options. (Five minutes)
6. Group.rbports ranking to the class and explains choice. (Three minutes).

For more information on groups in the classroom, suggested group activities and
,games, norm and goal setting, see the Instructional Resotjrce Package for bread
butterflies

5,1
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'Resource. Materials

('nib is, a revision of the list of recommended materfaCs vhidch you received
--.Njerlier,frOM the Gyidae80 and Counseling Unit.

TEST AND INVENTORIES:

Career Maturity Inventory- Crites"- (6-12) - CTB/MCGraw4i111, Order Service
Center, Manchester Rd:,:Manchester,-M0 63011; ,

Attitude.Test-7-$5.00/0kg. of 85 CompBtence Test--$16.25/ pkg.'of 35
Complete'Inventory--$20.00

Georgia Guidance Services Inventory - Antenen, et al. (7-12) GU1dance,
Counseling and Testing Unit, GeorgitDepartmont of EduicatiOn, 156 Trinity
Ave-,-S.W., Atlanta, GA 30303.
Free on request e

Gordon PerSo414 Profile and Gordon Personal Inventory,- Gordon - (9-Adult) -,
Harcourt, Brace and Jovanovich, Inc., 1372 Peachtree St., N.E., Atlanta,
GA 30309

Profile Booklet Edition--$6.501 pkg. of
Personal Inventory Booklet Edition--$6.50/pkg. of 35

Kuder, Form E, General Interest Survey, Xuder - (6-12) -,SRA,-:Inc:,2
Erie St., Chicago, IL, 60611..

,t.,85 per student if machine scored

MinneSOta Counseling Ihvenfor:y - Berdie.- 49 712) - Pss,chdloical Corp.., 304
East 45th St., New York, NY 10017. .

Package of'25 booklets--$4.25
10 or more bkgs..--$3:8

M6oney Problem Check Lists - Mooney - - PsychOlogical Corp., 304 East
45th St.,,New York; N 100'17. I, '
Package4f 25--$2.50
Package*,of 100-48.80

/r

.6_

Ohio Vocational Interest Survey - Dra2sITJ (8 -12) - Harcourt, Brace ald
JovabOy.ich, Inc.; 1372 Peachtree .5T., N.E., Atlanta, GA 30309.
Re-usable Booklet Edilom--110.50/1. 2,f 35
MRC Answer Sheets--$4 :CO/pko.
_NCS Answer Folder-,,-$5:25/p0. )( ;

Manual for Inter reting--$'2..e5 -;--

0itectionS for A inisterHc1=-$.',
Specimen Set-- 95 each

4

44.



TESL AND INVENTORIES: (CONT.) /

Schpl Interest Inventory - Cottle - (7-12) Houghton-MifflinCo.,:r566 Martir
Cfrcle,-N.E., Atlanta, GA '30-324.
S.39 per student -

: $19.50 per shipment
,

:Stdtof _Values'- (10-12, Adult).= Houghto6-Mifflin, Co, 666 Miami Circle,
Atlanta, GA. 30324.,
S.48 per student
$24,00'per shipment

,udy Skills Counseling Evaluation - Demvs- high school - Western Psychological
Services, rder Dept., 12031'Wilshire Blvd., Los Angeles:" CA 90025.
Kit--$7.00 -

Form--$.50/pkg of 25
144nual-,-$1.50

Tennessee Self Concept Scale - Fitts'- (7-Adult) - Counselor-Record.ing's and Test.,
Box 6184, Ackien Sta., Nashville, TN- .37212%
Regular Form
Test Booklets $.31 .eadh/pkg. of 1-99 copies

V.29 eychipkg.' Of 100 or more copies '

Cembination fack,(anCwer sheets, score sheets & piofIle sheet
$.20 each/pkg.'11-99 copies
$.18'each/pkg. 100 or more copies

j

F1,MLSTR1PS, KITS, FTC.;

Career Encatjan Rroctrdrr - - (Ed.) 1!.me I 7'(K-:;) VOutrt 11 (7 -9),

Volume .1 II - Cfl-y Hought-Mifflin Co., 666411ami
Atlanta, GA 303.2,d.'

. rvolume,

Volume 117-$18.00
Volume 1,11-,418.00

Ca-i2eer 1-nsiOht,T, and;,5elf Awareness G,-7.mes - (4-8) - -Ioughton-Mjf, '.Co., 666
MiaMi Circle, At!ant;7f, ,

$A6:00

Consurlertaus -
$109.90

dir) vacMillan

Coping With Series 14re-r,

Pirk

Complete Re`eren---Pn
Manua!--,S).

r n- Gu i dance Sery ices, Pub sher,,
,

Counselor's Souhcebook, for -co (11-12) - ho4:2ton-Mif01,-
566'W,-;rhi Cr-21e, "

$18.00

5



Mit4STFIIPS;(_ KITS, ETC (CONT.)
,

%

14ign - (779). -',Collegp Entrance Examination Board, 888 Seventh Ave., New York,

11)019.

44,t dent Gulde--$2.50
Leklerti Gade--$2.00

Dectilors and OUtcomet'.7 (TD-12) - oollege Entrance Eximlnat.lon Board,.888,!)eventh'(

t

Ave., New Yet*, NY 0019.
student Booklet-.42.50
Leader's Gulde--$3.00

Developing Undeltanding of Self and Others - bknkMbyer DUSO Kit D-1 - (K74),

DUSO Kit - (2-.4) - American GUIdance Servl,ce, Inc., PublJslrldg.,
Circle Pines, IN. 55014.
Complete Kit (17 records)--$104.0Q

,

e Gate ,Has.a number of 'filmstrips on all

Archer Ave., 'Jamaica, NY 11435.

Send .for -a Cattflog'

subjects.- Eye Gate House., 145-.01

family Problems: (SingerTd. Div., SVE, 1345 plversey Pwy, Chicago, IL 606,1 -.

Of Young Teens, 4 filmstrip /cassette - (7-9)
, Set of 4/$42.30

. Of Older Teens, 4.filmstrIpsJcpsettp - (10 -12)
Set of 4/$42.30

Gu I ance Associa,res - (See the attached list) .- Guitian:e-Associates, 41, ?;(isilinnt:n,
Ave.,, Pleasantville, NY 10570. i '11

!

Gurde:to Career Exploration - (high schod.1) - Harcourt, Brcke an4 dovankwich,.
13172 Peachtree'St., N.E., Atlanta, GA'. 30309. ..

$5.25 each 4
-

How To Study -,Staton - (high-school) - American Guidprce Services',
Publishers Bldg.,' Circle Pines', MN 55014.'
instructor's Guide, -post paid- -$1.00
Special. Quantity Prices
$.80 per copy/2=29 copies
$.70 per copy/30-99 copies
1.65 per copy/100 or more, copies.,
Planned Group Guidance
$2.65 per copy/1-9 copies
$2.40 per cqpy/10,-49 copies
$2.20 per.copy./50 or more copies

I "7k.S.,

Job"Experience Ki is Krumboltr: - (8_12)

'Chitago, IL 60611%;
$140.00 ,

SRA; Inc., 259 East Erie St.,



FILMSTRIPS, KITS.._ ETC.: (CONT.)

.

Keys: 'Career Exploration Rrogram - (6-Adult) - SRA, Inc., 259 East Erie ST.,
Chicago, iL 60611.
$106.00 .

Life Career Game --Boocock - (7 -12) -.Bobbs Merrill Co:, 4300 West 62nd St.,
Indianapolis, 'IN 4620:
$35.00 17°

i.

Love.prid the'Facts of Life: (Singer Ed. Div., SVE, 1,342piversey Pwy, Chicago, L' 60'
eLearning abobt Love nd Sex, filmstrip/cassette '''',.-

Growing Up'. From Childhood to Maturity, ,filmstrip /cassette
Having a Baby, filmstrip/cassette
Understanding YoUr Love Feetings,.1-filmst tte
W110' Am I? The Search for Self, filmstribt as 'tte (/
All 5 Sets/$77:50

Occupational Exploration Kit - (9-12) -.SRA, Inc., 259 East Erie St., Chicago,
160611,:.

.$1.±3.640

it

The'SelfIlirected Search - Holland - (9-Adult)-,- Consulting PsychlOgists, Press,
577 College Ave., Palo Alto, CA 94306.
Specimen Set--$2:00

ti Processional Manual--$3.00
Sets of.Assessment BoOklett & Occupatir7natFinders-,

'$18.00/pkg. of 25 sets
$70.00/pkg. of. 400 sets

The World of Work 4<it - Anderfsbn - 0712) - We3bst Di\!ision.
Floor, 1221 Avenue ot Americar..;,)Nq 10C2C,.
Complete-Kit ..;lith 50 stories-- $99.0.Q

Ttie Youbg Consumer - 6 color anli,sound -

-$108.00

Why Wejt Till Marriage: (Singer Ed. Div., ".SVE, 1.45 Diversey IL.

Man is- More Than an Animal, fil4isfrip/casf:,3tte - (10,72)
A-Mbre Than Private Affair, Filmstrip/ossette - (107-12)
A Style Ail Your Own, tilmstrip/cassetT (i0-12;

-All 3 Sets/$47.50

Widening Occupational RoleS Kit - SRA, inc.., 259.EaSt Erie St., Chicaco,
IL. 60611. r
$180.00

5D
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PROFESS'ONAL RESOTCE BOOKS:* (CONT.)

. -

.Grou CoUnselin : A, Devel-b mental A roach -- Gaada ,- Allyn and Bacon, Inc..
470'A1lentsic Av.., BoSton,,MA 02210.

.

$11.95
,...

4!...'i. 'I-

''t

Group Counseling: *heory and Practice - Dinkmeyer.and Muro - F.E. Peacock
Publishers, Inc., Itasca, IL 60143.

.
Y

0.$8.00

"Guide for Registration and Scheduling on the Four Quarter System" - Guidance,
Coullseling and TetfRg Unit, Uorgia Dept. Of Education, 156 Trinity. Ave:,
Room 302 Annex, Atlanta, GA 30303.' e

Free on request

Handbook for Counselors in Georgia Schools,-; Guidanceounseling.and Testing
Unit, Georgia Dept.- of Education, 156 Trinity Ave., S.W., Room. 302 Arnex

. At GA 30303._
Free on request

Human Relations Development: A Manual For,EducatOrs - Gavia - Allyn and Bacon,
Inc., 470 Atlantic Ave., Boston, MA 02210.
$10.95

.

toveJoys.Schoo Guide . Private Scho6ls°--Aimon-and Schuster, POCkefeller.Center,
630 5th Ave.,' New York, NY 10020..

Se'rld'for copy from school

McKmight World of Work Program (7-12 - Text, workbook, guide -t1McKnight &
McKnight Publishing Co., Bloomington (,4L 61701.
With Motion Picture film--$361.00.
Without Motion Picture film--$.;;5.00 -r

Occupational Outlook Handbook.- Superintendent of Documents., UsS.. Government
,-__.4,Rrrnting Office, Washington, Q.C. 20402.

-

PlArnedGroup Guidance - Wrenn American Guidance SeryiceskInc:, Publis'ners
,

Bldg., Circle Pines, MN 55014..

$.65/1-9 copies, per copy ,

Positive Classroom Performance - Callaghe!-- - Love Publishing Co., Denver, CO,
80222.
$2.00

Scales For the Measureme-ft f Atttude5.- Shaw 4+d Wright - McGraw-Mil; Order
Seryice.Center, Manche ter Rd, Manchester, MO 63.011.

