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This woman lives with her son. Her son isdumb. \—hs Mamma wants to make rice and chiicken.
-People call him Juan Bobo or Simple John. “"\She doesn’t have a big pot for the fa od.

- j .-:‘/

Mamma Says, ‘Juan, go to Grandma's house.  Juan Bobo/sees his Grandma. He'says, 'Mamma
Tt 'Geta bigpot”’ - wantsabigpot. She is making rice and chicken.”




4

HIS Grandma gcpes to tﬁe km::hen
She gets a blg pot. It ls c:ld It has three legs.

TA

He is tired. The pot is: heavy He pﬂts |t dawn

© Joksatit. He Imksand looks. M mmmn‘lml 2 .

,t I

He puts it on hlsback He is earrylng |
and carrymg the pat He is gmng hame

‘Ahal Wh,at are yau dalﬁg? Y'ou an

-.Juan says

lazy. Youhavethreelegs. Youcan walk with
 threelegs. Youcan -walk fast. | have two legs

~- lcan walk You walk S

c#
.. . I |
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'Juan Bobo runsand funs to his house, His = MSI’ﬂI"ﬂE is rnad She asks Juan Where is the pat?‘
Viamma looks,at him. She is.infront of the door, - Juan says, "The pot has three legs. Itcanwalk; -
She sees .JuEﬂ Bcbo.. She daesn tsee the pot | putitdown. ltis wslkmg Is it here Mamma? __

0 -

,Mamrna hltsJuan She hlts hnm She hits hnm -
She s.ays "Gol, GD' Get the thl' ‘

6 Juanwalks back f@_gét the pot. B

1]




Athree legs Yc:u ¢an walli W‘lﬂl th:‘ee leg,

'Iﬂus wufnan l;ves w1thr her stm Har son is dufnl: I’eap]e call hun Juan Bobu or Smple Jnlm

i

His Msmma wants to make rice and ch;cken She doegfn’t i:ave a b;g put fQI the fuud Mamma
o says, “Juan, fo te—Grand;nas house G‘rst a blg pot.“ Juan Bﬁb{) sees his Gtanima He sRys;
B “Mam:na wmts a i:ug pat Ehe is malcmg rice and ehncken ” Hls Grandlna gcpes t-; the kxtehen

She gots E bxg pﬂt It is old It has three legs He puts it o his back I-Ie Lsenr:ymg apd camﬁng'_

,,,,,

- the pc;t He Egamg home }Ie lstued Tl:ie pot is heavy, He puts it down He laaks at it, HE !

&

'»]ooks and lcuk:s M,mmmmm' Juan say‘s, “Aha' ‘What are ymx dmng'? Ygu are lazy. Yuu have' o

!

walk: Juan Eﬁbﬂ- runs and runs to lus housg : Mam;ma lmks at 'm She is in ﬂ‘ent (:f the clocn-

- She EEES Jum Eabu She dgesn tgee thé Dﬂt. Mammalsrmd ﬁhe :sks Juajl. "Where is the pot‘?‘* R

imwmm"f Aﬂy

1.juan says, '“The pnt has three leg& It can‘walk. Iput it dr:mm Itlswalkmg Is it here Mamm&""

Marmna hlts .Iuan. She hits hun She hnts him. She S.aYs, “Go' ‘Gg' Get the pnt"’” Juaﬂ wsﬂks back

[

"o can walk fast. I have two ]egs Ican wslk Y‘au‘ g -
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¥ INTRODUCTION =

s.-g-

Thl: small celoring book tells a ltery whieh is appmpriate fer ndeleieent- whe are high

. interest, low leval readers The ste:y is an adeptatien of an old Puerto Riem felyule which has

S

F

' 'ﬁibeen rewritten inte Very eimple Eng!mh But while there nre many other stery books nvn’i[nble .
: ;whinb use simplitied Englieh we feel that thin one is different thnn meut It. is specifically designed
© .+ to teach.English*t fo ehildren who speak enethe{ language. In other words, it is an ESL (English ~

e as a Second Language) story book,
T e ; o ] ' o bt

.
D
;

