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difEEtlDﬂ 0f Liane Summerfield, Information Materials Assistant,
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I. A WORD ABOUT MAINSTREAMING

MAINSTREAMING AND THE NORMALIZATION  ° o -
o * PRINCIPLE: AN INTRODUCTION {

Far many years psycholagists,'educators, phy51c15ns, and cher praf

sePafate sahaal%, and Epeclal educat;un pragrams were based on dlsabllltias
and categorical generalizations rather than on-abilities and personal in-

- terests. THis, attitude was extended to leisure and physical education pro-

“

-grams as well. However, labeling a child as handicapped or special emphasizes

deficiences and differences rather than abilities and similarities among

all children. Recently, therefore, many of these same professional personnel
have been reconsidering categorical approaches and placement. of handicapped
children, regardless of type or severity of their conditions.  Questions .
have.been raised about the efficacy of educating these chleran in total
separation from the mainstream of society; concerns have also been expressed-
about the effectiveness of any program based egclu51vely on SpElelC Ve
dlagﬁgstlc E&teg@rles Qr broad generaliged conditions-- .

Thasa new attltud23 are 1nd1cat1ve of grDWlﬂg accep£ange of naﬁmaﬁ&zaﬁ&aﬂ
principles and approaches, which vere pioneered in the Scandinavian countries
in the early and. middle 1960's and hawe been increasingly emphasized in the
United States during the 1970's. 5351cally, normalization as a process em-
ph351zes,=rbgardless ‘of type .or degree of condition, that impaired, disabled,
and handicapped persons participate in a normal’ life rhythm in-which they
get up for breakfast, Meave home for school, work in sheltered workshops,
attend day care centers or other activity fazll;tles, return home after
their day, and ‘participate in recreational, ccmmunlty, and social activities
according to their interests, needs, and abilities., They live in a bhisexual

world, in family size:groups,-and care for their personal needs to the extent

.they are able. As .a result disabled persnns are being given opportunities

ERIC
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‘to live in hostels, grgup and foster, homes and through special ‘provisions in

communities, and in apartments; even sevexely and profoundly mentally re-
tarded and multiple involved live in. the Sommunity. : (

The term mainstreaming is théﬁ\used synonymously wikh the term.nor-
malization. Although based on the normalization principle, mainstreaming
is enly one aspect of normalization.,  In fact, the concept ai‘malnstréamlng
as related to normalization is often misunderstood or ‘inappropriately de-
fined. .In an effort to resolve this dilemma and provide somé direction in
planning appropriate programs, the following definition is proposed:*

Ma'instreaming refers to the concept DE\EFDVidiﬁg appropriate
educational services to handicapped children, regardless of
their level of involvement, in settings as near to traditional
education practice as possible.

*Based on materials developed by Dale E. Coons, Deﬁartmént of Counseling

and- Special Education, University of Akron, Akron, Ohio, 44325.
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This deflnltinn tan be extended and adapted tg 1nclude recreatlan and ,
phySLcal education dppnrtunities, as well as varlaus types of educat;onal serv—
ice.. Thas degingtion does not-- : -

suggest masdive return to or placement of all handic capped

children in regular grades, recreation programs, or physical
education classes; . >

. . : *.\

. 'f,f er to saparaﬁe sattlngs as equlvalent placemants, . S

+- mean the end of all self-contained special prggrams as Serviééfn@
vehicles far children. '
: L

A e A )
Thas definfction does suggest-- .,
- a continuum of service alternatives app Dprlate to allow placement
of children as individuals not membe rs of categories; -

Y. some system other than thé prasent dichotomy of placement in
either regular or special classes, recreation programs, or
physical education programs;

a geea to inﬁégrétg all lé@éls of handicapped children to the
maximum extent possible. Integration may be Dnly in non=academic
areas, play areas, lunch areas, or day/residential camping;

I for gfeatéf‘uudéfstanding of handicapped children by _
all Sch:él, recreation, and physical education personnel. Emphasis-in pre-
and/or inservice programs to attain this Lype of under-
. standing should emphasize abildity, potential, and similarities

of all children, while recognizing the special needs of each

person so that the individuality of each participant is preserved;

nev roles for educati , recreation, and physical education per-
sonnel in providing's ces to handiéapped individuals. For
exanple, persons who can p rovide fEEDUfCE and Suppart aS%l%taﬂLE
to regulﬂf class teache

<
e

f the concept as’a basis fDr

of programs and c coordination
on in the best jinterests of -
%

'.'J

need fnr administrative a;ceptance
necessary organizational flexibilit
of activities tg assure ;mplcmenta¢
g \ acl children. ™ . .

i

Basic to normalization and mainstreaming is a non-categorical approach
in which eaci person is looked upon and approached as:an individual. Tradi-
tionally, however, handicappbd 1ﬁd1v1duﬂl€ have been Llasslfled categorized
and programed according to specific phy§1c31 mental, Em@tlDﬂal or social
conditions. Inherent in a categorical approach is the jakse a(ﬂampfiau
that all persons with the same condition have identicadl needs, ifnterests,
and abilities; they are looked upon as mechanized robots from an assembly
line! failure to recognize the uniqueness of esach person negates the
concept of individual differences. In fact, many persons find as many
eople with the same condition as between these individ-

other conditions or those with no impairment,

"

i
uals as a group and those Nlth
-4 K
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.participan;s_@hatgﬁer the activity: @

disability, or handicap at all. To plan and program for all visually
impaired, orthaped;caLly involved, ¢erebral-palsied, ‘or cardiac patients ‘in
the same way is no more valid and justified than planning and programing in
the same way for all children of the same EhtUﬁDngical age, sex, . or home
state. : - : -

s

f' A CiDSE parallel exists between the false dlch@tnmy of mlnd and hmdy
dlsabillty, or handlgap fi a standard mald . DLffEfEnt tion gf mlnd and
body and labeling comditions are necessary for discussion purposes,.as
learning exper%gnxy For students, and to develop Qertaih understandings,
appreciations, "and knowledge. CIt also appears that categorical approaches
are necessary for funding purposes!) Howevér, when programirng fcg:aﬁd
dealing with real people, segregating according to isolated parts is at
best an,academic exercise. Three groups should be considered for

g

Reguldn groups comprised of individuals who have the ability, confidence, -

experience, awareness, stability, uﬁdarstanding, interest, and motivation 'to
‘participate in one or more activities on an integrated basis. This would
represent the non- gp2clallzed integrated program. :
Intemeddate on half-way ghoups made up of persons .who have the potential
for regular group paItlzlpatan but for the present are lacking some element
wirich will eventually enable them to paftlcipate successfully, safely, and
with personal Satlgfautlaﬂ, This would reprasant the’ Spgclal class in a
regular school or recreation program, where the £HE1FE grcup consists of
persons with handicapping conditions. Some activities are separate from

the rest of the program, and others are conducted together. A special unit

‘can serve as a transitional step between specialized and non-specialized

programing. for a child who cannot yet cope with physical, emotional, and
social demmnds of a mon—handicapped group. Semig intggféted programs can
prﬂw;ﬁe chlldren with opportunities to have experiences and develop Eriend- .
ships both with able—bodied and disabled children, witth less stress than in
the. totally integrated progrfam. Unless care is taken, a special upit can
defeat some of th,gﬂbjEEtiVéS of integrated programing. For example,

. teachers and leadgrs might be tempted to keep a child im the special unit

ERIC
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after he or she ik ‘ready to join the able-bodied group, since it is easier
to plan for and handle a special placementi

Spec.ial qnauph for individuals who need long-range Dppartunlcles and
experiences in special, sheltered, segregated programs because of the
severity and complexdity of their conditions.

* Within this frameworlk youngsters are guided and placed in situations _
in which they can compete and participate. Phy%icaf, motor, campfing, and
Shtdoor activities are not considered as entities, but in terms of each
specific area so that an individual who, is outstanding in one area but
‘weak in another is programed according to specific abilities, limiftations,
and peeds. The major criterion for placement is not one's physical, mental,
emot ional, or social deficiency, but the individual's total ability to
function in activities of immediate concern. Sufficient flexibility to
individualize activities, methods, and procedures is a fundamental
nganlzﬂtanéi consideration and administrative responsibility in non-
categorical programing- : _
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A CLARIFICATION' OF TERMS y
The terms meaiﬁgd dlaﬂbléd and handicapped are often used synony-

mously and 1nterchangeab1y Society imposes labels, particularly upon ind1=
‘viduals with various physicdl, mental, emotional, and social ﬁanditinﬂs,r
This 'is a paradox when one considers that -we live’ in an era in which em-
phasis is on the individual and what he or she can do. The paradox 1is -even
-more confusing when one reglizes that this is not the way in which many in-
dividuals *with, various conc itions look upon themselves. Recognizing that
,there are important. dlffefEncas between the terms and among- impaired, dis-
abled, and hgndicapped parsons themselves, the terms aré differentiated
here. Invnlved professionals must promote appropriate definition, conno-

_-tation, and exact use df each of these terms with respect for the way in-
‘dividualk with various conditions look upon themselves, not in ways that

» have been culturally imposed by Sgﬂlety and by persnng w1th@ut any of these

cunﬂltluns

Impa&r 2d individuals hava 1dent1f1ablé organic or functional
conditions;.some pargﬁgf the body is actually missing, a portion
of an anatomical ructure 'is gone, or ¥Wne or more parts of the
body do not function praperly or adequately. The cendition may
be permanent, as in the case of amputatlcn, congenital birth
defect, cerebral palsy, braip damage, or retrolental fibroplasia.
! . It may be ‘temporary—--functional speech defects, some learning
disabilitiés, various emotional problems,  certain social mal-
-adjus tments, or Epéclflc movement. deficiencies.
' .. Disabled individuals, because of impairments, are llmlted or re-
’ stricted in executing some EkllLs doing specific jobs or tasks,
or perfuré}ng certain activities. IIndlvidualS with certain im-
-pairments should 7ot be autnmatlcally excluded from activities
because a condition makes it appear .that they cannot participate

Q} ) . afely, su:cessfully, or with personal satlsfactlan Some im-

palfed persons attain high levels of excellence in azt1v1tleq
"in which they are not SLppOSEd to be able to perfﬂrm or partici-
pate} is Ehl success In spite of or because of us

Handieapped. individuals, because of -impairment or dlSﬁblllty,

are adversely affected. psychdlogically, emotionally, or socially.
Handicapped persons reflect an attitude of self-pity. Some *
individuals with impairments and disabilities are handicapped,

some severely. Others with severe impairments or disabilities -
adjust extremely well to their. conditions "and live happy and
pgoductive lives. 1In their eyes they are not handicapped even -
though-society continues to label them-handicapped. Undogbtedly

many persons in society with neither an impairment nor a dis-
< ability are handicapped!
Y L >
An additional term is perhaps more descriptive than the terms impaired,
disabled, and,handicapped, and it has been in use for several years and is
actually preferred by most individuals with handicapping conditions. This
term is inconvenienced. Most persons with handicapping .conditions regard

;o ! J

o
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at some times,
hardly noticeable at others.

