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% - UABSTRACT! = . - ‘ ¢ .
- The manual contains ovet eighty career education

L 1esson'p1ans which are aimed at instilling readiness for decisiom
naking.in" first and fifth griﬁe'etudents. Thé lessons are intendead tp
go beyond the provision of-occupational information and to focus on |’
teaching students how tc gather, evaluate, and integrate information.
Jesson plans are kegyed to e ght decision making questicns. The
expected outccme of the exérgises is that the child will ask himself
che or more questions; for example, he may ask, "What do I like?";

* wghat do I want?"; and/or "When do I not have a choice?" Lesson plans
are coded according to grade level of thd activity, the objective it
meets, and the activity" itsglf. Several first grade lesson titles are
“If I Had a Hllllon," “Things I Like," and "Kerchiefsf; several fifth
grade lesson titles are "Sports," "Music," and "Money." Objectives
and procedﬁres are included for each lesson. Some lesscns emgloy
materials ‘(such as cartoomns, etc.), and some usze playlets .or stories.
Por examplé, the ‘'suggested procedure in "If I Had a Million" is to
have the children act out a plaglet designed to lead to an awareness
cf preferences and a ditcu551on of those preferences. (Css)?
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INTRODUCTION i\ s

" The more than 80 lesson pLans-contaiped,in this teacﬁers'

| !
manual havebeen designed to‘!qsilitate careex education in the early
- school grades.  While these lesson plans have been developed with a

‘particular eye on‘the<classrddm_heeds of elementary gcﬁool students in

*

Ne% York City, the feéchiﬁgiappréaches‘are/applicable’to e&ery
edgcational'community.
' Afbrief bac}q;bgnd_on éur.dévelopﬁental aéproaéh'is in order.
After_a series of“meeting; betweén the' staffs of LaGuardiaA:

;Commﬁnity College and School District 30, Queens, it was agreed that a
‘career education model aimed-.at instilling readiness for decision-making
e . ' <

~

wou%d help meet‘local‘needs. Such an approach. would result

r

in students'

eventually consideriﬁg a wide variety of educational and ‘career

/é;;sibilities. ' Widening horizons rather than "pidgeon=holing” would be

the outcome of lessons built on a decision-making foundation. -
t' 9 . ‘ ) . ‘ 0 ) N >- . )
-, Unlike many other career education programs, ours went beyond

A -

the proyiéiéﬁ of occupational information and keyed on teaching students-

a . hid . . . . i
how to gather, evaluate dand integrate information. The latter approach,
) ) ‘ .. ) ' ~ - )
utilized in our program, is more likely to lead to sound decisions and

"more realistic planning.
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It should ke noted that this program is a joint enterprise of a

school district and a community college.

To our krowledge, this .

Il

blending of resources and curriculum articulation across grade levels

i

is unique. . Clearly, the finding that such .a multi-level approach can

Il -

-

a grant from the Office of Career Education, U.S. Office of .Education.

In its current phase, 1976-77, a minimal.
L |

work is a concrete and significant outcome of our project.

-

~ »

The 1975-706 developmental phase of the project was supported by

level of budgetary support

from the New York State Depéffment of Education and from the U.S. Office

\
of Career Education' (as part of a federal

'

previously-developed.

contract recently awarded to -

LaGuardia) 1is permitting the refinément and infusion of the approaches

In short, our finding'has been that after an

4

initial investment to systematically design a career educational deliver

-

approach, minimal funds are required to continue the infusjon process.

\fter 15 months of program dewelopme
rog p

\

\

- budgetary problems facing both the Digtri
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> - H
, LAGUARDIA COMMUNITY COLLEGE . ,
) ' . _ "CAREER EDUCATION PROJEQT K-14
‘ : » L LﬁBRNER OUTCOME§/ S . .
VA., What do I like? f : oo “ ) N~

. l. ‘'To become aware.of the thlngs I llke.

, .24 To learn that the thimgs I 1like change from time to time,

4 3. To learn. that different people like different ings. S~
4, To learn there ds no "bad" or'good" attached to

hat people like,

- s

. v ’ - . - . v -

B. what mifesE§e 11ke the thlngi I do?

5. . To become aware of qualities in the thlngs that I like and- dlelke.

(These qualltles or commalities Are called’lnterests ) . - -
6,  ‘To “become aware that people influence what we like.
. ”‘ 7. To. learn that we get to like more thlngs as we learn and do more thlngs.
R _4.. (Try it, you 11 like it.) * . S
C. What do I dlsllke° o . T
- ' " hs
. N ’ - ) ‘
8. To become dware of dislikes, S A

e

Qi: To become aware that disiikes-change. s g .
) D. What makes me dlSllke the thlngs‘I do?

v 4

10, To become aware of djsliked qualities.’ - _ -

11, .To learn that- others 1pf1uence our dislikes. - :
12. To learn that other people are not bad if they like things we dlsllke

or have neve¥ tried. (In genera}l)
N 13, To learn that we are not "bad" if we like thlngs others dislike or have
s ‘ never tried. ™, : N
- 14, To learn to continue to enjoy what you like even though otker people

pave differing likes. : ) )
15, To learn that we:dYslike thlngs without ever hav1ng tried them,
(Prejudlces or biases) : . ¥

s - . - “

" E. Do I lrke some thlngs better than others? .
. . 2’ v ) . k 4
16. To learn that things are pneferred when they have more preferred
. qualrtles and les3 d1s11k€a qualities. - -

¢ . o :

: )

-

F. Wﬂat do I want? B ,
17. To- 1earn if 1 can't have everything [ want, I must choose.

o . .18, To learn to choose among things which are less preferred if things

= : N .I like ‘the most are not dvailable. .

' ~» 19. To learn that when I have to choose, ‘the greater the number of choices

', open to me, the greater are my chances of my finding something I prefer.

e

. .

G. yhenEQo I not have a choice? .
: v . : . oL
. T 20. To learn there areithings I must do even though I dislike them.

. - T, : . . © N .

o . . g S . :
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H. How can I obtain what I've chosen? (Short ‘teym non-voc.) ’
* 21, To learn that 1f you do not ‘make your own choice then you will probably

" be left w1th\§ometh1ng you do not prefer,
22, To learn to make your own ch01ce even if it's dlfferent from the choice

“bf others.’ L) s Ry
23. To learn that some waiting is involved in obtaining most things 1 like.
J o 24, ' To learn, that in addition to ch0051ng what I want, I gpst do something
o " . to obtain it. - S Y ..
- "25., To learn that there ‘is usually more thdﬁ one way to obtain what I want., .~ -
- 26, To learn that. more alternative ways\of getting what I’ want lhcreases - .
*  +the chances of my gettlng it, ' . :
27, ‘To learn to find alternate ways of/g ting what I want, "~ - - :
‘ , 28, To learn to find out abolut each poss le methdd (alt) for getting ’:
: . what I wan¥, e.g., consequenoes: : .
. 29. To learn to weight pros and cons of each method before choosing one. )
: (e.g., likes and dlsllkes, ability to carry out task, consequences-- e
. including risks, non-attainment, etc,, duration of satlsfactlon) . S
-0t 30, To learn that sometimes we must change goals if no routes are available :
. or if we are unable to perform required tasks. . ‘ -
L : 31., To learn to assess and compgie. : )
’ 32, To learn that we like to work as well as play and ta. learn why'Ehere .
. are kinds of work we especially like to .do. '
. ! , ! ‘
. 4
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WY : . LAGUARDIZ GOMMUNITY GOLLEGE, ., T

.'CAREER EDUCATION~’PROJECT]K-14 S , L

. .

[ L ¢ . R ~‘ [ S ) . ' ~ ©
. e T . J , ‘ACTIVITIES INVENTORY CODES SRR ‘ .-

(FIRST GRADE)

. R
. N R ~ . . ~ %

. The number code. represents the grade leveL of the activity, tve objective
3 it meets, _and the act1v1ty ltself : '

)) . N EXAMPLE:. a) {F I,HAD A'MIEL,ION 1abele_d 1 Q : . .

B . * First Grade
\ g + Objective L

Activity . Trst Activity) < -

- © 4. 7 B) THINGS I LIKE labeled 1.1b - S S
. o N : ". i - ' ¢ - / § . /‘. ~ .
' .‘\’ . // , W - , First Grad/ f

Objective 1+ . ’

N I Activity b Y
' v ’ . : ] h
AIC. TITLES . T T ‘ . .- v

\ l.,1a \_ 'IF I ,HAD A MILLION . S : Co
U P - . RN . .

N .
7 . .\‘ . \j B 7 o . ) \»

t _ . ’ . ., 3 E."/' " y
VT 1.1b ~THINGS I LIKB S S~ e _
. v S .7
B - . - v o A . . ~
3 .“ s [ - .
J'r '
, 4 v - - . e
* 1.2a
~ : '.,’: " (
’ 1l.3a < MUSIC .
N { . .
- 1.3b . WHICH ONE?" S .
\\ L ' ‘e T s \ ) -

1l.4a . Music ! c T . \

1.5a TOYS e T RV

b . ) ¢ P X e ’ . . :~. o
'1.5b “’/QU'ALITIEES,', ) A e , .

l.6a -’ FBELINGS- : I S
H " B . . - ) s
e 1 R ’ . ’—)‘\ ‘ N . k] .
1.6b]} TV COMMERGIALS ; LS . IR B
s ) ’ A

1.7a SOME?{ING NEW »\" ‘ R N NS )

. R | ¢ ) %! ) Y . s e " .

' 1.8a DISLIKES ™ \ : K/ C .

1.9a-" \ CHANGING ’ - C e : L
o ’ . .. > / ff‘ . o S A ) - . \

. ; . v
. .. ¢ s . L, R ) . -
7 - .

FullTox Provded b ERC . B . — . .
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< - 1.10b
A A

"1l.1lla

f

1.12a

L4

¢

1.13q

4 ©
1.15a%®
] 1.16a,
vy
, 2 1l.17a

d 1.17b ¢

~1l.17g

1.17h

-
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TITLES -

.

" QUALITIES II

.t

I JUST DON'® LIKE THAT!
e

]
_THR;E'PLAYLETS'

7

~

WHAT DO ¥OU LIKE TO DO?

.
[ /.
!

"ESKIMOS

¢

MY'pAP%R-ROUTEz

BIRTHDAY, -
'
_DESSERTS . *
BN 1

/it o e

A

_ {

. -
_COLORS ,
' N
A « " E
_DANGER! . °

-
4
\

¢

N
SN

»(J - I-
CHOOSING
’ o
(T
_ THREE WISHES'
DISAPPOINTMENT .
. /3."\ E)
Nt
SAY YES! .
. é§¢f
GUESSING GAMES .
>

ONS ‘s - LOLLLPOPS’

PONY‘F?R'MY BIRTHDAY D

~

.
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TEACHER'S PET 3 . ‘
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WAITING
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PROBLEMS ' .- e T {

) - .
- . MONKEY A - . ‘ . . . '
' . ' . R

| / \ v ‘- ' Q% ‘ . B
¢ o ./\ ) .
A PUZZLE . . - _ ST
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. LAGUARDIA CMMUNITY COLLEGE

N L v - ¢ ' CAREER .EDUCA?ION PROJEC,'I‘ K—14 .
S .7 acr ES IN RY_CODES
NP T e b FIETH GRADE
o g e o e
S The er code !;eirresents the grade level of the act:.v:.ty, the object,;'
it méets, sand the, act:.v:.b}{ itself = .

M I'd
L3

- ( ) / Object.:i\{eil L
.. o ot o .‘ | '_ctiv:.ty_ _é h?St Act_:.y?:ya) ‘/
‘ B) THINGS ;JLIKEVEabeléd S
g X _ ‘~‘£‘ifﬂ1 Grade.‘ g '
] —= S A ' Zg::ﬁ;ehl (Second Acts:lw.ty) a
T ac . roies S

¢ 8 - N A [N ~u

5.1a ° IF I HAD A MILLION , e N
. B - . - - . .o . ,\ . h .‘ .
: . { X S R - - ,

5.1b ' THINGS I LIKE.
‘ . . N
Aq 4 . . (R 2 ’
' . . Py N ~ ; -
T
. - . _\ : L~ .
\1/¢ 5.2a SPORTS - o _ con
R ‘ R N . * ,. 9’7 A4
5.3a - MUSIC v, . /
« , . o
i ‘ - o amt
. S.4a MUSIC RS R
N N ) g .
Y- . \ e '\ R
* S.Sés FONEY ¢ .
N P
. 5.55 ., SOCIAL CLUB
) r . ’. N . -
5.5¢ .7: GIFTS FOR HARRY .
: 5.64 TV SK;T/séELF CQNSTURCTION SKIT .
' 5.6b 7 TV COMMERCIALS  ° "
N !
— .37a " SOMETHING NEW.
- ‘. . ‘ ! L 4
5.8a DISLIKED 0 .
£ ' g .
5-9a  ° CHANGING ¢ -
: . v . HERE : , .
- . ) ' . v ‘ . Ny
Q . . . N Lo, . : )

ERIC ..
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AIC S 2
5.10a w
. _[;7
T
5+10b I JUPT DON'T.LIKE THAT
» - . “L» ) | o
* THREE PLAYLETS
e : N
oy ° 4
7 < ) 5 4 -
"5.12a WHAT DO YOU LIKE TO DO?
o1 )
5.13a .
5.14a .
5.15a ESKIMO SEQUENCE
- 5.16a MY PAPER ROUTE
wl/_
5.17a° TWO PESOS FOR CATALINA
e
| 5.37b cHookING //)
i : - )
A//
5.17¢ | THRgﬁ WISHES

. 5.174 \\NSISAPPOiNTMENT

5.17e SAY YES!
S.17f GUESSING GAME
5.17g BIRTHDAY L
5.17h DESSERTS
S5.18a A PONY FOR MY BIRTHDAY
5.18b ANOTHER CHOICE
. . oo

5.19%a COLORS
5.20a DANGER!

. \

v £

1

\
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S5.25a

5.25b

-5u26a

5.26b

5.27a

5.28a

5.29a

5.30a

* 5.31a

5.32a
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IF I HAD A MILLION

/

L

’

OBJECTIVE NO. 1: To become aware of the things I like

A . ¢
A NOL 3: Tplearn that different people like different
—_— . '
) things.
, .
. _ p
r | > t>
" .
)
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A
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IF I-HAD A MILLION

*

SUGGESTED PROCEDURES o P , L

Peacher asks, "How would you like to‘acr out a pley??*w

(Chii#ren love plays, lov; to A¢; in %hem;\the\reeponse.will
{ { . be poaitive and almost if nét bntirely unanimous. ) ]
Teacher indicates the theme of the play (if. I had ; ‘
millibn dollars) then calls for volunteers for the different
rolee in the play._.(There will be more volunteers than' roles
but thevteaqher.may assure the class that everyone will have
his chance to act in subsequent renditions of the play )
Students act qut (read) the play. ~ . ~
° Pollowing the reading, the teaeher o encourages both
"actors" and rest of class to discuss the "preferencee"\expressed
An the play. This leads directly into claes expressions of
its own preferences. (It might be advisable to 1limit the
discussion to one area of preferences at. a time: v programe,
* sports, games, friends, food, canly, etc.)
Teacher gelects’ a new cast for a second reading of
the play, "and.répeats as often as demanded or desirable.
| (Namesrand sexes of the charascters of the play may -

be changed' to meet class requiréments.)

DR PIRST GRADE crAss the teacher may read the entire

play or one short scene at a time, subsequently, permittiég
the class to comment on "preferences" in each category of
preferenoe, as it is discussed by the play's characters.

FOR_FIRST. AND FIP®H GRADFS, the toacher may lead the

claln in other areas of prefernnce, as teacher or cless. suggeét,

*First grade may use puppets as they listen to a sound tape.

Q . 1
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IP I HAD A MILLION - ‘ : -

o ¥

(A playlet to lead to an awar%nesa of’preferencea, and

@

a diecussion of those preferences)

”gégg (Which may be varied, dependihgxon class needs)
Tom | ; H
Fred , _
Willie | R - ' ST

ot
-

- Jenny o e |
‘Apnie - L 3 & | ;
Frank
Harfy : ‘ : \
Phil
l{ ary | - : .
v Joey A

Carol

SETTING’
Clessroom, lunchroomn, achoolijard, anywhere a class might

meet at lunchtime
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oM -
(Roading f}om a nowspaper) Look what/;t aaye here. Wina??

J

.m11}ion dollars! . ~ , oo

Y ‘ N v

Let me nee! (%9ads newspaper) Wins a million doilarél‘ Wow!

. - . £ -
. ) N ‘
. . s .
N

T JoEY

Who? (Rigching'for‘paper) ‘Where?
. TOM

Somebody in New Jersey.

JOEY

A miilion dollars! You can buy a lot of thirgs for a million
) “

{
dollars! ) : : : /

N SR WILLIR

A hounp, ‘a car, a boat.....

J TMMY - -

. What .would you do with a boat?

N : WILLIE
f E ‘.\‘
I could ric ay the river. I could ride it on a lake
“in the - -ntry. 5 ) ; ‘
FRER N
Sure! | R : : .
' WILLIE

It doesn't have to be a big boat. It could bf a small boat,

a motorboat. _ N

[}

'
. -



T . L.ToM .
I'd rather have & motorcycle. Idke Evel Knievel.
. ' 5 ‘ )

g -

v

o . ~  FRED . . . « -
) ‘ T )
You can't ride a notq\kycle. Why don't -you buy yourself
! a bike, a ten-epood bike? That's wpat fﬁd buy. ‘w~. : S
JENNY .
\ * You don't need a million dollers to buy a bike. .- ~ - . |

PN . - *
. . V3
M

's what I'd buy/ 1f T had a hundred d6llars. - N

» v e
N

4

¢ o ' JOHNNY . /f" %
| I'd buy ice-skates, ff I had a hundred;dollgrs. Gofgkating

‘,‘ LY
“on the ice, - 3 A

.CAROL |
How.about skis? Then you could go skiing, like ihv¥hex
Olynpica.
. FRAFK |
Did you watch them on TV last BIght? That nat I'd 1ike
to buy. My own television set. A color TV./ ‘then i\could

_ : ¢
watch any program I wanted to watch.

HARRY / |
Jlo. too. The Flintstones. That's %y_favori%q program.
- FRANK

I 1ike Gilligan's Island best.

MARY

- I 1like I Dream of Jeannie better. - |

. /@NNIE * ] //7
- can buy a bike for & hundred dollars. dqll houao. N



‘ Well, I'm a Met %én,te. thet's why I'd buy the Mets.

. /7 - .
. i s
-‘;- ~ | e 33. h
. . : 4 - s B
: V\ R ’(l l
Lo K . e o J/ -
. e PHIL 7 RTINS -
VeSS ' ) »
You watch Jeannie. /I'll watch Star Trek.’
R S ¥ "
t . TOM_ }, ) ‘
laybe you ought to buy four televisions. Then you can
watch them all. . . o
~ . -an R] L - y/' : ! ' \ , 7 -

I'a buy thé Yankeee, if I'nad a million dollare. Then I

ocould &1t right né§§ to the’ menager_op the bench and watch . s

),,‘. . * ~
every‘game._ 4 - ) L ‘ : '
T - o -
v WILLIE | 4 -

R ' 3 yﬁ ' ) ¢ [ ’
Why don't you bry the Meta, if you wantigo watch a good
_baseball team? . - ¥ | o -
LD
FRED .
I'm a Yankee fan\\ The tuv the Yeukees.

-J IMMY ; *
Give me the Knicks, if you re going to buy e ball club
Or naybe the Netsa. coL - z

i FF l Hc }: , / . .

‘ Thnt;é because you play basketball. | o ’ : X %

e
e J VY ‘

s

' What's wrong with that? B S

-\“\} ;
' FRANK *
Q
‘ -~

Hothing. Only, I like football better. °There's more\scthn"/
e _ _
‘in footballs oy

<)



%V 1'\ N ) -i:r. \
VoL -~ . Al a,‘{ ‘ . - . T Lo ‘ ‘ . . . - .
( g - n . ' ) . S . ~ rs L ' ‘ !
. N P I . v P N
co ' B - L S VA L
‘g<.~- o mh LS 5
(T
You’nonn thero's ‘ore hurting in footbaIl. ; . ‘ s ™
- . . . - . . FR!NK i » . Vv . 4 .?.‘ c_ ,'.
. A Ny ° : - T U , e g
' \ e L Y P

_fo what? Girlgplay footb,‘ali, t08. -

§ o ' ) L. 3 » ¢
. « - . N mm ) A ) Do .
"I don;f know agy girla who—play éfoﬁyall. Do you /Lary? o
v,,. 3 . ’ ) » - b N n "- > « PN : \ ’K“"/‘
B - IR : MARY' : S o
Fo. But I lmow same girle who can play pretfﬁ\rough.‘ '
o . f 3 e ) a v .f . '. -
4 | o RmeL — |
None of my friemnds. ST L
y ' : x : " v g
Y
@ Your fri H A . >0 7
. - 4 . ’ " ) " J
CAROL S :
) ) A . ’ o .
o ' What's the matter with my friendg?, Don't you like them? %
? . j' - N L . o i
- : . . HARRY

Yhat's to like? They don%4'p1ay football, They don’t pla§
. basketball, Théy don'g even play tag! |

L. ,// . .
i / ~_CAROL _ ,
They don°® % have if play anything, juat 80 long Y] they re
: nﬂoe and friendly, like'Mary and Annie. _ . .
2
. . . e
HARRY _ ‘
lioé and friendly! I'l1l take Tommy. He's rough and rquy!
WILLIE - ~ | B
' Rough and ready isn't eierything. I like Johnny . He's spart,

* . " "\\‘ * . ’

He's smerter than éhybody.




r‘;/s - ;‘} ‘ { , \\ )
. z . y 4 ) e
. « .3 j
- ® '
'hm 15 Johnny? He never.comes out into the sti\e_j:,. He a :
\-’
- ‘a,lwnys studying his books or 301115 to t?e li'brgry. I ,4 :
Yo7 . don't call that being a fri\end | | o
e P o N T .
: 4 . . WILLTE N T SRR
. - - § -,
» M . . ; . , 1 - . R . .
- \ He's my friend and I like him., T ”
¢ : ) . KT . \, ’
4 s s e -0 . “ R ;
\ ' Botter ‘then Freddig:?; . B ;.- Y
) < N WILTTR o N
= You lika F;eddie b%ause he's always giving you ca.ndy.
e
- Whet's wrong with that? Don't you.like cendy?
. What dnd of candy? ' |
AL B . PR
T, / . , . |
' % FRANK *
. , m kindo 4 »
C WILLIF 1
' No. Ilike some candies Better than other ocandies.
Lo o b
* . ‘ . Ryt a
Like ~what? . .
) » WILLIE ‘ /‘ v
I don't kmow. I like hard candies. S h
’ MARY .
| I like soft candies. &9
N\
\-‘Q - ) . “u
‘1 z
: . 00 Cr TN ‘
i T Kty P
v \ .




o~ R v o _ A t - \ ]
T ., y L,.’ ' § % / _ . -
3 7j§ . 2 3 . ’ 6.
L N T -"-,' - " CAROL . ‘ _.i;gz;u';“p
“y Lo ""V‘ L] : ’ . ,-.{ '] , ' C . . - c-’ . /\
Y c I. like chewy candiea. o . o e
. - R .,_,' ! « \ A-NNIF _ j) ‘ J}l N X .. ,
v - \._ © . N . ‘M/’- e h . ‘~ ’
<N L I rather eat cake. SR ¢ o

UG . . S //Ay- REYRE

. "4, ,\".‘ .. . - , a'yNY | ; .%‘ p ‘. " . /l |
. . | .

: , /gsﬁpoolate eake. That'e S favorite. éhocglate cake. e »{ i}

g S o / g SN ‘*W‘d . )

| VT 4 R ‘ HXRRY EP I ) ?\ \ o

N I . \ : B

| | B0 ;
Whipped dﬁg;n;, {'like . ahy cakes\§f:h lote of whipped crean.‘ g
! ’\ o '_ . N 1,.' v ’ -
kasvﬁk LT e FRED &' L - %bm) . " A
- N gyv abo‘t piea? What ‘your favorite pie? ) S . \
' ' ! b L . .: ™,
e e ' : &
. . © . TOM N
R ’ iy dimer
- Lemon P Give me a nice, big slice oﬁ lemon pie every 1ﬁne.
\' " Thaz'épny favorites. , . | - ’
- i . N 3 : ' D )
A T gyéf o FR x ' . . . ¥1
—Z Agple rie. That's my ﬂavorite. . - < Y
soory - T o <
"{'Chbqj{Zte ple. That's ° what I like best. Chocolate pie.
- . PHIL S
. ﬂﬁnyﬁmiel You're_néking me'huhgry: What Have you got for B
L ' v ) ~—
lunch, PFreddie? , ;- a
- PRED" E -~ a ‘; )
- lv (As everyone unwraps his sandwich) *I don't know. I hope
' it's bologna. N

-

’ WILLIE a
I | | L
ine is tuqa Tish again. 'I wish my mother didn't alwals :

1 . ‘. ' T ' B C -
' asglve weituna. ‘ | R _
“ ’ / © ) . . . * jh ,
. . - , a .1)
. 7 .

‘ \
5 3, | L s
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*Homg.. }

) That‘awgréat' Maybe you can get me a steak at home, too. [

. P -
N ;r : u/ . g ; ¥
\¢ - ¢ “ 5 ,/7
) T 5 * v . ) -
. ~ ’ , ‘ oL - ‘
- ) a - . . . » i N, ~
i .. " ) . JIMMY ‘ .- '
’ ? . y ~ . o
*I'velgot hgn and. fheoac.‘ I‘ll trade you, Wil S
‘. . . . » v “’:).
) ﬁ_ WILLIF | ) - Vot
Sure. . I like han\gmd cheeae bet&er than tuna., .
P N ) S . . \ !
YT - | JIMM-Yv ‘)\ . :
And I like tuna better than hamnand cheese. - :.’ . ) L
B A . Tor \\ ; A

+ . /
L, . ¥ FRAK Lo

I - <

T . //\\7 .'. o .\ . ‘Q’ -
How about peanut butter? Apyonb want “to t:ade for a = rQ\ ‘3

'. t

Qean\f butter sandwié%? L P
: y o~ Y
. "?’a PHII‘ ‘ " ' : ‘ }
flwill if you like egg aalad. ' : a S . {\\
v I rrax & :

Anybody got salemi? That's what T like best. Salami.
A A& Z - | ;

ST~ TOM
‘ : & . ot
 How about spaghetti armi meat balls? . ’ —
-’ .- . \ L \ :
. ‘ péhwx , . .
\ ’ . v . ” ‘ '
Sure, but where are you going to det spaghetti and meat balls?
LY B ‘ i RN '-
. ' TOM

FRANE o=

Staak. Rare. ’That s the way I likg 1t. o~ |
y MARY . —
?ou‘would!“ I like my meat well done. S'ﬂ;n
& 7‘\‘ ' . . ﬁ,lr' ‘ ,i‘ .
: L. ] PR r‘(‘ y ’q’ . (\ ' $~ A
- i SRS T S SO S » N
o \ A



{g T \\ . SIS Co
. ) . ) . ‘ 4 -

_—_— / St - . . ’ ¥ A
: : . (O ' ' 3

hY '4"“!“7 N\ hd ‘ , 4
i . J _ \\ Jmmmy _ S . . ‘ }
L s LI Jike'ohieken bettnr.7iantterethan steak. Deep fried and
. \‘ Ty o ) ) . 5 4 . B >

v & 4

~rdo crispy.\“ -

/ ./i;lo 3( . ‘;;"' f PED R : , - 71
;

-ﬂow about franks and begng? o T\ o o ; ;; < ~

AT T e \"t’ . “L\“A

— ], T e CAROL L a. .
'l - ‘\; e . ° .. , . / ‘ . R =~ -

o7 With lot® of mustard. | T. . AT

o e o ’” [ V . - ' A L "ﬁ_ . L

_ L - " ' k!
o With lots of ketchup. 4

| | ,, ARNIE © —

o How about fish? That's my favorite“dis.

Shark fish? ' L J :
’ B ,‘// ANNIT .

‘ﬂg!‘ Just ﬁgy fish that's friﬁd juqt right, with a hat baked

potnto. ) \ 'j CN

WILLIE.
Make mine friesd potatoes. .French fried.

SR JENNY
I'J; taﬁe(hona-friod;

\
~——

| HARRY : S
) -You won't get any potatoes here. What have you got to drink,
K\Carol? S S , ' o

-

\CAROL, ° N




\\/ N . .,‘ ) ;'.7-.' “‘ \
S EHIL - TS

-

- . : 5 .
T liikf ﬁ66¥\b;§£! That's # I always got. Wy mother, . 1 .
‘ . v knownj’it's my ravorite drin'k‘\g:qd;u;!fs,/ alyays-‘héré-.i;'n}:",;, J i, :
i lunch-box.,. {)( - 4. ) .o‘ ‘«\f' ﬂ-/r’\ ) ; o I : , é‘ |
. ‘ . :(’\ 'd.".' - oL ' s . ~‘ D
) 7&" e MEIED e AR A

Milk 15 good fo? you. :i/f/, o fj'; ﬁlg% ’ a=/i' 'f;;';v ?ff .

\\ . o D . ~

- : T ‘ . TOM ! . . ',._ Y ) - . - R K. .
i v-y‘v l.' : . .- - / g~
Sure“it's good for you. But 1t dee“en't tagte as 800d as

Vo my coke. That‘s my d«?firrk Coke. - : . S
- . - . . “ y"\& /,/\} T LT ... o
: | . ‘ o . MARY L. =T ST
' ) . 2 N " . -A_"
I wish T could have P malted m:llk. That's my favorite. = '~ '«
. & W,

FRED e R
Give me a soda any time.

‘¥ind of sode..

° ‘ ' J F ' ‘ ‘\,
- ,E‘spefially chocolate ao‘,t\la:\/, : ‘ :
| |  rEwy | ( ,21
. fou like 'anything that is chocolate. //
. 'JIMMY. | , :
That's right! _ - - L |
| JENNY - ¢ | Ty | /\

'oll,/;o'do It N
TOM - . L LT

("Pleking up the nawsvaper again) A mj,llion dollars! Tha@'e .

a lot of money! : ' | ‘q @ -

T ’ : -~ ¢ . L

i
7,

218 o ¥ ST




wo couih buy .11 kinde ot ohoooaltq things with that kind

" Syre, But what would you buy first?

{//ﬁ. - ,' - PHIL

- ¢ - '-.‘ , / ) -
S :nnnr S

e

of ncmoy. -

. ) L, L
oM -
'o cqw.ld buy a lot of thinga with that kind of noney. .
: , : v R
o ~ eRED ‘\\‘
\ ) \ . . o ,v . o .
A new Rasedball glove, a hundred baseball glov\oq. , >
AN oMY - |
‘basketballs. - \/} C
| FRANK - \///
A thousand footballs.
. " WILLIE ,
: w
-Ioo-akatea, skis, fishing poles.... -
ANNIE.
£ ; -~
The byggest doll house in whe world! , ,
L . o
© TOM | Ty
A1l that, and all the things you like to eat and drinki//{ !
' / . e
| BRI i A . N 4
And televisioq eeta aﬂd boatq ang,hmg e
E*{J" - HARRY "

o

<_g21

N



. ; ’
I‘RE‘D
You wouldn't do that?. N
) , | . PHIL
i L td. | . )
& °  Why mot? I like root beor, I told you. 3
FRED i L T
} But not the nrea»{ﬁ'{z “fhere's something you like better
than root 'beor, isn't there? ' \/ (), A
- PHIL ° s
| « O-K. Wnat.would I buy? What would you buy? ,',) - ' |
!{ | : R N
| FRED ) . 3 \
" I don't know. I'd hawe to think about it. Even 1f T had’
only a hundrgd dollars, I'd have to think about It. What
' would you buy, Tom? e L
A_j R ALL o
' Yeah! What would you buy, Tom,. A , / '
. TOM S
Vell, let m¢ @e. T think...I think....I think...Why do |
 you-ask me? . ‘ | '-"’7 _ I
| \VHARRY o -
e . ,
You found the million dollars. N
In the papor!,' It isn't my million dollers,.  I tell you whet! ' |
, sz oo T ) ,
‘ . . . . . ) ) . ‘ -)‘_
What? | - 7 o . ,V - , v, .

*

o~



',” r\:]}n‘ « ‘7 ‘ -, ” . 4,4 ) ‘
- T ¢ 12,
L) b ‘ :
v ‘.° ; B TOM . . | .
Int 'up eaoh nake & 1list. Write it down. fThen vjo'll read 1t
‘ “ o oft to each other. - L
. N ’ '
EEE L WILLIE
‘ N Tha.t' | ake too long. Wwhy don't we Just say what we would
béy, hat ‘we 1ike best? o
S FRANE
' Gocd ide‘a, Willie. Why don't you start ? g
o WILLIF - |
; . T . . / ' . L4 4;5
| WQlio'oooo : . fx / ‘ .
" | o o :
o ® , ;********* | .
.o v ’ L \\ .
Questlons approprlate to the)objectives énd the class level follow.
N .
/
k {
S .99
b adind
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' LAGUARDIA COMMUNITY COLLEGE
V\M’

CAREER EDUCATION PROJECT K-14

v

v S THINGS I LIKE
o .
OBJECTIVE :- To become aware of the things I like.
, <“MATERIALS: " (For lst Grade) cartcon Cut-outs.
. PROCEDURE : "

hHave students color (from\cartoons of activities)’ the things
they,like the,best.’ Dischss the meaningvof "like best." Put
Qe cut:;uts“of preferences to . one side on desk. | L
Ask each\student what he or she cut out; i.e., likes.
Ygrbalize -— iaentify.each chosen picture, discribe the"activity i

& r . o
" their own words, ’

: . -
~_ Ask group is everyﬁody's selection was thé same -- then,
Rosa's" . (any student) i; not the same as "Jose's." "What do you
F‘ think ébout'that?‘ Try tQ pick u? feeling of "it's bad oqbwrong
to like some things and net others.” Emphasize: Different .people
» like different things. Ask if they know anybody who likes ﬂfuhny"
—_~ (the quality for the student would be bi?arre) repugnant, etc.).
things. Try to get at nééative (Students tend to laugh at behavior
which is strange to’ them) feelings and thén ask why they‘think it's
"bad". Show ﬁicfﬁres‘of children in other lgpds\fgood for infusion

approach -- social studies)zengaging“ingplay and behavior which they

haven't Seen.
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THINGS I LIKE .
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LAGUARDIA*COMMUNITY COLLEGE | \ ~1.2a
CAREER EDUCATION PROJECT K-14

"N - KERCHIEFS
OBJECTIVE: = - To learn that the thlngs T llke Q\ange from .time tos .
: « time. ‘ oo o

PR

" MATERIALS: (For lst Grade) ‘ '
e ‘2 yellow.kerchiefs o _ jﬁw E
A v 2 blue kerchigfs T . ‘ e
‘ 4 re8 kerchiefs . ‘ : ’ :
Baby rattle (or picture of _same) o=
Pictures of sledding scene ar P
. Pictures of swimming scene
' - Pictures of.child dressed fc¥ summer weather
Pictures of. child dressed for rainy weather

4

4 ) ‘ . '
PROCEDURE: ™~ = (For 1lst Grade) . S .
'TheYteacher says to the class: "We're gding‘to.play a little .. »
game and to pl ﬂ;his game you will need a kerghief."

1. ‘teacher gives yellow kerchiefs -to two children.
_ o7 T o
*2. Then ‘the teacher reveals the blue kerchiefs and asks if

i;f\ 7ﬂyellew" holders"'weuld like to switch. If not, ﬁistribhte‘blue to
<q “ .c}aes.; If onehot both ";:E}Q?S; decide to switch‘distr;bute left
over yellow tq class. ( R
‘ 3. Reveal red kerchiefs and follow procedure No. 2. ) - f .
: 4. Summarize: a. Ask each original child what color he/she \?V’
started with--how _many changes were madee‘
i . Llst on chalkboard. A
. . . b. Try to ellCl; hat the things.we like may
' T ) \ chah}e-from ti to time.
. ' S. Bolster this conclusion by exhlbl ing a baby S. rattle. Ask
the children how many of you would play ®ith this toy now? Show of
hahds. - Elicit Objective 1.2. ﬁew many of you played withllt when
you were ‘babies. Again, show of hands. A
g. Exhibit a picture of people sledding. Ask-how mamy like ®
sledding. .Ask "What happens if you want to go sleddlng in the summer
time? RepedE thlS step with a picture of summer sw1mm1ng. Elicit thag
"preferences change with time and_season.
’ ) ' .
" “ * 2 ‘




‘.\‘ . ) B » . * ~ E " .‘ N ) > Lt
7. Exhibit a picture of children with umbrellas and ra;ncoats.

~ Elicit from class -when they prefer to wear such clothing. ey

Repeat with plcture of summer clothes. Preferences, it, may be -

. emphasized, change with the weather. S o -
B i . ~. ’
. ' .. 8. Final Summapy--What have we learned today? ) : S

. f . Elicit that the things I like change from“ time to tiﬂ\e./’
- ’ l‘ . ' . . .V ‘ ‘
- : " 1. The color I liked changes with my feelings at the moment. -

2., The toys.I liked changecfwii:h my age.
3. "E>e games I play change with the season. . /3- :

) 4. The clothes I wear change with the weather. Y,
] * » : 3 R . “
o Is there any other time when your prefegences change?
. -~ ~

b If the response Yig not immediate, the teacher may. ea51ly encourage
[}

t . the*children to discuss other areas: such as, food fr:.ends,.
.relat‘ive'sv, etc.

. At the end of the lesson, the children will know, ‘without any

doubt, that, from time to time, there is change in things they like. .
+ . ' . ]

AN




. - .. -7, LAGUARDIA COMMUNITY COLLEGE T 11a
, SR CAREER EDUCATION PROJECT K-14 ;

1 -

L} .

: & FIRST GRADE C y
<o .  MUsIC . o
\ “\Object':v‘e No. 3¢ Totlgr‘n that different people like Nd}fferent‘ things.

. /\ ' . ’ . . . . X v

-

' . . - ] - -t .
.~ '‘Objective No. 4: To learn there is no "bad! or "godéd" attached
. ~ to what people like. : '

\ h]

s

P & ’ .
MATERIALS: Records or tapes of the %ollowing-
1) . . i‘ B . ‘l\
y AN

l. A Country- edterns s6bng by Johnny Casp or any other

s “of the Na hville " SLngers- . ;e T
{ .. foa ) S ) i
t 2. A classic (a Chopin Etude, a Bach fugue, a{Beethovemr .
\ ‘ | - symphony, etc.) 7
. . s
i 3. Popular "soul" music (Aretha Franklin, Stevie
~ - Wonder myThe Spinners, etc.) , R -
'/ -DIRECTIONS o ' - .

The teacher announces she/he going to play so%e mu51c for the class.
The teacher plays the first selection, and asks: How many liked thlS
{misic? How many did not likg this ‘music?  Keep a record.on the

chalk board of the number of hands raised. > Play the othekt
selections -and ask the same ‘questions. It isn't necessary to play
each selection to the end Time and interest.should be judged by

the teacher. - ' : - o

; W\ v E . : ~
Then, briefly ask several individual students: Which one did you
like the most (least), and why? - ‘ : »
: S

* After the playlng of the second: selectlon (the classical music), :
it ié\k;kely that tHe difference in the tasfe (likes) of the children
will be . most marked. For the most part, the class may have had
little’ experlence with the classics and may react negatively.

E}iCLt frdﬂ the class that the reasons for- liklng or disliking the:
music are generally involved with a matter of taste, and that dlfferent
people like-different music. Refer to the numbers on the chalkboard
that show some children liked soul musxc others liked the country-
westerq or cla551cal mus;c ) - , o

Then elicit from the class that "Johnny" isn't a bad person because

_he does not like soul music, and,conversely, that "Mary" isn't a good
pérson because she_ does. (This objective may be- developed by such . *
direct questions as: "Is Johnny a bad boy because he doesn't like this

music?" and "Is Mary a good girl because_she likes. this music?").

' . il




.
~—

LAGUARDIA' COMMUNIPY COLLEGE @ . -«  ,° '
‘ CAREER EBUCATION PROJ'ECT K-14 1.3p . ! o
Ao ‘ WHICH ONE? - ' . J

: ’4/Q§j!g§ixg;No,-3: To learn that different people like dlfferent thingsg. -

by

- 'MATERIALS:-

0 etiye No.

. u.‘.‘(fv

Pl

DIRECTIgNSQ

Pictures,. op dra
‘of the=l&sfon of the following: a bugy.city stréet,
a country lane, a bus, a train, a horse, a motorcycle.

'ﬁistribute a sheet of paper to-each child, ‘and ‘announce

4: TS learn that there is no bad or(good attached
y to. People like. ,

s done by the children in advance

s J:f

> L

is distributed, the teacher writes the number 1, 2, 3 on
the/blackboard and dlvides,.with a chalk mark, her board
im twa. She-asks the children tb use their pencils and
papkr- to duplicate-what she has on the blackboard.

Y e

thajl"We re §olng to play ‘a little game." As the papeéer

* "I'm going to show' you some pictures," the teacher

announces. "Then I'm going to ask you to write somethlng

on your paper. But' you must keep what you have written _
secret, soO no-one else can see what you have on your - ’
paper." n
(It's a game, and-children, as well as adultsfﬁldve games.’)

g ) , e 4 )’ ) thy

.The teacher thert exhibits twovpictures. One is the
city street (to the. children' s'left) The other is a

country lane (to the chlldren s right). A

E4

- " Now wher e’ would you 11ke io live?" asks the teacher,
after sEe hay ﬁad/the children identify the contents of
the picture. "Don't say it., Write 1t If you prefer
to live in the c1t§ .mark an X in th& first column; if
'you. like to live: the co?ntry, mark an X in the second

° column ThlS bs for the line with the number 1."

This accompllshed the teacher exhihits a plcture of a

bus and a plcture of a train; anmd-follows the above e
procedure: ' identification of the plcture~ thls-tlmF,

which way do ypu like to travel (to the seashore, the

{ : ‘wuntalns, a relat:.ve, camp, etc.):; and this time the X |
‘ 1

-

s for ‘the line numbered 2. ) <:rf\z, o
- S . . » : " . . °/

Follow with the third 'set of pictures and repeat the T
procedure. TMis time t question, after class identificatios

- of pictures, is "Which would you like to ride?"; and the X °

is to be marked in line numher 3.
Now the teacher calls for the reeults which should
demonstrate a consmderable split in particular "likeg".
(If there 'is tlme. “the teach%r may have the class dlscuss

.



v "" _ th* -partJ.cular "likes" but it'is not necessary )
B ¢ BN . ' —*
o . v . B cit’ from the class, onge more, that ifferent ' ,)
[ R . vpeeple 1i.ke q‘lfferent things. 4 . T
LN 7 ) .
J . Elicit’ from the cXass, once more, .(and emphasize ’
: this point) that there is.no "good" and go "bad",,
attached .to ‘Sh'at eople Iike. : '
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T0YS -~

r ] . § N

- s AT S e -!1’.'55._

. t
BJECTIVE $5 : What mak ﬂé:llke the/gklngs I like e
. .J;(To beco:§ aware of the qualltles in th1ngs‘ L .

, s
R (and peop e)gI llké ) e 5

. MATERIALS: . | (For. 1s¢ Grade) . e : B
. v(Brough « to. class ‘by chlldren, ‘as. assigned previous
: b da Ewo) a favorite” toy, doll, ‘teddy bear, etc.;
I - I *algo, as asslgned a picture (or plctures) cut put

: of \ewspapers, magazines, etc., of somethlng (any- .

a?* . utalng) the children would like for their b1rthdays,

e Christmas, et

o The Teacher w ll\have on hand (but out of slght at the
‘beglnnlng of ‘the® lesson) a basketball, ‘a. weaving. 'kit,

: a plare-making kit, a portable radio f“phonograph

o - cut-out books, balloons.

- ' :
PROCEDURE: (Eor st Grade}— _ . / -

; o LESSON #1 : ‘ : _
. ’ . a BN ' P .
s .The'Teacher will dsk %he-céiidren/to show the favorltgidblls,

“

toys, etc. they have brought to class.,- : <¢

The Teacher may then ask each child to tell the class how he

got the doll toy, etc. (blrthday g1ft from Uncle, Chr1stmas gift
”from Aunt ar perhaps bought by. h1mself ) RN ‘j
Then the Teacher may ask each child why he/she llkes the object.

Is it attractlve, glves;pleasufe,tcomfort/'had it for a long time.
- ¢ PLt .

It is not”necessary to iqlthfllyfstress these qualitiesz they will.be.

¢

N

empha51zed by repetltlon, as the lesson progresses. ‘The Teacher will

v

probably neéed to encourage responses, but should be able to e11c1t
.from the,chlldren if the bear, ‘however old and battered, may be‘
cuddly; thatcan\old model-car, howeverv scarred ang. dented may Stlll
roll fast etc.“ : '

LESSON 42 S ‘ .

S A . PR %

Next ‘have the children exhibit the newspaper and maga21ne'\

cut-outs they have brought to class (things they would 11ke for thelr

kY

(
blf@hdays, Christmas, etc ) Elicit. from the children the reasons
: -4 - . '
e Q : . ~ s : . v v t l!
' . -/~ » ¥ " '

3

[4



.

N

{

they like t ings espec1ally, why they want. them espec1ally.
A number of other qualltles which make us. llke ‘the thlngs we like Wlll

become evident to the ¢lass.: In addltlon to “Iﬂ's*prettyP “It S
P

gpod-looklng“ etc.,’respon%es(W1ll 11kely be,JPI like to make}thlngs

"I like to draw“ "I lrge to play games", etc.‘ o ’fﬂ-

¥ Y
o The Teacher'may help the chlldren categorlze these plctﬁ;es 1nto.

.~ 1) "I’'like things l'can play with when T am alone." S
- B 5 . ‘ .
L% e .o
2) "I like things I can play wlth when.I am w1th my friends."

3) "1 Llike thlngs with which I tan just relax," etc.

-«

- LEsson #3 S =

¢

. Next, the Teacher Wlll begln to alLo& for comparlsons to develop

aother quaﬂltlesﬁwhlch make us like thelthlngs we llke 4 “Whlch would

) -
you prefer- a cut-out bookaor a: weav1ng set’" she may -asku The

dlscusslon should help ellc1t from{the chlldren that they “like *

Q

' things which last longer". This p01nt may be emphaslzed by produc1ng

. some balloons and blowing them up untll they burst. (It may be ,.\

developed that we llke certa1n thlngs,\even though they do not\last

too long, but that last longlng s a very. deslrable quallty K ] ,"‘

- ’t\ .
p1ctu;e of an ice. cream cone wlll emph51ze this polnt, partlcularly,‘

’1f the teach e11c1ts from the’ chlldren -that they try to make ‘an ice..

o} I

icream cone last as. long as pOSSlble ) : _ ‘VJ k‘ ‘»/} i

v B , ) . ) ) *\ f
The Teacher-may then produce a portaBle radio or phonograph

‘ Everybody in the class,.of course‘ llkés h v1ng the radlo or phono- )

LI
graph The Teachér may. ef1c1t from the chlldren thelr reasons for
llklng the 1nstrument. In addltlonzto the pleasure of llstenlng to

s

N
or singing w1th the music,, the Teacher should get the response that .