- In making thisan ESL story book we had to do two very importafit things-v S‘i;t\, the veeebu(_mf\‘ )

had to be very‘feere’hl.l?y eentralled This story dees xiet requhe that your ;sedent knew Many -

”W’Dras; in met it uees a tetal of about aeventy—twe Just ag |mpertantly. theee seventy-two

, :veesbulary werds are all ameng the most eemmonly speken words m our leng‘uage (See the hzt

#

on page 16. ) In addmen theae ‘words are repeated everxand ever threugheut the stery 80 that f

_ when a s't‘udem_ encounters a new word he'll have a chanee te see it again many times. This m‘gken
i . . ) . : f ¥

=

learning new words much easier,
- v . . e . ‘ v + £

T S e

Seeondly, the grammar else hed to be carefully controlled. A eentroued grammar means that

the story may use enly eertem sentence eenstmctmns a)cd verb tenses A]l nther tenses end con-
: stfucl;mns are not allewecl For exemple. thls stery uses only t/l{e present simple tense (I eat, yeu
eat, she eats) command forms (Ge heme') and the present "‘“e-mmueus form (He is walking). Other
stmctures such as the pest terlse (I ate) are not; aﬂfgd here (Se mueh for controlled readmg)

. 3 ) *i?
Yeu can find-more information in a gunde on Controlled Readmg pubhslud by Lengmm*(}reup.

Ltd., ef London: A Mandbook to Longman Structural Reciders ‘ L Lf" ‘

Fae B i e g s e 5 M i e 47 ot e e 1S s B b ke bt s et 4 e Ere et vy o
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; v‘ - As ycm lml: through tlﬁ; beglr.let it's important ta remember thxs is cmly .one of thre:

' T

) E bc)akletl. Theﬁ d‘fa twa others whleh ‘tell the ‘same Etafy but at dlfferent levels of control. - .

Parhapl one clf the nthgrﬂ might he even better for ycmr students )
. ) N 3y .
f ¥ - % ) 4
- _ 77'7 és | ‘ » ) . . - . ‘ -

- 7 =t
. _Story }Gg'Nufnber 3 is for those ESL students who are older but have a low reading levelr :
. b - i I - 4
- lt‘h.as t.he same vmabu]ary and sentences as. Number 2, butitisnota cn]nrmg book. The physleal

' laycmt of the .text and pletures makes it lagk much more mamre 'Thls b@uk was developed this
»

:
=t s -

way so that your older -studems,;would not be embarrassed by. having to use a “‘kid” book.
¥ i - . : : , R

oy,

A In summary, you have three booklets:
, C =

Number 1 A St.pt? ank/Cnlunng Book for children whu are Just
S e begmnm o learn English. N

Number 2~ A Stmy Baok/Calonng Book fc:r chxldren who are abcwe 7 o

Nurnberii — A Story Eoc:k for Adalescents whc: are hlgh mterESt 'Y
low level readers.

One last thing shqg}d be mentioned here. This teacher’s guide is meant to aid you, not to .
give yau a lésson p]afl Omit anything that seems irrelevant. Tha story is the main thing and it

g o 1

11 -

is ca:efully cantmlled so that the. studentsicm get the most out pf it. Have fun! \




‘. SOMETHING ABOUT PUERTORICAN FOLKTALES' -~ '
. : ; _A - : - P N :

.African inﬂuem:éﬁ

. Y . .
) . _ s x, 5 . N
. . . ‘gli‘ : - N .
_ ) " - . K '
et s R - B ..
.- .

. “ 'Ric;arda Alegria, a 'well known Puerto Rican author and
- Puerto Ricg, says that.some of these stories originated in the !
by the Arabs who.invaded and lived in Spain for many centuries.\(Qi

- v - o ) 7. s ) IR

r East and were brought to Spain

After 80 many :etelhpgs, f.hey have been adapted to the geographund cultural envrranment’_ (

of Puarta Rico. ! | _ .