. : not _ The teym inconvenienced is thus suggested
as an alternative to the 'texms impajyed, disabled, and handicapped.
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KEEPING UP TO DATE =~ 7 . .

== . «

~ : - e ;’7. .
. New developments, publications,- ﬁmd 1deas outdate a blbl1agraphy before
it is even published. Although~materials listed and degcribed in. this
publication represent the latest sources on mafinstreaming, readers are.
“urged to keep up-to-date. The following sources are regular AAJPER/IRUC
5 pubilcatluns deslgned for thils purpose: . : . =

&

Practical Palntapé, a -series of puablicarions providing functional, how-

: to-do-it 1mfarmat1an about physical edugatién; recreation, sports, and re- .

’ ‘lated aLt1v1ty areas involving impaifgﬁi disabled, and handicapped persons.
o : lhe fQ]lDWlng issues in the Practical Pointers’series are now available:

¥

of Qﬁﬁméfgial Games (#1l)~

.- ‘ g@gihmiﬁ Aggégi;iasiﬁgprqﬁi%dggg i#B)
CELIELV67DL amatics (#4) .
- Adapted hqu1pment for Physical ALElVlflEg (#5)

_about hdndlLappgd 1nd1w1dualg mélﬂ&trtamlﬂé; d21n5t1tutlnﬁal1zatlmﬁ
normalization, and individualized programing are among indexing terms.

*

i~

_< about programs, methods, media and materials, p1
opportunities, and legislation.

£ IRUC Briefings, AAHPER/IRUC's quarterly newsletter pro
' rofessional enrichment

53

4

IRUC‘REErlntJ, photpco ple§ of hard-to-find, out of print,
items such as curriculum guldé%f conference pTUCELdlﬂ s, resedarch reports,

and-articles.
. s

. AAHPER publications -that may e of practical assistance and contain
additional resources for LHCLgIHtlHE handicapped 1nd1Uld als into regular

physical edfration and - fLLFESEan programs include:

1976, 128 pp.

2

AqggﬁigAgggggggiﬁﬂ fq;g;#t Blin

Harry Cordelfos, who is blind himself, provides .a first hand
account of “unique problems facing visually impaired persons
in aglatic actjivities. Emphasis is on safety first. Topics
covered include diving, survival swimming, and lifesaving,
small craft safety, water skiing, and scuba.diving.

-

r
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Challenging QPEQrtunitieg for Specig} Papulatlcns in Aquatlc,rﬂutdaar,

and Winter Activities. l976 128 PP v N o )

'Thls guide provides a broad‘raﬁge of unusual and adventurous
aCtiVltléE for impaired, disabled and handicapped persons,

such as’ bicycling, . fishing, hiking and nature trails, horse-
back riding, hunting, and wilderness camping. 'Also 1ncludes e
"a composite chart of resource contacts Ensbllng readers ‘to
-identify and locate specific petsmﬂnel and programs. '

Invelving Impaired, Dlsabled and Handlqupad Pérsan innggglag Camp
Pragramg 1976, 128 pp. .

Desigﬁed to aid camp personnel, retréagggh agenc¢ies, and parents
in involving .persons with handicapping conditions into regular
~camp programs. Covers such topics as recruitment of campers,
orienting campers to camp life and to other campers, and in-.
volving them in camp activities. - Emphasis is on the s;mllarltles
between handlcapped ‘and non-handicapped campers. _

Making Physlcal Educatlﬁn and Recréatlan Fac111t;es ACQEESIblE to A;;n
1977, 144 pp. -

Y Désigned as a beginning reference for those involved in planning
and implementing physical education, recreation, and sports.
progxams for all. Focus is on removal of physical and architectural
barriers from facilities used for physical educatjion, récreatlaﬁ
and sports so evéryome can use them regardless of handicap.
Discussions and examples of each type of facility are fallawed by
an annotated listing of apprcprlate referanae - .

1

-
'Iést;ng fgr,l@ga;;edlupgsabled,

= T

Provides informatiorf® about physical fitness tests, perceptual-
motor-scalés, and developmental profiles for use with impaired,
-disabled, and handicapped persons. ' Summaries of instruments
in each of the listed areas contain information about where
each device is available, what is measure&»and-ﬁcw it is
measured, administrative considerations, and, general comments.

Order publications from AAHPER Publication Sale s, 1201 Sixteenth Street, N. W.,
Washington, D. C., 20036. S ‘

and Handicapped Individuals. }1975’ 112 pp.

3
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~ 11, ANALY SIS OF LITERATURE

'

Many nainstreaming models have beenn désigned and implemented during
previous years; literature from this activity has resulted in much infpormation

Spe;iflc tg the cldssrooi setting. Some répresentative examples of program
literature and research studdies of this subject are dncluded dn Part A of the

*Bibliography . .References in Part Acover a wide variety of topicg id the

controversial subject area of integrating dmpaired, disabled, and handicapped
students dnto regular class situations including: (L) issue of segregatiom
versus integration; (2) integration models for students who are educable

or trainable mentally retarded, physically handicapped, hearing dm-

paired, visually impaired, learning disabled, emotdionally disturbed,

neurological ly handicapped, social ly/cultuzally deprived, language and speech

_inpaired, gifted, dyslexic, and have cardiac disorders; (3) handdcapped

student actitudes and motivation; (4) .handdcapped gtudent reaction to peer
group pressures , social stigma inf luetices and resultant psychological damage;
(5) handicapped student personal and sSoclal adjustment; (6) specdal student
clas.stroom behavior; (7) handicapped studenti social , emot fonal,, mental and
phys lcal development ; (8) peer group attltudaa and aceceptance’ of Sperzlal
studentd; (9) attitudes and involvenent of teachers and related school
personmel ; (10) inservice and preservice training models for classroom
teachers; (11) classyoom teacher methodology, teaching skills, behavior

modi fication techniques and use of equipmerit, amd (12 ) family attitudes

i1wvo lvenent and relationships to- h‘andicapped stizdents .

Other factors decreasing separate or segTegated services provided to
irndividuals of all ages with handicapping conditions are normalization and
deinstitucioralization procedures. Normalization legdislation in the
Scandinavian countries din the 1960 's has resulted in movement of mentally
retarded inddividuals from residentdal situations to hostels, group and foster
hones, _special community programs, and apartments (63,64 ,65), The '
normalization principle stresses making available to mentally retarded
persons patterns and conditions of everyday life that are as close as
possible to the norms and patterns of the mainstrean -of sceiety. Life
routdnes suwh as eating breakfast, gofng to school and work, returning home,
going on recreacional outings, and participatdng im community and social
activities (147) are parxt of normalization procedures. In addition, de—
imstitutionalization procedures in mary sStates ate causing large numbers of
severely and profoupdly mentally retarded resddents in state hospitals and
schools to move into community living facilitdes. These impaisreﬁ disabled,
Amnd handic apped individual s who are placed in the c omraun ity al‘e being in-
teprated lntn community recreation programns.

catlﬂn ::md r;u::rmmunlty rgi;liidtlﬂn pro gfams Are row re questkng 384 5
individual s with all degrees and types of handicapping cond itl ons arg
integrated and mainstreamed through normalization approaches, Therefore,

an extensive review of related program literature and research studies was

done by Physical Education and Recreation for the Handicapped: ILnformation
and Research Utilizatiom Center (IRUC) staff. Reasults of that search for
information to assist physical education and recreation personnel and to
suggest future needs and priorities im research and program materials are
reported in this publication. Filve major areas, Ildentified as prioricy

areas following literature revievw, vill be discussed =t length in this section.

13
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1. Integration of Atudents with various handieapping conditions nto
negularn publec Achood piyyical education, athletic, and (ntramural
progrzama 4 fHeasiole and desirable in contain s tandes L4 Such
progrzandng {5 approached with positive aititudes and understandings
on e punt of Aelated personnel and app&upziafg, LLX{bEQ proghram
JEﬂﬂkl{ﬂ&] and aetivity ﬁl()(irt Leations are made when ﬂeagségmq How-
cven, Soctal ad justment maz/ be betten achleved Ain separnate sathen
than in integrated physicael Ldu&&tmn L}Lfléﬁué,

DISCUSSION: References caﬁcatn;ng iﬁmegral:mn of hsnd;cappad cblldren
n ubZic school physical educat tont programs included such topics as
integration of: orthbpedically/physically handicapped students (154,202);
special education class students with a variety of handicapping conditions
(138,162 ,227,231 ), dlerztally retarded students (112,125,126,141,229); and
visual ly impaired s tudents (137,139,142,143,144,145,169,188,209,237,238,1239).
These references contzin information for program development, organization

b
=
=
w
ol
=

‘and administration, getivity modif ication, resources and examples of

successful prograning.