(B

the children like Llstenlng}to storIes. "How about a telev1slon?f,‘

B

[y P
the TeacHer may then ask, and elicit the‘response that the class likes -

{ ‘ <
' N - (I



a ‘ é, . . v . 1.5a .,
to watch as well as hear. (Here the Teacher may deveiop the .
\ ™.
’ realizatlon that we like thlngs not only because of the"actlv "

poss billties 1nherent in thlngs, but also because of the "pass1v’m 8

4

-pos$ibilitids for éenjoyment they may prov1de.) ) ‘t'
N A : .
Here the Teagher my introduce elements of cost in%the things

.ﬁb iike. ‘She may. e11c1t from the class that not eveggbéay has the -
money to buy a portable radlo, not(ééery parent has the money to
prOV1de the radlo as % gift. She may ask the class whether it would
llke a doll, a modeliafrplane (the less expens1ve 1tem) for their
blrthdays, or wait; 1nstead, a year or moraifor the more expensive

©gift. '(Here the ?e her has the opportunlty to develop acces51b111ty

- .*» and immediacy as’ quallty of the thlngs we like. There w1li be

3

;f-—~\_d&£ference 12’the responses, but no doubt that availability and gj
: ¥
accessibility are: very desirable qualltles in the thlngs we like. ) {
7

" The Teacher may sum up, with the %%d of the chlldren, of course,

‘ the prlnclple qualltles which make us like the thlngs we llke°
u$ attractlveness (pretty, handsome,\robust), longev1ty of the object s”
‘llfef\p0551bllltles for solitary enjoyment, pOSSlblklthS for sociai
enjoymeht (games, both competltlve and not) and poss1b111t1es for \\'“
‘ Passrvé.enjoyment. . " \% ' S \

As an assignment, suggest the creating of a montage of #Hings

“the children like.

D
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2 N ‘ s ’f
QUALITIES r e S .
'S o G
. | Ob]ectlve° To become aware of quallﬂles in peﬂple/f llke. T
Y . - The teacher. selects volunteers from the, class to role-play -
N sltuatlons whlch will demonstrate Eoslglve gualities ' in peOple..ﬂ
- )
Suggested posftlve qualltles- .“frlendly ‘;
. - "helpful” A
v “fuppny" - o
. N ,/. ,( N " Sh 3 ing n . . .;~ ?

Procedgfe: The teacher will, explaln to the class that they are _
going to play a "guessing game and will have to- guess the &gualltleaj
that the volunteers Qre actlng out. Tpe teacher takes two ,
volunteers aside anq '‘cues" .them, telling them the quality she

would like ‘them to act out. (Note- It would be ideal if the teacher
could slmpLy tell the pupils the quality and let them deal with it ‘ )
.as they see fit. However, if the pupils have troubﬂe getting v
started, the teacher might invent a situation: (e.qg. to'act cut
"helpful", the teacher might say "Johnny, pretend you are carrying . u
a large stack of books. Marys you come along and see Johnny. Now

act helpful.") , Skit.might last 1-2 minutes. - Following it, the

teacher asks the class what guality they think'was demonstrated = . y
(e.g. by asking, "How did Mary act towards Johnny?" or a similar '
-gquestion.) The teacher writes responses on the chalkboard‘¥perhaps
underlining "helpful"; other responses might bg "kind",. "nice",
etc.), then continues to the’ ‘next’ two volunteé&s and next quality. -
When all qualities have been role—played the .teacher can lead
‘discussion on these qualities and the people who possess them Sample
.discussion questlons mlght be: , -
{ . 4

Wt Which of these qualities do you like? Which do you like most? Dislike?

= ,// ‘Which of these qualities does your best friend have and. show?
Can you think’ of people who show these qualities? (Answers might
€ include: parents, teachers, community leaders,,historical,figﬁres,
T.V. characters, etc.) 4
‘Why do you like these qualities in people?
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e ¢

FEELINGS

3

OBJECTIVE: . To learn that other people 1nf1uence what we llke

L. and dlSllke.
 MRTERIALS?Y  (For. lst Grade) Carfoons
' PROCEDURE: * (For lst Grade) , . ' o

“Distribute the cartoons to the group. Ask them to tell what's
G;appenlng 1n the f1rst cartoon - get at the subject belng“happy and
sat1sf1ed w1th what he dld Ask students for eﬁamp}es from their own
experlence where they felt good about somethlng they did. Then ask
how the second cartoon differs from the first, maklng sure to empha—
size that the boy and the picture he drew are the same as in the .
first cartoon. - Ask why’his expression.rs different (and Whattif
means about how‘he"f;els) in the'second cartoon even though tge
picture is the same. What seeﬁs.to have.changed his mind abdut his‘
oWn pictﬁre4(drawing.) Proceed'in the same way throudh the remain-
\ing %artoonsf’ Try’to‘havelstudents summariZe by;asking whetherrthe
hoy'liked:hisvdraWing ip'the first cartoon and what made him change
his mind throughout the’others., Ask why he should chanée his mind if
he liked it himself° The Teacher should be on the’ alert throughout
‘the day for situations whereln hls/her students disavow the1r own
\prefereﬁces for those -of others. Ask the student as $oon as possible

f

.why he appeared to change his prefer uces.

. & ’ ,—'/- ’ A . ’ ¢
. p / “\
.<f"“ . \
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' T.V. COMMERCIALS - B

OBJECTIVE #6: What makes me 1ike the things I‘like;
- o " To become aware of the fact that other people may
<influence my 1iking the. .things I like. : )

-

MATERTALS: (For-First Grade) A series-of cartoons in desk size,

duplicated for every child in the class. ¢
I
Pictures of a var1ety of materials appearing on TV
\ commercials: cereals, candy, TV. dinners, cakes, soaps,
deoderants, air-fresheners, etc.

The cartoons should Be nine in number, though for

economv, the nuﬁber cmay be limiged to seven.
3 g . .

X .
lst Cartoon ~ a number of childegen on a §treet; one
of them is hopping<“about on one foot, while the others
o either watch or ignore him/her.,
2nd Cartoon - several of the children are now hopping
. on one foot, whille more watch than ignore them. N
3rd Cartoon - most children are now hopping on one
foot and the others are abcut to join the past time.
i . r
4th Cartoon - all the children are now hopping on
" .
. one- foot. Cos R .
4 ; r
Sth&Cartoon - all the children, except one, are . K
hopping; the one who is %ot hopping is boupcing a
ball: ‘
Lo« fth Cartoon - more &hildren are now bouncing a
ball, though more are still hopping on one foot.
\> 7th Cartoon - some children are still hopping on one
foot, but most are bouncing balls.
8th Cartoon -~ =il the children are now‘bouncing a ball.
. 9th Cartoon -~ all the children, except one, are
. bouncing balls:; the one wh% is not bouncing a ball
} is j&mping rope. \ -
: o .
PPOCEDURE: (For First Grade) \
LESSON #1
.

The Teacher will exhibit one cartoon ztvt’a time, allowing the

z

n.
children to interpret what they see in the cartoon.
. . b :T“ . \\\

C : \

s
N

A~



-

Vith the exhibition of the ninth cartoon, the Teacher may

ask the children to surmise what would appelar in the teﬁtﬁ,(eleventh, 

twelfth and possibly thirtéenth cartoons. (Sidce the repétitive
.ot . : :

*haﬁﬁre ;f the séquence must be fairly oﬁvious to the class, the
Teacher should haQe 1ittge, if any, difficulty gétting the response
that“eventualiy all the' children will be jumping rope until one of‘
the children (in the cartoons) begins another activity;

The Teacher may‘then ask the children fo tell the story of.
ghe cartoons i#ltheir own words. There will belﬁime for several )
renditféns of this  account from different children. Somewhere‘ih

.these fenditions one or more of the children f; most likely to use
the>work "copy-cat" or some similar word or phraée; like "monkey
sees, mon¥ey does'". This, of course,+«will bring the class to the
essence‘of the objective of the‘iesson. Color tﬁe pa;toons.

LESSON ‘#2 |

~ L3
What did we learn yesterday from the carﬂpons? Ask the
N\ ¥

t oy

chi'ldren whether they know "‘anyone who is always '"doing what everyone

else does". What did they do? One child actusing another of being

a "copy-cat" will draw both a defense and a counter—attackl so that
there will be an abundance of children who are called "apers'"; and
jit should be a simple task to elicit from the class that many, if
"not all people, do what other people like to do. Difference between

copying and changing vour mind, TV makes vou change your wmind about
. [ ] '
what you-'want for breadfast,

v 3y this time, recognizing that what they like to do is influ-

[

- enced frequently bv others, the children will be ready to give
chapter and verse on how each bas been influenced in this manner.
Then it is ecood| to co¥y, when not, when influegced, when not.

. N - r‘, ’g
‘ 2

]

]



\

with reference to ge¢ntility, kindness, punctuality, etc.
R

f . '~) , ' ’ ! AN

. . < -7 S

. v
This progedure can be developed with references to mothers,

fatﬁi}s, big- brothey, big sister, other children in the classroom,
I

1 .

The emphasis should not be put on "good" or "bad", that these

s

qualities should not be neglected, but rather on the main objective

of the lesson; that others influence our 1liking the things and

¢

people we like.
Exglore other afeas where this influence may become more
épparent'to the class.
The Teacher m&ght then ask, "How about clothes? Do we wear -
clothes because we see others wéaring them?" We know that chi;dren;
as well as adults, imitate the styles of others, and| thel Teacher
should have no difficulty eliciting from the children‘that‘”fhey'
éot their mothers Eo buy them the kind of hat Johnny wore",'"the
sneakers Jerry wore',"the swveater Mary wore', ;tc. (The " Teacher,
more than, anyone else, is aware of this aping practice in her - . .
class, and 1is better capable of selecting the specific items of

wear''aned".
; . p

I

LESSON #3

Next, the Teacher may begin to exhibit her picture which o

deoict/§ome of the food, candyv, cakes, soaps, etc., advertised
S
on TG, one at a time, movie ad- car
s
( Ask the children how many eat t : gereaf, cup-cake,

cand}\bar, as each\item,is presented t chem. Ask how many insisted

that thgir mothers, ?athefs, brothers, sisters, bought that partic-

ular item. The childreﬁ may defend their choices of these foodstuffs

and sweets, but thev will affirm the conclusion that other people

e
()



"had an influence on their choices. . :
' The same'brocedﬁre will 'evidence the influence«of‘TY/(bthers)

in other areas ok purchase: bathroom tissue, laundry soap,

dgﬁderants,,foys, games, etc., etc. Aga;n, the Teacher may elicit

Bl & - 4

. \
fﬂgm,the class that its likes may be very much influenced by athers.

In a similar manner, the Teacher may be able to elicit from"
) M

the’ children that most of their "likes" are influenced by "out-

'side forces": the movies they like to see, the TV programs they ‘\// :
like to watch, the Sports they like to play, the food they 1like fo

eat, etc. How they like to behave;%it may be Qeveloped too, may

very well'be‘inflﬁenced by others: in the home, on the street, in .
schooli, towards ﬁheir hq%ework, and even towards achievement.

Getting the children to talk about such items and movies should///)

be simple enough by just asking ‘them why they went to "this movie",

&
4

why they watchla particular TV program; then asking them who ~ .
suggested, who recommended them. Perso&al heroes, it may be
/f\ﬁemons;rated, i;}%ﬁenced the children's likes in spofts, TV and

‘Ta§%o personayqfieg, their 'likes in food. The difficulties
inherent inua?discussiog of what ‘Lde forc : helped rashion
their flikes in "behayior" may be circumvented by avoidinyg class-
mates' manners and habits andiby referri?@ to hgroes,(ex,
sports, TV, music), both past and present,-and to people 'at
home". Cértainly brothers, sisters, fathers and especiaily
mothers, influence the thavior patterns (likes and dislikes) of

4 i
the children, and these influences should not be neglected in the

discussion. ' -

‘ '
Finallyv, the Teacher may ask,''What have we learned todayv?’

[
[
b
&)
<




g / 5 ‘ v - R / 5
. | | o

The reéponses may be many, but a’ least one .child will para-
phﬁpse the intention of the lesson, which the Teacher might repeat:

We have become aware of the fact thﬁt other people, one way or s

¢ !

"a'nother, influence our liking the thingé we like, as well ;is the

/,( things we like to do. Y,

As an assignment, the children may be asked to complete the

unfinished cartoon series, making the drawings for boxes 10, 11,

»
]
~

and 12. . ’ 4 : v

8

~
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SOMETHING NEW . _ : RN

s . ) iy
n that we get,to like ‘more things as‘we learn’ané do
ings. ' C '

o

To le
more

(For lst Grade) Needles, threadé?“bolbred b?ads (iarge enougH : -
for 1st Graders to thread); some educational toys which e
marketed for younger children {to help them learn to hamggr,
(//i‘_ /7 find proper shapgs, etc;); phetographs of swimming, skating,

' bike-xiding; photographs of foreign children in foreign lands.

" PROCEDURE : (For lst Grgyue)

N . { ’ AghounCe to the class that it is about to embark on something new, and

| - experimeht. 4Distri5ute threaded‘nee?}es, and beads. Ask how.;any ha¥%e ever méde

;.necklace or pracelet. (Some éirls, but not many, will have haa the exéerience.
: . o

They can be aéZ;d tg be helpful, help those who might find difficulties iipthe

process. This dipiéﬁatic gguch iill make for un;ty of interest andmthe "ekperiended"

4 ;

. girt. » ctually pr-,ve helpful.

' ~tim - class, the teacher mightiask, "How many

ﬁ\ : WOou. Lisre to make < bracelet?! "How many would like to make a necklacezf -She

"might also ask for whom the children would like ‘to make the bracelet or necklace,

The response, initially, may bé timid, because of ‘the children's'&nfamiliarity
T » " : -
Y J e

with the process of ornament~making,/bUt they'll proceed.with;sufficient'interest,

. . Ny
. J oy o .
' an interest which will grow ' as they succeed at their work.
n o . >
Y e .
B when ithe bracelets and neckaces are done, eacher will ask the children

to show their work é@*the class, and will be &y to praise each child for his

work.

t
The teacher will then elicit from the class that it has done something new,'

.

sohething it has never done before, and something it would like to do again.

If the teacher cannot elicit from ‘the class (though she ‘make the attempt) a
)

statement of the objective of the lesson, she might very well make the statement

herself: "You try something new; you learn something new; you like something new." ~ ¢

ERIC ©
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The teacher mlght then produce some of the educatlonal toys for still

4

younger children, "These are learnlng toys you mlght have played w1th at one tlme."
s

She might then agsk the class what it learned with each of the toys.
" - y ‘ Rt .
}%llowiﬁg the class response, the teacher might say, ."We are older now and///

‘\\\ . we learn €rom other thdhgs. For example, (producing a picture of ice—skatfng) we //
:“ . “\_ . . , h
learn to ice-skate. ~How many like ice-skating when you were two years-old?" How

manydlike‘icerskating now? If you learn to do something new, you learn*tOe.e...."

-

The teacher will‘ask the children to finish that senternce; and they will.

"What other things have you learned to do and like since you'were a baby?"

o N
-

the teacher‘Lay then ask, f

. ‘ ! )
The teacher may help with the responses which may include crossing t?e street

’ - J ) ’

alone, reading, writing, playing ball, s@imming, bike-riding. (The teacher may

-

produce' photogmaphs of such gctivities in developihg the theme,)

\\If there is time, the teacher may produce the photographs of foreign children
s P .

in foreign lands to egicit from the class that it has }earned to be interested in
other people, in her’ lands; in-fact, it has lea¥ned to like h;sﬁpry and deography.
Return to the beaded brac&lets and necklaces. "Do you like what you have

done?" "Would you like to do moré of thgm?" "Would you like making other things,

2>
things you have never made before?"

) All these gquestions lead- to the conclusion, elicited from the class, that the
. : ’ ' : ’
- more things we do, the more things we 1earn, the more things we learn to like,

NOTE: The procedure for this lesson fbr 5th Grade might be followed gfégltably

by the 6th Grade and up, with slight varlatlon. The buttoofsewing would be a good
2o .
way to open the lesson for the,.upper—graders.J In addition to the discussion of the’
S ’ » .

/

other activities (of the 5th grade)however, the children of the upper grades may

well be able to evaluate in:concrete terms their experiences with such,work as
' N - ' A -
baby-sitting, house-cleaning, more mature sewing of clothes, messenger emptoyment
Q el

assisting professional carpeP:lrs, eleketricians, etc.

Q e' . _ » ' 55 ol
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AN

i .
-«

In the dlscu551on .0of work with these older students, it will be important

: . s
Yi to empha51ze the p051t1ve elements (there,nlll be, negatlve responses‘ and the
‘ .
pleasures the sthdents derlve from their work (in addition to the money they I
L J
b . .
make at their work., ) T & )
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g S - ' ' 7 5.8a -
. LAGUARDIA COMMUNITY COLLEGE . , o
. : . / CAREER EDUCATION EROJECT K-14 . .
L . - ’ - ‘ ' ’

’ N - . '
»? LT ’ . .

OBJECTIVE #B: To become aware of dislikes.
. -~

e . s . ~
PROCEDURE N . - . . -
—_— . H ¢ :
T - , ; :

.

. . $ r\ ' :
. - (The vocabulary of the playlet is rather simple and onfy a few students ghould
i Y N o L.

havé any difficulty in(;eading the assigned roles in the script, If the teacher

. o +« 3
: . considers some few words in.the playleE\psyond"the reading rgiée of her c¢lass,
she might list those wérds on the blackboard-and have the children become familiar .
yith them.) ‘ . -
’ 2 . | . ¥ ' .
T teacher will annoynce that’ she has 'gpbther play the class may act out.

f

- .

. &

(The.chi €n have enjoyed thé,previously acted playiets and wil;‘welcome e
« \ o ’ B N

" arrival “of another,) °"The "teacher wiﬁi‘choose the cast, of nine from the volunteers,
Q?_ ) o _ 2 . f

. promising that others will be given parts’ when the pldy is done a second and perha%g

third tiwme. . . C . o v “:
The children will play their parts, from their seats or in front of the room. .
. - . Voo :

_. R _;fﬁe teacher,@ay)remark.that the children of the playlet cas;’certainly d%é-

\,: liked a good number of things, then follow with a questioning of how the children
® in the.c1;SS'fee1 gbout the children of the play. This éuesfion“shoﬁid fu;nish -

’ . ~ : ) S
tﬁq class an opportunity to identify their own dislikes with those ¢f the play

@ast., It will also stimulate the class to speak of its other dislikes, hates, pet
1} - ) ()

t i - j/‘
peeves, etc. ) ' : ’ i h

—, ~
The teacher might help.this outpouring of dislikes on the part of the class by
—y - .ﬂ. '
- asking such question% as: ,How do you like waitiﬂ@ fqr the bus? How do you like

getting dressed for church or for a visit to your relatives?  How do you like

visiting your Aunt Sandra in the Bronx? How do you like yéux.cousins? How do you,

like the Bronx? T.V. commercials, etc.z - N N

T~

e Afte} a while (depending on‘the'temper'of the discﬁssion,‘but particularly
- : ’ ) <

on the time left for the lesson) the teacher may sugg§st catcyorizing the class's
. ~ S AN ' .
‘dislikes. She may. prepare columns on the.board, giving each-a heading: HOME, . l
( 5»“ N o ‘ .
’ Q . ". . ' ) s
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[y

FOOD, FAMILY, SCHOOL, STREET, RELATIVES, PEOPLE, WEATHER, ANIMALS, CLOTHES, etc,

S o Y -
R .

(The children may suggeSé other categories.)

Then, callihg on as many children as possible, have each write on the;black-
bohrd,ﬂuhqer the proper categoxy,’one éf his df her pet-dislikes. (For the 1st
Grade, fhe teacher may héve to do:the writing sn the blackboard.) i "

By the end of 'the e;ergisg, the,childieq should be relieved of consiaerabl;'
hostility, and also perhaps a bitiﬁirea beéause of the eieréise.

The teacher migpﬁivery weli make Some p?sitive comﬁent at ;this‘time, such
as, "We-certainly don'? liké é lot of .things, but we like a leﬁ of things, too,
qu\imthink that there drq§poieithings we like than dislike." . ;

Vkéran assignment, the teacher might ask :the ‘5th Graders #o write a paragraph

or two gn a particular aislike of. their .own; the composition might be‘titled-"why'

w

I Don't Like It." . .

NOTE; If- 1st Graders. have not reéchga the reading level necessary for the reading

of the piaylet‘for the lesson, the teacher might read it to'them. The pfbéedure

for the diséussion outlines. above might then Bef%bllowed,‘allowing for the differxence

in age and maturity of the ;EESS. e L a ' \\\
. 5{ P . - . .

)]

. M - . - .
If the reading of the play to the class by the teacher is not feasible, then

the initial steps of the procedure, indicated above would need to be changed.
- 5 ' S
Where there is no reading of the play,’ the teacher might start® the discussion

Y

with such questighs as:, How do you like it, when it rains on Saturday? Do you
. ®
like it, when your mother wakes you up_to go to school? Jﬁhy_don{$ you, like it?)

Do you like spinach? et&i—-..

‘The answer to these questions will lead the children into exbressions:of their
dislikes in as many categories as the teacher chooses. Once the initial steps

are taken (in a class to which the play is not read) the rest of theiprocedure

. 2 . A
(for those who read the play and for those to whom the play is read)-may be pretty
S

much the same, s . ~ -

@ : *



R . ‘ , » ' N . -
CAPTION: R o > g o , Y
If at times the animosity of the’ children with'reference to one gagegory of

v -

dislikes .threatens td get out of hand, as it well might, the teacher should .

e ] L

abruptly change the category o% discussion; The aim of Ehe lesson is nbt to

Il .

allow & general expreSSion of"ntagqnism, but t reveals the fact that we all

.

have our own dislikes. &

>
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. o LAGUARDIA 'COMMUNITY¥ COLLEGE - ,
. . ', . CAREER-EDUCATION PROJECT K-14 SR !
‘-\'_. " PLAYLET; {THINGS I DON'T LIKE TO DO A
fem . o ‘
N CAST: Johnny, Wlllie, Freddy, Danny, Mary, Annle, Cindy, Barbara
B T Mrs.” Green (Teacher) 'y. .
SET: Schbolyard iring lunch hour. b g
. -¢ ) . o *
., 7 The boys are tossin a ball among themselves, . .
P - : . - ' .I . ) N
g The ‘girls are jumping rope. - v 7
*******d******************************#****"*********;*****************************;
-/ - ~
. - { B =~} . ] Ll , N .
S . v . E JOHNNY . . . . : '
' (Cbunying to. the togsing of the ball) One, two,rthrjb......; P o
. S - J _
. . WILLIE : :
L ‘ - oy
z\ -~ (Singing) And you're out.... ’ . ¥ .
‘,./,.\ . ; '. : -
S . (Joining singing) At the old ball game.
, \ : . : .
: i ) # . ’ - . &
+ There are three things I -hate: rainy days, spinach and baseball umpires.
R N I . B . . ot -
:..“ ‘ JOHNNY, -

-
-]

} . . - %
) ’ N 3, - ] - "
Three things I hate are umpires, spinac and my kid brother. ® \
. MARY
- 'I hate baby~-sitting. They always make me baby-sit for my baby sister, '

by g
CANNIE. . 4

Big dealt My sister is always pushing me around.

WILLIE o ‘ E
—_—r -
Your baby sister? ' ) s
ANNIE
My big sister, Stupid! My big sister! X
* WILLIE
Who are you talking to, Annie? I %pn't like being called stupid! !
. ' ¥ : , 4
. t \
. S ‘ Al .
. ° § '
Q P N 5 .
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- Yau're not smart.

3

O

ERIC

Aruitoxt provided by Eic:

I don't like allmy sister's boy-

FREDDY '

’ WILLIE

I'm as smart as you are. I just dgn't like being called names. Any names!
= , » N -

o

DANNY

v,
v

o

iends céliing he; up oft' the telephone,

, : f- Ciriny : .
I don't like my brother throwxng all his clothes:arouﬁd and messxng up the living
room. : . {
: BARBARA

&

v - b )
I don't like cleanlng up after my llttle brother messed up the ?hole house, °

Why can't he do it himself? . )

1

B : JOHNNY
: ‘ 2
Because that's a girl's job. Cleaning. ‘ ' e
ANNIE

{

-That's what you say! BAll .you boys want to do is to eat and play and sleep,

i

DANNY

7

” s vy ' L
That's for me!, I sure+hate it, when my mother wakes me up in the morning.
) ‘ .o o . . .
. WILLIE : o S \
r —_— _ N

,Especially on a school day!

Coa ! _
o "FREDDY -
N

Hey, watch-it! Mrs. Green is listening.

. '\,

DANNY

- So what?. I bet she hates to get out of bed early in the morning, too.

. . JOHNNY

What I don't like is whén my mother sends me down to the store to get something

she forgot.
T

WILLIE

And it's always just before we're sitting down to dinper.

FREDDY

+ (Mimicking) .I forgot the milk, Freddy., I fogfpﬁ e bread, Freddy.
‘4 .

%

9]



: g CINDY c : )
. AN H L] - )

why aqri't yoﬁ( go down to-the store, Freddy. i‘feah, but you don't have to wash

and drvy the 'disl'}es after dinner,

» DANNY oy E

- ]
. . o ‘ \ ’ :
That's what yo_u’° think, . ¢ é T, o 1
’ L ' WILLIE .
Who has to take out the garbage? . ... - ) R
-8 : 2 ) . N s !
., R JOHNNY o ¢
‘ . I hate takiig out the® garbage, ' ) N\
T ‘ ' - CINDY
. I hate wasHing all those dirty dishes, S \
. (. ‘ N
, FREDDY -
¥ - : =
I hate when I have to get-dressed to go visit my Aunt Jenny in the Bronx.
- s N N
c . ; ‘ ANNIE '
I hate ﬁﬁe Bronx. ' . ‘ '
2 k - b .
— FREDDY’
. §nd my mother always makes me play with'my little cousins. s
i BARBARA
4 ' ~

Me, too. And ‘that's one thing I can do without. My cousins.

)

*

CINDY
Iv couldk do wilthoqt my Uncle George, ﬁ;a's always pinching my chee];s.__,/'
. MARY
And it hures! f
WILLIE
I know a lot of people I dén't like. o

~ JOHNNY ,
Me, too! I know a lot of g*rls I don't like, ¥
ANNIE

Yeah?{ I know a lot of boys I don't like! =




. ‘: . )::' . ) ) .
. ' .% ] .
e ! j' "\ MRS, GREEN A
. . - B . . . N
(Blws a whlstle) /All right, ch:.ldren. Lunchtime is over. Back to your .
claqses. : o ’
. ' ‘ g T ) . .
*. ' "I hate that whistle, Ces o
: R : . v
. WILLIE . ’
Pa— R 3 ,
‘I hate it, when lunchtime is over. . &
1 - '
oo e
. T DANNY
7 I hate 'to go back to the classroom. N
/ N | ‘ MRS. GREEN B - o
You certainly hate a lot of thingf,‘don't you?
( _ : _ CINDY
Have you been listening, Mrs, green'? . \}‘
. . : ¢  MRS. GREEN . o . . ¥

)

Just a little bit,\ here and there. You had better move into 'your élassreoms, before
you" ré late. L - '

’.1 S b .
v, - ’ s

. K : ' ¢ ANNIE 3 ¢

"+ Are there _some things ‘ybu hate, too, Mrs. Green?/, o ( \
A o .. MBS. GREEN .( T Ny
) ‘ L]
. \,oh, I suppose\so But I don't th1nk I hate just so many thlngs as you do.
N u’wﬁw:ry up, now.- I do hate chlldren belng late. : Cop
R O - : : - . ‘

. e “"" ) ‘?O‘BA.RBARA

“« v
-~

J/\ And we hate to be punished for being late.

.

- - o MRS . ‘GREEN W
. . : ’ )
. ) ’ 1

Well then, let's hurry beldre we begin to hate each other.

(ALL EXIT) a !
)
w
Sy,
. ' / ) ‘ ) . )
- ) ~

IR - daes
. . 4 A e
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. things and people, a:change in his dislikes.i_

ﬂ-J .'? | ‘ 1.9a

. 5.9a
LAGUARDIA COMMUNITY COLLEGE oy
_ , CAREER EDUCATION PROJECT K-14 ‘
/J ‘ , CHAN% NG _
» . f @ ) .
OBJECTIVE #9: To become aware that dislikes change, BN . * C .
. * ‘ . * . EY * ‘ e’ ’ N ‘.r‘ ’
PROCEDURE : . " , . : .
. " ) ’ L ’ o
(This playlet may be used as the material for the leSSOn indicated_yith L

bothlzst and 5th Graders. The 5th Grader, of course, may act_out |the playlet-

the acher may read the playlet to the ls; Graders.)

~—
The teacher may open the lesson by reminding the children/that they have
already read a play, and had some dlscu551on on “th; gs they didn't 1like." ¢ . ’
"We have another play," she might say, "abbut things.we don't liie; but ' N
this dne is a little differ;nt;" . -

~ AN

. . . ¥
The teacher will have any number of volunteetrs for .the roles in the play, .

will make her‘selection, and will set the stage (the front of the rg&m) for the -
. N - A . ] k4
action, - ” , /

S

| .The children will read the play.- . " v

\,.\

The teacher_&ill then elicit from the class that this,play, which they have N
) ¢ 2 ’ . - ’ - - ) \(
L . (/]
just re§?, is quite different.from the first play‘on dislikes. She will eIicit :
' .

! [
# e

frog,the class that ‘this is a more somber play, much more\gulet and certalnly
much less belligerent. ' ' \ ’ ' . \ ,

She should try %o ﬁ}icit from thesclass .that tiisiplay, while dealrgéfwith.‘ ,
animosities and dielikee, seems to be ;ore involved in‘ehanging attitudes to’ '

y v

.  dislikes (involving things and people.) The teacher might help the children

‘realize that "Johnny", in a numbervéf areas, has had a change of heart about c;§taih

H

a

The teacher might'Fhen ask the children to point to the text ware Johnny's ‘nrl/
] [ o 4

change\ef dislikes is spelled out, (If the children haze been provided with texts

of the playfet, they may be asked t‘*rea;\the lines of Johnny to prove their 9is—
™ -
coveries,) ¢
\r ' A . .
Simultaneously, the teiEher may ask the children to write on the blackboard

£

6 o



o A : &

/ ' )
. 'the'area_iﬁjwhich_Jo?nnyghas had a change of dislikes: rainy Saturday, school, \
} .
- homework, reading, dancing, social studles (history), friends (Wlllle),\{siitives .
.- '

“ *(Cousin Tommy), runnlng errands, etc.' |, L i ~;>

Y

2

To round out the exerc1se1 exploﬁgtlon, the teacher may elicit from the)
class that some dislikes do not change (dt least in the life of the play). She

may elicit from the class that we still don't know whether Willie still-dislikes
- P : . - - . o ¢ )
spinach.’ And we do know that Lucy still doesn't like setting the table.

\

From here the teacher may move directly in the experience of,her childrenf'“

‘ e

Thls mlght be best done by limiting the discussion to one category at\a time:

\ \

Weather, School Readlng, Qther School Subjects, Foods, Frlends,(Relatlves, Chores,

. N r-‘
Games, etc, . . . ‘ v,
- ’ . . - : .
§ Friendships and enmities might prove the simplest and yet most-provocative o
N . B .: : . " N \( . __> v
N cat@fory with which to begin, . : . s
. N : .
" "Who was your bést friend last year?" "Who is the’ boy or g1r1 you dldn't T
like atga%ﬁ%" "How do #ou feel about thlS boy or glrl/today°" . . . ‘*,

o s ' <
Z - Young chlldren get "mad" and "glad" very ea511y and very qulckly. It won't - f‘\7

/
take too mucP proddlng to get the class talking about its 11kes and dlSllkeS and

how they have changed in this area of their lives. The teacher, of course, will
\ =

point up, stres for the children the evidence of/their changing dislikes (the
. ! ¥ .. >

» :
sobjective &ﬁ the leséon). . - \\

/ hY ’
Relatives should prove equally fertile ground for the discovery of changin

dislikes, Aunts, uncles, and especially cousins inspire a source fpr constant

change in likes and dislikes.

e «
Food, ?articularlyﬁwith young people, is an area of much dislike: vegetables,

fish, cheeses, etc. - While change in dislikes moves more rapidly Wi{h the adult,
. ~
there is sufficient change in dislike among children\fg\make for good discussion,

(There are children who at one time’ did not like pistachio ice-cream. R

@+

Each category, those indicated and those the chil@ren may suggest,/will pro-
1

-'w
vide testimony to changes in dislikes; and each category qhould be explored for as
, ‘v , | Yoo YN
. ) l) .
Q ‘ . ‘ . r‘ 3 . | "Q
ERIC .« 82 - :
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C ’ : ; . -3~

R -
.l'. .‘ a
© long as time permits. : .
The teacher should leave herself enough time, however, for a summary of the
lesson and for a-sec6nd reading of the play.

Throughout the lesson, the teacher has been able to indicate, one way and

’ .

S

. anether, that the dislikes of the chlldrqn change with time, with 51tuatlons,

£4 ]
™ . even with- t{xe ‘weather. She should be able to elicit from the class, at the
end of.the lesson, the response she wants: that the thlngs we hate today we y
. like tomorrow;.that our qislike for things and people‘are constantly changing/
¢

To give others of the class the opportunity to act, the pleasure of performance,

as well as to help‘flx the objectlve of the lesson (dlsllkes change) the teacher

'
- should/close the ses51on w1th a second readlng to the accompanylng playlet
. i W - ’
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BAGUARDIA COMMUNITY COLLEGE : .
CAREER EDJCATION, PROJECT K-14 . \;}AS
<

PLAYLET, CHANGIﬁE: . ;

CAST: Johnny, his sister Lucy, Mother, -Willie

SET: A room at home during e Easter vacation / ) v
: ' - P - s < ) ‘ 14
(It is raining and Johnnyy and Lucy are looking out of the window.)

t*****ﬂ****************************!********************************************3*

JOHNNY : It's still raining. ' ‘ -\ .
° LUcY: It's going to rain all day. v

JOHNNY : I hate rainy days .,
' ]
LUCY: It's Thursday. I thought you or;ly ated rain on Saturdays.

JOHNNY : You can't go out and play in thlS rain. I wish I were back in school,

LucCY: School? .Since when did you like school? .
. xJO.I-INNY: Iy didn't say.I liked school I don't like staying in the house ;11 day,
x '~ It's boring. ‘ v I .
B _L_QEZ_Y_ Why don't you cl.ean up your room? - { .
dormmz,’- I cleaned up my room., you wan::k_to téach  me how fo dance? | }f .
,LUCY-. Dance?‘ You? I thougiy;ou said dancing was sissy stuff. -0 ! ( . o

i . 4 2
’ JOHNNY : All right, don't teach me how to danqg.- ' g - . ’ .
e T , < 4‘ o
T owocy: 0 I will if you “like.
—— .
Jdlmm!:??f_ ‘I don t llke. I wish I had /!book to read. I wish I had somg homework. .

\

- y

LUCY: * You'r.e eal}y degperate ¥ — ’
. ’ /. - R ) (
JOHNNY ¢ What's wrong wit] ;eading a book? What's wrong with homework?

% P,
) )

Nothing, '

I*like readlng&boyé all thd§e explorers. And my reader has some pretty
good stories,

You can rea/d/'one\of my books. "\ ’

JO : Nah'! I cfon't like ”Léading that much. I wish it would stop raj,7i7ri_g';*’ R4

J . | | o

i..{The” doorbell rings) . "
\ .
. . : !
h / - (-
JOHNNY: - Who's that? \ . e S
- : ' “ N : ] o
~— -
v
R . 1 f
O G(I
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n . -

. . - ) e

¢

MOTHER? (Calling) Willie is here to see you, Johnny.
A}

- <
(Sourly) That's great.

JOHHNY. ' A 4 .’
,/LUCY: : »/I—‘thought you liked Willie. ) ) |
JOHNNY{ I used to lt evhim, until'he became the teacher's ;ét. A *
\ C . - ' "~ N
'-WIifiE:” (Entexrs) Hi, iohnhy, Lucy. 74w. | NI
Jélgy s ‘ . - o ;.
LUCY: °~  Hi, willie. S . . . - ’_
(WiLLiE:v Whét are you doing, JBEE;§?> * |
JOHNNY : Nothing. Do you want to play checkers?
Y / WILLIE;\" I thqu%ht you didn't ‘like’chec}'{ers. - ' , /
) JdHNNY:i ;t';\hot‘ greatest, but I don'f mind, if you don't, Y

’

. s .
MOTHER: (Enters) t's time for lunch. Would you like to join us, Willie?

. b '

JWILLIE: If it's no trouble. . \ . «
) v"ﬂ_ - 3 ~ . - )
€ N . . . B
JOHNNY"* Maybe you won't like what we've got to eat. 3@
. —// )

MOTHER: Is there something you d&n't like to eat, wiilie.

. SR
JOHNNY ; Sure. There are lots of things he dSQSn't like to eat.. .
-_‘_.— N . ") R - \ “ . {

WILLIE I'll eat'anxghing ou have ‘for lunch, Mrs. Wilson,
Do By , y .

. ' ) g .
JOHNNY; Will you eat spinach. - C«\
- . ? ) : , ’ . -

MOTHER: We aren'éngaving any spinach, Johnny. But you can run down to the store, .
' if 'you'd like. " :

-

JOHNNY : In this rain? : o

N

A

- MOTHER: I thought itwould be nice to have .little,ipe—cfeam for dessert.

z

JOHNNY : Ice-cream, Sure, I'll éo down. ' Do you wanst’ to come with me, Willie.
—— N - .
WILLIE: Sure.

(They exit) S o
' . s - . \ Ly e . “
MOTHER: (To Lucy) They certainly,don't know what to do with themselves on rainy

days. ¢ o

(The telephone rings)

JOHNNY : (0ff-stage) 1I'll get it, Mother. N ] R
[ N k ' ‘ . et e
LUCY: I wondér who could that be? N
; | : ¢
JOHNNY:  (Enters) It was Tommy. ’ ¥
O ) - k {, J . .

ERIC : \
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MOTHER: _ Your cousin Tommy?

oy : V( ‘\\ _ee - [" | N }

oo -

JOHNNY : Yeah, He's coming down. Maybe I ought t}»’buy more ice~cream, He's
' coming for lunch, . ‘ .

- N -~

' MOTHER: That's fine. Have you enough money? N . -
. » \ N 4
JO 4] There was: the money on-the table, By.e! (He exits)

$ -~

[ 4 N\ T~ \-,~ . -
{ LuCy: I thought he didn't lJ.ke his cousin Tommy. \\

MOTHER: -~ That was yeéterday. Tomorrow he ike his cousin Ji Come

help me set the table.

 LUCY: . Must I? , - :
Mo'mrl Yes. (They exit) ' -

N BRI}
—

e
[]

L . -
v - \ [ﬁ - ¢
N , L
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Objective: To become awareQQf qualities in people I dlsllke///

QUALITIES II

)

Al

~

The teacher selects volunteers from the class’ to role-play

situatiqns which Qlll demonstrate negatjive qualltles... : : _ -
(Note: Thls activity can be used in njunction with A.I.c. 1.52)
- " Suggested negativ¢ qualities:  ‘"mean" (unfriendly and/or not helplng)
. e . "selfish",
. ' "bossy! )
"d1shonest" (lles Qr steals) ; “\\\\

A%
Procééure- The teacher will explain to the class that they are goéng
to play a "guesslng game" and will have to guess the qualitiles that the
volunteers are actlng out. The teacher takes the two wvolun eers aside
and "“cues" them, telllng them the quallty she woulgprlike them t9 act out.
(Note: Ft would be 1deal if the teacher c uld simply- tell the
pupils the quality and let theny deal w1t2d as they see fit. However,
tf the pupils have trouble getting start the. teacher mlght invent
a situation: e.g. to act "sdlfish", the teacher might say "Peter, «f
pretend yodlare playing w1th a Jot of toys. Jose comes:along and '
says that he would like to play with you. .Now act "selfishf.)d
Skit might last about 1-2 minutes. Following it, the teacher asks
the class what quality they thigk was demonstgatediby. asking, "“How =
did Peter' act towards Jose?" or a similar-questio: The teacher -
writes responses on uﬁa\chalkboard (perhaps uﬁderllnlng “selflsh"-‘
other responses might be, "nasty", "bad", "cheap- skate", etc Y,
then continues to next two Vblunteers and next quallty., ( {
. , .
When all qualltles have been role-pl@yed, the teacher can lead
.- ' d1sgpss1on on fhese qualltles and p ople who possess them.
Sample d1scuss1on questions might b\ . i//
Wthh of these qualltles do you dislike? Which do you dislike most?
Like?? , )
Do any of your friends or playmates have these qualltle§°
‘How do you feel when friéends act out these qual:.t:.es'>
Can you think of other people who show these qualities? . (Answers
might include traditional "bad guys": I\V .characters, historical

figures, crooks, etc.) o / —
Why do you dislike these- qualltles in people'>
. N . \\\ /‘ L4 '
. a L) . . s ;
! N -
) s Gi) LN
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. _ - I JUST DON'T LIKE THAT 4

*

i

X

. & .

Y . ) . S
OBJECTIVE #10: To become aware c& qualities in things and peoplg that I dislike..

- > '
t

MATERIALS: A series of cartoons, some in pairs and some single, each pair or single
’ on a-sin&le sheet of paper, each duplicated so that 'each child in the
. ' class may have a coponfaeagh, I1f possible, the teache:Jshould havg
. - large copies of the cartoons, large enough to exhibit in/front of"the ) T s

\

A , room./ﬂd/:k R C , : . ,

.

s

.. /PROCEDURE:~ . : ‘ o A
PO 3 v " : w4 - f ] - . . - .
bl " The procedure for this activity should be pretty much the same for the 1lst - .
o . - . B . °
¢ Gradg, the 5th Grade, or any other grade which might profit from the lesson.

.

Obviously there are enough cartoons available (if the materials are provided)
\ . : . - ) N ‘\: - - . * . ..
for at least two classroom sessions, and perhaps three. Since each of the Gualities - .

B

"in things I don't like" is treated more or less separately in each cartoon, gr ~

L,

. . N ) ‘ P
or set of $artoons, there is no speé?fical}y marked sgpt for a break in ” lesson.,

.
’
.
~

. Wherever it is necessary for ’the teacher to stop the lesson (féf'the time being and e

N —

. . /
- because of the limitation of time) the activity may be easily resumed thg;following 2 f"
. P3 v ' . f

day with no’noticeébyk\ﬁreék i) tinuity of the lesson;- Sy L < ’
. . . - : {/
] uOf coﬁrse, all_diécussic% ;elated to the cartoons will depend on Ehe ge °*
i{leiéi of ﬁhe children, éé j}r ?sﬁhaturity of exéerience, coﬁception ;nd uﬁgéii- ; {
.stanqi g are concerned. Here,:of.co&rée,-the teacher‘wiliike'th% ﬁéqF;iﬁdgé of _;/w?d

o { . .

the si ion, t?e~extent and limitatfons of the pbssibleodisgussioﬁ.
-, L '/H “ R .
- b . R . X LA o ) . ' .
. acher may well begin the actly}tx>by\§umm1ng up, 1n genexal terms, the o
, . - . . \ . ¢ ) o
e

s activities related to "things I don*t-like." She may say, "Sgﬁfar we

previ
. o . . . . } : _ . . ) .
\\\\/J hgve become aware of certain things some of us dléliké, some things all of “dis- ’
) - JI .

3
\

)

*

1ike. %e have become aware, too, of the fact that our dislikes are*always hanging.”_»
- {

é Today, let us try to learn why we don't like.certain things’, and why, pdrhaps, wé
’ : .1 : ‘'
" don't like certai} situations, _and people." <

?

The announcehent by thetteacher, that she has -a rghﬂér

= 3

: Lo o
; cartoons "to help us find out why we don't like certain thingsﬁ situations.and <
. .o 1 ! ¢

. . T

people" will help move the interest of the class to the activity. ’ : .

g < ' ’ - N

v SN N O v , . .
ERIC 1.« Ry N N ' B :
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The teacher should distribute one cartoon (or set of carteons) at a time.

<

First, the chi}dren will be abked to "read the cartoon." (The set of cartoons

i

depicting the collapsed élaything will serve as an eﬁample for this "guide"; but
- N . 4

S . ) , , .
the teacher might very well#fconsider some other cartoons more appropriate for
P ?

her own clas_sm(f children).

Second, the ‘children will_ be asked whether they have had similar experiences;
J

and asked to relate them. (The poorly constructed plaything is common enough, and

-

the response should be good) .~ ‘ -
Third, the teacher should bg\able to elicit from the childrén that they don't
like things which are poorly built, and that they don't like things which don't

last too long.

\

(The teacher might have a child write theze conclusions relative to "why
R ; i

-

v ey . [N

A - . oy
" 4 o

e \/’—/

I don't like things" on the blackboaxd, or do the'Writing herself.)
!

a
These steps, one, two and three, may well be followed with each of the
g

cartoons provided.
With cartoons 2a. and 2b., the teacher shonld be able to elicit from the

children (after they have related similar expeg*ences) that they don't like things

Y
which have them waiting in line,.br just waiting "to get".

With cartoons 3a. and 3b.,, after the children have told their stories of
walting for things which came very late or not at all, the teacher should be able

~

- \
to elicit the conclusion that the children "don't like things they have to wait too

long to get." The teacher may also be able to elicit from the class that it
: ‘ &

doesn't like people who make promises and don'tdeliver on them. (There is no
specific cartoon for this, but it is implicit i% 34. and 3b,, and a discussion in
ﬁ‘*:‘:w

this area, particularly among older children, should prove most fruitful.)
A . »
With Cartoons 4a. and 4b., again after having the children read the story
and relate their own related experiences, the teacher should be able to elicit

trom the slass its dislike for loneliness, as ygell as its dislike for being

separated "from the crowd." (There 13 an opportunity here to have the class discuss

ERIC | G )
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. o ] : . ) : . L . )
. s \\ . i } K :
-how these "lonely people" can be helped but, c&eéidering the time limit as wa&i
. 1 ‘ . . \ ) "
as the need to hie close to the line of the actiVity's objective, the teacher will
N ;\\

have to limit discussion in this area severely.) ’

-

(Reminder: A child in the class or the teacher will note the "reasons" for

- our “diélikes" as the discussion og/each cartoon comes to its conclusiohs.) “
With Cartoah; Sa. and*5K., following the’éutlined proceduges, the teacher

should be able to elicit f;om-the class that its inability to perform efficiently

(with things I can't do webl) is an element in an activity which make for akd;s-

-

: 7
liking of that activity. (Here) toq, there w}ti be the temptation to go off on

a tangent to the lesson, developing the idea that one should not give up easily on
the task, that perserverence is a virtue to be developed. The teacher might touch
on this point, but cut!whatever discussion develops in this area'short.)

The lawn-mower cartoons (6a and 6b) allow the teacher to eliocit from the

h 3y e . i e , . . & ) - N
A.~m'*51qssﬁtﬁat it doesn't 1like being forced to-do things, and consequently doesg“t/{
“ [ . A

:like those '"things™ either. (The children will be able to give many personal

examples from ‘thelr own personal experience in this area,) Cartoons 7a aﬁd”7a

v ) A

constitute a variation on the theme, but may be closer to the knowlgdge and
. experience ot ci1ty children,”
Cartoons 3a and 3b may e variations on the "spike-hammering" cartoons, and

-

may be 50 used, JdHowever, there 1s additional element of "lnstructions'”, those

-

which accompany the "toys to b2 assembled" kits bought I'n the stores. Here,

too, the children will have stories, experiesnces of their own, their friends and
T
their families (in baking, gsewing, model-building, furniture construction, re-
' T ™ - \'__” ‘tf ‘
placing dutomqbilo parts, etc.) Thé teachéf¢ﬁéy also elYcit from .the class that

A4t doesn't LEke prople why can't speak S}mply ant, directly, people Qho give the o e
wrong street directions, people who can';,défiver a message straight.) /////////’/’gii'
From (artoon 94, the *wnchpr vl bwrublc to »licit from the class,bﬁd; Lt
toesn't Like people wito boast, "hilow thmsedves wp”,f”brAq”.
=

e

ERIC | o
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Cartton 10 may %foide the' teacher with the ogPortunity to elicit several .
N ‘
conclusions from the clig

it wants; ®wo, it doesn't

\

< D , 3

<,

. One, it doesn't enjoy ifys inability to buy the thxngs

R /

e Ve

0y

ike people to flaunt their opulence {boast of their adVantages). " The major element

in this particulap quality of dislike is " an- ness", limitation of_ access,

to specific abilities (the ability to race, Qhe abili Lty ! ﬂlay shorts

ability,

/'_.

