-culture has been developed for seventh grade students by ®acial
' gstkudies teachers in Huntgale;g, Alabama public schools. The major’
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] unfartunbte,;but tfue{?;hat ﬁany stud ts from elementary schﬁgl
thraughf%ﬁ%;ege find s@cial studies irrelévant, boring, or useless. H§ﬁy

stud%ntg :gmember only discriented facts thst may or may not be pertinent

ng or living, Toa often teaﬁhérs ha?é'stfessed the trivial,

he disconnected at -the expensé of information that will

1)

o appreciate knowledge and understanding of phenomena.

2.
e

such as social relations, politics, ‘cultural differénces, and the history

of ideas. With this in mind, Oliver Ivey, Professor Emeritus of History at

Auburn Universiéy and Frances Mantel, a Supervisor in the Montgomery (Alabama) .

"Public Schools difé@ﬁé& a three-year study which involved 14 teachers from
_ . - . -
the Montgomery System 'and which was financed by an Elementary and Secondary

Educatiﬁgbfifle I1I grant. The;éppfoach they used was a culture by culture

o

‘study of human history, from tribal man to cantempcrsry soclety. As a
result of the study a cultural hisﬁory progf%m ‘was develcped for the seventh

grade that has bee used n antgcmery s publie schcols for seven years now.

‘iIt iz the purpase of this arti:le briefly to outline how this appfoach
works, and to supply some af tfs major advgntages ﬂnd limitations.

The cultural appraach 13 based on a taxonamy of Eultufal factors which

are herein illustrated in schematic form. We have fou?d the schemas hélpfgl

“in teaching the student how some basic rélstignships operate in civili;éiion-
It is important -first, that we recognize that not all of what we deal

: wi:ﬁ in everyday life 1s cultural— There are three basic elements that are

physical (@r physinlggica ) and these elements existed prior to the existence

E
1
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. a! ;he hamb sggien and in gil probability, will exist after his déﬁisg;' Sl
’ R \ - - f
??e fifst of these we :all the cosmos. The gagﬁﬁg 1s at the furthest r g:hes 1

;éf our imagiration and beyﬁnd; according to Ritchie Calder, cosmos is the \

S . :
. // ost external expression ®f order.? Ingide @f<the cosmos, we find Spétiai
/ * i B

2

g

emporal rela Eigns., Basically, ‘what we mean. heré is that people live in

i X
i -
H .

/ thé universe under variaus time and space eanstraintsi ;
. ) . ) . . # . V .
/ First, we will discuss the concept of time. Time is a factor in all .

4 1living processes since for eacﬁ‘human life i8 a brief period of time which
ends in death. Space, far our purposes, includés the gecgraphy of the world

and thDsE nacural feafureﬁ‘thgt are part of the world. 'I'hus‘j apace is com=

pgised of physical distance, animals, minerals, vegétablés, and even the
i . . - .

physical specimen of the human being himself.  Spatial factors are thoae:
factors which humans may tranéform_but @a? not be able eit her to QIEEEE

P i . \ . * - i

= "" -
At this point, we can look at the fitif Eahema Figure 1718 comprised

(

Esgé three pfimafy factors that control how human beings functian, yet humans

T to destroy.

Qi

have little EDnttol over these factors. We can consider that fact that we

, T , L L ,

do not really even know what the cosmos 1s. We have some vague ideas about

what time 18, but-we cannot control time; that is, we cannot stop it nor

can we begin it anew,z We have control over some elements in space, 1in the
. N

sense that we can transforip«them. For example, we can kill animals to use

them for meat; we can transform iron ore into steel. However, we have little@;
Ve =

control over the totality of natural resources available. . / SR
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As we have previously stated the cosmos, time, and space existed before

people did. With the development of the human race came the development
. . )

of culture. However, many years transpired prior to :ulturei In their

early ages humans did not have a concept of the past nor’of the future.

,a?

. Humans were living a unidimens sio nal, bodyimode of behavior. That is, humans

were funétiaﬁingvinhthe same wgy‘aé otheﬁ animals, Theykwere concerned
about the propagétion of the aspecies, the desire for food, for sheltef‘from
the elements aﬂd fcr sex. They were 1iv1ng inra GREAT DARKNESS (Figure 2). 3
Many years 1ater humans develaped lahguage as a device ch learning. It

is at this point Ehat humans became human‘beings as we know them today.

i
. @
-

.

i

I -y
bl

=

-



'Thze 1s, humang fungtinned alang badyﬁmades of behavinr (egt, sleep, etc. ) but

they alsabegan to functian along symbaligfmades (language)

]
B

Figure 2.