N e

: - - \ > o
/ Aspresented here; the stongs have been re-adapted fur chnldren with the purpgse of giving them
easy ESL readmg materml B 2. .

J _ :

e BAGDFTRIQKS'

If you are lqakmg f(:ﬂdeas on lmw tc: use th],s smry book, try using some of these:

1 idenhtwmg Ax:tmns o ”; . ' -

et e e s %;;4 A

- Yqu can begin thm actmty by havmg a group of flash cards. H ve actmn pxctures
(stick figure drawings) such as hitting, walking, running, etc. Tell your students to
ldentlfy the gction they see on the picture flash,éard This is a simple oral or written
activity. J¢ is a simple way of .introducing the vocabulary in the story. In fact, it
may be very good idea to first iatroduce the vciabulary words in this way before

. actually doing the story. It is essentlal to know.most nt‘ the words if the- sl:udents
,/1 are j6 read and enjoya stury :

L : * T ,
K S -
4 . « = . . .
- 1From. the fDrwaId to The Three Wishes: A Csllec‘tmn of P, erte Rican Falktales, Rlcardo Alegria,
New York: Har¢ourt, Brace and World, Im: 1969. /-

e Ay e K :' TR -,,

11

Nirector of the Instityto Cultural de

Dthers originated in West Africa. -

e Puertcp Rlea has many cultural mﬂuenees The Tamb and Carib Indmns were . the al:u:tlgmes'i_:-;f -
. .Jiving there at the time. when the Spaniards settled. ‘Following the Spamsh Conquistadqres weré
- . the Africans’ imyartgd as slaves by these Spamards As a result, folktales have Indian,. Spamsh and



" 2.ReadandLook Up

This is anold te<hn ique bust it is still an excellent one.

e ) . . . . - . . - 7 t
1. Read each seretence of the story aloud and have the students inmediately
repeut it, Co through thestory this way.

B " 2.Go bhackfjothebegnning, Starting ai the first sentence say “Read!”. The
", « . sudemntsshould read the sentence sﬂently to themselves; pause while they
. ' do this. Then say ““Speak!”. The students should look directly at you
(notat the book) and ay the sentence alc:ud
This technique of having students reading a sentence silently to themselves first and
then saying italoud has provensuccessful in breaking habits of reading word by word
instead of by thought groups. It also improves their pronunciation and intonation.
(Putting it simply, itsound$ more like regular spoken speech.)

= i

s

3. Role Maying -
Have your students act out the story. Select students who will act as the main
characters of the story, Sorme can memmorize lines, others can merely speak “in
their own words”. If they enjoy a little more sophistication, have the students
dress as the charmcters appear in the story. If you find some students shy away

* from acting before an audience, use masks. By using masks that resemble the
characters, your students will better understand who is talking and who is doing
the acting, Masks dso can serve as a cover for those who feel embarrassed while
being in front ofa goup.

If you hawe students who don’t speak English, you may permit silent acting or
- mime. As vout students mime, you cancheck their comprehension skills. For
example, when You say, “Juan Bobo is very tired”, the students should wipe their
7 browsin mock fatigue. When you say, “He puts the pot down™, the students should
Ve ' pretend to put a heavs pot on the floox,and so on. The important point is that
when you read something aloud they can show they undexstand by p¥etending to
do the action. Be sre to look at the gestures on page 15 of this booklet if you
decidé to try using mimne.

w =

(‘ 4, Directiorns

o Have youxrstudents wmk o commands, ‘““Come here! GD' Go to Grandma’s house!””,
Go through the stoxy and point out the “‘commands” or words that give directions,
Say the c ommands and haveyour students perform theaction, Perhapsyou can have
vaxious students also give commands. Thiswill train your students and develop their’
speaking skills, A sinple gime activity relasted to giving directions is “‘Simon Says”,
(For linguage compichension practice, the leader should not make the gestnres but
rely on the words of the commands.) N

e /.