-

or individual dislike, the teacher migh@ansfer the discussion from the Lng vidual

mathematical ability, etc.) The emphasis might be on deploring the lack

“

of ability rather than on disliking this lack. Obviously, distinctions in this

{

. . . . L .
discussion demand the more mature mind and perhaps this cartoon and tHe discussion

of it should be limited to older children. e o ‘ q

]

Cartoon 11 permits the class to enter on a discussion offfood and why it

dislikes certain foods. Here the "qualities" which make for dislike are generally

¢

going to be végue. Taste, color, substance will probably constitute the sum total

P

of the class's responses to why it doesn't like certain foods. The teacﬁ!@ might

A

broadew‘%his disoussion by ind‘cgting that thste, color and substance play a part

1n fixing oygr Listastes in other areas (clothes, furniture, room decorations,

A}

—-";l—/ ) % “\ ‘ . .
lamps, uniforms, =tc.) In any <ase, the. class's conclusion should be that these
. -~ : 4 Y
2loments taste, color and sub:tanue/gkmettmas create "dialtilios
z H
Cartoons ll'*, aind 12b introduce the "quality" of loyalty. The cartoons ;\Jill

be read ecasily enough. The children will have enough stories to fill the hour.

4

i The teacher will have to limit ths number of stories, She will have no difficulty

eliciting from the class thot disloyalty 5 definitely one quality which makes tor

. disLikx’q 1operson,

't

T~

Vet e

material

L2
15 obvious, trom this "mide" that, to repeati, there is much too much
v )
X . ~ .
hore tor 1 ingle 555 W. it must be obvious, too, that while fhe
moy betouminat od ompor by b alnost oy point (Io‘%l,uwnlg conce lusions:

\

drawn from any single or deubl cartoon, the class will have become sufficiently

ERIC
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IS - ) =
interested (if not excited) to be eager to continué this particular activity, Co T
» - {'\ .
when next it meets, 3 B
“ .
;
The teacher should indicate to the class that there will be more of this
particular éctivity but be sure to leave hersel¥ time enougly to have the class sum \\;

.

up its discoveries (learning) in this area to date%’ “The sumﬁétlon wlll be 81mp1e,

k
since the main reasons for our dlSllkeS have been written on ﬁ@e board, and may

be read by one or more of the children. If necessary, particularly in the lower

grades, the teacher may do the reading herself. !’

Again, "the teacher should close the segs¥bn, promising there will be more

. DR 7
carégons and more discussion the next time the class’ meets! i

A

ERIC “ 7
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la.

el

1b.

2a.

2b,

’3a.

3b,
4a,
4b,
%
S5a.

5b.

6a,

6b.

7a.

7b.

S8a.

~ 3b.

9.

10.

11.

12a.

L2b.

A boy or girl playing with some plaything (a toy truck, a/dollﬂs}

: -4 ' ’ ’ * F
LAGUARDIA COMMUNITY COLLEGE, °
CAREER EDUCATION PROJECT K-14

* THE CARTOQNS : - . ’

house, some.mechanical item, etc.)

e /

The boy or ¢irl locking at the plaything which has fallen aparﬁ!
A child wéiting-in line to enter a movie house,

The child is at the bdﬁéaffice, the box office displays a sign:

NO MORE SEATS. _ . ' ~
’

A child waiting for the mailman (the voice box: "I HOPE IT COMES TODAY")

Letter-carrier with voice box: "IT HASN'T COME YET." -*
Child with voice box: "I'VE BEEN WAITING FOR WEEKS.” \

Boy or girl playing solitaire.

Same boy or girl as "wall-flower" at a party. ‘ }?

Child hammering a spike into the ground. // S

Child examining his progress with the task; voice box: "I HAVEN'T
GOT VERY FAR, HAVE I?"

A boy or girl leaning on a lawn mower in a field of grass.

Boy or girl mowing the same field of grass fast, as adult stands over
him with a flaying whip.

Boy or girl lazy in the sun. «

Boy or girl running from a bull (Of marching, hands up, as someone
prods him from behind with a gun.
o

Boy or girl trying to assemble a bike.
Same boy or girl looking hopelessly at the mess he or she has assembled.

Two children fishing: one has caug a very small fish, the other
a large one. Voice box for the more successful fisherman boasting:
"YOU"VE GOT TC KNOW HOW TO DO IT!"

Two children. Cne shows empty pockets. The other shows his dollar
bills (Voice box: “IF YOU'VE GOT IT, FLAUNT IT!"

Two children eating at the table. One child's _plate is almost empiy
(Vglce,box: "I LOVE THIS STUFF!“)éiffhe other's plate has not beén
touched. (Voice box: "I HATE THISKSTUFF!")

Two children are playing catch,

vne of the two stands alone, with the ball, as the other, waving his
nand good-Bye, moves off with a group of children
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THREE PLAYLETS

*

OBJECTIVE #11: To tearn that othergr;nfluence our dislikes

I
" PROCEDURE: \) .

The ‘teacher may announce that the class has three very small plays to'perform.

tThe number three is‘arbitrary. There may be time for only two, or'bhe. The

order of the playlets is arbitrary as:well. We will discuss Eossibilities of pro-
cedure as plays are ordeﬁéd herg. If the teacher, because of time limitation, de-
cided to use only.one or é@o of the playlets, she might of course select the play
or plays which would be mostaépitable for her particular class,) .

The firstjplayleﬁ exhibits (dramatizes) how people influence our dislike for
oéiéi people. From the class, §ollowing the reading of the first playlet, the
teacher may elicit, first, that initiafly Freddy liked Willie; that the remarks
of his friends made him doubt his liking for Willie; and, finally, that his friends

created in Freddy a dislike for Willie,

The teacher might ask what it was that converted Freddy's like to dislike

-
7

(asking the children to read those lines whicﬁ helped Freddy change his mind.)u
(Whether Freddy's change of feeling towards Willie was warranted may be the sub-
ject of another activity, and such discussion should be avoided in this session.)
The children might then be called upon to relate their experiences, when
their liking of - somebody has been turned to disliking in similar, or dissimilar
situations. The teacher might help the childrgn in this area by asking whether
they had ever been dissuaded from inviting a particular child to a party, going
to a child's party, asking scmeone tn join a club, selecting somebody for one's
éide in a game, etc. ’
The second playlet calls for a similar procedure. Elicit from the children
that Mary initially liked Jenny's new hair-do, and that the comments of her friends

changed the like to dislike. Ask the class to point out (read) the comments

responsible for the change of feeling on Mary's part. Again, ask the children



-

. cular playlet whichwill sepxe the purpose best.

E l(:for three separate sessions.
e o :

“ - -

‘
2 2

‘

to relatq their &Wn experience in this area. To help the class recall similar
experiences, the teacher might suggest such categories as hats, coats, dreéses,
other wearing apparel, other hair styles (male and female), etc,

The teacher may use the same procedure for the third playlet. How did Johnny

feel about going to camp? Who changed his mind? How did they change his mind?

the class to read those speeches which convinced Johnny that he

[

/ . .

The argumen S in this playlet cover %$number of areas: playin@ companions,
! 4

recreational confltlonS' the hour for getting ¢ut of bed, compulsorykeiercises,

-
punishment, fo d\}ett The téacher, asking for experlence similar to that of the

play (in EEE a ea of b%ing lnflueeped to dislike somethlng or somebody) may suggeﬁtg\

o

any or all of the/}&ﬁffiaamp" attitudes (d&vorCLng them from "camp" immediately)
L] .
- o~ }

to stimulate/éiass discussion. (As an aside; since the purpose of the lesson
7 .
1S not to/ ondemn camps, the teacher may remark that there are all sorts of camps
s
and mos? of them are very good. R

Before the lesson ends, of course, the teacher will elicit for the class that

{

it is undoubtedly, and perhaps too often and too eaSL}y, persuaded to dislike

people and thlngs they liked, by others. T

I

1 .
One of these playlets should suffice to bring home the lesson desired. The

choice of that playlet must depend on the time element as well as the maturity

of the children, and here the teacher of the class is the best judge of the parti-
o I

. The teacher may utilize just one playlet, if that is all time permits, but,

having established the objective of this activity, it should not be difficolt to

<
- s

.
move, with a series of leading suestions into the® various ‘areas 1n which others

influence our dislikes. For example, after we have éhowh that others influence
our dislike of other people, the teacher may/ask: pid anyone ewer maﬁe you dis-
like a TV program, an actor, a singer, a plaything, a ballvplayer, a hat, a coat,
etc.?

[£ there is time in the schedule, the teacher? may use‘Each of these playlets
N

n o

¢ a



. VOTING FOR WILLIE

.

CAST: Johnny, Freddy, Alex, Mary, Jane,

Y
1
I

v

SET: The school yard.

Khkhkhkhkhkkhkhkhkhkhkhkhkhkkhkhkhkkhkkhkkkkkxk*k KhkhkhhkhkhhhhkhkhkkkhkhkhkRkhkhkhkkhkhkhkhkkkhkkkkhkhkhkhkhkhkkkhkkkhkhkkkkx® =

Johnny: Wip are you going to vote for? .

Freddy: 1I'm voting for'WTiéié. . N L
Alex: For president of the class? ///

> Fieddy: Why not? He'll make a good presidznt. ' E ’//
MaQX: : Not me. I'm not voting for Willie. He talks tod}much.
Freddy: Talk never ‘hyrt anybody. - — » : ]
A
Jgne: It's<the way he talks., Always talking about himself,

. \\»

Johnny: Telling‘évegybody how smart\he is.
s \\\ '\ .
Freddy: He is smart bﬁt;... : \

g Aléx: I don't like a guy who brags about himself.
Freddy: Hé does brag a%?ut himself alot. e
Johnny: He thinks he's the best ball-player in the classf\\ﬁ (A
» s r~ .
Alex: The way he talks, you'd think he was Tom Seaver.

% ,' N i D r R . .
Mary: <« And he's selfish, - L . - / \“
' ' =z d v |
Jane: . Everything Willie does is for Willie. \

*reddy: I didn't think he was that kind of guy.
nny: That's because you've never been to a party with him, or a picnic.
Freddy: hat's funny. I thought ﬁg was a ;Iéé\guy. I thought everybody liked him,
’ ‘~\\
Mary: Laked him? Phewy! 3 \
\ .
Jane: Nobody likes him. ' ¢
Freddy:‘m‘ thought I did. 1 guess I dox\'t.
Johnny: , Don't what? _— L
Freddy: I guess I don't like him, I certainly am not going to yote for him.,
. / s
~ 3 \ Tt N
6 N o~

LRIC, o ‘
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JENNY'S NEW HAIR-DO~
CAST: Mary, Jane, Sandy, Barry
SET :. The!chool yard, s
™ AN

g
N\

e~

e

**************************************“******************************************* .

Maxy:
Jane:
Mary:
Sandy:
Barry:
Jane:

Sandy: -

Mary:
Jane:
Mary:
<
Sandy;
Jane:

Mary:

Sandy:

Barry:
Mary: *
Sand;;
Mary:

Jane:

ary:

Barry:

Did you see Jenny's new hair-do?
I don't like it.

Oh, I think it's nice.

I think it's terrible. ) -
)

What's terrible about it?

It's too shart around hey neck.

And, there! Look at her! She's standing
How can anyone like hair coming over her eyes?

7

» /!
It's only one eye. The hair covers only one eye.

How would you like hair covering your eyes?
I wouldn't, But it doesn't look bad on Jenny.
You know it -doesn't look good on her,

You're only saying it because you're her friend.

She's my friend but...,l

What kind of friend are vou, 1f yous
awful hair-cut. A

on't tell he

That's what friends are for. To tell the truth.

That's true enough.
Then why did yog/sdy you liked itz

I thought I liked it. I really don't, I guess.

N

You guess?

I'm sure., I'm sure I don't like it.
to tell her.

But I don't

You'll find a way, Mary. You'll find a way.

#

-J
C.

up against the

-

B ¢
-»
// ¥
-
fencge. ‘
\'\, &“
L4
} .
/
/
i .
r that she got an &

&

ow how I'm going
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GOING TO CAMP

. CAST: Johnny, Freddy, Alex, Mary, Jane , ‘ . ‘*
. : ~

“
SET: The, school yard

LR EEEEEEEEEEEEEREEEEE RS R E LR IR R Y Y Y Y R R R R R EE L]

Johnny: Guess what? I'm going to camp this summer. ' p

- '

ﬁreddy: " For the whole summer?

\
. Johnny: Just for two weeks. Great, isn't it?
N
S Alex: I didn't like it.
Mary: Neither did 1I. %3
Jane: I went once., Never agafh.
Johnny: What's wrong with camp? Maybe you dddn't go . ;good one,
Freddy: Mine was supposed to be a good camp, Not for me,
4 .
Johnny: All you do is play ball, go Swimming, fishing. 1
Alex: How do you like playing ball with a bunch of kids who can't find the h\
handle on a ball? P »
Wy f
Freddy: That&s what you'll get in camp,.
Mary: And you'll swim in a muddy pool of water.
f Jane: And the water will be hot,
Mary: And you'll gind no fish in ghatglake, either,
/ ‘ -
Freﬁdy: Tgpy pull you out ‘of the bed in, the morning. o i{
Alex: They make you do éxercises.
. ) .'g: - . ’ i
Jane: And they punish you, if you%re not on time. - !
Johnny: Nobody told me about that. -~ . -
N - . . 5o - ] .
Freddy:‘ They didn't tell yow akout the food they slop‘bn the tables either,.
. - a \ ’
Alex: >'It makes you sick just to loo%)af it. ) |
S , | ,
ry: And you get punished, if you don't eat'itl \\\ 4 (
‘ R .
Johnny: Nobody said aﬁything about'punishment. , )
Freddy: Did they tell you how you sleep?_ﬂi . o . .
- '\ ’ . o ) R
Alex: Fifteen kids in a tent, - ' 2 ,J v
N ~ , “\
Mary: - Half of them crying with belly aches., -~ . . o - 'l
\ N - . - . .
) . v T M .
) y~7 N ) \ ) . ¢

Aruitoxt provided by Eic:
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GOING TO CAMP (CONT'D) ‘.

Jang} Half of'them crying becad&e they're homesick,

. Johnny: Wow!

I didh't think camp was' like that.

Alex: That's not all of it.'

N e

Johnny . Dpnig\
Y . if it

tell me any more, T{aon' thihk I'm going to
like you tell me it is.
father that I don'f'want to go.

Freddy: I didn't like it, but you might,.

Joh@ny: No, not mé.

Nk,
N
: -
. -
AN ‘
S
L.
; .9
3
5% . I"‘ y
=
3
. ﬁ‘ ,
(
\
* %

ERIC ,.
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I don't like it. I don't like it at all.

\ﬁ* [N
(F\ v
, -
. .
@ ) .
i
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/ f
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I3

like camp,
I'm going home and tell @z mother and

~ -
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) . - ) - LAGUARDIA JOMMUNITY COLLEGE _ , .
- ¢- ' CAREER EDUCATION PROJECT K-14 Y
N -"\1 . } A} L .
T WHAT DO YOU LIKE TO DO? < . ﬂ<
_ . S . T > &
S ! : . o« !
.@O%JECTIVE #12: To learn that peo\e are not "bad" if - they like the 'things we o A
\ "%  dislfké or have nev)er tried.s \ . N
< o ; L .
NN MATERIALS: A doll, a toy truck, a baby ‘fattle, paper and pencils. .

o \

The- teacher s’l“a)gs the baby rattle and asks, "How many 11ke playlng w1):h a’
D T

-~

baby rattle?". Then," "How many don t like playing with a baby rattle’)" (

»
M ™

. » ., » ¥ - .
£ Following normal response, the teacher may ask, "Who likes playing with a ™
/ I :

Egby rattle?" The answer of coursge will 'be 'babies,"

~

L] " 3 . 'ﬂ N
The %acher may tﬁn ask is a baby bad because 1tv/f1kes to play with a

‘;/ rattle’)/'I\s a baby bad because it llk to play with sorr(ethlng we don't like to

o
\\ p¥ay with? , ! ; | «
N . The teacher might then announce, if she cannot elicit 'it f];o.in thek&\ass, that a i
%’4"9 person is not a Rad person b‘ecause’he likes playing witht somethi‘ag we don't like ~
to pl\ with. ’ e ) ¢ . ; ~oa
- /y ) N »1 - - . ; (
5 ) ( Th=e teacher might then exhlblt the doll.. She map ask.‘ the class th\ﬁE)Tlld 1i3:e v
\ 3 . ~

v to hold it, and give it to one of the children who expresses the desire., While

vt

b "the. cﬁild is }stlll holdlng the doll preferably in front of the room, the teacher

&

. J"\: ’
L ma{f”%k,ﬂ‘” How mahy childreg klke dolls?"~ Then, "How many children don't like

- | ‘.‘),, a——
R , o ; \
. dol1k?" N . , u

. ' ‘ - ‘ > L/
The responses should be normal, following which the teacher may indicate . ) j

T ghat "Jane" (the cmld holding the doll in front. of the room) seems to:like it

x

ver kch then ask, "Does that make 'Jane' a Jbad girl?" . ’ . g .
~
- g th? expected respoxre, the teacher may 'exhibit the toy truck‘and ) .
i' sk whe/would like to see how far he can make it réll on the floor. ThHe. volunteer )
. choeen and the truc roll_éf;l cn the floor, thd childwi"ll remain standing in front
_— :qgthe room as the .§:e ‘her askg, "How many children like toy trucks:" and "How o é
'\n.a&ny don't like them?" e N a - -
o : ) o .b ‘ - |

ERIC ' e Py, o . ‘.
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~ ' N
-/ Again, the teacher
- \ o -

questions ghe children.

; \' //

toy trucks, is "Johnny" a bad boy because he likes thémz"

»

"Just because you don't like

o

R

v 0f course neither "Jane" nor "Jolnny" ‘are bad'bedause they‘likémebmething
. ) , : = . .

: : . S
others in the clas§ dislike, and the teacher may announce this again, if she

';( Y
. b o .
cannot elicit it from the class.

forirepetition and to further.

The-teache%, if there is
Y

of paper-to the class, sa¥ing

.She will dfaw on the board the following

\ o
as possible: .
-t ,

4

’

N~

.

¢
_//

: > . ..
that “the c¢lass is gdigg to take a poll.
3 594’/ ; ) .

to make the polling a@ simple

%

Yy
§

iRl

.
¥

v
T - ,
[ ]

%8

—— =
she had put on the board.

N o

| ~

number is arbitrary, dependﬁn

thq<ﬂnldren to put the“yes or no jin the

¥ "Ouestion 1," she will begin/ "Your

L

on the tel#vision and vour mother doesQ‘t 1ike him Watching those games.

A N
,

\ ,
. -
) N

A}

Q ‘ ' A F Q

ERIC - :

Aruitoxt provided by Eic:

~

’

~ . . ’ RARES)

§he then announces that the class is to be:polled on ten quesﬁ&ons.
primarily on the time left for ‘the activity.)
y J ' e W A

L 4 .
a simple yes or no ankwer.

-

‘ e teacher may contlnue ryiother areas, such as §ood, clothlﬂg ente;talnment
(’
develop with the chlldren the sfated objectlve of éhis

activity, ' ' ﬁ//
- " ' o~

still time for the actiyity, may distribute.gheers

~

=

She will ask the children to £ix tHe papers in, front of them, copying what
. : ) . ) I

-~

(The

L

Cautidning

right column, she will then proceed.

fdther likes

to watch the:footﬁall‘games-

Does

She

R

your mother\think youxr father is a bad perscn because he likes' to watch the games? L.

.



- -3- SN L. .
~ Y { '
l_j," P ~ .
. | N -
] ; ( 0 w\_'/‘_ )
Yes or no? Put "yes" ot "no" in the first column of ‘the first line. ~‘!
. Tt R -~ ' ) .
. . This done® repeat the question, but this time ask whether Mother thinks .
. - . -8
. ‘ R -
- Father is a good person-because he likes ito watch :&e games, A¥d this time , oo
), B A \ ] . -
L Y . .
instruct the children to put their answers in the second cdlumn of the first line." . | ‘
w 4. e .‘ . N . : /:}:
Repeat this procedure with'the foFlowing questions: ‘ ] o o .
2.- - Your mother tikes to.visit relatives and your father doesn't Does - : i .
your father think your mother a bad person beaause she lakes VlSltlng e T
relatives? a good person? . . .o ? -
N . X R o r . : . AN .
o ‘ 3. //Your sister likes to watch love stories’on the televiSion and you don't. s
' Do you think your sister:is a bad person Because she dikes to watch R -
’ . these programs? Etc. N ) . . : s
2 : 'y .
4, Your friend Johnny likes to wear a fie when he goes to school. ~
’ You‘don't., . Etc.” _ L Sy
~ * - ' L ’ . O .
o 5. Your friend Mary likes to have fish'fog dinner. You can't‘stand fish, Etc.
- - : - _ , , . <o ) .
. i N v 4
o i6. Uenny likes to put perfumeon the lobes ofi her ears and you can\t .stand
the smell of it., Etc. . ‘ . . o : o R
% 7. Tommy likes to rideéh{s bike - Saturday afternoons into strange - .
neighborhoods and you don't., Etc. , . I
P 1o ' E " ' . - .
- 8; Sandy loves . to gb’td’the library and read books, and you don't, Etc.
. ) 9. Annie likes to baby-sit and that S something you ‘haven't tried and . ’ -
; dorr't Like. Etc. o T
\l - ~ - : . . 1 ‘ : ,
10. Willie likes to-go toigirl parties and you don't. L
. ’ . Voo ‘ »o
(THIS IS A POINT ‘IN THE ACT‘IVI’I“J. WHERE THE” TEACHER MAY FIND IT NECESSARY TO STOP N s
s s, - ) .
BBC%USE OF THE TIME LIMIT. ANy WHICH CASE, SHE MAY COLLECT THE PR FR®M THE '* _ =~ =,
N \. e .
CHILDREN ANﬁ ANNOUNCE THAT- THE ACTIVITY WILL .BE CONTINUED AT¢THEIR NEXT SESSION. )
. \ ‘
If the aCthLty requires tw?1ses%ions,zthe teacher will refdiStribute the o
4 ' RSN ' g;\‘ T
papers (poll) to the children, then proceed as follows N e
. . : N A4 P g
- f ¢ ..
She 'will repeat ‘the %5t part\of the fir question, then ask thé?children e
— for elr response,- "How many wrote 'yes'? How ma*y wrote 'no's -She will make =~ =
. A - t L . , e :
- & the talliy and. rite the majority response in the proper space and column on the ,
blackboard. she WILl repedt this procedure with all the qu--stiong?t Undoubtedly .
. . - N 1 o A
}‘» the board will be’repléte with "no". . . . ‘ : i .
| \ o S o e {
. N . ' _ . T . ) o .
' ' " v ] -, ;
]:N,C' 4 ] 'y .o . . , o .V?‘ * ‘ ‘ L Al‘:
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. The teacher will then elicit 'fr:'om-th‘e 'class once more the lesson it has

. X § Pl . D S O
learned in this activit‘y:’ People a*e neither good nor,bad just because they like

%

the things we dislike or-have never trieds L’ w . %‘

"

copy fhe |

v

As to the poll, if the children of the particular 1lst Grade cainnot

poll sheet, as dravh& on the blackboard b‘y the teacher, the teacher may want“ to
. }

- . . - . T ' .
p[ov'l\'“de‘these poll ‘sheets already prepared. ‘ V<.
. ¥ . ' . . ) \"\
If the childrefl of a lst Grade class have not yet learned to write words,
. » N ™~

they may be asked to write a simple "X" to indicateé "yes" reply, and "O" to

indicate a "no". . o . J Lo .
) e N " ¥ S .
. . -This activity may, be leldea into two sessions. . It may be advisable td

. Yeave the entire polling procedure for a'sﬁébnd' meeting of tvhe; class.

»
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, . : 1.17a-g -
LAGUARDIA COMMUNITY COLLEGE . -
5 - CAREER EDUCATION PROJECT K-14 : 9
- ‘ . ‘ )
I;17a, Two Pesos for Catalina ' ] A ' . \ "%T'
"1.17b  Choosing - _ o e Yy .

1.17c Three Wishes : . ) _ ;-1 R

1,17d  Disappointment | B MR

1.17e  Say Yes!, 4 < : L

1.17f “uessing- games .

1.17g Birthday : . B S U

" OBJECTIVE NO. . . N ' -
. ‘ i . ‘
17. Tq learn if T can't have everythlng I want, I must choose.
. N .
) 19, To 1earn that when I have to choose, the more choices open R
, - to me, /ﬁeﬁgreater the chances of my flndlng something I
like. .
‘,‘h, » <
-5. To learn that tf what I like lasts longer, it's even better.
- +

EXPLANATON : ‘ -

3y

The reading accompanying this lesson are to be‘ased to teach all of
the listed .objectives. The lessons may be spread over a number of
sessions. > .
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> \DIRECTIONS
| : o e " ! . - . - = " . . ‘ L
! I Y ~. . N 4').

1.‘tTha teacher can read -the story "Two Pesos for‘Catalina" to the
. class. Afterward the" follow1ng questions can: be dlscussed

a. Why didn't Catalina buy everything she saw? (Because she

: had only tow pesos and therefore had to make a choice.)
This is objective No. 1. Ask students for* .experiences of
their own wherein they had to limit their ch01ce. Do this
briefly. , i -

a
Y

b. Why didn t Catalina buy the flowers? the p&ncakes? the clay
toys? (Because they would not last very long.- Moreover, she
wanted to know what el there was that- she mlght choose from.
The more one knows abo the choices that are open to him,
the more likely it is that he will choose whdat he finds most
satisfying.) Objectives 2 and 3. Elicit gredter satisfaction®
.in duration of pleasure and greater satisfactlon potential in
knowledge of choices available. J

c. After Catalina bought the shoes, what did she buy next, and
why? (She bought candy, because this was what she wanted g
next and what she could afford.) . . : .

2. The teacher canaread thelpoem "Choosing" to the clags. The poem
nicely illustrates the difficulty Pf making choices., Perhaps .
a4 children would like to memorize the poem. They also may .want to
'S add more lines or make up other poems about other dffficult choices.
- Elicit difficulty of choosing.by asking gneral questions about point
"of poem. Then elicit objective one by asking class how they think .
the problem will be ‘solved.
o > N ' . ) . o .
3. 'The teadher can read the story "The Three Wishes" to the class.
The: story might also be acted out by the class, with the children
either playing the story as they remember it or pantomming it as
the teacher narrates. If they -act it out, ve few props will be
required: a table and two chaird, a "few dlﬂheagon the table, a
paper sausage. The necessary characters ‘would "be the poor man and
! his wife, _the good fairy, ,and an "invisible creature, p0991b1y
- dressed aé@k ghost, who fllngs the sausage to the table, ‘fastens
1t .to the poor woman's nose, and later whiskg it away.-

A discu391on following the presentatlon of the story should bring

“out the importance of makiny choices as. thoughitfully as p0991ble.’ .

-Certain choi tj!en_phe wa¥. to many other choices; and- certaim V.
'¢g choices close he way. In the stony the_poor 'man carelessly'

f - . L

(e
~)

&
¢

»
-
<5



> ’ v . j

, wished for sdmet
L much better off

vat, could be consumed immediately. f%bw
M have been if, instead of a sausage,

<ai \ - he had wished for a aCwith pigs that could be made into. P
CRE sausage! .He shouldghgy wished for the kind of .goodsor situations
that wduld‘ﬁfve creafed better conditions for himself and his wife’
for a longer\perjod~of time. . The children should be led to discover -

that the story shadwe soflething that ‘we all do quite often:' - we
‘spend our money oY \esources for quickly consumed trifles. Children 7
often spend their pefinies and nickels for candy and gum that are gone
in a moment but if they saved their money fdr a.week or a month

or more, they could by a doll or airplane or some other toy. that
would give greater-and more enduring satisfaction. As a secondary
point, the discussion may focus on the importance of thinking

before speaking. '

pupils might want to tfy to retell "The Three Wishes" with the |
‘poor. man and his wife making wiser and more creative choices, which
yould provide a new outcome to the story. Unfortunately, the success
atories will not be as amusing, but they will help the children to’
gee the variety of choices available and the importance of making
‘wise choices. The teacher should avoid placing exaggerated emphasis
on the difficulty of making choices; he should rather emphasize

‘the need for making thoughtful choices. The teacher might have

the chiidren draw, pictures to .illustrate "Thé Three Wishes® in . =
comic-strip fashion. o ' S

4. Childrern can tell stories about experiences they have'héd in which °
they were disappointed in the things they wished for. For example, .
how many children have urged their parents .to buy certain foods
because of tNe prizes inside? What were some of the prizes they
received? How long did they last? How many of the children were - -
disappointed? Why? The exercise should hglp’the children, on the
basis of their own experience, to see the need for -good thirking
before making choices. -
~ LN ..

5. (This is an optional issue.) The teacher can discuss with the
class the questions whether par nts should say yes to whatever
children ask for. To aid childfen in,seeing that wjishes should be,
reasonable and that parental direction isk§ometimeé needed, the '
teachen might cite some funny exaffples ofjghildren's wishes which
couldfprove harmful to them, sich as eatifd only cake, not going
to bed, and so on. . L ) %, c.

\

-

N : . : : Y e Y .
6. The class can practice choice making in the followiny guessing games.
. . . Y. ,

S %, . ‘
a) Teacher: I am thinking about a little girl who 1is goihg to *
R B . a party. - What do vou think would be the most
’ important':to her? A nice dress? A pair of skates? )
. Some bupble gum? o Loy
Q ' \ - o ' E ¥ s -
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“B) Teacher: I am thinking about a child who is going on an

all-day hike. What do you think his first choice

. : would be? A book? A lunch? A portable radio?

(If a child chooses the portable radio, the teacher
points out that as long as the person can go huhgry
without injuring his health, the portable radio would
not be a bad choice; but the person would have to be
aware of the possible'discomfort'of hunger.)

. ]
c) ‘Teacher: I am thinking of a men who was caught in a rain-storm.
" > Whatt would he want most? A box of candy? A raincoat?
A kite? ' S , . o

” A Lo v
- e’ -

d) Teac%er- I am thlnklng of a woman who is bothered by mosquitoes.*

;
A

A
=y

LY
-

What 'would she wish for most? A jar of honey? A
flagH¥gwht? Mosquito=repellent 0il?
v = . -

e) Teacher: I am thinking of a ﬁan_who e car ran out of gasoline.
What'would he want most? A hot dog? Some gasoline?
A new hat? N . , '

-

>

The puplls can pretend that they are each hqv1ng a blrthday the
next day Each child can draw a picture of a gift that he would-

>want.,’ Thoy*Can assemble these plctures into an exhibition entitled

"The Gift I, Want." 'Afterward the teacher should ask the children. B
to study ‘the pxctures on page 194 of the text, ""Choices I Can Make. n
When‘they have.examl ed all the possible ch01ces,‘the.ciass'should be
asked how many of them have now changed their minds. The teacher

" can ask individuals to tell ,about their initial wishes and their

new.ggplces. This activity shoduld help pupils discover that lack-
of\information limits- ch01ces and that knowledge broadens ch01ces.
(Objectlve No. 20) _ S , ' i .

*Picture will be attached. o ) o " 1



LAGUARDIA COMMUNITY COLLEGE
N CAREER EDUCATION PROJECT K-14

DESSERTS

~ . a

OBJECTIVE #17: To learn that i

MATERIALS: Pictures of: Char

:I can't have everything I want,

1.17h

I must choose. "

L

]

tte Russe, Apple Pie a la Mode,'JelloL
—_—T : i
[y Ice Cream Sundae, Other Desserts; Roast Turkey, Barbecue Grill v
PROCEDURE:

Iz

The teacher ma§ open the session by suggesting that-.our appetites are sometimes

L2 .
bigger than our stomachs, Verify this statement by eliciting from the class that7,

¢
LT
v s

e =" oe

among’ thér, , .

1 A - =

. . . - 4 -
there have been occasions when overeating has produced some stomach discomfort

3

<

Then the teacheramgy %xhibit her "dessert" pictures; ask how many like these

o .

desserts- how many could eat them aL‘ at once. Elicit from the class that it would

R D 5"6 !.,

not be adV1sa51e to eat all the jﬁeserts plctured t once,. espeéially after a é?
. . 4

’

’

big dinner. Elicit fro@ the class that, if they wére required to make a single

'

<.

choice of the°qessert£‘ the task would not'be simple. Elicit from the.class that

®

¥

-7y

. 1« \’1

vkl
to choose a 51ng1e dgjsert would be, however, the wise pﬁﬁktlce, partléularly, a

agalnzvafter a ﬁpl}

nner, Ask‘the childre

“"\u

1nd1V1@uaL&y, fbr their ch01ces

from the class tha

° “

de are more or less satisfactory,

(It %s not necessajy to have the class give‘re sons for their choices.) Elicit

_the choices they have-

S e
W
3

<

. 2

Aruitoxt provided by Eic:

o~
L4

4

(Allo% Some,rooh forithe normal greeds.) Elicit from the class that, while it

>

MEJ qotube the most desrrable practice, there are times when we cannot have every—

3
WA PR

P 3 " ~"
3 Qw s "

i
t:hlng we waht that e &st chobse among a number of options; that we can make, on

A » -~

sucqgoccaSLons, more or- Less satlsfactory ch01ces, at least of desserts.

{

ﬂ-The teaeher may -say, then, that there are many situations which, similar L :
'ﬁto the dessert situationy demand a choice on our part. Ekhibitihg the pictures -
. ¢ -

‘@I the roast turkey apd the outdoor oarbecue -grill, the teacher may ask the class

t

2, YR
for its eellngs gkout each the "of djnner., Elicit from the class that it could
. y. ‘@ - ‘.,’
not partake of both the thﬁfyT ‘ner and‘the ougdoor barbedue at once; Elicit :
) ’ RN oY, . A o o :
% . [38 N . . o .
Ar . R
" . S RS .
' - ‘.‘- ®T % e !
L Al N 7 PR
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Aruitoxt provided by Eic:

* ;any disé¢ussion of the reasons for the choices) the teacher may elicit from the

from the class that it would nevertheless need %o make the choice (perhaps in a
B ’ ) ° v

family wvote on the question:.) Elicit from the class, again, that its choice -

"would prove far from unsatisfactory. Elicit again from the class the objective

)

of this activity: ?H;re are times when I can't have eyer%fhing I want and I mist
make a choice \\\ , . t
gain, may say that there ‘are many areas of our activities -

5

Ehe teacher then,
invwh

ich this oblem of the need to choose is encountered. Exhibit the pictures

’
v '

G : :
of the merry-go-round afta other fair rides.

Ask.the children how many like these

e

rides how many have taken these rideéfagd enjbyed them. Present this problem:

"You have exactly one 8ollar in your pocket: or. your purse, not counting the
LI . '
carfare to take you home., Each ride will cost*.you 50 cehts. Can you take all the

#

fair rides you want to take?"
The answer %s obvious, RS
"Then we are again fédsé with ﬁa’ job of making a choice," the teacher

.

may say. "Which would you choose?”

- - . o . C '
Following the variety of reséonses to the question (avoiding, if possible,

class*agéiﬁ%that there are times we cannot.have everything we want, that in such . .
situafions‘we are required to make a choice, and that the choice may very well

prove msatisgact®ry, if only for the moment. ' ) .
R W - M .

@icher may then say, "We are still at the fair. what else do you find
; A

Pl

Elicit from the class the vafiety of goodies to He found on the fair*¥rounds: .

: , : , , Y ,
hot dogs; shgar candy, balloons, pizza, icejcream, etc. ' '
’ ’ N ‘ ) N y N ‘ . r ’ B N
_"Now,ﬁ’t?e teacher' may %;?, "you.find two quatrters, fifty cents, in your pocket;’
fifty cents you had fmpgétten%(ghd suddenly have ¥ great #sire for all. those . B
. : R LN ' '
different good thihgs to eat at ;he fair.  Can you bpy everything you suddenly
want?" ) ‘ ;\3; . = N "y ‘
- N L d - ‘.._.‘;_/J\ < . -

. . . T — b E“%) "" . ' ¥ , ' s,
the»answerﬂ;sjbbzéous. - YL & e o
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or Christmas gifts, ELi from them that it 1s noE&verv llkely that’ they w1ll

>,

ERIC

)4
go to'see a baseball game. How many like sw1mm1§! How many like to watch a

-'-3—

"Well," the teacher may say, "since we can't have or buy everything we want, what

“

R 3

is the next best thing to do?" ©
The class shopld provide the answer desired: we have to make a choice,

Ask the ¢lass for its choice of goodies, again avoiding the reasons for the
) " ¢

-

different choices as much as possible.
Elicit from the class that the choice was somet%wes difficult, that choosing

was not entirely an impossible task, and that the choice was more often than not L

LY

quite satisfactory. . A;%r
The teacher may then ask the childrep_whether they can recall any other situa-

. . . . ’ C . n
tions in which they were required to make a choicek because they could not have

> "

EY

everything they wantedﬂ

I1f the class needs help in this area of suggestion, the teacher, of course;

can Help., : *\ . b : e
. ’ 1.;4",
It is a hot summer day," she might say.. 'Somegmf yoﬂ‘ friends, or your’

- . . A
famlly, suggest that you spend the day at ‘the Beach sw1mm1ng. Others sugg®st you

“ .

. . , e
good baseball ganie? Can. you do both in the same afternoon? What do you do oh
this het summer day?" .o o ) .

" / ) n ‘
‘Again, following the verbal balloting, the teacher may elicit from the class
% : .

. ' v
that there are times when we can't have (or do) e;ejything we want and we are

4
s -

required to make a cHoice, N
. ~ ? R ‘:.

- . . # P
Then there are birthday or Christmas gifts. "Can-we have everthing 'we want?"
Elicit from the chjfdrep/the numerous thingg they woﬁld want for th&,r birth&ax ¢

£l K \\ .
D »1 » o v

receive all the gifts they des1re, for ecébnomic of other reasons, EllClt from

. h B

them the choyces they would make, given the spézific coﬁditfons. ElicSﬁ oncen,"-‘
: o } .

more the objective of this dCctivity:% there are ¢imes when we cannot have everys.,
‘ R . . - e .‘ . . - . \
thing we want and we must make a choice . ” . 4
F] ! A . @' v E,;. R .\
x> The teacher méy then lead theogﬂldreq lnto the common eﬁﬁcﬁlce pf ch01ce
: ‘ .
¢ N ’
“as it relates |to ‘personal relarLonshups (Thi% woudd be an exerc1se more 6 . ?“
A &; ‘ . E o v “ . 5
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; o~ & \, - ] R

,
i . . _ , .

, ; : . . .
o f : : - - -
T » | . . . ,



J:'- ’ . _4_ - D e -
. ‘ - - . N —— ,_.}
.'\‘ - . 5 . J B
appropriate to the Sth Grade rather than the lst Grade.)

‘ — : - ! E

"dgohnny," the teacher might say, "asks_you to help himlbu§ a baseball glove. f
-~ :

Frankie isn't feeling well and has to stay at home.

3

Johnhy’and Frankie are’good

© friends of yours. Both want to see you at the same time and fhe(i??mpossible; Bj

What do you do?"

, _ e :,
" Elicit the 'responses from the class. Elicit from the childrédconce more T

. that again they are cohfronted by a situation whi demands choiCe. They can't ‘o
visit with Frankie.and help Johnny at the same time, = - S ’

A ]

Repeat this type of episode for the sake of the glrls in the class. "Mary

-

wants you to help her buy a dress. Annle has to baby-sit, and asks you to keep

[}

her company. Slnce you can't do both (everything) at once, what dd you do’"

- e R

« Ask the class whether, they have had- szmllar experiences. Allow them.to

elaborate on those experiences: try to avoid whatever moral; issue might crop up

. e ) )
s in the discussion but do not shut it out completely. Keep the focus on the need
B . [ 3 .
to choose, when one cannot have .everything he wants, or do everything he wishes : o
» -
to do. ) . - }
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. 1 ’ CAREER EDUCATION PROJECT K=14 |, ~ . .7 's.18a ° \ '
* A PONY r;on My BIRT}QAY\LQ L ) €,
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- ) . B 3 . . . : L]
OBJECTIVE #18: To learn to. choose among’ thlngs which are less’ preferred if ¥
: things I like most are not avallable. T . . ot . T
r - . - ) s ’
"MATERIALS: The accompanying playlet whlch”célls for two actors: one to play ;(; -

BN

, _ the Mother, the other to play: 21ther the Son or the Dathter '
» (dlalogue can be anpted to either role, )

. // . - ’ ) , ) /7\*§\ s
PROCEDURE: T ) . - ’
) Th€ playlet is quite short, and can be read out loud to the class, if
- . . * . -\‘
*necessary, OoOr acted out by older students,
[ - ) ’ -

Following the reading of the play, the teacher may ask the class for its

evaluation of the Son's request and of the Mother's response. Elicit from the class

that the Son's desire for a pony is far from urcommon and is certainly understandable. .~
; ‘ ~ - . .
Also elicit from the-class»fhat the Mother's reactions are quite qiormal and that

e » :

the ,logic of the argument ;EJQith her; ahd thdt she has oféfred Her son a choice

.

of other pets. : i
N . BN

The question which follows 1is: '"What kind of pet would you Qant, if you

s @

ERY

wére the Son of the playletvand could not have a- pony?" .

)

The teacher might ask each child, as he or®she responds, to write h}s or her

e

choice on the hlackboard; or they;éacher might do the writing herself, as she must

for the lst Graders. Theé respbé%ss will inclugde, probably, a cat, a dog, a canary,

VS oo
a qarakeet a hamster, guqug jetc. The teacher may then, elicit from the class
thg; all these pets make for ppanlonéhlp of one kind or another, actlve or
, AN — /— o _

passive, and such riiarks as "a d8§:;5,quoy's best friend." i T S C
Lo - : / ' ~ ‘ ‘
The teacher may then returp tgﬁtﬁe pony and ask why the pony would not be

an especially good pet for peeple who live in the city, or even in some suburbs,

. N - . * .
From here, the teacher may gelicit from the class that there are reasons, too,

. why certain pets they have selected for the Son's "second choice" pay hot be good

4, for city dwellers,.or for their particular homes, For this exercise, the teacher’
v« . » . -

L A
\ 1)
‘< N . - - . ‘ ?

;might take one. suggested pet at a time ; if there, is suffiqien; time, the teéchen. i
' : - S

- b' ; ';4; N .’. - \ . X * , . o . v "-' y
v . R N . . - . k
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'\7 - 1 ’Q{ -". i .1' ) »‘ o
might have.the .children write the.key word (negative in all cases) next to the

name of the animal orebird or reptile (alread§ on the blackboard) .

' For the deg, for example, the teagper will ,most llkely e11c1t "the need to
,(//;alkﬁhlm in“the morn&pg, whern, one 1s “in a hurry to get to school ain at night'
Do 3 -, g e v . :
> when \it\pight be dank"- theresﬁgy -be rules 1n partlcular apartment houses prohlbltlng
1

.

plng of dogs; there is the constant task of feedlng the dog; there may be

-a lack of room for a dog, partlcularly a large dog, etc.,uetc.u
_For the'cat, 1t may be the scratchlng of furnlture, the cleanlng up of the

-

“ messeés. 1t makes, tbe-iear that it m?y/5cratch the baby, the fact that cats don t

S, b >,

",_ .
make the best of comganxbns,,etc., etc. e

{ For the hamster,‘the rabbit, the parakeet, etc. there will‘be other negative ~__ -
. - . : —
R suggestions. ) . //Ah

. , ) . » .
- (Limit the number of pets considered by the class so there will be tlme for

y ™
the class to draw the conclusion dg&lred for this a?;ﬁnty D I

~

All the negative elements §§%ken and perhaps llsted the -teacher may then pose

. 1
- the question: "How shall we advise the Son of this play wé have just read? Which \
_ pet7Would you choose, the one you have to walk before you lave to go to school,
"the one that scratches the furrditure, etc,?" ’

] \

) / Before the children respond, the teacher mi@ht suggest that tfe class <onsider

" »

//{ both the positive and negative qualities entailed in acquiring each kind of pet

mentioned. R

s . ’ 2

The teacher might them call on indideual children for their choices, 'asking

N -
each to tellf/ why, despite all negative elements involved; he or she Has reached
his or her decision. ' -
« : . .
Follow this exercise with questions to elicit from the children that they have

e 3

‘not only been involved in selecthg a pet for the Son of the play, but that they

. p
7 ~

have.also learned how to ChOOSL sonethlng less pre: erred because what they 11k
. ! “ **u\\
most was mot avallab}e. & _ N R

- . - The tedcher may then, suggest thé{ there ﬁave_been other areas in the lives -

s -

Sy

o e | ™ 9 - ' -
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s : . " 3



b \:-' R N RGN -3- .
R : . o - ’ ‘)1 =
) . . ' ' ; L ! . , s Fe]
of the childrep, and that-ghere would be moyeQ where they -had to and would have to
. N ! : )
_make choices among .less prefeyred options. \ - )

thenlask,f?or homework, that_each&child bring in a small

8 ’

// A The teacher. njight

- &, ~ ] .
account (it need hot be more than two or three sentences) in which he or she has
been confronted with the task of making. and/or taking a "second choice." d

¢ This homework, written for the 5th Graders, oral for the capable lst Graders,

Will,be’the‘matérial for tHe second seésion of the OBJECTIVE LESSON.
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- S . Y . THE PLAYLET .
* “.‘ . e f) NN 7 . N
SON: ' (Watchlng Telev151on) I'd like to have a pony 11k<e that. E
) ‘ Y . v - 4 .
MO'I'&ER:\ Why dpn't you wash up, Johhny. Your father w1lJ. be home soon andl ; .
' _dlnneg: @3 ‘almost ready. - - . Lo ;s :
| X v . " . ’ , - » . ( . .
o SQN: I have a birthday soon, Mamma. . , ; |
: : s : ' x o ' , [
s MOTHER: . ¥ know. Why gon't you turn off that. television? X R 5 ’J i'
* SoN: - In a couple of months, I'1l be elevg ears- old o . . t

' —— MOTHER: 014 enough to listen- to your Mother. Now turn the telev151on off l ’ .
i -and get washed ‘up. Your fat?er will ,be home.in ten mlnutes. T
9 -
SON: I'd llke a pony for my blrthday. That's what I would like, - ' '
. A pony §ike the pne on TV, ' . _ ' -
- - s - : L y l/ \ - ® e
"MOTHER: A what?.?? k ' Q ; : .
. - . - * . . ' ) . ¢ . ) .
SON: \A pony. Like the one on the screen. Look. . . . N,
: . . ~ i , . — i /

MOTHER: Are 'you out of your mind? iGet'yo_urself washed up, Johnny. And hurry
. . ®up about it! Ce : .

P
\ 7 ' &
SeN: - Why can't I have a pony? - g
' MOTHER: What are you, a cowboy or someth:.*
Q : -
SON: Just a 11tt1e pony. @i take good care of it. \ s
a' N . n . \ ) .
s MOTHER: Where”» Are you going .td walk? 1t up the stairs and keep hlm in the .
bathroom’> Co : . A '
» . ) ‘ - 4 .
SON: Everybody has a pet. Why can't'I have a pet. .
MOTHER: You can have a pet. But a pony-’ where are you going to feedylt?
. Where is it going to sleep? In your bedroom? ' - L
N g .o - \40 _ . %
‘ SON- You just.don't want to-give meé‘anything I want. That's all, I want '
‘a pony for my birthday and.you just wo’n't give. it wto me, . v
. MOTHER: Listen, Johhriy. vour father is-’ com:yng home very, very soqn. He is
' going to -he very, very tired. *e works hard a\'xL day and I don't want
5 / jyou to give him any grief. ©Not oné. word about- t)ﬁls crazy idea of yours.
) " Do you hear me? I don't want to hear that word. pony any more.
SON-: . I never get whef I want, < I wanted a pet for my blrthday a@ I ijSt
can't have 1t . - . ‘ s, ;
MOTHER: -Oh you can have a pet all rlgh for your blrthday. But not a pony. %\\/ﬁ
- . * ) & 0 N ) .
~ ° 'SON: What kind of pet .cap I have? C . -
MOTHER: You ‘thinl-_: about it, and let me khow. i o _ . ]
B . ¥ ] ) - ) o !
BON: ‘ Any kind of petz - > i LA - o _ \; )
. | s | , O :
.. . -
, ’ N
Q 3 % ’ "

Aruitoxt provided by Eic:
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_ PLAYLET" (coyT! D)

/

0% I

Any kind of pet we can live wi_th;

and get washed.

