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.. SUMMARY OF THE REPORT . -

b ”’

Time Period Covered by the Report ) . .

.

July. 1, 1974 through September 30, 1976 “'_ . Kf

t .

“a . K N
Goals and Objectived of thé Project Cos
‘ (U : C to
The concept of career gﬁ'dbnce, and the projects.which are oberating
to‘deliver these services, are based on 'a number.of premises which
are:- . : . - )

- - . -

~-5chools should /address the guidance needs of ‘studeqts
with a life cateer development perspective., This e
means that'anfhpproacgkmust be used which 'recognizes
the various grgwth stages one experiences throughout

his life. ‘ (

. -~In order to deliver the required services to students, -
a team approach, consisting of school personnel, is
necessary. ' :

‘ : »
~~Guidance can no longer be perceived as "a function

1 solely of the counseling staff., Guidance must be-
come an integral part of the curriculum rather 'than
a support servige; ) ' /

--A guidance project/program must be based on the
assessed needs of students, teachers and persons
from the community in that otrder of priority.

--Each student in‘the school needs- someone in the "
school who is responsible for helping plan his/her
experiences.

LT

—-A sound liaison must be established.with the commu-
nity through open communication), active involvement
and cooperative effort. , - ‘ .

T ~-In order to improve guidance, and, subsequegtly,

) © student career planning behavior, school personnel - ,

; imust receive training in the latest career guidance
‘materials awd methods. . )

f:1
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--In order for students to adequately plan thedir futures,
or careers,, up~to-date, accessible informatlon mus t
be made available tg them. -

.
Y
b,
4
~

‘--Along with having this readily obtainable information,
students must be taught how to process its

» o . - -

RY

"Procedures Followed — : <.

- -

The project was developed in the following.six phases:

1. Start-up - Project activities were organized and
" staff oriented, local system participants were

selected, and the activities for the project were
planned. ' .

2. Needs Assessment - Goals and objectives were
" - developed, assessment procedures were established

and .a system wd%‘developed for reporting collected
data. C ' \

3. "Program Planning and Development - Particular
strategies required to eliminate the 1dentif1ed
needs were developed. oo
[ % -

4, Field Testing and Piloting - An evaluation system
was developed to determine which processes have
'Taused appropriate changes in student behavior.

5. Preparation of Staff - Training conferences and
training packages were developed to prepare
local system personnel to implement the proposed
strategies. /

6. Implementation - Practices and gtrategies developed
under the project -will be implemented on a state-
wide basis. '

e

In order 'to implement most of the above procedures, the "pagent"

project utilized 16 Title III career guidance project sites in

various areas of Georgia. A needs assessment was dorﬁ'z\usinMe

Career Maturity Inventory, The Assessment of Career Develop

and the Georgia Career Guidance Card Sort. Thls 1nvolved the

testing of 6,000 students, grades 7-12, in the 16 Title III school
‘systems. All of the concepts, instruments, goals and materials

developed through the project in question have been and will

: ‘ _ . K .

i
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‘continue to be utilized in these origlnal systems and with addi-
tional ones each year. - v

-

Results and Accomplishmenés‘

.

Through the medium of the original 16 "tes;} sites, the following -
observations and results have been realized: B

S . ®

I. Major Components of a Career Guidance Project/Program

Al Needs Assessment - which involves student, staff
and community with emphasis on student data. A
" number of instruments can be, and have been used:
the Career Maturity Inventory,.the Assessment of.
- Career Pevelopment and the Georgia Career Guidance- *
, Card Soﬁ%. The latter instrument has been found , '
‘ to be-quick, concise. and acceptable to those using ‘
’ it, The Card Sort is recommended to thase antici- °
pating involvement in a project. W

» B. Program Planning and Development - which requires
the involvement of a corps, or team, of teachers,

'(counsel rs and administrators who study and rank
by priority, the needs data; identify goal areas
(drawn from the Georgia Career Guidamge Goal
Areas)- based on need prierities; recognize existing -
program gaps; assign.tasks to staff; plah staff
development based on student and staff needs; pre-
pare specific student and staff objectives; apnd
oversee and facilitate';he implementation, through
infusion of the objectives. - .

' Determining who, does what;’to whom, when is one
of the biggest problems to be dealt with,
manage this will require extensive coopetrative
. planning, open communication and Constantisuper—
vision. o : {

C. Staff Development -~ will involve 20-50 percent of
.the faculty and will be implemented on a contin-
uous basis. Topics to be covered are chosen
based on priority needs and goals. As staff task
.assignménts are made, skill needs are established, .
To be of greatest efficiency, staff development
programs will consist of approximately four hours

s,




v

.. } o

after school per month throughout the year. Also, ,.
some summer training is.usually done prior to
actually beginning/the project. Content of the
training is based on sklll needs of staff in terms"
of task assiénments.

[}

3

- Faculty participating in staff development may
receive a stipend, course credit .or State staff -
- development units (SDU'sS). The SDU's are used to <
renew certification. Some faculty members will
» + ' become involved in staff development simply out
Jof interest and dedication, A number of resource
packages have been déveloped for'use'iq/gtaff
developmentrprograms. These include topics swych
as human relations training, employability skills .
and «daily living skills.. These packadges which
{ are in use by all the projects are highly -
recommended for school training programs.- '

One important fact to remember is that all the |
staff development that needs-té be-done cannot
be done in one school or calendar year or even .
an 18 month period. As a result, most of the . ]
outcome evaluation during the firgt year or so,
and the resulting data, pertains to staff-
training and development, -
. D. Career Gu1dance Center (CGC) - thlS facility,
‘ - which is .the '"nerve center" for a progect, is
centrally lqcated wigh easy student access and
is similar in size’ to a classroom. The CGC is
used for activities such as -the following: indi-
vidual angd group informatien searches by )
students,;presentation to students by community
representatives, student discussion groups on
topics such as parenthood, career planning,
peer conflict. The CGC houses materials and
equipment to be used spedlfically for occupa-
tional, educational and self awarenkss and

plapning activities. These matetials are . ‘
cross catalogued with those in thg media c- ter
and those which are available througl, pro s

sggh as the Program for Education and Career
Exploratjpn (PECE). AWMl purchases of materials
are based on student and ‘'staff needs.




—

e

e

F

‘. - ) _.’ .' -
Placement in paid and non—paid ‘work experience
sites also takes ‘place through the CGC. , This
function, along with the materials .center one,
obv{oualy requires much- cross-progf}m cooxrdina-
tion, . The placemenht activities and thelyisits

_ to_ the school by community represehtatives,

alongswith.field  trips by Sstudents, necessitate
a. strong communlty liaispn, .

The CGC is a busy, flexible fati]lity which canm,
and often does, accommodate a number of -
aCtivities simultaneously. It is staffed in
Jmost cases by a paraprofessional who is'trained
to implemedt /a number of tasks yhich occur in
and around the CGC.

-

Budget ~ in planhing the budget for,d .career
‘guidance projeet/program, provisions should be

mlde for the followifrg: . purchase and scorling A .

of needs assessm%pt and evaluation instruments,
materlals for student and staff utilization

' equ1pment for student and staff: utrlization, some
remnovation or room modifications, jstaff ‘develop--

ment (stipends, etc.), printing;, travely..
contracted sefbices, salaries (part-time).

Budgets should reflect efforts toward combined
funding, i.e., State and local staff develop- -
nent funds; .Title IV, C funds; Part D,
Vocatiohal Education funds.' All purchases
should be made_in Jdight of- student and staff
needs and OUJEECIVES for the program. Actual"
expénditures will approximate 70,000 the first
.18 months of operation with onky paraprofess1onal
"salaries, if afy; sdme staff ,development and
.small mdterials expensgs during subsequent a
vears. These expenses after ghg, initial start-
up co s-ylll vary with salarie¥, requiring-

t amount of support. ’

‘

valdation - as planUﬂ?or e program are

developed means of evaluatlhg the extent to
which activities and components of .the project
(process) have been realized -and thesaffect on
student behavior of thede activities should be
included. Specific objectives are written for
all activities. Plans include the use of a
standardized instrument such as the Career
Maturity Inventory or the Assessgeut of Carger

N v

-
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S 'Develggment in a pre/post actiyity manner in‘order

) " to detect,changes in student’ attitude, behavior S )
) or knowledgey " ‘. : \Er/ L, , -t
v i ¢ ‘o %

& . (
Questionnairesy surveys, inte&y}ews’and stan-
dardized instruments are used to detexmine the
effects of orocesses or proceayres. Some- "side
effects)' or "fringe benefifs" might be a reduction
'in abseﬂbes, fewer dropouts,’fnproved grade ;
averages" or fewer dlsclpllnary probbﬁms. "

|/ Specific’ outc0me or perfQrmance, ‘objectives are

. " also written idr each task and criteria set for
determining achievement of the ‘task, For example,
if the’ obJectlve is to ‘improve classroom climate,
level of responses by students on questionnaire
,pertalnln to the atmosphere-ln th classroom
could bé ysed. f determihing if the predetermlned
cr1terion is. reached ‘ - . '

L ]

i ‘ . .
e ’ ° "

A Chronology-of Basic Management Processes tor Career Guidance
. Pro ects , -y Jad

Y«

Thls chart (Appendlx ) 1llustrates those procedures, or -
prqcesses, which are/basic to the operation of a career

. guidance pxoject. Hey are not intended. to be exhaustive

V' ,or.-inclusive@since/ many of those listed can be detaﬁled_

o ‘further. 'The purpose.of this chart is-to demonstrate the

) sequence‘which occurs in most cases during the ‘actual .
"project! operation. As shoyn on the chart, some proce-

SO dures take place s1multaneously. It.should be recognlzed
.+ . that the 18-24 month period of ”progect" orientation
oo should graduate into a program orientation since such

processes 3s staff development infusion and evaluation ‘)
should continue long after the '’ prOJEC{\ has énded.

"

L - - . .
. - : ) ‘ - © o
. N .

. IIIi Recommended *Time Line for Career Guidance Projects Vs

» - A t
. - This~ time llne (Appendéx B) corresponds to the. precedlng .
chart of process. and places: them in an)actual tlme per- '
spective, : . . . .
\" 2 ‘;" - ]

Attentlon should bé gaven to the fo low1ng p01nts. some
5 unfunded "soft," Qr pregproject time will ‘be’ requlred
thle actual funded perlod will approx1mate 18 monthie in

O - ‘ - » ' . L .
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Through the various componenté’aﬁd‘prpcesses mentioned ., ..af}
- earlier, activities such,as the following will take place:
A. Teacher ingservice training which varies in time T
from one day to nine months and_varies in subject '
»~  matter from self exploration to daily }iViqg sktlls, -;{7 .
’ t ) \ - . ‘ s
B.. Teachers:and counselors coopératively leading group ;~?,u
yexercises on tgpics, such as values explorgtion andy L
N degis%on making. ) ’

[ - ’ ", . 5 \—' ’ . P
most cases; outcome data will conglist primarily of: staff .
- - erformance and affect in the beginning.wfth!student =
' J[data becoming more Available duting the "second" year of. S
~ ¥ operation; orientation from a ‘funded "project" to an
operating "prpgram" should be realized around January e
" of the "third" year. o, g c ) d T
r"' * oL ) ; K ‘ s R ‘,. . <. \\,‘j
IV. Activities Implemenped Through a Career Guidance Eroject/ . s
{ ? Program : $ , . . - (VR K

’ N . P e R - "1.'

¢ C. Studénts pérficipaténg in discussion/activity groups {,/
on various topics slteh A§ conflicts with parents, RN

. deciéion_making'and copsumer sKills.in cﬁésseé_éndJ"'t ;

in ‘the C4reer Guidance Center (CGC). " .

0."

D. Students obtaining a;ocational, occupational and |

-edurational information, individuals -and in- - § - ]
( groups, in the CGC or in classes. “'ff'_
: . . o - ., ) . I 6 . v
. E. Students exploring occupatiwnal or'educatfonal = : .~ e
“ + interests through visits to the school by communif ,
e . -— representatives or thfough(visits into the Cbﬂﬁ?itf

nity by students,. N ' '

: R N SO
F. ' Students being assigned a teacher/advisor who- will .
follow the student's. progress throughout his,” ' ¢
. schooly career, Y S
. . él

hd "

G. Faculty megbers referring §Pudents"to the CGCJa%, .
individuals 'o# in groups fo 'igformatioq searches o
N or work on tppics relafing areer guidance or ) N
bl I . . oy
tr%91t¥onai subjegt ma&tegv L
' ) o
f o \ , - T

O . \4. . . ‘ . . T
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government agencies. 4

. . i
Repres ntatives from'business’ industry and

government agencies, maklng presengatlons'on thedir
vocatipns-and avocations to Students in, the’ CGC
and in classes. o - 3 SN

/\ x .. o &_‘

' Students be1ng placed in varlous work eXperience
_setthgs, paid and non-paid,

through/thg CGQ.

- - : .

[N K B - . , o :a’

PRI

V. Results of a Career Guidance'Project/Program

A,

O

ERIC
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A
Lages of {improved teacher and séudent morale

4ttendanc
. have been a part of the project.

The needs of a greater nu ier/of st ents aret
serviced through this curr, culum—based approach,
-Students, staff
the program through expresslnE
by wonklng,mo ether to addres
. (%
Both the community and scﬁool achieve Higher
leweds of'v1slbllity and cgedlblliﬁy with e?ch

other and with students. &> . fo
s 7 . . 1

nd community have *nput into
their: needs and”
tHese needs. ¥

£

'

have, beenejeport;d . I
‘has improved in “ome classes which’

TEachers, admlnistrators andf parents have
experienced new 1n51ghts Lnto student needs
and concerns.' :

*

a . n

-~ :
A cooperative effort; among teachers\ln various
disciplines .,and grade levels has beBun where
llttle occurred prev1ously.

. . v . o~
Teachers understand are "sold" om, - gnd utilize
career edubatlon{development methods and mat-
erials to a mhch greater: degree. R oo

Pa}ticipating school systems now havg%;ccess'

to materials and methods yhlch they heretofore |

did not. o ~
‘ S
R 8.
A
vt )
3 . . é

Teachers being traineqd i - the use of and,)in turn,
-utllizing career guidance concepts, materials and

.
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J. Staff dévelOpment progfams are being supplemented
or revitalized where little in—serviée activity
9 was taking place, o ' »

K., There is some evidence that gtudents'involved in
.project activities show improvement-in the 'areas

' . of selt understanding and self confidence, career

planning skills and attitudes toward work.

. . (. . . o
T L. At’ the State level project efforts have facili-
' tated, if not necessitated, scooperation among
programs. A synhthesis of funding sources has

‘also been affected. - <
f , ‘

"t R}

. 3
N P

' .
2

Evéidgtion.‘ S A o . s

Assessment in the prOJect(s) has taken a multlple criterion approach,
_which is advocated'by many of the authorities in the field of
evaluatlon ‘We have-used, and similar procedures are recommended

to others involved in a similat effort, an.objective based format

-{Appendix 0), self rating scales (Appendix N), tedm rating scales

-(Appéndix.N) and, to the extent possible, pre/post studies using
sténdardlzed ingtruments such as the Career Maturity Inventory.

v
a

Conclusions and Recommendations

5 &,
o

Some conclysions are: training of staff “is costly, frustrating,
time consuming, and it ‘is a necessity; evaluation is about—4a

‘difficult to achieve as staff development; management of the SEA

and LEA bureauracracies can be a major stumbling block, Such an
ef fort without the,prospect of some funding is virtually doomed,

‘ - . : /
It’is”rétomqgndcd in summary that: reallzatlon of any real ghhnge,
particularly with students, sHould not be expécted before the

tnd of' the.second year of operation. .- ‘

A great deal of .time should be spent with administrative personmel
for the purpose of  conve he magnitude of time, effort and
chahge expected, lh}s should be followed by a commitment from the
administrators, pOSSLbe/bCfoL funding is even mentioned. - At
least six months of preparation time should be spent with all
personnel to be iyvolved before any commitment is made by LEA or
BEA staff as to fuiding.

v
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: BODY OF THE REPORT

.

Problem Statement . -

In the conventional guidance program the career development’ needSrof
youth are oftentimes neglected in favor of crisis or remedial
counseling needs and services a /or quasi-administrative needs or
tasks.. Surveys have shown tha ~counselors are not communmicating in
meaningful ways that make much of a difference to students in their
career choices (Guidé/bst May 4, 1973). Counselors -have drawn

* - criticism from several sources for not- adequately attending to the’
career planning and preparation needs of children and for théir ;| - .
insufficient training in career guidance processes (Wlllingham, '

et. al., 1972; Ginzburg, 1971). Studies by the U. S. Office of
Education, the American Collcge Testing Program and the National
Advisory Council on Vocational Education, all indicate that career
planning goals for students are being slighted.

o
, H

Many see career guidance as a very real need for the future. Among
them is Dr. Felix:C. Robb (1973), who says that '"Our nation and its
people can ffo ldénger afford the haphazardness and error of an educa-
tional system that encourages students to wait until they have et
completed high school or ¢ollege before facing the awesome quesc1on
of how they williedrn a living and become self-sustainipg, contii~
buting'citigens;igaa‘community.” 4 =

Carecer Planning Assistance

Career guidance programs and related career plahnfnngn the part of_
studentsg seem to be generally lacking. The USOE study (National
Longitudinal Study of the High School Class of 1972) indicated that
only small numbers of high school students were receiving counselor
assistahce in the following categories: (1) job placement (38 percert) ;
(2) choice of curriculum (15 percent); and (3) post- hlgh school plans
(Y percent), (Guidepost; November, 1973).

Over 52 percent of the seniors expressing an opinion in the USOE
.study said that '"the school provided me with counseling that will

help me continue.my education.” Yet only 38 percent agreed with a
similar statement regarding help in finding employment (Guidepostj,
November, 1973). The Amcrican College Testing Program (Prediger, »

et. al., 1973) reporfted that half of the students polled indicated
that they had received little or no help with their career planning.

[y
e




. The ACT study concluded that ". . . counselors are nbt providing
. help wanted by the students ‘with career plapnidg 6n a one-to—one,
basis or by means of grouplguidance. ' The study -indicated - that

75 percent of the students felt that this career planning was most
(fmportant and wanted help. This was eSpecially true of girls.
The study indicated that over 50 percent of the’ female respondents z
;~ were choosing the tradjitional "female jobs, and that most juniors o
o ~and seniors had no idea whether or not their educational plans and
‘?f - occupational aspirations were Tongruent.
K - - v
The Georgia Advisory -Council on Vocational Lducation (1913), in
presenting their fourth annual report to the State Board for
‘Vdcational Edycation "af the State of Georgia, expressed concern

" about’ the role of high'school counselors in vocational guidance
and job' placement. The National Advisory Council on Vocational
Education (1972), in its'sixth report, made similar recomméndations
concerning the need Jfor strengﬁhening guidance workers' skills in
thie areas of carecr guidance counseling ‘and placement.

.Young people are experiencing intreased periods of segregation from
active, purposeful and responsible participation in the real world
as they spend an increasing amount .of time.in formal educational
structure, Youth lack anm experiential understanding of soc1ety and
the world of work., There is need for thé guidance team td foster .
new and closer relationships among acddemic disciplines (including
vocational education), other schdol personneI, the community and
the world of work. A survey of consumers' views of coumselors in
Montana supports. this . need in his finding that students, parentsm
and teachers indicated counselors 'should prov1de more vocational
services to students (Guidepost; June, 1973). A similar 'survey. of ,
Indiana High School seniors showed slightly over 5 percent of tHe
students considered the school guidance counselor as the most
helpful or second most helpful source in making a career ch01ce ‘
(Gu1depost° May, 1973). , ’

A 1973 survey at the Univtrs;ty of Pittsburgh (Guidepost' April 1974)
reported high school guidance counselors had a negligible impact updn
career choices of their blacks and women., The general feeling among
these students was that their high school counseling experiences did
not suit their career planning needs.