$21.00.

School Readiness - lg and Ames - kar- Ord Row.
$11.9 4

Gi3



PROFESSIONAL RESOURCE BO9KS:*

Career Development Guide for West Virginia Teachers - West,Virginia Dept.Education, Title I Coordinator, Capital COmplex,.Charleston, WV 25305.

A Handbook or;t-Personal Growth Activities for Classroom Use - Hawley'- Educate
Retearch Associates,-Box.767, Amherst, -MA 01002.
$5.00

A Resource Guide for Career Development- in the Junior Hrgh-School, A ResourceGuide for Career Development in the High School, Division of Instruction,
-Pupil Personnel Services SeCition, Minnesota, Dept. of Education, CapitalSquare Bldg, St. Paul.; MN 55101. (1973)

Action Counseling for Behavior Change - Dustin - Educational Publishers,'257 ParkAye., New York, NY 10010.
,

. $6.50

'7areer Education Resource Guide - General Ld ing Pressi General LearningCorp., 250 James St., Morristown, NJ' 1 60. (1972)
wo off to company for this guide. ri

InformatiOn'and Development - The Guidance Monograph.Serlei, Set
nP and Shertzer:- (Ed.) - Houghton - Mifflin Co., 666 Miami Circle, N.E.,ATL. ,30324.

!C11.4u,

Career ExpLoratior rnd..$3lannirig hertzer. t Houghton-Miff) in,Co.-,.666 MiamiCircle, N.:E., Al:-;nta,, 30324.
Student Workbook--$,.7r1

.Tea0-r's
OcIreer Exploration and Planning -$.25

. .

r-er planning tInits = Guidance, Counseling and Tes.#4ng Unit, Georgia, Dept. ofFUtatioh, 156 Trifti,ty, S.W., Room 302 Annex, Atlanta, GA 30303.Free on reguest---.
-

1,.iin.1Chilotren's Behavior -Krumboitz Prentice-Hall,. Eligliawood Ctiffs,I4.1 07232. , .

1

S.

$8.35

4.
Values: N.H&)dbook of Practical Strategies'- ,Simon, Howe andKin hanbaur (77,12) - Hart Publishing Co.

A Guide to Colleges,
Vocational-Technical and Diploma-,Schools of

- Georgia Educrtional fmDrovement Council,
Room 656 Seven HUnter

ff7.377-Atla'nta, GA 30334.
on request

es pro-rso- - Research Press Co., ?61.2 North Mattis Ave Champaign,

.50
,

6
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eROFESSIONAL RESOURCE BOOKS:* (CONT.'

.Staff Development Program _for Promoting More-Eftective Use of Community Reftourcec.
In Career Education - Center for Vocational, Education', Ohio State Unfv.,
1960 Kenny.Rd., Columbus, OH. 43210.

Student Dmig,Abusir'Hozinsky.- Love Publishing Co.
1

1
The Art of Problem - Solving and'The Art of Helping - Carkhuff - Hum;h Developmenl-

Press, Box 222, Amherst, MA 01002.
$.95 each

', '3.95

The College Handbook - College Entrance Examination Board, 475 Riverdale Dr.,
:NeS York, NY 10027.
2 Volumes/ $12.50

The First Five Years of Life Gesell - The Psychological Corp.
. $7.25

'Vocational Psychology = Crites - McGraw-Hill, Order Service Center; Manchecfpr.
Manchester, 'MO 63011.

`315.00

are encourages to present this '(-) your school IOrariaa .!Or inclusion
tier Orier.list,f& the ..;'hoof library.
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Resource Maderials

Addenda Sheet

This is an addenda sheet of the list of recommended materials which you receivedearlier fima the Guidance. and Counseling Unit.

Cervix; in Focus.
Gregg/McGraw-Hill, 1221 Avenue of the ricas, New York,New York 10020, (6-12), Kit/Program - Complete kit co ists of studentmanuals and viorkbooks, film/tapes, teacher's manual an key. (KIT)

Whv Am t Afraid to TellYou Who I Am? Powell (Jr./Sr. High, Adult).. Insightsinto qelf awareness and interpersonal
communication, Argus Communications,7440 Natchez Avenue, Niles, Illinois ,60648, $1.95. (BOOK). .

-: ::

.r AR
and!Cipable,(pamphlet). Simon . (Intermediate,

Jr./Sr. High,

,:-

Ad t). Personal
affirmations'aseiarting point for shaping creative>lesrqinglilavironments. 10 Copies r. 25 copies .- 100copiea

$4, $17, $25.:ArgusCommunicationi. (BOOK)

Meeting Yourself Halfway. Simon -.(Intermediati, Jr./St. High, Adult)*Thirty -bne strategies in self
discovery,-$4.95. Atguis= available as kit,with apiritmasters, $18.50. (BOOK)

If You Don't Know Where,You're Going. You'll Probably End Up Somewhere -Else..Campbell - (Jr./Sr, High, Adult).
Humorous-butpractical apprOach toresponsible decision making. Argus Communications, $1.95. (BOOK)

Puzzles. Lessor - (Jr./Sr. High,, Adult).' Deals with choice between aliene-tiqg and community building. One of series of fables.. Argus Communication,$1.95.(BOOK)
4

Career Survival Skills - (Level I, 5-8; Level II,'9-12). Comprised of 6 unitswith 39 exercises. Kit contains manual, spirit masters and transparencies,cassette, career education index, handbook, wall chart and 3 professionalbooks. All deal with concept and skill development for career planning instudents. Charles E. Merrill
Publishing Company, 1300 Alum Creek Drive,Columbus Ohio 43216, ;49.95. (KIT)

Values Approach to Career Education - (7-12). Consists of tapes, filmstrips,student and teacher booklets, duplicating masters, games. Can be purchasedtotilly.or in part. Total price'$1,100. Educational Achievement Corporation,:Box_7310, Waco, Texas, 76710. (KIT)
p-

1

V
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Guidance, Counseling and Testing ifit

Filmstrip!'

Listed below are the titles and publishers of filmstrips which may be'
requested Itom.the. Guidande, Counseling andTesting Unit of the State Depart
ment Of Education, Please request the filmstrips by tttle and publisher.

11,

GUIDANCE ASSOCIATES

The following filmstrips have accompanying record albums.

Adolescent Experiences
f '

Brothers, Sisters,
-

Feelings & You
Coping wl.th Competition
Coping with Jealousy
Dealing with Anger
Dedth and Dying: Closing the Circle
Developing Values
Dropping Out: Road to Nowhere

,.-

,..

Everythifg But . . .

Exploring Your Feelings /

How Can You Work Things Out ?. (Elementary)
How Do You Know lihat Others Will Do? (Elementary)
How Do You Know What's Fair? (Elementary)
How To SucCeed in High School by Trying.

,

How,Would'You,Feel?- (Elementary) ,

Hung Up On Homework? ,.
.

Amiroving Your Study Skills 1.:_.

idrerpersonal Belationshipi '.

Let d Learn To Study
- n

10ieten,There*Are Sounds Around You (ElementarY)-
.400p4 :folk (Elementary)
u1ia4t%Kmoat-of Your, Talents
Neasuring,.ihe4Netriclipy
Piaces7to GO
:Seeking Independence *

.

Shaping Identity '.
--,,

.So You Want to,Use Cr dit',' .

Speakingpf,Grammar,
Testi . Its Place in Education T day

assrobm-Revolution,*
uned Out Generation \

Are You?
-Can Help You?

You First Year in High Schiol
You Personality: The You Othe = Know

s.

N.



.4441 +I

ReadngSeries

A BOMPefil..of Ocean
..11y:BZOther Id A Pumpkin
The Cat Who Never Enjoyed Hi elf
'The:Mising Whietle

A.' 4

Career Awareness'Fieldstri¢ Series

dff We Go to.the Auto Prov.ng Gtound
Off We Go to the AqUarium
Off,We Go to the Bike Factory
Off We Go to a'House Built in a Hurry
OffirWe Go, the 'range Grove

%,...Off We Go,to the Pester Printer

Making the N6si oftYour Field Trip

tariterilevelOpment Films. ,

Career Choice: A; Lifelong Process
Career Direction High-School, as a Tryout
Career Value's: What Really Natters tTjou
Careers and Lifestyles
The People Profeasion: tareerp in Home,Economics
Women at,Work: Choice and Challenge.-

Career Discoveries-pries

People We Know
People Who Create.Art
People Who Help Others
People, Who Influence Others
People Who Make Things
People Who Organize Facts
People Who Work in Science

Social Studies/Guidance

The Alienated Generation
The Exploited Generation'
What are Parents for Anyway?
'Who Do You Think You Aie?
You and the Law

4.1

6u

(
Page 2

.
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collegii;ortegtition

As Overview of Technical Edutakion
C4o0eing a' College

It's UP to You
44e0ducation fOr Business - Babson

Getting.100 C011ege if You're an Average Student
1100.1t.Reed4 9olIege Catalog
I Wish I'd Know That Before I Went to College
If YoU're Not Going to College
Selecting Your .Second Choice College

'IOU GO to College?
The Ilege Dropott ('eix out of every ten)
The Collegiate Nursing Program
The Cooperati;fe Way to a College Education
The Liberal Arts College
The Setond Time Around --,Who Should Transfer, When and .Why

.

The Urban University
West Point
What ToEXPect atCollege
When You Vists.a.College
Which College for You
Who Should Go to a Community College
lipu and Your College Entrance Examinations (Revised)
YBu're More than a Score - The American College Testing Program

Page 3:

Drug Information

LSD: The Acid World
Marijuana: What Can Yqu Believe?
Narcotics
Psychedelics
Sedatives
Stieulants
The Drug Threat: Your Community's Response
The:AEqective Teacher: Drug Education
Tobacco and Alcohol: The $50,000 Habit

Sex Education

Love and Marriage
Mascuy.nity and Femininity / .

Sex: A Moral Dilemma for Teenagers '?b
Sex Education U.S.A.
Sexupl Values in Society
The Effective Teacher; Family Life and Sex Education

Venereal-Disease: A Present Danger
You /Me/We: Making a Marriage Work



Job Axtitudes-

JOb that Goes Someplace .

ArNewRotiaon: Careers la School and Food Service
ii1101,100kat Hopp Economics Careers
A:Strategy for Teaching Social **aeon
_An Education in Ingineering_and Appli.ed Sciencea
Babysitttng.Parels. The Job Part' 2: The Rids'

;Engineering TeChnology
Getting and Keeping Your. First JOb
Jobs' for High School Students
Liking'Your Job and Your Life
Wursing
Preparing for the Warlkof Work
The'

.

Paycheck Puzzle .

4

The Role of the Counselor in the Secondfty School
What You Should Knott Before You Go to *TIC-%

Where Career Opportunities Are .Bright
You and Your Job Interview
Your First Week on the Job, ,.

Your Future AU Elementari School. Teaching
Tons Future in Nursing
'Your. Job Interview

Values

Better Chotce, Better Chance: Selecting a' Rig?, School Program
High dSchoo -Course Selettion and Your Career
I Never Looked at It that Way Before
Setting Goals i

Somebody's Cheatin,g
IL r .,

.