Additional research literature was available relative to integrating
mentally retarded students into regular physical education and athletic pro-
grams. «Ln 1961, Ancoshian (125) conducted a research study to evaluate re-
quired imtegration of educable mentally retarded (EMR) boys inte a
California high school bay's physical education classes in order to
detemdine resultant effects on instructional practices. - Of primary
concern was identifdcation of problems confronting physical education
instcructers . Major conclusions included: (1) most administrators favored
continued integration of EMR students in physical education; (2) individual
practices, philosophies, and personalities of instructors, administrative
p rocedares and policies of the school and its physical education program,
and personal feelings as to the advisabdility of integrated physical education
c lasses were important factors that affected types and frequency of problems
wherz EMR students were integrated in physical education classes; (3) dis-
agreement occulred dn results over number, type, and seriocusness of
problems ardising vhen these students were integrated in physical education;
(4) Integration was felt to be justified although further research vas
recommend ed sifce ore-third of respondents were not in favor or were unsure ’
over the questdon of integration; (5) certain types of physical educatdion
instructors and prograns wvere conducive to harmonious integration; (6)
most phys ical eduycarion instructors recognized existing problems and had a
high degree of concern for students; (7) many problems could be eliminated
with adninistrative planring; and (8) the need to empl ‘as’izé to physical edu—
cation persoqnel the importance of adapted play in the total education of
educable mertally retarded children. «%

I

Social ad-jus tment vas better achieved in separate rather than in integrated
physical education classes in two research studies. Stein (229) investigated
changes in physical fitness in relation to iﬁtelli\ggnca quotient, changes in
social distance, and piys ique changes of intermedidte school mentally re-
tarded boys af ger ttzel x participation In a regular physical education pro-
gram for one school year. Findings included losses by the retarded students,
i social status as-measured by Cowell Personal Distance Scale that differed
sdpgnificantly £rom losses experienced by subjects in other IQ groups in-
vest lgated, Adams (112) studied effects of a one-semester adapted physical

14
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i ~ducation program upon motor proficiency and social adjustments of educable.
'mentally retarded (EMR) junior high school girls. Findings included better
) social adjustment among EMR girls who participated in separate adapg&d
physical education classes than those who stayed in regular physical edu-
cation classes
-veyed the status of physical education and
ided mentally retarded children in the nation
es were sent to 4,022 school superintendents,
, 1lts were based on 1,589 responses (37.6 per-
) *Conclusions included the following regarding
here is a need for teachers with mentally
ses to have a better understanding of mental
retarded should bé taught in physical edu-

a =5 with normal pupils at least part of the time, but modified
activities Sulttd to the mentally retarded should be provided to a greater
extent; and (3) there is a need for more opportunity.for mentally retarded.
pupils to participate in iptramural sports on teams with normgl pupils
In addition, the study indicated that there was a very sLrong opinjon that ’
educable mentally retarded students (EMR) can be taught physical education
fuccessfully in c¢lasses with normal pupils, but Ehﬁt crainable mentally
retarded FIMR) cannot be so taught. There was also agreement that ENR
and TMK should ot tv.s taught in Lhe same classes.

ln a 1Yod survey report (119) of state high schouol acthletic or activity
gamsvciat fups to determine national trends and sSpecific procedures for
establishing eligibility of mentally retarded students for inter—s<holastic
alhletics, fucus was upon: (1) criteria to determine eligibility of mentally.
retarded scodents; (£) limicarions placed upon their participacion; (3)
rativnal e and redsons why they were denied opportunities to participace;
(4) Plans pedsy formulated to change rules to grant their eligibility; and
(g) dlf_ﬂfgnvvf in rules for mentally retarded students enrolled in special
in regular schools aud for thuse enrolled in special schools. Re=
showesd that in 22 es (44 percent) mentally retarded students g;;g
gible ard did participate, 1n lU states (20 percent) they vere eligible
1e basis of broad interpretation of association bylaws, and in 17 states
nc not elipible primarily because of scholarship or
i “ormation is given in the report to assist personnel
students who are currently not eligible for intep-
Since the time of that study, additional states have
) irements so that mentally retarded students might
n the question of integration vs. segregation for
athletic programs seens to indicate that iLntegration =
into regular physical education, tnl tic and
casible and desirable i§ certain stances 1f such
d with positive attitudes and knawlcdge onn the: part
Appropriate flexible program planning and activity
> made when necessary. \
FUTURE NEEDS: In view of current federal legislatian;gP.Li 94-142,
which requires physical education for all students receiving a Epﬁj’al edu-
cation, and Section 504 of the Rehabilditation Act of 1973, requiring reLip121t5
' P ]
Q l ;J‘ (\x
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0f federal funds to provide handicapped indivi
for phj%;c;l educat ion’, athletie, and intramur
approacnes and/or a flexible combination of in
are sure to increase in the near future Ther
for additional resesarch anqppf@grgm licerature
related personnel for provision of prograns.

Lo Trewe o8 donand fon assostaince and Gigowmt on conee ity onle:

. guetong o macnstieaming Ompacied, dosabled, and hand{capped (n-
devcduat s of add ages cnde commend tyorecreation pregrans.  Avacfabl e
tes et Jabd and program €0teratune o Guddegquate Gl relation to
car e nt wed pregeeted gutute necds due e osues fdeCens @y s tate -
t(ﬂﬁ{b(ﬁtfcu, cittgation, conswyen advocacy, deons tdtutional {zation
pode ey and semad ccatioon proce dates .

LISCUSS TUN: he Litvrature on malnstpeaning/inteprating handicappad

Couth, and adults inte wougoing community recreat ion PLlugpdIis Sl

chilldren, A
fety of tupics ine ludingg: participation ot retarded children in

a wide var
regular rec¥edtiondl dactlvities ot community agencies (141,208,211, l , 214
218,221,232) ; public recreation opportunities for lmpdlrLd disagbled, and
nandica ipped persons Lo general (149,151 ,175,181,198,200,213, 215 4§4ﬁ 219,
228,234 ) ianclusion of ULLhUpcdltJllv/th1lld11y handl\dgpcd peérsons lo
repul ar rcgr:aliun prugtaus (159,217); integration of mental ly 111 oz fortme

hiatric patients in comwunlty rtececat fon (131,173 ,177,226); auwslysis of

lelsure orbentat 3o and recreatioveal activitles of retitlemeat comm anity
t

resideants (140); and lntepratiun ol iﬁutllv fopalied persons [nto comman I,
cr boprugrams (190}, senlor progiams (124, 204, and othet Lecivativn prLw
steaws (139, 123,179)

thitoaltemul ag apgoawslicn oo Ll wel mae s Tl by petsmoacd Lol
veas Lhose todl provided appropilate ledi.are and revreatiovngl skills for
ment.lly retarded fndividuals (214 ,240) and psychiatric patients (111) fo.
sucvesstul participation in community activities . In Chese PLug s,
participancs vere also acqualoted with various proegrams offered (n the

il

Cotmmunlty and glveu an undeistandl ayg aad bonowledge Tor tuture use of luc.al
favilitiva abter di=scharge or graduation trom the traioning progran. l1i-
formation is presented ln the literature- (127 128,129 132,135,136) fur

wverall-vrganization and development of hilegrated recreation prog: ams L

cooperation with local agenc and organizat fons.  culdelines For paroat.,
and others concerning how Lo i ’ .

recreation program and examples ot successful prograns are providéd 1a a
report wf a three=year study supported in0 part from the Children's byreau,

L t
U, 5. bDepartment of Health, Education and Welfare (134). A

¥ ;

nd recreation servioss, How Ly sLdft a

—

Lstance tor this type of community programing is given
a threezyear study at New York University in 1971

Lt 4 1!
concernti rvices being prnvidadi andards and criceria for FruVI ion

. : . ) !
ol servives, problemns 02, and related literature to assist in
programing and public ',52) The necessary element of risk-

-

periences in normalizativn programs

condue ted in o during youth club sutlngs sinc
bennefits derived cun Se uf human dignity and/personal

L ’ C i
deve lopment. ) /

taking in co mnunLty recr

Q ! | o “ | :E§3 :
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FUTURE NEEDS: Due to current trends for mainstreaming/integrating ,
individuals with handicapping conditions intoc community recreation programs
in addition to deinstitutionalization procedures being employed in many
states that result in additional handicapped consumers for community
recreation progranms, there is need for more in depth research informnation to
aid personnel in programing. Areas of investigation that should be con-
sidered include: social, emotiomal, and physical effects of integrated
programing upon the 1nd1viduai prﬂv1510p’gf basic leisure and recreational
skills for successful program 1ntegfation standards or guidelines for
organization and admipistration of programs. with apgréprlate interagency
involvement; state and national analyses of future needs regarding main-
streaming handicapped individuals from dnstitutions, state hospitals/clinics,
hal fway houses, special programs and day care facilities intd community
recreation programs; inservice training for recreation personnel; development
of flexible model pregrams for full integration, partial integration and
combinations of separate and combined programs; consumer advocacy: models ;
act ivity modification approaches; and state plans relative to legislation,
litigation, daLntlltutlgnallaaﬁluﬁ and mandatory =zero-reject principles.