In response to information repeatedly indicating that students are
not receiving sufficient assistance.with their career. preparation

and planning, Bottoms, Gysbers and Pritchard (1970, page 12) express
"a national concern that the pre-service and in-service training of
counseclors be modified substantially to include experiences which
develop competence in career guidance, counseling, career exploration

/
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and ‘in placement to enable counselors te assist all youth in the1r
career deve! Wnt - , 'k : ;

N
’

Traditional Guidance Program : P_ S R

-

\ L]

There is sufficient evidence to sugges$“That traditional guidance
programs and practices must move from a services~oriented approach
“which has become reactive, ancillary and set apart from the eduda-
‘tional mainstream and move toward a’ developmental guidance approach
,.where program content and processes are determined by the needs of
students and goals of local educational personnel

Counselors have been reluctant to change their mission to meet the
changlng goals of students., Part of the reason stems from the success
"which counselors -have experienced in helping their students matric-
ulaté in the institutions of higher education--a major goal of the
60's. However, the mood of the 70's has shifted to-a broader concern
for the guidance and counseling of all students and not just for

the collegebound. One-to-one personal counseling is a-luxury which
school counselors can no longer afford, ‘at least in the same exten-
sive way as before, . : N -

B

Traditionally gu1dancepp{ograms have sought to achieve too many |
all encompasslng goals. The "self-actualization and opt1mal devel-
opment' of all children leads to constant ‘failure if, in fact, ™Y
measurement of the chlevement of such a 'goal is even possible.
Herr (1974) calls aptention to the 1nappropr1ateness ‘of .guidance
objectives which dojnot lend themselves to being operationalized
or researched. ‘Glopal goals must yield to measurable objectives
which are related to student needs.’

Vir
¥

.”Within;the guidanc oabfession there is a growing dissatisfaction
over shortcomings i guldance practlce,” (Wiltingham, et, al., 1972),
. ‘Inv actuality the goals of 'society have undergone dramatic change
I .while the goals of educatlon apd guiddnce have remained relat1vely*
stable. '"In changtng times, unchanging schools are anomalous” ,
(Howsam and Houston, 1972). ' . N

Curriculum-Based Career Guidance Team

The responsibility for the implementation of a needs-based guidance

system can no longer be delegated solely to the counselor. Fulfill-
ment of the guidance functiofl .requires a team approdch. Counselors,
teachers, administrators and othe@r educational personnel must .,

_develop new-ways of working together: Such direct 1nterventlon%

ey .
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©' processes as indigge ' and group counseling must be augmented with
indirect and sha .  _cesses Where counselors work with teachers

. and other school personneél in providing indirect  assistance a1med'

: at the personal development of students.

Career guidance activities should be designed to help studemts

understand the functional relationships between school and the \

4 working world. The guidance function must be curriculum-involved

and not implemented through a group of .isolated activities.

Bottoms, Gysbers and Pritchard (1970) contend that career gu1dance
is an integral part of the school curriculum. It is their belief
that the roles of the school principal, the curriculum and the
teachers are just as important to. the career guidance of students
as is the role of the counselor. They see the secondary school
as being in a strategic position-to help students understand the
importance of educational and occupational choices by providing
relevant experience as a part of regular classroom gnstruction.
Such a central, curriculum involved role for career guiddnce is
_llkew1se strongly advocated by Pierce (1973), Deputy Commissioner
of the U. ’5 Office of Education.

.

Goals.and Objectives of the Proiject ' .

Purpose: - i SN ( ' .

_The purpose of this prolect is to develop, packaﬂf and validate a
transportabre career guidance system derived from student: needs
which utilizes curriculum-based strategies and #.‘team approacﬁ&

In opder to fulfill this purpose the follow1ng goal “and obJectlves

have been generated. L
.Goal: - S . ) . .

The main goal for the project‘is to develop - and'dlsseminate a coqc“\
ceptual model for domprehensive secondary ¢chool (7-12)- career

. guidance programs. The Yodel will consist of transportable B
. packages which wi!' .rovide a framework for the delivery of career BN
v guidance strate . Jdesigned to facilitate the achievement of A
desired student outcomes. These procesdes are de51gned to achieve,
the spor: T ‘jectives outlined below:
- "l. To develop”the capacity in selected local school
ar systems. to plan educational/guidance programs ‘

/ based on 'student needs. ,
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ﬂgfd:pian and design a guidance delivery system
. that will enable schools to meet the career '
"development needs in the broad sense and voca-

tional guidance needs in particular of their
totdl student population, <

To. deéign'and develop training packages that will
enable the local guidance team to acqu1re the
appropriate competenc;ﬁs. Y . 4

To ;;;;Ef\the total dellvery system in. Georgia
school systems that haveﬂastudent body compar-
able’ to a variety of scho@ls across‘phe,nation.

.

To emphasize in all aspects of this emerging -

program bhef{acilitatibn-pf career/vocational _,
planning for students at grades 7-12.

[N
\
: °

N

Descriptdion of the Project, Results\and Accomplishmeﬁts
T : 3

3.
\
‘.
g
; 5.
1.
¥
¢

O

ERIC

Aruitoxt provided by Eic:

Although there was much co&fusion and resultant
frustration in the beginning, this was overcome
for the most part during the first year. . It"is
felt that, by coordinating the Unlvemsity of
Georgia prOJeCt efforts and those of the 16 Title
IIT career guidance prOJectsg all those involved
had tremendous opportunities to formulate, develop
and try the concepts together.

Slnce the last)report, each of the 16 Title 'III
prOJeCtS which are utilizi the Unlversity of
Georgia model were'evaluated on~site by teams.
As a result of these evaluations and through
natural selection, seven of the original siv
projects have been discontinued. Appendi:
illustrates tho yrojects WhlEh remain,
encouraging resu.. of these cancellations h.
been that, in most of these discontinued scho.
svstems, the projects have continued to operate.
This indicates to us that many of the attitudes
and processes which began as a project are
evolving into a program, which is one goal we
hoped, to achieve. X




«

Twenty—one additional systems haVe been funded
through’ Varfous sources to adopt and implement
the processes established underthe initial pro-
ject. This brings to 30 that are, presently in
operation as funded projects (Appendix A).

As' a result of -the combined ﬁniversity of Georgia/
Title III project activities, we have déevised a
time ling (Appendix B) which is the '"normal" .
time table which is recommended for all new pro-
jects. This we feel is the minimak. amount of

time required for a school system to establish
an‘operatlonal base which is adequate for movement
* From g*project to a program, regardless of. kind
or leyel of funding. This time line should, of

. course, be considered, adaptable dependlng on the °

individual school system
!

Appendix C is indicative of' the correspondence
concerning. the staff development we have; or will
have, with project systems. After identifying
a given number of school systems in edch educa-

tional district, these systems were asked to

attend a briefing/orientation session to further
explain the amount and kind of funding which was
to be made available fbr project operation. At
this time the prospectivé systems were told what
was expected of them. Following this meeting

14 systems opted.not %o part1c1pate leaving the

v,

21 new systems we .now hav.. .

The remaininy 'O 1135 L oand 21

new, arrenged s ‘ur .., .essions on
prograu plarning & ‘nagement and in human
relations training. he resaurce package developed-

through the Univers y of Georgia project was used
in the latter. Two days were spent-on each topic.

In October all 30 of the projects will participate
in another four-day meeting. At this time the
participants will receive training by Department

of Education personnel in the University of Georgia

- resource packages which are requested by the parti-

cipants.

-

20 -
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Environment packages (Appendix D).

to the SE

1 - . ' ‘ B

Representatlves from.the new and old systems will
attend_ training sessions 4n September in the Voca-
tignal Exploration Group (VEG) materials and in

the Life Career Davelopment System (®CDS) materials.

It has been our experience that both these.will

complement the Univer51ty of Georgla ﬂrainlng
packages and give the LEA personnel some basic

" knowledge and skills, not to mentlon confidenice,

which bolster their efforts in ‘the implementation

of their projects. It is expbkcted at this point that

any additional school system& %hich adapt/adopt our

model will take slmlker traindn ’
) )

All of those receiying the above training are ' .

expected to return home -and trdin 20-50 percent

of their dolleagues in these methods.. .

In addition to training in the LCDS and VEG, the
LEA's are providing staff devedopment in the’
University of Georgia modules.as they becomé.
available, Many have begun ‘or hdve completed
sessions in the Human Relations and Educational
These were
retommended as openers since .the ¢onstructs’ and
skills covered in them underli- .11 the other

pack es,

Stairi. training in the LEA's ‘is being expedited -
in a number of ways: one to four hours per

month after school; a week or more in the

summer. In all cases the participants receive

a stipend, cgursg credit or staff development .
units which tan be used for dertification
renewal. University personnel, often teach the
courses or LEA personnel are appointed as adjunct
professors through a training institution.

P

All projects have bekn aske3 to involve 20-50
percent of their faculties, from various disci-
plines$ in the staff development.

Funds for this training have come from various
sources, including ‘each project budget. We have
encouraged combination funding to help insure

"inter-project or inter-program cooperation within

each school gystem. This has reverberated upward

vel.®
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Sin each project has been requ1red to employ a

paEaprofessional have prepared a training
presentation of apgfox1mately féur hdurs .to be

.used with these individuals (Appendix E). This ‘x“

program is based on what these persons have asked
for, a review of literature,and our own/experiences.
The paraprofessionals receiwe mainly on-the-job
training which isXbmplemented by the LCDS program. .
We plan ‘to develgp, a formal guide for traini§g
paraprofess1onals as soon as possible. .
. » .
We are very. pleased that in all®37 of the pro;ects‘
a Career Guidance Center 6Qppepd1x F)' has been .
established and is operating, Some evenrthough
funding has’ been discontinued. These have prOV1ded
guidance with a great deal of vigibility ap d many
school systems with a facility &ﬁlch ‘they would not
have otherw1se established. These Centers have
served as a '"nerve center" forgaffective edu tion.
They have provided participating schools with a
medium for building a posftive commuitity liaison
which hasn't been emphasized previously® The
Career Guidance Centers have also provid d students
and teachers a fac111ty where they clan comé indi-
vidually or in groups to. l%arn, discuss a

a

.investigate. DMost of xhese Centers;are multl —-purpose

resource "rooms which are staffed by a paraprofessional
and students. In a number of casespersonmnel from
various programs have pooled equipment and resource
material in, the Center and have cross~listed them
with ‘the llbrary. We have prepared a number of
materials ﬁlsts which are used as recommended pur-
chases by pro*ects (Appendix G).

!

The school- communlty liaf®on is fac111tabed thrgugh

" taught by the counselor and paraprofessiona

. the use of speakers' bureaus, field trlps and work

experience. +
»
. ¢ b
We have developed a slide/tape .presentation to .be
used in orientation sessions with those new to

the Career Guidance Center concept.

Although we have not advocated the addiPlon of
separate courses for the purposes of~del;vering
guidance, some projects have established curyficula.
Due to the LCHUS some have begun using the materials,r
%,%as‘

e : oy
. » , .
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/'y ;the text £0r a ogurée in career planning.
) have been wekl’ cepted ky studeats. O
| teaePers,«e .8 Engllsh are,using these
gralvpart of their course ipstructiony.

~have’ inc uded {Appgndix H) some examples ot o

tlf‘ actual lessipn plans which were prepared by B ‘
' teachexs tiaking: §taff develdpment through their - ¢\\\ o

»prJect. We « are em 121ng an 1nfuslon pro-
cesg wheap a: teachjrfteaches subject Hatter and_
encourages self an agr awareness concd??qntly,
‘dne through the medlum of. the other.

“ﬁhe booklet Career Guldance in Georgia,f(Agpendlx
I) was produced through the*University of Georgia .
. project. This, book details the copcepts, constructs,
goals and processes necessary to adequately eXpedite
-y the Géorgia Career Guidance Model.- We feaé this
. publicatiop can-'give the reader, regardleg$*of -
* location, the backgreynd ﬁor establlshlng a program
such as ours. . (Q-

8. ,0One of the most 1mportant accomplishﬁénzs of the
project has been the development of staff traiging
packages 3n all off the nine priority goal area
falling under the model for thé University of
Georgia project. We have these odules wbich are

;\\\ included as’ Appendlx D. As mﬁntloned earlier,

personnel fram all school- systems which establish
career guidamce projects/programs will receive
." training in the packages.. These persons will in

turn train.others in their school systems. All
of the packages which have been used by SEA staff
have been well accepted,by participants; the only
*omplaint which we hatve concerning the packages is:

v one of a quantiative(rather than-<a qualitative-one.
That' is tlie problém of finding the tifie and/or
inducehent to encourage LEA ,staff to partitipate
in the training. p This is compounded by the fact
.that 'sdme of the packages, e.g. Hyman Relations
Training, or basic :to proper implehentation of ;
the others, or to ‘good teaching in geaeral.

whe can take a method such as role play or brain-
storming and use it well. Others cannot communicate

be positive and tacllltatlve. We feel these skill
~ are absolute necessities if guidance is to become
v curriculum based as we are. attempting to make{%t.
N . Y

a . . O

with students in an unharmful manner, not to mentlgp.

»O

E» We are finding that there are some school.personnel J

o
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T » 'In effect what we are haying tolio'is pull out of

.:"4 . ' the University of Ceorgla modules techniques or

' constructs which afre, common to the modu}es and

‘ .present them td&thosé ba51cally{;k111ed mot1—”

TR vated people 'who can begin_using.them~with'students.d

(\The other large percentage of staff who do not '
.. -have the basic skills and are less motivated

"’\F. receive 1nten51ve training in the packages. The

o ¥ - problem, if it'is ,a probléﬁ, is that student affect

- -, wilk be realizéd much later due to the fact that

KT training im the modules takes lO 40 Hburs of staff

,develOpmenv o -

?” * LT

-

\ .
f ' Tﬁi The”deve pment of the Georgia Career Guidgnge .
o j%' model~ an the resultant materlals has beeq}ba@ed
Co » .}, on the premise t?h N although a wealth,of good.
T materials tOJh s'ed with’ students are’ a éilable
' " ih ‘many cases those who use. thése me,!:hod)v ‘and - s' .
. e materials do not. have the bagic. skills or know—
2 2 Ty 4, ledge to do so properly. ' Therefore, the Un1Ver51ty
of Georgia modules are 1ntended for use imn training
. schpol personnel and cannot necessarlly be used
. with students. This premlse has been informally
validated through SUbJeCtlve evaluations, by SEA -
‘in training LEA personnel in the packages. :
. < -~ B
9. -Through the processes of trlal and error, we have
' developed 'a sequence of progesses which are basic’ .
to the operatién of a career guidance project/
progtam (Appendix J). “This chart illustrates
the order in which the processes shouhz occur
while the .corresponding time,line (Appendix ‘B)
shows the actual time during \the year which ‘they _
should take’place. Both thes cHarts were |
synthesized from and based or what could bé
con; idered the mode, of occurrencegywhich have
bee®tand are taking place in the 37 systems .o
: involved. ‘We feelg@his chart, which will bet
| refined as needed, Will be help{pl to any school
: bgginning a ,career guidance program since’manage-
ment, from organlqlng an action team to flllng
", materials, has been a problemd 5 .

Most of .ghe processes on this ‘chart can be broken
dfwn fm:ther into a number Of steps, for example,

the step "compare needs to existing program offerings'
requires’ llet1n§ what 15 going on by grade, subject

-~

-

¥
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area, 'number of students involved and number of .
, : classes. We have recommended the use of a matrix;
. : which was 1ncluded in an. earlier report, for thHIs

» ) ’ 1

_purpose. .

. . S Eagh of tH% remajning original T1tle III project

s ” {*schools is required-to submit by the end of this,

' , -0 school year a. guldp for establishing a d operating

a career guidance) project. We Mope that a synthesi}

_ of these’ guides, plus the University of Georgia . ,

’ prOJect materlal, plus whdt we have ,already put =

o " together will produce .an operational, curficulum

. . based delivery system ‘for career gujidance. A ta le

) Jof contents for .th€se guides appears as Appendix K.

v The systems model for\program -development and
evaluation (Appendix L), whlch‘&as-adapted from the -
Missouri\ Evaluation Ptolects model:, ‘is being used

aw1£h all the project sysnemSv The.sequence o} ’

. -processes (Appendlx J) is a further expansion.of

‘ _ this model. The process: mod (Appendix M), hich

N appears in Career Guidance ie\GEOfgla, page 16,
is considered a quality control systém which helps
to insure that the delivery ‘system is not ¢entering
oh one)means of providing services fo\students, as
is often the.case in guidance prbgfams at!/the pre-
gent time, e.g. On Call-Responsive Services.

-

10, In a struggle to determine when, where and how well.
the prOJects were fuctioning, we have devised two
.evaluation, 1nstruments (Appendix N) which gather
“'primarily quantidtive, process types of 1nfgrmat10n.

]
4

Obvidhsly, this is the "easiest kind to gather.
These instruments will be used at-.mid-year and in N
the spring. The former i's \a self-évaluation and -
the latter is to be used by a tgam of objective
¥ S raterd. To get at the qualltapiye aspect of the
operations, we are asking that all schools involved
. use an objectiverbased approach. We have adopted
' the format used in the career development materials
. for grades 7-12 in Minnesota. Samples of our
\ S jbjectives-utilizing thlS format appear as Appendix O,
le have also prepared a/ 'guide" for evaluatggn/whlch
1s used by all the proJects in formulating and@imple~‘
mentlng such procedyres. (Appendf& P)¢/

K

- The report of Dr. ‘Garry Walzg The th1rd party evaluator

L f6r the proigct .is as follows:

- \ v

S ! & ) ~
\ v
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Evaluation of the Project L -

> -

- See Appendix Q for the report of.thevthir@-party»egaluator.

- .
Conclusions and:.Recommendatdons - L X -

- . o L.
Lo *
W

The nlne/ortglnal goal. areas stated gor,thls perect spécifically,
and .for career guidance in general, ate sd«comprehensive that it
is dtfficult, at trmes, to separate Ehe concept~of careerkguldance
from that‘qf career educatian. Th;s is particularly-xrue when the,
latter term is defined in its broaaest sense. This: situation has
allowed us te melt together cagregy educatlon and céreer deVelbpment
under the aéépites of caregr gﬁ;dance ¢ We have‘found\that a de~ -

.;mpha51q on labeling these. efforts ‘ag’ §r03e0t or program is more

acceptable since Tt mlnlmlzes the ﬁpé@;al project stlgma.

roe=

R Y, ,
We have found . that there remalns a tremenddus Tamourft of misunder-~ -

standing of tht term ''¢career” even when us1ng it as synonymous
with "life\'" as we do. Although' this- is true, there '{s litt}e to
dlsagree with once Chlb basic mlsconceptlon is ovércome,, Ouy
congeptualization ‘of career gu1dance is what mgst educators and"
lay persons percerve as good. Some do ‘have problems with the .
interpersonal component in the beginning, but even these.appre-'
hensions are alleviated soon after becoming involved.- :

\\\ ¢ | N %

4 a

The disturbing fact_ 1s that even though these goals are dcceptable,
'they almost always tand’ A back seat when schedules get tight in =«
"the schools. It-is not news that real solid attitude change can
combat this problem, however, the magnltude of changes which Wwe

are eXpecting takes time. :

It seems-+facetious to explore the idea, but in order for guidance
personnel, in Georgia at least, to become involved or take charge
of efforts such as we're asklng thém to, one would have.to abollsh
the Q051t10u of school counselor and start from scratch with a néw

. job description with spgcified tasks. This situation exists, not

necessayrily because of ppor preparatlon or attitudes of counselors,

but from preconceptions §n the part of school personntl as to whato

~guidance pcople can _and s ou do.