ETE GATE FILMSTRIPS
(filmstrip nly)

AII'of Us '!f° ether

Andy Walks- e Dog'
Billy the Bully
Different May Be Nice
Freddy Forgot
Greddy Gtace
Penny and Mary
Sarah Ise by
The Red 'and Blue Top 40.

r

BaSe

flo



(with records)

on:
Wha -Use Do 'Fathers Do?
Juist What Do ?forbore. DOT

;-#10-.4 In- Your Hands

General:
Willy, -The WOrker iiatcher.

/The Newspaper Boy
/he Junior Homemaker

Hoes Servicers:
Hail Delivery y

Dairy Product Delivery

The Utility Workers:
Gas and 01.1 SetVicers
-Electrical Servicers
Telephone Servicers

-



CAREER GUIDAi10E LIBRARY

AUTHOR

,Abt AssoC;ates, Inc.

Abt, Clark C.

Acey, Alfred

Alberti, R.E. & Emmons, M.L.

, .A1schuler, Alfred & ,16thers

American College T sting Program

American Psychological Association

0

NArtilnian-,-..Caral Ann,

/Bailey, Larry J.

Bailey,,L.J. a Stadt, P.W.
4

Ball, Celpldi-ne

Barclay, James R.,Pn.5.

Ba clay, J.P. Bar''clav,

Barclay, James R.

Barre, a.ry E.

Baughman, Dale

Belle a Howell

Benson, Arland Ph.D.

Benson, Arlan

Bernhardt, E.E.

Bessell, Harold

Bessell, Harold

Bisconti, Ann

TITLE

Exploring Careers'TeaCher's Manual
4.

Serious Games

Time As A Relevant Valgfiable When Personality
Scores Are Used to.Pfedict

Your Pei,''fect Right

How To Develop Achievement Motivation: A Course
Manual for Teachers (ERIC)

/-Assessment Of Career Development - Supplement

Publication MaAual

Case Studies In PractiCal Career,Guidance (ERIC.)
,

Curriculum ,Model for FaCilitating Caresp,ReVeAlMe
N

Career Education: New ApproacAs to Human Dev
ment

Magic Circle

The Barely Classroom' Climate Inventor/(SET)

The Barclay Early Childhood Skills Asseasment
Guide (Manual & Assessment Guide) (SET)

Tike Barclay Learning Needs Inventory

Colleg'e Information a Guidance

What Do Students Really Want? (Fastback)

Career Survivallkjills Kit

Personalized Xducation Using Group Methods

A Resource Guide For Career Development In The
,Junior High School

You Can Decide (Module)

Methods In Human Development & Developmental Profile

Theory Manual For Institutionalized Teenagers

College Graduates And Their Employers



Bisconti, Ann S. & Gomherg, I.L.

Blaschke, Charles

tones

Bolles & Crystal

-BorMaster, Jeff & Treat, Carol L.

Borow

BOttoms

Brayer, Herbert 0.

Brickel, H.M. & Aslanian, C.D.

Brown, DUane

Brown, George I.

Milliner, Kenneth_

C . C . E. M

C.C.E.M. nservice

C.C.E.M..- Inservice

C.C.E.M. Inservice

C.C.E.M. - instrvice

C.C.E.M. Inservice

C.C.E.M. Inservice

C.C.E.M. Inservice

C.C.E.M.

C.C.E.M.

C . C. E .11

C.C.E.M.

Ine-Hard-\o-Place Majority (Monogra

Performance Contracting: Who PrOfi
\ ,

What Color Is Your Parachute?

Where Do I Go From Here With My Life?

, Talking: 44stening: Communicatingns
Career Guidance for a New Age

°!fr.

Most? (Fastbck

V' Guidelines for Staff hvelopment and Title I4,EK

Valuing In the Family;, A Workshop Guiae,for Parents

Attitudes-Towai'd Career Education

Students Vocational Choices: A R iew & Critique

Human Teaching for Human Learning: An Introduction
to Confluent, EducAtion

The Art of Empathy

Orientation To Career Education - n4iyeituaI4ed
Approach '7-

Orientation To Career Education (FaCilitator's
Instructional Plan)

Module A: Community ResourceOnd Career Education

Module B: Use of Local Comffiunity Resource

Module C: Using Resource Persons

Module D: 'Using Field Trips

Module E: Experiencing the Work Setting

Nodule' F: Using Community - School\AdvisorY
,, 0 Committees I,

._..

Module G: Involving Commuriity Organizations
. .

Orientation To Career Education: Module I .

_

cri,ent40.ion To Career Education: Module-AL

Orientation To Career Education: Module III

Orientation To.Career Education: Module IV

Orientation To Career Education: Module V

Orientation To Career Education: Module VI-

:



//'

Campbell, Q,Ivid P. , if You Don't Know Where You!re Going You"ll
PeDbably EnsLUpS omewhere Else

1

Packet,
It

Interest Inventory) ,(SET).

.
. /

ell, David P. if' StroneVocational Interest Biank,IManuai ring

)"
$Dam bell, Hartley B. '& King, C,,C; Developing Local Career Information Sygtems for

Campbell, R.; Walz, G.; Miller, J.;
-Kriger, S.

Carkhuff, Robert R.

C.C.E.M.. -. Inservice

Carkhuff, Robert R.

Carkhuff,, Robert R.

Carroll; Davies: Richman
rop American Heritage

Carter, Ron

Chamber of Commerce

Chick, Joyce.

Child, Dennis

Middle and Secondary Schools

Career Guidancec A Handbook of Methods"'

IIIILArt of Helpi
44,4 4

Module 41:,, Application Activity

The Art of Problem Solving

How To Help Yourrlf

Word Frequency Book-

Help: These Kids Are *lying Me Crazy

f

Career Education - What It Is And Why We Need It

Innovations in the Use of Career Information

The Essentials of Factor Analysis

Christian Science Mblic LiLcary\" As 0-ters See Us

11° Ciaglia, Jlessny..4Thresso, Et Al' Case Study: IGE ImpleMentation John Ridgeway
\,,Pkblic School

!

*

Clark, Dean ---74reer
401

Exploration Package In P.lumbipg

Cohen, Malcollm%S. Report Dilemma 71-24-70-02-1 Vol. 1 and 2

Collins, MyrtAl& Collins, Dwane Survival Kit For The Teachers (and Parents)

Colwell, L.C.; Taylor, Me And You Inventory
Simpson, B.K.

.Combs; Stewart; Frantz

Comptroller General of t

Cook' Daniel W.

Curriculum Guide For Career Exploration Program
in Middle/Junior High Schools of Georgia -

Hooc Fconomics-

What Is The Role of Federal Assistance For
Vocational Edu'cation

Vicarious Behavior Ind .tion: A ModelingEtrategY
For Rehabilitation Change



Coronet Le#r inp Programs Choosing Your Career

Crispin, Da e Micro -Lab In Human Potential

Crystal,-J. & Bolles, R. Where Do -I Go From Here With My Life?'

Danish,,teven .1,; Hauer, 'Allen L.

Danish, Steven J.; Hauer, Allen L.

Helping Skills: A Ba4ic Training Program
(Leader's Manual)

Helping Ski ls: A Basl Training Program,
(Trainee's 4orkbook)

Darvis, Rene V. & Lofquist,-Lloyd H. The MinnesotaOccupational Classification System

Dickerson; Stewart; Franz

Diedridk, Richard C. F, Dye, Allen H.

Dimick, Kenneth & Krause, Frank

Curriculum Guide For A Career Exploration Program
In Middle/Junior Highs of Georgia'

Group Procedurs: Purposes, Processes, and Outcome
,01

Practicum Manual for Counseling & Psychotherapy

Do ; Kossler; Parsons Parent Awareness (Kit)

Downing, Lester N. Counseling Theories E Thniques

Dreikurs, Rudolf M.D. Children: The Challenge

The Dushkin-Publishing Co. Readings In Education 75/76,

Dyer, Wayne S'Viend, John Counseling Techniques That Work

Education Achievement Corp. The Valuing Approach To Career Education
Set 1 (Guide) 4

Education Achievemeot Corp. The Valuing .Approach To Career Education
Set 1 (Tests)

Education Achievement Corn. The Valswing Approach To Career Education
(Set f164 Test)

Education Achievement Corn. The Valuing Approach To Career Education
(Set II 5 Test)

Education Achievement Cor The Valuing proach To Career. Education
(Set II'S uide)

Education Achieveme5 The Valuing App ach To Career Education
Set II (Tests)

Education Achievement Corp. The Valuing Approach To Career Education
(Set III F. Test)

Education Achievement Corp.

Educational besip,n, Inc.

Educational Projection Corr. yThe First Day On The Job

The Valuing, Approach To,Career Education (Cards)

EXploring Careers Spirit Masters

rt



Flynn, Elizabeth E. LaFaso, John
e

Flynn, Eliztibetfi & LaFaso, John

1:4"7F n,. Elizabeth D. LaFasd, John

Ford. FoUndatiOn.

Freebtrg, Norman

Freed, Alvyn M. Ph.D.

Freed, Alvyn M. Ph.D.

Friel, T. & Carkhuff, R.

Friel, T. & .Carkhuff, R.

Friel, T. & carkhuff, P.

Fulton, J.B. ; Marshall, J.C.
Sokol, A.P.

Gardner, L.E.

Garson, Barbara

Gelatt; Varennorn t C. C>riy

Gelatt; Varenhorst; Carey S Miller

11
Gelatt.; Varenhorst; CareytS Miller

Gilliam/Larry

GlaSsberg, S. S Salmon,

Glasser, William

Glasser, William

Goldhammer & Taylor

Gordon, Sol

Gordon, Sol

Gordory Thomas Dr.

Gorman, A.H.

Grarger, Kolene M.

Greer, Nary S lubvnIttQin,

GroUptiscussion As Learning Proces4 (Guidebaok)

Group Disitssion As Learning Process

Group Discussion As Learning Prbcess (Source book)

Four Minbritiks and the PHD

Development of,Assestment Measures for Use With
Youth Work Training Program Enrollees

T.A: For Kids

T.A. For Tots and Other Prinzes

The Art of Developing A Career (Helper's Guide)
(Student Guide)

Who, The Story Of Haw Who Finds His First. Job

Who, The Story Of How Who Develops His Career

Career Education Strategies

Gardner Analysis Personality Survey (GAP Survey)

ti

All the Livelong 1:/y: The Meaning & Demeaning
of Routine Wor<

Deciding: A Leader's Guide

Decisions and Outcomes (Leader's Guide)

Decisions and Outcomes,(Student Book)'

Synthetic Confrontation Therapy (ERIC Report)

You Have Touched Me...I Have Grown

The Idtity Society Copy 2

Schools Without ?)0*ldren

Career Education: Perspective & Promise

Facts About Sex For Today's Youth

The Sexual Adolescent

P.E.T.

Teachers 6 Learners

Junior High Career Guidance (ERIC)

Will The Real Teacher Please Stand Up?
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Gysbers N.C. Moore, E.J.
V

Gysbers; Moore; Magnuson; Newton;
Fitzgerald; Steel; & Butera

Hahn, Milton E.

Hahn, Milton E.

Hamlin; Kirschenbaum; Simon

Hawley & Hawley

Health, Education C Welfare

Helling, Cltiff E.

Helliwell, Carolyn (AIR).