-

(Turning off the 'I'V)

I sure would like to 'nave a pony

Your fa‘l;her wWill

-

'

%

EIE
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Now‘ turn off the TV and hurry up
be homs -any mlnute now. .

e &

what kind of pet I could have 1nstead
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T CAREER EDUCATION PROJECT K-14° - 1.16.1 - 7
. . v o L o REEEEN I e ”11?;1
.’1.18.1 Two Hesos for Catalinax - T e "5]*. C
1+18.2 Choosing; s _ T I
'1.18.3 Three' Wishes +- - i B A
¥ 1.18.4 Disappointment . L o K %
1.18.5 , say Yes! ~ L T o _6
~1 18.6 Guessing games’ ‘ o ' e ® -
1.18.7 Birthday T SN ' .
,) * V . . . - . ' ¢ ':’ . .u N 'I P
> SPECIFIC OBJECTIVES : .k . ‘ | R
. - . ‘. . R . , 5 o , “4& ‘ ' .
18. . To learn if I can'* Rave évergth'ng I want, I must choose.
.20. ° . To learn thay’when I have to choose, {the more choices open

to-me, the greater the chances of my finding something I like.

]
- t Tl : :
“EXPLANATION | o : | ',

The readings accompanying this. lesson are to be used to teath all

5. ‘To learn that if what } llke_lasts longer, it's even better.

of the listed objectlves. The lesgons may be spread over a number ¢
of- se551ons. , o, : o
) N
. :
L
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b 'briefly.‘

S % DIRECTIONS ..

’ - A .'»5»‘*'. : . ; - - . ,-.; , . '_ %&.
The ‘teacher” can read the story "Two Pesos ,for Catalina" to the " -
. claas. Afterwardfthe following queetions can, ‘be discussed‘ o

l'

a.”’ Why‘didn't Catalina buy everything she- saw? (Because she
" :had: only tow pesos and therefore had ‘to make a choice.) .
.~ This 48 objective’ Na. 1.° Ask students for experiences of
their owh wherein they had to limit thelr choxce.' Do this

: ~

,Ah, Why d1dn t catalina’ buy the flowers? the pancakeﬁ? the clay

toys? . (Begause they would not last. very: long._ Moreover, she._
wanted to know. what else there was that. .she might choose fromu

i\ .“Tha more ohé knows abput - the choxces that are open to him,

the more 1ike1y it is that he willighoose what he fihds most
satisfying.) Objectives 2 and 3. Elicit greater ‘satisfaction
in duratioh. of pleasure and greater satisfaction potential in
knowledge of choiceswavailable. . )

_c... After Catalina bought the . shoes, what did she buy next, and.

why? (She bought candy, because this was what she wanted

,next and what she could afford.) o ‘ :
The teacher c§2 read 'the poem "Choosing" -to the clasg. The poem
niceky illustrates the difficulty of making choices. Perhaps '
children would like to memorize the poem. They alsoc may want to
add more lines or' make up other poems about other dlfflcult choices.
Elicit diificulty of - choosing ‘by . asking gneral questions about point

- of poem. . Then elicit obijective one by asking class how they think

the problem will be- solved

The teacher can read thertory "The Three Wishes" to the class. Ly
The story might also . be acted out by the class, with the children '
either playing the story as they remember it or pantomming it as

the teacher narrates. If they act it out, very few props will be

' required; a table and two chairs, a few dishes on the table, a

paper sausage. The necessary characters would be the poor man and
his wife; the good fairy, and an "invisible" creature, possibh/
dressed as a ghost,’ who flings the sausage to the table, fastens
it to the poor woman's rnose, and later whisks it away. ' -

-

A discussion following the presentation of the story should bring
out the importance‘of making choices as thoughtfully as possible.
Certain choices open the way to many other choices, and certain
choices close the way. 1In the story the poor man carelessly



}
f

¥

wished for somekhing that could be consumed immediately. How

much better off he would have been if, instead of a sausage, ‘

e had wished for a farm with pigs that could be made into ,
sausage! He should have wished for the kind of goodsor situatidbns
that.wpuld'havg‘created better conditions for himself and his_wife\
for § longer period of time. The children should be led to discover
that ithe story shows something that we all do quite often: we

spend our money Or resources for quickly consumed trifles. Children
often spend their pennies and nickels for candy and .gum that are gone
in a moment but if they saved their money for a week or a month

or more, they could by a doll or airplane or some other toy- that
would give greater and more enduring gatisfaction.  As a secondary
point, the discussion may focus on the importance of thinking' -
before speaking. '

Pupilé might want to try to retell "The Three Wishes" with the
poor man and his wife making wiser and more creative choices, which

-would provide a new outcome to the story. Unfortunately, the success
. stories will not be as amusing, but they will help the children to

see the variety of choices available and the importance of making
wise choices. ¥he teacher should avoid placigg exaggerated emphasis °
opn the difficulty of making choices; he should rather -emphasize

thé need for making thoughtful choices. The teacher might have

the dhildren draw pictures‘to illustrate "The Three Wishes" in
comic-strip fashion. A , Co :

children can tell stories .about experiences they have had in which
they were disappointed in the things they wished for. For example,
how ‘many children have urged their parents to buy. certain foods
because of the prizes inside? What were SoOme of the prizes they
received? How long did they last? How many of the children were.
disappointed? Why? The exercise should help the children, on the
basis of theirc own experience, to see the need “for. good thinking
before making choices. ) . ¢
. - . A
(This is an optional 3ssue.) The teacher can discuss with the
class the questions;§€2ther,pa;ents should say yes to whatever
children ask for.. To aid children in'seeing that wishes should .be _
reasonable and that parental direction is sometimes needed, the

'teacher might cite some funny éxampleslof children's wishes which

could prove harmful to them, sich as eating only cake, not going
to bed, and so on. : /

The class can practice choice making in the,fbllowing guessing games.

a) Teacher: 1 am thinking about a little girl who is goiﬁg to
- i party. What do you think would be the most '
‘important to her? A nice dress? A pair of gskates?
Some bubrle A7 o . ) <
¥

s

‘)
33
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' B) Teacher: I am thinkin@§ about a child w is going on an -
o . all-day hike, . What do you tkink his first choice :
v - B : would be? ‘A book? A lunch? A portable radio?
' (If a child chooses the portable radio, the teacher
S , points out that as long as the person can go hungry
ko without injuring his health, sthe portable 'tradio would"
: "not be a bad choice; but the person would have’' to be
aware of the pOSSlble dlscomfort of hunger.f

c) Teacher: I am thinking of a man who was caught in a rain-storm.
: What would he want most? A box of .candy? A raincoat?
A kite? . — - . _ » .

-
A

d) Teacher: I am thinking of a woman who is bothered by mosquitoes.
T : ~What would she wish for most? A jar o&f honey? A
flashlight? Mosqulto-repellent oil?

.@) Teacher: I am thinking of a man whose car ran out of gasoline.
- What would he want most? A hot dog? Some gasoline?
A new hat? _
7. 'The pupils can pretend - that they are each having a birthday the
. next day. Each child can draw a picture of a gift that he would
want. - They can assemble these pictures into an exhibition entitled
_ "The Gift I Want." Afterward the teacher should ask the children
b to study the pictures on- page 194 of the text, "Choices I Can Make."*
When they have examined all the possible choices, the class should be
. asked how many of them have now changed their minds. The teacher -
"+ can ask individuals to tell about their initial wishes and their
. new choices. Tnis activity should help pupils discover that .lack
@ of information l'imits choices and that knowledge broadens ch01oes.
(Objective No. 20) - : ‘

_*Picture.willﬁpe attachedi
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THE THREE WISHES - : o .
e A Swedish Tale. ¥

o 4.

There was once a very poor man who lived with his wife in a humble .

little cottagé Every day he went 1nto the forest to chop wood. One S

day when he was in the forest he said to himself, "oOh, dear, I am so ’

. . unhappy! "I am poor, and I have to work so hard all day long. My wife
\‘ is hungry and I am hungry too. Oh; I am very unhappy 1ndeed!"

»
1

At that moment .a beautlfu¢ fairy’ appeared before him. She‘;aid to
him, "My poor man. I ‘heard everything that you just said. I am very
sorry for you and would like to help you. Ask whatever you like, ang A
‘your flrst three wishes shall be granted." ' ' : ‘

. ) ] . <
”‘ Then just as: suddenly as she had come, the fairy dlsappeared

' The poor man felt very happy and he.sald, "I shall go home and shall \\
tell my w1fe how the falry has granted me three w1shes." ﬂ : ;

" He hurried home and called to his wife,l"Wlfe, w1fe, ‘I am very, happy
because a beautiful fairy came to me in the>forest and she id I o
could have ‘three wishes. 'Ask for anythlng youfllke the faqé?said 'and
your wish shall be granted.' Oh wife, ¥ am so‘happy." L i

Loy

“I am happy to," said the woman. "“Come, let us go 1nto the house,
my dear, and let us decide what our wishes shall be.'r ‘

t - ,
°

. The man went into the little cottage and sat down at the table.
"I am hungry wife," he said. "I would like some dinner. -While we eat,:

we can talk about the fairy and the three w1shes."

The poor man and his w1fe sat down at the.table and started to ear
the1r dinner, and to talk about the good ﬁalry s promlse.
' P vn?
! "We can ask for great rlches "if we want to," sald the man.

“Xes," the wife agreed, "we can ask fon a heautlful housa

‘"We can even ask for a whole empire 1% we want to," said the man.

And his wife replled, "Oh yes, we can aEk for pearls and dlamonds
by the hundreds.’ . . .
"We can ask for a big family," the man added --"five boys and five
girls.” : : ~ g -
. ~ R S *' -
"Oh, I would prefer six boys and four girls," {nsisted the wife.

3

.Thejman and the woman went on talking like that, but they couldn't
decide.what three wishes would be -the most gensiblegoﬁ all.

!
{

'!f\;// . } ’ii &_, \@ﬁ;( | %
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'The’man ate his soup in silende and looked at the dry bread on his
plate, ‘"0, I wish I had a grea; big sausage for dinnér!"- he said.

At that very 1nstant a great Jpig sausage fell onté the table.
- Naturally, the man was very surprised to see the sausage and so was his
Wife - . ') N . / ' t, . N
_ A ~ Y. _ 3 -
- / <%Oh "husband, e the ‘wife sald "you have ‘been Very fOOllsh You ,
:" asked for a Bidly old sausage and 80 one of the w1shes has. been granted
- Now there are only ‘two\ wishes left."

- ""Yes,“ said the man, "I have been yery foolish. 'But we still have
two wishes. We. can ask for’ great riches and an.emplre.ﬂ. ‘
"¥Yes," his wife agreed, lFwe can stleuask for r1ches and an empire,
“but we can't ask for ten childrgn, And’ it's your fault for being so
féol}sh It's your fault for demandlng a sausage. You would rather .
have a sausage than a big famlly."*

Al &
0

, The poor woman went on talklng like that, complaining, and saylng »
over and over agaln, "It's all, your fault for belng so fOOllShl" ' d ‘
;’J""-‘141;r : — v , i\n)\l~-.‘

* Finally the man ‘16at’ his’ patlence and saig, "I am tired of your o
complalnlng! I wish the sausage were hanging from the end of your nose'"

iy

The next second the sausage was hanging from the end ‘of the wife's
nose. Naturally, the poor woman was greatly surprised and soc was her

‘husband. _ . e . N .

, The woman started to ccmplaln again more loudly than- before. "Oh,
my husband " she sald‘ "you have been ve very foollsh! ‘ First yqQu i
asked for a sausage and ther you wished that the sausage were hanglng )

- from the end of my nose, That makes two w1shes. Two foolish wishes!:
And We .have only -one lefE! " : 7 : e

. - R
RV R - R 4 . ) (

"Yes, " the mah agreed, "but we can still ask for great riches."

S JWhat good are riches," the w0manrcomplained, if 4 have a‘iiusage
hanglng from the end of my nose? Why, I look ridiculous, ana ‘s all
your fault." ’ , o ©

’

[N

&

-The poor woman starteé-to cry, and the pg@dy man said, "Oh I wish
that sausage weren't here at all!" ’

L * . Vi
. Instantly, the sausage dlsappeared and the man and the woman were _
‘right back where they started .agpoor as ever. T ay both complalned,Q

d Y
but it didn't do them any gooé for they .4 -~ .7 wishes. .:f“
, The'three wishes had been drante&, anu - L +»ay had no riches, no .
“smpire, no pearls and diamonds, no little boys «. 10 little girls. -
) TN ‘ - . . . - .
A\ And they didn't even have any sausage for dinner!

\)‘( . L0 ’ . '.‘_:'.'\
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by Eleanor Faijeon

. Which will you have, a-ball or a cake?
. ‘A cake.is 80 ‘nice, yes, that's what I'll-take.

Which will you have, a-take or a cat? .
A cat is so soft, I think I™11 take that.
. ow Which will you have, a cat or a rose?

T ‘ "A roge is so sweet, I'll have that, I suppose.
. o ~ Which,will you have, a rose or a book? -

' o ' ‘A book full of pictures! Oh, do let me look!
' e ' Which will you have, a book or a ball?
~ Oh, a balll _No, a'book! No, a=—=—=cemaa- "
‘Therel Have them all! ° '

i
@
- 3
* . :’
R
‘: . ' ™~ a
~ T
K 2 ) a
N
/
> 3
N . - -
\ ;»_ N L
-
-l ‘r’
'} [}
‘\;;_\
. hold
¢
L
- M
Y -
[ 2 N
& N
o )
-
) 1
/
-+~ ~ \
e .
* "
LN A"
e v ‘ : -, , ' . o

) . - [
El{l‘fc‘{: 3 ’ . '1:; 2( - . \ -




, ot , kr%a

- .

LAGUARDIA COMMUNTIN COLLEGE ~

CAREER EDUCATION PROJECT K-14

~

'

OBJECTIVE'#19: T learn that when I have

-

.

COLORS . . : -

o . ~

to choose, the greater the number

of choices open to me,. the greater are my chances of flndlng

LD . something I prefer,
v . a A
MATERIALS : Three boxes of crayons:

,‘: ) Ve

——

1 2b, A Bookshop

o, 2c. A lerary

3q. A Pretzel Stand

’ ) 3b. A Frankfurter Stand

) Ck 3c. A Restaurant

» . /27 )
Cartoons: (To be colored =~ some!in ser
. la. House with a sign:
Y, lb. Pet Fish Store
. ' lc. A Géneral_P Shop,

2a. Book=Rack ih Drugstore

Two colors in the first box;

Four colors §n the second box;

Seven colors\tin the third box;
’ C : :

7

PUPPIES SOILD .

a

/- ‘ ' ‘ ’

s ' -

da. Girls Playing Potsie on Sidewalk
4b. A Playground or a Park

. 5a. A Street Canousel

5@. Fair Grounds

n.

-~

//' > ¢

6a. Automoblle with "FOR SALE" Slgn
: 6b, A Used=Car Lot

i

PROCEDURE: (For Both lst and 5th Grades)
O E— . . )

The teacher may announce thét.ghe Class\zfil do some coloring, ,and perhaps

some drawing, "at this session.

U

She will then produce the three boxes of crayons eﬁd announc

will be -allowed to us® only one

3 Ty

~0lcdr for thi€.exercise, but each ‘will have the

)

_ opportunity to select the color he or she likes best;_ Then, one at a timeé, each

O

ERIC "

Aruitoxt provided by Eic:

: Y
child might be asked to come to
from three open boxes.

Once the crayons have been

'how.many found the craybn he or

®

colors, ;ﬁtseVen or more colors.

- [

the front of the room to duickly choose a. crayon

i , ) . . ,
SétecEed‘ the teacher-might ask, by a shoW'of.handsgf

she pref

%

red -in thé}? x(\ .70 colors, .of four
v

(The teacher mlght have™made a mental codnt of

&

»

Al

‘ .S

];gf)‘ - T

i

t

R

LEY]

5.19a

.hat‘the‘chiidren

-
.

“f
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this actlvlty before she a <ed the question. In any case, a con51derasie majority
. e N
of the chlldren must have taken thelr favorlte (preferred) color from the box w1th"‘”

- .

. most colors. e i - 1' . 1 - : . , ./ .
Y e ' ', L S w ., - . i
ﬁr 0 '_ The teacher might/then»eri%it from the class-:why most‘if fiot all of them |
po

ynd theif,preferre&,colors in_the“box:with most, colors: the greater the numbex

. . . "
! ) . [ . .

.
- 3

of choices, the greater thh.chances of finding_something preferreé ' M

~ Y
d » "

Follow thl$ w1th thé‘questlon- "Is thas true (the greater the,ch01ce, etc.)
. A Fl

¢

about other/Fhlngsfae wang, bther thlngs we—h§nt to do?" "fﬂ -

-,
v

.

. / N ) K |
If the chbidren.respbnd to the question allow them to develop on the theme
h 9 " \ , . . ! R o

’ 1\

| with their own stories.’ If not, And,in dny case “once their”stories have run out,
' - . . :

. / . ‘
distribute\the\flrst cartoon to the class (the one about pets ) ' "\\\
o

~— .

f‘ EllClt from the class the 1nteqtlon of each cartoon. (For. 1st ?/aders\¢th

. []

N !teacher may need to read~the different SLgns- PUPPIES FOR SALE "FISH, PET-SHOP )
; R (.

_,' .Now the ~teacher mlght ask what mlght be purchased at each of- the places exhlblted

Pl
- ’ - -

1n the cartoons.

N .

L .
Y
Next the - teacher mlght ask: "In which of these places would you be most

. . { 4
! 11kely able to flnﬂ the pet‘you would like?" -’ Or, "Which place offers yoj/the Z///
’ greater choxce of petsJ" or a comblnatlon of both questlons. c .

-

g
S With the response of the class, the teacher might ellchﬁ.freg the child
— . '

en

’,/

e objective of the
1 - *

that this experlenﬁe is a dupllcatlon of the crayonrchOOSLng :Zperlence« then, again

from the chlldren, the teacher should eli\}t a repetltlon of

[N

aCt;Vlz‘j the greater the ChOlCe,‘the greater the” poss1b111ty of attaln;ng or
<
L4

obtarhlng what LHhe WLSh%s to attain, or obtaln.a‘

! ,QV?
N

. \ -
-

- The teaoé/r might then produce the second series of cartodhs, ask fox their
] N - e

s}
t . N - N L] ?
: reaggﬁéj then question. the’ class: "In which place would youomost likely find a !
. . ) . . 2
book you'would like to read?” HWollow ;he clgss s response, as w1th the cartoons

i
’ Y

{
& - of the pets, ellcltang from the/%hlldren that the greater the choicd, the greafer

- PR Y

the chance of gettlng Vhat one wanté to have (prefers) \\ ‘
~ ’ . 1 : ? A
The .third series of cart ons asks§§or the sameqp ocy dure: the reading, the
i : b . AN
o v - - . . )
) . . . B o » yﬁt .
> ' R r N 104 - » |
Qo . o N P . . LN ‘
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question U'.h\is tJ.me~ "Where are you more likely to find something you prefer to- .

e, .
: \éat?"),. and the .same Conclusz.-on (el:.c:.ted. from the children): the greater the :
< number of thlngs among wluch you may choose, the mire llkely you w115 ‘£ing, what -

>

you preﬁer m0st.. B . . . ) "’ <, N
. ~ . /- R v 0 . .
.. The fourth sét bf cg,too'ns will give the class the opportunity to come to the

. conclusion that it is-more likel_y’ to find preferred* playing activities in & place ‘ \}

whlch offers” more poSS:Lbll%\tles for dJ.fferent klnds of play. ,(We can only play - -

-

hopscotch or’ jump rope -on the si\dewalk ‘or play a dangerous Nfund of
RN N
— punch 1n the street, w%can play pots1e, hopscotch jump rope, play ball in the
: : § v, ~ e ot
park and much more,a E11c1t from the class again the objective of this activitéy.}, '

1

The frf}thg*set of cartoons allows the class to(come to ‘the conclus1on that

« ' *

&  the street-carousel offers amost lJ.mJ.ted choJ.ce of preference, ‘when compare with ‘
® all the possib,le rides: fron) which one rr_tay selec't‘,‘a preferred ride on the fair' . \

. ’ o .. , , .
- grounds. Again ‘elicit the activity's-objective from the class. - >
: : ?) .

- . - . . . . . . , ."@”- R ) ; . . ! /\
. < /5 N

o The procedure with thelsixth set!of cartoons, e same as with the other v .
. v s : ) « ’ > Y a

. sets of cartoons, peymits the children to}develop that "if my father wants to buy R

‘ % used car,” hé will have a greater chance of finding- what he would like 1n a i : \

)

2 'used-—%ar lot . Agaln, the objectlve of the act(1v1ty5,mlght be elJ.c:Lted from the '\’.\ ..
v - ' . / . . ’ .. ‘ s
. class. ' - L ’ . - . ‘
T ‘ I .
/ lf there is time, the teacher might *go on\ to othef dreas to develop the theme
"~ . -
of this ;actl\?é‘y, or she may Limit th&,py.ufber of cartoqns used -in this sesslon .o
and move.'earu,ler into the follow1ng areas for explo‘ratlon. ) ',, ’ \\"

1,

&:/ = "In what kind of store,would ydu more likely beﬁ%ﬁto fJ.ndlr the ll ?f)u ‘ ,

' . . . : L
would like to have, the kind of ice-skates (you'_ve Always nted the automo}:.le- kIt
or the airplane kit you .want to.,"buy?", the teather might ask, gn,:pura e/t{e .
. - ‘ 7 = .

o> . : v’ i - . ) - .
l children to name stores and fhops in which they have made purchases or wishs/d to

//
£ : RGN = »

* " make purchases. (Such specifiggieference is likely to fix the image‘?esired andg

) N L ‘ : . ~
make for more realistic discussion.) From the discussion it willl be obvious to ,
4 - » [ 4 : '. . - M Ay .o 4

»

! -
for flndlng the toy ‘game, etc. Nhlc\h is" their

ERIC : TN ‘ 1 R '

oo R . N : : . . _
- * . N B . a . -

N

the chlldren, tl)a\t the greater the opportun.f"y for selectlon,séth greater posfibility

;- -
reference. licit this fesporkse.
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The next area in this d1scu55toQ\mlght be fr1endsh1ps.( ”Where ao we findA

1Y ’ \

people who become our frlends?" the teacher may ask. Aaid the responses of the
.\ . .
_chlldren, e11c1t1ng from them that we flna these people wo becohe fr1ends in

our apartment houses (projects), on the street, in the playground in school, 1n5
’ ’. "
our own classes. The teacher may then as, "Who«are your frlends now and whtre
} , " 1

did you meet them?Y Allowing .any number,of chlldren to respond to the questlon,

'

the teacher may then ask "Where dld\we meet mOst of our fr1en§\°“ The answeru _.

i - most likely, will prove once more that where the n ers are greatest, the chanCes
3 . ~ “
. =
. for ohgalnlng that whlch we prefer (1n thlS case a number of frlegcs) .are greatest
¥y
Ell&lt\x‘ls responSe from the chlldren to keep f1x1ng the ObjeCtlve Oﬁ*tbls

. ' " €h ' \ o :
actglty. o &) S ' a : oo
‘ .‘-:\ . : T . - 3

.
b4 \ n

S—

nature of this discussioh will have to be defined by the individual teatheql\and
é . . ) ) . AT

EN -

will depend upon the maturity of her class. R SRR o
o . 7 . S ’ *
- ’ *. "How many ‘of us like to do housework," the teacher might askh/?cfeaning up -
. . ' ' / .

v .

-

- , . N .
.a room, washing' dishes, drying dishes, taking out the garbage2" _ - '
¢ - Yy .. . ) N . . -

4

5 . The questiog 1s more ar less rhetdrical but allow the children to expand on .
4 . ! Q\ ] W o } to. ‘

their dislike of housEQérk,‘perhaps offering othér examples pf housework they find
‘ N ' .

: . .
dlstasteful 2 o ’ . ‘ .- \-

v

. . .
The teacher then mlght suggest that while houseMork lsn‘t the pleasantégt

}%gof tasks, it haéyto be done, and everyone. in® the ﬁamily Oughfd;% do his or ‘her

‘ share of it. (It might be better procedure to .have this concept’elicitgd from the

N - I3 .
- . . - . ~ .

. . : . ‘ - .
children thems lves.) - Yo ; o4 ot . -

—~ L

y B

4
z g\sThen, the teache5 might e11c1t from the class that’ it has . llttle 1f any

)

c
- ‘~ch01ce 1n.the(;g¥sework assigned. she mlgh‘ﬁalso ellc1t from the class that there
k’ e ' CT N L

are certaiii“home chores it would prefSr, if the preference‘wer aL;owednﬁ ( Perhaps
s R o AN ‘ﬁ T
L painting, when Father ‘decides to redecorate a room, perhaps washing or waxing the
N \ EY N -
< - v

4

- Y

>
~

famiyy car, -perhaps cooking' or baking.) . , . BN
Al . / . L3 " . - B 'Y ‘ ) .
‘ . ry The teacher might then/ elicit from the children that there.are certain jobs’
J . e o . DL . : . . , .
- L_ :7 T ' o C oW N . , - -
\‘ \‘ -

[mc\ B . D1 e

PR et pomidir e . . ‘ b
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The final area  for this giscussiony again,if there is time, is Jops. The / .
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1n thq hous.e, or around the house, _whlch are r\ot so obnox1ous

Whe nught thén ellcﬁ: from the C}:tllfren that the maln dlff;culty they f1nd &,, ﬁ

"

i with housework ig the llmlt put‘on their p0551bl ChOlCeS in thls apea- that 1f tqu &;-‘ﬁ

‘> were afforded a greater nurbgn of optlons, they mrght viiy well flnd a chore they
. . . , i ES . *
) actually prefer doing, - "/ ; L ? °, l” ' v . . St R )
’. Once xnore we héve-reached"n unders’tanding to which ,th/i: actlvity has been ’ | L ”
V' . \ .

N " d1rected- the. greater the number of chplces open, the/greatér the chances of f1nd1ng~ .

o

4 - -
. somethlng prefer d, and in thJ.s case, the teacher may s‘cress, even J.x;ka negative .
R - L o . . ‘ea ] ~ .
SLtuatzon. B T - ’_;j ar - oo
el v ) - )
- From here, again’ 1f there J.s time and the chllsdren mature . enough the tqugr_ .
s ‘ ‘e M '_/ : . - “- ' “ .
might 1ntr&d€e ‘the questlon of adult jobs and careergs - Lo ’ 7. g
. ] - oo A B . TN
¢ _ "Do you tl“lnk,“ she might ask, “that the lessén S;:ave learned today- the

e——r

greater the number of ¢ OlCeS, the greater the’ pOSSlblllty of attalnlné a re“ference,
-~ € P

has any.th&nq to do with the ]ObS we would like to haVe, ‘or-the” profession‘s we would
K ., N .‘ f

.

lil\;e to enter, when we are grown-up young men and young women?" . The questlon 1's

-‘f? ' ) % - Y ', \

: “more of less rhe‘t:orlcal ‘and the teacher w111 ‘Probably have to follow it by’ a§7k1ng .
’ st [ 4 ,
the children what they think.is necessary to get a//good 3ob or to becqne a doctdr,_
(y o oo , < _ oo
N lawyer, engineer,’ et;c., ' ‘ B P A . ’
\ ~ ) '
. N Elicit yErom the chlld;{an the need for tralnlng, good educatloﬁ the develop—
. [ o
. t ) . - ey
ment of one\§ craft etc. ) ST . -t "
' : "Of caurse," the teacher might say, "none. of these guarantee & good job of
. M » v ./ . b . o "~ . - ) ..\. o~
positidn, but what about your possibilities, if .you ha\7 the education, the training,
v . - ' LT 4 R

R R e . . ‘\i e B “ - .
the craft?“. . r . . .-

o
i
"

The teacher mlght theh ellClt from the chlldren that the more educat*n, tra,lnlng, '.
'devp/opment of craft etc., the mdre the pOSSlbllltleS of ch61ce will beopen to 'thex

- - -~
° as young adults. EllClt too, from the chlldren that what they have dlscovyed(—

. e
to be true in obtaining thelr preférences. in things, frlendshlps, etc., is.no

_— o N ’ N R .
less true in this most i‘mportant/ area of their young lives; . ) . ' .

- - . . L P

3 . N
Have the children repeat therobjective of the activity:, the greater the
- . -~ . ' . ¥

‘number of choices open to me, the greater are my chances of findi,ng,that%hich

)

) . ) T . . Ve ’ : . res % : )
) - . : . : . / o N

o . ! co . . RN NN, . T s i
EMC ) . .\b'\ Y \‘ ) ' . ‘. . - . L3 . ¢
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Aruitoxt provided by Eic: .
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Now,ffgr the final activity, of the sessionk théjtéachbrrhight distrfgute the

. rest'of the crayons to'the éhil&ren and ask them fo colog'those cartoons (on their
.y ‘ <
desks) which of{gr;the greatér number of choices for buylng a pet, flndlng a book

~

“‘“ES“EE&q food to eat, etc., etc. L ' T
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Lo - LAGUARDIA COMMUNITY COLLEGE . . 5.20a

y CAREER EDUCATION PROJECT K~14
L ] . \x DANGER! ' o
. ) X <L
OBJECTIVE ‘#20: To learn that there are thlngs I must do even though I dlSllke )
o doing them. !
MﬂéERIALS: . Pictures or cartoons: o . ' .

Ny

1. Man parachuting iut of a_burﬂﬁng plare.,
‘2. Driveér of an automobile faced by a "DETQUR" sign. .
., 3. People (preferably children) wathching an electric
storm from ‘inside.a house, the windows shut tight.
4. People in rowboats (or the like) moving through
Y flooB®-waters which have submerged therr houses (houses '
partially visible).
5. Any similar scene, in whish emergency or disaster necessi~
= v tates a prescrlbed?actlon. s ¢

N
’

PROCEDURE: (For both 1lst and 5th Graders, the lst Grade procedure always

keeping 1m mind maturlty differences to guide the ‘depth as
well, as range of discussion.) -

v

>

The teacher might begin by announcing that for the past several sessions

o o

the class has been discussing the activ;py of choosing. She may elicit the
~4 : :

different objectives learned in these previous seéssions (if I can't have everything

I want I must learn to choose; I must learn to choose among things which are less '

prefexred, if things I like most are hot available; I must recognize that the-
: L s "

. greater the number of chioices open to me, the greater are my chances of finding

3
IS

. .
something I prefer). If the responses do not come quickly enough,.the teacher .,

~

might help the class to £i «i them, or ftate the objectives learned in this area,

[

-hersélf.’ ' N

v »
{

Then the teacher might ask, "Are there times when we co not have the

opportunity for choice?" R
/

The teacher may be satisfied with a show of hands or with some brief responses
on‘the"par; of the children. -~(There is the possibility,‘particularly with a

bright class- shat the responses of the children will prove more than eﬁough to

develop the objective of this acfivity. In such cases, if the teacher wishes to

. . ' -r
follow the procedure indicated below, it would be better.\fo,make the initial .
guestion entirely rhetorigal, or answered by the show of hands.) .

The “teacher might then exhibit the first picture (or cartoon) and ask the b3

-

7
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*, class for a reading of the story it tells. Follow this with the question:
e ubid the éilot;of{the ?lane (or ahyone else in'ij; plane)'have any choice in.the

situation-depictedéﬁ' Allow for some brief responses. B

" Next, thq;teacper might exhibit the picture or cartoon of the. driver of an

auto confronted by a "Detour" sign. Ask §he class for a.reading of the picture
or»cartooq.- Elicit from the child;en the frustration df the driver. Ask the

ch}ldren to relate experiences of their own with ."Detour"‘signs. Elicit. from ‘the

. . R N 3 !
children that the driver simply has to find some other way for getting to his
destination. Elicit from the children that the driver of the car has no other

choice. s

- N : & ) ., )
The teacher may-~then exhibit the-third picture or cartoon, of people v

~

-~

(preferably child;gn) Watching an electric storm through the windows of their
Y

house, "Ask for alreading of the story. Ask the children for their own experiences
' . [l

with such stporms, The Eeacher might also elicit from the children their reactions

to thunder and lightning (éerhaps the fears, sense of excitement, etc.) Then the

H

teé%her may ask the,élass whether the Qgpg}e.haVé'any chQice,'iflthey wish tb
avoid getting wet of.courtffg{déngér, except to stay indoors, (The'"geéting wet"
and -"courting® danger" may be omitted from the question,. to allow the c;iddren to
s upply those éétails.)n Then, elicit from the children,;hqt in this situation
the people.of the cartoon or picture really have no choice hut to remain indogrs,
fhe é?hibiting of the fourth cartoon or picture (of}an§ similar) lel depend
on how much time thexre is for the activity session, : (Also, thé fourth cartoon or
picture may be substi?uted for any of the first three, the choice remaining with
the teacher who can Bést judge which cartoons or pgctures are most appropriaté
for her class.)
If this fourth cartoon or picture is shown, again have the children read
¢ the story~;E‘the flood and the necessity of using the boaté. It ﬁaight be in~

'

g _ ‘
order to have the‘children talk about the cause of the flood and what happens to

’ ) W

)

the land and houses and livestock, but keep this discussion brief, since it is
-

‘V" o . \w . ‘
o - :

N

bas
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nof'essential to.the activity. The chil@ren, however, might be asked to comment
on the dangers created by the flood. The tgacher may then, once again, elicit from

the class that the people in the boats were confiShted by a situation,ig‘which.

[
N

they were Bffered:no oéher choice than to eséape from the flood with their lives, -

Once it has been established that certain situations offér us no choice,

particularly disaster situations, the teacher might turn to those every-day situa-
4 ) N -

. ‘ - .
tions in which people, and particularly the children of her class, find themselves
without the opportunity for choice, -

The teacher maight say, "We've seen how people had no choice about what they

could do under certain very dangerous and trying situations. . What about just
ordinary, every-day things, when none of us really has a choice about doing one
thing or another?  How about dgetting up early in the morning to come to school?"

The children will react. .

" "All right," the teacher may say. "Let's play a game, I'll be Mother and

you will be the children. I will speak and you will answer, one at a time, as I

call on you."

/ The teacher might then say, "Johnny, get out of bed. It's almost eight

o'clock. You'll be late for school." (This could be developed into an ad-lib ..
\

dialogue, the"teacher speaking one statement at a time, responding to the requpses
of ghe children.) |

‘In any event, thg teacher will ask for the responses to this command to '"get
out of bed.' Féllowiﬁg which, she might ask, "Has Jéhnny really any choice in the
matéer?" Elicit from the children, most of all of whom certainly have e#perienced
difficulty rising in the morning to go to school, for their stories in this area.
Then elicit from them that rising eark§ in' the morning,‘gxcept for Saturday and
Sunday andmholidays, is something which affords them ho feal choice at all,

The teacher might then ask how many chilgréﬁ‘make their own beds before

g oing to school, Ask those who do how tﬁé;zg;él abou# the chore. Elicit from them

O

ERIC
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that this is another thing they have to do, without any choice in the matter.
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Next, the teacher might ask tnw many children like_to go to schoovi. Followihg

perhaps an overﬁhelming/ﬁégative response, the teacher may elicit from the children -

. ha : .
why they come to school. There will be among the responses, "My mother makes mej"
» P L4

"I have to:" "The truant officer will catch me;" but there will also be, "Because

I hayve to learn." Disregard as much as possible the negatives and concentrate 0;3‘
\ ‘ . 2 N . . ‘,\"
the positive "Because I have to learn." Follow with questions about what the '

¢

. _ g
children learn in school, and for what it prepares them (higher edacation, skills,

crafts, vocation). The teacher might conclude this section by asking, "If we ——
L. .
‘ P,
want all this learning, if we wish to prepare ourselves for when wé're grown men

and women, to have good. jobs, or professions, :what is our only choice, or do we

have a choice?" ' \
. ‘ . \:\ LN '
Allow the Children to §laborate on what is,obviouEly an obvious response.

e ’ *

Briefly, then, the teacher might have'the class discuss -"homework" and, in

a similar vein, elicit from e children that, if they wish to have the learning,

preparation for future jobs, pdofessions, etc,, they have no choice but to do .
their homework.

Then the teacher might move {he class into tits homes. -"We already know
‘ : o

that some of us have to make our oyn beds and have no choice in thé master, Are
. ‘ \ ‘ : . " . £
there othsr things we have to do in\and arounﬁ the hquse, in which we have no
~—— A . A R

choice?" !
: '

o ‘ A
The children may offer the responses to develop the theme. THere‘;§~;he~¢j

“

dish washing chore, the taking out of

. T
¢ garbage, the shopping for some groceries;
\ .

some children may be required to wash thQir own clothes, sweep the floors, wash
the floors, clean the sidewalk, to baby—s&;, etc. Very likely, some of these

chores are optional in certain families, Og@igatory in others. Elicit from the
. B g \
children (who have obligatory chores) how th%s feel about these chores. Elicit,

too, - from them that they are given no choice in the matter; that they must do

N something though ﬁhey'dislike doing it. -
7 '

There will be onelmore area for expltration'for the 5th Graders. For the
lst Graders, this might he a good place to stop, to bring some bositive thinking

Q o 110
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d { ~1ling into the session.
L O

‘he teacher might take odﬂip‘ ‘he chores which has been taking negative

\ -
'

' responses, let us say baby-sit..... and ask whetherjany children enjoy this "job",

. . . S

> . ' . ) . . <®
Elicit from the class some favorable commgnt, It would be goS? ‘to get from one
. '-'\ .

of more of the children a response which [indicates a change of mind or attitude.
q . ’

. For example: "I didn't want to baby=sit,. I didn't like it. But now I do." From
. . _ _ , | . .
there, the tfacher might elicit from éhe class that a situation in which a person
s I N o ” '
) - . 7 : .
‘has no choice- at all.about what hd‘has to do may turn out all right, may turn oat

s

to be something he or she likes to do.. : ‘ 4

If there is time, this procesd might be repeated with other ikems in other

~

areas of the activity discussion: rising early in the mornipg, doing homework,

—Ppther household chores, etc.

— - ot ¢ I

Elicitragain from the class that there are things it must do even though at

times- it dislikes doing them; but, elicit from the class again, sometimes it has

: B .

v a change of heart about the way it feels about these thlngs it has to "do.

FOR THE STH éRADE before the above exerCise, the teacher might entertain EY

,M
L3

- discussion.with relationship to jobs. Begin with jobs some of the children of

N

the class may have: newspaper delivery, messenger work.: EliCit from theseuchildren
; whyt;héy work. (to make some pocket money, to'save for something they want etc, ),

N then ask how many likeé and dlSllke their ﬁobs next, elicit from these children

“ -

'_~'thft they have no choice but to hold on to the jobs fo get the things they want
s » - . i
;f&f&&ket money, etc.)
P

) : ’
. /
"hat there ard some categories of work (at home) which

‘
'

_iéélled jobs, but really are. Elicit from the children the nature of these
v a

o

. . i L

: Jﬁfao;sg_.(Some children are paid to do house chores, in liew of an allowance.)

U EQiCit from these children how they feel about this erk whether they have any
schoice about doing it, whetheér they do it, despite disliking it, to obtain things

they want,

¥a

Q' ‘ 1 .
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From there, the teacher might move into a more delicate aréa, asking.the
class whether 4% knows any adults who, have no choice about their' jobs. Let the
v L. N
nf »

6hild;eh respond, -if they can}.thén elicit from them the réaéons.thesé;pedéle

. . . ; I

hold on to their job. ‘\\ . " . ' o .
- ) Lo . } _{~“' ) . E

~ or, the teacher mightAlimit the discussion ot the work of the mothers of

—

4

: y :
the children,- the household chores, have e childﬁ!n speculate on how their

Al ' 3

}'\méthers feel about their chores (jobs) and whether their md¢hers have any ghofce - -

~

about whether they do those chores or not. X i o LT

Finally, as with the lst Grade, the teachdr might introduce,some positive

thinking and feeling. Here, follow the procedure prescribed for the 1st Graders,

gome paragraphs back. o . , - .
. . o '
It should be good, too, to elicit form the children the fact that certdinly
so far as jobs are concerned, it woyld be wise to be so well prepared, so well

h ===

. . . { ] . ,
‘trained, etc., that when the.the time comes for them to t&ke on jobs, they will -

no%;be:left without choice.
% NE

»

ol . -
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// e CAREER EDUCATION PROJECT K-14 e CLLe L
_ BALIOONS & LOLLIPOPS B N

.

\ OBJECTIVE #21: To learn that if you not make your owh choice, then you will
,probably«be left w1th someth;ng you do not prefer..

. . . .

MATERTALS :.- . S8ix or more balloons of differe;ﬁ color or shape, blown up; V.
. . A box oﬁ small lollipops, perhaps enough to distribute to all
. ¢ the children in the class. -
Lt 7 . ' . o ‘ //\
. PROCEDURE: ~ . o Lo

The teacher should select six or more cQ}ldren, dependlng on thexnumber of
balloohs she has prepared one for each child‘'selected, for themlnltlal,experlence'

. pﬂ . N
of the actlvxpy, ¥ / o )
« » The teacher might then anngunge tflat she has c?ggen these children for a CLo

2]

speciaf kindfof game, ‘really an experiment. She may then have the children
' B s ' . . o
selected‘step to the front of tHe‘class, thoughs, in this case, it may be better °

.

"‘to have them remain in their sea for reasons which will Becoge obvious.
- : 9 .
(It is important for the activity that one of the selected children is a

child whof the tegcher knows from experience, has difficulty mgking decisions.
™ N

If there is no such child in the class, ! ° . . nav the ovpvortunity to

3

o : . 3 -
- create the\ illusion tw}t this narti. :ave difficulty in the /

of deci ion-makiﬁg.)
N i

- 1 0
The child n selected, the teacher may then exhibit the balloons which have
N |
"been blown up, thee\bell on the <hild she thinks will have a problem with choicer\

to choose the balloon he or she likes best. (It is necessary for th® activity
that the child make no immediate choic§5and the teacher must give the child per-
! . / -

. haps no time at all to make his or her-selection, saying something like', "Your

time is up. Perhaps.we'll get back to you."# If the child is quicker'ﬁhan.the

teacher expected, then she will need to empﬁiy this procedure with the Secona;or

\

third child.) n o

o .
4

The teacher will then call on the remaining selected children to chqose the
:‘& ‘ L AR .
balloon he or she wants. The speed with which the tehcher has acted witk the

L4 [ ]
"undecided" child and th]‘ﬁou%g involved in the "Perhaps'%e'll get back to you", \ .

e 3
A
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« =+ shou}d guarantee that the r;h§}ning choices fotr the remaining balloons will come
— A ' “ . .' E . . ’ ) ) - < |\
R ;quickly,‘ i
} T

Thls will be true for even thé& ghild who must choose ‘Erom the remaining
) ’ two b£L100n91

[y
>

.
.
- ,
N 'S
~
N .
..

- . .

| .

B B
R v

@ .
There is’ one balloon ieft and the teacher will now turn to the Chlld who

)

‘ ;
. .was "undecided® and~say,‘"This ts your balloon.”

o~

s .
. .

.

d - L
P . y

.

The child holdlng the ball%ag, the teacher might then ask, "Is this the
-4 8
balloon you Would have. chosen, 1f you had your ple ini the beglnnlng°"

Foy

»
. 1

(The child may, ansWer in tHe afflrmétlve but’he or she would have some
- ’ d ¢ ',§

- The teacher mlght then elicit from the class that ;he "undec1ded Chlld" had
/ <

91ff1-
. i %‘
culty conv1nc1nq h1s br her classm@tes of the credibility ofshis or her. response )
v N - "

wajted tOO long to come .to-a dec1s1on.
B

37

. . , -
N . L4 o . .. >
oo
’ N o
?

ThI% conclu51on mlgh; be followed by ellc1t1ng from the children storles

.- 0N about their own experlenCes, waltlng too lonq to make a, dec151on._ (Stop the ’ .
' \v !
relatlng of each story'before the child comes to the cost to him ox her of in-
- a e , Cw
decision.) , T C .
Next the teacher mignt e11c1t from the class that 1nde&1slon in choos1ng
r\
~ \’—' 7
llmltS the pos51b11t1e3~of choice, as #ith the bailoons experlement (as w1th
. , - e
pgrhaps the stories of their own experlences ) , J _ - o
ki Allow the ?Qildren to expand on this understanding, again with their own
" / /
storjes.

: -
( . '/ .0

The teacherphlght then elicit fromtite class that the "undecided child" of the

!

3

baloon experiment was reayiy left with something which he or she*did not actually

<
S
£ - . -1 - ’ ’
, bre er { . \ 1 3 . .
; B . . o . Lo
. Again, elidit stories from the children to illustrate the point. ® B )
) . ' , S e ' T
" The teacher may then ‘elicit from the class the "objective" of£§h1s activity: ~®
x

if we do not make our own choice, then we are probably left with something we do
. . -
not prefer. N ’

e
e
1

(A bright class might suggest that there are other elementg than preference\

&
which may go into the*orocess of choosing, among them courtesy, gen?rOSLty, etc.
Theteacher

will not and canno¥ deny this, nor would she want to,Qbut she mlght'
\)‘ ‘. ", p . 11 B 2 /-/ J . .' ’ . - )
ERIC -~ | ) ' e
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elicit from the class that while courtesy,.generosity, etc., are certainly

A ’ . e - . . .o
' aa&mirabie qualities, it does not reall} alter the ‘conclusion: ‘that if we do_not
. . Ca - L “ . ,
make our own cholces, wwhw1ll most likely é;d,ﬁp with thinggj or even situations,
Y ) . - . ' ‘ .o
N , L NS e TN
- we don't prefer. . . -, . . ’ N
.o - ’ .o ‘ <
< - \ . :

o’ ‘; Phe teacher mlghtethen,/dependlng on how ?FCthLME has alLeady been consumed

: ¢, by the chlléqén S exper}engas W1th flndlng théhSelves w1th somethlng‘théy did not i“

-~

prefer becaUFe of their failures to choose, or choose qu\ékly, 1ntr0duce some faml-
. \ . 4 -\A_' -
llar areas in which much of the same has occurreé% g .
¢ v : : *
"How many have been to a big'?hsnksgﬁving d{nner, watched the“barvingkof the
"1 X e

s

- turkey, then been agked whether you (grefer the llghtymeat or the dark meat° How

many have been &eft w1th the dark meat, when they preferred the llght, or thh\llght

e IS ol ol -

\ ‘ when %hey have preferz&d the dark'>u "why7" -~ : N S
. . Allow the children to tell their stories. ' .
. . ; . o \ |
"How many have been asked what they Qréfer for dessert, which pie, apple,.
. A - R
~ mince, pumpkin; Sr what flavor ice-cream, and said, 'It doesn't matter'>"

N

Again elicit from the children ?he results of .beir response, to reinforce

(. B

the‘objetti“@ of the activity: 'no choice leads often'to a choice which Es not

e c -
o . ;| * b7

preferred \
/ ‘ o 0 :
IS ' Te evision%programs, movies, Sunday outings, games \the cHildren play, all

'

mag&be approached’in a similar manner, eliciting from the chiIdren their different

'experiencqs and, agaig, a reiteration of the activity's objective.
- d ¥ R -
The objective repeated, the teacher may produce her box of lgE;ipops and h

' 3 ' 5
ask the clasgs whether it is ready to make its choice.