Those projects which have accompllshed what we have askad of them
‘have one absolutely necessary ingredient: good personnel. These
people can be good counselors, good administrators or good teachers

or a combination of a%%;three.

\ . .
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*In mosat. ool systeme we have found that basiCally two types of
,pereonnel exist, hose ‘who..have little or no awareness of or who
posse few'basic ekills ‘in classroom management; and those who
4o possess these skills, or'at Ieast are aware of the need for °

“them. The Auccess of a program s,cu;::::;:m-based delivery system

. will be_determined by the type of and ss of the staff develop-

ment offered

[}

;. Staff. development séems ‘to be the key- to lasting effect and carry
“over from 4 "project", otientation to that of a continubus, develop-
mental program which has comprehensive goals. .

: Ther:gig a’critical need at .all levels,' state, local and: federal

for mpre program coordination. This is*evidenced by the duplication‘

of funding efforts, overlap in evaluations, repetitive aecounting

" ‘procedures, increasing demands on staff training time. Many worthy

‘efforts are "killed off" for these reasons because local system

- personnel are super satufated with ' 'wonder programs,' most dll. of .

- which -are. very similar, but not quite the sameu

- S A

- The pre whieh was employed in the operation of these projects,
‘e.g. although many good student 'materials are available,.it is
erroneoUs to assume that they will be of benefit unless teachers

. using ghem possess basic skills such as in group leadership or

. interpersonal relationships, seemed to be supported by needs data

: dgathered and subse€quent in-service activities. ‘ T

°
4

Related to the above point is the problem of obtaining the amount
of time needed to adequately train school petsonnel in these skills.
When orienting .and training teaghers; arf experiential approach is
the most effective, i.e. dd not tell teachers,what materials are
available and how good thede , materials are, but show.them, This

is particularly true conce ning the process of "infusing' career

,guidanCe 1nto traditional subject matter,

, One of the toughést problems to deal with;ie that of»management ‘of
‘the processes involved. This pertains to. deciding who will'do,
or is doing,. what, to whom and when. Proper planning and open
communication are ‘the keys here, ‘

_ Although coordinated funding can lead to a bureaucratic mess, it-

does have ‘good points and can work, This has been affirmed through
these projects.

It is recommended that future overseers of such efforas behcognizant
that:

1. The necéssity for a good deal of attitude change
‘ among all types of .school personnel be expected.

13
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. ‘\‘ . ‘ - Id K . .
2. Extensive ipn-service training be planned for, par-
- 1dcularly in the interpersbnal domain.» !

s

To build in success by hangd picking staff to involve
- 7_' 1n the beginning is'a good approach N ‘ Y

. . - N P
; ’ é N ,Little student affect and. much staff affect should
‘ : be the expectation during the first 18 months.,

. ' .5;2 Community representatives will in most caSes,
r!adily become involved.

-,

L . .
6. »Only 20 to 50 percent of a school faculty will -
~become actively involved,. and some of these upon

' . N gg,romise of course credit, stipends and materials,
- " ~ ’,‘
g?’ Some of the strqngest skeptics will become the :
%gi . strongest advocates, PR
8, More time than a. ten-month s¢hool- year is" needed
L for real affect, on students. "
Ll D o \
! ? 9. Administrative understanding.and'support,is very

important to a successful operation..
10. Neeas data is very useful in "selling" the program..

11. A multiple criterion approach to ‘evaluation,, including

" specific performance ob3ectives, will be the

- adequate.‘ :

>
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Georgia Career Gu1dance Project
Staff _Development workshop _
- - Ngenda _ -

| l‘la\rch{lﬁ-la. 1976

-~ .

narch 6 - HUMAN RELATIONS TRAINING : .
_'_ '&M - Tuesdt\v ”orninq S

‘.

/9= 9 30 - Introduction Activities and !orkshop Overview "
.(._ , "« o« o Paul Vail and John Dagley . e

i 9:30 - ]2 . Attending, Listeninq and Perceivinq .

<"+ . Frank Asbuny B v
Session 2 - Tuesday Afternoo ' ﬁ o 'D | F‘-, i; i
> 1.2 Responding . |
« « o Frank Asbuny )

v—” 2 - 3 45 Implementatlon Stratggies - Peer Group Counseltng Program,

B , ‘_ ~ « e o John Dagley | . , o
l; ‘. ) ) . ) ' > . ‘,'
.‘ . a ’ ) . -‘- ' a

‘Narcﬁ 17 - INDIVIDUAL ADVISORY SYSTE” '

B Session 3- Wednesday Morninq

9 - ]2 Attitudes and Concepts '
: « « « Earl loore, Duane\ugrtley and John Dagley
e ¥
Sgssién“4s;‘uednesday Afternoon - f‘; o
1 - $45 R Skingand Plans. ¢ -
' . e « « Duane Hartley. John Daglig and Earl Hoore :
‘o { B : | ' e = '
. " » L ‘
, 4
. r
.
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L*‘ﬁ_Ses ) 5 - Thursday Hom'lng

9 - 12 rJeeds I\ssessment/Staff De

Ve]opment Plans' Lan T
e ,JOhn Dagley.

Earl Noore an.d Duane ﬂartleyf

NLEEF

-

_E\)alu_at'ion and Nrap-vUp Activities
' ..+ Paul Vaﬂ~ :
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" We will furnish you with additional details ag goon as possible..

-

e ' . . STATE OF GEORGIA . co ‘\ oy
DEPARTMENT. OF EDYCATI'ON '
: . .. STATEOFFICEBURDING
JACK P. NIX . .. " ATLANTA 30334° . S

State s-jrnm'.ndencbfs:hoou w - ' o ' o )

3o
* .a

o January 23, 1976 . . o

- . s N *

. N b4 L4 . R : o i .
MEMORANRUM f S o
. - ‘.‘ | )r v '.. .’ . a ’ .
TO: - Project Director . : ‘j A A M
’ ) Do ’ i }(

AN - Fo s
A}

I
-

L

.-

FROM: Paul Vail, Cookdinator | /1 -

| Giidance, Counséling and Testing - 4
, e e - X
We have 'planned a meeting-March 15218, 1976 at the Holiday Inn West in
Macon on.1-475 for counselors, and paraprodfes.svio'nafs in the project schools.
\Mhring +hic time you will recgive instructions oif the use of the packages
-nat have been developed at the University of Georgia. We will start at" )
9:00 a. m. . pn March 15-°and finish at approximately 3:30-p.m. oh March'18.

T . . . o

. i PR . \,

. .

We feel that fh?é will be one of the best and most profitable r_n.e‘etings; we
have had to date and: certainly urge your attendance. We look forward to
seeing you on March.157- '_ . .

. & - o : B :
. g . Yo~ < . : . i Y‘

- QPV:IC - ‘ o K h T "u

. ~. . - vy f. . T,
cc: counselors : = : L

’ . -
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. l g Appendix E

S . - \
“ ’\ :
.

’ ‘ C - : . 4 :
i ) Guide . . ,
-For T
Training Paraprofe551onals I v
. A
. L L o , | R

«

I, The Guidance”Ceu;er (30 minutes) - ' - ) P

A, Ppyeical,a;rangemept of the Eenter' , T o R tos
1.” .Provide 'an area in the center for individual work, groupwwork
and "mini-lectures" by community visitors.
2. Possibly arrange the center spacg into-.interest areas if
enough room is available in the &énter—-(e.g., "military
services center," "social security card application center," .
"community internship center,” "going for your interview,"
"college center'),
3., Suggestions for storage of materials—-and effective displays
“ of information,
4. Suggest types of shelving (adjustable, if possible),

[~

- B, Manaéiug the center‘» J ’ .

1. Suggest that the centér remain open all during the day and
that- students, do not have to s¢hedule a.visit.« -
2, Talk about making arrangements with teachers to use the . ~
. materials and, if necessary, carry the materials to their
~ classrooms.
3.. If possible, obtain the EEsistance of a student aid, who
.~ will hélp keep the center straight, help with flling, help
show other students where the material is. ‘
"¢ 4, Teacher and community involvement--how to go about famils
- iarizing teachers with the materials avallable (faculty " g
meeting, etc.). Show materials to teachers when' you feel ’
g they apply particularly well to thelg/%rea. e v
C. Utilizing the cefiter ' - i 2 ‘

1. Perhaps get a "eareers club" going in the school, + Once
each month someone from the community would come to speak
on different” topics. :

2,” Perhaps have'a "hobby center" or 'hobby club" in which.
someone from the community could come to talk about their
avocation,

3. Allow for student and teacher groups, community reprééén-
tatives, searches by individual students and cooperative g
arrangements with teachers (provide examples).

RESOURCES (to use and suggest):

1. The Career Resource Center: Pylting It All TogetherJ
zminneséié/publicatton) T s \

2. '"The Career Guidance Center" = slide/tapet

3. Steps to Establishing a Caroer Guidance Center (blue sheets),

[
-

. ) . y " ‘ ) - N
Q s X o 4}2’ P ) -




. Page 2
- \ 3
1. Community Liaison (1 hour)
L ' R
A,',Arranging field trips--who to contact, what to tell them,
how far can_the paraprofessional go in making arrangements?
B. Arranging work é erience sites. R
, I, Working with /the existing coop teachérs. ' -
. 24 Explaining your activities to coop teachers and others. = - .
: . Lo ® .
"C. Arrangidg speaker visits to campus. : _ i : )
"+ - -1. What the school visitor needs to know.- BN
2.. Proper -etiquette in habdling resource speakers—-intro-
A ductions, etg. ’ : .
a 3. Helping the teacher use the speaker.
' : . . 4 -
- D. Establiiging a speaker\s b eau » : u/”
- 1. YtiMzation of the community (prepare a file)
' T
: .
E. Conducting community needs assessment v
, o .3
F. Conducting community rasource survey. \ i " Lo
}l. Possible forms (''bread and butterflies" anual). '
?2. Utilizing what has been found by others™and getting ,
the teachers to cooperate., ’ ‘
RESOURCES (to use and suggest): e
> ) v "ﬁ'fj
1. "bread and butterflies " "Leaders Handbook". I(blatk
notebook) . 1 . ' - ' :
2. "bread and butterflies, Curriculum Gu1de. o ’
3. Steps to Establishing -a Cateer Guidance Center (blue )
) sheets), - T
Q'Q. Journal article. - .. ‘ J .
- {;‘ . o . 5 g ..
'« Materiads ( 1 1/2 hours) e
. ‘ L

.~ A. Usgé of materials' \\1
1. What are, the different types of materiars (e.g., tests, -
career information values clarification professional ¢ - : jﬂgj
literature, video and audio materials). ' ' o

2. Demonstrate some-of the ~materials for them--for example
the O E.K. or other S, R A. materials. Take a copy. of .
the "Self Directed Search" and recommend that they try
it with thei¥ kids.

3o ?gefer them to the list of materials we have prdvided

them, . Co ) |
. yem | | | 3' ) ; }

w~

i S




B. Ordering materials L
. ?] . ’

1. Howito go about ordering the materials you want, use of -

the purchase order, ordering on a 30- ~day approval basis
and how this related to cost.
2. How to obtain free and i expensive materials.
3. Suggest a filing system %or the materials.
‘ ' »\
c. Cataloging material ¢ '
.o @\
1. Get the help of your librarian, . .
2. The librdria# should have a complete 1ist of all the
* ! materials in.the center. :
3. As materials come in which ‘are related to a specific
subject matter area, you might begin a.list of what .
: ials relate to what subject areas. ‘ "
Recommend that a system similar to that used4by'the
librarian be used to check out books, eté. Here"
shouldgbi%enough‘money available in the budget to
(¢]e)

—n

~

order cards~z ete. > g

D. - Collaboration with other programs

¢

1. Talk with the P.E.C.E., C.V.A.E., VOT, D.E.’and other
variousg work experience teachers about the possibility
oﬁ filing their materials in the center and as to-the
meterlals you have wh1ch they c0uld use, . i

= ,
RESOURCES (to use and ‘suggest):

[}

\ i

1. OEK, WORK, SDS, DAT, CMI Games~-'"Cruel, Cruel world,"
etc.

2. The Career Resource Center (Minnesota*publication)
pp.: 60275 . R

3. . Our materials list,

4, <EHandbook for ‘Counselors ’in Georgla Schools

5. ¥ Counselors Guide ® Free and Inexpensive Material.

T’ N
A r
(V. Equipment (30 minutes)

\

A. Obtaining equipment

1. Money is limited for obtaining equipment for the

. center. -

2, Recommend minimal equ1pment purchases based on need.

3. A list should be kept of all materials and equipment
which comes into’ the center. -

Page 3
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i agc

T

= : ' o . | o
. By iOperating equipment .
1. Determine of the paraprofessional k WS how to operage l \\\_
all of her equipment.and demonstraté if she is havin -
' trouble with any of it. - i
2. Be sure and give hef tips on operating the cameras v ¢
(flash distance, etc.) and how to operate the tape ’
recorder for greatest efficiency. o
nESOURCEs (to use and ggggééc)i
1. Catalogues s ' PR
2, Our. recommendations for .equipment purchases.
T

Rf. Group Work (1-2 hours) -
. ! ' ‘. .
A, Orientation to group work ' @

-

. ¥ .
1, "' Some things to-avoid in dotng group work with students.
N> *2, Recommend ways of getting groups started, role playing, «
games, fidms, etc. and demonstrate.
V3. Recommend the "bread &dnd butterflies" guide.
) 4, Use the University of Georgia guide to group work. a

B. Types of groups "
1. Groups of 5-10 on interpersonal skills.
2. Class groups on occupatiocnal ch01cq
3. Special interest groups on post- secondary or vocational

topics.

G. Group topics

1. Peer prebsure 3. Values .
, 2. Parent=child relatlons 4, Self concept
RESOURCES (to use and suggest): .

1. '"bread and butterflies'--Leader's Manual.

Steps to Establishing a Career Guidance Center (blue
sheets). . 4

University of Georgia paper, *
"Counselor's Guide for Working with Groups."

Gazda book on groups.

Dinkmeyer and Muro book.

N
.

AW
.

>3
o

i~



vI.

. o
Evaluation (30 minutes) v
. v
A, Keepin a log of attivities 4 . . .
© 1, “Purpdse of the log. : . | o

"2, What types of items should be included in the log.
3. 'How log should be kept (on a daily or weekly basis)

B. 'Registrations in the Center

1. Provide the paraprofessional with g sample form
» (like the one in Chatham County) on which to register

[

. ¢ and community people who wvisit the center.
C. Student, staff and community questionnaires

1. The paraprofessional and counselor should work toward
i~ "a periodic evalyation of the center to determine which
. student needs are/are not being met by the center.

2. A simple questionnaire might be designed which could
be administered periodicallysto teachers and students

‘to obtain this type of data;§ 3

3. " Encourage the use of process/ and product pbjectives.

"RESOURCES (to use and suggest):

‘I Gu1de to PrOJect Lvaluation (yellow sheets).

*

guests and students, including a tally of the teacher
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- f ] ’ \ \
t ; |
- Steps to Establishing .
. h _ «
: . . " ’ , It 3
. Career Guidance Center
. ' : ) a
l. Preliminaries ) -
, A. Develop a purpose statement for the cenTer including ObJGCT'VGS you
wish to accompi;sh o
B. Identify and meet wiTh all the individuals involved In disseminating
career guidance information (P,E.C.E., CVAE, work experience coordi-
nators, media- specialist, Department of Labor representative).
C.' Enlist the cooperation of the persons above without force. Encourage
a team attitude toward the formatior, operation and use of the Center,
\ D. Look for a space for the Center. Try not to be too ehoosy and don't

wait for the perfect location. A space which is centrally located .
and in the flow of student traffic would be best, if available, The,,‘
assistance ofiyopr school administrators is of absolute necessity here,

. Ma(erlals

A.

-

Famjliarizing oneself wjith material

1. (Subscrnbe to a service which regularly idgntifies career
guidance materials, i.e. National Career Informafion Center.

2. Obtain catalogues of publishers of career guidance.material.
3~ Visit other Centers inuyour vicinity.

4. drdér specfmen sefs of maferiaannder conslideration.

Rating quality of material.

].' Check for evaluative data (fietd tests Vi

2. Léf other staff members and students pre.iew material.

3. Applicability to various grade levels, subject areas,
student populatfons. v

4, Cost per item.
5. Durability or consumableness.

6. Timeliness and protection for onsolcscence,

o
0]



v,

v

1. Plan for use of !M&terial prior fo ordering.

‘ngéin material

2. Basé plan and orders on identificd needs.” T

U%Q of Community Resources.

’

A?‘ Make contacts.

B.

~3

)."Form letters ("Bread & Butterflies" quade page 8, JO

-

placement manuals).

2. .Personal conT%cT (student apnd/or staff inférviews) P
(See page 51, "3read & Butterflies" guide).

Community-based experiences

1. Speakers bureau (See A #1). ' ?

2. Visitations sites (See A #1 and 2).

3. Vork observation sites (Work with P,E.C.E.,(CVAE, other

program coordinators). AN

\

4. Work experience sites (same as #3).

5. MNon=-paid or paid internship (This could be for no pay,

but course credit), (same as #3).

6. Community classroom experiencss.,

¥

C. Filing"and records system., ) £
Operation and Administration . b
A. Staffing - |If possible, a paraprofﬂgsnonal is the ddeal person to

manage the Center. However, it could be run by s#udepfs and the
counseling staff. Community volunteers codld also help. Try to

make the operation as self servuce as possible. Student clubs could,

run the Center as a project. }

Student Use Policies - lnvoive stuydents in establishing these

policies..

Connect Center use quh dfner school activities. Make

materials as accessible and self service as possible.



\¢

. { . ’ L
C. Uée by Staff - Encourage staff To .utilize the physical faC|I|
and materlals as often as possible, in conJuncfton with classroom
activities. Demonstrate to them how this can be done., Get them
Involved in the selection of materials. Explaln careful By and . .
“thoroughly the .purpose of the Center and how it can benef it fhem
in fhe long run. - e o
D, Operafion Hours - The Center should be open continuously from
the beginning of the school day Through aff:;/School hours.,
nd

 E. Publlcufy - Arflcles in the school paper local newsdéper
are a must, Presenfang the purpose for the|{Center and a.pitch 1
for assssfance to civic organizations would/ be in order, also.

F. Activities - The Center shoqu be used principally for: -
e — ’\ ~r

1. is5 minating information to studénts individually and
insfall groups concerning educational and occupational/
pla emenf opportunities. ¥

. /
2. Individ&bl'and group counsel ing and guidangpn foplcg
such as clarification of values,-devéloping\decision !
making skills, interpersonal skills, pre-employment
skills, consumer skills, exploration of abilities and
interests and career planning. This could be done hv
counsélor .and_paraprofessional with selected groups e
apart from regular classroom ac sities or as a coope: .tive ‘
effort with teachers.