He1.111411, Carolyn; Hamilton, JAI.,
Zones, B.; Tredeman, David

Herr, Edwin

Herring, J.M.

Heslin, Richard C Pfeiffvp, W.J.

Heyman, Mark

Holland, John

Holland, John L.

Hollis, Joseph W.

Hooker 6 Fleming

Hopson, Barrie C Hough, Patricia

Human Development Institute

Isaacson, Lee P.

J.C. Penny Co.

James, J. F, Jonewar,I,

Johnson, David W.

Career Education - Methods and Processe

Career Education Method's' and' Processes,
Ploning Ahead After 40

Professional Manual for Self-StUdy Projects

Clarifying Values Through Su .ct Matter

Handbook of Personal Growth Activities For
Classroom Use

Work in America

Career Development Concept - An Understanding,
Plan, and Work Packet for Educators K-12

Case Studies In Practical Career Guidance #8

Practical Career Guidance Counseling & Placement,
For The_Non College Bound Student

Decision-Making and Vocational Development

Curriculum For Deliberate Psychological Education
in Work at Emmons Home For Aged

Instrumentation in Human Relations Training'

1

Simulation Games For The Classroom (Fastback)

Making Vocational Choices: A Theory of Careers

The Occupation Finder (TEST)

LORS Experiential Technique for Program and
Staff Development

Me And Jobs

Exercises In Personal And Career Development

Transactional Analysis Social and Commlication
Training

Career Information in Counseling and Teaching

Awareness: Insight Into People (Kit)

The People Book (Transactional Analysis for Student:

Reaching Out: Interpersonal Effectiveness C
Pelf- Actualization

Jonas, Hank "7(1 Communicating With Children: A Curriculum Guide



Jones, G.B.,& 01,ers

Jones, Joanna J. & Jones, John E.

Kaplan; Madsen; Taylor

Kaplan, Louis

Katz, Martin

Kaufman, Walter

,Kenneke, Larry J.

Kenneke, Larry; Nystrom, Dennis;
tadt, Ronald

Kirschenbaum; Simon ar apier

Klein; Kramer; Et Al

Development & Evaluation of a Comprehensive
Career System (ERIC)

Dialog (1=12)

Change FOr Children

Education andpental Health

Decisions and Values

Without Guilt and Justice

Career Development Activities

Plannipg & Organizing Career rricula

Wad-Ja-Get

Search Tor Meaning)

Kotowski, Joanne jSay It With Puppets (Kit)

Krebs, Alfred

Law, Bill //

Law, Gordo F.

Lee, Miriam

Lefrancois; Guy R.

Levitan; Sar, & Johnston, W.

Limbacher, Walter J.

Limbacher, Walter J.

Limbacher, Walter J.

Limbacher, Walter J.

Limbacher, Walter J.

Limbacher, Walter J.

Lippitt, Peggy

Lisack

. Lyon, Harold C.

The Individual And His Education

Decide for Yourself

Contemporarys9Conts In Vocational Education

Jobs In Your Future

Psychology for Teaching

Work Is Herei To Stay, Alas
K

Becoming Myself (Student's Edition)

Becoming Myself (Teacher's Edition & Spirit Masters)

Her I An (Student's Edition).

Here I Am (Teacher's Edition & Spirit Masters) /
I'm Not Alone (Student's Edition)

I'm Not Ala* (Teacher's Edition & Sparit Masters)

Students Teach 6tudents (Phi Delta Kappa Fastback)

Employment Opportunity Projections
. 9

It's Me And I'm Here



McCary, James L.

McClure, 4rry

Maddox, Beverly A..

',Mager, R.F.

Mager R.F.

Mager, R.F.

Mager, R.F. & Pipe, Peter

Mager, R.F.

Mager, R.Fp Beach, K.M. Jr.

Magnuso , Carolyn

Magnuson, Carolyn

Malnig, Laurence

,.,, Martin, Ann M.

Mastors, Charlotte

McCall, John R.

McKnight Pub.

!vtI M
night pub;

ht Pub.

,McKnight Pub.

McKnight Pub.

Knight Pub.

McPhail, Peter

or row, Sandra

Teaching Human Sexuality

Career Education Survival Manual (Guidebook)

Getting It Together/

Preparing Instructional Objectives

Developing Attitudp Toward Learning

Measuring InStructional-Intent

I

Analyzing PerformanCe Problems

Goal Analysis

eveloping Vocational Instructidn

You And ??? = Friendship

You + Others = ???
Self Knowledge & Interpersonal Skills

".1.11at Can I Do With A Major In...?

The Theory E, Practice of Communicating Educational
and Vocational Information

School Volunteers: Who Needs Them? (Fastback)

Playing It Straight With Youth

Changing Signals (T'eacher's Guide)

Getting Started (Teacher's Guide)

Moving On (Teacher's Guide)
t

Traveling Together (Teacher's Guide)

Turning Points (Teacher's Guide)

World OINW-9,rk A Work Experience Program. And
(- Succetding In The World Of Work (Kit)

oints of View Cards

McPhail; UniT,oed-Thomr;; chn Learning To Care

Menuey, Joa & Ogle, Geri

Menuey, Joan & Ogle, fleri

Mesa Public eQhools

God Times Box Positive ctivities For The
..,,.,lassroom00(Blue)

Good Time! Box Positive Activities For The
Classroom (Red)

Staff Devel pment Packets
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Miller, C.H. OWeigel, C.D. Today's Guidance

Miller, Joliet & Leonard, George E.

'Minnesota Dept. of Education P.kipil
Personnel Service Section

Mister Cap

Mitctiell, Joyce Slayton

Moos, R.H. & Trickett, E.J.

Mosley, Kem G.

Munson

Murphy, Maribeth L.

Myers, Roger A.

NASSP Special Task Force

N.R.E.L.

N.R.E.L.

N.R.E.L.

N.R.E.L.

N.R.E.L.

Napier/Gershenfeld

Napier/Gershenfeld

National Training a Development
Serviccts

NTL Learning Resotiz-ces'Corp.

NTL Learning 17,eource.s C, l'

.

40
Career Guidance Practices For Disadvantaged Youth

Project TECE

Career AwareneSs Progfam - Manuals and Tapes

Other Choices For Becoming A Woman i

Classroom Environment Scale - Manual

Curriculum Of Self-Awareness

My Educational Plans

The Murphy inventory of Values

Educational & Career Exploration System (ERIC)

Graduation ReqUirements

Awareness Set for Career Exploration #1

Awareness Set for Careff Exploration #2
J.

Awareness Set for the'Career Journal #1

Awareness. Set for the Career Jotirt #2

rareness Set for the Competenci s #1
'q

.4)

A arenes Sit for, the Competencieg #2

Groups: Theory And Experience

Groups: Theory And Experience (Instructor's° Manual)

The NTDS Training SOries

Twenty Exercises For The Classroom

Twenty Exercises For Trainers

NVGA Measuring Nocatio4a1 Maturity For Counseling And
Evaluation

Newton, Russell M. What Do You Like? What Do You Do?

Newton, Russell M. You And New Things To Do

Oix%. Jack P. Countdown To ?Vele/70'4 (Teacher's) Manual)

Nix, Ja

4

Eandhook for Counselo s in Georgia Schools



Northwest Lab

,/
Northwest Lab

Northwest Lab

Northrkt Lab

Norton, Robert E.

Northwest Regional Educational Lab

A Competency Based Training Program For Manpower
Counselors

A Codpetency Based Training Program For Manpower
Counselors (Instructor's Key)

P.

Experience-Based Career Education - Final
Evaluation Report --September 1974

Implementing Competency Based. Counselor Preparation:
"A Resource Manual

Staff Development for Promoting More Effective
Use of CommunityResources in Career Education

Adult Career Education Counseling & Guidance
Literature-Resource

4111
Ohio State University Self-Appraisal fOr Decision Making & Career

Planning (Teacher's Guide)

Osipow, Samuel H.

OWston, Ronald.H.T.

Patterson, D.H.

PaUlson, Wayne

Paulson, Wayne

Paulson, Wayne

Nt.

Paulson: Wayne

Peterson, Audrey J.

. Peterson; Jackson F, Other,

Peterson; Jackson C Others

Theories of Career Dvelopment

How To Use Transact). al Analysip Conc pts

Humanistic Education

Clarifying My Values - Set A (From Deciding
for Myself)

-
Deciding for Myself: tA Values-Clarification
Series (Leader Guide):

My Everyday Choices - Set B (From Deciding
for Myself)

Whery Do I Stand? (From Deciding for Myself)

Motivation Advance Progra (KIT)

oiling Behaviors Dimensiob,,Guide)

riehmapt Of TeaChe#!ounselor Competencies
Career Education

Peterson; Jackson E., Oth,-rs Lifestyle bimenion Guide

Peterson; Jackson F, Othurs

Pfeiffer E, Jones

Pfeiffer, J.W. a Jones, J.E.

Pfeiffer, J.W. & Jones J.L.

Self-Development Dimension Guide

'Dyadic Encounter -APo n for Getting Atquainted
in Depth (1-14'),

Series-,in Human Rklations Trainin.g.- Vols. I,II
III, IV'-'

1972,Annual Handbodk For Group Facilitators
7



Pfeiffer, J.W. & Jones, J.E.

feiffer, J.W. &.Jones, J.E.

.ffer, J.W. & Jones, J.E.

Pfla /Standard

Pflaum/Standar#-.--

Phi Delta Kappa

Phi Delta Kappa

Phi Delta Kappa

Pietrofessa; Lt nard; Giroux

-

1973 4nnual Handbook for Group Fatilitators

1974 Annual Handbook for GroUp Facilitators

1975 Annual Handbook for Group Facilitators

Search For Meaning Manual, Dittos, Posters

"4' Search For Values -. Manual & 7 Masters Envelope's

Centers Anyone? 4

The Gallup Polls of Attitudes Toward Education.
1969-1973

School Climate Lmprovement:, A Challenge
to the School Administration

Career Education and t4iounselon

yarned Parenthood The Combination

/6, .1

Pomeroy, Wardell B.. , Boys & Sex
A .

Postman, Neil & Weingartner, Charles ic Teaching-As A Subver ve Attivity

V

Powell, John'
dF

Why Am I Afraid T 2'

,
ea" PrOlger, D.J., Roth, J.D. a Noeth, R. Act Rseprch Report #61

'

i .

Presi t's Science ,Advisory Com.
-_,

frojdoti n ucational Corp.

t
s

Randolph; ,owe; Achterman

. Randolph; ce; Achterman

A-,441fashba , Keg)

Rashbaum, Meg

Reichert, Richar2i-

7
..-

-Roby s, Bernice R. Gilchrist,
Roberi S.

Rogers, Carl R.

,RoSrbach; Stewart

Youth: Transition To Adulthood

elf4nalysis Manual

Self Enhancing Educ tioR (Collec ion.Copy.1-5;,

Self-Enhanci Itcajon t Copy 1-4,Trainin Mantia.]

F --

A Caree E u ation Cur iculum For the-EYtmen y
4.choo

4

Peer-CounselingA Program For Sixth Graders

it Self-Aare ess Through Group Dynamis N
-...

I. .

/
Curriculum velepmen A Humanized Systems
Approach (Ph: Delta Kappa)

Freedom To Ledi7n
-,

,'

A

II.
(ra4z P . Curriculum GUide FOr Career Exploration Prcagram: -,-,

In Middle/Junior High Sohools of Ga. - Indust. Amts
0 .