Shauld tell the story as they go along.

5. Matching Picture Cards

5. Sequencing

Have your students fetell some of the incidents of the story in the order in which
they occurred in the story. This activity can bé done orally or written as a writing
activity. If you want to do this as a reading exercise make cards with key sentences
on them. Then have the studesits arrange the cards into the proper order to tell the
stoty If you want to do this in oral form only, make sketches or trace the pictures
in this booklet and have the students arrange the pictures into the proper otder. They

=3
s
-

Again using the picture cards you made in number 1, you may ask your more ad-
vanced students to reread the story silently and circle the words that appear in both
the story and the cards. This is a simple reinforcement exercise; it will prepare stu-
dents for the forthcoming stories smce many of the vocabulary words in this story
will appear in future stories. :

. Deleting Letters

If you still want to emphasize spelling ox vocabulary recognition, make alist of words
and delete one or two letters from each word. The objective in this activity is just to
develop spelling skills. Divide your list: In the first 5 words, delete only vowels; in
the next group of 5 words, delete common endings such as ing, etc. Yourstudent
may improve his spelling if he notices that the sound ing-is spelled i-n-g. This applies
to other troublesome words.

4

8. Drill 8rd Person Singular -4 Ending Verbs

| Many Spanish Speaking students will tend to -omit the final =3 of some words. One

of the causes of this is that many of the consonant clusters such as ts, ns, ks, etc. do
not exist in Spanish; therefore, they cauag!mnunmatmn difficulties. Often the
Spanish speaker will say “he walk” instead of ‘‘he walks”, “he run™ instead of ““he

rups”. There is also another problem. The -s ending in these verbs canbe pronounced

three different ways: as a /z/ #iltnd (runs, gives), as an /s/ sound (hits, works) and
an /ez/ sound (washes, kisses). To help students say the right sound for this -s
ending, please look at the Vpcabulary List on page 16. Drill verbs together which
have the same sounds for the :s ending before mixing up the three sounds.

9. Captions

After your students have read the story, you may find it interesting to have them fill
in captions. Retrace the drawings and instead of writing the words at the bottom of
the page, have them fill in theempty bubble orcaption. You may have them complete
the caplions with the story as they remember it or they may fill the captions freely

‘with whatever words they prefer.

Y 1



10. Magazine Cut-Out Activity .

Ask your studepts to cut out pictures from magazines and piste them ov construction

~paper. Tell them to recreate the story with these new pictures. This activity is good
~ forcomprehension and oral practice asstudents retell the story when they show thedir
pictures. ,

11. Body Language

Using the List of Gegtu:es onpage 15, retell the stcrg by mcorpuratmg bﬂdy languige.
Have the students practice the gestures by retelling each other a portion of the story

with gestures. 3
) {

12, Color Activity '
Have the students use the booklet as 2 colcring book but control the assignments.
If. you want to review vocabulary, ask them to “Color the put“ “Cdlor the hit.”
If you want to review colors, ask them to “Calar the pot — muke it black. C:olcﬂ'
the hat — make it yellow””.

13. Changing Sentences to the Past Tense. 7 ,
-

~ Foryour more advanced students, you may tell themm torevrite the stoyy and change
evéry verb to the past tense form. This isa controlled exercite. By doing this Soux
students must be aware of time expressions such as: now, at this moment, ete., which

also have te be changed to a past expression,

14, Sentence Dietatmn

If your advanced students enjoy writing, you may lictate sentences firom the story
and have them correct the sentences tHemseélves by comparing their sentences direxctly
with the ones in the story. You mayalo have students dictating to each other.

15. Change the Ending

If your advanced students enjoy inventimg and recreating ideas, have them chage’

the end of the story — orally or'in writing, They may enjoy explaining theix fu,nn?
or sad endings to t-.hext clagsmates.