Thus, the first element of culture was founded--the intellectual. We
see, then, that culture is comprised of factors that were created by human

'beiﬁés, Without the first element of culture, the iﬁtellectual, there could

i

" be no culture, for culture is a system d meanings. Culture is our inter-
pretation of the world around us. Ideaslare developed through language or
éymbaié. Tﬁuai we simultaneaus%y developeéd language, symbols, culture, and

the intellectual as well as thé intellestual apparatus for developing and

controlling the foregoing. g- T -

L
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the baslg premise behind the iﬂtellectusl we must know

whgt items we are caﬂtEEned with. Phiiusnpﬁy wauld be 1ﬁ;1uded in the

inzelléétual; in

books, tolleges,

questions--where

¥

additian we would inglﬁ;e science, teghnglagy, language

schools, history, agd communication. What we will call the

s

utien for the intellectual is:  the sgh@al.sr The school is the

or learning-—-the place where we find many answers to even more

we 1earn35p learn. (See Figure 3).5
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Figure 3,
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There are five other factors, or elements of culture: soclal, economic,

aesthetic, political, and religious. We will now briefly discuss each of

these elements.

;o :

A



of the agtivit that/p

5

_Human beings are born individuala.and they die individual;i ﬁuz much

&

ople take part in during their livea is with other

L

‘people. Gcher people are at the center of social activity. -The leading .

institution of th¢ social element .is the family.” Other items include:

;

tribes, mgtfiag,sgl:he haﬁe,‘festiv&i&. recreation, class, caste;.snd clan.

The third element in ;ulture, that werill dis:uss, is the eacngmic
elament. Ecaﬂomics is CDﬁCEIﬁ%% with the acquisitian, consumption, distri-
buticn,r nd exchange of natural resources. The leading institution in the
economics élemant is' the Qafgeéi. Other institutions here would inclﬁde
agriculture, industry, génsumpciéni cammgéce, ownetghiﬁi production, cantfaéts, !
and labor. J

© g - . ] ' ]
The fdurth element in any culture is what we will call the political.

.The political element is concerned with the development of law and order.

T

As fhe social Elément g%aws from one pefson to two pééple, to small groups,
to eampLsi crgaﬁizaticnsj ﬁc nations, it becomes more and more necessary

Lg establish rules and regulations about héw people should act: toward Qné
another. The 1%?éing,insci§ution in the political element is the state.
Other aspects of the political include: the military, courts, law, con-
Sticutiyns, the Unizéd Nations, ESéEQtiVé,VjudiEial, legisiative, and gove:né
ment. | 7

N i ~ ~ o
‘4 The fifth element is the aegthetic. The’aesthetic is concerned with man's

[ /
neéed to observe, create, and enjoy the beatiful. The leading institution
. rd . ’
of the aesthetic i1s the arts. Other important institutions include: theatre,

/e

culiure, poetry, music; crafts, drama, dance, and af:hitecture.

i@

e
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The gixth Elemgnﬁ in the study of culture is the religinus,' Religion -

Fl

ia é}pcerned with man's need for ethical and mgfal standards as well as

L 5 -

his searth for answers to metaphysical queg?iﬁns. The ieading institﬁtian
- 1is the church. Other institutipns include: animism, pnlyﬁheism, monotheism,

. temples,- the priesthood, missionaries, cangfegatigﬂs,vet512§, ritual, and sacréd

g = . . R - -r‘_‘ﬁi
vriting .. o S : ?
B Cx B ¥

-

X
In summary, then, we can see that human beings have dévelapéé a culture
- . : T
uhich is comprised of six basic categories. We have.the intell cual with its’
leading inSEituEiDn=—the schaal the 50:1&1, and the leading institution--

_tbé family. Thirdly, we can talk about the economie element and the ;esding

institution in the economy--the marketg Ne;t is the aesthetic and the leading

o , -
institution==the arts. Another 1s the political with the state as its 1eading

institution. S5ixth, we have the religious with the ehurch as the leading
institution. It is important to remember that all of these categories —
- '

work together. Now we will bring all of them together to illustrate the

basic pattern of what culture is. (See. Figure 4).

Figure 4. R= rcligmu'i A= a:s@he
tic; E=e@pnomic; I= mlellcctuél

S=sacial; and P=political.
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? .7 These six categories all interact with one another; one can also see -