/ AI. .
.

RoSow, Jerome M. The kiorker And The Job: Coping WI'th Change
/4 , 'i

')

JRyan, Charles
t7

. Career Education: A Handbook-Of Finding Resources
, 1
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Ryan, Charles

Sager; Clifford, J.J. Kaplan, IYelen

Salmon, Shirley 4

Salomone,.R.

rnoff, Joan N*NR

SChmuck, Richard A. E. Schmuck,
Patricia

Schigarzr94. S. & Wrenn, G.

SChwarzrock S..&

Schwarzr ock, S. C Wrenn, G.

Schwarzrock, S. C Wrenn, G.

SChwarzrook, S. AWrenn G.

Schwarzrock, S. & Wrenn, G.

Schwarzrock, S. C Wrenn, G.

Schwarzrock, S. C Wrenn, G.

Schwarzrock, S. a Wrenn, G.

Schwarzrock, S. C Wrenn, G.

inDwarzrock,

arzrGQX,

Ts

k, SV-,8 Wrenn, G.

Schwarzrock,.9111 Wrenn:

a Wrenn,

. C Wrenn, G.

Schwarzrock, S. a Wrenn, G.

Schwarzr

As-
S arzrool(-S. %,'Wrenn, G.

/ 4
Schwarzi'ock, S. a Wrenn,

04,

1114

Schwarzrocr S. C Wrenn, G.

Career Education Prigram Vol. 1

Progress In Group and FamilNherapy

Counselor Interaction With.Teac ers

The Vocational Choice Process. of Nim-profesdional
Workers: ResearchTlan Q.

Self Awareness through the CreatiVe Arts.(ERIC).:

I.
Group Processes in the Clatsroom

Alcohol As A Crutch,(Coping with Series)

Can You Ulk Someone Else? (Coping with'serie:

Changing oles of Men. and Women ,(Coping with series

Coping With Cliques (Coping with Series)

Cripet.-"YouthF ce Today (Coping w t Series)

Do I Know The "Me" Others Seel (CoPin with Series

Easing The Scene (Coping. with Series

Factis And Fantasies-ittbout Alcohol (Coping .41 seri(

Facts And Fantasies Abott ISrugs (Copin

P

t)h Series:

0
Facts- And Fantasies 'About Smoking wilt seri,r

Food As rutch (Coping with Series)

Grades:, nat's So ImportTt AboA,...Them Anyway?
(Copinfi with Series)

I'd Rather Do It Myself If You Don't Rind
(Coping with Series)

In Front Of The Table And Behind It (Coping with
Series)

Living With Differenc Coping'with Series)

Living With Loneliness (Coping with Series,1

C=1-

The Mind-Benders (Coping with S .es)

v Life What Shull I t? (Coping with
Series)

Parents C.11 with Series)



Schwarzrock, S. a Wrenn, G.

Schwarzrock, S. S WryLG.
t"

Schwarzrock, S., S Wrenn, G.

Schlrzrock, S. & Wrenn, G:

Science Research AsSociates

Science'Reseerch Associates

Science Resyfarch Associates
,

' S'Clence search Associates
r

Science R earch-Associates

Scot, Thelma

, Thelma

eiders, N.D. a Sar ord, E.W.

Sem , George

Shaftel, F.R. a ShafteL, G.

-wiShe
lob

tzer, Bruce E.

Shull S Cake

Shull S Clarke

Simick, Daniel

_Simon, Slippy B.

Simon, Sidney B.

411P-

Simon; Howe-C-Kirschenbaum,

Simpson, Be/14K,

Simpsbn., Bert K.

10'

Sherman, J.G.

Slocum, Walter/

STith, George

G

Spencer, Fred4ick

7'

g

:.ome Common Crutches (Coping with Series)

To Like And Be Liked (Coping wAth,Series)

Understanding The Law Of Our Land ,Coping witKSeric

You Always Communicate Something (Coping with Seriel

Kuder AH peciman Set

KudertP Specimen Set '41.

er DD Set.

'Kuder E Specimen Set

What I 'Like To Do gtecimen Set

Cash

Cas

Studies In practical Career Guidapce.W4

A
Studies In Practical Career Guidance W9

a ues Inventor Of Behavioral Respol?sps,Mahual

, A S-titiGuide 7-

\
4 .-

1-00V Social ValuetEuepision.-Makin:
udies 4110

andllanninl(Student Handbook)

'(Teacher's Edition)

-Playin
SociarS

beer Explor

er,Pwhere We

he_gesople Aro d U (Teacher'ssAkftion)

"kw-
Occupatitnal In oration and-G

I Am L6veeb4 And Capable

Mee.t.,ing 'Yourself Halfway

Values
1

Clarification

Perception 0\forofalties Inventory (Manual)

Report:- Results Of Inventory "Tea ing For
Responsible Behav4o?".

PSI Personalizes Syste

/ Occupational Careers

ruction

e' Oa.

Grienta 'on To A Systematic AN2roacS To Guidance

Toy' rd! Accountability

wertion Training: Curriculum



Spiegel, -Hans B.C. Not Forkork,Alone-
.

4/ ,

. .Stanford Gene & Stanford,(Barbara
ok- 1

, Learning Discussion Skills Through Games
.7

Stae of Ohio, Department of Education Ohio Career Development Program InseryiceJ
ProcedUres,Ma9ual .--

. ,. , .

)

(2 Stebbins; Rhodes Sex'Fairness'In CarebrGtAidance (A Learlan&A40
. .a

, 4. ,
,

.Sttvens, John 0. , Awai-eness: Exploring
1

V ) ,,,
f'/ Strohmenger, Todd How To Comf)lete J pplication Forms

.,-,

---. .

"`'!Measuring Voca,tiona1 Maturit FoP awnsoling
. - .

JJ
Evaluation \N

perimenting, Etpen,enoing

Super, Donald E. E. Nyci,\ Nik

Talmadge, Harriet

The Task Force of the Na iontil
Association of School Principals

Terkel,

Thorensen, Carol & Others.

ThOroman; E.C.

T-crff,ltgs ,

.;
0..S.) Department

.

U.S: epartme

U.S. DepartMent 10,f HEW

SystemS ''Of Ind4idualiz& Education*:'.

This WePBelieve

Working: People Talk About Nhatphey Do All.
Day and HoK.They Feel About -What" They Do ,

A

and

1

z

Behavibral School Counseling:, Stanford Proleit
(ERIC)

The
16.

VoLational Counseling'of AdUlts.and Young Adult?,

Learning For Tomorrow, The Role of he Future
in Education

A Guide for Developmental Vocational GuidanCe'
LERIC)

A Guide For Teachers of a CoUrse, in C4reer.
Exploration Grades (ERIC) .

Teacher'` Guide . Selg Understanding Through
cupationallEx,vloration

H.S. Departme t of Interi
--- Pro-ject Independence -.Coal

_k , -

t-.C7\--
.

U.S. Department f Inte:..ir.)r f Project Independence - SynthetTU Furls from coal
-.1-,,.

U.. Department of ,Lor ictionary 'Of Occupational Tltles - 1965 -- V011 1
/". e ,21

. -`-

U.S iei,Artment of L ,I..0 r \Dictionary of Occupational. Titleo - 1965 Vol. 11

,,U.S. partment of Labor
-'

Index to Puby cations of the Manpower Administration
-/ 4'

\U. S partment of,L:1Lor J:;:,; Xai,por Report OF The President
...

a ..,-
, -.U.S. De Ctment bf La or Manpower Report Of The Ilresident.1973

,

......-1.1&----1144rtment of Labor Manpower Research1"And Development Projects -



Vise,7Judith Carol PsycHological Education: 'AnAlternative Approach
,

Vocational Schools Program

,Von Haden, Herbert..L. 6 King,
Jean M.

Ward, Jerry K.

Washburn,AMichael C'Beitz, Charles

`Weingartner, Charles E, Postman,

Wernick, Walter

Western Psychological Services

WialOpportunl.taes for Women

Wiggint, amesk.- DJ.

Williams, Catherine

yilliamson, Shirley P.- E. Braden,

Wilson, Gary B.

Wilson; Stewart; Frantz

gpn

4ys8ng

Zaccaria, Joseph

ConsuMer Educat n

Educational Innovatoriguide

cope: Teacher's Guide And 35 Student Copies

Creating The future

Neil . How To Recognize A GoodSphool (Fastback)

P
Teaching For Career bevelopment In The. Elementary
School.

Planning Ahead - After 40 (Kit)

,Careers For Program Enabling Students.To Examine
thdDmselves Research4ccupations and Seek ways,
tohelp other students 9

tested Pracfices

The Community As Textbook (Phi Delta-Kappa)

Bill Communications Survival Kit

Parents and Teachers - Volume I II

Curriculum Guide For
Middle/Junior Highs of Georgia - Business Educationi

Career Fsploration For.

Case Studies In Practical Career Guidance #12

Career.Education'Program Vol; 3

Theories Of Occupational Choiceft& Vocational
tevelopment

4
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Appendix H
-; t

INFUSION

Questions and exercisse on values' and decision making can be infused into
the subject matter curriculum,, eg., English, history-, science. tiany of

''the euestioni.could-be used -in essay writing or Class discussion.
Follow mc are some examples:

English Given d story or novel which the s ant is reading:

1. Ask students what decision they would mike if they were in
the. same position as a clioracter in the story or novel.

2. Ask students what values are motivating the character and
how the character has come to hold those values. ._Ask
students what other ways the character might act. A

. Ask students what sort of outcome is probable and possible
as a result of a chapcter's actions before the outcome in
the-Artory/novel is revealed.

4. Ask students to classify a character's decis n
t _

impUlsivet_etc.

5. Ask the students how a character might have benefited Promo
gathering' more facts, betterfaCts, or from using better
planning.

6. Ask students why the,author has chosen the form of the novel
or, story she/he has. What other form might have be'en,used.

7. Have students compare a character's values with their own.

History:

Ask questions similar to those used. in the English section.. about
'historical figUres and their preaments: ForliXtle, !Thy did
Hitler decide-not to attack England? His astrorogetk said it was
a bad tiMe. Have students discuss the accuracy of this information
and what'. ke consequences. Might have been if" litler had based-his
decision' other information.

Science

1. :Discuss the Aport-,1ce of planning in successN1 experimentation.
..../ ,

_ - , .-.

2. Discuss some famous discoveries (e.g., the theory of relativity,
and analyze the plan which led to the unooliering of it (intuitive,
analytical, etc.). .

4 !

4
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VOCATIONA L
Dorothy Street

.1` Total hours on

GUIDANCE
English ,

this skill:four
(

PROJECT
N)

-g`

C.Iter.o kee 141.54, Sched
a 2.

0,SELF APPRAISAL

Goal: The student wilt gain'insight int6" his beliefs about himself and the
direction.his life, can take throagh his own will.

vs

I Claim Illacrisatiti:
This class is an.engliith class homOgeneously grouped by interest
level, ability level, and socioeconomically.

Lawn_ Elan:

A. Objectiye: The student will- !ealize that the direction(s) of his
life is inhis own power; that he can direct his pursuits
through educatiOn, or lack of it; that he can direct his
interests into satisfabtory and profitable outlets; that

,he ,does not have sto remain in the seine educational
o economic setting as his parents because "fate"-

ills it so.