.

o
. (There should be enough Iollipops for everyonde, even ﬁhe last child, to make

v
- . - . . .
N . - : i N

' his choice. » - , ;
e ce-) : - . e

Gall up the children, one by one, to pick gheilollipop he‘prefers, repeating,

S

.

if the teacher wishes, the. objéctive the Slass has just l‘earned.‘. .

s . . ‘ ) . /«/

' . 4 .
( ‘ P , i ° e . . »
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. OBJECTIVE #22: T learn to make 4o own choice even i}.it is Qifferent'fmom

i\\' ’ 1 - the-chgice of, o§hers. . - } i ) -
4

. )

PROCEDUﬁé{ (FQR 1ST GRADE: The teacher will read the playlet to the class .
(POR Sth GRADE The teacher will select students to read ‘the ylet)
-, 3‘ /\(
fhe teacher should gulde the dlscuss1on acgordlngu%o the level of ﬁhe c!ass '
. - v

ln the contextvo the suggestlons\that foll&w It ls.a rather shor " cript and,

" ? 1f the teachei/deslres, a sesond readlng qf the scribpt by another _ df children T

K » - [_,,.,,e~»
mlght help °le the charactérs ‘the”situatj

lnd(cates, k;\ B M PR

and the»questlons whlch the playld:
LN .
e - N l}(“/‘ ‘

X . -~

. . .
ue of the script with "What do you

. : ' ‘\ ! ’
thln.k? " o p \ : £

e teacher might beuthe dlscuss1on of the plaYlet (leading to the objectlve .
- 4

of the act1v1ty) w1th&xh1s questlon-\_"What do you think of Johnny, Freddle, Mary, ?

AN N
KT\ Ann'and Japne?" . (The names may be lumped together s1nce a;l these chlldren represent
oy,
‘‘one point of view.) o review the substance of the playlet,/the teacher might ask
B i . o - v -

] 7 -
- how these children felt about Tony,- and why. Next, the teacher might ask the class
what kind of boy, "Tony" was, and elicit from them sé:ries of characters they;know
. . ‘ ‘ .

who are "just like" fony. ' . } ‘

‘ﬂ © Then, the teacher might ask why Alan was friendly to someone everyone disliked.
: ¢ ¥ ! N & .
- --Did Alan dislike Tony as much as the others disliked him? Di% Alagfi feel sorry for

Y
! a cruel fashion

T e

Tony? Did Alan think that the other children wexé’EEha;ing i

- /®

towards Tony? Islit possible that Alan liked Tony, and justfdidn't jsay so?

td
i . . s , L. i . .—1?/ .
. To lead to a statement of the objective of this activiky, elicit from thﬁ/
hars ~

children a resume of the final action in the playlet: Alan walked off With Topy:

Then elicit from the chfidrfn that Alan decided to go off with Tony, when all

. . v
the others wanted to plav ball, : <
i Next, e:>k1t from the chlldren that Alan Jade a choice of his own, and different

fapm the cL01ce of %he others. Sl i' /) S : - o

- e

Q - ol o0 ’J%
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- Ask the’ chlldren whether they have ever made choic®s whith were different o8

from ‘all those Vqaround them, and whether it- was dlfflcult &‘.o makesuch a cho(ic;a.

. / . . R ) . " . ;
A4 » U A ‘ ’ . .
LR - Encourage responses from the chlldren. ' . . . .
e N ( ’ ¢ : . .
»‘f . "l\ _,’7 . ' . ' ‘.,‘ .
- . (The\coﬁrage in?)-olved ih "gq,in against the grain" ‘may be touchedl on in L '> ‘.

v

‘these stordes, but is pot essentlal to the activity.)

R ) " S (Moral values may ‘be touched, on 7too, in this dJ.scuss10n bui;, agaln, are 7 e
- . ) % -
: - \\
. not essentlal to the act1v1ty,)\

- .
M s . ‘. -

: Ask th}/chlldren, then, whether the Johnny, Mary, Freddie, Ann, etc., fjt.he k[\f/

. *playlet w1l,l have any ,.ohange of hedrt towards Alan because he( r?\ade a choicge wdch R (ﬁ.

was different. from theirs, . Ask whether a change. of ;(ea?_“t iy warran‘ted in this ! L 1

LI Yo - b . P N

- o , ,_/;7 . . . - .
v s1tuatlop and whY‘, or, why not A g I ' 3 L

.-\ b .

El‘icrt from the ch#ldren thats maklng a ch01ce dlfferent Erom others mlght*

' : 7 = # 7
(‘ : entail” some ques?jtkging on the part’ of others (why’did he do that?)"arid even some
—antagonism at times (He's another cxeep!)y bug that the one who makes that choice _ ”,,‘\h
o e : T ! v ) B
a}may be utterly corfect in his a%tlon, and certalnly feel good about/it. , _ ’
e - I ek J; i
,&( .Following thlS discussion, the teacher may lead the class in e exploratlon 4

€<
of other areas in Wthh perhaps ey have had to choose~"against the graln" or w1ll
?

}have to so choose at some . fuﬂiﬁre time, _# - , o .
F 5 - - '

\ * 4,
] -
The girls may be‘*invited to tell of the times they l'ave bought a blouse, - .

o
.

dress, skirt, when their companions have frowned on th'é pruchase; and to elaborate,
: 3 { ' ? :

télling how they fert about the exparience and its aftermath. i
! g . - «
?he boys a.nd girls might very well have stories about certain toys or games
« - ‘:
or §ports equlpment they have pruchased against the adv1ce -and counsel of their .
companions; and be asked to expand on their feelings “ét tﬁ’leOtj‘;nwe of the purchase,
) & .
. ¢ r -~ ‘ P ,
and after, . - s v y ~ : .
L , . y - =
Some thildren may be pla¥ing a musical instrument ind the choice of the in- ‘
L : - —~ .
;- -
stumert was purely theirs and, again, without the approval of their friends and - /.'
,A e 2 — - >
. ¢ompanions, or even thei'r _.families. (Crums can make, an awful noice and disturb the
\
~ family. e violin,. \as opposed to the trumpet, saxaphone, etc,, ml;t bé viewed ‘ 7
) d >~ . % . " :
» N : - \
I - - ¢
' ) ' ) .
. . C _‘) ) /\,-\- fj\ 7. A~
) - i . . ~ . ; . . i . .
o e 115 - v o
ERIC - e -
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L . A ) ; - , ) '
‘ others than the violin s&tudent, as effetd. If any of the boys in’the class

-

' . o - ~ g
g} attena a dancing school by theig\pwn choice, the.teach?r wiX¥} have a holiday o
. P \ : ST , ,

o

g

A

°L

[4

. . S

- _a\Bitﬁafion for dan impasdioned diséussioh.) ™ e T L T -

hr_.gk. . "? ‘,.‘ . N ('. J ’ . s . s ) . :
. /tPruancy may or may not be an appxopriate area fox d%scu§sion.with some ClasSses
) , . ' L \. L . i ) ; \‘, . l.l '
k‘but, if it is appropfiate,.the teacher sHould be .eble to elicZ%cfrpm'the children )
"~ L ‘ U >. . . ‘ e
(after ‘asking them to omit names) experjences in which they have succumbed to . ' ’<[ .

° Lo . L2 ’ S~ L . ; .

. suggéstion or p¥efsure aﬁd‘P£§Y¢§;§00keY;‘Or resisted qg?:suggestion and pressure
/ o AN R IO o

—_
e

- g
~ [ » .

[ S

RN

- decided that hookeyuﬁés“hbt for them, - T -
. . -. ) . . ‘ Y\ .‘ . ¢ .
yd 't It might be *possible, with older children, to explore job and career chajces
! IR L - E o . . ’
) - .
‘yhigh'have been'mgde'against tke wishes and advice of friends ahdi particularly,
\{ ‘u . /,. ) N 4 ‘} ;.

parents. Thére may be stories here. Somebody 'who became a veterinéfiah;despite

family opposition; the doctor's son wha wanted tolbeCoﬁ% a ball-player; the ball-
. . 2

player's son who became a daricer.  (If~the children are not able to provide’ such

. . - \ \ . .
stories, and if there is time, thé teacher lmight provide such stories herself,)
. Vot ‘
Finally, again if there is time, the teacher may have a third cast. read
+ -

- i - g . A
the playlet., . - . — . o e , -
F 1\’ ' i ” "‘ . . . ' .
In any event, the teagcher would close the lesson by eliciting from the class,
) M . ‘\.ﬁ v

once more, the objective ég the acéiyity: one'must leary®, one must be abler\tO\
. " 2 )

Gl
' . . ', / te ' ’ ‘ ’
make a choice even if it is different from the.choices of others, or even if it
. L i . X I
is uspopular with others, as "Alan” did. . - .
P
A ' A ;
“‘ .
9 - )
- . . ﬁ ’
g \ . . ;
. o 1 '
i ¢ ﬁ, o " 4
- L X ‘ ;
! ) - § g : . - P
SR VNP ; N %o
A /o - N .
. N . , . .
Q ; & i .

ERIC . ©

P e R . .

\\> ;ana,ﬁp their own-cﬁoice,‘though perhapswunpopular with' theif combaniOns of the timd,
N Lo~ : -~ . . . X e

~
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e - T P A o X . J i ° R p 2, - .
- : -, . N ' L ~ S
T o T *®  TEACHERS PET- ¢ | , ( : o g ~ 1
N ' < T e T ) e ’ ' et :
CAST: Johnny | Mary S - ' s - .
© / ) - ) ao -3/’.
L Freddie -‘Ann i o Y ! <
+, 4 - w rs
< . . . . TN L. t;
o, S . Rlan Jane N < . S '
\\ ‘N L . ' o B , 3 ) s . : nc’. “'“i
. ‘a ) -~ »o Tl . A L - NG - A Lo
" + Tony - ’ o L R s . LS o - AN e ~ o - L
| ) ’ : . / , & . & A A
SET: Park, street or playgroundy after ®chool. "All'in cast, exSepG e . ORI TN
| SO - Tony, are playing;barl. - = .- oL =00 e
: | . i ,’ ) \ . I3 . . . . ‘ ) . K \\ '~ 9)~‘. M
; *****'****f*******ﬁ.*******W**********__****’****;********r*****:k*****Ji"******}**,****h X 4
., ) . ’ . g i - . . v'. . : : , 1 L
X . . . g e = O N )
‘_g.OHNNY: .« Here comes Tonys - - ) k./?;-/ ’ -// ) A : ‘ .ot s
N : ) . - v “ o \( . . . - & ’ -7 - -
‘MARY: ~ ' That creep! : , . ) o . . e . i ]
FREDDIE: Let's get out of here. That Tdny is one guy 'I don't like\ ’ : -
: - : : .. _ T4
ANN: Why should we ga? Let him come. We jusSt wgn't pay ahy attention to him,
JANE: ' Teacher's pet!! ‘ 4
JOHNNY : He .knows we don't like him, Why is he coming here? o
! ‘ : r o
MARY:  Don't look at him. Maybe he'll go away. 'A ; -
TONY : “(Entering) Hello. Hell‘ob every/body. ‘ \ X 0
: . g T g ' . - ' S
ALAN: (Who is the only one to Eféﬂqswer) Hello, Tony. J
TONY : . What are you-doing? Playing ball? ) /// - \\\ /,/
. ) : / ’ ,
3 . J
FREDDIE: What do you think we'regdoing? Taking a trip to the moon? oo J :
TONY; I was just asking. ! 4 :
. , _ . .
MARY: Then don't ask. . : 8 /.
. | A o
ANN: ”"?@(‘ You mind,your business and we'll mind ours. Teacher's pet.
ALAN: (To Tony, who is abyout ‘to leave) Wait a minute, Tony. P
L4 - . .
JOHNNY : (AS Tony stops) What for?, . g -
[ . ’ ﬁ
, ALAN: Because I want to speak to him. \
MARY: That creep? ' ' “ ( P M
> B ‘ S “ Yy
| ALAN: " . (Ignoring Mary) Where are you goingﬂ,/Tony? N . g ¥
‘ TONY”: oh, I thought I'd go home and }117ybe do a little homework. ‘ -
- . - R : 'S T '
. o W X
o ‘ L8 TR 3
EMC v - S lu*‘ . & .

PAruntext provided oy enic [ENEEERS




- 0 » . y
. r ‘ E . ._2_ - ' .
’ I‘ - ¢ ‘.- J .‘
\ ) . h © b / )
mcm's PET (CONT'D) : R
JAN!: | '.l‘eachér's pe‘! You always ‘do youf homework, don't you? . ' M
. . N 2 . . 1
m‘ ] suxe. " A ’ . ’ "‘> | ’ ‘ . -
. ALAN: What's wrong with doing homework? ) o . _ ;’ '
N JOHNNY: Come off it’,-‘-'Alanl Let's get.back to the game we're playiné.r ' ,
[ s -, . ' . ) -, . N - . N .
' ~ ALAN: (To Johnny‘): Hold on a mihute. (To Tony) Do you want me'to come ‘ i .
, T - along with you? . R : '

’ ‘ . P 4 ) : I N ' ' . . ’ ‘ . o «
FREDDIE: Now I've heard everythings , . - ' Coe
TONY: * . (To Alan) {Df you like. v - - S )

' ALAN3: . 0 ({, Let's Yo.(do all the others) 1I'll see you later.
""'(mNAND'rONY ) \) S
7 AWM . wWhat do you think, of that? ) R
. gANE m}Jislam go:.ng of w:.th Tony. I can't believe it,
A 2 “ ‘ ‘ .
v JOHNNY: Now why would he do a thing like that? Nobody here likes Tony.
- FREDDIE: - Nobody. .And here we're playing 3 game of ball g‘nd.Alan goes off !
- . wi'th that. creep, Tony. ’Why would he want to do t.hat? , e
&
.JOHNNY: : He'd rather go off with ‘that 'Tony than play ball *with us. ‘He must
- be sickfor }omething. #What do you think? s
T ;
. ¥
4 ) . . .
. T \ - Y
& . ’ '

. oy Y\ ’

. Ty

r - s . .




.- : . * ' : o ‘ » ’ 1.23a
T LAGUARDIA COMMUNITY COLLEGE
CAREER EDUCATION PROJECT K-14

- . <

- WAITING

'

' OBJECTIVE #23: To learn that waiting is sometimea/}nvolved\\n obtaining
. - . many. things 1 1ike.

MATERIALS: ) A sheet cartoons or drawlngs, with space under each cartoon
v o . '+ or draying, a space which will allow the childyen to make a
: ) notation (short).
v THE CARTOONS:w 1.~ An ice~-oream cone 7. A package of~chewing gum
- - 2. A piece of pie 8. A team-gweater
‘ 3. Ice-skatgslg‘ﬁrg} 9., A tr to Disney Land

s - 4. A hot-dog - . (o rld) : .
5. A turkey dinner ‘10, A wiist watch -:\\v/
6, A bicycle - 11, A yo-yo >

(The cartoons may be arranged in columns of three, allowing for ene blankaspace
which may be utilized at the end of the activity.,) o L.

(Since the';Etivity deals with ngs children: want, the teacher may hay; ‘sub~ N
stituted for any one or any n of the cartoons a cartoon or drawlng more
suitable to the. character of her lass,) -
"PROCEDURE ;
= The teacher will distribute the sheets of drawings or cartoons to the children,
~ . -

- announcing -that thejclass is going to take a kind of poll,

The teacher "11 then ask ‘the class for a reading'of each cartoon just to
, .

assure that the children undexsthnd the intention of each,

v - . . : -

.Using the blackboard to illustrate, the teacher will theén announce that the

Y

R

“class is$ going "te vote on»each,ofafhe pictﬁres on their desks. . The& are gping -

Il

»

to’use’three numbersi, 1, 2 and 3, They will write one of those numbers, 1, 2 or 3,

. [ 3
under each cartoon, in the space alloted.for the writing; Now, tﬁé»teacher will-

- -

4 explaln, each number, 1, 2 or 3, will tell us just how long you are w1111ng “to

wa1t to get each thing drawn in the cartoone 1n front of us. The numher 1, if that
: N

.

ot 4

is the number you will wr1te, will tell us that you are w1111ng to wait- not at all
or no more than half an hour for the item drawn in the cartoon. if you wr1te

the number 2 under the drawing, ‘it will tell us thak you are wafilng to wa1t ‘as.

1
R

[

i
long as a week to get what is drawn in the cartoon’ 1f you wr1te the number 3,
S N
then you will be telling us that you are willing to wa1t a long time, perhaps two &%T

B g

, or three'monthsq p&rhaps six months, to get what drawn 'in ‘the cartoon.




ey

It might be hest 'for the teacher to.repeat the instfuctions, illustrating
Just what she efbects the chiiﬂten to,do. She might use a pencilx(drawing a
pencil on the board‘perhape) and have the children respond with the number 1l; write
tge/number 1, and announce, at thelsame t?me, that the number 1l in@icates.thet
the class is nog intetestea in wefgg;é at. all for the pencil. She'mith follow
this examéle, simibﬂr;y, ffth something/spmewhat more &esirable, perhaps an ‘in—

expensive game, to illustrate the somethiné for which the children might be willing

o 3

to;wait a week or -so (Number 2). —Finally, ehe might write dut the word, or make
a'draw1ng on the boardof something for wh1ch the chlldren would te willing to
wait a long time; hav¢g the chlldren say that they would be W1111ng to wait a long
.time,_if the§3knew after that_long t1me, they would receive the plaything

with the children‘certain.of the task before them, all their questiéis answere;;
Ehe teacher, fepeating the instructions once more, will ask the cless'to get down
to‘its voting; (It mlght béﬁ! good idea for the teacher to méve abdut the c¢lass

. . Tk . n - .

to see whether, ail the child en are performing as>desired )

The ballotlng done, the teacher,Lwrth the a1d of the children if possmble, w1ll
\xhen begln to do theA%allylng. She might prepare three colqmns on the blackboard,A
- numbering them‘l,.z and 3. 1In each apptbpriate column, as the results ef the

children's voting is announced, she might have a child write the particular item

upen'which the vote was taken. (In the case of younger children, she will probably

- i

need to do the writing herself.) o B

N, 1

Tﬁe f&rst ?ﬁestion the teacher wil} dsk 1is, "How mAn?ywrote the number i,under
the icefcreém cone (the first picture in the upper leftphand rner)?" éhe will
make her count, then ask, "How many wrote the numBe;/2?" Then, "How many wrote the
qumbei 32"

"The majority," she will then annoﬁﬁée, "voted number one," and she will call
on avchild to write "ice-cream cone" on the blackboard, in the column marked éi_

B

"Golumn 1."

>

Ry

N

Pl
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LI

" She will repeat this process with all 11 cartoons. (Of course, with the lst

CS

-Grédde, the teacher may have to do all the writing heréelf.) ' ’ .

With the tally completed, the teacher might then elicit ffdm.the class that

g

the items in Column 1 are things which they like, but not so much that they would

‘be wfllid@ to wait arcund for, for any length of time; they are thlngs to which

”they attach neither great value nor 1mportance.

L
The teacher might then move to Column 2, have the class ree? the list, then

-

elicit from the children that they like the itemized things somewhat mbge than'thdse

~

P N 4 € «
. in Column 1, and would be willing to wait a few days to get’ them. The teacher

might.also elicit from the class that the items in Column 2 are somewhat more
tasty, more desirable, and more difficu%t to procure than thoée in Column 2.- (The

teacher might have the children stress thé fact that the Column 2 articles are

more difficult to procure than those in Column‘l.)

v

Finally, in evaluating the tally, the teacher willlgeve the children read the
. . \ - .
.lat in Column 3, shebmight elicit from the class that these items are the most

t

difficult tg attain, and that they are/éertainly more important .than those in
either of the other two columns. She might also elicit from the class the different

lengths of time the chlldren would ke willing to wait, assuréd that they were to .

v‘

"recelve at some time the artlcles listed in Column 3. ’ .o v

1

The teacher might then elicié from the children how they would feel, waiting

o -

to receive these items, taking perhaps one of the items at a time. She might then

call on the children to evaluate that waiting time,

o

Next, she might ask the class for stories in their own experience, in which

waiting has been nECessa;y/to obtain the things they wanted, and agéin to evaluate

that waiting period. N

\ '

Finally, for the final note in this section of the activity, the teacher might

elicit the objective of the session: sometimes we have to wait to obtain the

~

things we want.

N
“j . !



A '-4'; r

’

The'toa:E!& might ask how many have learned this objective from past experience.

’
(This will be a reiteration, since they may already have told their own stories to

illustrate the point, but it is worth repeating.) . N
The tea;her might then ask how many have learned this objective today? (Really

a rhetorical qdestion to emphasize th& objective of the activity.)

The teacher might then ask the chil; en whether there are any days in the
calendar in which some of their waiting for things they want come>to a happy end

( The teacher may then indulge the class in stories of theit waiting for birthdays
Y .

and Christmas. . , ' .

s

. Are there some things we can't touch or hold that we wait for, sometimes
_

impatiently, the teacher might then ask, and elicit from the class stories of
its expectations of holidays‘(both‘religioﬁs and laic) and the realizations of
those expectations. L _ o o, !

The lst Graders might then be asked to draw in the b}ank square of fhe sheet

“of cartoons they have on their desks, something they would be willing to wait a

long time for, . - ‘ .

4
N\
»

ro \ 126

-
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-
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. OBJECTIVE #24: £71earn that in addition to choosing what I want, I must

MATERIALS ;

. , v o o h 1.24a
: R 5.24a

LAGUARDIA COMMUNITY COLLEGE
 CAREER EDUCATION PROJECT K-14 *

. PROBLEMS _ L )

soimething to obtain it, . v =

4

A qeriea.of.cartoon sets two in each set, except for a blank in
final set, _ " : o ’ . . -
3 ) . +of . 4
. : ‘a
o : " THE CARTOONS OR DAAEINGS- .
! ‘la. A child trying to reach a jar of cookies ‘which are on a shelf and
beyond its reach. .
1b. The same child standing on a chair, with the cookies Mell within
v its reach,
T 2a. A young boy. or girI, wearing a jacket or sweater and shoes, - 1ook1ng
at a motor-boat wh1ch is anchored a short distance off-shore.
- 2b, The same young boy or girl, thé sweadter or jachet and shoes draped
around his or her neck, wading in the water and towards the‘boatﬂ
. . . g P . . X
3a. A young girl with a bubblegindicating that she is thinking of a !
fancy cake, perhaps a strawberry shortcake. -
3b, - The same girl in ‘one or another of the acts 1nVo1ved in baking
© a cake.. _ i .
. T * 4a. A young boy aor g1rl 1ook1ng out on a barren stretch of garden, with
a bubble. 1nd1cat1ng a garden of flowers or a‘vegetable patch.
b Q
'*  4b. The same ‘boy or girl in the act of preparing the ground for the
: garden or vegetable patch, :
S5a, A young person in a camping ground, with a bubble indicating thoughts
" of a hot-dog or marshmellow roast,
Sb. The same person preparing a camp fire, ’ .’ . .
) 6a, A young person in a classroom, wit{\a bubble indicating thoughts .
B » of graduaticn (cap and gown). » '
R ‘6b. The same‘young person hard at work, dding his,or her homework.
" 7a., A youngABExson, anywhere, but perhaps in front of a store window
which contains expens1ve playthings (bicycles perhaps), with a
" bubble in which this young person is counting out a huge wad  of
large denomindtion blllS. .
7b. Blank
’ *
-

; 0 I

N
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. PROCEDURE s (FOR BOTH: 1st AND 5th GRADES) « :
—_—_— | _ .
(The.teacher may use all the cartoons indicated or only those she thinks

.

best 'suited ‘to. her class. She may also have to limit the- {umber of cartoons bécause

of 'the time element,) '“‘\\ : R .

-~

The teacher mfay begin ‘the activity with an announcement to the effect that

]

the class is going‘to look at some problaq;vﬁﬁch thﬁy'magkhave confronted in the
. , . i : - ’
- past, or might-confront in the future; and the way some people have resolved‘:those
“ “ -/ : /. y
-~ problemsj“ . v =

d
.

The teacher will then distribute the sheets of cartoens to the children; the
, B . R ' . 4
~@ntire set, if printed on one Sheet; one set "at a time if,.preferably, that is the
) ) o ) .

4 : :
way they have been set up. : : . R -

. ’

The teacher w1ll then ask for-a riadlng of the flret cd!tpdn, the child trylng

<t

' to -reach the jar of cookleé then elidit from the class that (l) the child has - -

" chosen to get herself a cookie or cookies a.nd #2) that she is‘too small to gbt

. . ! ' ¢ - ~

A ‘ﬂlem- <4

» , . . ‘ v ‘
The tedcher will then call for a reading of e accompaﬂYing cartoon; following

child "found a way to get what she

. .
-~
v " . .

which sle may elicit from the class that

- wanted." The teacher should‘then elicit,from the class the specifif'actioh‘of the .

' Y ~cartoon-child (she found a chair on which to stand, she moved, the cha1r to the
’
closet or shelf, she stood up (pr, Cllmbed up) on the chalrg The actlon 7r actlfns
established, the teacher might elicit from the,Zlass that (1) the Chlld had to
do'soﬁe'thinking and (2) she had toﬂexert some physical edergy {(work) to get
what she wanted;‘ The teacher.might restate this last‘conclusion (if sHe cannot
ellcit it from the‘classﬁ to read: It is“not always éhough to make a choice of .
‘thlhcs &ou waht; soﬁetimes, if not often, you mustldo»somefjing (mental Qr physicala
\ or both) to obtain what it is you have chosen. -w |
~ The teacher mitht then follow the same procedure.w;tzvthe second set of dﬂFWlngS-
(The order need not follow necessarlly the order of cartoons as they are llsted here.)
\\
. Following the readings of (1) the young person looklng toward the: motorboat
; in the water and (elicit from the class) not properly dressed to reach that boat;}
ic 1




( , . . . . . ) . .
4 . ,’ T '—3—8,. . R . .
{d ~ ‘ * ‘ ' . : ' ~ ~

and (2) the young person, having arranged jhis clothes so that. they will}yot get wet,

-+ moving towards his target; the teacher might elicit from the class again that it

N - R . .\l‘ . ( . N
i8 not enough to make a choice; one musti®xert some thought and‘energy to attain

.. that choice. '~ \ R oo !

L R : . ’ ) : v »

s . _The-same'procedure‘and conclysions may.he drawn from the other set of:cartoons,
N L .7 : . ' -

following ‘the readings of them by the clissj and'ellclting fully the thougﬁt and
action required in each instance to obrain the{object of the pﬁrtléﬁiZiwchoice.

. The tnird set oficarqopns indicates a young girl;thinkingfof how pleasant‘it
nould be to have some:iFEPQEErry shortcaﬁe, in_the flrst panel; in the eecond,
there ls _the indication of what she must do to'get‘that sf?ﬂﬁterry shortcake.
| " The fourth setk in Panel 4a., shows a boy or @gir dreamlng of hav1ng a garden .
or vegetable patch; 4b. 1nd1cﬁtes the kind of work ne ssary to obtaln that klnd
of garden or patch. = Here the teacher mlght elicit from the class the various

other klnds of labors (not shown in the cartoon) are necessary to a in this

*.” parficular choice. . , . / : - S

4. For Panels 5 and 5a., following the readings and interpretations by the’ class

‘ on tne need to build a campfire, if one wishes a wienie roast, the téacher again )

/o might elicit from the class other labbrs involved in building the fire and the
"' actual act of roasting. ) ' “; - -~

" With Panels 6 and 6a., follow1ng theprocedure indicated, thr ~eadings and the

: '&nterprétatlons, the teacher mlght ellClt from the class the various other elements
: »

which enter a successful attalnment of the partlcular chplce (cap. and gown, gradua-

t1on), such elements might include, punctuallty, good attendance, good behav1or,

. r .
proper attention to homework, proper attention in the classroom, etc. The teacher

./) - \

might elicit, too, from the children that all these elements (attendance, behavior,
etc.) require tﬁought and other kinds of work, sometimes physical work.

b, . . o
The teacher might then ask the éLildren for their experiences in this area,

encourage them to tell stories which illustrate the objectiye; The need to "do’

something” to obtain something of their choice.

: -
. . »




o . - . - -4- ’ ' .

|) - Most likelylthese stories wilk all be centered on material things, things )
, iad . ! s P N
. to eat, things to wear, things yith which to play. When these stories have been - . - -

»
. . . .

: exhausted or\conshmed enough of the time of the session the activity pé%mits, suggest -
~

to the children that there are/other than material things they would like, havf

chosenjfo obtain in the past, "Perhaps there was a boy or girl in the class, Q

1. N
in- the neighborhood, with whom you would have liked to become- friendly, would _you .

Lo
ed 3
T

\/,have had to do something about attaining, that fj}endship?' "Has this ever happen
w1th you?" "Dld you ever lose such a friendship because y9u did nothing about it?%¢
‘. ) N - - . . . /

<~ Have the children expl;;ajfhis area of the activity through stories of their own . (

. ) experience,

. Y

* There are oth e /areas in the lives of the children which,'ehplored, should
. ) 4 .

. help fix the ' ectize of this actfvityg the need to work to obtain one's choice. '
. . ) )
"ﬂow many children wanted to organize a club or team?" "Could that goal

‘hawe been attained without effort?" < o ‘ ) ‘ i

‘Theé attainment of goals (choices) in persoml relationships‘may be~explored,

. too,. ! P : hd :

. "How nany children want people to like you?" "How many choose to be llked "
" "How. many have put some effort 1nto obtain}ng this choice?" "Tell us about that

effort and how you succeeded in getting what you had chosen to get,
. . B N o - iy ’
(The attainment of choices involved with emotions may be extended to cover
’ - ‘e - !

a second session for this activity with 5th Grade children and older children,

Oon the other hand, this area.of discussion may be serverely limited depending

)

on the maturity of the class and the' teacher's purpose, inasmuch as the parameters

- i : _ g
./ of the whole series of activities gs geared to the practical rathel\r?;\an_the

/ : t

»

emotional.) .

In any case; to sum the up the\activity, the teacher might have the class '’ ,

review each set of panels to have the class repeat, with each set of panels

reviewed: "In addition to cheosing what I want, I must do something to obtain

. Y

it.l!

-
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b . / ‘.Eindliy, the teacher might-dis't.ribute the last set of cgrt;qons: (.7a.)' the
P , . M .. T ) . . PO -

' \ g pexson standigg .in front af a store window and thz,n-klng'ofﬂwhat'he yould

v.\as he imagi%eis, hinself counting. out®a huge roll of bills; aiid the blapk’ .

- 7b. / o o Y . e ' \ AN .

~——

- p . ." a . . r N g,. , ) . t ) . . .( >-. . .
. The teacher then, depending .on .the time remaining in the session, might ask -
' " . s ) . ’ . ’ . . - ' ’ i\' . ) ,‘ N ' . .
the children to draw 'thgir ownl cartpons fqr 7b, of‘,r dfaw(them at home as, homework., ' /
' [ - _ / . ¥ . . .

. -

s‘..— . -

- i)
L o> 28 '
‘ " . ' . - ’
. - Q
. ' . B s
R . - “ F . .
P
4 . 5B : _ ¢
: e <
. , . - -
’ —~ H
4 L
. N
- Y ! .
a3 -
-
4 .
L / !
1 ] 4

A .

4 - Al

1 ‘!
¥ » o [}
- » )

.f I - ‘ ' | “”J

RN

»

P



ya . ' ' : e, e / + 1.25a S

I | L e . 1l.26a- -
A LAGUARDIA COMMUNITY COLLEGE- e
. ) _ ,CAREER-EDUCATION PROJECT K-14 . . - SeE
. ‘ r .' ) {
. _ , : ~/ _
‘ {’ THE\MONKEY , .
OBJECTIVE #25:¢, To learn that there™is usually ‘more than one way

< . (many ways)tz'get what I want. A Wi

#26: To learn more a ternat1ve ways of ge%tlng what K

I want increases the chances of imy gett;ng it,

/}(Ebr ﬁst Grade) vCartoony' EES T ' .‘V

} .(For lst ﬁrade) T T @'.

< - .
Show~cartoon to ¢lass. " A puppet show of this® -apisode can also be’

"used} The Teacher will need to help eXplaln what- is ‘going on.'

A sc1ent1st is standlng in a test)room with a pencil and pad to
Q

~ record an experlment he \is conductlng with a chimpanzee. There is

a banana hanglng from the celllng out of reach of the ch1mp, but

‘i

.there are boxes, t1cks and ropes ly1ng ofi the f100r w1th which the e
i}gehlmp could reach the banana. 'The scientist wants to see how thg,
chlmp'goes about try1ng to get the banana. The chimp solued the ", t
problem by;pllmblng on the.SC1ent1st shoulders and" grabb1ng the banana. ’
, ¢ ,
AAsk: "What dld the scidntist expect?
. What went wrong with thd;sc1entlst's exper1ment5" -
L . Elic1t: He hadri't thought of aﬂlathe poss1ble ways‘!he chlmp ,
. ' ' \‘could get the banana. ;" . . f/ o _ )
N \ ‘ - o
AAsk: "Whét could you learn frdm ‘the chimp in this experlment°" '
Vﬁkwclt Usually many way of gettlng what we want.‘
-
- Ask: "Sometlmes you've had to stop and flgure,out other ways of
5@” getting what you wanted.when:one way dign't work. Tell us
g & (, about some that worked and some where Y couldn't figure
- <7 aut a way of gettlng what you- wanted." '
Have another class member think of. alternate ways to achleve a
Qoal where the student had explained that he was unable to figure out
"a way to get what he wanted. Try to draw‘"examples" from as many areas
. - Sy . N ’
as poss1ble - home, play, school world of work, etc., to enhance
- 4
by A3 . «
genér allzatlon. Flnally, e11c1t objective l as a summary. 4

L N r - A 4 o R 4 . ‘. -

‘B- o . ] ‘ . ) .
| ¢ 1 ‘ , | ,




. L. | IAGUARQEA, COMMONITY Conrce ¢ A 4 -
) Mol N LAREER ION PROJECT K~14  ,~ =~ |
T s SV B AR
. . " WORKING s B [ ’
. | SN N .
O&ﬂBCI’IVE #32: TPo learn that we like to worlé;(as well as play) and to lea.rn why
/ o . there are kinds of work we espec1a:(ly like to do. .. » .
. : "
MATERIALS:* A model airplane, an unfinished potl—holder, a package of shake—'
i and-bake, crayons, <lay. ) ) "
PROCEDURE: _ : o ¥ . S

=

- - -

. ‘ B ' <
The teacher might e'xhibit the model digplane and- -ask, to open the lesson, . (

¥ yy

: VHow many like -t‘his‘ plane?" Follow the im.tial question with, rfIc:ow ‘many have evere .

,

}
£

made a model plane, or. helped make one’>" Ask those who weré so involved td “tell.s

e . .

of their ex\penence and of how much they engoyed it. Ask how many (who haven't'

/ . -~ . .

‘made a plane) would like to make one, - f o o
. e 4
3 Introduce the element of work 4 "Was making thé plane fun or work?" The <¢_

F g

ele.ment of fun /1ll predominate :gn the answers, but the element of work vull not
(\

be: dismissed The teacher may elicit, then, from the class (in simplest\terms)

N ‘ . t 7
“that _work ce.n ‘be fun.

A .
\ Repeat this procedure w1th the unfinished pot—homer, elic1t1ng from the
% .
lass again that work can be fun, ¥

The children will readily agree that school' means 'work for the' most part; but

’ 4 - e

they will also agree to the fact that drawing with crayons, moldlng clay, lear;\ing
7,

. ‘songs and dances, are fun. On‘ce aYain, t&he teacher gets from her chJ\.ldren that

P 4 .-

< P ’

work may be enjoyable. ' — ‘ \ , S %

J't'he teacherimay then exhibit her papkage of shake—and—bake. The children . K \

. °

4

will beé familiar with the package and its TV cm@{cial (a little boy and a little '
) L

4 . _ -
girl »helping the1r mothexr with getting dinner ready ) Some of the childfer\; may

*

ha,ve been helpful witk this p oduct in their n homes, Thexre are othexr commerc1als-

w1th simi ag messages (chﬂldren helping their mothers at home) which .the class may Q '

vt

cited Q L ’ g ! »

«

TN
The teacher may ask the children how often they help w1'j:h the: work at home,

-

- and \the nat}t{ of thls work. (The children azg\pung and the chances are that

e * .
their\}-ﬁlp is minimal; but there are children's ﬁbs at home: - cleaning one's




“.,  Even if the childfgii have never exp\rienced these

1]

up leav.es, sety.ng a table, perhags wa ing and 4 ﬁg the dishes and silver.‘\

~h

. p]:anes, cars, etc.), school work (painting,

v modeling, etc ), and home work (Relping ‘Mother and Father ) ] ’

able to elicit the existence o%

hint here and ixere.

when you are older, when you are grown u Young men and women?" : ‘ . e

(m \ U te ‘( N . - .« . -,

R RV . P 5 - B
p <.
rodn, prepating, the laundry wheeling the sl*bpping cart, weeding a garden, raking' N \

z
es, they might very we].l be

Ay » i

-~ P

.expected to soon, mﬁ certainly they afe aware of. them. The teacher:;ghould be

hese home jobs from the children, with a he.'l.pful
. .. : ~ .
»«ﬂ.‘he péxt qu;stion isj "How do you like helpmg Mother and Father?" "Can

)' . ..\ [ : 3 . .
‘ ' ). ) RS . W (4

»be fun?" "Why lS it fun?" / \ _ o : | .

At this po:.nt in the lesson, the children must be conv:.n?d - they enjoy L o

—

lp:.

*%
'certa.in kinds of work The teacher might/ anphasize the " learning“ by asking the

children to tepeat the kinds bf work ﬁt/y 1likes play-work (building models of .\\f\:_-;i / "
& Rl A

awing, Singing, dancing, clay :

Conclude the lesson with the qu t on- “What work would you like to do

7

- pf course, the answésvto this question will prove fairly sterotype d have

- I

very little value, except that it wilzl help establish the aim of the less n: ' to :

! 2
f

. learn that we 1ike to work, . e - : « -

- h .

‘> The teacher mn\ght ask the childgén to make a drawing, illuStrating f:he jobs, , )
. s \ '
¢

Al
careers, the work they would like to do, either 'in class, or as homework[. -

Vo ‘ - . L3
i -

f T N \.




*. . LAGUARDIA COMMUNITY COLLEGE ‘
' CAREER EDUCATION PROJECT K-14 - 5 1e
IR R .. PIFTH GgADE.* ‘

T ‘ B ‘ o . . \ . ) . . |
- -icqr(/f THINGS I LIKE O , o
> N S = - , , . . _
. OBJECTIVES ~ . ST e )

~ - - »
I To become aware of the thlngs I like and dlSllkewlr - '

o

"5. To become avare of the kinds: (qﬂalltles) of th1ngs I"1ike and-. . . &
- * dlsllke. _ , . . , 4 )
S . . ? \' . ¢!
} : ”Po learn that dlfferent people have dlfferent llkes ‘and '2 .
. :’-'9 dislikes, ‘

. -
14 -

T Askiclass to .cut cut pictures and cartoons in’newpapers and
" > .
magaz1nes of the th1ngs they llke and dlSllke. ﬁave them collect o

12 for 11ke and 12 for dlSllke keeplng them in separate groups.% )
-the teacher feels that some - students' 1ikes ‘@nd dlSllkes are so ) )

¢marked that other stmdents could 1dent1fy the student by his set N

~ .

of plctures, then use the followlng proceduregrtG1VE“out two paper "

BN
- -y
CllpS for each student - have them cllp\each set together - llkes .
. ) - - 3
; w1th likes and d1sllkes with dlsllkes. Ask them to make note of

the1r p1ctures on a peice. of paper so that they can 1dent1fy 4!e1r. ﬂ

. sets later.® Then collect all sets. T T A

"o
b3 LRy

Call on a studest or two whom you feel could r\entlfy other
students int the\class from thelr sets of cholces (not hav1ng sat

T k:ear them or had. occasion to see thelr set) and ask them . 1f they
-~ 8 \

coul8. go through the group and ple out sets belonglng to fellow”(

A

\'
students. If you feel students would be unable ‘to QO thls, then
Q you carry it out., Haylng-ldentlfled-some of'the students' sets in
£ f * 3 4 .

. = . o e o g o A

- this manner, ask the class how-/this was possible - g;écourage‘lssue.
[ . . L ' ’

of cheating and guessing. 7

s ELICIT: o
‘k,l' Some people tend to like or dislike- only one or tvo kinds of
o ~things (bas/ball, competitive sports, etc;)f

oo . i

1/1) ! o - \//




1a, Dlscuss the ‘difference between speC1flC thlngs and klnds',

N (commonallty) of things. When ‘someone likes things which

' are s m11ar, ‘we call it an 1nterest. o ‘ .

st 2 llefe ent. people 1like dlfferent thlngs f—— show many dlfferent
e T ,'sets f plctures.‘ L
Return the sets an&rask the students to: try to 1dent1fy in

-

thglr sets a common theme -or themes for both llkesand dislike.

Pht examples on board. (B- 3a) lee them a few mlnutes and then

e ask for the themes" and what made them identify the interest from
,-4_; . {r > -
SOl thelr sets., ‘ E
\ : ,
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LAGUARDIA' COMMUNITY COLLEGE o I
.  CAREER. EDUCATION PROJECT K-14 ' - 5.2a

\

'SPORTS A ~ S

D P 3

g 0bjective<§_f To learn that the thlngs I llke change fjom,éﬁme to tlme.

] . .

-

- For 4th and Sth Grades

k]

. . i ( L } vf ‘ \
EERIALS: Spinning top, marbles, kite, bat, ball, tin-soldier,
yozyo, stidk of gum; o . : ‘
. o o .
’ ' .
. 'Pictures (using avallable textbo ks) of styles of dress"/‘

N from dlfgerent historical perlod "(men and women). e

PROCEDURE . | o o ,

The teacher announces that the class WLLl perform a skit (small play)

selects elghﬁ'chlldren for tﬁe roles, glves each the scrlpt and
[
‘distributes bd'each his designated prop (top, marbles, bat, pall,
kite, tin-soldier, yo-yo, .stick of gum). The children read the script,

'then move to front of class.and perform.

o
S <
// . ﬂ/\
P
d ]
» ‘o » Ve
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+

{P’ROCEDUQ (continued) °

Following the enactment of“the'script, the teacher may remark

|

© - that the different characters of the playlet certainly didn't seem sure

.
3
Y

™ . R . » .
of what they liked; then add that perhaps they changed their minds quickly,

when it came to preferences. ™ (It would be better to elicit these °

conclusibnélfrom,the class, and the teachers hight make the attempt; but,

one way oOr the other, the characters changing preferences should be
5 L2 - -

Y
%

4

a

stressed.)  ™Is this{changing of preferences a geheral practiée,’habit,
. ./ " 0

custom?" the teacﬁer may ask. fDd'people genérally findkthémsélves
liking different things at different times?" (The fespon§es will be

i, .

mixed, most likely; but, in any case, the guestion has been raiséd and, |
with it a desire for an answer.)

The teacher, then,” may produce pictures of a bariety of styles of

/ : - . ’ .
dress from different historical periods. The teacher elicits comments

-Jﬁéom the ¢lass on the manner of dress of these different peopﬂé, how it
.o _ . . + T . t

differs ¥rom modern dress. -'Cornments’on differences in ha{r~st§le may ‘also
be elicited. Preférenéés in hair—stylesfof today may be developed, too.
~Pictures of changing women's fashions (hbopJSkirts, dirndles, bustle,

Elizabethan, renaissance, modern, etc.) will elicit further'cSnvictfon that
) N ' ™ < S
preferences charge. ' ! ¢
. . * r ' Y

. i '/ .
Move from the general to the individu.... Hold a disc&ssion of sports

e -

N

' ) s .
in different seasons. Elicit from class that it prefers baseball in the

‘ ﬁummer;-football'in the fall. ‘ , . C

™



4 . . \(/ v o

Have the class list, or draw pictures of dlothing worn in

different 8easons and diffgrent climates (swimming trunks, §Vercoats, %tcu)
f

- The teacher may elicit from the class that its preference
&

r clothes:

' changes with. the seasons, and with the ciimate of thé area;in which they

may reside. (If they l?ved in the Soh;h Seas, they would prefer cool

‘ : [
‘clothing; if they lived where the Eskimo lives, they would certainly, A

0.

prefer warmer ciothing.) o : o o s

Elicit from the class the change in their preferendes for foods
with the §hanginé$beason) their changesvﬁf‘preference for drinks (hot énd
¥ ! ) * ’ .
cold) with the seasons.

\fFinally rigch into their changimg preferences with respect to their

friénds. = (They will prefer one with whom to play ball, or for swimming,

~ hiking, etc.; another to help with the homework, etc.)

<

'KPerhapé the.teacher may be ableltovreacﬁ into thé family, too.‘
To whom a;gf'thé class prefer to show its report card;;
Wi£h whom would iF rathgr go to a
ball game? Is it Mama or Papa thqé prefer, when it comes to receiving an

allowance, when it comes to making a special request, when it comes to’

' receiving punishment.)

1list, the f##st column; things I liked; the second: things I like instead.’

The objective of the lesson (to learn that the things I like change
from time to time) should have been- attained by this time. As an exercise

in this "new" umderstanding, the class might be asked to make a column

°

!

1

The items to pescovered: food, drink, games, toys, sports, friehgs, TV

prdéramé} hair-style, clothes, etc. g .

. 1!)"
P : e



a

,

‘:This‘exercise performed, ‘the children may be asked to read their -
lists, compare them. They will Hiscover, in the readings, that tﬁé& havé,

indiyidually, made Ssome omissions;: they may well discover, too, that

. . e
their individual - preferences undergo changes, even as they listen to the
o A
) readings."The teacher will take these changes as an opportunity to stress

tﬁé objective of the lesson. . . 4 "\(}

A}

Finally, for the sheer pleasure of the experience, different
children may perform once more, and even a third time, the accompanying N '

" script (playlet). With #l1 the "fun" that céwes with, the acting, there

L]

. . . . 4 N . .
Wwill come the constant reminder that "thethings I like change from time to-

. / >
v

time".

N

\\\,/_

Y




1
PIAYIED  (fbr OBJECPIVE: 16 learn thet the thing I like
‘. change from time to time.) '

w ’ e

-

. Arthur (Qithiﬁ;}bleé).
ﬂ%Johnnf’(with top) v
. Jerry (with o\d baseball bat) | e T
Mary (with %ouncing ball) | ‘
Will (with smalkl kite) S
-;,Frank (with old tin-soldier) i
"w Jenny (with yo-yo)

Alice (with a _package of gum)

Annie (with a Jumping rope) )
} §.E_"£ i.
Schoolyard or park - - e - , \\\
- | ¢ & o '
<
SCRIPT ’ ' b ,
. . . . "
(Johnny snters and spins his top. e other characters

-

¢ “*he cast enter one at a time.)

NB JOHNNY
- (As ARTHUR enters) How do you like my top?

ARTHUR

(Juggling his marbles) Is(}t a good spinne&?
JOHNNY

5 a greht_spinner!_ Watch! o~

f

Ve




~(Watching top) I'll give you

Hey! That's some batf -

-
. -ARTHUR o L
these swell marbles for it. -

'

s IS

e v . JOHNNY

Let me see. (He examines marbles.)
v ., “ B

| ARTHUR R
(Exhibiting one of the marbles) This is a great shooter!

You want to swap? f )

¢ P

d J OHNNY #

""4 . .
(Hesitates for a moment) Sure. Let's swhp. " (They swap)

- JERRY

(Enters, swinging a bat) Home-run! .

JOHNNY

~

X JTRRL <7 LA

It sure is! Home-run every time!

ARTHUR
(Looks at his top.) Hey, Jerry! How would you like this

" \
S

top? It's a great spinner? ~

JERRY

(Takes $op, examineé/it.) Great spinner?

ARTHUR

The* greatest! It's yours for the bat!

JERRY
I'11 take it! It's an o0ld bat, anyway. (They swap.)