: 16, Testing Bﬂﬁklét/Sumval Activity ,[i
Those students who are not capable of us:ng the test bmlglet properly & atest, may
use the booklet as an exercise booklet fox spelling and/or reading. Hawe the stucint

copy directly from the story book and fill in the words in the testing booklet.
R o | |

o0 u 15 o



17, Story Pf@gféssi on o

BODY LANGUAGEZ
The following gestures may be mct:!rpnrsted in the “story telling” portion of a lesson. Please
npte that thaese gestures are particular to Latin Americans but they may vary from L‘i;mrltry to
corntxy. The common gestures are the follnwmg

. ‘GESTURE -
1. dumb/stupid ‘ Tapping the S;de c;f farehead with the tip of ‘your fingers oy

2.lots ot (rice and chicken) Touching the tip of youx fingers with the thumb and combining
all tips by moving the tips back and forth or opening and
~ closing your hand. Use both hands.

3.big(pot) Spreadmg out arms wide like a letter C, Hands should be
! . opened. j
4.1, 2 3(ep) Make a closed fist. Begin by pointing to-pinky finger with

index finger of other hand bringing pinky to a straight position.
Continue by using index finger and lifting the ring finger and
proceed to do the same with the middle finger.

5. tired Use index finger. Clean your brow with a fast matmrl and -
snap or release.the hand quickly.

\

6. thinking (Mromm. ..) . Scratch one side of head repeatedly.

7.mad (frowning) Use an angry frown ox point the index finger forward, shaking.
‘ it up and down.

8.Ga! C%;a! Use hand and wave in an outward fashion. Move wrist as if
) shaking something off the hand, back of the hand facing out.

Irrom in unpublished article by Dr.Judith Nine-Cust, “Non-Verbal Communication in Puerto Rico”.

B 16
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Here is a list of the verbs used in this story. The

are listed in categories by the \gc:und af the s

~ending, Before mixing verbs from the different categories, try to drill them from the same catégoyy ~

together, (The other verbs that arenot present, appeéar in the story in their base fgn'fm)

. *

w

.In this category the -3 ending has an /s/ sound:*

ssks looks
gets - t puts

hits - wants

In this category the -s ending has & /z/ sound:

does lives
goes " runs
has ‘ says
is sees ‘

The féllaﬁng isan ElphabEticj list of the words used in this story:

a get . ' , it i
aha . mets’ Juan Bobo
.and go ’ kitchen
are ‘ goes  * lazy
asks . going legs
at _ Grandma lives
‘back Grandma’s ~ looks
big \ " has - Mmmmmm
call ¥ . have ’ mad
can \ he - . . make
corrying 1\ heavy , “making
chicken .= | - her =~ Mamma
doesn't - ‘\ ‘ here . of "
doing . \ * . him » old
dew' o his on

- down - ' . hits people’
dumb ~ home , pot
fast house , . _ put

foad I I . putg
for , ~in ‘ rice
front . : \ is L runs

= ' ' :
o L. 6

. S 17

says
see
sees
she
Simple

_ s0n

the
this -
three
tired
to
two .
walk

walking

you §

wants
what
where
with
woman



L, [ESTINGPROCEDURES ' )

Snmethmg Abcpui: the Clnze Pracedure _ ' &
The Clnze procedure, whnch simply involves deleting every nth word (Sth, 6th, Tth, 8th, etc.)
from a-sample of written text, was originally designed as a measure of readability.” Since then, it
has comé_to be recogrized as a useful.tool in assessing comprehension of written material. Scores o
derived from a Cloze procedure are also recoghized as providing a gmd index to general language
proficiency. C e e ‘ @
A Pretest and a Posttest, employmg the Cloze prucedure accompany these story books. These
pretests and posttests will help you find out whether your studehts have improved their reading
pmflmency by having worked mth these materials. THe tests appear in separate bnﬂlﬂéts

Pretesting will also help you diagnose some of the largufage prablerﬂs that y'-:mr students might
have, A For example the. fr;llc:wmg dlsplays errors that may turn up:

s

A Wc:rnan lives with per son. He is durnb People call him Juan Bobo or Simple John. Orie

"irrzma wants to make ru:“?and /o

7 She dcesn’t have a blg pot faor the faad

@.45;3 asks Juan ta gcn to Grandms 5 huuse to get - 4_pot.