B.

C,

ik

Learning Actiyities will iiivolve 100 minutes or two class periods:

1. This activity may be used in .lcorrelation with Greek legends,
myths, or drama. This class was studying Antigone

2. After reading the play or any work wilehe fate is involved,
the Walther leads a discussion on fate, asking the studi)nts
for their interpretations a d opinions about "fate." 7.,11-13

should, °naturally, lead t discussion of the "fete" of each
student and his control over his fate, how he controls. his
fate, how he changes his fate frdni that, of others in his
family or his peers, how his interests can carry' him into
different directions, how his education' can determine his late.

3. Each student is asked to write a composition on his
interpretation of fate, what he believes his fate td be, how
he would like to change his fate and what he would, have to
do to insure those changes.

will be determined by ale cam ions.

D. Assessment : Some compositions rrilect the apathy cot lark of
desire to change while' others sow a distinct inte est' 1,
changing what they judge to be their fate.



1,

OCCUPATIOIAL AWARENEeS

00Ard:The student posiessia the ability to read, write, and listen.

Description

This is-einem:dial ninth grade,math class,hdacgSniouily grouped by
4interest-level, ability level, and notioectinamioally.

II. LessOnAlin

, A. 46jective: The' students become aware Of the need for
. math, in v job situations..

13: Learning activities incl a 15-20.minute exercise f011owed by
. a short discus:4On 'to exercise foiloWed bye short discussion

and a 15-20.minitio as and/or 41e6ussion.
-

1. Studentsare given' a ditto vhith. shows .center circle witti.
the vordi "Jobs and Mathn inscribed:-. There are many empty
circlei attached to this tenter one. Students are asked to
fill in the'iMpty ctroleavith jobs that require any type of
math. They ariAaked to star nay job that they are nonsidsring
for their qptupatian.

2. Undeltiaoh,-job they are
in .,t particular, job.

The claaslisCusSiiitthe

asked to put the type of :math used
(Ex: Cashier -- banking and money)

jobs listed and'the nath used in each.

4. Students aiis asked la, three jobs which require no math.
4

5.*I'ithe teacher and students din and prepare a list of "habits"
taught at school that are,beli in any job situation. (Ex:
punctuality, responoibilit etc.)

C. Evaluation
Jo'

The teacher may collect'the:job
student about their chart esp;
Interest shown in discussion ie.

v
D. Aaseanmint

I
or iUdividtalytalk with each

noting their:ltar chat's.
means Of evaluation. 1.

9.

This group of students.had difficulty participating in a discussion.
One general comment produced seierii individual conyersati All
seemed interested in the.topia of disouesiqn. Host were et ised that
they could not list, three jobs that did not-ule Math.

4



lir
WHOM WILL YOU DEFEND

a
Goal: To help,ptudent identify with characters of different value systems in a-

drama and, in speaking for'the character, support their own personal
values. (This exercise was in response to Ibsep's A Doll's House.)

I. Claps Description
This is a twelfth gtade English class consis ing primari4 of college-
bound students but homogeneous as to intere is and socioecono*ic background.

II. Objective
The s;udent will choose a chdracter whose value system he,dan accept and
defrd that character's ticAlons against the criticism of other students.

III. 1.124:
. -

-AbOut'45
-

- 50 minutes
=

A.
IV. ACtiVit4

* (1) Thla:activIty should fol,iithe reading, acting out CT listening
.

to ,00f. Asen:' s A ,Doill'"S ffaif ilk ,
Y

414,k.
,

(2)' Askfor studdnt viiinteas who can snipathize with a"particular
'character in the play. Get 'students to represent each of the

,characters.

N
(3) Have these students sit in the center (if desks re in a cif-010'

or at th.e f'ontcd the room lif desks are in roo. ,

.; (4) A geneAi d'Scusslon follows" if a charactiCtiOna are
attIldked y a stUdentv then the udenr represanting that
character mutt defenehimself. (Other.students may also come
to his de ense if they wish.)

V. 4valuation,

,
Evaluats by_answering such questions as the following either orally or

-..,

,7.,

e, c,_ !,7Ir4VAC)ioil-chlAngtimyout oRinibns of any of the characterffit_as a result0 .-
-0(:ehid.adfiNill.?
41bitiou kecothe aware of any personal values that you did not know
You imi01': . ''''i-

"I/ (0 Do you- Teel.that you did a mod jbb of defending,your character?
GILt ,

NI. Afsebsment

This is the best ways to:deyetop"Undeerstanding of the actions of
, *

.

Pa ).iterary cbaract_r an 4 -t 11' implications. Student& become

aty invOlved.

O

LiteratUrlecones highly'. relevant. .

.7`

.14 = .

enthusias-
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(See CE 018 146)

r

. a

4

La

4.
1-,

4,7



4.4

Appendix J

-ceS ".

4irr2it

3'

.p.

k

t 4

A 4

k

4,rri:e



C401i

0C

I A51: rut,,Arf,ciiir ?Focuses

rod

QuiciANIC.tt Pk 0 '\

1(319 Via'jet.1 :PO.Dcesses

,gd 10 . 2,0 3.0 10 30
j:

111;c5c-

e:.
n ;

ANd

fycAls

70 70I 71L-1
nt tl.

4,
,f,

I.
F.

s, rd AKI

:40-kIP.
RN'

424

,

tio
57:).

F:7;77 r7%!

pi,cir7;

lir"4'!.';
r.,..,/,;:.

!.!,,,c,i 0,1 1,...,1 ,:.!;.;
c

0 br..,
r r

;10.-i te...,'

+Li.,'..,v...,,t },;1(st.troe.r---)! Kt- .! ).

1 t:i. r Sf '1.1..d.

,, :( co i .rtc;rtirn v i
, L______J

----Li.1.,t,r,,h1:
--- ..

:0.,.....c--7 1; '1
'

,A

.v..' ,17,4,'. .

1L

i
:

p,.,. ,,41,
Yr,r,: ;"'.

I-J,r1 LiVIc,".

, , ,!.., ,

14

3,, 13k 0 c P Ai! 'i3O'.:ISSeCNi

ttia fl,Itc trZoccSS,I's .,,

1

,1- v J .

,!

;(1

1

' 1

70 174 70' 1 i' --.---- .cr7:."-1,:7c).s .1-'41,, tae, ,L... .....

,,....,6,114

xr
1.

E it.

'

L

7.0 1 I 70
I.

.11/?

CONC/.1C

Comtl'A.70, p-C:4te.S1

SAgy
!

j

0

,

9IJ



4

:-'14;,44,4

f

Appendix K

f

tow



e-

,

te

iTable of. Contents
) for

Career Guidance Guide

Rationale".(Use'Career Guidance in Georgia)

A. Ttle Model

Goal Areas'

II. Nypolients of the career guidance

A, Needs assessment
B. Planning and management
C. The delivery systeWs) (Use career Guidance in Georgia)
D. The career _guidance center

E. The paraprofessional
F. Community involvement
G. Staff development
H. Evaluation

III. Needs ass' sment data

A.' Methods . .

B. Student results
C. Staff results

4

IV. Project management

A. Get p
1

sion 6om principal to do a student and staff
needs se0ssrlient

B. Conduct a student and staff.needs assessment
C. f the principal and superintendent have not clearly and
1011

,_

hroughly supported and understood career guidance prior to
this point, get their support and understanding now using
the needs data to justify your requests

D. Form a committee of department headsptiefdrably, and-include
work experience coordinators

E. Using needs data determine which school pro rams, English,
PECE, science, are meeting what needs of which students t

1... (Utilize subject, goal, grade matrix)
List the unmet'needointermS of topic and students to be

, served 111'

,G. Determine who. should be involved in meeting unmet ,needs and
what ways these unmet needs can be met (Utilize the compre-
hensive apProach outlined in Career Guidance in Georgia,
page 16-18) ,

-..,--

---1

a 'ko
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f
IV. Project management (Cont.) -

4 A% Consider developmental stages of students -.

'--
1,..)

: (1 efer-toche TennYson/Ashe matrix)'

B., Teacher 'attitudes

Relationship of subject matter, to career guidance
,-needs \

D. Skills of staff

H. Assign tasks to staff based on above`
I. 'Action plan and time line -j. -

,

J. Plan staff development based(on the: gaps ketween the
tasks*assignedand the skill level posseised by Staff

,g who mull perform-these tasks: (Use University of Georgia
modulds in this planning)

2r

iii gtudent outcome Objectives

.VI. Staff outcome objectives,

VII. The Career Guidance Center

V/Ilp, Budgeting

,X. Materials

XI. Appendix

gr.

+-V
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FIGURE 4

ai*er G idance Processes: A Quality Control System

Individual, Development
Responsibilities

Curriculum-based
Content and Strategies
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IMP'ORT'ANT 1 I.

+Iv

TO THE EVALUATORS: This form is to be used as a self evalluation of the irosesses

which have been attempted and/or completed to date. It is intended as a formative

measure to be used in pointing out the progress, or lack of it, which has been

made in the Career guidance projet/program undergoing evaluation.

The project/program should lend itself to the development of the following c mponents,

which the evaluation form reflects: needs assessment,\program planning and d elqp-

meat, staff development, placement,-the resource center and evaludiion.
,...7- .

Vf



SCHOOL SYSTEM

EVALUATORS

DATA'

PLEASE PUT A CHECK MARK UNDER THE ORRECT RESPONSE FOR ITEM.

I. Needs AssessMentI

'A student needs assessment has been done in
the vast-12 months

A staff.needs'assessment has been done'in the
past 12 months

I A:comm tyneedd assessment has been done
in t past 12 months

Needs data have been presentedto the total
facultiei,.of echobla involved in the project

Needs data have been ranked by priority

II. ,Program Planning andDevelopment:
4

'Needs data haVe been used to establish goals_
for tie project .

/ Needs data have been used to identify gaps
in existing/programs'

-Needs data hafre been used to identify tasks- 6

relevant,to filling, program gaps

C,

signments to faculty of the tasks identified
have: mad

O
e .

.

:, jectiVes.for /accomlishing these tasks
have been stated in writl.ng

Superintendenes,Vrincipals and other adminis7
trators are involved in the planning.and
develOpment processes .

Students tare involved in project planning and
development

.

,Faculty from variole sectors of the school
program, work experience, academic, job
vlacement, are involved in planning and
development

Attention has been given,to
, the goal areas for career

Georgia*

*Human Relations Skills
Relating, with significant
other

Self Validaxion
Daily Living
EmplOyability

2.

coverage of
guidance,

10

Work & Leisure Environments

Planning Skills
Educational.Euviy
Self tin& din,

ow.