3. There » a cuwwvient trend nwaﬂd Antegrating handicapped campens
Lnto onguding camp sdtuations originally designed éug non-nandL-
capped calldren and youth. Efforts to date are genenally consid-
cred successful <n temd of engoyment, peen group acceptance and
attitudes, enhanced soedad {nteraction among groups and <ndcvAd-
wals, avarnevieds and understanding of handicapping condctionsd oy
FLOKI- nanicgap)gd campers, and (nereased expendences 4n pnysLcal

and naturad act(uctcLé

'35;5 noted im :he literature concerning integrating
psd 11d1VLduals in camp programs. Some repre-

éd include tDplLE on: Drganizatigﬁ and adminis-

ors and other staéf members of "normal' camps for

caupers into their programs (193,194,210);

tarded and wheelchair-beund persons into day

ratdion of ha dicapy
ration of mengfally
? _ng programs. (L303178,189,232); integration of hand icapped chdldren
tﬁ normal children 1§ta regular camp settings ~(161,165,195,224)% integration
1y51ta11y handicapped (160,176,217,223) and mentally retarded (167,242)
,,,,,, ren into regular ga Mps; integration of handicapped children into Fresh
Air Fund camps which prav1de programs f@r;nﬂn=haﬂdic%§ped,campérs on the

basis of financial and personal needs (152,222); a cask study of one un-

succe ssful mainstreaming attempt (1:97);use of physically handicapped adults

as cougmelors (241); specialized camps as preludes to lntegrapian (220);

and Lﬂggirated campinb (236) and tour camping (148) for handicapped young
adults. -

L=}
Rl
@.

A
. -

Same Qb]EcthES stressed by integratéd camp pragrams are impraved paers
lelduala, avareness amd u'd'fstqnding @f handjcapplng condit;nnq on the
part of non-handicapped campers, improved physical condition, developmnent
of competitive skdlls, increased expéﬁienzeg in physical and natural
actigdries, in addition to ‘improved self-awareness on the part of physically
handi capped children (16,167).~ In-1967, a program sponsored by the Easter
Seal Society for Cfippléd €hildren and Adult of Hagsa(huggtts Iric. (161)
vas cﬂnqldEEEd successful on basis of evaluation by quest lonnaired, persmnal

-

3’ ' 1 ;: 1



‘ interviews and fdeld visitatdons. Handicapped children were put into semi-—
3’inﬁeg rated, fully integrated and day-integrated situat ions; general
¢ldsions made at the end of the study were that these handicapped thi
( Fvidently, previoud:

‘ T '7 length of time in
attenidance.  Suggestions for future study wepre to exanine social inter-
dgclun_iﬁ mud‘lﬁ or different social structure and Jevelopment of ining
materials counselors., Bibner and Dibuner (160) also LLJ[le cted a4 two -
year fi study of physically handicapped children integrated into regular
S ummner Tiwe purpose of this study was to explore the structure of
iz sepiepaled seblings and to Jdetermine thelr effects on the
ETET val relativnships, Feelings and attitudes of the children and

i the tonclusions given were that some aspects of both types of
cocaff improved by changes in progrdming; although there seemsd tu
be ion between sbheial i raction and type of social structure,
e re wis also d hipgh degree of potential tor change in the social structure
Cdid o pesllive opped lunity Lo d social behavior. e
' L
\ PLLTURE gk bs . Sluce elluris e sdate geneially hluc Brven wues wsalul
Cand s lnce organizacion and administration models have been developed for 4
(est e by Ul lusltcand ng ey PL TRV ST l‘ihs;LE Is aun appacent used Lo coulinue
this pregraning fa the future . Specific prioritics that shoold be onsidered
fonr tovestiga&lon s (1) rucdhicr developuent and revision ofsinteg ation
fode Ly €2) puldelines  staadavds and evaluative citteria for Iotegrat bon
model s tha oare buased opon Interagens . and tamily cooperat foo, (3) inseevi. .
L T by Do sy pefasnened 3 oaind (4) i depth detetminst ion of contn bubions
of the dotepgiated camping siowlion apos the 1otal developmont ob the campe:
wiche o forudl ceepplage condic Do é
{ L R T S T T T N Y S T L N T R AR A
Celv e o Cnlégrad Gy cndocnda s cBie nsd e dy pGag Teonl oast
(p{v CXCAT G s ofal cdacaltion and o aecreat oo PO grams ‘Bayce
g e CoavaeCal te fe Eie pade Ceb ot g A prte, g Gy,
Uyt Cudd U dpltepted £ adap fa (I\'mu LJL(H([ i
ARE ((L(t( dodeyitbed b e e pattec g atte ae toveln wid sacees s
)u(fu/ Wedn Soeprded ond veduals
i
Lt oGUms Uh. Lhls pantleadar topls 1o givew waed cageliawn ds lu the 110 tat e
v baBegratloy persons with hr:i[ld{j:frlpi)illﬁ conditiong fate physi, al edoation
AN recreation prograus.  An dndidation of this intérest is defonst rated
by cthe holding of a '""Special Demonstration Workshop for Lntegrating Blind
Children with Sighted Cnildren into Ongoing Phvsical Education and Revredtion
Prograns” sponsored by the Amer ican Foundation for the Blind and the Cleveland
Suciety tor the Blind-¢139). The American Foundat ion for the Blind has also
been instramgntal in dJeveloping related publications for tinyg the
visuallv impaired into.community art programs (196) and ty senior
programs (124,204) in tion to other materials for worLlng with blind
and pareclially sighted | : L ln oan ef fort to encourage Lntegr
visuallv impaired students into régular physical educatdion and
Prog | several authoers (L17,142,144,145,169,179,188,238) have desc
iniﬁgﬁazv4 programs Ehgj have been invelved. A research v
Wien ke 7) indicaced Lhdt vith suitable adaptation, modification, and
teaching aids, blind children can participate actively in phyvsical education
I'g
- LD
O
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classes with sightéd children. Additional assistance for adaptation of ac-
tivities is given in publicatdions by Buell, Cordellos, and Kratz (143,157,
192). The importance of mainstreaming visually impaired students into
physical education and recreation programs is supported by a research study
done by Nezol (Z09) who reported a significant lﬂEEfCﬂfItlSEan among blind
students ' higher sociometric stdtus among their peers, higher quallty
physical education programs and a choice of an active recreational activity.
Segregated physical education and recreation programs. for the visually
impaired alse can contribute to the total development of the individual
and this approach is often mentioned in the literature (155,157,200,239).
Kramer (191) established guidelines for special aggﬁ(ias serving blind
children” in order to integrate them into community recreation programs.
_FUTURE NWEEDS: Some information is already available
integrating visually impaired persons into physical educat
programs ; hovever, addit ional program, literature and 4,,Eafch‘data is needed.

Emm

and recfeation

=]

Statements made in tnis guide concerning future needs in Integrated camping,
. physical education and recreation situations are appllpabgs for the needs

ut the visuvally impaired. = .
s = »

5. L{ttee (ngommation (8 fown about attdltudes on the part of the
partlespartt, s peers , and relafed. progiam persennel £n Late-
gaated physceal educatdon and necrneation proghams . Howeven,
there wre some wmddeatwns tha€ ntegrated s<tuatcons may pro
duce des (raotle panticipant atidtudes aid fHat posctive paegram
penscpe { att<tudes WLl promote partiedpation (0 mote v4gorous
piufsCeal weliv( ties by the hundicapped student.

DLyCUSSION: Very little infurmation is available concerning attitudes

ot participants aud attitudes of others such as peers and schodl or program
personnel in luntegrated physical education and recreation programs (I42,150,

- 208,222,225) even though attitudes relative to integrated special class

place t is discussed frequently in the literature. Buell (l42) felt
that improper attitudes and lack of knowledge about physical potential of
blind students could account For lack of vigorous physical educatdon
activities in wany public schools. Seamon (225) found that orthopedically
and neurologically handicapped secondary school children integrated “into
regular physical education programs had a more favorable actitude toward
physical education than those children in the adapted physical education
program. In addition, students expressing the nmost favorable attitudes
participated significantly more 1n physical activities cutside the school
than did the latter group.

FUTURE NEEDS: Since little information is available on the subject,
the only future need statement that can be made dis that additipnal study is |
needed. on attitudes in integrated physdical education and recreation situations
with comparison of findings to the data in the literature for attitudes in
the Integrated classroom setting. A logical implication that should be
investigated is extension of Buell's statement concerning visually impaired
persoris in that improper attitudes and lack of knowledge about physical ac-
tivities for the handicapped student affects the amount of vigorous physital
education activities provided in many public schools.

r'ﬂ'
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analyﬁis of
dualE w1th

lutegration into ongolog "normal’ camp sifudations has been successfully
attempréd; increased activity will prubabﬂy continue in the future.