3. Teachers should be encouraged to utiliz= the ‘e ferials
in their classes or the Center ‘itseli fusing ac. semic -
curriculum with occupational and seif awareness topi

4. Visiting speakers could meet with special interest groups
in the Center,

5. Students should be encouraged to browse, but’'not loiter, .
in the Center as they fee] the need to do so.. - ' R
! . !
G. Evaluation - Every school program should prgy?de for sbme'fype’of
periodic, formative evaluation if it is to be an on-going program.
‘ .Ta. help determine the effect of the Center system which is not
P complex or elaborate should be devised. This could be in the form
of sign-in sheets, registration cards or student evaluation sheets,
Information obtained can be used to make nmprovemenfs where they
are needed.

Y. Physical Arrahgemenf

J

A. A nymber of designs coutld be chos:n for space utiltization. \#he two .
beldw are only suggested. ’ - -7
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/ understariding of that progfam

- - ~

SAMPLE LETTER

»

Our school is preparing a community resource file of

names and addresses of individvals and companies’

willing to provide learning experiences for our students

in the community, or willing to come to the clagsreom lo

discuss, their vocational and avocational skMIs and
_ interests. Our objectives are to:

1. Provide teachers with information about
. learning reseurces avalilable in the .
community. t )
* 2. Provide students with the opportunity to {
’develop an apprec::‘z;l/‘on of the skmas,
3 responsibitities, and’vatues of working
. _people’and the rote of work in our /
economic system and in the development o
the individual. . * .
3. Bring school and comununity closer "
i~ together, thus making our educationalt
*  program more relevant to the outside world
4 and helping to develop a belter’
hin the

community.

We would greatly appreciate your occasional partici-

pation in our carser development program lor young
people. The inlormation ‘you submit in the enclosed
questionnaise will become part of our communily
resource lila“x“rhank you tor your cooperation.

~

i

) SAMPLE QUESTIONNAIRE

& ’ Sincerely yours,_

. Simple questionnaires like this one could be enclosed with

the letter, along with a stamped, addressed @nvelope. Res-
ponses should be acknowledged immadiately, with tentative
times when the offered services might be called upongun?’op
nothing is worse for school-community relations than an
unused voluntaar. :

‘(Please il out and return this questionnaire.)

Workrole ... ... ... ... .. ? ..................
Name of Company

Communily service activities .~

e

Hobbies. special interests
would you be willing to:

1 Come fo schoo! to work with
sm@ groups of inmtermediate Yes ° No
studenits on a projoct? ‘

- / 2. Have one student accompany
you on the job to see the kind _ Yes No

of work you do? i

3. Take s small group of 6-8°
students on a lour of the  Yes No
ptace where you work? '

4. Spend time with an 1 gZiéNdual.
Q . student who needs‘pdsitive Yes' . No

E MC . adult gonlacls’?

Aruitoxt provided by Eic:
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* ARRANGING VISITS TO INDIVIDUAL WORK SETTINGS

- p ' r > )
s .
. [P : .

WHY? . N

@ toincrease t.hewense of mdepen&ence

@ to provide persohal coptact with adult models orher than parents or teachers
@ to discuss work values with adults N .
to experience work and responsibility in an adult settjng N °<W
to relate persona!l characteristics to Job reqmremem;’ v

to incregse interpersonal skills

ETOSTART' : : o Y ’

‘

r‘tudents have identified areas of interest, check scheol resources ﬁrst . -3

faculty spouses and\friends
cen@ral ofﬁ’ worker

hxsf ool voea(fmal tehchers / o ) ‘

ADDITIONAL RESOUKCES IN THE COMMUNITY
v i A

PRE‘VISIT‘TION CONTACT
A'xgall or letter explaining:

TRANSPRTATION g

employment officey .
chamber of commerce -
labor organizations

civicgroups . . . pEA

volunteer agencies ' ) \

state or federal agencies .

local directory of busi n%se{

! purposge
nature of visit (students want to work,if possxblo .,
time and*dliration of visit N

. ‘emergency phone number

how student will-bg brought to the site andélcked ap \
what kind of information student is looking for '

t
1

regular school faci
public transpogtation
pau'enf.a~
volunteer agencies :

company delivery trucks or other vehicles ' -
civic organizations - ’ AN

churches and othér community groups § )

-y

MAKING IT WORK

FOLLOW-UP IN THE CLASSROOM

o9 Oee

® one student per work setting
@®: more than one student at- same place ﬂ'th( v ocan be in different’ departments or
t out on different assignments
eview observation forms. instructions
® have cassette recorders and instamatic cAmerss available for on- the scene reporting
® follpw -upor “recommendation’ form to employer regarding stutfent performance

group discussion
individual prebcntmonq with pictures. saisyp'es. ete.
letter of appreciation from student to empioyer afler the visit descnbmg new
things learned from visit
form letter or certificate of appreciation frony schedl with principal’s sxgnatlz'e
duplication of observed work activity in the ci 'f“\mom

o . . =N \

~ ~ FURRI . ’ .

PPy N7




WwORKING IN GROUPS o 5

WHY? ~ | T :
WORKING IN GROUPS HELPS STUDENTS: : .

«

@ upderstand and p;acticé intefpetsonal skills-and group dynarhics;

@ develop _confidence in sharing ideas and feelings amnong friends;
o L - [}
v '@ learn to appreciate the céntributions of others- and . .
. " '
° coopmbe in anmng»and carrying out a ]omt effort.

' ~

CROUP ORGAN A'sfoN o

_ o Select members randomly

e Include five to eight members per group ;7
® Schedulc regular meeting txmes and places b
- - @ Specify pre-determmed length of time for group sesuof& = o

e ® Stnve for a stable group membershxp

’f@j ‘ . ’ /
' /

MAKING IT'WORK - : : o

1. Teacher explains purpose of group work. . ' ,
2. Class discusses group expenences (clubs, sports, gungs). J
—— 3. Teacher explains the task for the groups. *
+ 4. Groups carry out tasks. . : -
35, Teacher should encdurage students to suggest their own nbrms. For exainple,
talking about what makes one uncomfortable among others leads to norms
against ridicule and judgment, or admitting the frustration of being ignored
~ encourages the group to give each member a chance to be heard.
6. Teacher should allow at leass five minutes per session for.each group member -
. " to sammarize his own expericnce-within the group:
& 7. Groups should not be graded by teacher. Groups should assess thelr own
perfarmance according to. whatever gqals they have set 1or themselves,

STRUC’PURIN%I %R OUPS

‘%, To get the studehts working together quickly, set uu group activities formally at
first. Outline steps in the decision-making process, setting a time limit for each step.
When time 1s_,nf,pmceed to the next step. Have thirty seconds of silénce before each
step is begun to give each member & chance to think of a response. ‘This insures that
each member will contribute to the group. Suggested steps:

1. Each member states the problem as he sees it. (Two and a half minutes)

2. Each member offers a suggested solution with no response from others.

(One minute per member) ' ' ’ }
Group weighs options offered, projecting results of each. (Ten minutes)

Group makes four choices and projects resuits. (Five minutes) .
Group ranks selected options. (Five minutes) -

Group reports ranking to the class and explains choice. (Three minutes).

[ -
N

\
o

Yor more information on groups in the classroom, suggested group activities and
_xames, norm and goal setting, see the [nstnutnonal Resoyrce Package for bread &
> butterﬂzes ?

S v

1 : :
\‘1 ‘ o o ‘ , . ’ 5 ’; ’ v
ERIC ‘

Aruitoxt provided by Eic:
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L v R . v '.‘. J. h /l L o - . - . - .‘
‘Resource Ma+eriels ' b
. 1‘ ) . ‘ ) “-b E . 4 - , )
' ihls is a revision of #he Iisf of recommended maferrals whhch you recelved .
ANE arller from +he Guidan&e and Counseling Unit, . o
‘ . s , - - - . ‘
: FEST AND INVENTORIES ;, e .
o ! ‘ ' .
Career Mafurlfy [nvenfory - Crites '~ (6-12) - CTB/McGraw-Hill Order Setvice

Center, Manchester Rd.,. Manchesfer MO 63011,
. Attitude Test-=-$5.00/bkg, of 85" CompG?ence Tesf—-$l6 25/ pkg. of 35 ‘
Complefe Inventory--$20.00

s ‘ ‘ v o S W
Georgja Guldance Services Invenfory - Antenen, et al. = (7-12) = Guldance
s Counseling and Testing Unit, GeorgldiDeparfmbnf of Educa#lon, 156 Tr#nlfy
- Ave, 'S.W,, Atlanta, GA 30303 . .
Free on reques+ @ . . ’ .

-

- Gordon Personsh Profile and Gordon PerSonal lnvenfory\ Gordon - (9~Adu I t) -,
Harcourt, Brace and Jovanovich, Inc., 1372 Peachtree St., N. E., Aflanfa, 4

_ . GA 30309 - v
4 Profile Booklet Edition-~$6.50/ pkg. of - 35&’ ! SN . o
= Personal Invenfory Booklef Edifnon-—$6 50/pkg. of 35 o -0 E

. 'Kuder Form E, General lnTereST Survey, Kuder - (6-12) - SRA lnc., 259

Erie St., Chicage, IL 60611, . o ..

,$.85 per student if mach&ne scored - .
A ,‘¥

L2

Minnesota Cbunsel.ng lnvenfory - Berd:e - 49-~12) - Pchhd{pgical Corp., 304
East 45th 8t., New York, NY 10017, . . T : ‘
Package of’ 25 bookleTs——$4 25 o : b

- 10 or more pkgs.~~33. 85 . Lo -
L '4 - .

Mooney Problem Check Lists - Mooney - (=2 = Psychélegical Corp., 304 East
45th -St.,.New York, Nw 10017." , e o
Package: ff 25--32.50° S ' : :
Packagegof 100--$8, 80 £

s ' - i & <

Jhio Voca+sonal Interest Survey - D'Cqsi; - (8=12) - Harcourt, Brace awd ¢ :

~lovahpvich, lInc., 1372 Peaghtree St N.E. Atlanta, GA - 30309. ’ v
** Re-usable Booklet Edifion-~310.50/n. 1. of 35 T

MRC Answer Sheets—-3$4:00/pra. »f ’& oo

NCS Answe® Folder=-$5.25/pkq. o»f %0 :

Manuart for Inter re(rwg--$ﬁ g5 e

-Direcfions for Administeriig=-%," )

Specimen Sef--&+/95 each ) ) -

\

’




| Tesfﬁwo fNYENTORIES: (CONT.) T

§Enpl Interest Inventory - Cottle - (7-12) - Hough+on—leflln Co., 666 Mtaﬁﬁ”
Circle, N.E., Atlanta, GA '30324. SRR _ ,
$.39 per student - . S T : )
- $19, 50 per shlpmen+ ) : . S - e

[}

* & .
Sfdy of Values - (10-12 Adulf) < Houghtor-Mifflin, Co., 666 Miami Circle, N.E.,
"~ AfTanta, GA. 30324. ., - | o L
t . ' §,48 per student : ' . s
$24.00 'per shipment

. S udy Skllls Counsel:nq Evaluation - Demvs - high school - Wesfern PSYChOIOgIde
-~ Services, Order Dept., 12031 ‘Wilshire Blvd., Los Angeles, CA 90025,
~ KIt--$7.00 .. J . } -
Form--$6. 50/pkg of 25 o ' )
Mﬁnuali—$1 ,

;rennessee Sel f Concepi Scale - Fn++s - (7-Adult) - Counselor Record»ngs ang Tests.

Box 6184, Acklen Sta., Nashville, TN 37212 : o .
Regular Form f . S
Tes+ Booklets $.31 eadh/pkg of 1 99 copnes B o . < '
. ' ~__$.29 egch/pkg. of 100 or more copies o
, CpmbtnaTron Fack (ankwer sHeets, score sheets & proflle ‘sheet) L
wm. i+ $.20 each/pkg. "1£99 copies - ;
Lo - $.18 edch/pkg 100 or more copies ' o .
. - . T - T K) . oo
oL T _ o > . : o L&
- - ! "o ) [ : B )
"+ EIMLSTRIPS, KiTs) ETC. L e

Lareer Edycation Program - Udasrs - (Ed.) - V\lrme [ = (M5E) = Woldume i1 - (7-9),
Votume 111 - (18- ’/) - Huughfol leflln Co., 6b6’M,aml Clrcle N.E.,
: ¢ Atlanta, GA 30724 | A ) . . >
. Volume 1--319,00" S L
Volume 11--%$18,00 - ’ A Lt i
Volume kil--318.00 . ’

Career lns:gh* anu‘ Pxf Avarensss Games - (4=8) - *oug»Ton-M.'§fgﬁ'C6., 666
Miami Cirzle, NJEJ, Attantz, GA 302745 ST,

, . N . _ .
$36.00 ' ) B PN

LY

Consumertages - 2 gudio ;u;sazqes ~ L=12Y -« MacMillan
. $106,90 - A oo
T .
; R , . ) '_ . B - - - .
Coping ¥ith Serigs ~ Wretn - (3-177 - ‘o 7 zpeGuidance Services, . iht.’, Publisherc
Bldg.’ C,x"rt( 25 s, I '!t)/J;;,,’ I ~$ " e ) L
Complete Reference e —-370 %1
Manual=-=32.40 | e

Coun elor's Sourcebosk for Colloy o e e = {19120 = 0 1g+on—thr'.n
Co., 666'M§ami Carctie, Woao, A oac DBl :
- ,
- $18,00 . -

(/\*




s T . . . ) . - R
L ST _ \ » g 2 ,
.

mmsmps. KITS, ETC.. (CONTL) | -

Tag - (7-9) - College Enfrance Exaanaflon Board 888 aevenfh Ave., New York,.
e WNY, T 10019, .
e Stydent Gulde--$2.50 . Lo

Le der $ Guide--$2 00 : ’ ‘ o= - (/

\* . . : a

e . PR

islo‘s and OQufcomes .+ (10-12) - College Enfrance Examlnaflon Board 888 eeven+h
S Ave., New-York, NY 10019, .
- \.. Student Bookl et=-$2. 500 ., .
" teader's Gulde--$3.00 L

s

Develo in‘ Undej!fandin' of Self and thers - Dlnkmeyer - DUSO Kit D=1 = (K=1),

DUSO Kit D=2 - (2-4) =~ American Guidance Sqrvice, lnc., Publ.Ishers, Bl Jdg.,
Circlé Pines, IN. 55014, | | % -~
Complefe Klf (17 records)-—$lO4 0Q’ : ‘ S RN

Archer Ave., Jamalca, NY 11435, , -
? Send for -a Cat&log’ . o v !
N 3 ook . , ) ‘ ‘ e

-,

Family Problems: (Singer 'Ed. Div.,, SVE, 1345 Dlversey Pwy, Chlcago, IL 6061
; ..« « Of Young Teens, 4 fllmsfrlp/casse*fe -~ (7-9)
S . Set of 4/$42,30 E B
) . s « « Of Older Teens, 4. filmsfrips/casse+fe - (10-12) ’
. Set of 4/$4z.30

' . . - . - vy °
\: . . . . : g
A} g N - . . ) . -
. - LI s ‘ .

Gul ance Assoclafes - (See the attached |ist) .- Guidance-Assoclates, 41 f%asiiinatan.
‘ Ave.h P]easanfvulle, NY 10570. ;A\ ‘ . .-
Gufde “to Career Explora*lon ~ (high schodt) - Harcourf Brace and JOVnﬂle ch, ;nt.
- 1372 Peachtree-St., N.E., Atlanta, GA 30309. AR '
$5 25 each : : , z'“ a4
’ . JJ’_ . ; E O s )
How To Sfudy - Staton - (hegh~school) - American Guldprce GG"VICOa,,Ih»., \\
c Publishers Bldg., Circle Pines, MN 35014, : .

‘" Instructor's Guide, post paId——Sl 00
Special .Quantity Druces
$.80 per copy/2-29 copie
$.70 per copy/30~99 copres

'$.65 per copy/100 or more copies,
Pianned Group Guidance
$2.65 per copy/1-9 copies 1
$2.40 per cgpy/10-49 copies \ | ,

'52 20 per q20y750 ¢r more copies : ‘ ' e

'Job’Experlence Klfs —~<rumho|nf -~ (8-12) - SRA, Inc., 259 Ees+ Erie St.,
' " Chicago, L 60611 \\. . T o g
$140.00 . ‘ ' N ’ ' i




FILMSTRIPS, KITS, ETC.: (CONT.) ~ : R

: -Ke!s: ' Career Explorafnon Pr;gram - (6= Adul1) - SRA Inc., 259 East Erle ST.gﬂ
, Chicago, 1L 60611 . , .

_ 3106 oo .- - -, 1 -
s " N
C Llfe Career Game - -Boocock - (7-12) ~ .Bobbs Merriil CO., 4300 we 3t 62n¢_5+,,
IndTanapolls, ‘IN 46268 " N
$35.00 . , o e
e . _ J

- Love -and the Facts of Llfe: (SlngerYEd Div » SVE, 1}45 Dlversey Pwy, Chlgago, L' 60
-+ Learning about Love and Sex, fl|msfrlp/casseffe ’
Growing Up: From Childhood to Maturity, fllmsfrlp/casseffe
Having a Baby, f]lmsfrlp/casseffe _ . ‘
Understanding Your Love Feelings,,flimst Qi
Who Am 1?7 - The Search for Self, fllms*rlﬁzgas
- All 5 Sets/$77.50 - '

>

Occupational Exploraf[on Kit -~ {(9-12) - SRA Inc., 259 East Erie St., Chigago, i

o '60611’ . _ o
s . $123.00 ' :
R The Se|f‘b!rec*ed Snarcb ~ Holfland = (9- Adul*) P Corsulflng Psycharogisfﬁ Press,
’ . 577 College Ave., Palo Alto, CA 9:306. ‘ N

AP

Speulmen Sef—-$2 20

3 Professional Manual-~$3,00 . 0
L _Sets of Assessment Booklets & Ocruparyrna Finders-
* 7$18.00/pkg. of 25 sets < . -

- $70, OO/pkg of. 100 sets - : o ‘ )

S : . - N

The World of Work Kit - Andersbn - (7-12) - wobst Division, Mcf ow-lii, 3.¢n ;

K Qﬁ ‘ F!oor 1221 Avenue of +he Amerlca~ SNew dare UNY 100G, P
- CompleTe’Ki+ #ith 50 stories--$99. DO )

- LR v
The Young Consumer - 6 cslor anausound filmstrips - (4=8) - bacil Fian
oo $108.00 ’ ’ ‘ ,
¥hy Wait Till Marriage: (Singer Ed., Div,, 3¥Z, 1545 stersey Pvws Chizagn L
Man is More Than an Animal, filfistrip/cascette - (10-12) * L -
A More Than Private Affair, filmstrip/cassette ~ (10-12) . 4
A Style Ail Your Own, filmstrip/cassetre - {i0-12)
, Al 3 Sets/347.50 ‘

4 v

. . - 4
Widening Occupational Roles Kj+ - «19=%) - SRA, inc,, 259 East Erie 5t., Chicaco, -
'L 606171, ‘ o : '

$180.00 ' e ’




{\ T Rrinting Office, Washington, D.C. 20402 - K
‘;.~T~Send for’ copy wromnpffnce andncafcﬂ : o -

- .
e . { - ) oL o
e RS - .