¥

\ -

In the flrst mstaﬂce (-

, you could determine that the studem: has a ptoblem w:th

~ coordinate conjunctions, sfc:f. althgugh a noun (CHICKEY, for- exar.nple) or @ verb L@AVE far -

example) might fitin that context, an objective pronoun (THEM, in this instance) Y eement
- between subject and verb can'be diagnosed s a problem in the second insfance < ), ang - 3
snmlarly a problem mth deﬂmte and/or indefinite articles car be ascertaméd from the thjrd
’ ", 7 - &
. o E a7 ’
Admmlst;egng and Scm‘mgth& Tests - ' Y S
1. There |s . tmle l:mnt fcr th:s tESt Your students shauld nc)t be présured If You

- = L B ! 2 ’ 'v \
2, 'I‘ell your students tg }ead" the cumplete story izrst, blanks and all. Encourage them
to “make up words®’ that fit in the blanks as they are reading sﬂently 'Then have
them go back to the begmmng and start filling i in the blanks R
3, There is no one pmper v’vord" of “correct word” that fit:s in &ach blsmlc Senral
alternatives may be perfectly satisfactory:. The lmpurtant thing o remember is that
for eg IEH blank there is rdom for only one word. Two words cannot be accepted for
aneg l: space. T ’

g, Let the atmnsphefﬁibe very mfarrml
A ik, o ) . ‘
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5. To score the test, accept any word which fits the blank within the total context of
the story. You be the judge.

6. Posttest immediately after you've finished the materials, and then a week or ten days
later to gzve yourself some idea of how well the student is progressing over time.

. You'll n'- , tﬂ rhake a copy of the original posttest for additional administration
since we've’onjy provideddyme with this pacl{eti :

. . .
L3 ' 7 B
= : \-

]

Some Instruetmns for the Students Taking the Tests , o
o

\

1. READ THE STORY. DONOT WRITE. TRY TOMAKE UP WORDS TO FIT THA
BLANKS AS YOU'RE READING. ‘ |

Yﬂu may give the instructions in exther Engﬁ‘fﬁ ot Spamsh

L
2. WHEN YOU FINISH READING, GO BACK AND FILL IN THE BLANKS WITH
WORDS THAT YOU THINK BELONG THERE.

© 3, WRITE ONLY ONE WORD IN EACH BLANK SPACE. DO NOT WRITE TWO OR
THREE WORDS. (To ﬁhé teacher: REPEAT this instruction several times, Make
certain that your studentsfinderstand it.) :
f

4. DO NOT RUSH. TAKE YOUR TIME.

1. LEA EL GUENTDLN@ ESCRIBAS. TRATA DE INVENTAR PALABRAS QUE
SE PUEDEN USAR EN L0OS BLANCOS MIENTRAS LEAS.
. .
¢9. CUANDO TERMINES DE LEER, REGRESA AL PRINCIPIO Y COMIENZA A
LLENAR LOS BLANCOS (ZCIN LAS PALABRAS QUE TU PIENSAS QUE
" PERTENECEN ALLL i R

W rm

3. ESCRIBA SOLAMENTE UN PALABRA EN C!LD_A BLANCC) NO E‘SS‘B,EAS
DOS O TRES EN UN BLANCO. (Eepeat: this instruction severaltimes, Make
certain that your students understand it.)

4. NO HAY PRISA. TOME SU TIEMPO.
B 19
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