\ a ~ (.‘~ R}
> ' ~ -

\
4 . \
) v )

F

/ | ,, oy



“
-8
i ‘e
.. L
-
T >
-
e

S .
“(Enters ddring this swag, bouncing hgr ball.) I wouldn't
swap this ball for anything. ) o .
- WILL .
(Entering with kite) How about my kite?
_ MARY ) .
(Looking at kite) You want to change? o
VIt

Is it ;\good ball?
' MAPY

a

Ly .
Is it a good ball'? (She bounces it.)
]

( .
" WILL

WI011 s%ap. (They swap.)
FRANK
I'11 éive you

(Enters, as WILL bounces his ball). Hey!
-
r baél! : X

4

thi% soldier for you
[ ’ '
WILL

For theat sq§diér? (He examines tin-soldier) Sure! (Swap})
- :
© JENNY " |
| ’
, re di  .ou get

(Enters playing with yo-yo) (To MARY)

- (“that pretty kite? N, -
s
MARY

b ‘ ‘
(Looking at yo-yo) %efyou like 1t?




.. It's really pret%&.

: You fgan havegt, if you give me your yo-yo.
P

MARY

!
JENNY : | -

oA

\

It's a deal! (The& swap.)

ALICE \
(Enters with & package of gum) (To MARY) That's a fancy
yo-yo you've got. . " )

. MARY
Yeah! (Playing with ¥o-yo) Have you got a slice of gum
for me? '

7

ALICE

\
1

You can haveithe whole package, if you give me that yo-yo.

o e/ MARY
/;}giwﬁble packag].“ '

4 o ALICE

The wholk package. “ . ' BENEEN

MARY | L

" Here's the yo-yo! (They swap.)

ARTHUR

(To ALICE) I'll give yoﬁ these marbles for your yo-yo.

~

MARY
I can use %those marbles. Sure. (They swap)
EVERYBODY

I'11 swap! I'31l swap! I'll swap!

144 | '
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‘ ‘/ CAREER EDUCATION PROJECT K-14 C / 5.3a
)

FIFTH GRADE _ -
MUSIC

? Y o
Objective No. 3: To learn that different people liﬁz different- things.

Sbjective No. 4: To learn there,is no "bad" or "gogd" attached to
what people like. - :

- . - .
MAngIALS: Records or tapes of the fo{lowing: -

l. A country-western song by Johnny Cash or any other
of the Nashville, singers; . o '
. . - v
g f 2. A classic (a Chopin Etude, a Bach fugue, a Beethoven .
' symphony, etc.) ’

3. Popular "soul) music (Aretha Franklln, Stevie .Wonder, ¢ .
ThévSpinners, Etc.) :

~ \

4. Popular mus}gilmeound of Music, &y Fair Lady, etc.)

5. Jazz (Benny Goodman, Dizzy Gillespie, Pharoh Saunders)
' R ’ .
DIRECTIONS - : i Lo

~,

The teacher anfounces she/he going to play 'some music for the class.
The teacher plays the first selection, and asks: Hr- any liked this

. mmusic? How many did not like this music? ¥eep re on the chalk

* board of the number of hands raised. Play 2 other .._lections and
ask the same questions. 1t isn't necessary to play each selection to
the end. Time and interest should be judged by the teacher. M >

Then,ubriefly 'ask several individual students: Which one did you
like the most (least), and why?
After the playing of the second selection, (the classical music), -
it is likely that the different in the taste (likes) of the chlldn%é

. will be most marked. For the most part, the class may have had little’
experience with the classics and ma& react negatively.

o

EllQ;t from the ,class that the reasons for liking or disliking the
usic are generally involved w1th a matter of taste, and that different
"people like different music. Refer to the numbers on the chalkboard
that show some children 1;ked soul music, others l;>ed the country-

Q‘

western or classical musié. '

/

o~

R PN
0 N
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' LAGUARDIA COMMUNITY' COLLEGE . -

o . CAREER Empn'mu PROJECT K-14 T
L | | - MONEY A =
/o o A L
#5: To learnm:that if what I like lasts longer,‘%t's even better * ;-
! TR e I
. ' A
. S
;... Ask udents to keep a record of how they spenfl their ‘money. Then -~ °7
<47
work out the following problems based on that. record. : ¥
] \ What fractiod of the money you spend ”g':)es toward purchases tha.t

. l .laét onfy a~stiort time? (Like soda, pizza or movie ticket)

o

2. What fraction goes toward purchasgi that last a long time" b‘ -
(Like a baseball. or a record). ’ K
Problem #1; L S
. ? .
Tom receives an ravezﬁge of$1.2% a week. He buys a can of soda for /

. "q‘_n : )
30¢ 21 2 pizza for 50¢. How much does he spend? How much ffoney does .

&

_ he have letft?

Whe on o.

oo acd purchases that last only a
short time? ¥
\ t‘ .. -
Problem #2: - - \
™, » : ‘ . .
‘Can Tom buy a baseball witfﬁ $1.25? Will he have any money; left?
/-\\ ".
' Can he buy ca record? Will he have any money left to makeg:her' »
J _ .
purchases7 \wﬁat fraction w111 go towazéd purchasf‘sﬁmt last a rod
" long timerk Lr‘ KSRl ,- ‘
t i
. -
. L}
H
- -y
T
»

S
)




»~

-

aid others in their quests; the qualifies which make for general

<

. N - .
v . . . : N N » / .
. , .
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LAGUARDIAVCOMMUNITY‘COLLEGE
CAREER EDUCATION PROJECT K-1%

o AN

[N . ‘ .

SOCIAL CLUB  » | -

OBJECTIVE \5: What makes mé like the thing I 1ik® , |
' - To become aware of qualities in things .(and people)

I like. v .
. : | %“\
PROCEDURE: ’ . : . ‘
' o . . . N
This will require a two-session lesson. The first lesson.,

.~
v

N ) el .
will concern itself\with qualities in human behavior: the quality

‘0of leadership; the ability to do things well; the desire to help

- , ) i ‘
othetrs attaiﬁ/tqefr goals, get wnat they want, and thefibility to,

;-
-— / o,

approval,. praise ‘and popularity. { - | : J\\

Thée SETTING for this playlet is a clubroom, in school or in
* 4
some community center. ’

The CHARACTERS in the playlet are the members of the Social
\.._// .

-Pommittee of a young people's club.

- c ‘ N
CAST s - ' ( A -§

Arthur | ' - '“\\

Johnny -
Je;ry
;ary‘
will . . V o ‘ ”
Frank _,’ | , ™

Jenny

Alice o Y » . .

Annie

' Debbie, Chairpersop oy,

v . : . §

n

o
v
’
€
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| T
E ._ \ _
. . % ~ DEBBIE o 1 | o
: o Y((To.ﬁer club-mates; all agated{\wif%hink'we'fe got éveréthing.;'
;' . ready for the;bgs;y. f‘ - ’ - |
T , " semmR 3
. It's godng to be a gféat paﬁgy! S : . , ;f;
| A JOHNNY, T
It should be! I ; '
-IERRYF.\:. N fi "

[ We'll have to have one every year!

B ~ - ) ,
| v B MARY - N 5
. be twice a year!
&" ' i yfz‘ ! ?
o » DEBBIE y )
Yes, but this party is extré'special.
. N - .t
WILL  ~
. \ f
"It certainly is! B P
- - : ‘ .
, . ALICE . Lo
. It's hard to bdlieve the clpb i= going to be one yed? old.
4 ) " “
FRANK
, , : o ) .
! . Th(f'g what it is! One year old! .
;“\‘V' \ s T« DEBB—IE . . ‘ } /'Al ‘
Al] right!l' TLet's go all over the plans we've méde again \ﬁf
Just to be sure everything is all fight. ‘ &
. v >
21 \&ANNIE . A
Johnny afd Alice. and are taking care of the decorétions.,
: “ e J OHRNY ®
‘ - 7 ) \ ’ ‘
L o We've bouéht all bﬁé\streamérs{.;.'
o W ' o ‘ > 7 \ T t ¢
'\\) N i 33? ; s ‘ . “ o \ 1\4 ‘ - ™\




. ) ~ -
. . . L]
-( (’ . I . . ,l t -..
Py ) ) 3 P R - ¥ Lt
10 ALICF | . . |
And tablegloths and napkins. .
AR . y ‘ ‘ - ] . , ’ ;
_ ‘ ARNIE o C - <
b . And cups and spoons. Everything! , . a - f
‘ ; . ?
1 - . - I ] ‘
| ¢ FRANK
., And I“took care of the.soda. \ o T
' ARTHUR -~ .- -, )
. , ; o ‘ : ) o . AN
' aflnd Mary  rend Debble and I have taken care of all the & . 2
| | L kg N
sandvi\cy.é.s. L :
, _ , . ! ‘ s .
. A - JFRRY  { R
i & ' . A ' Rt ..
And I've ordered the ice-cream. . L L7 /
» C ‘ ' . :
. JOHNNY . B v -
How much money is ®his going to cost us? r :
. . $
\ ! L , “. ) o DE‘BBI_E | \ " . m .»/ o
B We don't have to worry about that. We collected enough
o @ . . 4 . : ’ — .
— money with our dmes, Yand the puppet show, a.r{d the bottle . o _
collection 'and\)%er things., . . 7_ |
—~ . X (," )
. MARY -« T ,»“-'-ﬁ/ ¢
We 8till heve som}e money ‘left in the tr'e,asui'ﬁr. ’ . . .
| o N WILL * E
How much? ‘ f
MARY
- ~Not too ﬁ;&ch, but enough to buy a little something for Harry. v .
~—— ) . . . N
- 3 _ JTREY % e
\ ~Say! That's a good idea! '_We\ should bily adx‘;ething for Harry! |
’ - ] . I / > b . oL )
.(/ r V4 ' i L ’ ’ .
L \ é | . 40 L
EMC : 145 ‘ \ \
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He odrtainly 1a}

the Communi#;/Center.

. ~ WILL -
Just becauae he's the preaident of the club? What are we
going to do, buy a preaent for the president of the clud
every year? )
| i  DEBBIF
(Scolding) You know that's not what Mary meant Will,

. WL - -
Fo. I guess ml)t.’ Harry is spec:Lal. |

NG ' annﬁY :

ARTHUR
He's the one who gdt us: together, isnﬁt‘he?_
’ y ' ' " ‘ i v

: ' - JFRNY

The club was his idea.
_ Q{ﬂIE
We wouldn't have a, club: if it weren' t for Harny.

-7

JRRY

That's true. Harry is the® ome who talked to Mr. Green &t

N\

4

FRANK D .
He got us the room for the meeting house. o

ALICF |
He showed us how to work in committees.’

s MARY -
And he worked with all of us. ) | - s
. p x . P
@ ) ]
. R TR
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: ,ARTHUR = ¢ . i
He tbok charge! g”e kept us together?t . B
- | JENNY B
And he did everything just ‘right. g
s ANNIE T v
‘He Just mowa how to do things. ~- : v
. WILL <o =

" And do them right‘ ‘We real],y ought to buy sonethigg for

Ty
Ham, Juet to show him what we think of hin, a.nd that we . g‘re

proud of &’)‘
5

; .\.  DEBBIE | ;
Thore'bon't_be too much’ in the treasury to buy him anything

b

8])9019.1'..... l ’ , . . } K i.. .'l_‘ ‘ "" :

,We cou1d~ ask some people to help us, mayhe get ‘8 little
. more money :t‘or a really nice pruent. -
A ‘ . i} .
. JOHRNY ' sy, K

~

That's a good idea. Everybody l:l.kea ﬁam Everybydy in

the neighborhood' They all say he' 8 Just about the best!

K ALICE 'ﬂ R

" We ca:n t &0 lcnocking at people's doors.

! X
- o ARTHUR
o o f

L WV »
We don't have to. He works in .the magiz: ¥Ye'll ask the

People he works for." \5 o
S . . DEBBIE -
I don't think We'll have to do that. We don't have t\ buy

H‘arry an expensive present. He knows we haven't g0t very K
much money. We'll buy him something. o : \\

152 | ?)

o
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Then we're all set.

DEBBIE

4

DEBBIE

-

'whole club. We'r [ Just a committee. Remenber?

- . .

U

- . ARTHUR =t

" That's right! ‘Everyone will have to vote on iti

o ALICE
What's the other thing?

‘ . " DEBBIE

I'1ll f£ind some excuse to get him awéy. Don't wérfy,ahoutfit.

“ J OHNNY

s

,f‘

Twg fhings. rirst, we'll have to take this idea to the

!

.'We'll have to ﬁ\nd some wey to ke\p Harry out of that

‘- meeting. We don t want him to hear us disousping a’ pre

for him, . o .j »1\: * ' : b
' WILL f )
: -
I'1; take care of that. N jf' L
How? \(
WILL T

Sunothing tb show him how mich we like him. But first....

ent




\ .

A 3l
1 / i
_  DEBEYE
~ Just ome more thing!

. . R C. } ' . [
_ ? ALICE o

‘Another thing?- . s ¥
o DEBBYR . '

y

lo have to vota, tob. The committee has to vote before

»

it can bring the idea to the whole club., ¢ i
v : .
? . - iFRRY‘

So let's vove! . A S

{
} ANNIE ‘ ;
How maﬁy want to buy Herry a present at the anniyers§x< A
party? A ; ‘ S
| 'DEBBIE B

That's not the way we do 1. ' - _‘

. FRANK \ : .
: S\ - -
All right, you do it! . P i
' oy DEBBIE '

. S . - 7 _
There is a motion to buy Harry 8 ‘present, to show ocur

‘appreciéﬁioh of a gpod.loader, a'éood president, someone
- who gnows how to do things well, - ™“someone who helps

Leverybody get what he wdn%s, and someone who everyone

praises. '
" , ARTHUR

That's some speech! >
| ‘ DEBBIE

All in favor say "aye". '



{
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TN DEBBIE

-

o DEEBIF
Those ageinst a‘m "nay" .

.
N

(SILENCE) . . . - B
EVERYBODY - '

We all want to say, "Thank you" to Harry!

r ) ~p

The "ays" have i1t. “The motion is passed. Now let s go
- 'tfo\‘;l? ﬁhole club and see ‘what théy think about it,

- .
.- v
< .



,,??ﬁﬁffiv3KM Gk .IS-COvH TTv COLLEGE . -

.. CAREER EDUCATION PROJECT K-14 . ~ 5.5¢
SR 7. GIFTS FOR HARRY . )
_ FOR GRADES 4 and 5 . | . |
>'OBJECTIVE.ﬁ 5: What makes me llke the thlngs ' llke (s [ond Lesson)
“I , f\‘vk - (To become aware of the qualltles in thihgs and people
oL N I llke) - 4 4 )
MATERIAL - | o - , .
| \The teacher wlll have on hand the individual llsts bﬁv"three ¢
_ : ,
/4

"suggestﬁons for gifts for Harry“ ‘as prepared by the class in prev1ous
- v
lesson. /uThe teacher may have examined these lists to record in orderqof

preference the "suggegted gifts for Harry".
. X L3 H

v

< The teacher should also have on hand (but out of sight at the

[y

beglnnlng of the lessons) items slmllar to those 1nd1cated‘&% X
PROCEDURE : : y : | ‘
(10 min.) o \\ : o .

The teacherrmay -announce the moxg popular ;suggestions for "gifts

.

S .
3 .

war Harry', then elicit from the class the reasons fé& its preferences.

v \ (

4

' the clas§ believes " Harry wouI like the sug@ested glfts 1nto,why the
* ¥ alle « - ‘
'jﬁinﬁ;vlduak'ch;ld ln-the class would llke the 1tems under dlscusslon - This '

13
v,. C e ~

e&erCLse\should develop the major objectlves of the lesson: We llke'things

becausglthey are attractlve, pretty, handsome, robust, etc} Sbecause they
. . ‘ - y
are edsily avallable; because w& don't have to wait too long to get them;
- . ) Al . . - . o
because they are made . to last long; because of their possibilities for .

, 5 ;
solitary enjoyment, groupnenjoyment, etc.

) : . ) ‘
o These gyalities (or-commalities) need not be stressed initially,

;l%‘, ~

but the teacher/wight list them on the blackboard (or have the children
do it) for future referegce. \
! o

/- 155 | |

(4
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The class now completely involved with its own particulaf‘

(”Juith respect to the qualities which make for its liking the

vthings it TYes. Make a list. EllClt from the children those qualities

o

which keep them attathed to these old playthings- attractiveness, beauty5

comfort, utility, familiarity, etc. It is a simple step frém theré to

elicit from,tzf class that similar qualities in people (mother: ather{

cd&}in, teach r,ﬁfriend;’etc.) make then iike‘thé people thez¢l e.

H

Proceed from there to the other materials assembled ‘(1¥st\on board)
. ’ . ) "‘7\ .- ' . * )
art, gym, books, dancing, T.V., radio, .playing ball.# Elicit frem the * ‘

class other qualities (and commadities) inherent in the'things they like.
. ( . .

[y

(See First Grade Procedure for programming thié‘step in the lesson.)

14

Next, the teadher might produce'the portable radio, tune in&one

station, then another. There can %e no questmbn about whether each 1n, 

¢

. the class wogld&like his own radis (or a-new one)u Here, again, follow
Y . , - .- .

Mthe.proceduré indicated in First Grade Procedure for _this seetionfof the
flessoné eliciting‘ffom%}he class what makesit like the ;adio {(and the ..
gielevision)./ It‘may be possible, with the older children, to elicitgthe
: more eﬁgtionat reasons for‘the pleasures.they find %n iistening_toimgsic,
. v Al . P \-.l . .
dancing to the music} singing with the music, listening to é£§§ies. The:e
) . \ , |

. may be the opportunity,‘teo, to develop further the elemerts |which make

them like certain jobs. : ‘ S\”
’ /

Cost is the next item for discussion (s&nce good radios and
televisions are expensive) and here, again, the teabher may folloﬁ’initially
[ S——

the procedure as. indicated in the First Gra?e Procedure for this phase of

3

g the lesson, to explore the importance ofy such elements as price, availability
£l \ .‘( \\r- . \‘.
and waiting-period on "what makes us like the things we like"

: t N
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“’%f{) : _ . . S A
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This discussion sﬁouldjallow.the teacher to lead the class into a .
discudsion of "work". "How does the working for samething (radio, / .

~

*'televisipn, etc.) something we like, affect our attltude towards that thlng
' ) o N Lp..r//? ?
we like? towards 'work' 1tself?"'v"Does washing dishes, vacuumlng the

]
Y

‘ . i N/ ;
_//house,'taking out the garbage, runnfng errands, and ‘the like, become a

'pleasant task, if the "wotk" will help us get, or’aet for us (directly or -,
*. - -~ ‘ . LN \7 . ‘, [ Ve

indirectly) the things we like?" ¢ .
. .
: ) . ., - #
The teacher may carry this further, bring the discussion| into the
[ . . \ < .
area of the classroom.. "Does the knowledge that homework<wil% help procure

‘ »* . ,
a better grade in a test, or extra credit, make the doing of homework some-

thing we wzht tgpdo?" "Does workihg hard at school for-gOOd'grades become
- e v t

sogethlng w§*11ke to do, knowing’ that good schoollng (and sometlmes,‘lf noﬂ~k

.,

~

always, goo grades) makes for better jobfopportunitles after schooldays‘are‘

N\ . over?" _These:quégtions, and others irf a similat Vein{Jshouldrmake for a '%,
heaithy discussien aﬁa,.perﬁapsamore importantly, make'a Qea}Fhﬁ«pcintf
) . 3 .
.'The "lastin§ elementm whiE% tends to "make us like Epe'things we fike",
the next step in ih esson, may follow naturallgxfrom the dlscusslon of

the “lastlng effegts" of‘gdod schoollng and a good education. The teacher

N

might the follow, initially again, with the procedure as outlineé.

From "things", the teacher may easily lead the class into the area of

e 'y

"lasting personal relationships". Here the teacher may elicit from the class

A

that “'what makes it like the people it likes" are thé elements of "sympathy",

"understandlng “well-w1sh1ng "the sense of security", "famlllam{ty"

1

‘etc. It may be elicited, too, that "situations" fai\\into this c7fegory.

"We like .certain houses because we are used to 11v1ng%1n them, becyuse W@k\
e

3 ! "
are welcomed in them, because we feel comfortable in them, etc.

e, -
T \ N

i
!
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This disoussion,'too, may be linked to "what makes us like the jobs

and Eareers'weilike“.- Su&h discussion, as wigh other elements in the

1eason, should be’.conducted at the level of the class emotional and

«»

intellectual developmenty)of course. - e
Flﬁally,’utlllzlng the items, llsted on the blackboard and

ref’rrlng to- “wﬁat makes me like the thlngs and people (and 31tuatlons)

I llke, the teacher may ask the class to sum up what it has learned abo

these commalitiefii The teaéher may also ask the class to list these~

' PP ’ . g .
commalities in brdeY of its preferences, and to give reasons for its choices.’
L s . - . s

TRis will make- for a'lively discussion and considerable difference, but the

© e ) . a -
. . .

§¢

'talk will serOE tofintehsiry'thé class' understandihg of why it likes the’

>IN

thlngs, people and situations it llkes. —

A N

EAS

Aa a, follow—up a551gnment t:é//pacher may ask the children to( ]
o

rs

wrlte a COmpos1tlon, poem or story ut a person, th1ng or s1tu$tlon<:hey, /
th

like, a composition, -poem or story which klustrates "why they like
\ . 1"‘

things they liRe". : : S

o
>
2

-
Jt
Co
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S o . > CAREER EDUCATION PROJECT K-14 '

, ’ - . T.v, SKITS °

} ’ \ FIFTH GRADE - - . Jkggt'

ps

QHiSQEi!E.#6: " To learn th;; other people’ infyhence what ve
like ani dislike. . P .

LY

' EXPLANATION

N

5

_Bgth skits are intended to demonstrate the ctive “that other
people influence what we like and distikh." InN;he shelf building
_skit Eddie thought that the shelves he b for his dad would be a
~good birthday gift. Julie changed his'mind (1nfluenced) his orrg;&gk/
good opinion of his own work, conv:.rtlng.ﬁ_: ie that his shelves /
er. -

.were not good enough for a glft for his f
, . s
Thé T.V. sklt demonstrates how Laura was swayed in’her opinion of -
My Elton John by Jimmy and Sarah. , .o
i . , a
. DI RECTIONS
. - . . 4
// .. ‘Sekect ®wo students to.reed‘the first skit tshelf construction) and
! asky the rest of the class. to listen w1thout reading: ‘

The teacher should bring the class to focus on Eddie!s change of
» . . _ heart, which is the 1mportan:é§vent 1 v1gnette and is a s%$c1f1c
example of the lesson's objegftive. !
e .In focu31ng attentlon on Eddle’s change of heart the~teacher should
' use "open" question, such as "What's going ‘on bere’" The less focused
. questlonlng permits the student - to "discover and focus on the poipt of
- they¢'story: on-his own: - The discovery Method would be most effectgve
for - th%s bbjgctlveﬁ, Hav1ng e11c1te§/ﬁdd1e s change of*mind as being
the pivotal iéSuegin the \viguetf{e, the teacHer shoyld then ask why
Eddie change his m{nd. The teacher's intent here is to elicit€Tulie’s
influence on Eddie, thu auslng him to change .hjs opinion and intention
to glve,the shelf to his father asia gift. The matter qQf whether the
shelf really‘good anbad should be carefully explored and

elimipatell by carefully §uestrioning, leaving clear Julie's influence
e basic ‘issue. The/tegcher, a ter. summarizing "the central event
Eddie's change ©of heart as a esult of Julie's influence should
th '/ay,'"Here s another story 1li e this one we've read. Let' s-iead .

th?g‘one. (T.V. j;;’) ™ y . _ - -
-, SR T
J ' |
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Questioning should prcceed along the same lines and then the
teacher shog;d~ask what the similarity is between the, two. Thé
si%zlarity hould,. in that’it derives from both bot tories,
boil down’ to the obje¢tive of the ledson, i.e., to lewram that
other people influence>what we like and dislike. The aim can be "
further emphasized by asRing students for similar examples from
their own experience. The teacher might bg able to provide some
from the classroom itself.
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- Te CAST: Eddie, Julie and Narratok e, ‘ o
(As puppet show or plaert) | : R

Narrator: Eddie is bulldlng a set of shelves in shop. It is
: for his father's blrthday. : .

‘Eddié:— . I'm done with my shelves. Looks éretty good, 4

Ju%ie: W (Eddié'S friend) I -think it's wwful. The paint P /
is messy and the shelvés are crookgd. .

Eddies " I don't know. It looked O, - €O me, -
C \ . : ' .
Julies” . Your father doesn't wantgsomethlng you make.

} wants something you buy.  That! 's Junk!

_ Eddies Maybe you're right. I'1l buy him the shelves instead.
. . \ «.' " . : ki
]+ Julies That would be much bettar. . l _ s
e : . . . N .
. Eddies (Walks out sad1y3 Boy! I -worked so hard on it too!
<L . And it 1¢oked so 'nige to me! Now what'll: I do!

*****‘******é***"'********’*** dedekekddddhkkkkk *******************&n\

2. rcﬁgT: Narrator, Laﬁra Jimmy and Sarah

Narrator: Laura and Jlmmy and Sarah are watchlng T.V.
. i Elton John comes on stage singing.

- .
. Laura: o Oh, I love Elton thn' I think he"s gpt the nicqu
. voice. s - ’ .
v . . s : o ' S ~ °
Jimmy:s. ° ‘;Who,-him?-'Ydu°ve°got to be kidding! He's such a’ .
o .+ dummy! And his voice is awful! . _. S
Sarah: -Look at his clothes.' He looks Like&g freak! - . 1
~ ' | . .
Laura:* Iell, I like .his voice and that s what counts, since »
3 ﬂﬁ‘s a olnger. )
\} : ’
. Jfg;:. £ you like hlm,jﬁhen you ve really got" to be- nuts'
Sarah: : Everybodv I know hates him. You're ;eally crazy.
X . . ~, : “, .
" Lauras T _don't reallx like him that much. Sowetimes I 1like
to hear hin Silnde ‘e ' ' , . R
s < A . v

>“f’\.

A
7
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-~ LAGUARBIA COMMUNITY COLLEGE ~ L
CAREER EDUCATION PROJECT K-14 L .
L 'r.v. COMMERCIALS - ' . / S
.+ ) OBJE(.'I'IVE What makes men\like the thiigs I 1lke: . : ) v
_\“i - ~To beéome aware of the fact that other pgople may influence -
: " my liking the things T like.
FOR FIFTH GRADE ' R / L -
. - .

A T ) , ) " .
) MATERIALS. _ = / o ﬁ\\
' A series of cartoons in desk size duplicated for*every child in the class. //

<
~

Pictures of a variety of materials appearing on' TV rcials:
. cereai7, candy, W dinners, cakes/’soaps, deodorantﬁ?m:§rYfreshenérs, etc.

- (The cartooris should be nine in number, though, for‘econ the number/[
‘ may be limitad to sewven. . _ ) % o

e

- ~

(The first cartoon: a number of children on°a street, one of!fhem is
hopping ah?ut on _one foot, while thejfthers either yatch or ignore him.
4 e .
(Theysecond cdrtoon: several of the children afgkﬁ%h/hopping on one
foot, while more watch than ignore hem. " B
. v P ‘
. (The third cartoon: most children are-now hopping on one. foot and ~
. = the others are about to join the pastime.

1 T

tThe fourth cartoon: all the children are now thping ‘on one foot.
1 -
- {The fifth cartoon:" a11 fhb\children, except oné&; are hopping, the
« one who is not hopping is bouncing a ball. .,

- . N 4 , -
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(The, sixth cartoon.’pore children are nOW’boﬁncing ST

a ball though more are still hopping on one ‘foot..

E _ (The sevesth cartoon: some children are still hOpping’“
g 7 on one foot, but most are bouncing bells. »J f
| 7 (Eighth//a%toon. all the children are now\bouncing R /;f
& ball, » . . -;’ .'.“ SR,
’ " (Ninth cartoon' all the children, except one, are -
bouncing balls; the one who is not oouncing a ball 1s ' LY ‘
Jumping rope.) ) . - ; . ) ‘ : lg,
‘' procwouRE: = < - AT oo

?he teacher will exhibg% one cartoon at a time,’
allowing the children to interpret what they see in the

cartoon.,

With the L&hioiti n of he ninth cartoon, the teacher
‘Surmise what would appear in the \\“> '
/’

YL N\
(oince the repetitive nature of the sequence must be fa\rlm\ —

ask the children to
Pas &
tenth, eleventh twelfth pnd pos51bly thirteenth cartoons.

4

; o the(’lass, tne teacher should have little, if any,
diffi'ulty getting the responsg tnat\fventually all the "zi*;

\\;jkchildren will be ﬂumping rope until one of the children (iﬁ‘

o : ' R
Jthe cartoons) begins another activity. a ! Vo LTy

i
‘The teacher may then ask the children to tell the . &
# story of the cartoons in their own words. There Will ve o
stime for sever%l renditions of this account from ifferent |
children: Somewhere in these renditions oneyo//mo Lé% the ? \

1 children is most likely to use the word "copy-cat" or‘some. . j.

e . i

‘o g - o o
. \(\ B WS N A |
5(6\. } _ N ‘ o % L 7
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S ~
similar word or phrase, like ®monkey sees, monkey does".
. -

- This, of course, Will-bring the q}ass to the essence of the

Bbjective of the lesson

”Ask,tgglchildren whether they know anyoné\who is
élWays "doing wﬁét ever&og; else does". Encourage the
children relate inci@ents where such "aping" occurred,
perhaps mentioning namesymentioning names, particularly‘of
other children in the class kay make for momentary turﬁoil
but certainly should make for a more animated dialogue. |
(One cnila éccusing arother of being =a "éop&;cat“ will draw
both a defense and a counter-attack, so that thére will

-

should be a sithple task to elicit from the class that many,

if'not all pe8ple, are influenced by others in what they do,

in what they like to do.)

By this time, recognizing that wHut they like to do
3is,inf1uenced frequently by “others, the children will be
ready to give chanter and verse on how each hss been influ-
enced in thi® manner, The teacher may well encourage\this b |
process by ackine whether it is all right (a good thing) to
be influenced by a man like George Washingtont(always tell
the truth); by Abraham Iincoln (Always be honest); Detsy
Ross (patriotic, industrious); or by othdxé-with whom the
children are well acquainted . | R
Thiawﬁrocedure can be developed with references to

mothers, fa%hers, big brothers, bis sisters, other children

in the classroom, with reference %o inductry, faiimess,

‘be an abundance of children who are czlled "apers"; and ifA“i;' i
: '?:qr.»k A—\‘- ®

T e
(“. v
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gentilityﬂ kindness, punctuality, etc.) .. ) - /ﬁ77?€
-(The emphasis should not be put on "tg\’ood'r or "bad"é

those4%hese qualities should n:7 be neglected, but rather

¢ _on the main objective of the l¢sson: that others influence @

our liking the things and_ people we like. )
Explore other areas Wwhere this influence may’bécome
‘more apparent to theecla%s. ‘ S0
' Ask the children to name their best friends. As#>hbw
they got to know and like them. It will become apparent
that there are small cliques within the class., Question dne
such clique‘closeij.’\What should develop is anvunderséapding
Lthaf people-influencé\a person's friendships, too. L"ﬁaf&
%Qra»§f.§?ﬁ§WﬁT¥$%gd. Jenny is Mary's friend. - So, Jenny is my ;//i/
o friend, too." Or, "Anybody who is =a friend of Johnny is y |
.  “‘ & friend of mihe." Tﬁe teacher may point out that these T <

!

relationships dor not necessarily have a profound basis but,

the class, ngigrtheless, hHes demonstrated another area in
- which a person's likes are influenced by others. |
The teacﬁer might then gsk, "How agput clothe;O Do
others influence what we like to weﬁyé" We know that children,
as well as adults, imitate the sﬁgies of others, and the \

teacher should have no difficulty eliciting from the children i

] ,.,:A""b.. o ‘
that "they 7ot their mothers to buy them the kind of hat: °

Johnny wore","the sreaKers Jerry wore,"the ‘sweater Mary worec;//////;/
arine practice in her class, and is better capable o selecting

,,/

etc. (The teacher, more than anyone#efze, is aware of this

the gpecifid® items of weur ":ped". -

i




; Next, the tea&

-

whfch depict some of thé

er may begin to exhibit her pictures

- \. //

food, candy, dakeS, soaps, etc. .
ad ertised on Tv; one at a time..
ST a Ask the children how many eat. the particular eereal,

A

cup-cake, candy bar, as each item is presented to them®.

Ask how many insisted that their m%ers, fathers, bro‘t(he{,

¢ sisters, bought that particular ite Fhe clﬁlgn‘ may
defend their choices of these foodstuffs and sweets, but'they
will-affifn the conclusion that other people had an influenee
on their choices. ‘ﬂ//
The same procedure will evidence the influen?e 8 £
Ty (others) in other areas of purchase: bathroom tissue, |
- laundry soap, deoderants, toys, games, etc., etc.. Again,

the teacher mey elicit from the clags that its likes may

I~

be very much influenced by others. o g
§£ a sim&lar m-nne \the teachef may be able to
;R . - )
s elicit from- ¢ chllangn that most of their "likes" are

influenced by/}outside forces": the\mévies they like toysee,
the TV progrgms they like to q@t;;} the snorts they like to
play, the food.;heJ ll/e,to eat, etc. Hov tney Iike to ‘ ¢
benave, it may be developed too, may very well be influenced

\\u; by,othens: in the home, on the street, in school, tow nig

their homework, and even towards achievement.

a%tfing the children to talk about such items®and

‘~\\\\\\J33i%es shouwld be simple enouch by Jju=t asking: tnem why they
, ¥

" went to "this movie", why +hey watch 4 narticular TV program;
taen asking them who suggested, who recommended them&\\Pereonal

» heroes, it may be demonstratsg, influenced the children's likes .

.
| A
\




.
< .
in sports, TV and radio personalities their likes inv{ood.

The difficulties inherent in a dﬂgcussion of what outside
forces helped fashion their Tikes in "behavior" may be
 circumvented by avoiding’ classmates' manners and ha%itg and

by referring to heroes, both past and presemt, and tp p@bple
"at home". Certainly brothers, sisters, fathers and especially
mothers:influence*the behavior patterns (Iikes and disliked)

of the chllaren, and these 1nfluences should not be neglected

1")*

in thg discussion. L { ;

Finally, the teacher may ask, "What have we learned
to day?" |

The responses may be many but at leat one child will
baraphrase the intention of the lesson, which the teacher
mizht repeat: We hzve become aware of the fact that other
veople, one -way end another, influence our liking the
things we like, as well as the things we likeﬁto do.

As an assignment, the children may be asked to

comrlete the unfthished cartoon series, making the drawings

for boxes 10, 11 and 12.

%
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OBJECTIVEY What makes me like the things I izke;

R To becomg aWare of the fact that

e

ther people
may influence my 11 ing the thlngs I like.

-

M e,
S

For éRADES 4 and 5 e ' :

MATERIALS: ‘

The same series of cartoons prepared for the First:
Grade, : ' \

THe same pilctures of a variety of materials appearing

in TV commercials, as prepared for the First Grade.

PROCFTURE

Teachers of 4th and 5th Grades may follow the’
procedure outlined fér this lesson, as deVeloped for the
First Grade. However, since the children are somewhat older,
the discussicn ihdicated in the various sections of the
lesson may be developed to a somewhét&maturer degree.

For example, with regard to the question of whether
an outside influence is "good" or "bad", the teacher may
allow more time for the "morél" discusiion, and cértainly
may -cite many other people in History as examples for "bad"
~or"good" influence on what her phildren like, or like to do.

The influence of the home (and of friends) on what

) %—/we like and what we like to do, should also be AaIlowed more <
& 7

-

tiMe for a fuller discussion. 0\>
Generally, thé di~-cussion on the influence of TV

will cover the same ground the First Greders cover, but here

the teachef has an opporfunity to deal with the influence

1(\()




of violence on television, the influcnce of hospital programs,
sport programsy educgtional programs.

~ Here, departi g from the First Grade Pfocedure, the
teacher‘may.lead'the class into e discussion of TV programs;
onwwhat the childrep think they would like as careers. ‘éﬁ!{
whether aﬁytﬁing they have seen qn TV has changed whatever
,blans they may have had‘fof.theif;ﬂcareers“; Ask how these

.changes came about. Was it a particular story? Wes it a
. -

rarticular incident? A particular character? A particular

-

educational program?

This will lead into.the queetion of behavior vatterns
and work habits. Here,again, the procedure indicated for the
Pirst Grade may be embellished andbdeveloped by asking the
children for more speeific‘example and incident.

Fiﬁally,'as with the‘First‘Grade, ask the class to
sum up the legson learned for the day qﬂd resfate, if ne-~
cessary, "We have become aware of the fact that othef veople
may, and do, influence our liking of the thinge we like, of
the things we like to do.

 As with the First Graders, ask the 4th and 5th Graders

to complete boxes 10, 11 and 12 of the cartoon series.
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! CAREER EDUCATION PROJECT K~14 ’> ¢

SOMETHING NEW s

OBJECSIVE #7: To learn that we get to like more things as we learn and do more
things.

MATERIALS: (For 5th Grade) Needles, thread, pieces of cloth, buttons; pictures

{

ERIC

Aruitoxt provided by Eic:

or cartoons of people cooking, baking, ¢abinet-making, swimming,
" skatingy hiking, camping, (a photograph of Rosie Greer doing petit
point would be most helpful); stamps (foreign) and a stamp album.

PROCEDURE: (For 5th Gride) | A ) ’ ;

‘ i
- Announce to the clags that it is about to Veqﬁure into an experiment., ‘Have

four d{ five boys and fo?r or five girls come to the' front of the room. Givé\\\
each of the boys a small\ggefe of cloth, a threaded needle and a button. Ask the
A )

ki

class how many havéaeger sewn button omytheir clothes. (It is likely that most

~

girls in the qlasé have h the perience, but féb if any of the boys. Chances
are that the boys w;}{/scoff at thé exerciséjjﬁut=the teacher will arouse. the
interq@t of the bg?ékiy telling them that all sailoés, particularly in the days of
th&wgAiling Vesﬁéls,'had to know how to sew.. The teacher may devéfop‘ghis conéept
by eliciting ﬁf;m the class that sailors on long voyages needed to mend their own
clothing, as well as occasiqga{ly sew up a ripped sail,) \

The boys in front of thé room will then be asked to ﬁ?y to sew a button on
a piece of cloth, with the materials they have been given. . The girls in front of
the room will be asked to super&ise énd assist thé boys,

The sewing accomplished, the teacher will ask for five more boys and girls
to repeat the experiment. “‘ | 7 /.

The teacher will ask the EOYS whether they enjoyed their newly discovered

capability. (The response will be mixed, but it will be positive enough for the

<.
. '\\
v

teacher to be able to elicit, if necessary, announce, that the boys in the class

Y

. ]
have had a new experience, learned to do something new, learned to like something

new. To emphasize the fact that sewing is not an unmanly art, the teacHer ﬁight

produce a picture of Rosie Greer doing petit point, telling the class who Rosie
Greer is, if they don't élready know.)
- ¥

1/

r
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- The teacher then might ask the class what it thinks abgut cdokang d baking.

HOW many have helped/ their mothers in the kitchen? (Recall the TV commercial

Is

which has two children help their mother "shake and bake".) Some girls will
respond. Ask how many have helped in barbecuas? How many have roasted frankfurters,

potatoes, marshmellows?‘ Whatever skepticism about cooking and baking met the initial
)

question should have been dissipated by this time; and the teacher' may elicit from

) .
N\ . ;
x

the class that they have been'dtgéﬁsﬁing another area in whieh it could learn to TN

S/
do something new, and like doing it.

A,

2
The teacher might then, perhaps more briefly, enter what is geqerally cor idered
; ' )
-~ the boys" world. How many have made things with their hands, using Such tools as

hammers, saws, planes? How magly have helped—their fathers in a tool shop? How
]

many would like to help? What woulq\zju like to make, if fbu had your own tool

shop? The answers (a de§RT\a\wagon,
B N

table,\ etc.) s ld permit the teacher,

oo . 7 K
again, to elicit from the claSS'Ebat here is another area in which the class could

iearn to do something new, and like doing it. '(The girls in the class, incidentally,

#
. 2
may be reminded of “the things thgy most likely have made with thetr own hands, such

as pot-holders, doilies and even dresses) indicating to those who B&Xi not that
® . ) .
here is something else they might very well like doing. .

¥

Ve

The class ‘might then be asked whetheér there agxe any other skilldg they might
. »

-
g

like to learn, skills they would like to develop. The teacher should then help

elicit ﬁfom the class its desire to learn a variety of crafts (automobile mechanics,
"

airplapé\ﬂechanics, nursing, laboratory werk, architecture, acting, etc.) Elicit

V\

. ! 4 .
from the class that the more things we leawn or try td\learn, the more things we

’ \r

% : N
.. learn to like. ~}% . \
. \\
It will be simpler for the teacher to elicit fygom the class the kinds of k

sports activiti the class has Yet to experiengg (perhéps hiking, skiing, ice-
as,

skating, camping,). Here again %he teacher emphagdizes: #&le more we experience,

the more things we learn to like. . N

, 7

If there is time, the teacher may produce the.foreigr stamps and the stamp
-

-, '
j&. album. With the(aid of a map of the globe, the teacher might indidata from which

3

il - . 17 ,

3
Aruitoxt provided by Eic: *

AN
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area of the world each stamp comes. "How many collect stamp&?" the teacher might

. .
ask., There should be some response.and some enthusiastic reaction. The teacher

v
”

‘may then elicit i‘m the class that there are things to learn from hobbies and
4 . 7 Yo N V'
hobbies we may -learn to like. Ask the claé{ to talk about Qhe hobbies it already

; . AN

has, briefly, to indicate the variety of possibilities open td the classj possibilities
- .

. P
for doing things it hasn't done, things it might very well learn to like. '

Again, if there is time, from the stamps the teacher may move to exploration
~ 7 - *
) as a hobby, as an activity, as something new and something the class might learn
' . . . -
to like. How many take walks in their neighborhood? 1In other parts of the borough?

In the city? How many ride their bikes into "far-away places"? The boys and girls
might very'wg}l have some exciting stories to tell in this area, of their ex-
pexience in the ciEy proper or even ih foizignfplaces. Once more, the clasggmu;t
draw the conclusionrthgt‘the more things it does, tries, experiencéé{'ﬁhe more things
it learns to like. . §\\ )

If theis is time, to remind the class where the lesson began, the teacher
O )

may ask for “volunteers for the;button.sewing experiment, This time there will be
5 - '

BN
too many volunteers., o { ' (g
: / J A - P
{7 As a class assignment, to fix thq*resson mo permanently, the children might
r
be asked to write a composition titled "There Is Something New I'd Like To Try"
Ve
or "How I Learned To Cook (Sew, Barbecue, Ride a Bike, etc.)" The children might

agso be asked to draw illustrations for their compositions.
AN .

N

R . ;/
B #

O

ERIC o 7 ’ o
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LAGUARDIA COMMUNITY COLLEGE
CAREER EDUCATION PROJECT K-14

.

WHAT DO YOU LIKE TO DO? [ ' *
OBYECTIVE #12: To learn that people are not "bad" if'they like the things ’
. we dislike or have never tried. 2
MATERIALS: A jump rope, a basketball, a,doll, a bow an arrow, paper and
bencils., - ' ! ..

S ’
~ PROCEDURE ;
\‘\

N,
S

- The teacher will display the jump rope and akk who in the class would like
“ .

N

to show how well she can use it. The teacher will choose a volunteer and ask the

child to demonstrate her ability, Follow this demonstatien with questions:

)

"How do you like the way she jumps rope?" '"How many don't like to jump rope?"
. = L /
Have the boys as well as the girls answer the questioﬁs with a Iof~hands and,
- ' -
most likely, there will be a number of boys who "dislike" jumpingi{rope. Follow

this with the question: "Is Jane (or whoever demonstrated rope jumping) a bad Z\x
person because she likes to jump rope?" We presume the reply will be in’ the

. . 7

\<!$ negdtive. Repeat this procedure, using the basketball. call for a volunteer

& .
to show how he dribbles the ball. Follow with questions similar to the above,
. , . 4
This time, most likely, it will be the girls who "don't like" basketball. Again,
i/ ’
"Is 'John' a bad person becaﬁﬁe he likes the game?' And again the response should

e

L

be negativ?. / R " , n : vgff/
. 3 V'J . N M

Elicit from the class that just because people like to do things we don't’
. like to do, they are not necessarily "bad".'%?he teacher then exhiBits thel\doll,
oF ‘ 4 o o
Her question might be: "How many children lik® to play*with dol%§?‘!bEven if there
. ™~ - ]

. - P - N
are boys that like to play with dolls, no boy in the 5th Grade will admit-it. The
\Va t~ -

: ’ v\
teagher might then ask: "How many don't like to ﬁTéy with de#lls?" T%F boys .
/ - .

s R
will respond enthusiastically. The next question from the teacher, then, should(
. - A3 o T ogm L - !

be: '"HAw many boys have tried to play with dolls?" Not one, of course. “"Then -

how d¢ you know you wouldn't like to play with dolls?™ ésks_the Feacher. The

. | @ ' ; ot

. ' - )
C
N ‘\\_\, ) :
. \ B
) - ¢ /

O

ERIC .

] ' A N ¢

e
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- N 9 .
rJéponse may be expectéd. "How about puppets?" the teacher asks

N

N

2 . .
dolls?" The boys will downgrade the playing with dolls, but they cannot be as
‘ § ' o .

certain about their dislike as they were to begin with. The teacher has two finél

b g o~

questions for this segment of the activity: "Are the girls bad because they like -

to play with dolls?" and "Can we say that peoéle are bad because they like Eom?thipg

£ ~ ' -~
we haven't even tried to do?" ) ,

| - .
The teacher then exhibits the bow and arrow and follows, more or less, «the

‘

procedure with the doll. This time it will be the girls who do the disliking and.
who will bé:led to the conclusidn that people are not béd if they like the tﬁings

we dislike or have never tried. The conclusion were best elicited from the clas ~
) e ~ *

" The teacher, if there is still time for the activity,.may distributes,sheets \\
of papér to the clasé, séying that the class is"going to yake a poll,

v ' v » ’:\ Al . .
She will draw on the board the following form, to’ﬁake the pokling as-simple
. - A )

as possible: o 7 S
Q'\.-v N ' ’ . - ot E b
i o BAD T Goob c \\
s BAD Soob N
. * ;l"\j 1 £ O ‘\ N
e . |-2= - -
' 3. * ’ \ .
L~ e 4. .
: = N * o
N 6. - / _
) 7. -
. @ X S: L %@I
! s q lO.. . 3 —\
i . . t
. -y \ . -

She will ask th¢ children td fix, the papers in front of them, copying what she had
el “ - : ‘ 4
‘f ;G%\on the board, ' .
I8
She then announges that the class is to be polledJrQ ten questions. (The

N

number’ is arbitrary, dependlnqﬁgé;marlly on the tlmq Yeft for the act1v1ty ) ShQNNN&;vﬁ

» %,V\‘ i N
will say tﬂet each question will recu1refa\§1mple yes, or no answer, Cautlonlng
N S
. the children to put the yes or no in the right column, SEF will qroceed.
.o ‘;, T i N s . \% "
/ " v
o, o "Questiod’lk" she wilf>begin, "vSur fagher likes to watch the football games
. . -
¢ ' . . o ! . ) 3
«oﬂ“ﬁsﬁs:}sion and\yﬁhr mothq}-doesn't like him\ watching thdse games, Does &our 2
6 . ‘ i i R ) .". N . _ ;, . \ ’e
dg% mother think you éather is a.bad persgn‘bécause he likes to watch the games?' o~
. ’ . : /
A .. / { ’ ' ‘

\}g /v’ . . ‘.__1 . (‘ .,
ERIC- o e o

o o e 4 L
L .