- i ’

- PROFESS ONHL RESQURCE BOOKS % . LCONT, y R

< L
Groug Oounsel[;g} A vaergpmenTal Approach = Gazda - Allyn and Bacon, fnc,. *

470 A?IanTJc Avé., Bosfon, MA  02210. . 1:
_ 511,95 . LAt : )

‘. Gnoup Counseling' ?heory and Practice - Dlnkmeyer and Muro - F.E. Peacock

'Handbook_for Counselors In Georgia Schools'-'Guidance, Couhsetlng and Testing

~Publishers, Inc., ltasca, IL- 60143 ¥
+ ($8.00

"Gulde ¥or Reglstration and Schedullng on the Four Quarter SysTem" - Guidance,

- Counseling and TesTing Unit, tborgla Dapt. of Education, 156 Trlnl+y Ave., 5.0

Room 302 Annex, Atlanta, GA 30303, _ §
Free on request : '

I

Ed

Unit, Georgia Dept. of Education, 156 Trinity Ave., S.W., Room 302 Arnex,
ATlanfa, ‘GA 30303, . .
Free on ffequest
Human Relatlions Developmaent: A Manual For EducaTOrs - Gazda - Allyn and Bacon,
Inc., 470 Atlantic Ave., Boston, MA 02210 _
510 95 R . f. S o
CL .
LoveJoyﬁ.Schoo% Gunde|- Private Schoola - Simon and Qchus‘!’er, Rockete | ler Center,
' 630 5th Ave.,:New York, NY 10020.
Send‘for copy from schoo'l '

[N

%cKnighT Wor | d of Work Program - (7-12) - Text, workbook, guide -“ﬁcKnlghf &
* McKnight Publishing Co., Ploom(ngxonﬁ\AL 61701,
With Motion Picture film--$361 N
Without MoTion Picture fiim--$3 5. V0 v . Lo

f

. i

OccupaTtonal OQutlook Handbook - Superintendent of Documenfs, UJS GovernmenT

mé
Pl@“ned Group Cuxdance - Wrenn - Amer:can Cu»dance Servnces \Jnof,-Publiéﬁers

Bldg., Circle Plines, MN 55014,
$2 6)/1 9 copies, pec copy -

Posiflve Classroom Perfo¢m nce ~ Caliagher ~ Love Publishing Co., Penver, CO,
80222. \ N ‘ - - AN ;o .

$2.00 ‘ \: y
7 S )
Scales For the Measuremet pf Attitudes. - Shaw aﬂd Wright - McGraw~H1|¢; Order
Service Center, Mancheéfer Rd., nancheSTer, MO 63011, '
$21.00

/ N ) .
School Readiness - 1ig and Ames - Harior and Row.

51'1.7 .' C e

\Y

) e - ' N X :
f/) ¥ LY B ’




, ] ‘ . )
 “ROFESSIONAL RESOURCE BOQKS:*

= Céfeer‘Develo ment Guide for West Virginia Teachers - West.Virginia Dept, - '
Education, Title I‘Coorqlnqjor, Capltal Lomplex,.Charleston, WV 25305,

B - . i . [N . . . ’ .
A_Handbook éf‘bersonal Growth Activities for Classroom Use - Hewley - Educati. A
ReSearch)Assoclafes,'Box.767, Amhersf;‘MA 01002, ' SR Lt

$5.00 . '

LY
v

A_Resource Guide for Career Development- In the Junlor HIgh $chool, A Resource
) Gulide for Career Development in the High School,

Dlvision of Instruction,
Pupll Personnel Services Section, Minnesota, Dept. of Education, Capital
quare Bldg, St. Paul; MN 55101, (1973) ' ' : :

Act lon Counsellng for Behavior Chahge ~ Dustin - Edudéfional Publ Ishers, ‘257 Park
; Ave., New Yark, NY 10010. . L. . (N
$6.50 - | . . S
. ' - , . S S A
7areer Educatlon Resource Guide - General Learping Press, Ganeral Learning
Corp., 250 James St., Morristown, NJ° 17860.  (1972) '
wond off to company - for this guide. ; -

tz.. = Information ‘and Development - The Guidance Monograph Series, Set iV -
>. ne and Shertzér (Ed.) - Houghtor-Mifflin Co.., 666 Miami Circle, N.E., .
. AtiL ta, GA 30324, ' \- _ | o
CSiiLay | - R

Career Exploratior :Qd!PIannI; =~ Shartzer ¢ Houghton-Mitfl|in, Co., 666 Miami
Cirj(‘lé, N.E., A1 :¢;'\+’a,‘ @K '30324.' ) . . N :
Student Workbook-=$%,.7n - -
Teach~r's Manual-~$1. 50

. Q; C@rééz'ﬁxplora+lon and- Planning-~$5.25

4

;&iﬁﬁr Plgnning-Uni+s;} Guidanée, Counselihg‘and'Tes#{;g Unit, Gebfgig,Dppf. :
Fucatlon, 156 Trintity, S.W., Roem 302 Annex, Atlanta, GA 30303. ‘

Frae on reguesf\\_.a\\< o S —_—

. =1ding Children's Behavior < Krumbol+z - Pren+§¢é~Héil, tnc., Engkewood C}jffs,|

0
S

07232, 3
§8. 35 . S
4i3rifvi5g7ValU6§: AHEndbook of Practical éfrafedies=~;$jmon, Hows and
Kirs:ohenbaum -~ (7-12) - Hart Publishing Co, o ‘
{

‘lfQC{OFQ: A Guide to Colieges, Vocational-Technical and Oiploma”Schools of

e 5ing - Georgia Educstional Improvement Council, Room 656 Seven Hunter S+,
£'a3.," Aflanta, GA 20334, N ‘ '
Frea on request '

ol @ - Patlersor - Research Press Cc., 2612 North Mattis Ave,. Champaign, '
crRN - : 4 ’

{ ™~ -
g .50 \ £ \\ > il

X . “'%' \‘t’ . .t-/_
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HROFESS | ONAL REoOUBgE 'BOOKS:* (CONT. > . SR O

~

In _Career Education - Center for Vocational. Education, Ohio State Untv.,
1960 Kenny .Rd., Columbus, OH- 43210,

\
)

. ) .

-_'S+Udenl Dru Abus = Hozinsky - vae.Publlshlng Cb.“ | <t
ot 53 .95 ’ . . | T s . , SR

The Art of Problem-Solvlqg;;nd The Art of Helplhg Carkhuff - Human Developmen*
Press, Box 222, Amherst, MA 01002
$.95 each

N -

v

The College Handbook - College Entrance Examlnaflon Board, 475 Riverdate Or. ..

‘NeM York, NY . 10027. | \ A
2 Volumes/ $12.50 : 5 . .

The First Five Years of Llfe - Gesell - The Psycholqglcal Corp.
. 57 25

v N A . v
i

“Vocatlonal Psychologx,- Crlles - McGraw-Hll , Order Service Center, Manchestpr -

‘Staff Devo]ogmnnf Program, for PromoleQ,Mcre Eftecrive use of CommuanQ Rdbourcefz

+

Manchester, MO 63011, . St e . .
' $15.00 _ - S
» ) ' .: - ‘ /:;:
e °: .
4 . h -
, - _K i » . N ,
.o b , °
- R ' -~ . - . A N
*7ou are encourages tc present this lis® Yo your schos! itpbrariam for inciusion i
her Oirder list fof the szhool library. . 4 '
&
@
—. !

Nes
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. Resource Maderials

.  ‘Addenda Sheet Co

i . ) . . A N ~
This is an addenda sheet of the list of recommended materials which you received
.oarlihr_ftOI'the Gutidance and Counseling Unit, Y

L .. . ] ’

., Gregg/McGtaw-Hill, f221 Avenue of the ricas, New York,

New York 10020, (6-12), Rit/Program - Complete kit co ists of student

»

mapuals and workbooks, film/tapes, teacher's manual and key. (k1) ° = ro

' A - Who I.Am? Powell (Jr./Sr. High, Adult).. Insights
into gelf awareness and 1ntetbetsona1,communication, Axgus Communications,
" 7040 Natchesz Avenue, Niles, Illinois 60648, $1.95.  (BOOK). '

[ - I ; k(pamphlet), Simon o (Intermediate,,Jr./St. High,
¢ Adult). Personal affirmations ag starting point for "shaping creative) e
leaqmg‘yiroments. 10 copies - 25 copies = 100 -copies $4, 817, $2s.
. Argus -Communications, (BOOK) .

"

{ Halfyay. Simon - (Intermediate, Jr./sr. High, Adult), \
Thirty-one strategies in self discovery, $4,95, Axgus—~ available as kit
«with apirit,mﬁstets, $18.50. (BDOK) ‘ ,

~  If Yo 't Know Where -You're Goin ) m re . .
‘ Sr, High, Adult), Humorous but practical approach to o
responsible decistion making. Argus Communications, $1.95. (BOOK) g 3

Fuzzies. Lessor - (Jr./sr. High, Adult)." Deals with choiceé between aliena- )
- tiqe and community building. One of series of fables. Argus cdnmggicationa,

_ $1.95. (BOOK) v _ ) o
Career Survival Skills - (Level I, 5-8; Level 11, 9-12), Comprised of 6 units
with 39 exercises, Kit containg manual, spirit masters and transparéncies,

cassette, career education index, handbook, wall chart and 3 profesgional
books. All deal with concept and skill development for career planning in
-8tudents. Charleg E. Merrill Publishing Company, 1300 Alum Creek Drive,
Columbus Ohio 43216, $49,95, (KIT)
Values roach to Career Education - (7-12), Consjists of tapes, filmstrips,
student and teacher booklets, duplica;ing masters, gamesg, Can,be'putchgaed
totally or in part. Total price $1,100, Educational Achievement Corporation, -
Box.7310, Waco, Texas, 76715, (KIT) - ~ '
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- Adolescent E_xé'eriencee -. "o . A ) : T

| Maidﬂf

: z
Guidance, Counseling and Testing 4§
- : B P

. _ . ¢ .
Cor ) ' - Filmstripa e

L} * ’ .o

Lisr.ed below are the titlee and publishere of filnet:ripe vhich may be

7,3 requested from the Guidance, Counseling and:Testing Unit of the State Depart-

ment of Bducation. Pleaee rdc]ueet the filmei:ripe by t:Ltil.e ‘and publhher.

c‘u:mch Assocmm;_; B _' - Ny

The _fellew_ing filmstrips have -accompanying record albums.

¢
Brothers, Sisters, Feelings & You .
Coping with Competition o N S _ ‘ o _
Coping with Jealousy o 3 R e g : eoo0N
Dealing with Anger M & o i ' T

Dedth and Dying: Closing -the C:I.r,cle
Developing Values '

. Dropping Out: Road to .Nowhere R
Evel'ythi 8 But . . . e s » ’ L . .
Exploring Your Feelings - o/

How Can You Work Things Out?. (Elementary) . E S T .
How Do You Know What Others Will Do? (Elementary) " :
How Do You Know What's Fair? (Elementary) .

How To Succeed in High School by Trying

How. Weuld You, Feel?- (Elementary)

Hung Up On Homewqrk? T
Jmproving Your Study Skills ‘? . Lo o .
Tnterpersonal Relationships o o S .
Let’a Learn To Study

Lisl:en--l‘here ‘Are Sounds Around You (Elementary)

g‘ Qbout: You- (Elementary)

Ye'Most -of Your Talents

Meaeuring*t‘he.@fetric w,ay

Places to Go . i
‘Seeking Independence W : .

Shaping Identity ° . ) b “ o
.So. You Want to Use Cr d:l.t"v . ‘o >
Speaking of. Gr ammar - :} '

Testipg: = Its; Place in Education Tdday = .
assroom-Revolution *

ef/Tuned Out Generation ' N

Are You? ’

-Can Help You? -

Your First Year in High St.bo/oh ' o s ' ,%f/

Your Personality: The You Othe

¢!



A Bouqfnl of Ocean
.My Brother Is A Punpkin

d!f Ve o ‘to. the Auto Pro
 Off We Go to the Aquarium . S e o .
'Off We Go to the Bike Factory ‘ - : o
.Off We Go to a Houge Built in a Hurry : ' : '

- OffeWe Go,the @range Grove

— Off We Go.to the Poster Printer
Making the Most offonr Field Trip

A

v. . B . S 3 '
Career,Choice. A Lifelong Process ' L ;!
‘Career Direction: High-School as a Tryout I N
Career Values: What Raally Matters toz Yoy Do ]
Careers and Lifestyles . ‘ s
The People Profession: Careerg in Home, Economics <L LT o .
Womén at Work: Choice and Challenge — ' o .

* Vd : d o \
3

.People We Know . / .
People Who Create Art e
People Who Help Others s .

Career Discoveriés Heries - o . : ll ' 3'
) - .l ,‘ { ’ . .

‘People Who Influence Others - .
People Who Make Things R e 0
. People Who Organize Facts ; R , L
People Who Work in Science . L
S . “ - v ¢
- Social Studies/Guidance ‘ ‘ o ‘
, ) = ‘ » ) AT - =t S‘)’
.The Alienated Generation ’ BT S
The Exploited Generation’ g . T,
What are Parents for Anyway? - :
Who Do You Think You Are? ‘ ) SRR
You and the Law ~ T & P
iy -
' ¥
| 69 ¥
£ . L
"'!/(,f-\ ’ . ~7 "8 ’




. An Ovitview of Technical Bdutetion e - _(/ B
o Choo-ins a 0011e3e S _ o L,
" Cojlege?  It's Up to You ' . S
T Soileglate Bducation for Business - Bebeon o -
~ _ Getting Into College if You're an Average Student ‘ C

How To Read A Gollege Catalog e
I Wish I'd Know Thﬁt Before I Went to College : :
- 1f You're Not Going to College .

Sélecting Your Second Choice College 7ufk o

o "You Go to Collage? ' S

% The 11ege Dropout (six out of every tem) -~ - . \?:\T
The collegiate Nursing Program ' o S

" “The Cooperative Way to a College Education . S

- The Liberal Arts College ' ' A
The Second Time und--Who Should Ttanafet . When end Why ‘ : B
The Urban Universi Ly - B o

. West Point : w : .
> - What To Expect at College - ‘ o o . .
When You Vists_a'College - : S ' . }.
- Which College for You ' DL AR :

Who Should Go to a Community College
xu and Your College Entrance Examinations (R’evised) S .
u' re More than a Score - The American College Testing Progtan o _ .
. . _ N

. " -

Dz;ug Information ‘

LSD: The Acid World ' A - d . o
Marijuana: What Can Yqu Believe? . L .
Narcotics ' - - i

- Psychedelics . . R . o ‘.
Sedatives < _ , ' -
‘Stimulants = . R Y o ‘

The Drug Threat: Your Community 8 Response ; . :
The Effective Teacher: Drug Education ~ - . o

Tobacco and Alcohol: The $50,000 Habit

- Sex Education

'Love and Marriage o ‘ :

Masculinity and Femininity e T & b ‘ : ® -
Sex: A Moral Dilemma for Teenagers o v .

- Sex Education U.S.A. : . ' -
Sexual Values in Society o L C ey s
The Effective Teacher: Family Life ard Sex Education _ )
Venereal Disease: A Present Danger L ot
Xou/tle/We. Making a larriage Work ’

N | . o : | -
: . ‘. - . B
I ) 8 o i ; .
s, v oy J ) : ‘
. ’ N B :

o
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Jobtl\ltcoeeSoaephce\ T t

" R New Horison:  Careers ia School and Food Service B

A-New Look at Home Economics Careers

A Strategy for Teaching Social Reagor . [
_An Education in Engineering.and Applied Science & "

Babysitting Part 1l: The Job Part’ 2. The Kids

,,Eugimt:lns Technology . - g

Getting and Keeping Your First Job ’ : —* i
Jobs' for High School Studente '

" - Liking Your Job and Your Life

. Your First Week on the Job. .
- - Your Future in Elementarj School Teaching .~ ~ !

"Your. Job Interview -

Nursing . C e R - \
Prepatring for the W&rl%\of Work . - S, }
_ The Paycheck Puzzle . ) . g
. The Role of the Counselor 1n the Second ry School - T

What You Should Know Before You Go to Wbrk—
Where Career Opportunities Are Bright
You and Your Job Interview ’

Y

Your Future in Nursing

Values ‘ ;\\\/ : . L

) Better Cho .ce, Better Chancet Selecting a Higp School Program

High ;School’ Course. Selection and Your Career

1 Nevcr Looked at It that Way Before

Setting Goals - . - . ., 7 I
Somebody'a Cheatin,g e, S r ' L

GATE FILMSTRIPS (Elemiutary) N

. (filmstrip nly) : o
AIL of Us ¥ }ether : u

Andy Walks- the Dog’ ) N _)
Billy the Bully “ . ) )
Different May Be Nice ' o~ : , (
Freddy Forgot , - :
Greddy Grace ~ P A
Penny and Mary ST ' . < :

Sarah Is~Shy oo

The Red ‘and Blue Top . P

-

e



" What-Else Do Fathers no?
- Just What Do Hn:hnro Do?
: ‘*t!!l 1In- Your Hands

e

'cenerols
Wally, The Worker Hatcher(

/The Newspaper Boy
The Junior Homemaker

_ Home Servicers:
' Mail Delivery oy
Dairy Broduct Delivery
: : . RV

The Utility Workers:
Gas and 0il Servicers
Electrical Servicers
Telephons Sérvicers

«~
7
&
3
B )
. e
p
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.
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- ", CAREER GUIDAICE LIBRARY . o S
N - ’ "
. ’ 9% . . ) C .
., AUTHOR - TITLE -
. NS
- Abt AsSod%gtes, Inc. Exploring Careers® Teacher's Manual .
. - - . LS a4 )
Abt, Clark C. (\%; " Serious Games “ i
‘. ‘ ' . b b . .
Acey, Alfred ' Time As A Relevant Vagiable When Personality -
. oCOFES Are Used to ‘P edlct
Alberti, R.E. & Emmoqu, 1. L. — '“Your Perfect Right . VA
.
..Alschuler, Alfred § pther° How To Develop Achievement Motlvatlon A Course
Manual for Teachers (ERIC) -
American College Tééting Program Aosesgment Of Career DevelOpment - Supplement i ‘
American Psychological Association Puollcatlon Maﬁual -
\ . -
\ﬁrtunxan, CarOL Ann o Case Studies In Practiéal‘Career,ﬁuidance (ERIC)
I\ ‘ . el SR
. ‘A
/Balley, Larrv J. ! Curriculum Hodel for Facllltatlng Caregr Dewelbpme
: . Ny
Baiiey,.L.J. £ Stadt, R.W. (ﬁ- Career Educat;on. New Approaches to Human Deveds .
‘ B X ment : “ : ,?;
" Ball, Ge‘ﬂdi‘nc : '~ Magic Circle
,Barclay, James R.,Ph,l. : The Bardﬁﬂy Classroom.Climate Inventory” (SET) '
Baf%;ay, J.R. & Barclav, L.¥. The Barclay Early Childhood Skills Assessment-
- Guide (Manual & Assessment Guide) (SET)
Barclay, James R. - Tgeggarclay Learning MNeeds InVentory
. a, e,
Barre, Yary E. ’ College Information & Guidance '
Baughman, Dale What Do Students Really Want? (Fastback)
Belle & tHowell Career Survivalqgk}lls Kit
Benson, Arland Ph.D. Personallzed £ducation Using Group Methods
. N )
Benson, Arlani ‘ A ltesource Guide For Career Development In The
Junilor High Scheol ¢
e
Bernhardt, L.L. . You Can Decide (Module)
\;\ -
Bessell, Harold o Hethods In Human Development & Developmental Profilec .
Bessell, Harold Theory Manual For Institutionalized Teenagers ~