II. Program Planning and Developient:' (con't.)"

Piiority of attention to the above goal areas
has been based on needs"data . w

Changes in functions of faculty,'specifically
teachers and guidance staff, have been Made
to expedite project operat

New curricula which will be an integral
part of the. instructional ram (through
infusion) have been develop

Additional required or electi course offerings
related to project objectiv have" been
developed, i.e. life cares anning

Guidance personnel are provi leadership
.in.terms of project planni l'"development and
implementation

jig:active task force or advisor committee
for the project has been deenated

Procedures for expeditiEg the eapenditures of
afunds° have been established

III. Staff Development:

NN

A progression fiom needs data
ments, to skills required o
to plan Staff development

A representative sample of fa
from schools involved in the, roject are
being included in staff deve' ment

Staff development activities a'''being imple-
mented on a continuous (ftek*, monthly)
basis throughout the year 41

Staff development activities litOude the -use.
of the Georgia training packages

Plans for follow-up/eiraluation the staff
development program have beelOaade

o task assign-
Staff was used
vities
ty (20-50%)

IV. 'The Resource Center:

The center has been adequatelyAitaffed
Efforts have been made to info* students,
staff and community of the puoses and
availability of the center

The center has become operation
Needs data for staff and studeA were used

as a basis fOr purchase of materials
-:

omplamonginwir

Page 2



IV. The Resource Center; (con't.)

41.11

.Reeds data, task responsibilities and planned-
programs are being used as the bases for the
operation of the center

Department of Education recommendations;(such
as proximity-to the guidance office,' central
location and size were used to establish
the physidal.facility for the center

Visits-to the center by community repxesentatives
are plinned

Viiits to the center by/unity representatives
are taking place p.

Field s originating from the center are
curring

leaned group activities with students are
taking place in the center

Teachers are using the center for referrals
or as a resource for cliSsroom activities

A system for filing and accounting for
materials has been established

A community resource file has been estab-
lished

V. tPlacement:

An advisory committee for placement has been
designated

A community survey of job placement needs
AMA been done
A student survey of job placement needs has
been done

A student survey of educational placement needs
has been done

A system of accounting for educational and
job placements has'been established

, Students, faculty and community have beee
informed of the placement services
available :

One individual has been assigned respon-
sibility for coordinating and importing
owthe total placement effort

Efforts have been made to coordinate,
edUcational and job placement into one
overall Tffort

Page 3



V. 'filaments,' (ain't.)

Follow -up of placementat'educational And.
occupational, are being done

Efforts are being made to _establish. 4 means
of offering serviced to f rher students

A placement manual has been 4 replred

VI: Evaluation:

Criteria, such as thoge-stated in student
outcoit-bbjectixes,-havebeen estabfished
for evsluative,pyrposes.

Plans ha -been ma/1e for the development of
studentheacher/communitY questionnaires

. for the purpose -ofVobtaiining evaluative
data - .

Studies of the pre/post oontrol-design'are
underway to determine effects of the . t. ..

project ,

Means of documenting the efiects o; project
activities on recip nts of9rpncticipants
in these activiti , uch Si numbeF of
placements;/visits to c nter, improvement-e
in clasSroom,climate, have been aeveloped.

Provisions halle been made Ivor reporting
.

process (procedural), produCt (Outcome)
ancrfinancial datatto state an4 local
representatives

, . ,

A pattern of needs-to objectives -to
expecte- outcomes is being followediii

,
for eval ative purposes -

Rage 4

e
4

4



III-PaRTANT I !

J

TO THE-EVALUATOR: ,Thisform 1.0s to. be-used by yOU as a summativ* evaluation of

the procesiesNkwhich haYebeen accomplished in this.Career guidance project to

date.

Your responses along with acme of your fellow evaluators will be _taken Into

-advisement When this project is considered for future funding.

Please-mark,your response& as"candidly aft possible, sine yOurrespesnes will

become an inonymoui par(of. a total evaluation report.
, -

.-It is recommended that you use the items on.the form as "stem*" fOrinterview'.

Auestions with prOject personnel, 14

Have you completed a student nets

assesementr.or "Tell me about any changea,in function of\teachers Or counselors

as-a result of the project."
t-

ttached tO-the_evaluation form is an abstract of the state' recommendations for

each of the'components Listed on the evaluation torn: 'This will proiide you

with background information as to the purposes and prober implementation of

all the career,guidanceprolects.

ti

,
te



SUMMATIVE EVALUATION FORM

DATE

SCHOOVSYSTEM

EVALUATOR

.--PLEASE CIRCLE THE CORRECT RESPONSE FOR EACH"ITEM.

I

- . 4J . .1
4,

I:3

43

t
I:3

4.3 43 1:14.3 03 4 :4)

4.30 1-1
03 1 u

"/"
r-

..6.1 t.: 01
4.1' C.)

4.3 Z , 0
Oil

$
0 0

u
4 m u u

(..1a il 0 a
O 014 co 0 .10 M

y 40 / 0 0
1)4 1)4 tO4

, .

Needs-, Assessment:

A student needs assessment has been conducted
in the,past 12 months 1 2 3

A staff needs assessment'has'been conduited
in the 'past 12 mont46 1 2 3

A community needs assessment has been con-
ducted in the past:12 months . 1 3

Needs data have been presented tO the
-total faculties of'echools invOlVe4-In
the project 1 2 3

Needs data have been ranked by priority 1 2
,.,

3

TOTAL
1.

DOCUMENTATION:

,

4

4

'4

4

4

-\



Pagel

c.

' Tr

II.',Program Planning and Development:

Needs data have been used to establish
goals for the project

Needs data have been used to identify
gape in existing programs'

Needs datd-ave.been used 14 identify,

tasks re1evant,tO filling program gaps
Assignments to faculty of the taski iden-
, tified'have been made.
Objectives for accomplishing these tasks
have been stated in ,

Superiiltendents, principal b and Other
administrators were involved in the
planning and development processes'

Students were involved in project
planning and developtlient

Faculty from various sectors of the Aphool
program, work exerience,-academic,

'nob placement, were involved in planning
and-Aevelopment

Attention has been giyen to coverage of
the goal areas for career gui;dance in
Georgia:

HumanRelations'
Skills

Relating with signi-
ficant others

.Self Validation
Daily Living
Employability

tiork & Leigure

Environments
Planning Skills-
EducatiOnal

Environment
Self Understanding

Priority of attention to the above goal
areas has bien based on needs data

Dlanges in fynctions of faculty,
specifically teachers aid guidAnce
staffj have been made to expedite
project operation

&

a. 0

0
1.:44 . i k, 0

44
O

4. 0.4 43 ii.0 1 ' co43 0 4J0 0"8
4J
4 "4 Aor, .. 0 4.1 ,

co
0c0

. 003
1

0 co ri
0 6

1 3

1 3.

1 2 3

1 2

1 2, 3
4

\
:1 -2

2

1

1

2

4

4

4

4

4 tA,

3

3

-f



Page 3.

Program Plinning and ;)evelopmeni:

New. catricula which will become
integral part of the instructional
program (through infusion) lave k,el
developed

Additional required or elective co'uT,A.
offerings related to project okjeutiyeq
have been developed, i.e. life cir?ek-
planning

'Guidance personnel have provided leader-
ship in terns of project planning',
development And implenentation

An active task force or advisory
committee for the )rolect hee!,

designated
Procedures for expeditinp and expen-

ditures of funds have 1,keen

DOCUMENTATION:

1

4

44 4 .r.444

44.T3 0
.1:1

XI '5 Aai
'V W
W 4.1 1

44

JO ri1.4
V 44

44 L 0
44 0

0 3 i00 m
c.)
0 m

c.)-a
P 8 a.

0

1

w w w
>- >-

2 3 4

2 3

-2 3 4

:_...0,4

3 4

2 4
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.4
41 41 .o

,-+ 41
-ri ,r) ri
4
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Iv. The Resource Center:

The center has been adequately staffed 1 2 3 4

Efforts have been made to inform
students, staff and community of the
purposes and availability of the center

The center has become operational
1

1

2

2

3 4
./.77-4.

Needs data for, staff and students were
used as.a basis for purchase of
materials 1 2 3 4

Needs data, task responsibilitieS and
planned programs have been used as
the bases for the operation of the
center 1 2 3

Department of Education recomm ndatioas,
such as proximity to the guid, ce office,
central 'location and'size were used to
establish the physical facility for the
center (Facility approximates a 20' x 30'
facility) 1 2 3 4

Visits to the center by community repre-
sentatives were planned 2

Visits to the center by community repre-
sentativesshave taken place 1 2 3 4

Field trips originating from the center
have occurred 1 2 3 4

Planned group activities with students
have taken place in the center 1 2 3 4

Teachers have used the center for
referrals or AS A resource for class;
room activities 1 3 4



Page 6

17'. The Resource Center: (con't)

A system for filing and accounting for

;

4.)

0
o

materials have been established ) 1 2 3 4
A community resource file has Leen eb-

lished 1 2 3 4

DOCUI1ELITATION;

7

TOTAL

V. Placement:

An advisbry committee for placement has,
been designated 1 3

A community survey of job placement'
nt-t- has been done 1 3 4

A s uden survey of job plaCement needs
as bee done 1 2 3 4

A tudent urvey of educational place's
mint needs has been done 1 2 3 4

A sy tem of accounting for educational
and ob placementa has been established 1 2 3 4

Student: ,faculty and community have been
informe of the placement services
available 1 2 3 4

One individual has been assigned respon-
sibility for coordinating and reporting
on the_total placement effort 1 2 3

Efforts have been made to coordinate
educatiohal and job, placement into one
overall effort 1 3 4

/ 1 "
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Evaluation:

Studetnt outcome objectives have been
written and attempted

Staff outcome, objectives have beeh
-,written and attempted

Student/teacher/c.lunity question-
nairealleve been used to gather
outcome data

,Results of pre/post design studies
are

Effects-of,project activities one
recipients of or participants in
thee activities, 'such as number of
platements, vislts ta nter, improve-
ment in classroo6 lima e have been kept

Process (procedural), roduct, (outcome)
and financial'Aata records have been

'ke=pt

Results Of the various evaluatiVe efforts
'(Objettives, questiOnnnaires)'have been
summarized into a readable fo6

Criteria,' auch as fewer absences, class
disruptions or dropouts have been used
to measure the affect of the project

An, analysis of project costs ilavc been
done

,0 X
4.1 4.3 4.1

"0 Z r4
ru .0 "3 I:..-
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EVALUATOR STATEMENT:
,-

.Since'this prOject.has implemented the procedures.recommended has
,.

.accomplished most of t Objectives stated and, Imsed on Ow' data

available, could be co idered successful, I recommend that thisavailable,

75rOject be pr mided funds are available. YES
J

1140

115

N
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DOMAIN: Work and Life'S1411s

GOAL: To help studedts 'develop daily living skills which will lead to
a more responsible, productive and,satisfying-life.

Studentioutcome.objective: Sttfdents will demonstrate a knowledge'
of income tax-forms and replaiti4s for filing returns.

'Evaluation: Thi-s will be det;ermineiVby the ability of 50% of
the group to correctly "file"'a hypothetical return following
the Unit on taxes.

Learning,
Activities

Related Subject.
and/or Skill Area

. .

1.. Invite an IRS representative 11t11 or 12th, Social
to rejate basic regulations
to the students.

Studies or °Math.

2 Prepare a glossary to tam
._erms and test students on
their knowledge of them.

3. Review computation of per-
centages.

4.

(

RESULTS:

4Ik

r. ,))

I

1 ' "

\./

Resources



DON1N Interpersonal. Effectivenese.

60AL: To assia,t studeatt in improving human:relations edits . .

Student. butcomi-vbiedtive: Students will exhibit more
assertive and Self cOnfideni.benpyior,in groups.

Evaluation: Response records will be kept for individuals'
during group activities such as "life raft orpOditive
focus." Thes notation:34w4libe kept by thgroup leader
during sessions- The occurrence of popitiveiesponsesId
increasety-50% after five sessions. Self-Iptings by'stu..
dents may also be employed.