Lonp bia s plvel concetulng Iutegratlon of visualls
Liitu ¢
availa

1a I1=a
®xiat luy physical educacion and recreation prog
ble information for future programing. '

Some inclusion of physical or recreational activities in integrated
clasatoomnm progrdams is plven; increased provision should Le made in
recogunitivn of contributions ol physical sdugdtiuh aund rtecreation -
ivities as part of the toiwal edicational piceur

!
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iy

Licvtle tolwrwat Ion la avatlabl e st il af Lltwdes sob pran Ll Dpranl o
with handicappiog cungitions, tieir peers and related piogram persSoia.l

copdlagly, the Lol lovlug suggestlons are hade (o ald petsvnnel 1o need
i

|1
Sistance egtat ton of fudividuals with handicappiug

ul L L
conditions iute physical education and recreation programs:
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Apply eslsting pruglam Ilnformdtion & resecarch [lndings for lute
FrELY & P 21 =%
grated situativns in addition té infdwmation available fur regular,

nun~1uL¢EraLcd A %yeuial segregated physical educattion and recreatiou

ol a
epresentatiyv ramples of special program literature
Part B of the Bibliocgraphy. These references include
dology, progran development, financial assistance,
, evaluation, and activity modifications.

tatiuvn pre—~ and inservice training models for
nd recreation personnel who will be or are
rated programs
Stress the noncategorical approach in accordance with lndividual
social-emotional, mental and physical functional levels,
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lqgﬁx
Hand icapping CEDdlE}irs
Aged - 124,146,204 ¢
Amputee - 246
Autistic - 11,74
Behavior disordered — 54,107 : . )

Cerebral palsied - 10,176,241

Deaf-Blind — 261
Developrentally delay

Developmentally disabled -
Disadvantaged - 4,210 -
Down's Syndrome - 180, 244

Emotlionaldl 3 disturbed - 13,/4,75,93,163,190,210,245,255

Gilteed 210

%
Hearlug, lnpaired V2 22 23,44 471,52 58 00,0/ /2,491,
Legrnlung Jdlsabiled 24,740,293

Mearally 111 3/§%§U§lll‘,ljl!l/j.li’/,égﬁt}

Menrally retsrded (see also Down's Syndrome, wildly retarded,
moderacely retarded; severely recarded) - 11,19,25,35,40,41, 02
63,64 ,65,81,84,88,109,113,114,115,116,117 118 119 120 191 IZJi
126,127,129, 1j£ LEﬁ 138 lél 153 167 178 éD? 7D8 ﬁlU 311 El

5 4 3

214,215,218,229,290,232,233, 235,240, 242,243,248, 251,254,255,

256,260 )
mlldly mentally [etd ded 9,04 16 18,20, 38,39 ,48 54 55,068,112,
125,168,171
Minimal brain damaged - 19/ -

Moderately mental ly retarded 18-,20,
Muleiply handicapped - 103,214 ,215,12

Urthopddical ly handicapped - 8,85,253

Physically handicapped - 18,132,138,154,° 60,161,163,199,202,

210,21%,217, 219, 223,225 233, 236 249, 55

Severely mentally retarded - 164, 189
Spina bifida - 96

U’]

Visual impair&d ~ 28,37,46,73,92,99,124,137,139,142,143,144,145,

isually pal T

153,155,157,169,179, 188 191 192 196,201,204,?09,2?0 224,237,238,

239,250 .
)y
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ubjects
Advocacy - 106,149 -
Aquatics - 123,157,175:187,216 .
Atettudes (tDuafd ﬂl% bled) - 14,28,34,35,54,56,76,79, ,85,93,147,150,
170, 208,231,254 B : .
Bibliographies - .67,80,88,109,182 -
Deinstitutionalizacion = 57,79,84,87,88,90,9/,98,180,226,
243,254 ,2 ’
DESIEH/A
byuipment = 184
Funding - 1873
Individualized instruction - 107,172
Inservice materials — 7 L11,37,72,73,7/1,118
IT[dE,JtiUn/mﬂlﬂbLFLimllg (peneral) - 29,41 ,460,49 50,50, /7/_ 80,81 ,88,
104,162,227,246,258 -
lntegration (camping) - 130,148,152,160,161,163,165 lo/,1/0,1/8,193,
194,195,197,210,220,222,223,224,232,236,241 ,242,251 ’
juLLPFﬂLlQH (LUllEpL/uﬂl ersity programs) - 10,27
Integration (community prnhr;rgj - 11,21,22,25,40 .57 02 8/, 85,90,98,
103,124 ,1805196,201,204,226 ,240, 263,244 248, ,252,254, )Jﬁigiﬁiéhﬂ,ﬁﬁi
[ntegration (physical thLJ[lUl) - /3,112 ,lQi;lébilj7,138,ljg,l41,142!
143,144 145,154 162 l6o, 169,171,188 ,202,206,209,225,227 ,229,231,237,
238,239,253 _
Integration (preschool programs) 1, 3,324,383, 34,45,59,83,99,109,245,240
Integration (recreation) - 73,124,128,131,132,1135, 139 14? 149 153,159,
166,171,1/3,175,177,179,190,191, 196,198,200, E)l 204, QUB ,211 le,i_lffei
215,217,218,219,221 ,228 ,231,L3? ﬁBB,EAO 242,243,249,250,259
Integration (reguldr lldh% placement ) - ;,3;4 5 6 7.8, 9 lU 14 15,160,177,
18,19,20,22,23,24,27,28,30,31,36,37, 39,43, 44 47 48 53, j&,SS,ﬁSiﬁUi
61,66,67,68,69,70,71.72.73.74.75.78 . sz ‘86 89,91,92,93,94,96,98,100,
IQl,lﬁgle;;LDY 1Q8 lD,lé ,"9D,§jS§0b ’47‘352,£§j1555,257
Integration (sports) - 119,151,250 i
Integration (values) 10,20,35,52,54,85,225
Lueast restrictive alternative = 2,206,710 ,87 .25
Legislation-- 2,77,106,186,213 '
Leisure iuunsgling - 111
Normalization = 25,62,63,64,65,70,84,103,211,216,228 244,248
Parental involvement - 7,44
Perceptual-motor development -~ 70,156, 158,174
Physical educatlion programs - 113,114,115,116,117, }IH L a3 155,172,
183,184,185,186,192,235
-Professional preparation and tralning - 33,86, 1077 jOH
\&_; B Y |
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Recreation programs - 113,114,115,116,117,118,121,127,129,132,133,
134,135,136,143, 146,155,164 ,168/172,183,184,185,169,192,201,205,
207,209,212,230,232,234,256 ,259

Research - 1,5,8,11,14,20,28,35,41,52,54,62,68,79,91,112,125,133;
136,151,1Q§1150>l§9,15§,1?D,171,173,180.191;l95§200,202,208,2@9;
212,222,2264226,279, 233,237 :

Resource rooms and geachers - 14,17,24,42,43,190,245

Socialization/social development ~ 14,52,112,171,212,222,226

Special class placegent ~ 5,12,13,20,61,95,257

: s

Testing - 120,122,170,174,199,205

¥

s
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IV. BIBLIOGRAPHY: PART A
. INTEGRATION INTO REGULAR CLA%SRDDM AND CDMMUNITY SITUATIONS »
= & .
} 1. Abelson, A, G, - '"Measuring Preschools' Reddiness to Mainstream Handi-

capped Children." Child Welfare 55:3: 216-220; March 1976.

Along with the emphasis on early identification'and early inter-

" .vention, parents of handicapped children need to be directed to
regular’ preschool settings offering appropriate educational ex-
periences. This article describes a study to ascertain whether

. programs and facilities in Washtenaw County, Michigan, were
acceptable for placement of handicapped preschoolers. " 0f the
45 preschools studied, none indicated that they were unwilling
to-accept handicapped children.
2. Abeson, Alan. "The Educafiopal Least Restrictive Alternative."
Amicus 2:4: 23~26; June 19777 ,
I'he principle of least restrictive alte rnative, required by P.L.
94-142; mandates the placement progression that must be considered
in providing educational programs to handicapped students Article
N i v lte i its -
3
: Ul EPE ;
UQI) 1975, 112 pp. 5$5.50
Intended for special education and regular teachers, the guide
contains brief articles on the nature of mainstreaming handicapped
children; mainstreaming models at the preschool, ; chool;
and secondary school levels; spécific suggestion
cmainstreaming programs; and Interviews with five
in mainstream education. §§
“ . Babbitt, Frank. “Mainstreaming Disadvantaged and Handicapped Students,"”
;_,QbiiiﬁEﬁl Education Magazine 47:11: 250, 255; May 1975,
Detfines mﬂiﬁquﬁaming as taking disadvantaged or hand1t4pphd Qtudrnts
into regular programs and dcv&lnplng an lnstructional system that
; meat their neads.
5. Barngrover, Elaine. "Clearinghouse: A Study of Educators' Preferences
in Special FEducation FPrograms." Exceptional Children 37:10: 754-755;

Summer 1971,
T

Fifty teachers, administrators, and school psychologists in daily
cducational contact with exceptional children were iInterviewed to

[}

- ‘
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7.

10.

S real %1fé s;tuations on -a daily basis.

. Bfaddéck; David.® Ogeﬂlng Closed Doors:

determine opinions on spe:ial class versus. regular class placement for
mildly  exceptional children.  Twenty-seven favored retajining present
program of special classes, and- 23 advocated placement-in regular
[tlassrocm, cltlng special prov1sions which should:ibe ‘made to 1ntegtate
he exceptional ehild. Classroam teachers more ‘often*favored retention
of specdal classas, while nDﬂteathing educators inte¥viewed tended t“iﬁ'
prefer regular class placemént ‘0of the mildly exceptional.__. S 1,ﬁ;_

T

, Beery, Keith E., chief Edltar Models for Mainstrggming% San Rafael
California Dimensions Publishing Co., l972 I o

I
§

Reviews what' ‘has been going on in spezialteducatlan malnstreaming and Ce
describes program models - < \ :

Benﬁézt Leatha Hae, and Ferris D. HEnSGD II. Keeping in Touch with

Parents: Teachef's Best Friends. Austin, Téxas » Learn}ng Concepts

. (2501 North ;ama:,'78705), 1977. 113 pp.®

Discussed are teacher behaviors that facilitate communication with
parents, physical room arrangements, preparatlnn for meetings, "in- .
direct’ communication," andd;ﬂvolv1ng parents in teaching. This "is one * ~ ’
‘of the t*kz&nétteamtng S&uaé :

Best Gary ‘A, "Malnstreamlng Characteristics of Orthopedically Handi-
capped Students in California."  Rehabilitation Literature 38:6-7: 205~
209 Juﬂe—July 1977. ' ' o

. 3 8*
Repnrts results of a survey of admlnlgtrators hav;ng dlrect respon-
sibility fer school programs involving phySIEally disabled students in
Callfnrnla Discussion of results is presented ) _ S .
e l\ . . ss . B