-

Eisconti, Ann O. College Graduates And Their.Employers

[c




e g o ' st , ‘ ANNVER

Biécbntl, Ann S. & Gomberg, I.L. Tne-Hard-to-Place Majority (Honogra‘ - o
- Blaschke, éLarles " ’T;' o Performanc;\CQntracting:‘ Who ;rOfi s Most?‘(Faﬁkbék
s “Bolles ~ What Color Is Your }arachute? c _’ﬁi'
Bolléé-& Crystal o . Where Do I Go From Here With“My‘Léfe? »J
‘Borméétgr, &eff ¢ Treat, Carol L. . Talking: Llstenlng .Cohmunipayi;g'

“v,gofOQ . .o ® {@fy . Cérger Gu;dan§é for a NewﬂAge _ , .
.ﬁ%ttéms . “‘, ‘ - o \/ Guidelines %or Staff ‘ ;elopmént and Title f. wE§£K-
Eyﬁrgygr, Herbert O. 4. . - Valuing In the Family; A ﬁobk%hqp Cui&é,for Pérenfg

érickel, H.M:-& Aslanién, C.B. ) “Attitudes‘Towabi Career Education o o o
Brown, Duane ' \ Students Vocatidnal‘Chdiées: A1§g4§ew‘&-Crittié‘“

»  Brown, George I. . - Human Teachlng for Human Learnlng An Introduction

to Confluent. Education

Bullmer, Kennetn ) The Art of Empathy - - « :>-
. S :
;;f_@mﬁ?ﬁagjﬁﬁa;ﬁ- - Ozlentatloino Career Education - A n% /}8ual%§ed
O . pproach ™ . :
C.C.E.MJ , Orientation To Career Education (Facilitator's (’
. I , : Instructional Plan) coey
. .
C.C.E.M. - ¥nservice tlodule A: Community Resburce/;nd Career Education
C.C.E.M. .- Inservice - Module B: Use of Local Comimunity Resource -
; , t .
C.C.E.M. - Inservice " Module C: Using ResourcexPersons
Y C.C.L.M. - Inservice. i Module D: : Using Field Trips )
, - o - i " ’
C.C.E.l{. - Inscrvice ‘ ¥ Mcdule E: Experiencing the Work Setting
C.C.E.M. - Inservice’ Module F:  Usiag Community - School Advisory
n e Committees ' k
. ‘-._., . . Y
C.C.E.M. - Inservice : Modulé G: Involving Community Organizations
. N\ N - .
C.C.E.M. x Orientation To Career Education: Module I
// - ” ) . R -
C.C.L.M. O*bentqﬁ;on To Carecer Education: Module,ﬁL
C.C.E.HM. ' Orlentatlon To Career Education: ?Module IIT
C.C.E.M., Jrientation To,Career Education: Module IV -
/» . L4 ,
C.C.E.M. P Orientation To Career Education: Module V -
. - B
C.C.}.M. k Orientation To Career Lducation: Module VI

r?f\’
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/ . s X . 4 . .
- Campbell, David P. \\ 1f You Don't Know Where Youlre Going You“ll
7 \ Pepbably gnd\yp Somewhere' Else - ‘”\
rd
Ca ell, David pP. / \\ ,,StronyfVocatlonal Interest Blank tManual S!Brlnp
' N Packet Interest Inventony) (SET) ; .
Bampbell, Hartley B.. & King, C,C. '/hEEVEloplng Local Career Informatlon Sy§tems for -
T Middle and Secondary Schools
. g AR S .
Campbell, R.; Walz, G.; Miller, J.; Career Guidance: A Handbook of Methods .

oy

- Kriger, S. . ' . N / . ' 5ff, (‘
Carkhuff, Rober{_‘c R. - *Ar‘t of Helpnu -

-
-

C.C.E.M.. -. Inservice ModuleiH o Appllcatlon Actlvxty
Carkhuff, Robert R. ' The Art of Problem Solving fk,
i ‘ ) ¢
* Carkhuff, Robert R. How To Help Yourfelf }
N : ‘ ‘ -
Carroll; Davies; Richman Wlord Frequency Book - P .q L ‘
- THe Americau iieritage Cir “
-~ ‘ . ‘ F
Carter, Ron _ : Help! These Kids Are d%iving Me Crazy
Chamber af Commerge ] Career Education - What It Is And Why We Need It
o S ‘
Chick, Joyce . ' Innovations in the Use of Career Information
Child, Dennis The Essentials of Factor Analysis *
. : - A ’ ‘ . e
\ . ) ’/i "
Chrlstlan Scxenoe Phblic Library As Othlers See Us ; .
0 ‘ “
’ptilaglla, Messﬂsﬁf’Pregso, Et Al ' . Case Study: IGE Implementatxon John Rldgeway
, . \Jzﬁbllc School =~
. N
"Clark, Dean «/Cnpqu prloration Package In Plumbipg
. 7
i ] N
. Cohen, Malco{m\s. " Report Dilemma 71-24-70-02-1 Vol. 1 and 2
Collins, Myrtlg& Collins,“)l)w(me * Survival Kit For The Teachers (and Parents)
"~ Colwell, L.C.; Taylor, L.A.; Me And You Inventory )
. Simpson, B.K. ,
.Combs; Stewart; Frantz Curriculum Guide For Career Exploration Program
‘ Aﬁb ; in Middle/Junior High Schools of Gcopgla -
N liome Fconomics
~ , {
Comptroller General of the UDS, & What Is The Role of Federal Assistance For
A Vocational Education ) M
Cook, Daniel W. Vicarious Behavior Indﬁq&lon: A Modelinngtrategy
l For Rehabilitation Change
- o

7.; 1 . ) \ '1




E

. Coronet Learping Programs

J'Crystal,-Jf & Bolleés, R.

Crispin, Daye

7

. : 0 ,6
DanfSh,yFteven J.; Hauer, hllgn L.
. P 3

©

Dickerson; Stewart;

1Educationdl Projections

i

‘Danish, Steven J.; Hauer, Allen L.

Darvis, Rene V. § Lofquist

Franz

Diédridk, Richard C.

s
4,

& Dve, Allen H.

Dimick, Kenneth & Krause, Frank
Do '; Kossler; Parsons

Downing, Lester N.

Dreikurs, Rudolf M.D.

The Dushkin Publishing Co.
Dver, Wayne & Vriend, John
Education Achievement Corp.
Education Achievemegx Corp.
Education Corn.

Achievement

Education Aﬁyiovement LCorp.

Education Achievement Corn.

Education Achievenent Corp.

Education Achievement Corp.

Edugation Achievement Corp.
Educational Design, Inc.

Corp.

, - Lloyd H.

%(C

Choosing Your Career
wlcro—Lab In Human Potential

Where Do-I Go From Here With My Life?’

\ . ’ v
Helping Skills: A Ba3ic Training Program .

(Leader's Manual) ™. o
Helping Ski\ls: A Basi Training'Prdgrém: '[ﬁf -
(Trainee's Workbook) : '

The MinnesotaOOCCQpational Classification System

Curriculum Guide For A Career Exploratlon Program
In Middle/Junior Highs of Georgia -

%

Group Procedurgs: Eprposes, Processes, and Qutcomer
¥

Practicum Manual for Counseling & Psychothgrapy
Parent Awareness (Kit) |
Tounseling Theories & Téghniques

Children: The Challengé
Rg;dingsjln Education.75/76“

Counseling Techniques That Work ~ oA

4.

The Valuing Approach To Career Education
Set 1 (Guide) : {

The Valuing .Approach Career Lducation

To
Set 1 (Tests)

The Valying Approach To Career Education

, Test)

The Valuing Approach To Career

Educatfqn
{(Set II & Test) '

The Valuing To Career Education

(Set II'g

The Valuing App Career Education .2
Set II (Tests) \,
N +

The Valuing Approach
(Set IIT & Test)

To Career Education

The Valuing, Appreach TovCareerﬁEducation (Cards)

Exploring Careers - Spirit Masters

70 The First Day On The Job
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e R '\ L .
Flynn, Elizabeth & LaFaso, John . Gro&p\Discussion As Learning Process (Guidebook) -
: C e ,
JFlynn, Elizdbet; & LaFaso, John Group Dié?hssion As'Léarning;%chess
;‘ F}%@n,‘ﬁllzabeth & Larasg, John Group Diséussion As LearningkﬁFBczss (Sourée book)
Ford Fouﬁdation /7 H .Féur Mindritiks and the PHD . -
'Freeb‘érg, Norman “) o ) Developrﬁ'e'nt of ‘As sesgment Measures for Use’With
v N Youth Work Training Program Enrollees
Freed, Alvyn M. Ph.D. ' .;T,AfiBonnKidé . ‘
Freed, Alvyn M. ?h;D. T.A. Fo; Tots and Other Prinzes .
Friei, T. & Carkhuff, R. | The Art of Developing A Carger (Helper' s Gulde)
\atudent Guide)
Friel, T. & .Carkhuff, R. _ ‘ Who, The Story Of qu Who Finds His First,qu ; l
. Friel, T. & Garkhuff, P. Who, The Story Of How Who Develops Hf; Careeﬂi
Fulkon, J.B.; Marshall, 3.C.; Career Education Strategies _ viﬁ_ ; ;
Sokol, A.P. RN
Gardner, L.E. - Gardner Analysi:héﬁ Personality Survey (GAP Survey)
Garso;, Barbara - ill the Livelong DJ}: The Meaning & Demegning
of Routine Work .
Gelatt; Varenhorst & Cor%y Deciding: A Leader's Guide ' N
Gelatt; Varenhorst; Carey & Miller Decisions and Ouécomes (Leader's Guide) .‘
Geléttg Varenhorst; Carea{% Miller Decisions and Outcomes, (Student Boék) A
Gill}am,/Larry ‘ Synthetic Confrontation Therapy (ERIC Reporg)
GlaSébgrg, S. Salmon, o. You Have Touched Mg{:.I‘Have Grown’
Glasser, William . The Iddﬂtity SOciéty - Copy 2
Glaéger, William TRD. Schools Without %héldren
Goldhammer ¢& Ta;lo; Career Education; Perspective § Promise
Gordon, Sol \ Facts About Sex For Today's Youth
14
Gordon, Sol “i The Sexual Adolescent
Gordo?(/Thomas Lr. P.L.T.
Gorman, A.R. Teachers & Learners

Grarger, Kolene M. 7 Junior High Career Guidance (ERIC)

Greer, Mary & Ruben®tein, B. Will The Real Teacher Please Stand Up?
A '

ERIC - |




v
s

Gys’ber\N.C. Y Moore, L.J. ' Career Ed:}cation - Methods and Processe’ ¢ P,

-
Gysbers; Moore; Magnuson; Newtong; ‘Career EdMcation Methods and’ Processes
Fitzgerald; Steel; & Butera . o " , . N .
L Hahn, Milton E. ’ Plgening Ahead After 40 - o Aﬁ‘b
S : TR
Héhn,;Miltqn E. | ’Profe531onal Manual for Self-Study Progects uf"‘
.quTiq; Kiréchenbauﬁ; Simon i . * - . Clarifying Values Through Sgﬁ!‘gt Matter - ;. ’ ;;
Hawley & Hawley . Y Handbook of Personal Growth Activities For :?é:”’
Classroom Use '
/Health, Education & Qelfare Work in America
Helling,.Cl%ff E. ' Carcer Dé;elopment Concept - An Understanding, ’
. - Plan, and WOrk'Packet fgrﬂEducatorﬁ\K-12
Helliwell, Carolyn (AIR) * Case Studies In Practical Career GuidanCe'#B ‘
‘HéLl&ﬁhll, Carolyn; Hamilton, J.® Practlcal Career Guidance Counseling & Placemént
) Jones, B.; Tredeman, David For The_Non College Bound Student :
Herr, Edwin ‘ Decision-Making and Vocational Development K
Herring, J.M. . Curriculum For Deliberate Psychologlcal Educatlon
in Work at Emmons Home For Aged eV
Heslin, Richard & Pfeiffgy, W.J. Instrumentation in Human Relations Training*“
Heyman, Mark Simulation Gamés Fol The Classroom (Fastback) ‘
Holiand, John - Making Vocational Choices:' A Theory of Caree;; |
Holland, Johm L. ) The Oqéupatidn Findzr (TEST)
Hollis, Joseph H. , LORS Experiential Technique for Program and
- , Staff Development .
Hooker & Fleming Me And Jobs
Hopson, Barrie & tough, Patricia Exercises In Personal And Career Development
Human Development Institute Transactional Analysis Social and Commuylcatlon-
Training
Isaacson, Lee [I. Career Information in Counseling and Teaching
J.C. Penny Co. Awar:ness: Insight Into People (Kit)
James, J. & Jonreward, 1. The People Book (Transactional Aralvysis for Student:
Joﬁnson, David W. Reaching Out: Interpersonal Effectiveness §

Celf-Actualization

Jonas, Hank '7(1Communicating With Children: A Curriculum Guide

j -




Jones, G.B. .§ Ot?érs : lnvelopment & Evaluation of a Comprehensive

. Career Gj}dgnce System (ERIC)

‘ Jones, Joan?a J. & Jones, John E. Dialog (1-12)

Kaplan; Mhdsen;.Taylor ' ' 'Change For Children o
o Képlan, Louis “ Educatiorf and ye'ntal‘Health /“\ .
Katz, Martin Decisions and Values

. Kaufqﬁn, Walter Without éuilt and Justice E

. Kenneke, Larry J. ‘ Career Development Activitids
Kenneke:, Larry; Nys%rom,vﬁénnis; Planglng\&-Organizing Career Cﬁziifuléu

0 tadt, Ronald .
-, [ “ : e
b Kirschenbaum; Simoniﬁﬁ“ apier . Wad-Ja-Get . -
Klein; Krémer; Et Al Search For Meaningﬁ
Kotowski, Joanne “ JSayCit)With Puﬁpefs (Kit) . . i
/;/Krebs, Alfred/ﬁ&b T o ' The Individual And His Education p
Law, Bill // B - Decide for Yourself o , /}u"-
Law, GordgﬁzF. Contemporarybéon;:Bts In Voéational Education
I , .
Lee, Miri;m ‘ ( Jobs In Your Future
Lef;éncois; Quy R. \ Psychology for Teachlng .
K . ( . ~ .
Levitan; Sar, & Johnston, W. Work Is HerJ To Stay, Alas > .

‘Limbacher; Walter J. . : Becoming MySelf (Student's Edition) ' o
Limbacher, Walter J. Becoming ﬁyself (Teacher's Edition & Spirit Masters)
Limbacher, Walter J. & Her I fun (Student's Edition) ’

" Limbacher, Walter J. ) Here I Am (Teéghér’§ Edition €& Spirit Masters) //
Limbachér, Walter J. ) I'm Not Alone (Squent's Edition) |
Limbacher, Walter J. \ ~ I'm Not Alorfe (Teachep’é Edifzgh & Spirit Masters)
Lippitt, Pegpy Students Teach 6tudents (Phi Delta Kappa Fastbéck)
Lisack . Employment Opportunity‘PP?jectiqns

_ Lyon, Harold C. " It's Me And I'm Here

.- K
V) !




"+ McCary, James L. ~ Teaching Humén,Sexuélity ﬁs T
McClure, H;rry’ " Career Education Survival Manual (Guidebook)
Maddox, Beverly A. Getting It Togetheﬁ? : \w

¥ Mager, R.F. ' ) Preparing Instructional Objectives t
Mager R.F. ‘ ‘*-‘“EB Developing Attitude Towaqp Learning - . 1".7”
Mager, R.F.- Measuring Inéﬁﬁﬁctionél~1ntent‘ N <§\\ o
. . ¢ . : . ‘ “~ .: . i . \J' ?,i\.;"‘ !
Mager, R.F. & Pipe, Peter , Analyzing Performance Problems ..o et
:::> Mager, R.F. Goal Ardalysis
7 Magér, R.F.(& Beach, K.M. Jr. ,9eveloping VocationalJInstructidn
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Appendix H

Wi

INFUSION -

Questions and exercises on values and decision making can be infused into
the subject matter curriculum, eg., English, history, science., Many of
the questions could be used in essay writing or tlass discussion.
Pollﬁfinq are some examples' . _ g

.

English Given d story or novel which tha student isﬁfeading: :
- ‘\/
1. Ask stidents what decision they'would e if they were in
: the same position as a cQgpacter in the story or novel.
2, Ask students what values are motivating the character and
how the character has come to hold those values. . Ask . {‘
students what other ways the character might act. : q?x

-3, Ask students what sort of outcome is probable and poesible o ’
as a result of a chapacter's actions before the outcome in .

o ‘ the-story/novel is revealed.
' 3 y . >
, Askdstudents to clgssify a character's deciston 1ntuit1$¥

1sive, etc,
4’ 2 R N
- 5, ask the students how a character might have benefited from '
QB gathering more facts, better. facts, or from using better L
D _ planning. ‘ S

6. Ask students why the. author has chosen the form of the novel
_or story she/he has, What other form might have beén. used.

_ 7. \Have student; ¢¢hpabe a character's values with their own.
. ot .
”v§isto§z ' ’ g
. 'Ask questions simllar to those used in the EninSh section about
"« 'historical figures and their pre 1canents. For p¥afiple, 'y did
Hitler decide mot to attack England? His astrologeps said it was
a bad time. Have students discuss the accuracy of this information -
and whatAggf consequences might have been if Hitler had based~his . @
decision other infprnatlon. . .
”“‘4* B -

e,

Science
1, | Discuss thc !Lport 'nce of planning in successggl;pxperimentation.

2. Discuss some famous dlscoveries (e.g., the theory of relathLty)
_ . and analyze the plan which led to the uncoverlng of it (intuitlve,
) analytical, etc.). e . R y

t . : »

Y




. ‘ N v . . *\/ j cel \ .
VOCATIONAL GUIDANGE BROJECT Cheroicee High Schoo/.
Dorothy Street English . B A

.* Total hours on thlé sknll four'( -

pSELF APPRAISAL SKILLBUILDING .

Goal: The student wull' gam msnght inyS” his beliefs about ‘himself and ‘the
' direction - his hfe -can tgkﬁe throagh his, own will. '

..qt
This class is an \Enghéh ¢lass . homogeneously g_rouped by interest
level, ability level, and socioeconomically. o

"II. Leason Plan: o / v /
A. Objective: The student wnll Jeahze that the direction(s) of his
life is in "his own power; that he can direct his pursuits
\ . thr'ough education, or lack of it; that he can direct his -
) ’ interests into satisfactory and profitable outlets; that
' lh oes not have .to remain in the same educational
, economic settmg as his parents because 'fate'-
lls it so.

L4

B. _L._a;mm Activities will fhvolve 100 mmutes or two class pemods

1. This activity ,may be used mlcor'r‘elatnon with Greek legends,
myths, or drama. This cless was studymg A_ntmnng_

2. After reading the play or any work whene fate is mvolved

the teather leads a discussion on fate, asking the studdnts K
» for their interpretations and opinions about '"fate." THis

should, “naturally, lead to a discussion of the "fate" of each
student and his control over ‘his fate, Kow he- controls  his
fate, how he changes his fate from that'of others in his
family or his peers, how his interests can carry'him into
different dlr‘echons how his education” can determine his fate.’

3. Each student is asked io write a composition on his _
interpretation of fate, what he believes his fate to be, how
he would like to change his fate and what he would have to

+ do to insure those changes .- ! o
\
C. Elm‘@mn will be determmed by fhe com:‘o jons. ;}_:',
. D. f_\j_g_g_mg_m_ Some compos:tnons r‘?flect the apathy o!» Jatk of

desire to change while others show a dlstmct interfest' 1 -
changing what they judge to be tHeir faté. .