S e ‘ L . =g= .
. oo R ‘."» ) . ; oo 1 .
} . '_-'. . ' p ’ i v ¢

Yes q,r no? Put "yes'!;’or Yno" in the flrst\column of the flrst 11ne. . y

)I‘/h\f.‘yeﬂ/e, repeat tha questlon, but thig time ask whether Mother thlnks

- . k] M
Fa,ﬂher st a,__good person because he 11kes to watch the. game. And this time 1nstruct

L . -
‘the chlldren -to put their answers in the second column of the first 1ine. (\ %
. ‘ . \f/ : N L\

Repea‘&t #his pr.oc?dure with the’ followincs) questions’: . - v ) )

N ' \ -~ - b

\2. . Your mother likes to visit relatives an@ your er doesn t. Does \
BN, your father think your mother a bad persyn bec se she 1kes visiting

. re{ti‘ve;\?{ good person? . . ,

) . . < 5 . - -

=~ 3. Your siste;;n}fej ‘\watch love stories on the television and y$u don't,
. . N 4

Do you think r slster is a bad person because she likes to ( tch . )
Etc. . » ;o

these prog

4,  Your frlend Johnn¥y llkes to wear a tie when he goes to school, "You
. - A N
don't. Etc. . N

o

5. Your friend Mary 11kes to have fish“for dinner. . You can't stand
§ fish, -Etc.

e Jenny Klik'es to puE“é’perfumeon the s of her earsfand you* can' t
/ sta%the smell of- Etc.

7. § Tommy likes to ride his bike Satuf‘aay afternoons int strange ne‘ighbor—

\\ hoods and you ddn't. Etc. o { : ’
ﬁ)/ : B . - ’ . ) kQ\
Etc,

é 8. Sandy loves to go to, the -library' and read books, and, yoxh don"t.,

9, Afnie likes to baby-sit ,and that's somethlng yoy haven't tried and A
é _ don't like. Etc, < . 5 e

/ .

- . . Y
\% 10, willie likes to go to girl parties and you don't,, z
\

(?ﬁiS IS a POINT IN THE ACTIVITY WHERE THE TEACHER MAY FIND IT N@CESSARY TO STOP,

N

-~ e

sop SN -,

SE OF THE TIME,nIMIT “IN WHICH CASE, SHE MAY COLLECT THE PAPERS FROM THE

) CHIDBREN A@ AJINOUNCE THAT THE ACTWITY WILL BE/ CONTINUED AT THEIR NEXT SESSION, ) .
~_ . W: v —

< . If thé act1V1ty requires two sesélons, the teacher will re-distributie the )

- papers (poll) to the children, then prOCeed as ‘follows:

Trme?

- AN
j?’ RS She will repeat the {1rst part of the question, then ask the children for .
"% ‘ : 4 .
their res(X . "How many wrote 'yes'? How many wrote 'no'?" She will make the g,
-~ - ’
tally andw /ﬁﬁ_\hajﬁrlty response 1n’the proper space arid column on the #
® . co- - / i}
bla%kbqard. She will repeat thlS procedure with all ther’questions., ‘Undoubtedly
: N '
hthe board will be treplete with Vo, : ‘ "
-1--, {' P r.
- \ - %
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learned in this activity: .
= "~ 7 .

-like the things we dislike.pr have never tried.
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The geaChér will then elicit :Fom the class once mbre the lesson it has

—~

People are neither good nor bad- just becapise they
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A CAREER EDUCATTON PROJECT XK¥I4 , - . 1./15a .
. fgﬁ N 2 » . e
] E . » ' I
d ESKIMO S QUENCE : R
. > ot - - ’ e -
’ OEJECTIVE #lS %o learn that sometimes we do not'like things even s
’ \ though we hawe never tried them. (Prejudlces-blasL .
. B . - . e e
T~ . ¢ - . ” . 7 ¥ .
MATERIALS: Cartoons & / ‘ ‘ﬁL AN ¥ S T
- . = S A Oy, | N o Qz L
< PROCEDURE (For” Elementary ‘Grades) . a, S . *

,

. o Materlal for th1s objectlJe accompan;q@ these lesson 1nstruet%ons

2] o

' ////,1n the form of a cartoon for loWer grades not haveLng readang capabil— 1

1ty- It.ca eas1ly be modlfred by the ' Teacher for* reading grades‘

v, B ;

It as a playlet to be read by students or as a d1alogue for;a puppet . "

-show. In e1ther event the materlal 1s su1table for 1nfuslon 1nto a-
P X
: social stud1es lesson. T , , : : 7 oo
w N . 4 ] ¥ , ! 4
— '?JY An esklmo youth is taklng a group of qplldren, whose parents o '2“/
: o N
—are work1ng°on the Alaskan plpellne, out:. into a frozen laKe to show'-

- [N

o

_them how to fish through tzi/;ce. He cuts ‘a number of holes and " _

. 'fxplains?how’to set up a p."e at each hqle.@ Tlme passes,.a few . ‘]:
. 'fish arefbaught and at one ﬁodnt the young eskimo lops.off a piece

of frozen fish and pops it into his mouth.' His yound stateside Ny :.‘fd
- aéou;intances lookaon<in,quulsion, jeer'at him and move away,laughingﬁ
at the thuﬁderstruck\eskimo goyrwhose hurt manifestsﬂlﬁSé&f;in thef' ‘

form of tears rolllng down hlS cheeks. , / . N ©.

If the v1gnette is be1ng utlllzed in cartodn formﬁonl\**the o
K} ’( 0
Teacher should help (as m1n1mally ,as. posslble) the students to under—ff
~ - v / “ V/ !

1

o stand the story on a purely descr~pt;ve level. When it is clear that

the students understand cge story, the* Teacher caf EEgln to\quest§on e
'» X v :

them to e11c1t the underlyrng dynamics. /As w1th all such materlal N

‘o

: ;he qhestronldg should be as ope-ended as pos iible 'at the outset.

Cartoon Set No. 2 1llustrates the reverse s1tuatlon when the Eskjimo
& laughs at the. stat651de children for eating ice cream in %he cold.

. i - - '/' S
’ v ’ - - . ' sy e L
v o~ . . . ’ ' . :
b \‘. . B ' * -
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ELICITs: . B . T : .
‘f'., By ‘.

l, The~statesxde chlldren probably had never eatdn, raw flSh or seen

it eaten. _ w *

P

2. Eating rav fish is horrible. : S

3. People who eat raw fish are horrible (bad).

4, If people” (the egkimo boy) are bad, they should be punlshed <
(hur;) _ . \

- . . . N

Elicit the steps by working backward from theseskimp boy°s tears at

the end of the storyo' Define the Words preJud ce” and "blas"

1 . R

Ask for examples from their own e erlence = pre udlce - blaso
X§ 3

,~f av1ng e11c1ted the steps above, the questlons should be ralsed

vis-a=vis the obJectlves. CMIf yOuFVe nexer-trled someEhing, does

it mean, necessarily,‘thatﬂyou von't*like it?" . Then" ask, "Suppose

C

(

they had trled it before and dldn't llke 1t, wourd thelr actions

tnen be reasonable?" Us1ng thlS approach, e11c1t the second ob- ¢

# -

jective. Then ask for exéﬁples/from their\owq:experieﬁces. Elicitv

s

summarz5from class., ) T ' ’
The‘whole issué¢ of elng\"bad" VSe. d01ng somethlng Wthh “was

d;sl;ked @puid be d1scus ed’ ‘earefully. Also there are some“untrled
behaviors which could well be disliked; e&g., crife, without having
v # L “

“triod t ol PO ‘ R ’ Ty

- {
_.The ame questioning approach can be‘utihézed with the olaylet

¢

.or puppct show. Here the teacher could ask gﬁfmpersn playlng the

~

»

.

cckimo 50" ‘how he would feel if he were theﬁesk&&o boy. Teacher

o

. L
points O”t th‘rgs in their exporlcnce. 1a€ others wlght thlnk

"seculiar® or "bad" but common and qatural to them.

4
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e . LAGUARDIA COMMUNITY COLLEGE : ‘ 5.16a
‘ . \\Q}L CAREER EDUCATION PROJECT K-14

&

MY PAPER ROUTE . . o :
* OBJECTIVE #1€: To.learn that things and people are preferred when they have
more preferred qualities and fewer disliked qualities.,
) - PROCEDURE: ,«

The teacher may read the accombanying playlet to the children, then proceed-

b

ollows:

. ' _ o . .
"We're going to play a game," the teacher might announce. "The boys are

oing to play t-:hemselves. The girls are going-%o play at being mothers."

- "Now here are the way things are: Johnny Pég a stomach-ache. His mother

‘wants to give him some medicine for it. The medicine doesn't taste so good and

4 Johnny doesn't want to take it." ’ S . . ' -

u

"Now let us\see how moqgsr gets Johnny to také that medicine."

s . . -

The teacher will then elicit from the class the reasons Johpriy_ ought tg

&
n

take the medicine, helping, of course, w_ith leading' qhestiorﬁ. f‘%

1

4 .

N "Can Johnny play wheh he has a stomach ache?" - *, - ”
d .

N .
L ' b

‘"Can Johnny have ice~cream, if he has a stomach acw-- .

"Can Johnny watch Tv?" e%c;, etc., etc. . ) ' T

~ .

"If Johnny takes his medicine,,will he be able to 'play, eat ice~créam, watch

- TV, etc.?" is the next question. i
. | .
' Followswith, "Would you take the medicine?" )
Then, "Even, if it is agbad-tasting medicine?" N
. ;

tos -

A N . . , ol a ‘ ' . x
play the’ game." , : ‘ R ¥ a § ’ {

” N v 4 . et
Following the expec}z’ég answers, the teacher may say, "Now we are ready

pol

ui o

The"'mbthers" will offer all the reasons why the boys “@hould take the medicine.
. v N - . s

- . . > . kS » - o, , .
R The boys, coached by the teacher, w‘ill respond to each of the "mother's" argumens s
' : ’ . ’ ' *. % . [
- .
with an_approﬁriate reply: "I.don't like it!" "I dos't like the way ‘it tastss!" g
« . . ‘* By ) B . L
*I hate it!" "I don‘t dare if 3 donit watc¥ Tviy qtc. R
. ) . . ) B . : R <
- . Th& "game" shouldn't last tfoo long.. . % ! . g KR
. - Then'she teacher mg¥y’ ask, "How many c?»ildren“"w0ula take' that bagstgsting * _. 3 o«
PR R S T T S SRR
) - '-"«A T " T L) . ) & »t P R o 6 .
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medicine?" "Even if it is terribly-tasting?" ‘ o o ] a”
: o . . ~ ’
From thexe, the teacher may elicit from the class that though it doesn't 1like

-

the medicine, it likes to be well enough to play, eat ice-cream, etc.; that while

there is very little it likes about the medicine, it likes what the medicine can do.

The teacher can then point out that there are many things and people who have
' . 4

e more qualities we do like. She might ask

qualities we don't, like, but\Fho
e class cannot readily

LY
the class whether they can name som

\

suggest them if

\ .
i

llow the 5th Grade procedure for this

respond.
And from this point the teacher may
aétivity, limiting, of course, the areas of.discussion and the length of qiscussiqn
| : ¢ S

“
- -
3

to the capabilities of the class.
The objective of the activity, of course, should be mentioned at every
]

~

f
odportunity and stressed at the conclusion of the lesson.
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CAREER "EDUCATION PROJECT K-14 ~ ) R
Lo ‘ My PAPER ROUTE o ‘
CAST: - Tommy, Fred, Willie, Ahnie,'Jan T . -
¢ - . 7 - ’ " . . . ‘
SET: School Yard . ‘ T ' ¥
) *‘**’*******.**********************.***************‘;*_*’***1*********-******’.************ ‘ ‘ : p.’
Tcﬂﬁ?; (Tossing a basketba}l Yo Fred) 1I've got to go now. ' 3 _
FRED:  Why? ya R : 4 S~
. TOMMY: I've got my paper route. Co -t .
. ,I: / . l: . .
WILLIE: Do you have t9? Can't you wait till we finish the game? N A
¢ v > E - * i
TOMMY : I Canﬁé. I'1l be late.” o ( ) ' ‘ ) .
/4 : . , : ‘
FRED: %9 what if you're late? .
. TOMMY : I'11l lose my job. I'll lose my route,

¥

WILLIE: Yeah! I know what you mean. Do you like the fob that much?

F)

FRED: What else do you do?

TONMY : Delivering papers? '\\V/ » ‘ “>

." 1
‘ _ J
TOMMY: ., Nothing, Just deliver the .papers in the morning and then again:®
~ ~. in the afternoon.
4 . )
~_ ANNIE: You deliver them to our House, don't you Tommy?
: TOMMY: = -Yeah. L ' = .
ANNIE: You must get up early in the morning. How early in the morning
do you get up?
L ’ =
TOMMY : Very early. | ’ 5
. .
JANE: . 61 hate getting up early in e morning., : y
POMMY So do I. And I have to do it every day. S ;* ) ) ‘o
FREDgy Then you'we got “got to bed early. Miss all the good programs on T.V,.

-l I B P Ll ol o B Y Ta D] ey o
JYou can't like 1t that mugh, can, you, Tommy ?
LN 45 -

TOMMY : I don't like it at all. s

WILLIE: And you can t play ball in the afternoon. I wouldn't like that.

. S ® . .
TOMMY: . I don't like that , either. N o ‘

1

+  JANE:;, . And you've got to dellver papers in the rain and ;the snow. How oan you -

. ot ‘d0n1t° . . - . : - . ’ -
'y % c Y o . ' - ’ '
Ko Py ” ‘ ] - N P Y
] . c
- “ . b
v ] ¢ ~‘ ” \ \> - -
"‘ < - e Mf“j A . T
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Ty, i . L s
Emc e«-, BT S
Pt e «“ w g v . oL "

P R . P - A s - -



. I : V" - : .
3 .-. } ] .‘ . i o /‘_\\ -

. A
&L v L '%i ,‘ . ¢ - - )
v 4 : - : . : ¥
MY PAPER ROUTE (CONT'D) _ .
' 4
.- . . . ) .o o o ‘ ‘\-1'7
N L 4 - L4 . B . . . . ° . .
TOMMY:  There are a lot of things I don't like aBout my job, delivering papers.
, o . . . _)\ . o _ .
-~  WILEIEY Then why don't yqui quit? T A ‘ . L
- ,. ) o . _;,‘ N v B . . . ‘ ) - ’ 4‘ ’ .
e \{:TOMMYEV ere are reasons. . & - - RO I . ‘ -
: "'/. > - ) * T G . - ’ oo .
- ANNIE: reasons? R ‘
. TOMMY: I get paid for the job, R . i
© 7 JANE: How much? N~ - : Vo . e
; . or ’ . . ’ . : -
T TOMMY: Enough to get myse‘lf. 2 soda, when I want it. ° o =
o -‘,“';3‘\- - .
FRED: . You' ban get & soda without worklﬁg.
_— ’ o . " - ~ .
J_':;;- - T{OM?!Y: Not every time I wanttlt. Besides, there are other things. -
. : ' s )
WILLIE: What things?
TOMMY : I could buy my Mom a birthday presemt. I oought myself a new basebatl |
-+  glove. And I've got money in the Wbank. —~ . .
FRED: what can' you do with money in th b ’5.‘.‘” _ .
: . & N T .
TOMMY : I m saving enough to buy myself a speed bike, i
“ 'WILLIE: A speed bike? That's pretty good!
. TOMMY: '}I‘hat's wShat I like about my job. I couldn't get it without my job.
/ ’ . : -,
FRED: ° /I'don't know. You have to get up early in.the morning. ) ‘
i . ‘ *
WILLIE). You can't play ball in the afternoon. . A ! "
//(' » ] , . .
C, ANNZE; You've got to walk—~in tlie rain and the snow.
TMMY : But look at all the things I c'é(_n have, all the things I can buy.
D: I don't know, I don't‘knsw whether I_'d take a job like that, even
—_ ’ if you do make all that money., Would you, Willie? wOuld yoy, Annie?
Would you, Jahe? i . r :
" /‘\ ) -
) ' (
. .
\/\‘ o
‘:\ . ~ v ' . . B ’ .
0N 'Y ° " * -
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. s CAREER EDUCATION PROJECT K-14 7

N
- .5,17av . ~ Twe Pﬁsos for Catalina . ‘ v
5.17b o Chodshing R A ' .

5.17¢ ’Three Wishes ’ v, . ..
5.174 . Disapﬁointment P , : _
. 5.17e Say-.Yes! i : . s
5.17f Guessing games ’ . - :
5.17g Birthday - i #
] < ' . » . . ' . .
SPECIFTC OBJECTIVES: C : : .
- - ' S ¢
w17 - To learn if I can't have everything I want. I
'( : . . ' must choose. . w
.19, - To learn that when I have to choose, the more. choiceg.
- 1 open to me, .the greater the chances Sf my finding
« something I 1{ke.
[ ]
5, To learn that if what I like lasts longer, it's even
better. ~ o -

EXPLANATION :. -

The readings accompanying this lesson are to be used

. "

to teach all of the listed objectives.' The lessons may be spread
S L 4

~

s
K

o ( .. c . .
_ over a number of sessions. ~ v '
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' ' . ' DIRECTIONS

N . : . Vo .
: ’ N\ ' - « A
. . _ : "
« ., L ) Lo D) :
: . .

l{ The teacher’can fead the story “Two Pesos for Catallng" to the
« . class.. Afterward the follow1ng questlons can be dlscussedx
a. Wﬁ?“dldn'¢@§atalina buy everyth1ng she saw? (Because she -
o - "had only tow pest and therefore had to make a choice.)
I TE}B is objective No. 1. .Ask students for .experiences of
: eir own where1n they. had to llmlt their ch01ce. Do this
. - brﬁefly. . L - . . - ‘__-*'\
, b.“Why didn't Catalina buy the flowerﬁgk the pancakes? the clay
toys? (Because they would not last very long. Moreover,: she
. wanted to know what else thef@ was that she night choose- from.
The more one knows about .the' choicés-that are dpen to.him, -
the more 1tkely 1t is that he will choose what he finds most
satisfylng Objectlves 2 and 3. Elicit greater satisfactior
~in duration of pleasure and greater satisfaction poté“tial\ln
- knowledge of choices available. ib .

- ST
<

Y : 'l - v e .. R .
c. After Catalina bought the- shoes, what did she buy next, and

why? (She bought candy, because this was what she wanted
next and what she could affo@Fd.)

2. The teacher can read the poem "Chooslng" to the class. The poem

' nicély illustrates the difficulty ofapaking cholces. Perhaps
children would like to memorize the poém. They also may want to
add more 'lines or make up d3her poems about other difficult ch01ces.

/ ' ., Elicit” d1ff1culty of choosing by asking gneral questions about point.
- of poem. Then elicit objective dhe by asking class how they think, _
the problem will be “solved. '~ «

3. The teacher can read the 'story "The Three Wishes" to the class.. _

The story mlght also be acted out by the class,.w1th the chnldren

1 either playing the story as they remember it or pantommlng it as
. “the teacher narrates. ' If they acf it out, very few props will’ 'be

) ' required; a tablé 'and two chairs, a few dishes on the table, ar
. i paper sausage. The necessary characters., would be the poor man and

" his wife, the good ¥airy, and &an "1nvmslble" creature, pOSSlbly

dressed as .a ghost, who flings the sausage to the table, fastens . -

it to the poor woman's nose, and later whisks 1t,éway. o

o

A discu981on follow1ng the presentatlon of the story should bring

g out the importance of making choaces a§;tho§§htfully -as ﬁoﬁslble.
) "Certain choices open the way to many other oices, and certain’ (- :
\A choices close the way.- In/;he‘sto y the poor man carelessiy '\\\Q/W
K!I '.‘\‘. - “v .7
T B . RERF R A - e
bl f : .\%
8 . " R F )
4 3 ¥ - i p »
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wished_for ébgpthing that could be consumed 1mmediately& How '
‘ much better off he would have been if, lnstead of a sausage, '
) he had w19hed for a farm with- pigs- that could be mgde into .. s
-/ sausagel 'JHe shoyld -have wished for the kind of- goodsor situations
that would have’ created better condltlons for hlmselfwan *his wife § -
‘" that the story shows gsomething that we all ‘do quite often: 'we . .
spend our money’ or rgsources for qulckly consumed trlfles. Children
often spend their pennies. an@ehlckels for "¢andy and.gum that are g ne
in a moment but if they saved thelr money for a week or a m nth 5
‘or more, they could bygg .doll or airplane or some other toy. -tHat

for a longer @erlod of time. -The children should be led o dlscover-

.

. //ﬁbould give greater: and“more enduring satisfaction. "As a secondary‘“‘“

point, the discussionmay focus on thelamportance of thlnkxng
i3 »before, speak*ng. . -

-

i

o ‘ : -/ . N S | ‘f "’lb-:?

k-4
Puplls mlght want to try to retell "The Three Wishes" with the -
poor man ‘and his wife' maklng wiser .and more creative_ choices, whith

would prov1de a new outcome to the'wstory.. Unfortunately, the subcass-.

_stories will not be as amuSLng, put they 'will help the.chlldren o
gsee the variety of choices avajilable. .and the importance of making
71 The teacher whould avold placing exaggerated emphasis
. on' the di icplty of maklng‘gholces* he should rather ‘emiphasize
o . the need £0O maklng thoughtful choices. The teacher might haVe
the dhlldren aw plctures ‘to 1llustrate "The Three4W1shes
comlc strlp fashion. I - o

>

Rl - M 4 - DN 58 4
. T

. &, . children can tell. storiqb about experiences they have had -in whlch

" they were dlsapp01nted .in the things theg'WLShed\for. For example.-E’

how many children’ have urged their parents ‘to buy certaln foods’ .
_because of the prlzéb 1nsxde° -What were s{he of the prizes. they ;3
, raceived? How long d;d they lasgL> "How many, of the chlldrén were
- dlsapp01nted° “Why? The exercise should help the ch11dren, on.-the
. -pagis of their own experience, to Qee the nq'd for good thlnklng
= befois\e maklné)' choices. . - : “ \ '

. S . .-
5. ‘(This is an optlonE% isgue. ) The teacher can dlscuss w1th the
.class the quest;ons\yhether parents should say yes ‘“to whatever'

children agk for. To aid children in seeing" that«w1shes should be .

reasonable and that parental direction is sometimes* nabded,,tﬁe
" teacher #ght cite some funny examples of childr q,s w1 hes whlqh
v - ' could prove harmﬁyl fo them, gich as eatrgg ohly ake, ot goin%

. to bed, and 8O Pn s . T

e N N . ; .‘ ‘-.A.-Q ; .

-

olce mak;ng 1W»the follow;ng gueSSLng games
‘ ‘ about a 11ttle grrl who lS gOlhg to "
a party what\do . you thlnk would be the’ wmost _
1mportant to her? A nice dress? A pair of skateé“

some bubble gum?* < : P ’
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_Teacher:
o v '
Teacher:.
Tgacher.

. The pupils can pretend that they are each having a}%irthday the .b,
'~ next day.

0 - :.; . V'.,_Lf\" .
v : - p
L o> _ . T o P ; . ’
.9?'7' : S ?_" .o ’ S
I am thinklng about a chlld ‘who is gOLng on an rf?;;=f“
“all-day hike. What do, you: thlnk has first. choice - e

would be? A book? A lunch? A portable radlo?
AIf a Chlld chooses the portable radio, the teacher
points out that as' long as the person can go hungry *
. without 1n§ur1ng hls health, the portable radlo would’
" not be a bad choice; but the perSOn ‘would ‘have to be %
aware- of ‘the possyble dlscomforﬁ-of hunger ) - L

’ ‘/A P
,,I -am thlnklng of '‘a man: who,wasfcaught in a rain-storm.
. What wouId he want most? A box* of candy? ‘A raincoat?
A kfte” u":."" . \\“’“, » \9;;»_ . - : . ) . ;
I am thlnklng of a woman who is bothered- by moqultOES.ﬁ ¢
" What“would she wish. for most? A jmr of, honey? A

‘_fflashllght?‘ Mosqulto—repellent 0il?

'I am, thinking of a man whose car ran out of gasoline.'
. What would he want most? A hot dog? Some gasoline?
A new hat? ' . . A T

D omha,
‘ A}

By
bl

’

Each child can draw a pig¢ture of'a gift that he would -

*They can assemble these pictures into an exhibition entitled
"The Gift I Want." Afterward the teacher should ask the children .
to’ study the pictures on pagé 194 of the text, “Choices. I Can Make."*
When they havé examined all the possible choices, the class should be
asked how many of them have nhow changed their m&nds. The tgacher

can ask individuals to telN about ‘their- initial wishes and their

new CuOlceS -

This activity should help pupils discover that lack

of information limits choices’and that. knowledge broadens choices.
(Objectlve No. 20) : .. . v

*picture will be attached. ) Ce

% E . L . p .
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N . TWO PESOS FOR CATALINA - BY ANN KIRN

o . A B g
¢ o . o . . . : ‘e

. - Catallna and’ her family llved 1n a faraway country. _ Catalina

" was very, very happy. ~ ' ’

L o Sheehad two sllVer pesos to spend A lady gave them to her

' becaune Catalina had found Jher bracelet and returned it to her.

Catalina had never even had one. peso. before. -She was so happy that she

- sang over .and over again, "Two pesos forﬂCatallna" Two pesos for .

- ; Catallna to spendl" - , e : I

- g 3 ‘ toe : *

One morning Catallna went to. marketywnth her father and mother to

buy somethlngﬁylth“her Vvery shiny two” _besos. ‘Catalina's fr1ends .waved
- goodbye to Rer. -Res¥ta:'calle ,J"Buy some black whlstles at the market

Catallna!" !

'
T

v .
»

@ "No, nolf criedmgomero.? "Buy a‘little burro for us to ride.™
. Q . . ’ . .o .

%

,.1 R . T ) . . X
.;‘ o lots of candieswand cakes!" shouted Eduardo and Pedro, who
. alway hought about things tos eat. . - ‘ : . B

4 Is |

, BUt Catallna only smiled as she hurried after her parents. Many
- farmers were going to market‘ Some carried baskets of vegetables, some
carrled fruits; some carried flowers. Other,farmers drove burros loaded.
%; with bags of beans and corn. A boy was leading his plg to market on a
» leash. All the time Catalina sang, "Two-pesos for Catalinal ™wo pesos
' for Catalina to spend!" - ' . ) ‘ h¢
> . H
While Catalina's mother and father were selling the juicy mangoes
they brought ta markek, Catalina wandered through the marketplace,

looking for what. she would like most to buy. e

- - "Two pesos for £lowers?" Catalmna asked. "I would like some flowers,
‘ . but they will fade and die, and thauI would haye nothing." ‘

.

"Two pesos for pancakes°" cried Catalina. "I'm hungry and I should
like to have some pancakes,: but gulp and gulp and they would be gone.
Besides, we eat pancakes at home every day." .

Then Catalina came to the pottery market She saw wonderful clay &
toys, little clay horses, little clay plggy hanks, and black clay ‘5.
whistles, the kind that Rosita wanted. ¥ z

: . = C
: . ' . ‘J i

"Clay toys are fun to play with" Catalina said. 7I could buy lots

of them, but clay toys break." : J -

fo And Catalina went on her’ way looking and’slnglng,}"Two pesos for
Catalinal Two pesos for Patallna to spend!" ’ 4 oy

And then Catallna saw a little glrl sitting on a bench. She was
' wearing a pair of beautiful black, shiny shoes. Suddenly Catalina kmew

Q ) ’ » 1 AN /
g . . > o . o«
: ‘ . . - s -

°
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e A
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3', ";what jhd‘%fﬁted.;»You see, Catalina was poor and sHe had never had a
' ..~ pair of shoes before. . She thohgh how good it would be to walk on the
road and mot feel the sharp stones. She though how proud she would be
to wear such beautiful shges to church on Sundays. Catalina and_her
father looked through many shoe shops.. At last they found a pair of
~black shiny shoes=-just the kind that Catalina wanted ]

. B N
1 . . ~. #
. . 2,

4 She'gave the shopkeeper her two silver'pesos as he put the shoes"
_ orr her feet. The shopkeeper gave back to Catalina some change. She -
- clapped her hands and. danced for joy. :"With these pennies I can buy
) candy for Eduardo, Pedro,,Romero and Rosita." . - ; .

* -

On the way home Catallna stopped many tlmes to wipe the-dust, ftom '
e the beautlful shoes. .

L&

3

"Oh, how beautiful. are “your shoes'"'crled a11 her frlends when she
got back home.. ' : , { ' '

' That .night Catalina sang softly, "Two pesos for shoes and candy.
Two. pesos for beautiful, shiny shoes and éandy n

o
. N

. . | I

«/ : -



' THE THREE WISHES : .
‘ .- A Swedish Tale 5

A

There was once a very poor man who llved with his w1fe in a humble’ ¥
little cottage. Every'day he went into the forest - to chop wood. . One '
- day when he was in the forest he said to himself, "Oh, dear, I am so

- unhappy! . I am poor, ‘and I have to ‘work so hard all day long.. My wife
©is hungnp»and I'am hungry too. Qh, I am very unhappy indeed!" ‘

-At that moment a beautlful fairy appeared before him. She said to
him, ‘"My or-man. T heard everything that you just said. I am very
sorry’ foz you and would like to help you. “Ask whatever you like, and

'your firat three w1shes shall be granted." - - .

\ Then just as’ suddeniy as she had come, the falry disappeared.
The papr man felt. very happy and he sald "I shall.'go home and - shall
tell my w1 e how the falry has granted me three w1shes. : [T

i ) R
’ He hurrled home and called to hlS w1fe, "Wife, wife, I am very happy
because a beautiful fairy came to me in the forest and she said I

g - could have three wishes. 'aAsk’ for anything you ‘like' the fairy said® and
* your wish shall be granted.' ©Oh wife, I am so. happy."
"I am happy to," said the woman. "Come, let us go into the house,

my dear, and let us decide what our w1shes shall be."

[1
S

~ The man went into the llttle cottage nd sat down at the table.
"I am hungry wife," he said. "I would like some dinner. While we eat, -
we can talk about the fairy and. the three w1shes. - i\

The'po man . and his wife sat down at the table and star.ted to ear
their dinner, and to talk about the good fairy's promise. ¢

.

"We can ask. for greatAriches if we want to," said the man.
LS 3 "Yes," the wife agreed ‘"we can ask for a beautiful housa "
L

"We can even ask for a whole empire if we want to," said e man.

" And hls w1fe replléd "Oh yes, we can ask for pearls and diamonds

by the hundreds N ,

. "We ean ask for a big family," the man added --"five boys and five
girls." '
s "Oh, T Wpuld prefer six boys and four glrls,' insisted the wife.

-The man’ and the woman went on talklng llke that, but they couldn't
wdecide whatAmhree w1shes4§euld be the most sensible of all.

3
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have a sausage than a b1g famlly. o \

. N . . . “ B . § .
. . : ) o : o o : -
S - . . . ., - ' B . .
] v o ) R . ' . o . .
. N ‘ [, N . L. . . f d .

i The man ate his soup in silence and 1ooﬁed at the dry bread on hls
vplate,‘"Oh I wish I had a great blg sausag \for d1nner'" “he said.

9

! ‘At that very lnstant -a great blg sausageﬂfell onto the table.

Naturally, the man was very surprised to see\tPe sausage and so was'hls '

wife. P

st e,

"Oh, husband,". the wife said, “you have been very fOOllSh You - - -
asked for a silly old sausage.and so one of thi WLshes has been granted.
Now there are bnly two wishes left." ' : '

g .
&
‘I

"Yes," said the man, "I have been’ very foolLsh . But we stlll have
two wishes. We can ask for great riches and an: mplre." .- o

3 3 ::\ ’

"Yes " his w1fe agreed "we can stlll ask fqr\rlches and ‘an emplre,
‘but we can't ask for ten children. And" ltws your; fault for being so
foolish. 1It's your fault for demanding a sausageﬁ, You would rather

W

~ The poor woman went on talklng 11ke that, compfalnlng,vand saylng
over and over agaln, “It s all your fault for belng so foohlsh!“
' £ - Lo
Finally the' man_ 1ost hls patlence and’ sald, "Igam tlred of . “Yous -
complaining! I wish the sausage were hanglng frqmﬁtheﬁend‘of your nose!“
./ N . ‘ I &
) The next second. the sausage was hanglng froﬁ ‘the end of tﬁe w1fe s
nose. Naturally, the poor womah was greatly surprlsed afid so was her
husband . . ) o o s

o

P

The woman started to cocmplain agaim more 1oud1y than® before. J“dh,
my husband " she said,  "you have been very, very' foolish! Flrst you

" asked for a sausage and then you wished that the aausage wereﬂ&anglng

from /the end of my nose. That makes two w1shes.; Two foolmsh w1shes!
And we have only one left!' . L L

:

“Xes,“,the man agreed,‘“but we can still ask for great'richesﬁ“
v LN Yl : y\ N M

“What good are rlches,“ the. woman complained, ''f I have a sausage-
hanging. from the: end of ‘my nose?. Why, I, look ridiculous) and it's all
our fault." g ST ;o '
Y " ‘ et : //

The poor woman started to cry, and the poor'ﬁan said, "oh I wish -
that sausage weren't here at alll" ' - P

}Instantly, the sausage disappeared, and the tman and the woman were

‘right Back where they started, as peor 'as ever. They BSth complained,

but it didn't do them any good, for they had ifed up their wishes.

.The three w1shes had been granted and $till they had no riches, no
empi;e, nq pearls and diamonds, no little bbys and no - 11tt1e girls. J

And they didn't ‘even have any sausage for”dlnner! —_— .

L4
-
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‘. cHoosING -

by Eleanor Farjeon

qy ‘Which will you haVe, a ball or a cake?

A’ cake is so nice, 'yes, .that's what ‘I'll take.
Which will you have, a: cake or a cat?

A cat is so soft, I think I“ll take that.
‘Which will you.have, a cat or a‘rose? o

A rose is so sweet, I*11 have that, I suppose.
Which will you have, a rose or a book?

A book full of pictures! Oh, d5 let me look!

B Which will you have, a/book or a ball? .

Oh, a balll No, a book! No, a---=-==mucu-

Therel ‘Have them all! . s

s - , . .
S ' . . P . . Coa
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‘OBJECTIVE #17: To learn that if I can't.haveQeverything I want, I must choose.

i

MATERIALS: —kPictureS of: CHARLOTTE RpSSE. APPLE PIE A:LA MODE, JELLO,
o : ICE CREAM SUNDAE. OTHER DESSERTS: - ROAST TURKEY, BARBECUE GRILL
PROCEDURE: . » o . c R
The teacher may open the session by suggestipg that our appetites are sometimes
N ' X > o

bigger than our stomachs. Verify this statement by eliciting form the:c1ass that

\ .

there have been occasions.when overeating has produged some stomach discomfort
f . .

among them. ' . _ . $

N o Then the teacher may exhibit her “de§Sert:'pictureé; ask how many like these
. . - . \ '4 [ - . E S
desserts; how many could eat them all at once. Elicit from the class that it would

.

. not be advisable to eat all the desserts -pictured at oﬁce, especially after a

P

big &nner. Elicit from the class that, if they, were }equiréd to make a single

t

. choice of the desserts, thé task would not, be simple. Elicit from the class that

to choose a single dessert would bé, however, the wise practice, particularly,
ng . : y

) L. o ) ., Pl . . . . <
\:again, after a étll dinner. Ask the children, individually, for. their choicesf e

(It is not necessary to have the class give reasons for their choices.) Eliéit,

>

J » ’
from the class that the choices they have. made are more or less satisfactory.

(Allow some room for the mormal greeds.) Elicit from the class that, while it

' i

may not .be the most desirable practice, there are times when we cannot have evéfy— Lo
o & : 7
thing we want; that we must choose among & number of_qptions; that we can make,

~» . ’ : <
on such occasions, more or less satisfactory choices, at least of the desserts,
A Y 4 . - ,
N e | | , ¢
The teacher may say, then, that there are many situatiors which, similar
P T i} ' ; R
~ to the dessert situation, demand a choice on our part. Exi..biting the pictures
. \ B v . ¢
of the roast turkey .and thg outdoor barbecue grill, the teacher may ask, the class

> 14

C . s
for its feelings about each type of dinner. Elicit from the class that it ¢ould
~ -~

‘" notsPpartake of both the turkey dinner and the outdoor barbecue at once. Elicit
- _ N A

<, L - , ;g , o’

L S : v . . 1nn
EMC , ‘ # ': .I\J y .

N Y . 7
i e . : . . .
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>
from the class that it wonld nevertheless need to make the dhpice (perhaps in ‘a

- family vote onAthe question.,). .EliCit from,the class, aga;n, that its ChOlCe

~ -
-

- . would prqve far'from unsatisfactory. Elicit again from ﬁhe class the. ijective ..
N L .- ! - ) i \ PARRN
- of this activity: There ‘are times when I can't have everything I want\and I must '5-

B

" 1 o ’ o T ]
make a choice. ‘ ' . , sy .
o . . - : ' ‘. ! ‘ :“’ Y. e -

The teacher then, again, may say that there are many areas of our activities ‘
Lo . . e
-in which this problem of the need to choose is encountered., Exhibit the pictures fl‘
. . "“ ) — - v N ’Q' - . . P - T
;0f the merry-go-round and other fair rides. A&sk the children how many like the&e S
. — L y

‘ridesh how many have taken thése rides and enjoyed them. Present this problenfi: -

"You have exactly one dollar in_ your pocket, or your‘purse,)not counting theﬁcare e
- . kS St s

.. fare to take you home.. - Each ride will cost you 5 cents.’ Can you take all thé N St
fair rides you want to take?" . T T ' .

The' answer is obvious,

s v . ) ¢ - - ’ .
. ° 4 . '\

s >

. AR : .
"Then we are again faced with the job of making a choice," the teacher may

say. ‘"Which would you choose?" ' ’

Follow1ng tﬂt variety of responses to theéggestion (avoiding, if possihle,
;- :
any discussion of the reasons for the choices)'the teacher, may e1lClt from the
class again that there are times we cannot:&ave everything we nant, that in such ) -
s1tuations.we are requifed to make a choice, and that the choice may very well ) .
o vedsatisfactory, if. only for the moment. e _~f-l . - RN
. Tﬁ; teacher may then say,w"We are still the fair. that else do you find

at the fair?" | k ‘ o l ‘

Elicit from the cI?ss the varietv of géodies to be tround onFthe fair grounds:

hot'dogs, sugar candy, balloons, pizza, ice-cream, etc. ' . . e
~ ™ { . f
"Now, " the teacher may say, "you find two qu/fters, i fty cents, in your pocket

/. .
fifty cents you had forgotten: and suddernly have a great desire for all thosemJ

v

diffeg@nt good things to eat at the fair. gan you buy everything vou suddenly "

~ . . *

want?l -

r "
Again the answdr is obvious.

b . >

I . ‘ . -

‘ ‘ st ., B _ . . .
Q ) ) ( . N . 1 *
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N . t 2 ’ , » , ;.
R "Well he.teacher may say, "since- we can't have or buy everything we want, what

- - . »

The class should provide the anSwer desire: ' we have to make a choice. .
- 3\ . . Y PR— N .' R '« = ‘ o

' ‘Ask. class-for-its ch01ce’ f goodies( again avoiding the reasons for the

P RS

‘
¢

different’choices much’ as p0551blet= . o . -

i L

S

- was not, entlrely anfxmppsslble‘task and that the ch01ce was m e ‘often than not

. “
> . B . [

qulte satlsfactory/ o _ . ' . e

The teacher may then as< ﬁhe cwlldren whether they can recall any other situa-

‘ .5 tlons in wh1ch they were requlred to make a ch01ce because _they qohld not have

' Y. > P . . . \

i everythlqg they wanted :

v, . . a

]

R }’If the class needs help 1n th1s area of suggestlonxyﬁbe keaCher, of course,
. . ’ & . . S . . * .

. can he'lp-‘ i , A / ) -~ .
) "P"It.xségbhot summer day," she might say. "Some of your f&lendsq or your

A oy

-
go.to-see a baseR;ll game. qu many llke/swlmmlngo“ Howﬂﬂgny like-fo watch a
I /

[y .

. . ]
. good baseball game? Can "you js?bothlln the same afternoon° Wha7 do you do on
: - . . .

¥
. t

“!this hot'summer.day°" FU " % L BN

g(/z Agaln, follow1ng the verbal ballotlng, the teacher may~e11c1% from the class -
TN

PN ‘ - ¢
K that there are time ,wﬁen we can't have’(or do) everythlng we waht anJ[we are/
xequr;ed to make
Then ther

PO ! ,I' \.\ 7 . l
Elicit,frbm the;children the.numbe us thlngs they would want fqﬁ_thﬁar blrthday

. oL ,,

S or Christmas gifts/ 11c1t from them that it is ndt bery 11ke1y that they w111

- H . ) . - R ’
5 - ' .
' » . - ¢ (Y

,are?birthday or Christmas-gifts. "Can we have everything we want?"

I

R ] v 2
A - :
Ly recelve a l the gifits they_de51re, for economlc or other reasons. .Elicit from
= - N 1
> a o
them the cho’ Ces they would make, g1ven the spec1f c cohdltlons. E11c1t ohce
\
more the bbggqxvve of this activity: ther} tare tlmes when wé cannoQ havé*every—
r 3 - [ 4 ’ . . : . ',".: . £ - 2 ] ‘
. thing we want and we must make a choice. o
. 2 “oa e
. T z . ' . ‘ o - IR
. : .. . - A . )
. k -

i e R =

T Faly ¥, suggest that you sbend:the day at the beach, swimming. Others suggest yod’r



v . - s 1 »
.- - - R - e . . ‘

Thg teacher may then lead the chlldréh into the common practi g ofs choice’

» . '

(5&3t relates tq‘personal re}atlonshlps, (This would be an exerc;se more_appropriate'

the Sth Grade rather than the lst Grade: )?* i ’ ' }
» . : .
"Johnnjl" the teacher mlght say, "asks you to help him buy a baseball glove.

. . - .
Frankie isnYt feealng well and has to stay at home. ohnny analfrankle are good

& ) s
friends ©f yours. . Both want to see you at the safme t1me and that is impos 1ble. R

’ '[\.,“ v./\
What do you.do?"

Elicit the responsee fremhthe class Elicit frcm the childrend once more

. o | A B ' . o O ' -
that again they are confronted by & sifuation whjch ‘demands ;hoice. Taﬁy.canlt >

M IS . , : g o . . .
‘%/V visit with Frankie and help-Johnny at the samé&time.

.

Repeat this type of eplﬁode for the sake of the glrl§/1n the class. "Mary AN
: ¥ s ‘
'wipts you, to help her hpy a drFss. Annie has to baby—51t, and\;;igtyou to keep =
s Ve o f
her company. Slnce you can't"_ oth (everytnlng) at once, whd%}do you dp?"‘ L ’

-

~ -

s Ask the class whether they\han'had s mllan-experlences. +Allow them- to Z ‘? 7
- il - I
elaborate oh those experiences: try to avojd wﬁatev moral issue might crop up

. A3
4

in the discussion but do not shut it éﬁgf
- +

mpletely, Keeplthe focus on the need

-~

«to do,

If there is time left in the sesgion, pr the teacher wishes to carry the &\ .

\
[ ) 0

'nteresting-discussion.

j ) P P - . o T s
- . "What kindgjof jObS can a Sth Grader{take oh hlmself "-the :teache? may ask. = ' LT
b W '
. The children w1ll offer, most lrkely,tthe more . o?w' us jobs: newspaper .
. ' ) - ) . . & 1]
"delivery, baby-sitting, messengér woyk, etc.. he teacher%might interpolate here"
s . ~ M . oy , T . ‘e 4 . . )
T with a suggestion that there are jobs iﬁ every ho@e; ” sweeping, washing, cleanlng N

, _ e S . L ‘ o
up,(clearlng the' dinner table, etc: Nohody is going to be
about these choigs, but the teacher may.indicate here .that somet mes ‘one has a

. s

.
[

’
5

choice gven in these_tasks (waéhingithe dféhes orﬁarying the dishes, for 3§ample.)

" k4 ot * - //) -
o . , . . T w - “ L] - K
. . ¥ .
FRIC, - - ' . ‘ ! . / gz
L * ) 4 Ve // > ‘



» ' T T = 7
- Allqw “the children explore the tpo551b111’E1es of ch'o:.ce a\en choice of a series ’
of tasks presents them w1th an o’pthn. .o , T O o .

~ . - . - v - - -

tDelv:.ng a bit into the future for \the chi]éﬁren, the teacher may pr.,ese&xtithem

1

.

wlth \a problem they w111 be f&lng soon' ‘or later. High school ‘offers a variety
"y R . ;
' . - < - Sy ' : ; .
~ of courses: a‘cademlc, bu_51neSS, manugl, eté.’ "Can you' takfe all those “courses at
b : L] - \

’

-‘,the same time?" Elicit once' agaln that@;he cl'uldren @uld be confrontlng‘ a sfiua— o

4
#

tion 1n whlch'they could not have- evekrythlng t}tey/wa-n.t (some may want.both bu51ness*

v - - '
and academlc tralnlgg—) and ‘n Yvhlch they would be requlred to make a choice. -+ .
¢ N \ - ) LA ' -

> . r?“‘@"‘e étep ‘further and é.he teacher may have the ch,:leren dlscu551ng careers.,
: « . .

_.say Then@ay elch.t from the class other such imMpoggibilities:- engineer and
) T ’ .

<

butcher, nkgseand corporation e};:ecutive, teacher and policeman, etc., etci CT
¢ - ‘ . . 3

‘ N A v T,

* With each step in the,activity, the discussion has been"eonslﬁded with the

" = . . - | "' . Y . v
realiZation on“the part of the childfen that situations in which we cannot have
" : . v

everything we want or' do §verything° ‘we want to do, come up fr:equentl"y,- and thatv

-~

*such sn;uatlons dema.nd that they make a :cholce. Conclude the lesson W1th a re-
o . . >
P statement of this object}ve 1e4rned Wr1te the objectlve learned on the blackboard.
;o ’ / : |
1 As an ass:.gnmént if the ,teacher wishes, she may aik the chrldren to list

s -

» o k1 ’-‘ " .
e three or mgre situations in which they have been pequired to amke cholces under

such éj,rcumstances. A bright class of "children might be asked to.develop little

N A . P . - - ) . . — . .
plays involving threée or .fou;: characters to illustrate the objective of this .

? \ | < \,.4..‘ . '

vity., -~ o . TUT ey

act

. - D .
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g ' ANOTHER CHOICE .
. ’ K‘" ’ . .. ! Q ¥ oo R ' “’, . . . ° ; .
s .SECOND-QSESSION: (Follow=up Session) for . . \ .

o . . ~ . .. . » L A, e

- -~

. "« which are less preferred, Af those preferred most are..not . Jpess \
' R avallable‘ L ‘ - . .

LA s . e ™ " .
OBJECTIVE #18;  To learn to choose aﬁxo,pg things,-situations and fxriendships v ’

. . - / ‘

- MATERIALS: : The chJ.ldren s compos‘itlons (brought in as homework) in wh1ch 2

e w - ’ the children have reldted situations in whwh they have been .

- - o " required to make a'."second cho:.ce " 1 L | .
- 2 Y qu . ‘;,/ . ’ ‘

T‘"PROCEDURE\‘§'_. T ‘l'-' ,“‘1._"' R \ ~ o . e f ;

A~ tThe teacher w'i]‘.l' have COllected ‘the clf;ildren's composit—ions .'Serhaps in the
’ mornlng, perl'f‘ps the day before, and col\ated thexn ‘into the varlous categor:.es - v

. .
> . of exp_er::.ehce. If poss:.ble, the teacher Ylll dse these experlences for the basn.s 4

M !
o N

of the activity. The following suggestiosk\z:r procedure are’ bas,ed on common - R
B ' : \\4 * Vs
. 7

£
desires of children and ngy be followed to eve the’ obj ectlve--of the actJ.v:Lty

- 4‘_,‘,4
/ l‘\ N o . ’ l{_ -
- des:.re, or may be used-by the teacher‘sas a guJ.de in the use of the mater::.als the
> '\ . g
1:« ‘ ' ~’

-

& T
( ch::.ldrenLha‘?fe prov:l.hed wJ.th the::.r own experJ.ences )

© .
P - o -

y \. , The teacher m::.ght bng.n the s.ess::.on by elict t::.ng from the cla:§s a resume _off B “,
-~ the 1nl:.tal *Session Of-‘éhls actz:\:lty ’The boy ,of thne pl.aylt;tWanfced a pony. He' i
‘cbuldn't(have a pony but, l‘(e cou~ld selec® for ehimself ‘ahother kind. -of Fet. (He |,
cou%.dn;'t have the/thmn%he preferred most* but he could have so;nethlng 1‘:'(1 1?9«5 \

.