Learning
,-- ,Itelatea Subject

Activities and/or akin Area ,
Resdurces,

to, .--
,-*

1. Utilize the "communication 7th, English .. Huoalm Values in the
game" with'geOmetric shapes. Classroom--Hawley and

Hawley, Page 115.

2. Utilize che "People and
- A

3. Divide class into dyads and,
have them introduce one
another after an "orientation
to each other" session.

4.

RESULTS:

.11t.th, Social Stuaies HumanValues in the
Clissroom7-Hawley and
Hawley;, Page 115.

4
9th,, all classes Human Values in the

Classroom-Hawley and
Hawley, Page 115.

I
r
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GUIDE TO PROJECT EVALUATION*

In ap effort to help you devaluate more properly, we offii this "guide"
4

4,

re measUripg the Affect.andNafect of your career gUidance program. You

might remTmber two things^when considering evaluatiMel methods:

(1) Evaluation is not to prove, bet to improve.
(2) It is,an'impbrtant step in decision making.'

A

,.',The two kinds of evalda aie;roiess and product. Process

'1;
A

is simply appraisidg th ans the end(s) which you hope to acco plish. ., 0

, 1
It is usually foimativen route, and circular, in that oie uses a feedback

received to make adjustments as needed in processes. 'Process

one if the persons or methodi planned have been implemented. Examples of_.

evaluation tells

items for this type of evaluation are:

(1) Every teacher was exposed to an interpretation
of the needs assessment data. YES NO

(2) A survey of possible-work experience .sites was
ne. YES -- NO

(3) A speak lirbureau has been setiii5. YES
.N0'

.4

Examples of types of instrumentation which might ,be used in process

evaluation are given below.

Product evaluation p3 more complicated,-more difficult and more Important

since it gives a true appraisal of the benefits of a program. Product evalua-

tion can be short-term or longitudinal, both of which are important. It gives

I
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one outcome data:On actual effects of-procedures, methods or materials

3, I,' utilized. In product ,evaluation one-must con der firs -the population in

question and the design' to be used, in

sary here than n process evaluation;.

.: such as the pre post Operidental one.ehould be employed1 although such dedigns
"' 1,

do present pfoblew. in eiterydayssituaions. One should have a comparison

the evaluation. More control is neces-

In most/Zits:es an experimental design

't ,

group, but since setting:up true -comparison group situation ,may be quite
..,

AP,Pp

' s

'\'t aldifficult or impiissible,'oneehouldit e into consideration,the shortcomings

and effects of variably; that will exist. /

Numerous types of measures can be used.in product evaluation (some of

which are lieted'below). The newest metWod is preparing criterion referenced

,tests or objectives covering any of the ;three domains: affective, cognitiVe

or psychomotor, These "performance objectives" ,provide'a quick, concise

appraisal/A outcomes. S.ome examples of his kind of measurement are:
) -t

i

-- 100%-Of the students cdcapldting the dareerplahning
.,course will be.able o litt the steps to:decision
making.

The number of'students replYtng "yes" to- the

with career plans" will decrease .by 50% following

planning course.

item, "I need more help
Nk

completion of the career

4°-

Following the unit on "community building".the number of peer_cOnflicts

4
in the'ciassroom will decreSsel,by 50% as det rmined by teacher observations.

I

Other examplesnf this type of objecti can'be found 'in the Handbook

for Counselors in Geosgio Aghoolth #n preOring measurement devices. for

tie objectives,'4e must remember,the importance of the population, gmi-

'erials used anal-eantent of instruction.

s4" -(

4
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Jones (1974) say that "knowled e outcomes are best measured ,by paper

(s. and pencil tie interview technique' However, the assessment of Attitude
. N .,

foutcomes requiresaLeambination of these techniques, as Well as 4idtece-
o

t ,

)
k\

4behavioral observation and interviews. Skilla_performaneeobjectives are

',est measured by behavioral observation in simulated or real life;; settings

.',* . tabulated infrequencies per unit'et times,",
, .

41ong with or 'as a part of protess, and product data the evaluator
t V

might Took for4rin e benefits or side(Wectv which occur, e.g.,,Lreduced
z -/

absenteeism, better student and/or teacher morale, reductIonin dropouts,.

fewer behavior problems.,

Cost Benfits might also be considered. This is a comparison-of program,

expendfiures with benefits such as, costs of motivational preventive materials

and in-service vs.-loss of revenue through absenteeism, remediation, class

disruptions.

Instrumentation - probably the best approach here is the multi-measures.

one. The list of measures below was taken fro

who advocate this approach.

Metfessel and Michael (1967)



,

MULTIPLE CRITERION MEASURES TOR EVALUATION
OF SCI1001:PROGRAMS

I. Asitultou of ktstus or Ch- ae in Cognitive and Affecttvajlashaviors

of dents in Termsof ttandardizedlMeaseses and SCalls.ptandaW

jimiLisigixogariAnd ability tgote,tttescores on which.allow idftientes

to be madtregfrding,the extedt to which cognitive objective concerted

with knowledge, comprehension, understanding, skills and applIdations

have been attained. '

Standardima.makinventoriss designed to yield measures of adjust-

ment, appreciations, attitudes, interests and temperament from which..f
infarences can be formulated 'concerning the possession of psychological

. traits (such as defentiveness, rigidity, aggressiveness, cooperative-

nese, hoglityandtniiiety).
.

S.Pinditxdixed rIPARsales.and check 4.1.sts for judging the quality

pf products in Visual'arts, crafts, shop activities, penmanlipap,

.creative writing, ealbits for competitive events, cooking, typing,

,letter writing, fashion design, and other activities.

Standardized tests of psychomotor skills and physical fitness.

II. Indicators of. Status-or Change in Cognitive and Affective Behallprit___

Of Students by Informal or. Semiformal Teachermade Instruments oE'

Rolm
.1gamigyi: frequencies and measurable levels of responses to formal

and informal questions raised in.a faCe-to-taCe interrogttion.

,Peer nominations: frequencies of selection or of assignment to-leader-.

ship roles. for which the sociogtam technique may be particularly suitable.

123
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pgiatilangirdy frequencies of responses to iteis in an objective

format and numbers of responses.to categorized dimensions developed

from the content analysis of responses to. open...ended questions.

Self evaluation measures: student's'own reports on his pereeived

ortdesired lfvel of achievement, on his perceptions of his personal

and socialLadjustment and on his future acadeiic and vocational plans.

Tesciermacie rating scales and check lists for observa94on 9t

room hphaviors: performance levels of .speech, music and art; mani-i,

festation of creative endeavors, personal and social adjustment,

physical well being:.

41.

III. Indiqptors bf Status or Change in Student Behavioy Othpr_thin Those

Measured by Tests. Inventories and Observa9ionjcalstAn $014,ticon

to the Task. of 'Evaluating Obiectives of Sch1 Programs

. Absences: full-day, half-day, part-day and other selective indices

(--pertaining to frequincy and duration of lack of attendance.

Anecdotal records: critical incidents note 4 including frequencies

of behaviors 'judged to be highly undesirable or highly deserving of

comaiendatOn.

Assignments.: numbers and'typee completed, with some so* of quality

rating or mark attached.

Autobiographical data: behaviors reported that could be classified

and subsequently assigned judgmental values concerning their

appropriateness relative to specific objectives Concerned with human.

development.

Choices expressed or carried out: vocational, avocational and educe-,

tional (especially in relation. to their judged appropriateness tot

known physical, intellectual, emotional, social; aesthetic, interest
4)

and other factors).

124
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Disciplinary actioni taken: frequency and type.

ApPouts: umbers of students leaving school before co

program of studies.

qrple pleselent: the success or lack of success in bei g promoted or

:r Page 3:

letion of

retained; number Oftimes accelerated or skipped.

Grade point average: including numbers of recommended units-of course
, .

work in academic at Well as in non-college preparatory programs.

Homework assignments: punctuality of completion, quantifiable

judgments of quality such as class marks.

Peer _group Participation: frequency and duration of activity in what

are judged to be socially acceptable and socially undesirable behaviors.
,

Recidivism by students: incidents (presence or absence or frequency

of occurrence) of a'gi;aiisaudent's returning to a probationary status,

to a detention facility or to obseivable behavior patterns judged
4

to be socially undesirable (intoxicated state, dope addiction, hostile

acts including arrests, sexual deyiation).

Referrals: by teacher to counselor,. psychologists or administrator

for disciplinary action, for special aid in overcoming learning

difficulties, for behavior disorders, for health defects or for

"part-time employment activities.

Refecrala: by student himse

(

f (presence, absence br frequency).

4

Skills: d natration of new or increased competencies such as those

found in physical education, crafts, homemaking and the arts that are

not measured in a highly valid fashiorAy available' tests and scales.

kyanges: frequency of.

1'25
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Indiciprs oi Status -or hangs in Cognitiveiind :eiffedtive belymiore

of Teplytis sad Othpr School-Personnel in Relation to the-Evaa01.(n1

of School Programs

iloollighting: frequency of outside jobs and time speht in these

activities by teachers or other school personnel.

Rating scales and check lists (e.g., graphic rating scales or the

sommtic differential) .of operationally-stated dimensions of teachers'.

beRAviors in the classkoom or of administrators' behaviors in the

school setting from which observers may formulate inferences regarding

changes of behavior that reflect 'what are judged to be desirable

in professional competence, skills, attitudes adjustment, interests

and work efficiency; the perceptions of various members of the total

school community (parents, eachers, administrators, Counselor*,

ittUdents(.an$. claspifiedfemployees) of:the behaviors of other members

may also be obtained and, compared.

Termination: frequency of voluntaryor involuntary resignation or

dismissals of school personnel.

Transfers; freqUency of requests of teachers to move from'one schoOl

ic'14%4Itto another.

\ Llmditpators of Community Behaviors in Rwlation to the Evaluation of

School Programs

Attendance at special school eventsl at meetings of the board of

education or at other group activities by parents: frequency of.

Conferences of parent-teacher. parent-counselor, parent-adminis-
e

tratox sought by parents: frequency of reOgst.

1.2. 6
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cetera: frequency o\f praiseworthy or critical co

programs and services and about personnel participating in them.

Pacental reaponeo. to letters and report cards upon niitten or oriel

reauett_by school personnel: frequency-of compliance by parents.-

Page dr

is about school

. .

Telephone calls from litarents. alumni and fromiv,xsonnel in OMMMAWL-''

f 1

cations media (e.g.. newspaper reporters): frequency, duration, and

quantifiable judgments about statements monitored from telephone

conversations.

As stated earlier, May of these types of measures shduld be adapted

to the'needs of each 'situation.

Cautions - Gains or losses 'on any-appraisal can be due to a number

of_factorTheliossibility of nonvali measures and .human error should

also-be considered when analyzing resul63.

*Main, 'sources: James, G. Brian, et.al. A Manual for Developing Career

Grdance Pros rams. Educational Properties, Inc., 1974.

Metfessel, N. and Michael, W. "A Paradigt Involving

Multiple. Criterion Measures 1pi thetEvaluation of the

Effectiveness of School Programs." Educational and Psvcholo-'

gical Measurement, 1967.
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Appendix Q-

(See CE 018 339)'
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