<
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OCCUPATIONAL AWARENESS , -

90&: ‘fhe student possesses the ability to read, write, and listen.
ﬂlil Ducnption '

m- 1s-a resedial ninth grade math class huogomly grouped by
:I.nhrut 1evel, lbﬂiiy level, and sooiooconmd.om.y

11, Iauon Plan

.'G\r "o
dbjective: The siudents n:‘a becoms aware of the nosd for v
T . - mthinw Job l:l.tuatj,cm... . e

_ Bs' learning activities incluid a 15-20 ‘minute exercise followed by
. : ; -xeroiu followed by 4 short discussion
and & 15-20 minute Be and/or dilmnion.

. Te St.ud-nta /m ginn a ditto uh:lch lhm pcentor cirole with'

N the words "Jobs and Math" insoribed.  Thers are My empty -
s circles attached to this center oms, Students are asked to
£i11 in the’ empty ea with jobs that require any type of.

- math, They areé tosmwjobthntthoymomsidoﬂu

. for their gccnpation. .

-

Sl C 2 (hdoﬁ“oach -3ob they are asked to put the type of math used-
Jin t.}zat. particull.r Job. (Ex: cuhier--banld.ng aarl money)

77 3. The class- '.muﬁthe Jo'ba 1isted and the math usod in cach,
"L Students afe asked J‘ three jobs which roquire no math.

" 5% %he teacher and students discups_and prepare a list of "habits® '
~ taught at school that are. holp in any job aihnt.ion. (Ez: 3

~ punctuality, rosponcibilﬂ%}ﬁ.

/

0.~'halminn R o - / R

w)? .

The teacher uy co].‘l.oct the Job

: Y @ - :
) or individually talk with each
student about their ehart--up” i :

11y noting their Wtar choices. .

_ I*creat shann in diacuaaipn :u ? means of evdnnticn. RN
’ ¥ ! oo
D. M”m_ t n a,ﬁ L .
’ BRI RN
This group of otudmta,had difriculty participating in a cu:aouaaion.
) One general comment ced several individual conversati AL o
P - seemed interested in the. tépic of discussign. Most were ud that
) © . they could not list three Jobs that did ngt: ude math, - :
. ] ‘ : . . | ‘ i .l . e . . ) . . ‘ ,’ ' .
‘. ‘. ¥ AR R -
- - \'_ % n ! i i ) ﬁ B .

i .l - . ~ " ,
U R : S .
Pl N A a , - . : . N . .
. o« ! .. ) i [P ) ‘. . .
- . W - 8 -« S .
. - - . N R N -
. M B
. - B! -
. . - " [P K - .
: N . - o .



WHOM WILL YOU DEFEND , -
) *
Goal: To help ptudent identify with characters of different value systems in a-
' ‘'drama and, in speaking for ‘the character, support their own personal

values. (This exercise was in response to Ibsen's A Doll's House.) E
« o . [} . %
I. Clags Descri‘g':tion . : . "’7"\
This is a twelfth grade English class consi;}k{ng primarily of college- -
bound students but homogeneous as to interests and socioeconofic background.
TI. Objective _ .
v The s?udent will choose a chdracter whogse value system he dan accept and
de_tgn , that character's #ctions against the criticism of other students.
CIIL. | Time. P . T -
., “ - . .
.. .About’'45 ~ SO,minutes o ) | _ . ¢

* (1) Th}_‘q;j'é”gwt-ivipy -shau'ld‘ followy the reading, acting out dr listening
s to @f. Ibpen's A Dpl1l'g foude. . Lo :
(2) " Ask for studént v_ol’unte%'és wio can s¥mpathize with a’particular

. 'character in the play. Get students to represent each of the .
. characters. - ’

‘ -

-

(3) - Have these students sit in the center (if desksvsr,e in a cir:é‘]a')
. ;. or at the fgont 'of the room if desks are in ro , o
'.»\, "". ] V'V' . v - 1 . . ® v .
04 A genexgal dscussion follows' "if a charactew's”actions are  *
e - attgcked™ by a student, then the gtudent repregenting that
. - character (must defend*himself., (Other - students may also come ]
l to his defense if they wish.) -
V. Evaluation. . ’ e ’

g . “ Evaluate .by,,ans‘w‘ering such questions as the following either orally or
Vs enpaperi’ ' : :

e (. }pjﬁd’”ioﬁ*cggpg out o;‘inibns of any of the characterg as a result
L el actiyd i )

@,

L Cgf this. R | .
%, }ﬁ ;L"Did pou Qggg@e aware of any personal values that you did not know -
Coer AT Tyou tedd? T T e h _ ll{'{ o
2Vt (e) Do you Feel. that you did a good job of defending, your character? -
[ SRR _ . : ' : ., . .
VI, Agsebsment . Py v ; ‘
Y . » * i 2 . . . - @é
- ‘o This 1is amx ‘the best ways to-develop’ understandfng of the actions of -
. " . .
. * . ® o, M ' N . . :
‘a literary ch{graéte: and- tha_i;\ {mplications. ‘Students.become enthusias-
- ’ .. I . hd . . B . i -
e . . - K .. : L .
“:é;l?ly involved. Literature ecomes highly ‘relevant." N R S
. v P - g T s, P LA .
) < ' e : T e e
i Ty O e R . "" P .
D "x '\ 4 ) '. \ N - ) . ,’:)
e 1 el e e SRR R
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N . N~ _ for x *
) Vo - . Career Guidance Guide ~ s
» . I~ v . ! - ' . R « R - .
» h . &- ? " l( S B ’ : i £
+ - L. Rationale (Use’ Career Guidance in Georgia)
- . -
) , A.- The Model o S L
- : ..B. Goal Areas S '
: -
oo Ggppoﬁénts of the career guidance progr m '
A. Needs assessment -
B. Planning and management | . . .
C. The delivery systent(s) (Use Career Guidance In Georgia)
~ D, The career puidance center
E. The paraprofessional :
F. Community involvement ‘ e
o G. "Staff development : .
T - H., Evaluation . ' : T e '

. . - . » ‘ B M
I1T. Needs 'asse@e‘nj/ data %

c - . /Table of,Contents . . c \\\\\

a A" Methods . o
' B. Student results ;' , R
'C. Staff results o - i Te
IV. Project management
T / ,
A. Get é#sion from principal to do a student and staff
. needs gessment i .
. B. Conduct a student and staff neéds assessment ,
" C. f the principal and superintendent have not clearly and A
; hroughly supported and understood career gyidance prior to
E this point, get their support and understanding now using
the needs data to justify your requests
D. Form a committee of department heads,. pseférably, and’ include
. wok experience coordinators
. E. Using needs data determine which school progéams English,
} . PECE, science, are meetirg what needs of which students ¢
.. (Utilize subject, goal grade matrix) .
« Fp List the unmet “needg in, texrms of topic and students to be LT
, ™ served * . . . . {
G. Determine who. should be involved in meeting unmet needs and
what ways these unmet needs can be met (Utilize'the compre-
hensive approach outlined in Career Guidanee in Georgia,
pages 16 18) . v .
, ,: N e
e ! 3\ T \
N .o s .
. ' o - '] . - . v K

e



v.

- ’ r.o ' o '
"' IV, Prdject management (Cont.) - : . N .
/ ‘. . ~ - . . . L L -
f S ¥ A% Consider develobmental stages of students
o ﬂ\) . (Refer .tosthe Tennyson/Ashe matrix) Che
i - ‘@ W :‘ f‘—‘| . R .
. % o . B.- Te‘aﬁche“r'attitudes
= - N o c . rd . e e
RO A c. Relaeibnship of éubject matter to career guidanpe'
T - . needs ) ~ . -
v . D. Skills of staff .
H. Assign tasks Eo'staff.ﬁesed on ebove" . N
I. " Action plan and time line - , . Ce . _
. J. Plan staff deve lopment based/;n the. gaps between the '
. . tasks a551gned:and the skill level possessed by §taff
: .® . yho mu perform these tasks ' (Use University of Georgia
' < - .moduleg in this planning) g p
. cpt f " " . . [ . . \ ] R )
V: Student outcome objectives - ) < y
.VI. Staff outcome objectives L\/ s ‘ ‘ :
y VIE. The Career Guidance Center R
VLIIL. deéeting“ A o N i{ -
'IX.°°Ev5éha§ion ‘% : ‘ B YN . ,
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1.1 Rationalfe . .
¥.2 Instrumpqgation” » | 7
| N and Yestgpn -
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- IMPDRTAﬁf!L e s

" *
T0 UA Rs: 'rhia form 1s to be uaed as a ae;f evguat;on of tha g,r__gu_g

which have been attempted and/or completed to date. It is intended as a formative

measure to be uged in pointing out: the progrese, or lack of it, which has been

.

made in the career guidance project/program undergoing evaluation,

.- o
¥

Thé'project/ptogram should lend itself to the development of the following cﬂ;:oneqtc o
d

7 ) . , . - .
which the eValuat;on form reflects: needs assessmert, program planning and elqp~

v
K

ment, staff development, placement, -the resource center and evalultion,

(Y3 »
, . .
- / _ .

P~

e




SCHOOL SYSTEM __

EVALUATORS B o o A

-

\ T

I. -Needs Assesament' L —

'A student needs assessment has been done in
:the past 12 months
A staff needs assessment has been done in the
o past 12 months
' 4 A community needd assessment-has been done
o in t pnst 12 months
Needs data have been presented ‘to the total

faculties-of schools involved in the project"

Needs data have been ranked by priority
11, Program Planning and ‘Development' /

\Needs data have been used to establish goals

for the project
. Needs data have been used to identify gaps
( in existing programs-

‘Needs data hate been used to identify tasks - P
relevant .to filling program gaps
signments to faculty of the tasks identified
have been mad o
Objectives forlgccomplishing these tasks
have been statied in writing

Superintendents, ‘Principals and other adminis-

trators are involved in the planning.and
development processes

S:ndentagare involved in project planning and
development

,Faculty from varipgs sectors of the school
program, work experience, academic, job
Pplacement, are involved in planning and
development N .. A

Attention has been given to: coverage of 5

. . the goal areas for career guidance in

Georgia*

L

Relating with significant

'PLEASE PUT A CHECK MARK UNDER THE CORRECT RESPONSE FOR EACH ITEM.

# Human Relations Skills : Work & Leisure Environments

others ™ . o Planning Skills -
Self Validation _j Educational ‘Eqvir

Daily Living / ' -Self Und«

Employability

s . p

107

: ~din,

R N .
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II.

III.

Program Planning and Developﬁent:' (con't,)™

- Priority of attention to the above goal areas -

has been based on needs’ data ~
Changes in fungtions of faculty, specifically
teachers and guidance staff, have been made
to expedite project operati
New curricula which will be
part of the. ipstructional {p
infusion) have been develop
Additional required or electi
related to project objectiv
developed, 1i.e. life career
Guidance personnel are providily
.1n_terms of project planni g>
implamontation B ‘
active task force or advisoﬁy conmittee
for the project has been desiﬁnated
Procedures for expeditifig the ggpenditures of
&£unds have been established %

#4-an integral
ram (through

f course afferings
have’ been
Lanning
leadership
 development and

e

Staff Developmenf:

A progression from needs data{ffd task assign-
ments, to skills required ofgtaff was used
to plan staff development fvities .

A representative sample of fa f‘ty (20-50%)
from schools involved in the; ﬁroject are
being included in staff deveI;

Staff development activities apg
mented on a continuous (Weekl? monthly)
basis throughout the year AF:

Staff development activities ipglude the:-use -

‘\\\\ of the Georgia training packgges
. Pl

IV

. ~'c"l"ne Resource Center:

-

ans for follow—up/eﬁaluation df the stéff
development program have beep made

The center has been adequately Qtaffed

Efforts have been made to inform students,
staff d community of the puﬁposes and
availability of the center = .

The center has become Operation&4

Needs data for staff and studedgs were used -
as a basis for purchase of materials

. B R

w

NI



IV. The Resource Center; (con't.)
. -
Neods data, task responlibilities and planned
programs are being used as the bases for the
operation of the center
Department of Education reccmmendations:/such
. 8s proximity ‘to the guidance office,’central
location and size were used to establish
the physical facility for the center

’

Visits ‘to the center by community representat;ves

are planned

v
[4

Visits to the center by// unity repreaentatives

. are taking place &
Fipld p8 originating from the center are
curring T
JFlanned group activities with students are
taking place in the center
Teachers are using the center for referrals
+.0r as a resource for classroon activities
A system for filing and accounting for
materials has been established .
A community resource file has been estab-
lished

V. ‘Placement: =
o ,

An advisory committee for placement has been .
designated

A community survey of job placement needs
has been done

A student survey of job placement needs has
been done Y '

" A student survey of educational placeuent needs

has been done

A gystem of accounting for educational and
job placements has been established

, Students, faculty and community have been™

informed of the placement services
available )

One individual has been assigned respon—

. sibility for coordinating and reporting
on the total placement effort a4

Efforts have been made to coordinate.

: edﬁcatio al and job placement into one
overall ffort

l\

/.‘ ‘
r~



Vi)

Placement:' (con t. ) SRR )

Follow-up of placements, educational .and .
occupational, are being done .

Efforts are being pade to establish A means .
of offering mervices to forter students .
A placement manual hae beeng;repﬁred T

) . I ‘%

‘Evaluation: T

(

" Criteria, such as those- stated 1in student

s

o

_ outcotlie” bbjactives, have been established

for evaluative. pyrposes-

Plans have. been e for the development of
student/teacher/co ity questionnaires

. for the'purpbae'of<db aining evaluative j
data o

Studies of the pre/post control-deaign are

underway to determine effects of the . $ -

project . :
Means of documenting the effects of project

activities on recipients of participants
in these activiti uch numbey of -

placementa, visits to c nter, improvement- ,

in classroom climate, have been developed

N‘ProvieiOFa have been made ¥or réporting

process (procedural), produét (outcome)
and’ financial datal to atate and local
repregsentatives

A pattern of needs-to objectives-to
expected, outcomes 1is being followed
for eval ative purposes .
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"IMPORTANT! !

Rl ’ \
. . R Jos,
A : ; S T '

v, =

M’ This _form is to be used by you as a summstiv‘o e,vslustion of

the procossos\l;which have been accomplished in this.career guidance project to
LY L . - . A
date. ' e 3 : o ‘ N

Your responses ‘along vith .those of your fellow evaluators will be tsken into

t

advisement when this: p‘roject is considered for future funding. : T

l’lease mark your responses as candidly a8 possible, sinée yt!ur responses will

N

become an snonymous psr of a total evaluation report.

It is reconnended thst you use the items on the form as "steﬂ" for interview
. : .

questions with project personnel, €Bey "Have you conploted A student need\

) Al
N -

assessment?" or "Tell me about any changes in function of achets or counselors
A .

) [N

as-a result of the projéct.” . ‘ * PO o

/A’t'tach/ed\to\the_evaluation form 1s an abstract of the stste'reeomendations for

- . -~ - v,

“ each of the"components Llisted on the tvaluation form, 'I'his will provide you

with background information as to the purposes and proper inzlementation of .

. . Wt
all the career guidance pro-:]ects. . T - \ : -

<



> © SUMMATIVE EVALUATION FORM

A\ o, A , ' " DATE <
S o ) e
Lt ) .’ Y : /
SCHOOI, *SYSTEM
EVALUATOR__ .

;-

" PLEASE CIRCLE THE CORRECT RESPONSE FOR EACH' ITEM.

\
4

=

’I;V Needs, Aeaessment:

A student needa assessment has been conduéted

in the past 12 months . ’ ‘1

A staff needs assessment has been conducted )
in the ‘past 12 months 1

t
~
No, not attempted

? v

g
y

Na community needs assessment has been con- - :
ducted in the past '12 months B P §

Needs data have been presented to the X

el .total faculties of schools involved-in f
o the project t - 1
~ Needs data have been ranked by priaqrity T 1

i . . o~

: . . . / 4
‘ DOCUMENTATION: +

v
{

-/

Yes, attempted but v

¢ .

I
;

incomplete
Yes, attempted with

. ~

TOTAL

no succ

{

l,é{ed with

Yes, comp

success



. [

.

I1.”. Program Planning and Development

b’y (™ -~
. Heeds ‘data have been used to establish

goals for the project

gaps in existing programs’

(.* NHeeds data have .been used to identifv .

L

* leeds datahave been used .to identify
' tasks relewant.to filling progran gaps

. . Assignments to faculty of the tasks iden-

tified have been made .
OQjectives for- accomplishing thesge tasLs

. have been stated in wrigidg .

Superiﬁte dents, principall and other
"~ administrators were Ynvolved in the.

planning and development processes’
Students were involved in project

planning and developrient

L

0

<

Yes, attempted but
lete

incomp

’

>3

—

@ :
8
o O (1)
3¢ 3
Eo F

‘ ’
58" g
”;E' -
0. . ]

3 4
3 | 4
3 4

3 4
A

with success

“ Faculty from various sectors of the gchool
- ! ogram, work experience,- academic,
' ‘¥job placement, were involved in planning
and-'development . .
Attention has been giyen to coverage of
the goal areas for carger guidance in_
) Georgia: ™ :
Human -Reladtions' Co ﬁotk & Leisure
Skills Environments .
Relating with signi- Planning Skills .-
ficant others Educatfonal
Self Validation - Environment .
vaily Living Self Understgnding

Employability ,

 Priority of attention to the above goal
areas has been based on néeds data

" Changes in fynctions of faculty, . -~

Specifically teachers arjld guidince
staff have been made to expedite
project operation

o , , - 4

/
pt
[
o




II.

ERIC

Aruitoxt provided by Eic:

Program Pl inning and evelopmen: :

Hew cditicula vhiich will become

integral part of the instructional
program (throupgh infusion) have hee:
developed ’

Additional required or elective cource

offerings related to project objectives

_have been developed, f.e¢, life ciroe.
planning

Guidance personnel have provided lead.or-

ship in terms of project planninys,
development and i{nplereuntation

An active task force or advisore
comnittee for the nroject has bae,
designated

Procedures for expediting and expen-

ditures of funds have NFC“ egtabligye!
e . . \

f . J "}'

DOCUMENTATION :

fo, not attempted -

Yes, attempted but
incomplete

ra

Yes.

TOTAL

attempted with

no success
Yes, completed with

4

BUCCGQB

~



PN

II1. sSctaff Developnent:

rogression from needs data, to tas!

assignnents, to skills required of
statf was uged to plan staff develon-
ment activities

A representative sample of' faculty
(20~50%) ‘fromn schools involved in rhe
project have been included in staff
developnent ‘

staff development activities have been
implémented ot a continuous (veekly,
monthly) basis throughout the year

Staff developmen' activities included
the uge of the Georyta training
packages )

Plans for follou-up/evaluation of the
staff development propran have been

8

made N

DOCUMENTATION

n—
T e

ERIC

Aruitoxt provided by Eic:

» NOt attempted

o

1
1S

Yes, httempted but,

L)

incomplete’

v -

.Yes, attempted with

TOTAL

no success

Yes, completed with

4

success



IV,

»

ERIC

Aruitoxt provided by Eic:

]
. ]
‘ &
. L &
¢ : &
' LN [}
&
oi
e
)
Tiie Resource Center:
The center has been adequately staffed 1
Efforts have been made to inform
students, staff and community of the
purposes. and availability of the center 1
The center has become operational ' 1

Needs data for, staff and students were

- used as.a basis for purchase of
materials . 1

Needs data, task responsibilities’ and
planned programs have been used as

———

the bages for the operation of the .

center o /4/ 1
Department of Education recommgndations, .

such as proximity to the guidance office, ¢

central ‘location and ‘'siz¢ were used to -

establish the physical facility for the

center (Facility approximates a 20' x 30°

faciiity) . 1
Visits to the center by community repre-

sentatives were planned eI
Visits to the center by community repre-

sentativess have taken place 1
Field trips originating from the center

have occurred 1
Planned group activities with students

have taken place in the center , 1
Teachers have used the center for

referrals or as a resource for class-

room activities ’ 1

115

aftempted but

\.