.

s -~ lind

category of hJ.S wlshef semewhat less preferred ) We discussed the various other

(N > | S .4
° pets g mJ.ght choose, the good points and/bad po:.n'rts of each, and then each chilg@ "

3

ryﬂ

v .
mad ;.s own "second choice ;"

L/

R

“The tea@;ha-‘s»'might then introduee\ anothe
. — -~
N

becomes a nedd@®ity. (The ,tea\cher will introduce ‘a number of such sdtuations and , )
. N w N ) . s - .yr

- s

g up tj those situations in which the emotibns invoked may _beéme P -

: : ' \i - ¢ % A C / T T r Tt
rather strofig,) ~ o . v . C .
A : PN - o ’ . . - \,

Begin, perhaps, with the question: "How.many <hildren woﬁ’lid‘iivike a ten-speed

impact, le

ay
i

- 3 ~ T ._ 3
# bike?".s"Ask wAy theyfwould like such a bike. Ask«whether they might expect’such

4

S ¢ . S C ) . ,
. R N ~ ' ,,‘ / {' Ce . i '.n l Lo . ’ . ’
Q ' . 210 * o ) Tl
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- bike from thelr‘parent , br rather why, they aren t. llkely to get such a blke.

° N

. ‘ " .
- child w, ts the ten-speed bike somethlng else instead: a football game, a

1

T baseball game, a\hockey game, sports equlpment, a doll, a doll house, etc, Then
* ask the chlldren ta 1nd1v1dually make their second?ch01Ces. "Elicit from them that
. \ . o . . " 3 '
there are times when we m¥st select ,from less preferred items, when the most preﬁ,
2 . . . ‘ /‘@ '\ - . , , ~ R V , .. &
ferred }s unavailable. - - .
"Suppose," the teacher may then ask, mov1ng 1nto a second oltuatlon,,"your
o & - : -
} - )
y boys baseball team or your girls basketball team wants to buykltself a special /ﬁ

A

unlform. The f1rst thing you have to find out 1s whether you have enough ‘(allow

. a

the children‘to say:) money. Now suppose yow haven't.enough for %he uniforms,

but enough ‘money to buy something for all the memba!p of the club, what- Would
. you deo2" N
. . ' b
o * The girls might suggest the purchase of blouses or-skirts or practice equip-

ment; the boys might suggest shirts or caps or sneakers, and the like,

"What are we‘doing," the<teacher may then ask, "when we buy shirts, 1irts,,
X . ® ~ . .

. oo : NG . e .

-etc,, inste?drof the complete uniforms?2"  and elicit from the class. again that

-

» there are times when we canhot have the thlngs we want, for one reason or another,

e

end must’ be able to mé%e a ‘choite of somethlng somewhat less pref%rred

Talk about food "We all lzle hot—dogsqg'd hamburgers and soda—pop. Now

ol

suppose the famlly goes to a restaurant for a Sunday dlnner and everybody is=

looking forward tp & good time, with maybe some rich dessert like a chocolate

“ sundae topped‘with.lots~of icecream and whipped cream to top the celebration. How

-~

would you like that?" (The questfion is more or less rhetorical but the teacher
N . - : * " &

might.wait for .the children's response, before continuing.)
° , .

j "No&}runfortunately,” the t@hcher might say, "on this particular day you
are not feeling too well. As a matter of fact, you've had‘a little trouble with
your stbmach, and your stomach still hurts a little. What will your mother say,

| ) I's . e

E

EIKTC '. ° ‘ , E " v 2 ')TAI'

JAFuiext provided by ERIC T . L . R



B . L -

. . N . - .
N . o . : . -3= ) . - . -
. N N y - . .

when you sit down in the restaurant? Elicit the reéponsés(from the boys and girl

_ . ) o ‘ . 1 o
) who volunt€er to be mother, S . ) - SN
R ‘ ‘ | . | | :
- "And what.do you say te ypur mothér in return?" . . : .
- S e ' N R ) .

uAgain elicit responses from the.children. , ] . .

""And who wins the -argument?2" jAnother rhetorical question}f "And what will
- she say, when you begin to look at the menu?" Elicit the-responses from the = \

class, summing upifor thé class by sayiﬁ§,'"of course shq;?ill make suggestiqné R
‘ about those tbibés on tﬁe meng1yo§ucén eat." ., (If tﬁg class hgs not already -
. A 4 - .
éuggébted the proper diet £ the aili;; child, .the teacher miéht call foﬁﬂthe
_ S
) Qariéty of dishes availahle to him.)A ’ L . ~
' 1&%51 once againy elicit from the class that we have exélored one more

PO . .
o E4 :

situation in whi®h someone had to make a choice of something less prefertred

because the preferable item was not available to him. .

S
Al ‘

Another such situation, with the teacher setting the scene. Johnny, or
Mary, is your best friend and you would like to show him your new baseball éloxe,~ . ’

or show her your new dress; but Johnny, or Mary, is sick in bed with the measles.” °. ~
y . . N ) N ~

R

“You just have to show someone your new glove:or dress. What do you do3" . _E

. Elicit from the class that the children will just have to find someone else

" for the view of this new possession, Elicit from the class, too, that this is a

» - . .

"second choice!.’

‘ ' "Now suppose you want ﬁo play with a certain team or goiout with a group of
13 . o
people with whom you'd, like to be friends; but suppose they don't think you're

o

' 7
good enough for the team, or too young ‘to go out with them. What do you do?"

This is a little mbre painful situation. Here, in the responses of the .
. P v

.~ children, we are likely to hear the expressions of some antagonism, some. hostility,
’ /which it might be wise to control. 1In any event, elicit from the class that there == y

‘ s kS
are times when it is necessary to forego our prime choice for a secondary one.

© " From here on, the teacher is best able to judge &hetheqqher class is emotion- & <Vi
- N . b .
&lly mature enough for the suggested situations in "second g¢hoice"™ to be explored.}

N E T I UL R RN
- At ’ v ! vl

= - . ¢

L.

\)‘ b 2\)3 ‘ ) . ]
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The firsf‘“suggested" situatidn involves sibling rivalry. "How many have
. L . N \ ‘ .

bedrooms of their own?" the teagher may ask. "How many share your bedroom?"’ =~ -
: . . . . - . v . .
T?en, "With whom do youfshere'it?" \ Follow with, "How dmeou like sﬁaring your

bedroom?" and "Would you like to have a bedroomaall your-.own?"

Give as much time as you can spare to each questions; eliciting form the class
| ; .

.

why‘it.dFés not like sharing 'a bedroom, and why it would dlike a,room all to ifself.-

_Then ask whether it is posgible in the children's home sef—up foi—&bem to have the

U'iuxﬁry of a separate room. ° (Phere is no need to ask why it may be impossible.)

Then ask whether any other arrangemént is feasible, such as sleeping on a day bed,

. .

s.in an alcove, or even in the livinérroom. Finally, ask whether they would prefer

—_—

such an arrangement. Then, elicit from the class once again, that if what they
prefer, (a room to one's self) is not available, one must take something which is
available.

The teacher then might move into a somewhat less emotionally charged situation.
. 3 ' - bl

Jobs. '

“

e hHow many of you have wanted to find a job," the/teacher might'ask, "to
AN ' .

make a little money so that you/}Luld buy a pai¥r of {ce—skates, a tennis racket,
. @ s ) 4 .
or maybe a special gift for your mother or father(on their birthdays?"

Follow with, "What kind of job would you like?"

wéite some of the jobs, particElarly the impossible ﬁﬁbs (so far as 5th Graders
are‘concerned) on the blackboard. !
"How mucA money would;you like your jobs to pay?"
‘Again, write the figures, particularly tﬁe impossible figures, on the blackboard.

. . R
Then ask the children whether their choices for jobs, and the salaries

mentioned, are really available.

v

g
Follow by eliciting from the class the jobs they gan reagly take on, such

r's .

as baby—s{tt;ng, sidewalk cleaning, errand bty or girl, etc,

. a .
Again, elicit from the class, that there are situations in which what is !

.

- wanted is unavailable and it must chodse that which is availabléi ' -

A



.’/' . " )

- . \ f*ﬁ ’ . - ’ . .
N o . . :
\Finally, if there is still time in the session, the teache

might picture a- -
k] . . .

very hot sumher dey and the children very eager.to‘getﬂto a'beg; and into‘the surf,
. - "Now xupéose you kndw that there isva certain'family on yeur bieEk which is doingf
! exactiy that, going to the beach for the day and you are dying@to go aleng’nlth
them but can' t;because they can't  take you. (Pauee) NoQ.w;gt rea:ons”woﬁld ;here'
o be why this fenily‘can't take you along?“ ) - .* " :

Elicit fro@'tﬁe class such reasons as they have tpo many children in their

own faﬁﬂmy, they wouldn't like the feségnSibility of taking you along, you really
b Co ' - o
Y \
don't 7ndw them well enough etc., ?tc. - , : ) o St

. >
» : « S . N : ~

‘e

-"Véf&_well " the teacher might say, "what'will_your mother. say, when you aSk‘

» 2
. L

a4

het tgutak\“ya?!te the beach;;n S ¢ “
. 'Elicit&suﬁy responses as: I've too much,wo%k to delin-the.houseg you'll have\
to ;alt unt}l ;unday, when your father can take. you.

? "of course,"ﬂthe teachet may contlnue,v"vou complggn and y%u re very unhappy

L/

: and. you sag%'"There's nothing:to do around the house and it's hot. What shall I

do?" . . E

QWhat shonld you do?" the teacher might then ask of the class.
| Eljcit fron the class the variety of possible responses: Go play in the
-éark._ Take a shower. Go te‘a cool mevie. Etc. Etc. | ' ) ¢
jz ‘ Once more elicit from the class a statement of the‘leérning objective'of the
. .
! activity. . ‘

To end the session on an up—note,lthe teachervmay suggest that sometjmes a ;
";econdvchoice“ turns out better than expected, even better en the init?g}ly )
"preferred choige". Ask the class for their own experienées in which this
phenomenon has“eccnrred. : \ s

Then, for homeworkflaék for such happier stories (in short compositions, poems, .
N . . . _ , k

_ _ v g

- - 'stories or even drawings. X

b R e
. AGAIN, since each teacher knows the emotional character of her classgand of
N ’ N
its individual children, the teacher is best equipped to understand and employ onlA‘ : ‘

P - . \ : : ‘
N - ~ h . . N . N



‘her oWwn .group.
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‘those areas, suggested for exploration, whic

o

2
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a

I
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b

»

S

are suitable for this acti

vity with

o
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= v S PARTY? ' ST
wCTIVES : p ‘ ' ’
. . P ' . . R . N \ . ~J . .
22, TO*learn that if you do not make your ‘own choice then you
P will probably be 1eft with somethlng you do aot pxefer.
0

"

i 23. To learn to make your own choice pven\lf it's different from

the choice of others., ' R
, .
. ' Two classmates in . Miss Verponi. said that the ctass can de-
conversationi. .’ .. {1de what we want to do Thursday afternoon
(Rosd and Franmnc) (

nd I'd love to have a marty., How about

Tuesdays AMe.. /yau? We'll have Carvel.

‘A littl lg%%f' o _ . ~ |
Tuesdayx Pe M. L . . T !
C MlSS Verpon1 ;‘ﬂ~ Class, we*ll have an hour at the end of
ol e RS the. day on Thu*sday which will be devoted: @
‘ R to what you'd like to do. Let's take some’
, | R time now, decide what you'd like to do as a
1 ) T a group and make plans to set it up.
| ‘% 4w . . . 0.K. wWhztswould you 1lka to do?
= o v 2
ﬂohn (quick and loud) Lot's have fred play in thd yard! -
DOrettai‘-g‘ q;j “Yoah), wi/pan play dodgc ball. : v < '
ST : . ’
. Other students . . (A1l gvoice their enthﬁsrgsm)
EEE Miss,V§rponi‘;: . Anyone else have anything? (pause) 0.K.,
& R it'11l be free play then. Rosa, I thought
Lo o n.fﬁ - you told me Monday\ghqt you'd like: a party? .
e Rosa (qulétly) S I don't really care.
:*: R ?',4,&{3"

ggfﬁ%f'&ﬁter:: Student are
e R '?va.ma é;chool

,“y‘

“.franc1nq are - We never get what we want. Yeah, those
of bl two bice-#ouths always get their owg,ggy
n th” Cld;qk - . ‘

‘,{/
(ELICIT COP-OUT ARD OBJECT VE./S) >

‘Q o ‘;tt< ¥y"_ : » 2{}9 ‘
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o REINFORCE FOLLOW UPs (Following aay) PUEE _
i _ ' ) : . LA
' ' Please write your name -on agpltce of
paper anad then I'1l -ask you to write
somgthing else on it szhuuh talking
teo- jn r teiclhbor.  The scdool has giver.
. U, fGhe money to buy some refreshments.
J - for,the class, Write down on the papcr
B . what you'd like to hdve. O.K, wa,
; _ j/f\ pass the papers up to me. Now, let's
o 7 try to decide by talking it outl. .
- ¥ Any suggestlons as to what we should
o buy ? (Rpcelves sugqcstlons from most
= vocal, others are silent).- (Glances
J - down-at paper$ of silent students to
' F make sure that some choices do (not
occur) (F llow through en tredt and
then ask the gtudeht who 'were 'silent
why théy did ndt voice their choices.)
(It -doesn't matter o ,cop-out) Poaint
out similarity in yestcrday s lesson. -

?eacher annpucess - =

(6 some other feasible
acfivity where dlyergence'
\is present)

.-
\/o ,
H

i
I_ Reinforce. those chatacteristically
o silent who did speak upi) - d
’ rd - ”H -
- ) N
Fx;/ # \ ) ’
' A
- - re
"\m.
4 .
. \ . 7
) , . « 1
9 (,} - .
t ‘/ . /
./ S
j 2
f e . ﬂ
! Y
A Y . \\\
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& :
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‘ BALLOONS & LOLLI POPS ‘

. A -

'OBJECTIVE #21s To Jearn that if you do not make your own,choice, then you will
' N proba?jy be left with somethlng you do not prefer. :

- MATERIALS: Six or more ballons of dlfferenttcolor or shape, blojh up; .. ,
‘ Jk . A box of small lollipops, perhaps enocugh to dlstrlbute to all AN '
t chlldre(n in the class. - R

v o , . ‘
; \ , = )

PROCEDURE: : - (\ ’ e

' The teacher should‘select six or more children, depemiing on the number of * .
. o .. ' T e : S I

balloons she ha#™ repared;/pne for each child selected, for the initi?l experiehee‘\,

- v N [

o ’ 9R§f
o ‘, o .
\ ¢ - T
b The teacher might thén announce that she hhs chosen these children for a B i}

x ° . LIS

-~ . - & . . .
. special kind of game,  reglly an experiment. She may then have the children
‘ ’ AR :

&
[ - ” -4 .
“selected step to the “Front of the class, though, in this case, it may pe better ;

v T L0

to have'them remain in their seats, for reasons which will bg@come obvious. . N

'., a w& is 1mportant for the act1v1ty fthat one of - the s.,elected children is a

o 7

N

Chlld who, the teacher knows from experlen e, has dlfF’CU17' maklng decisiphs.,

If there is .no such child in the ¢lass, th- tr ppoitunity to. '~t
- f - :
-c%ea* - illusion that this part ular chilc -.. sact have diff}culty in- the -
B . : ‘ wr, P o > . .
area . decision—making.) . . : . " aF
s . .
The ?hr/dren seleeted, the teacher may then exh1b1t the balloons which have
y
been blowﬁ up, then call on the child she thlnks w1ll heye a problem with choice, \

Va o

.to choose the balloon he or .she likes best. (It is necessaryffor the ectivity ‘L ‘
that the child make no immediate choice amd the teacher must give the child perhaps

no time ét all to make his\or\hef'selction,'saying somethihgflike; "Your ti?e is
. . ' o (-

‘ i ‘ oy
up. Perhaps we'll get back\to you." 'If the child is quicker than the teacher

Ko T , ‘ ' ® >

,({'(expected, then she will need to empioy this procedure with the second or third

d

T

IS

child.) - 3 o

.

e ?
‘The teacher will then call on the remaining selected children to choose the

>

\ . : ’ - “
balloon he or she wants, The speed yith which the teacher has ed with the

ERIC’ ‘ B -

Aruitoxt provided by Eic: , - " . ~
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T e + : ~
- "undecided" child gnd the doubt invovled in the "Perhaps we'll get back’ to you",
K , e f“ \ .

éhould gudrantee that the remaining choices for the remaining balloors will come

, , P °

aquickly,’ Thiséwill‘be true for even the child who must choose from the remaining

. oy

\ ; ) N .o - &
4, two balloons. _% B

P
.. RS
1 24

There is one balloon left ant the teacher will now turn to the child who

©  was "undec1ded" and say, "Thisﬂi%igohr,ﬂglloon " Lo )

The child holding the balloon, the teacher might then ask "Is this the o

- balloon you would have chosen, if ydu'had youf\pick in the beginning.’" ;E,
3931 & (The child may answer in the affirmative but he or she would have éome d%ffl-
T 1.

culty conVinCing his or her classmates\bf the b!edibility of his or her response.)
Al

%_ - " Th&“teacher might then elicit from‘Ehe class “that the "undecided" child had- A
“waited too long to come tof»ax decision. . e® _ . y
* ’ a ' ) H
This conclusion might\be‘followed by elicitingmirom the children storfes about
. & .
their own experiences, waiting too lon; to make a decision (étop the relating of )
% :§each story before the child cc .0 the cost to him or het. of indecision.)‘
,Jd" '.‘Next, the teacher might elicit from the class\that\inaecision in choosjing
’ limits the possiblfties of choice, as with'the”bafioons experiment (as with éerhaps
« ;the.sto%ies of .their own.experiences.) |
2 . Allow the children to "expand on this understanding,?again with their an 5
/ .storjes. ~ “ ol ~ a ;: .
274 }?5' The teacher might then elicit from the class that the "undeCided" chyld of \

the balloon experiment was really left wjth something which he or she did not

2
' actually prefer. : k f oo : ; Angr
R - y : . : ,

. 4 3 N
[}

. " Again, elicit stories' from the chi?ldren to\jﬂlustrate‘the point.s v ’
. - . . >

J . The teacher may theén elicit from the class the "objective of this activity:
L . »

if .we do not make our own choice,~then we are probably left with Something we do

. - N ' ‘ B
] .
not’ prefers; ¢

. ‘A .
. . (A bright class mightnsuggest that there aredothﬁgﬁelements than . preferencé

. - . S ~e N
v which may go. into the process of choosxng, among them courtesy, generos1ty, etc.

-
. 'The teacher will not and cannot deny this, nor would she.want to; but, she might )
° ‘4
FRIC. C 2 R
» , ¢ "““'. , . o ’ :
Wi;ﬁﬁ . )/ﬁ- ' - T L ‘ '
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‘ -3= C

! i . . : &
< ' i . . " . ¥ )
elicit‘(from the class that while cou.rties;&, generosity, etc., are cédrtad ly ° iy
L} . i ' I .. w
admirable qualities, it does not really alter the con‘gi})JSion: that if we do not @
. - . Iy : R . /7 ) K -
make our own Choices, we will most likely end up'with'”“things,ﬂ or even'situations,

: - i 0 A . ¢
. - . , “ . 0
’

. we do not prefer. i ’ .

< . B ) . .
P N : o . LN \

\

- .. s - o
The 'teacher might then, Qdepending on how much time has already been cp{xsumed :

g
. 4

by the children s experiences with finding themselves with something they did not
. \’ . PaamaN 1—/‘\' ’
prefer i)ecause oi their failu\res to choose, or choose quickly, introduce some -

-

,«gamiliar areas in which n}ush of the same’ has .occurred ; v

. »

"How many have been tg a bigJThankst(iVing dinner, watched the carving . “of

-
- F——

& . [N
the turkey, ‘d{en been asked whether ' they prefer tl}e light meat or the dark meat?"

. LN ., ¢

Pw many have beSn left w1th the dark meat, when they preferred the jight, or

. r~

" .. the light &en they preferred \the;v dark?" '*why?" - ’ & "\
B " Allow the‘ chi.l’dren to-tell their stori‘es'. | | ‘_‘/ \.‘.
o - "How ma‘ny’have been asked what tkﬂa‘y prefer for dessert, which pie, apple,
‘ v%nce, pump}‘ci-';n;{or what flavo.r ice-cr-ean‘i“, and hsaid, It doesn"t make arty\‘di‘fference'?"_d' i
’ &’, * ' Again elicit' trom the child.ren theogesdlts of their response, to reinforce

~ the'objective'of the activity; ,bno choice leads often to a choi&g which is met «
» P s . . ' . .

A}

L 3
°

N , - . o i ™Y
}ref erred,. - VL, «
F X ' . . J
S )

\iTeleViSion programs, moVies, Sunday outin”gs, games the child.ren play, all may

be approached in a similar ‘manner, eliciting ‘from the children their different -

v

experiences and, again, a reiteration of the activity's objective.

o -

~For the 5th Gra/de, iﬁ’.t is suffic'ently mature, and ceértainly for older
-grades, it should be profitable to exploré .the significance of the objective of
u 3 . N

this'”activity with »rel"ation_ to jobs, or careers. Since tﬂis exploartion and \

discussion will touch on the adults in the lives of the chifdren, and most lik ly
% v J,"‘ ‘(\ -

j » on t,he work zf near rel tives,;even the parents, certain cautions on the part jof

P

O

ERIC
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‘ i
o

t?e teacher wlfl\l be necessary. It would be best to ‘allow the children to do all
2

, the’ talking,\ and for.the ‘teacher, who knows her class best, when to cut this .

ta/iking short: ° \ i \
A | - r:\‘ . C
01 ) ‘

vi\ aid , : , A

v
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" -

' Thtrtea her might Regin this area of the activity b y asking, ;ﬁow many“people
§ 9 ) A :

\, -

5 <
S * )

. do yeou know who are very“happy'with their jobs, or their professions??hu

v

. T to, 811 the class why they think these peqple ‘;re happy with their work

o are not happy

. , ‘ . a v i X \;\
J> - Wlt their jobs”" .- \\} : « ‘) . L ;
! [N . . :

. W L

B E’Tﬁen the,veacher might ask,. "How. many people do yoy know wﬁ
. . ¥ \ q)

7N R ‘
"\\ Bt ' Again, the teacher might ask the children to elaborgt: on the exayples they -
;”~ . j offer, but\llMlt the time r their respoﬂses. ~ 53 'r'd’ -7 o "ﬁ/{ :> ’
~ . L - P > . i
’ The teacher might th%n take one of these examplgﬁ,Aone which,could ‘best -
; , Lexemplify the objective of this sesslon, and ask,a" i> this person~have a.choice?“»
! "Could he’ or.‘she have chosen some- other kind ofjﬁob ori%rofess10n7" 3

% h .
3 A L

1{3

- This may be too difficult a queétfpn Ffr 5th Graders but the teacher might
s

help %? suggesting that the clas¢. con ome abstract person, someone not

~

. »\‘. . .
related. to the perSoq of whom one of the children has spoken. oA

: - -
"Is it possible that this person had choice at'all° HigFfather had a

< g o 7 Eathe

butcher shop and wan;ed his son,to wor with him;nor he-needed“to‘get a* job in

i
“

a hurry to help bring home the grocerigese® - : T
The children might vgrykqglg respond here with storiesﬁof a similar hatureS\A

R,

. "But suppose this person had~a good educatiQn, was a good meahanic, g& - M

o

«good at anything e}se, but couldn't make up his mind about the work he would like.

<\to dos - We Iearned something with our balloon expeiment, and all your stor@bs.

What was that?" -*% . ) : g . . )
, Elicit from thé children the objective of this activity. ‘l,VV‘!
Then ask for thé relationship between tﬁe\balloon and other stories and.

this Jperson who could not make up his mind about a job  or profesSion.

K

Elicit from the class the desired response-” if we do not make our own’

@

choice, most likely.~Wé™will be left with something ‘we do not preﬁgfi'balloon,
. . s _

» . NN : TN } L
N turkey meat, dessert, and even job. S

ERIC: . 7

P v . V4 N (

{
. g . . X . . N LN -
\h\_zﬁ}%é; the‘children”to elaborate on’the'examplesqthey offer, encouraging them ' )
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' 4 f Ty

N the‘ilasé....whether it is/ready to make its choice. ‘ ’ < ‘
- , e L . et = s . . ' . ' . é“ s .
' , R * N ' N p 5 L . ) )
' (There‘\'shbuld' be enough lollipcps for everyene, ‘even the last \éhlld-, to . : / L4
. make his choice.) - ' ..o 4 . T ,
. \ v . ¢ "\; * R | .ot \ >, . l

' \ ) t Call u;_yt}_lé’ children, ong by dne, to pick the lQllipop he prefers, repeating, - !
‘- i T \ : ' “ ‘. \, ‘ : ' | C . ! » /J ' , < . o s
' if theévteacher wishes, the objective the class has just learned. = °
:{ - . DR A .\ . . . » . . ‘. -
5 ¢ ) ‘., LI M ) , &y / - . ~ \j“ ¥ ),

-
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CAREER EDUCATION}RM K-14 .

[ ]
WAITING

; .)/ s

e}

OBUECﬁii #23:.", To learn that,waltﬁng is sometimes mnvolved in oﬁtalnlng

P : .
o —/<fi i N

'MATERTALS 3
., <« THE CARTOONS: .
Lo . . »

1
2
3
4
2
6.

. (The cartoons ma

" Ajhot-dog

< many: thlngs we like, - -

T

R aiih
An &ce-creaﬁ cone
A piece of pizza pie -
Ice~skates #* AK

A turkey dinner .
A bicycle " ' '
@ / -

N

-

« . which may be utfllzed\at the end of the actl?lty.)

@l (Since
st1tute

L1 e

1

any number .of the cartoons,

suitable to the character of her class ) P

*  PROCEDURE:

The teacher will distribute the fheets of" draw1ngs or cartoons to the chlldren,
i A 3& -
announcing that the class is going to taée a ki of '

Using the blackboard to 111us§;§te,

] # -

» The teacher %111 then ask.tﬁe class f

assure that the children understand the intentio

.

¥ :

kY

! Iy

A sheet of cartoons or. draw1ngSy0w1th space under each cartoon
> or drawlng,;a spaceg, whlch wilk aflow the chlidren to/make a
notation (short). By

-

v

. -/
A package od chew1ng gum
A teﬁm;swehter ~
A trip to Dlsney Land-. (or World)
A wrist atch
~Awyo-yo ( 4

. .
v A i
¢

‘be arranged in columns of" three,¢alloW1ng for one blaq? space

w/ N \

Ehgﬁact1v1ty d\als with things chlldre want, the teacher-may havelsub-
for any one o

a cartoon or drawing more-
PN » .

.

»

~

poll .

or a readlng of each cartoon just to
ﬁ of e%ch

the teacher will-theh}annoghce that the, ,

)y 7

< class is 901ng o Vote on eg%h of the pictures on their desks. ‘&hey are 901ng

o
to useathree numbers:
DA 40 "

.wunder eachﬁcartoon, in'the space alloted for the writing.

is=the number you will wri

-

or ho kore thamw half an hour for the item drawn in the cartoon.

number 2 under

as a-week to, get

v . « . - .\ B .
will be\tel}ing us that you.are willing to wait a-long time, perhaps two or three

? : . 7

months, perhaps six months, tocget what is drawnﬂin the cartoon.

LI

ERIC -~ .

Aruntoxt provided by Eic:

1,

at is drawn in thejcartoon.

Q o .

?l . »
2 and 3.

<

wait to get "each thing drawn_in the cartoons in.front of us.

-y

v

> -
2““
4«7 Y

Y
»

Now,

explain, "each number, 1, 2 or 3, will tell.usgjust how long you are willing to

s’

)

fl

: Ve , A ’ 2
If you write ‘the number 3, then you"

. ’,?‘.

¢ - .

~

-y

PO

N

-

They will write one of those numbers, 1, 2 or 3,

the teacher will - .

d}he number 1, if that

- . .
te, will tell ds that you‘fre willing to wait Mt at all, _ ’
If you‘write'the

r e drawing, it will tell us that you arewwilling to wait as long .

\ @



—

R o o & -2 .

. . |

%’ — It mlght be best for the teacher to repeat thc inst uctlons, 111u:trat1ng ' r

¢ . .
- ~ P ‘ s,

just what she exgects the chlldren to do. She mlght use a pencll (draW1ng a p°nc11

- ' !

. on the board perhaps) and have the children respond‘wlth the nunber ‘1; write the
. . i . . " .o '. B , R L ] c Iy ° R . '- ‘
L number 1[‘and unce, at the same time, that the numberV{ indicates that the -

dlass is not ;nterested in waltlng at all for the pehc1l She mlght/folloa thls

!/ * Yo
2K B !

example, s1m11ar1y, w1th somethlng somewhat more de51rabde, perhap an .lnexpen51Ve ’_

.. . .
. A ' A -
e game, rj;allustraﬁe’;he sgmethyng}for which the chlloren mlght be w1111ng to wa1t .

PR e L,

' % . a-week or so (Number 2); Finally, she mlght Eflte out/t;e word or makz /fr@w;ng

-,

Fd
s

on the board, of somethlng for Wthh the chlldren would be W1111ng to wali a -long

N
! . L X ’L
tlme, have the ehlldren say that they would be w1111ng to’ wért a Long tame, 1f ;Aﬂf L™

S

thev kaew After that 1ong time, they would recﬁf;edthe playthlng, . s
+ . . T
. With the chlldnen certain of the, task beﬁpre them, al& thélr questlons answezed

LV

the teacher, repeating the 1nstructnons once ﬁore, w1lr§§ski;he class to get*down ¢
® ! ¢ ; .. .
to its votlngfﬂfrif%hlght be a good idea for the teacher to move‘about the class =~ - .

by 4 . LR
to s2e whether 3gll the children are ptrfopm;ng as de51red ) »{/ -

—,w

N The. ballotlng done, the teacher with the a1d oﬁﬁthe children if possible, will
&
. s '—“_ R ) ~ } .
then begin to‘do the tallying, She might prepare .three co is on the blackbodrd,

%

“numbering them 1,72 and 3. In each appropriate column, as/ the results ofithe . o

' children's voting is announced, she might have a‘gh I wr1te the partlcular item - “f

) .
" upon which the vote was taken. (In the case of youn eg children, she will piobablyg,

need to do the writing herself. )
P . .

The first question the teacher wilI ask is, "How many Wwrota the number 1 under
14 . . Lon

the 1ce-cream ‘cone (the first picture 4n the upptr left—hand corner)?” fhe will o -

make her count then ask, "Hov, many wrote the number 2?" Then, "Howﬂmany wrote the

R -8
+

number 3?"

"The majority," she,will then announce, "votédnunber one,” and she will =all ;
. -, " N 3
‘ : ;o : : S /
on a child to write "ice~cream cone" on the blackboard, in th& column marked:

it "Column iﬂ‘ . - ' h. ' i ﬁm%ﬁ'

]

3

. N
Q . - Lo - . s o, L o

N . . F— e
A L3 < B - . ..
FulTens Provided by £ | N N s . . . N o watlh - -
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. ‘ g i ' ‘/ o

She will repeat th1s process with a;l 1l cartoons. .ol )
With the tally completnd, the. teacher m1ght then»ellcit fron the class that’

e
the items inctolump l are. things Wthh they lLke, but not so0 much that they would n

/

’*f(‘ be willing to wait around for, for any length of tlme, they are things to which

they atta ,neither great falue nor 1mportance. ’ ' & : ' -t s {

. . .
. e : ¢

The teaeher might then‘move to Column 2 have the class read the llSt, then . <

- B - i .

I elicit om the children that they llke the 1tem1zed th1ngs somewhat more than

_those in: Column 1, and would be w1lllng to wa1t a- few days to get them. ,The
. X : . N .
teacher might also e11c1t-from the class that'the items in Column 2 arejgomewhat

fmore tasty,‘more desirable, and more diffi to procure than® those in Column 2

a

(The teacher mlght hawe the children stress th fact that™the Column;2'a tiples are
e ‘ ; :
v

more d1ff1cult to procuge than those in. Column l/j
-7 Flnally,ﬁxp evaluat‘gﬂiheetally, the teacher JwWill® have the chlldren read the

-1iSt“1n Column 3. /She mig ' ‘11¢{t from the class that these 1tems dre the most

~

d1ff1cult to attain, ana“that they are certa1nly more 1mportant than those in
g \ -

‘f either of the other two columns. She mlght also,. elicit from'the class the d1ffexent
B “ . . ".ﬂ
f lengths of time the chlldren would betz/}ling to walt aséured that they were to S
= v ‘ “ _‘\;“~4(r
- ’;receive at some time the art1cles llsted 1n Column 3 - . e
; _', : The teacher m1ght then ellClt form the chaldrenghow they wou ld feel wa1t1ng

= to recelve these 1tems, taklng perhaps one of the 1tems ‘at a time, she might then‘,

\ -—

call on the chlldren to- evaluate that waltlng tlme. 7 ’{

: i : -
Next, she m1ght ask the class for storles -in thelr'g&n\ef?erlence, in wh1ch

vwa1t1ng has been necessary to. obtaln the th1ngs they wanted, and agalnvto evaiuate

R ._' ‘.

_ithat waltrng perlod., y S S . - . - ' o L i

J M ’ , - - g .
Flnally, ior/the final not;fzn this sectlon of ‘the activity,, the teacher might ]

T “ . ) . Y A 'V

elicit’ the ohjectlve .of the se551on hsometlmes,we have to wait to obtain" the: ' ) /

- , e o I3
things we want, T M . |
P ‘ ) k} . - - l: "\J'
: Yoo . .
s . , - .
/ X7 o~ |
s , - ‘




‘ v

illustrate the point; but it is worth repeating.)

" The' teach%r might’ then ask how many have learned this objective today? '(Reallyi

a rhetorical question to empha512e the objective of the activ1ty ) =
& \ ,
= mhe teacher might then ask the children whether there are any days inf the 4

/

calendar inswhich some of their waiting for things they want come to a hgppy end.

The teacher_may_then indulce the class in:storics of their waiting for

birthdays and Christmas., -

_ ¢ Are thexre some things we can't touch or hold that we wait for, so‘etimes e
impatiently, the teacher.might then ask,vand elicit from the class stiries of its
"egpectations of holidays (both religious and laic) and the realization} of those

expectations.

.vv . . . h
Before going into this final exercise, the.teacher might explore the relation-
ships of jobs and careers to the objective of. this activity. .

-

o

~

The teacher might begin this section of the session on this activity by asking,

o+

directly, '"Dbes waiting'ever have anything to do with the jobs we,would like to.

“’have?"™,. . . ..

P

CIf the answers do not come quicklybenou' the teacher might ask “Howtmany
are'dld enough'to take on a paper route? HOW many are old enoughvto‘ e a carpenter's

. helpﬁr, a plumber s helper, an electr1c1an°“},

N from the class that there are few jobs ‘for which they qualify at this ime, . if
- 1‘ . B 2
~ only becaude of .their age. . o Ce”

“~ : -

"Well " the teacher may ‘continue, “suppose you:are older, can you wWork as a N
‘carpenter,.electr1c1an, etc., any time you want to°"_

o '
. o o=

This question, with the teacher s aid, should elic1t thé response

c‘ .
Y PR
certain amount of training is necesssry to work at these trades

v

’ L

~e~ . waiting. . She may also elicit from the class that the waiting peridd (in
: e v : < ' ' s
: : - ;
. makes,the jobs wished attainable. i ”

s

]El{j}:l . Sy : - /zzj{§3;'~_.' ;} | v.uy ..‘ o i . 'X.‘#.:|

e \
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This line of questioning and discdssion may include-sdwe of the more familiar

profeséions: professional sports, dentistry, medicine, engineering,-depeﬂding on
: the'teacher;s‘judgment of the maturity of the class,” At the end of which, she
‘may elicit from the class once more that we”must learn that waiting is Sometimes
involved in obtaining many things, and many impotrtant things, we wish to obtain,
* " The students can be given the opportunity to fill the empty blank oh the'page
. cartoons, . ' ’ ' “
. = t s
' !
5 . fr—l~
‘\ ) . ! )
A L 4
% - ‘ * 4
o~
' N &
"‘ } .
¥ o
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" there ar

;about

" get what he wanted. Try tb draw examples from*as many areas as

'LAGUARDIA COMMUNITY COLLEGE

3 T ' - CAREER EDUCATION PROJECT K-14 ' =~ = 9.25a
. o N - - . ‘. . ] N T .“ o ) . o 50263
A o | ' FIFTH GRADE o - 5.28a
. - - ‘ . . 50293
_OBJECTIVES: ) | - THE MONKEY .

25,'To learn that there is usually more than one way (many ways) to .
obtain what. I want. :

26. To 1earn that more alternative ways of getting what I want
increases my chances of getting it, :
28,_To learn to find out about each possible method (alternative) e
. for getting what I want.
e. g., What. I must do in each case, what would happen as a result of
each choice (consequences). : :
. :
29, To lﬁarn to weigh pros and cons before choosing one.

'DIRECTIONS ™+ £ | I

.

Obiective 26 R e

Show cartoon to class: A puppet show of this episode would be extremely
effective. 1st grade will need some explanation' but some students in 5th
grade ‘should be able to explain it to the others. :

. Le

A psychologist (sc ntist) is'standing in a. test room with a pencil
and pad to record an. eiﬁeriment "he 1s conducting with a chimpanzee.
'There is a banana hanging from the ceiling out of reach of the.chimp,. but
_ boxes, sticks and ropes lying on the floor..with which’ the chimp
could- réach the banana. The scientist wants to see how the chimp goes
ying to get the banana. The chimp solved the problem by climbing
on the7scientist shoulders and grabbing the banana. .

\

H What‘did.the scientist expect?_
What went wrong with the scientist's experiment?

ELICIT: He hadn't thought of all the possible ways the chimp
‘could get the banana. .

) ASK:b-what could you learn from Ehf chimp in Ehis experiment? : o

"ELICIT: Usually many ways of getting what we want.

Ask, "Sometimes 'you've had "to’ stop and figure out other ways of getting
what you wanted when one way didn't work. Tell us about some that worked
and some where you couldn't figure out a way of’ getting what you wanted.

2 -

Have another class member think of alternate ways to achieve a goal
where the student had explained that he was unable to figure out a- way to-
os31b1e
- home, play, school, world of ‘work, etc., to enhance generalizat on.
Finally,'elicit objective 1 as a summary.

Two different games will be used as the vehicles to teach th remaining
listed objectives as well as to reinforce #1. The first game canlbe played
as designed with the pileces and board provided commerically, utilizing the
btackboard or utilizing the students as the pileces with the floor as the -
playing field. The latter method is recommended since student participatin’

‘and movement would greatly enhance motivation and.learning. However, for
the sake df explanation, the chalkboard w111 be utilized. The dots (holes.

-



R . - .
-2— ‘ » C : . ) . e *

4in the atencil) can be transferred to the blackboard by hanging the“stencil

- against the board and patting the stencil with a chalky eraser. The re- _
sulting grid .is the playing field for the game. To commence play, each "~ -
pair of opposite sides is identified by color. . These will be the goals of
-the team named by the- corresponding color. '

The class is then broken up into a red" team and green team. The )
olors are irrelevant and need only -be dictated by the availability of N
cblored chalk ' : Y . :

The game is played by having each team take a turn at connecting any two
consecutive dots anywhere on the board. A chain 18 formed by sequéntially N
adding segménts from dot to dot at.each turn. :One team cannot build on the .
others chain. The object of the game 1s to b the first to form an un-

"broken chain between your designated goals. §h team may use its turn to -
block its oponents advance by connecting two’ dots in front of the chain.
‘In so doing, however8 (in most cases) it forfeits the team ability to advance.
for that move, The game thus consists of attemptingvto advance while blocking
the oppgments advance. Winning ‘rests on the ability to think of alternate
~routes and their consequences (opponents possible moves) . - This game is -
especilally useful. 14 demonstrating’ alternate routes and consequences since-'
' .?the pessible moves are relatively few “in number, chess and. -checkers, on
' the other hand, permit an enormous number of possible moves and consequences.
* Im short, the game 1s a good one for teaching elementary decision making ‘

In utilizing the game in play, the teacher can give points to each
individual ‘on a team for writing, down alternatives and consequences angd-
making a decision on that basis or giving team points based on a discussion

- among team members with the same process of writing alternates and conse- -
‘quences, The latter method can also be useful for teaching communication
and general group problem solving skiIIS'including decision making. "Another
method would utilize -a review group to watch both teams ‘and question them
‘about each move when the game is over. The teacher nmay point ‘out how’
‘poorly thought out moves or unihinking moves eases the way for opposing
teeam.  After eliciting the objectives and practicing a. number of times can
glive xamples of simple decisien making in other areas and reinforce the

. perfogmance of the objectives throughout the school day:

[N .
Pl - HE

¥8
.4
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. LAGUARDIA COMMUNITY .COLLEGE
CAREER EDUCATION PROJECT K—lh

WORKING' . : .

o
OBJECTiVE #32: To learn that we llke to work (as well as play) and to learn F;
R why tE;re are kinds of work we espec1ally llke to do.
- MATERIALJ: ' Microscope, stethescope, T-square, hammer, - saw, drlll, pollceman a

badge, fire helmet, model ship, model auto, model plane; pictures
of work activities, such as oil—drllllng, ranchlng, farm work{/
br1dge—bu11d1ng, etc L

PROCEDURE : - R L I

-
e

_) The teacher will show the class ‘the stethescope, ask the class to 1dent1fy 1t

' The chlldren will want to h\ﬁdle the 1nstrument, play doctor and 11sten to the

“heart-beats of their classmates; and, w1th;n reason, Epe childrén mlght be permitted

the exercise.’ { { T
The children may be.askeﬁ,;then,;about theLwork ofﬁthe'dod%or, the_lmportanbe
ogdéhat work, and'expecially the hours the doctor puts rnto.his“work. Follow this -
"\
w1th a questlon on how much time the doctor has for "playl And- e;answir to .

_ thf% question should be follow;d by questions on ghe number of hours the Children

play, compared w1th the hours they work. o : - ' .

. Ask whether tlme spent in sc’ool should be cons1dered time at work, and why.'

"Is buildlng a model plane work?"- and "Why?" ‘

A Y 14

Simllarly, "Is homework work?" and

~

Follow this with: "Hdw many do oth' kinds of work°" Some will do housework,

some will<have Iittle jobs after school. Elicit from the cla 5 that v le some.

vof this workcmay be tedlous, it rs necessary as a social functlon (to p1tch 1n L
——

w1th the home chores, to help mother, etc, ) EllClt, too,vfrom the class that

some of these jobs prov1de the %oney w1th which to bUy thlngs the chlldren want

to have, the money coming by way gf allowance ox stralght paye. Elicit from the :

v_qlass, too, that some of the dhlldren like the jcbs they have, and why. (Some

/

may be runnlng errands for a @rugstore and haGe dreams of becomlng a drugglst
/ 3
Others may deem housework as pract1ce for when they have their own houses. Some -

A

may work with the1r fathers ang think of themselves as future carpenters, plumbers tc.)

°




J . . B X . . r . .. . l o . . .- . N : .
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- This discuss;on leads naturally ihto the question- "What kind of work would

you 1i‘k£/to dp when you are adults?"

- e ‘

v The response to this query on the part of 5th Graders is not likely to be
, B

. surprising. dﬁrls will want to be nurses and teachers, boys will want 50 be - '

*g

J;f : pilots, ballrp. Wwers and private eyes. Nevertheless, there will be some who will o

prodgce a less tereotyped ambition. Have these~more imaginative children tell

[

why the& like the type of work they have chosen. (There will be negative reactions . /”;//

: to every choice of the class and while the negative should not be stifled, every
J' effort should be made to emphasize the positive elements in any kind of work )

v Have the ‘rest of the class talk aboPt its choice of job or career, again

3
)

' attempting to explain the_positive elements in the choice, . v €:~
:lmmer, aw, drill, péliceman s

/’ Produce, in,turn, the microscope, T—sqLare,
' v LY
. A3

badge, model plane, -etcy /In turn, have the children identify the object and the

kind of work,assoCiated with the object,

rious jobs:

’

. . : - . L " .
With each object, have the ;{:hildren tel’what they know_about the
_and careers associated with each object., The miproscope may suggest)nadical re-
- o, s ,\ , B ) b o . L
- ¥ - ¢ search, biological research. It might also suggest ;é;-telescope, astronomy, spaCe

flights and study.  The T-square may suggest architecture, the building of apart-.

-~
"t

ment‘houses, office structures, tunnels and bridges. The tools might suggest
carpentry, plumbing, electrical installations (work the fathers of(the children -
may well Be doing.) Etc. Etc. B . : ) - : Y

And with each object, the children'may be encouraged to talk about the meaning :

of the 3obs and careers_fram_a_purely personal v1ewp01nt (status, comfort, security) ?

as well as the general signifiqance to soc1ety of such jobs and careers., , . .
If‘there is time, this procedure may be continued with.the exhibition of

such pictures as are on hand of such work as oil*drilling, ranching, mining,

ship-building, etc, ’ - - ) o : ' ‘
This is a long way from the stethescope, to which the teacher must return tc

have the children forfmlate the objective of the lesson, g
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'rhe teacher might say js "There are all sorts }af go.os and careers, 1nterest1ng
5 : ] N \ .
and Erofitable jobs and careers, 1n your (the class s,‘future° Does thls mean : e

Y

_ that- you'll have no time for play?" 'éF
It is more or ljss a rhetorlcal questlon, allpwlng the teacher to return to : oen

ae
o

the doctor, to ask why a man ‘or woman should choose such a demandrng professlon.

. ‘.f.h\\; !

o The answers will var?‘but ce alnly one of the children wlll say, "He likes .
v it.-". . . o, , v)‘_' .. - . -‘ -v ‘i‘»u . — {'\ | | B
. . [ v ) . . } _ ‘ ‘ Ll ] ' . .' .
*This is the answer the teacher wants. $ .
- * .. 4

\ Afain, a rhetorlcal questlon- "People do llke “to work°" For fuller responses,

then}?’Why do you llke to work?" (The chlldren may, not have ‘said prec1sely that

they like to work, but this "llklng" has become 1mp11c1t in the dlscusslonl) As ,:5
"the chlldrgh answer, remind them th{;Lschoolwork, homework and housework are. to |
be. consldered as much work as any otherrjob might demand- 1t willﬁhelp the1r

responsé{to the questlon "Why do you llke work?" (Again, perm;t/the negatlve

. i .
: F att1tude but emphaslzeuthe pos1t1ve apprzéches‘ﬁ _ <;\

s - . '
Flnally, the teacher mlght suggest a composition: "I Work and Play.“ ‘She

u ’
.

mlght also suggest, as sort of a hobby, that some chlldren mlght f1nd 1t 1nterest1ng

-

to start a scrap-book on the Jobs or careers they think they would enjoy.-
p‘

e

NOTE The mat r1als and procedure for this lesson mlght very well prove prothable
[ .
with students in the upper grades; There, of course, because the young. people ) \

'

~ have had much more actual work experlence, the dlscusslon would be conducted on .

a;much more spec¢ific level._ While:suchea discussion will‘not_lead very

the students’ in the various job and career, areas. ) N

%