Blfch Jack W, Retarded Pqplls in, the Mainstream—-TFhe Special Educaticn

ofrEdutable Mentally Retarded Pupils in Regular Classes. Reston, Virginia:
The Council far Exceptional Children (1920 Associatlon Driv’3 22091)3‘1974.

fl
Thls book is designed to familiarize special and'gegular t' ?;Ets\
with mainstreaming “by highlighting actual stories of six o8 et
across the nation where mainstreaming has been adopted
v s ’

‘Blumberg, Lisa. '"The Case for Integrated Schgolingg
Parenﬁei;éz 15517; September—October 1973. .

attendance Descrlbed are the many benefits ta bé galne\

‘Disabled Individuals. Reston, Vlrglnlair
(1920 ASEDClatlon Drlve, 22091), 1977. §7. 56

'Eér Exteptlohal Chlldren

Reports results-of studies- cf deinstltutlonalisa_;gp, atcred;tatinn Df
residéntial facilitles, and; tralnlng materlals on relntegratlng retarded
1ndiqldd§1§ into’ “the cémmunity : w0 S .
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© .12, Brill, Rickard G. "Mainstreaming: Format or Quality?” American Annals
) of the Deaf 120: b 377 381 August 1975 = :

%?kVoiCEE a strang statement against ma;nstreaming of deaf. children,
%ontendlng that the typical deaf child is best placed in a very
fspeclal educational program. ’ :

,*13,- Brown, Gerri. An Educatlonal Model fgr Autlstlc Chlldféﬂ éflando,

A N Flgrida: Grange County Public Schools,-1974. 97 pp- (ED 113 922)

.~ The handbook provides a guide for the - developmeat of a: publlc sch’
| pragram for autistlc and Setlously ematlonally disturbed childr fi
pé--Lounty
(Florlda) Schuol Dlstrlct prﬂgram % In addltlon to dlscussing such -
aspects of the program as rationale and phllosophy, géals,'ellglbility,
organization, and" placement of children, the author includes a Seation
on determining feadlness fcf transfer out of the program

Lo

14;‘ Brulnlnks, Rﬂbert H.j John E. Rynders, and Jerry C. Gross. s ialz'v

A : Acceptance of M;ldly Retarded Pupils in Resource Rooms and Regular e
' Classes."  American Journal of Mental Deficlency 78:4: 377—383 b

January 1974 . I ’

.Over a thousand nonretarded children enrolled in regular classrooms
and resource centers in adjoining urban and suburban school districts
vere given sociometric quegtionnaires to determine social .acceptance,

s ‘of their mildly retarded gffassmates. .Mildly retarded urbaﬂ children’

- received significantly hlgher peer ratings than ncnretarded children,

! ’ and . suburban mildly retarded children received 51gn1flﬁantly lower '
ratings than their nonretarded peers. when both were rated by chlldren :
of the same sex. Lo e A

Cartwright, G. Phllllp, and Carol A. Cartwrlght "Gilﬁiﬁé the Lilly:
. ‘Comments on the: Tralnlng Based Model." Exceptlonal Children 39:3:
* 231~-234; November ;1972.

=
(%, ]

Proposed are two &ezision models intended to be followed by regular
teachers, with consultation of special educators, in identification -
of handicapped children and in provision of direct services to’
‘handicapped children in regular classrooms. M. Lilly's zero regect
model which proposes regular class placement for all but severely
handicapped children and advocates only a sgpportlve fole for spec1al
educators is discussed. : :

' 16. Cegelka, ‘Walter J.,/ and James L. Tyler.. “"The Efficacy of Spec1al
" Class Placemerit fDI the Mentally ‘Retarded in Proper PEISPEEthé

Training School Bulletin 67:1:-33-68; May 1970, Y, e

Wﬁether educable mentally retarded children shauld receive thelr b351c>
education in regular classroom settings or in special classes designed
to meet their needs has been a.long-contested argument in education.
Article accordingly reviews related studies, issues, and considerations
concerning the best placement for educable mentally retarded children.

s Suggestlong for additional study ‘of the problem are also included.

E? o S
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19,

- %20,
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Christie, Lu S., et aiﬁ "The Consulting Teaﬁher Approaﬁh to Speeial
Education: Inservice Training for Regular Classroﬂm Ieaﬁhefs Focus
on Exceptlonal Chlldren 4:5: 1-10; October ;972 ' ST

h .

Children 8:2: 76-80; Wintdr 1976.

‘7iDescribed is the ﬁonsulting teachgr appraach to prOV1ding special
“.education for the exceptional child in regular classyooms, emphasizing
taétics to thain the caoperatian Df claserom teachers methods uSed

: teachers, and pragram evaluatlnn

lau ser, Kenia. "Suppqrt'for Starting School." The Pointer 18:3: 168-169;
Spr ng 1974 'k;~’ | . : i L -
Describes the Saphia I Solvin School Program for phy51cally hand1§apped
trainable- mentally retarded and educationally handicapped children. These
children are integrated with nonhandicapped young children with a gaal

of demonstrating QDmmonalltleE and spec1al needs of all chlldren

Cdllier, Richard, "Ideas in Action: MalnSEIEa ng the Handic cappe dj A
€all: to Commitment." The School Admlnlstfatd% 33 4 6- 7 April 1976.

" The méinstreamingvpiogram of the College Eéarnlng Laboratory, State®

University College at Buffalo is described. This elementary school -
has 450 pupils in grades nursery. through eight. Approximately one -

Sfourth ‘of the students are. handlcapped the majority b21ng mentally

retarded. The amount of cantact ‘a child with a handicapping condltlon
has with nonhandlcapped children VaflES according to the severlty of

the child's condition.

2

Cdliistéf Larry. A CDmparlson of, the Long Range Benefits of Graduatlon

from Spéﬂlal vs. Malnstream School for r Mildly Mentally Handlcapped

Students.. Seattle, Washington: Seattle Public Schools, Washlngtan

Depaftment of Plannlng, Research and Evaluatlan 1975 15 pp. (ED 117 870)

Twenty EEVEH mlldly and maderately mentally handlcépped speclal edu-

'.mentally handlﬁapped spaclal eduﬁatloﬂ graduates f:gm a malngtream

school were interviewed to determine long range benefits of each
program. Data suggested 1ittle difference in long range character-

istics fDr either group. : . . ’

"CDmment: Magic Words.'" The Exceptional Parent 5:6:>30-31; December 1975.

Discusges ma;nstreamlng, deinstltutlanal,,atlmn, and need to prepare.
peer groups and the community at large before handlcapped children .
can be mainstreamed into standard programs. Integration is seemr not
as an end in itgelf, but rather as one means to the end ' of ach;eV1ng
human dlgnlty for personsg w;th handicapplng condltlons

¥

Cmmc)ri Leo E. "Hainstr,,ming in a Special School.'" Teaching-Exceptional



B I

‘Déscribes the integraticn ‘into the community of hearing impaired

students from Lexingtcn School for the Deaf (Jackson Heights, N.Y.).
A community cenﬁer, volunteers, resource center and. enrollmerit of - Sk
‘dormal students have all been helpful. o ' o

—

23. Craig, William N., and Jamés'H;fSalem_ "Partial Integration of Deaf
with Hearing.Students: Residentidl School -Perspectives.' American .
- Annals of the Deaf 120;1: 28536* Fébruary 1975. : '

_Children. ' Reston, Virginia: Council for Exceptional Children (192D
Associlation Drlve, 22091), n.d. ! : -
¢ ' ‘Y

. This book prcv1des 1nformatian on coordlnating regular and s§32131

. educatlon %erv1ces by alternatlve ‘approaches to segregated classes.

- \g, : Séatians include prggrams to frainh new kinHs of instructional mapage-

“ment mediators, resource teacher programs, training programs -accompany=

lng szructural change efforts and commentaries by two 'special educators. h

24, Deno, Evelyn Ni;iediﬁgr. Instrugtional Alternatives fér Excegtlonal

25, :DeVizla, Joseph. "Success ln a Foster Home Program for Mentally Reta:déd

Focus in méntal retardation wcft is on normalization-cf 1ifé=style,f";

in which the family &tan play an important role.  This arﬁlclé describes
experiences of three children in the Foster Home Prcgram for Mentally
Retarded Children of Luzerne Caunty Child Welfare Services. Procedures

for referral the evaluation process used to assess the amount of
Supplementary payment to foster parents, and the difficulties encountered

in the program are discussed . - : o -f‘

-

26. :Dlvoky, Diane. '"Mainstreaming: quving Spagial Ed Qut of the Basement
- ‘Compact -10:1;:" 2- 33 February 1976. .

Backed by court decisions and state leglslatures is the belw,f that
‘handicapped students have a rlght to, and would benefit
ticipation in the least restrictive educational program they can™ -manage.

(-]

.27. Doran, Bernadette. "Into the Mainstream." Natiqn?s”SChaols and Colleges
- 2:3: 33-40; March 1975. . e . : '
Congeptualizesfof mainstieaming as bringing physically, mentaily; and
emotionally handicappedstudents into regular school and college programs.

28. gEsglestein, A. Solomon. "The SdciaIvAccéptaﬁce of Blind High-Scﬁ&dlg ' ;2
. Students inian Integrated School." The New Outlook for the Blind 69:10:
* 447-551; December 1975. , .

This study was designed to determine the academic standing and social

acceptance of nine blind students studying in a regular high school.

It was found that their school marks were average, and that they were )"
- well integrated into the social framework «f their classes. However, )

_ thereywas evidence that as length of exposure to the blind studeﬂts .
 increased, their acceptance by sighted peers decreased. : .