‘that the institutions are themselves ipterdependent. As we have seen,

= L - ¥ ¥
?\ the six clusters of institutions developed around specific human needs. -
Lot ) N l_;; . L
! As we are also aware, these sdx categories are and have been continuous;
o 1 ) . F ] . - s . : BN
they exist in-the lives of human beings to a greater or lesser degree aimul-

tanecgslyi,AWe,shﬂuld :émémbe% that these relationships interact ﬁith time,
¥ spaéeg(geogfaphy); and the cosmos, , o ;o E ! : ' <}
‘ The inter—rélatignsﬁip ié:aé elemental that it iE-aftEﬂ overlooked,
i%;théugb this‘is coming gc be less and 1&;& the case in the latter .part
.of the 20th céﬁturf when 1t ﬁaé b;come apparent that the geosphere cgnéains
‘1imited amounts éf resources. Whéreag, formerly man Vié?éd natural surfoundingé?g
as éémething_tarbe cnnquéfed and exploited as an enemy would be: préseﬁtly?
§:' the view is théﬁ nét£¥a£ Euitéundingg are to be understood and conserved
for the mutual ggngfits to be dériyeég In the’ccnlegt between man and ) N -
space (geography), geography was in the first phase considered to be .deter-

7

‘ministic and mar in thé next phasef has been considered deterministic! @B¥§h{
. views are unﬁenablé. JLf ﬁan is to survive, resources must be conserved ;-

there must be mutual adaptation, which means the establishment of a working :
. ¢ -

iﬂtef—rélatianship_
As a matter of fact, such a r@uéh working reiatioﬁahip has exlsted for
most of the time péfi@ﬂ of civiiiéation. Man was ;ble to survive the rigors
4 of climate and other geographic phenomena which appeared hostile from time

to time and place to place, and in the early stages there was not enough

man-made damage to be ifréversiblei It 18 only in the 20th century that

o
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- o -
2t ¥ .

Fs“? - . B
this irreversible damage potential has appeared. Thé;g;hgma presenting

the intersraiatibnshipibetWEEﬂ Epatialjahenaména and the clusters of ;Estis

tutions which represent man's acti%ity;réflect this view. (See Figure 5.)

SPACE™ P\ 7 =
" (Geography)

Figure 5.

.The dominant position which man has been able to achieve thus far has
been due to the intellectual pawér which has been bfaughﬁ to beat on geographic

phenomena. | Technology has mastered distance and has produced near mastery

dver resources. Recent technology, however, has raised the possibility h
that "mastery' can be self-defeating. A portion of technology which has

been wholly benign has been in the field of measurement, and the abildiey

I
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to present these measurements. in Ehgfpigﬁyres of thiaearth drawn ta scale,

TN )
which we call mapsi Without these lagter the states into which the world

="

&
has been- cafved wauld Expérience géeat difficulty in 1Dcating themselves.
- ;

And;4; course, these §élf-same Etatea‘w uld not exist.at all were it not .

T - -
4 -

th the ‘geographic resources which g intn the economies. It seems, Eﬁéféfafég
8% °

that’ a good case can be made for inevitable 1nter—re%§tionship b%tween such

— &

-

' digparate seeming phennmena as geagraphy and man. .

And then there is that other phenaméhan zompletely different Efam all
: : ’

the others, and yet it is an indispensable part of the prCEEE af‘interattian

and/or inter-relationship. We refer to ;;ng-:Distinctians have been made

between .natural time, cultural time and artificial (psychological) time.

The diagram represents natural time only. (See Figure 6.)

¥F
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Figure 6.
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Ihe majaf disﬁlnttiunrbetween time and ather phengme a iqsour aystem

s ] i

VN &
,is t 1at while time inffﬁxnﬂes all cultufal phénamenaﬁthrgugh change, naﬁural

. % . 3

‘,time 15 nDt‘inluEpE?d by cultufal cazegaries, In ;his-way, the.two non- *
‘ Y N ' 3;_‘ L e Y .« : A ' LI
;glﬁural_categcrieg,Atime,and spate;‘ate different. Cultural phenomena *

do in@;uenée and éhgngeaspatial'entitieé,ubut they do not Influence natural

] : ’ o
4 . - []

time.

i

The’ appearance of intervals which we call the passage of time is the

important practical phenomenon.  And when we: come to consider change we dis-
,: = = © b . . N ./;3 *
cover that rates of change are frequently seen to be more important. to a
! i ’ ’ ) .

particular problem than chaﬁge in' itself, Anyané who stud es theéhiscary

of anything WIIK be studying the changes which occur. ' -

f

‘We are now it the point where we are feady to praceed with the examina-

&
)b

tion of institutional inter-fglationships, with a better undgfstanding of

EWQ‘impﬂrtaﬁcEnon*instiﬁutional}faczara which underlie them, namgiy, space

and time. ) .

P

Let us first 1@§k at the intelledtyal category as the ;eﬁtral category
to see how itginflueﬁces and is influenced by the other five cultural
categorieé, (See figure 7.)

The school is the leading institution of the cultural category: the
e inteliéctuali The re 1igi‘u5 institutions, particularly with the Chfistisp

institution, influence the intellectual by suggesting that the words of

religious truth are found in the Bible; DEhdé groups might suggest that

religious truth is rather found in the Koran, the Upanishads, or I Ching.