“incomplete

YesQ~

2

‘agtempted .with
cess

Yes,
n

Yes, complet®d with

3uctess



Page 6
\ '

\
. Y
2} ~ - .
I, The Resource Center: (con't)
A system for filing and”accountiﬁg for
materials have been egtablished )
A community resource file has Leen estcob=-
lished
DOCUMENTATIOL ; )
£
M )
V. Placement:

{

An advisdry committee for placement Has
been designated

A community survey of job placement-

has been done

survey of job placement needs

done

urvey of educatlonal place*

. faculty and community have been

of the placement services
avallable

One 1individual has been assipned respon-
sibility for coordinating .and reporting
on the. total placement cffort

BEfforts have been made to coordinatc
educational and job, placement into one
overall effort

11
A

o, not attempted

o

W

Yes, zttemoted but

s

incciplete

Yeg//;:t

e

7/
d with

‘m"%\

no guccegs

éompleted with

Yes; .,

~HCCess

*



Vi,

v
" o
~ 3
Q 0
! g. e
% 5 8 )]
4 - b Eb
: ® " 5.34
P Lo g
/ g " g
- - a’g
v L3 0 -
- [=] W]
= - ad
. '-')‘ (.}\
Placement: (con't) ‘
- ] \~
~ Follow-up of placements,, educational and )
occupational, have been done 1 2
Efforts 'have been made to establish a } ’
means of offering servicés to former
students . - . 1 2
A plagement manual ‘has been prepared 1 2
DOCULIENTATION ;
K} A (
»‘},.—

Exportability:

Agreements have been made by the systen
* administration and participating faculty

to serve as a demonstration site for

prospective systems ' ) 1 02
Staff development-:activities which could

be adapted/adopted readily by other

school systéms have been implemented ' 1 2
ilethods and materials have been used/

developed which could be readily A

adapted by other school systens 1 2

DOCUMENTATIOLN ; ’ )

[

1170

| ey
: w9
. o
el B
¢ Q 9
oW e
a @ 0.
,5‘8 'E‘.'U\
o0 g o
oS o
g ®mw -~ OO0
ao‘ - ‘ag
o oo
Q Q
el e
o3 e
{ .
\‘ . ‘
3 -
\3 4
T&TAL
\
|
|
I\
~
3 4
3 4
3 4
TOTAL . l
N <!
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Ho, not attempfed

o

ey

i

J

Yes, attempted but

incqmplete

b3

ted with

no guccess

Yes, attemp

<

«

¢

' Yes, completed with

success

VIL15 Evaluation:

R Student’ outcome objectives have been
written and attempted :
o Staff outcome objectives have beehn
o *written and attgmpted
Student/teacher/cﬁmmunity question—
naireg have been used to pathq;
P outeome data
’ ‘Results of pre/post design studies
.are availlable. . ‘ -
Effects .of project activities on-
recipients of or participants in
thege activities, sucl as number of
. platements, visits to &enter, improve-
- ment in classroem Qiéﬂgge have been kept
Process (procedural) Toduct, (outcone)
v+ .. and financial data records have been
kept o .
Results of the various evaluative efforts
(objeCtives, questionnnaires)(have been
N ' summarized into a readable form
Critéria, such as fewer absences, class
disruptfons or dropouts have been used
to measure the affect of the project
An. analysis of project costs have been
done
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. | ) 3 -
o \ v T \4: . : o
- EVALUATOR STATEMENT: .o : , o

: . ? . e v ~ . ' - ' f‘
, ‘Since “this project has implemented the _procedures ‘recommended, has ' " 3
. accomplished most of thié objectives stated and, ‘based on the data‘ . ’ 7

. .l

ayailable, could be cohsidered succeés.ful, I recommend that this

_ ' nroject be refunded prowvided funds are available, . YES : N?&‘-
A ) ) w
"\ N - 1
. /v = -
- " \
v \
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ERIC

Aruitoxt provided by Eic:



* DOMAIN:  Work and Life Sk‘lls : | e
i . GOAL: To help studerts "develop daily living skills which will lead to
-/ _." a more responsible, productjive and. satisfying life.
lI ) - “
Student, outcome. objective: Students will demonstrate a knowledge’

of income tax forms and reguldtions for filing returns.
n,

“

the group to ‘correctly "file'“a hypothetical return following
the unit on ta\cs

\ - 3

- ’ ¢ 5

"Evaluation: Th{s will be degermined by the ability of 50% of .

"\\‘ '.. - . . . B ‘ . .
Learning - i ‘ Related Sﬁbjecti ) s
, . Activities ' . ] and/or Skill Area . Resources
\ . 1] . - ) . - /
. ) -
1. ‘Invite an IRS representative 1lth or 12th, Social
to relate hasic regulations Studies or Math. )

- tp the students. . ' C .

2 Prepare a glossary!io tax
~erms and test students on
threir knowledge of them.

3. Review computation of per-
~centages.

RESULTS:

: v
v

o 1y IR
ERIC " ‘ |

Aruitoxt provided by Eic:



~ . DN

- M \
N Interpersonal Effectivenesp “;.

L: To assisx students in improving human relations aﬂfiis

f SR . E .f Student,gutcomewbbjective' Studgnts will edhibit more = k
- .- S\ N assertive and self confident: beh;viox in groups. o

2 18,

Y
'

T Evg;uatio 4 Respanse records will be kept for indtviduals

| S during group activities, such as."life raft or positivé
- focus.”" Thesg notationgswillibe kept by th€ group leader
during sessions. The eccurrence of positive ‘Tesponses i

« o ) ,increas!’%y\SOZ after five sessions. Self-gptings by stq-
N ' dents may also be employed. L
," & ‘ . ‘5 L Raaa!
- A . - . 5 :
. . | Q._, &
Learning ">, ¢Related Subject T e ; .
Activities ‘ andfor Skill Area > Resources
. | - v o
- ' ’ N . ’ N - -
1. ' Utilize the "communication 7th, English . » Human Valuées in the
game" with 'gedmetric shapes, ' ~ Clasgroom~-Hawley and
. ' ‘ Hawley, Page 115.
2. Utilize the "People amd = - - - Wth, Social Studies * “Humah Values in the
. . . . ‘ o Classroom--Hawley and
- IR ~ a Hawley,, Page 115. \
) , ' \ . o i . e Qu
3. Divide class into dyads and. 9th, all classes * Human Values in the
have them introduce one : ' - . Clagsroom=-Hawley and -
another after an "orientation rf ' ' Hawley, Page 115.
to each other" sessian. ' : o -~ : 4
4&. ~ i ‘ ‘ t . | -
N
- - i - .
~. )
s l ‘ A\
RESULTS: o - }
’ ! ) . : \ < .
- .
\ - .
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L GUIDE TO PROJECT EVALUATION* ™

S :} SRR . >j{;/ j J ; ’ . - e
T - A . In sp effort to help you valuate more properly, we offer this Mguide" '

fﬂ -aasuripg the afﬁect and‘bffect of your career~guidance program.. You ~
o\ [} . N

might renenber two thingsAwhen considering eValuative methods.

) (M Evaluation is not to prove, bdt to improve. ' ! .
J (2) It is-an impbrtant step in decision making. ° oL Lo
S, The two kinds of evalua gro;ess and grodugt. Process -
. J/’ . P . ’
oo 1is simply appraisiﬂg th X the end(s) which you hppe to acgot Iish ~ e '

PN

received to make adjuséments as needed in processes. Process evaluation. tells

one if the persons or methods planned have been implemented. Exampleé of.
i . ) ) '.7

items for this type of evaluation ‘are:

. - 3
(1) Every teacher was exposed ¢o an interpretation : K
sy of the needa asgessment data. YES NO R J
A survey of possible\work experience .8ites was
ne. YES r 7 l’
'y . A
(3) A Speak }s\Bureau has been gset up. YES

Examples of types of instrumentatign which might .be used in process

e

evaluation are given below. . ' .

~
<
P 7

" Product evaluatfon Is more complieated,'more difficult and more important
. : N N . ¥ i
since it gives a true appraisal of the benefits of a program. Product evalua~ -

tion can be sﬁbrg—term or longit$dipal, both of which are important. It gives

roo B




* L

Y i*"utilized. In product:evalnation one'must coiitder firgt.-the population in

T o« o - A C ~ Page 2

) oy,
. ) - \ o ,,

. ¢,
one outcome data on actual effects of~procedurea, methods or materials \

-

3
queltion and the design to be uaed in the evaluation. More control ia neces~
~*

sary here than‘sn process evalﬁation. In moat/"aaes an experimental deaign T e

such ag the pre/post eiper%ﬂéntal one should be’ employed; although such deaigns

~

do present problemgvin everyday situations. One should have a comparison '

group, tut since aetting up true comparison groqp aituation may be quite
. difficult or imposaible, one shouldltaie into conaideration the ahortcominga'
and eff;cta of variablea that will exist, 7 oy
" Numerous types of measures can be used in prOGUct evaluation (8ome of '
~ which are listed’below). The newest metlod 1s preparing criterion referenced
!

. A, T )
. tests or objectives covering’any of theLGhree domains: affective, cognitive -
\ .

N ~

or‘paychomotor, These ' perforuance objectives" provide a quick, concise e

o

' appraisa1)£§ outcomes. Some examples othhia kind of meagurement are:
!

v "- 100%- of the atudentalcdﬁpldting the career planning
/ -course will be.able ko li%t the steps to decision

making. ;
o : °

The number of:ifudénts replyMg "yes" to- the item, "I needﬁrore help
) . ~ ) '

with‘career plans“ will decreaae.by 50% following completion of the career

planning courae. . I I »

“re

Following the unit on " communi ty building" the number of peer conflicts
; ' ¢
4 in the claaaroom will decreaaegby 50% as determined by teacher observations.

§ - h 7
Other examples of thia type of object1 e can' be found in the Han ggook

¥ ) -
for-gggggeloré ig Georgia §g§ools. gn pregaring meaaurement devices. for

g s :
'fh;;; objectivea, ‘We must remember/the importance of the population,,mat—‘

eriala used aﬂd\edntent of instruttion..

o 4 , ,g\:*'\ . . ' ' ",//' » 15& ' o
’ 5 | \ , J Y <.,

, — | - 7

EP 4



T P ~ ‘'Page 3
/ . oeee R
ls\ i : . - .

_Jones (1974) says ‘that nknow://ge outcomes ate best measured by paper ..

L.and pencil nd interview techniq\\. Howevey, the assessment of attitude
A
foutcomes r!quirescf,eombination of these techniques, as well as ditect
> 3 ’ N -

behaviorsl observation anF interviews. Skills_performance objectives are

best measured by behavioral observatton in simulated or real life‘set:ings
W , o
.“‘ . tabulated in frequencies per unit- dT times, - ’ _';if
kS '
Qlong with or -as a part of process and product data the evaluator
PN N
_might look for<fringe,benef1ts or side(gﬁfectg which- occur, e. g.,,reduced
. R
absenteeism, better student and/or teacher morale, reduction “in dropouts, .

, \
fewer behavior problems . /' .

l\ Ed

Cost Bengfits might also be considered This is a‘comparisqg of program
expendigu:es with benefits such as, costs of motivational preventive mate(ials
and in-service vs: loss of revenue through absenteeism, remediation class
disruitions.

Instrumentation‘— probably the best apgkoach here is the multi-measures

one. The list of measures below was taken froé.Metfessel and Michael (1967)

who advocate this approach. \ . . .




.

;)

, MULTIPLE cnxrzntou MEASURES "FOR EVALbArxou J
- OF SCIHOOL® PROGRAMS

daad achisvemant and GHALACY teste, the scoras on which.allow irfefences
to ba madi?regsrding the extent to which cognitiVe objoctivo\\toncerned

with knowlodge, comprepension understsnding, akilla lnd applicationa

"

havo been attained. \

g;.ngl;ji;,g_gglg_gn!gn;g;;gg designed to yield ‘measures of adjust-

ment, appreciations, attitudes, interests and tcmperanont from which

——————

1nfercnces can be formulated concerning the possession of plychologiCll

traits (such as defensiveness, rigidiCy, aggrelsivcnesl, cooperative-

ness, hofﬁility and«angie:y) e i

Standardized gg;igg gcslgg‘and check ligtg for judging the quality .

of products in visual arts, crafts,‘shop activitica. ponnlnehip.

Vs, u

',crestive writing, e‘ﬂ&bits for gompetitive evants, cooking, typing,

. letter writing, fashion design,and other activities.

Standardized tests of psychomotor skills-and physical fitness.

_;ggggxiggg: frequencies ‘and measurable'levels of responses to formal

“ and inlOtnal questions raised in a face-to-¥ace interrogation.

""\ iggg;_ggﬁigggigng. frequencies of selection or of assignment to leader-

-ghip roles,fgr which the sociogtam technique may be particularly suitable.

£

EUE £

na



. B , P ~ Page 2

Qﬂllllﬂﬂﬂlilll‘ frequsncies of responses to items in an objectivs

sy

format and numbers of responses’ to categorized dimensions developed

from the content analysis of responscs to,opennendcd questions."

Self evalugtion meagyres: studentfs”own Teports on his pérceived

\

orudeeired 1evelef achievement, on his perceptions of his personsl

I and locisliedjustmsnt endyon_his future acadediic and vocational plans,

i om } viors: performance levels of .8peech, music and art; mani-
‘ festation of creative endeavors, personal and social adjuStmant \\’
\ ' ‘

} physical well being‘

-
- : ' . . \
I11. Ind 0 of S us or Change in Stude B (¢ t
, . ’ P K K]
Measured by Tests; Inveptories ggd OBsexxlgign Scales in Relation

, to the T of Evalu : ves of P .

. ﬂgsences: full-day. half-day. part-day and other selective indices
pertaining to frequency and duration of lsck of(::tendance. _ S
égecdotg; recgrds: critical incidents noted including frequencies
.of behaviors judged to be highly undesirable or: highly deserving of

S conmendatton. . < ' . Y

/ g__iimg}_ numbers and ‘types completed with some soi(_p of quality

rating or mark attached
p) [

Autobiograghical data: behaviors reported that could be classified

and subsequently assigned judgmental values codberning their _ ;E;

N

appropriateness relative to specific objectives concerned with human ;5

<

deveIOpment.

Chojceg expwegged or carried out: vocational avocational and educa- R
- ’ R : v

tional (especially in relation to their judged apprOpriateness tq/

known physical, intellectual, emotional. socialnoaesthotic, intérest

I
A

_and other.fsctors). ' . 41 f'




i Page‘}
Riscirlinary sctions taken: frequency and type.
Dxopouts: -numbers of atudente' leaving school before completion of

program of studies.
/. ‘ g;.ﬂg_nxlggqggtz the success or lack of success in being promoted or
_ : A8 PR

[ ) wr

rctaincd; number of -times accelerated or skipped.
Grade go;gt gverage: including numbers of recommended units of course

O

work in academic as' well as in non—college preparatory programa.

. Homework agsignmen tgf‘ punctuality of completion, quantifiable
.judgnnnte of quality such as clasa marks.
Poe ro \ articipation: 'frequency.and duration of activity in whct
are judged to be gocially acceptable and socially undeairable,behéviora.
Recidivigm bx-gﬁudenta: incidents (presence or absence or frequency |
of occurrence) of a“éz;e;\sJudent's returning to a prooationary status,
to a detention-facility‘or to obaeiﬁable beheV1ot.patterne judged
to be aociaﬁ@y undeairhble (1ntox1cated state, dope‘addtction, hostile
acts including arrestg,.sexual deyiation).
Referrals: by teacher to counaelor,.psycholoéieta‘or adminiattdtor
for diacipfinary action,‘}or special aid in overcoming }eerning

difficultiee, for behaviorldisorders, for health defecte or for

. bert-time employment activities.

A
fe;rals. by student himse}f (presence, absence o6r frequency).
‘_51;1_ nbtretion’of new‘or inc;eeeedhcomoetenc;ea such as tg%se
found in phyaical education, crafts, homemaking and the arts that are
not mgasured 1n a highly valid fashionﬂby available’ tests and acales.
o - < I

s - - JporAiness: frequency of.




ofiSchool Programs | " R .

>

Moonlighting: »frequchcy of outside jobs and time spent 1ﬁ‘thes¢ :
- activities by teachers or other school persomnel.
Rating scales and check lists (e.8., graphic rating scales or the
\qu%tic differential) pf operatiopaliy-sta:ed digensiops of teacherg’
bcﬁéviors in the classtoém or of administrators' béhaﬁiofa in.the“
school setting froq'which observers may formulate inferences regarding

changes of behavior that reflect what are j&dged to be desifaﬁle gainb;

in professional competence, skilla, attitudes, adjuatment interests

and wofk efficiency, the perceptions of various members of the total

achool community (parents, ;eachera, admintntrators, counseloéa,
"tudentsﬂagg‘claapifiedfemployees) of .the behaviors of other mepbers

may also be obtained and compared.

§ ' Term on: frequency of voluntary or 1nvoluntary resignation or-

dismissals of school peraonnel _
Trangfers: frequency of requests of teachers to move from one school
L/ Sy ' -

_%to another, ’ <

“\ Jv:“LIndggggors of Communitx Behaviors in Rglation to the Evaluation of

“"School’ Programs

';H‘M“ . Attend ce at gpecial school events, at meeti of the boarxd of
’ : ¥ a v - - .
edu on or oth roup activities by parents: fréquency-pf./

i ¢ N
Conferences of parent-teacher, parent-counselox, parent-adminis-
¢ ¢ .

ato u arentg: freqdéncy"of reqilést.

'
1

126




Piﬁe<"

1 . 2 ’ . ‘.
: oo L . ,
PO , B .

]
-

. v \
*  Letters: frequency-o_f praiaeworthy or,critical coqata about school

programs and agryices auo-about personnel 6articipating in them.

r ool personnel: frequency-of compliance by parents.\

: L = _ “ y T
cations wedia (g.g.; Jewspaper reporterg): frequency, duration and

quantifiable judgmenta about statements monitored from telephone

H iy
.y A

conversationa. : . '; ~

_-,‘
Twa. g
e

oo

¢ T ~ i

Aa stated earliex,,Ahy of these types of measures ahduld be adapted

to the needs of each situation.

Y

Cautiong ~ Gains or losses on any;appraiaal oan be due to a number

<

14

_of factora.;;The possibility of nonvalig%measures and human _error should ~

. -

.also be conaidered'when analyzing resul 8.

.

\V' ’ : u » . ‘ - . | \ ‘
*Main sources: James,'\G. Brian,-et.al. A Manual for Developing Career

'g%idanceiPrograms. Educational Properties, Inc., 1974.

Metfesael N and Michael W. "A Paradigm Involving
N
- ., Multiple Criterion Measures fpr thelEvaluation of the ’

Effectiveness of School Programs Educational holo~-

' gical Meggurgmegt, 1967.
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Appendix Q“ .
(See"CE 018 339)°