. * : . : ’ =y
A : A ;‘J
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29;> First. Steps in Malnstreaming SﬂmeiQuesglons and Answers. rMederd,

Massachusetts: Project LINC, Eliot-Pearson Children s Schacl (105
'College Avenue, 02155), n. d $l 00. . -

LS

-

This publlcatlcn is.based on the Massachusetts Sta'e P an far Servlces
-and Facilities for the Developmentally Disabled. - - -

Gigliotti,- Chiara. '"Transitional Frogfam Aids Integration."  The
P01nter 18 3: 191; Spring 1974;

ot
-

scusses a publlc schaal pragram for students in tran51t10n from
gregated sp2clal Edu:atian classes to 1ntegra§éd classes.

31. Gloékner, Mary. Integrating Handlcapped Children into Regular Classrooms.

Urbana, Illinois: ERIC Clearinghouse on Early Childhood Education )
- (University of Illinois, 805 W. Pennsylvania Avenue, 61801),.June'1973g'

\ITEI \I—‘

. :Introduction to’ the subject is followed by an annotated bibliography
.on integrating children with various hand;gapp;ng EOﬁdlElOHS into
regulaf classes

A_BEL» Gorelick, Mclly C. "Are Preschools Willing to Integrate-Children with
Handicaps?'" Journal of Rehabilitation 40:4: 17-18; July-August 1974.

An early childhood project conducted by a University Home Economics

.« 'Department was considered to be successful in terms of integrating

> handicapped and nonhandicapped children in a nursery school program.

' Since only 12 children with handiecaps were accommoddted in. the project,

addltlonal programs in a section of Los ‘Angeles County were identified
-by survey. A large majorlty .of preschool program directors were
favorable toward integrating handlcapped youngsters into their pro-
-grams; however, some administrators 1ncafrectly interpreted l;censing
fegulatlonagthus preventing this type of enrollment. ‘

*33. Gorelick, Molly Ci, et al. Careers in Integrated Early Childhood Program
Northridge, Cdalifornia: California State University, Northridge, Pre—_=
school Labu., August 1975.. 272 pp. ~(ED 112 628) —

§§f@§f§year project to assist individuals in the design and_im- g
pYementation.of a competency-based training model, to prepare teacher,
and ‘administrators for careers in early childhood programs with handiZ
capped and nDnhadd;capped chlléren is descrlbed

+34.. Gorelick, Molly C. Changlng Attltudlnal Barrlerg quard Integratlng

' Children w1th Handicaps. Speech .given at Therapeuti§§ Council Meeting, - .
Association for Research, Administtation.and Profess nal Councgils and )
Societies, AAHPER, National Convention, Mllwaukee, Wisconsin, April 2
and 3, 1976. 29 pp. .(IRUC Order # 449 $2.90.) . :

Progress in attitudes toward and services for handicapped individuals "~
is ass%ssed Speaks Df her own experiences’ in an integrated preschool
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~.classes, theCétegee involved were dete

‘ALl educationally handleepped chlldren are 1ntegrated for one hour

. 31 -
S A e
. - R s ] . o : Y T -

Gottlieb, Jay, and Louise Corman. 'Public Attitudes Toward Mentally
Retarded Children." American Jaurnal of Mental Deficiency 80:1: 72380§§}

. .
Examlnetlon of public attitudes towerd MR children is impertant due '

to recent trends toward integration of schools. This study found that

. older persons, parents of school-age children, and people with no
previous comntact with retarded persons tended to fevor eegregation of

MR ehlldren in the community. .-

=

: Groeeniek, Judith K. "Assessing the Reintegration of Exteptional’

Children into Regular Claeeee;"' Teaching Exceptional Children-2:3:
113 l19 Sprlng 1970. } - L :

In a etudy of the reintegration ef exeeptlenel ehlldren inte reguler
eaggg whether children were

reedy fer re ntegretlon, preperlng tggm for the ehange eeeeeelng the

Measurement teehnlquee 1nvolved ﬁelﬂg behavierel obeervetlen fon
dlegnceie, reeordlng delly pfogreEe, and ereatlng eumulative records.

o seats, talking out,
end teaeher reepense) before and after. 1ntegratle with the eeneluslen
drawn that special students were euceeeefully intdgrated, and their
placement did not significantly affect the tegular class students.

. Due to the brev1ty of the study, 11Etle elgnlfleent information was
~gained from the sociometric: measures of class play, incentive Drlentation

and locus pf control,

&

Hadary, Doris E. '"Science and Art for Visually Heedleapped Children.

Journal of Visual Impelrment .and Bllndnees 71:5: 203- ZDS Mey 1977. S
- 5

1]

,Labefetory Science and Art Currlculum for the Bllﬁd in elementary E

sthools is described. The program, condueted in Weehington; D. C., s
also includes teacHer training and inservice and is euleeble for :
mainstream eett;nge as well as epeelel schools.

v._‘

Haring, Norris G., end David A. Kfug “"Placement in Regular Progreme'
Procedures and Results." Exceptlonal Children 41:6: 413 4173 Mereh 1975.

%

An instruction’ program to facilitate the return of 48 edueeble mentelly
retarded elementary-age children to reguler classes is evaluaEed

: 3
Hensleéy, Diane E. . "Integraﬁien of Edueatlenally Handleepped Students.

The: Pointer 20:1: 17 -18; Fall 1975. . -

5
each day with reguler—elase first through third gtaders in this pregrem
In some cases the handlié pped ehildfeﬁ exeel in non-eeedemle Eubjéﬂts

Horejsi, Charles R. DElnStltutlDﬁallSatlon and the De elopment of

Community Based Services for. the Mentally Reterdedﬁ; An Overview of

'Cbneepte and Ieeuee Missoula, Montana: Montana University Department -

'of Social Work, Auguet 1975 64 pp. (ED 112 606)

. ' ‘ ; | R o . |
, 2 | .
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41,

45,

46.
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Presented is an overview af issues and concepts related to’ de—

v institdtionalization and .the development of commﬁnlty based Serv;g&s
» for mentally fetarded persons. - . D . .

Integration or Segregation: The Choice in Practice. London WIN 4 EX,

England Campalgn for the Mentally Handlcapped (9 Partland Place), 1974

*RepOftS the results of a study on thedlategration of mEﬁtally retarded . ]

persons into communities, agencies,.and schools in England Findings
indicate'that, although’a handful of ongoing programs Df integratlan
exist, - the practice is segregatlon _ 4

Jenkins, Joseph R.,-and Wllllam F. Mayhall "In Brief: Déscribing °

‘Resource Teacher Programs Exceptlonal Chlldren 40 '35-36; September 1973.

Wlth the trend toward keeping handlcapped learners 1n“the‘%duca;ianal
mainstream, the development of resource teacher programs has been rapid.
Three important dimensions along which resource programs differ are °
presenteds direct versus indirect service; ablllty versus Sklll
dlagnostlc/prescr;ptlve orlentatlon, and resident versus 1t1nerant
dellvery , a ' _ S .

Jordan, June B., editor. Teacher Please Don't Clase the Door: - The _
Exceptional Child in the Malnstream Reston, Virginla Council for - . \

Exieﬁgfgaél Chlldren (1920 Association Drive, 22091), l976 133 pp. ¥

Pfegented are 13 papers based on presentations by cansultant and

resource teachers, local and state administrators, higher educatlo : ST
faaulty, a specialisf in educational change, ‘and a parent at' the -,

Council for Excaptlonal Children's Inv151b1e College Caﬁference on

Malnstfeamlng -

Kean, jénet "S ce ful Tntégfatlﬂn The'Pérené's Role." ;The

cess .
- Exceptional Pare t 5:5: 35-40; October 1975. . ' . o -

Discﬁssés'thé;;alé of parents in the education of ¢hild with a severe.,

hearing loss, although this applies to pa:enfgﬁzfaghildren with any

type of disability. Parents' active role in school affairs is emphasized.
) ) i- 7. ) * . a

Klein, Jenny W. Mainstreamlng the Preschooler." Yéung Children 30:5:

317-326; July 1975. : . : .

Author describes experiences with integrating handicapped children in
Head Start and provides ideas which would be applied to any situation
w;th young ch;ldren :

]

Lowenfeld, Berthold The Changlng Status of the Bllﬂd From Separatlnn
to Integration. Springfield, Illinois: Charles C. Thomas, '1975.

323 pp. $23.50.



Chsngss 1n’sducstions1 sns rshsbilitstlon p,liciss fsvsring inﬁsgrssisn_
:are -described, along with the advances achidved through technology, /-
legislation, and self- Drgsnisstions Df the blind. . Also discussed are
the attitudes,- sconomlc forces, snd agency’ gysssm which hampsr the
integratlon prcsess . .

¥

ﬁeaf 121:4: 364-365; August 1976,

. 47 Msckliﬁ, Fsy- nMainstrssming Ths Coi;/lssue,u American Annals of ths

A [ B
“Author ecalls fbr a csst snalysls of current ‘educational practices,
- insluding mainstreaming, in terms of resources required, educational’
outcomes, and alternatives. The Holcomb, Plan (Newark, Delaware’
* §chool District) for mainstreaming hearing-impaired stpdents is RN
described, as this particular program provides an opportunlty to .
examine costs incurred 1n a mainstream program x .

48. MssM1llan Donald L., nglnald L. Jones, and C. Edward yyers MMain-
: ihg the Mildly Rstatdsd " Mental Retardation 14:1: 3= lD,

1975 ‘ -

JLParticularly 1n ths context of special educatlon, thls artlcls -
: : offers .cayitions and guidelines for msinstrsaming mildly rstsrded
f' children.'! Authors define mainstreaming, identify who is affectsd
by it, and discuss such issues .as accountability, stigmatlsation,'
and evaluation.. . : . : .

&

4 pp. (IRUC Order # 24 40¢) . .