The intellectual‘also influences the religigus_by providing such {ideals as:
& - ’ L =
"Ye shall know the truth, and the truth shall make you free." 1In terms of

ERIC |
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Figure 7.

the rélé;iénship between the pélitical and the intellectual, wé:knéw for
~example, that in the United States today the federal government haﬁ much

influence Q;éf universities in that many ofrthe ecanomié resources are

provided Ehrough g@ve%nméyﬁal grants. In turn, héwever, the government - - . i

often calls upon people i# academia for assistance with problems of govern- _—

ment. Polifical thégfy; whetherxthat of Thomas Jefferson or Karl Marx,

is é blend of the political and the iﬁtelieccualg The ézoﬁémic méy affect

the inﬁelleztual in térms of how much money 1is pré’iﬁedjfar SChGDlg within

a given school districe, and obviously the intellec

\ .

economic with new ideas on banking, currency; and foreign exghéngeg >EEEM e,
' s L i

soclal tends to affect the intellectual in that only people in certain

| 4
14 )

O
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' groups- go.to'college, but within certain groups a high 8chool graduate
is to go to’ééliegei‘ The intellectual affects the ‘social wish

ée%zaig studies undertaken by sbc?g logist S,'Enthrcpolqgiﬁcs, and athi

wherein thtgugh Gbsefving and discussing sagial behavior, customs actpally

_* ‘change. The aésthetic is iﬁfluechdéby the igtelleztual in that-ye
\\ B i = s I . b
) Co ' . ). , : _—
our concepts of taste; music ‘and.art ?ppraciatign courses are geared specif-

-
ically in this direction. Courses are also taught in terms of how to g@rf@rm
the aesthetic tasks. Aésthetic concepts often provide the impetus for

. N ) N . ) . :
intellectual revelation. This is demonstrated by the fact that Leonardo
. [} ’ .
daVinci drew a plcture Dﬁﬁ!gméthing very similar-to a helicopter hundreds

We could take each of the cultural institutions as the center and
_demonstrate the inter-relationships. However, instead we will provide a,
table that illustrates some examples of the mutual influence of the cultdral

ﬂategg:ies, one upon the other. (See Figuré 8.)

actions, faufiﬁategary interactions, etc.- With this basic approach to the

]

cultural environment ‘that student can 1earn to accgplish several learning

‘objectives.

1. Te recognize patterns. . This 1s a basic learning skill that is tested

in a number of nation ally-administered, standardized examinations including’
the American;G@llege,Iesz, the Scholastic Aptitude Test, the Law School
Admissions Test, and the Graduate Record Examination. :

2. TD’fecognizé continuity and flow. This is another bagic skill that

is helpful for the student in other areas of study (such as physics, chemistry,
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. Aesthetic
criticism

Schoaol

Folklore

Political”
theory

Ethics
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Hair styles

Personal
names

Family

Penal
sanctions
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Gift-giving
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films

Laws on
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expression
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sexual
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State church

Monopoly
laws

E

-RELIGIOUS
AW

ECONOMIC

" Church
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collection

Tuking up -

Musiesl
concerts

Economic
theory

Cooperative
behavior

Political
contribu-
tions

AESTHETIC

INTELLECTUAL SOCIAL

POLITICAL

Figure B, Two-way institutional interactions.
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and mathematics) as well as sgciai studies.

3.

O
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To place specifics into categories.

To recognize interactions.

To recognize diffusion.
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Market
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.All of these basic skills are learned by tHE‘studenz using the: ctiltural
) . o : .
approach to social stgdi%s, These skills transfer from histery to sociology

to psychology to economics. By learning the basic six elgmenés of human

. y

_behavior the student can learn to learn. (S)he'begiﬁs to aéply this category

system to everyday activity and learning infﬁ%e school becomes mpre meaningful.
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5The basis for the desigﬂatimn of a leading institution has to do with
its function_ within the cluster. Each institution in the cluster has i1its

role. Some roles are more impartaﬁt than others. The institution believed .

to have, over-all, the most important role is designated as the leading
institution. Other terms such as (1) basic, (2) central or (3) dominart
might best describe such an institution in one or two categories but not

in all. For example, the word central might best describe THE SCHOOL in
the intellectual and THE MARKET in the economic category; and Eht word
barlc might best describe THE FAMILY in._the social category and H. ARTS

hl the uLchvtic, and the word d(m”ihULL might hest describe THE STATE In
the political category and THE CHURCH in the religious. The phraar leading
institution is used to describe outstanding functions in all of the cate-~

gories. It is presumed to include all those characteristics mentioned above
plus others. '



6In each of the diagrams, the abbreviation, "ete.," is used to 1llustrate
that there are many othet-institutions in each category.
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