+49. Mainstreaming: A Selected and Annotats&sﬁi%llog:sphy; - PRISE stsﬁf;

; Includes over-60 snnststsd references on mainstreaming.

P

50.., “Msinssrssming Issue." Ihe Exceptional Psrent 6 1; Fsbrusry

- Entire issue is devoted to_ths topic of pros and cons of main-
streaming: a Yes article by Gail L. Ensher, No by James F. Winschel,
and Does it Matter? by -Burton Blatt. Aisass histo:y is also presented.

51. Mainstreaming Program Descriptions in Areas of- Exssptlcnsllty, A

Selective Bibliography. Exceptional Child Bibliography Series No. 623.

HENEE Reston, Virginia: Council for Exceptional Children (1920 Association
Drive, 22091), 1975. $4iDD;

Ihis 48 an annotated blbllography on mainstreaming, with spprox1mstely
110 abstrscts dating from 1955 to 1974,

- 52.. Mallenby, Terry. 'The Effects of Extended Contact with 'Norm 11s' on the
Social Behavior of Hard-of-Hearing Children.” Jaurnal of Social Psyshqlsgz
'95: 137-138; February 1975.

Study suggssts that prolonged interaction with normal children can
influence the sacial behavior of a group of hearlng impaired children.

L
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53. 'Manﬁ, Pﬂilip H., editaftr Shared Respcnsibllity for Handicappéd Studenﬁsi

Advocacy and Prﬂgramming ' Coral Gables, Florida: Amdversity of Miami
Tralning and Technical Assistance Center (P. D B X 248074 33124), l976
252 pp

The 32 articles,in'this‘monoé%aph represent current professional vféws-
about shared responsibility for mainstreaming handicapped students.
7fInciudes critiques of tHe mainstreaming concept, discussion of barriers
that exist, legal 1mpllcations, and desariptions of various ongoing
.programs. . :

- S )

54, "Ma:yland Continuum Reports Progress."v insight 354 Nove mber 1975.

A five-year program field tested in Maryland had as its goal to keep
academically or behaviorally handicapped children in regular classes.
Results indicate that the majority of pupils did not benefit academically’
by mainstreaming; however, the value assigned to handlcapped pupils by
classmates improved. o .

*55, -MCHenrys Donald F., and-Richard W. Cansdale. Curficulum Ideas for the -
Elementary Educatlanally Handicapped Student Mainstreaming of Ex-

’cappional Children: 1974-75 School Year Worki ng pra Las Vegas,

Nevada: Clark County School District, 19753 218 pp. (ED 111 121)

Presented is a curriculum guide forzﬁainstféaming educationally
handicapped elementary school children. Activities are provided
in a variety of skill areas. . E : ’

56, McNulty, Francis J. '"Developing a Disability Unit in the Health Edu-
cation Curriculum." Health Education 7:1: 24- 26 ~ January-February 1976.

A unit on disabilities was included in the Bfockton, Massachusetts,
Public Schools' high school health education cur ‘iculum to acquaint
students with the facts and mythg asgaéiated wigh physical and mental
handicaps. Pre- and po ~-testing was done to evaluate Qhanges in

student knowledge.

57. Mendel, Werner M. 'Lepers, Madmen--Who's,

lext?'" - Schizophrenia Bulletin
11: 5- 8 Winter 1974 ' -

cammunity care and pfcgrams for dlSEhargéd psychlatrlc patients SEQE
" social and cultural resistence as greater deterrents to closing such
institutions than profegglaﬁai or economic forces.

*58. Morris, Joan. Mainstreaming,the Hearing Impaired Child, K-6. Escambia

County EHA Title VI-B. Pensabola, Florida: Escambia County Board of
Public: Instruction, May 1975.7 27 PP- (ED 115 008) . :

Presented are procedures and forms used by West Pe nsacola Elementary
School to integrate hearing 1mpalred students into regular classrooms.
Program components are described, and 12 steps in the mainstreaming
proctedure are outlined. )

35




v 59. Neisworth, Jﬂﬁnzfi, and Ronald A. Ma 1e. "Normalized Day, Caré A
Philosophy and Approach to Integratiﬂg Exceptional and Normal Childrenk
- ° . Child Care Qparterly 4:3:.163-=171; Fehﬁuary 1975,

Benefits to be aehieved by faguiar class placement of- exceptional
children in day caAre are outlined. A synopsis of principles tosbe
<  ‘used in pfograming for Ehildren with dévelopmental delays is given
60. Nelson, Calvin C., and Leo J. Schmidt;1-"FQrum. The Questior of the i
Efficacy of Special Classes." 'Exceptional Children 37:5: 381-384; -
January 1971. , R - - 7 e | noo

s . . -

PhllQSDpthal issues surraunding the c@ntr@versy of special glass
placement versus regular class placement for handicapped children are
discussed. Three areas of difficulty in solving the controversy are
noted to bé.adherence to the past, apprgachlng with a priorl con- = %

" clusions, and failure to critically examine the present constructs in
use. Presuppositions Df.SpEClal ‘class values and the need for '
empirical validation ate explored.

-

#61. New Jersey Department of Education. 'Educatlcnal | Programs that Work,
Volume 2: ‘A Catalogue of Demonstration Sltéé of Successful Educational
Pfogfams “from Across the| U, S., Disseminated Through a National Communi- .

cations Network Sponsored by the U. S. folce of Education. Trenton,

New Jersey the Depaftmbnt Septemgéf 1975.7°153 pp. (ED 116 395)
} -

Intluded in tha EaﬁélOgue,afE summaries Dg approximately 60 ragulaf

. and special education prpgrams developed in states other than New.

- © Jersey and found to be %hst effective,, §ﬁccessfu;, and feplicable.

=

62, Nlh;ra, Lyly, and Kazuo ihira.- '"Normalized Behavior in Gammunlty
_Placement.." Mental Retardatian 13:2: 9-13; April 1975.

- A survey.of the adaptive behavior of 426=c§mmun1tyﬁplaced’mentélly
retarded persons was conducted through interviews with their supervisors.

63. "Q;fje, Bengt. The Normalization P;iﬁciplg'anqritg Human Management
Implications. Stockholm, Sweden: Riksforbundet, FUB, for Utvecklingssto:da/
Barn-(DavideagarEE Gata 3' 111 38), n-d. )

64, .+ The Outlines of ﬁhe New Swedish- Mental Retardation Law.
Stockholm, Sweden: Riksforbundet, FUB, for UtVECkllngSSthda Barn :
i (David Bagares Gata 3, 111 38), n.d. '
65, . R;ghts of thé‘Mentally Retafded Stogkholm, Sweden: M
Riksfcrbundét FUB for Utveckllngssféfda Barn (David Bagares Gata 3,
‘111 38), n.d. .

 66. Nobér, Linda W. "An In-Service Program for Integrating Hearing Impaired
e o Childrgn."‘.Yq;tangvier77:3: 173-175; March 1975. i '

67. Northcott, Winifred H. "Reading List on Integration.” Volta Review

75:1: 33-35; January 1973.

7 - s X ‘ " )
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“* This reading .list is intended for pafents'aﬁd teachers and deals with ; ]
integration of hearing impaired children into regular public school.
prngrgms = ]

*68. .chotny, Patricia “Ann. Mainsﬁreamin&sghe EMR is Neither a Panacéa nor
a Simple So lutlan, _A Research Study, 1974. (ED 101 522)

1

Reviews research studies and their impligations regarding mainstreaming
educable mentslly handigappad students. Discusses need for individual-

ization, emotional and social adjustment, acceptance of child, and . .

teacher attitude.

C ' : ) B i : .
+69. Nyquist, Ewald B. Mainstreaming:’ Idea and Actuality. Albany, New York:

+The University of the State of New York, the State Education Départment
1975. 23 PP (IRUC Order™ # 1275 $2.30) ¢

Attempts to shed some lighﬁ on the ,toncept of mainstreaming and
\ terminology commonly in‘use. Discusses ways to mainstream and common
elemerits of successful programs.

*#70. One More Way: Project in Early Childhood Special Education. 'Wichita,

Kansas: Karisas State University, 197Z].. (ED 075.975)

Intended for teazhefs, the Qéok describes the problem of having learning
disabled children in the regular primary grade classroom,-offers
diagnostic guidelines, and suggests activities to strengthen visual
skills, auditory skills, motor skills, body image, and laterality and
directionality. o . .

+71. One Out of Ten: School Planning for the Handicapged New York, New York::

Educational Facilities Laboratories (850 Third Avenue), 1974 27 pp.
(IRUC Order # 1158 .52, 7Q) . .

Implicationg of laws concefniﬂg education of the handicapped and
alternatives for educating handicapped children are discussed.
Cites specific pfogramé that work.

72, Orlansky, Janice Z. Mainstfeaming tha Hearing Impaired Child: An
%, Educational Alternative. Austin, Texas: Learning angepts (2501 North

Lamar, 78705), 1977. 111 pp.

One of the Mainstreaming Senies, this book explains ways hearing im-
paired children can be accommodated in public schools. Terminology,
things a teacher needs to know, need for early identification, and
helpful resources are giveni

73. Orlansky; Michael D, HalﬂStIESmlng the Visually Imggitgégpﬁild Blind

and Partially Sighted Students- in the Regular Classroom, Austin, Texas:'
Learning Concepts (250l ‘North Lamar, 78705), 1977. 121 PP- ) , s

J
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Dieeuseee types of vieuel impairmente, how the regular class teacher can
help, and specific. curricular areas (1ne1uding physical education ‘and
recreation) as a means of helping teachers meet needggof visuelly im-
pairﬁ children; rhis is in the Mainsitreaming Sendies.

®%74. Painter, Merylyn The Santa. Crue Eleven “A Cempreheneive Plan for the
Edeeatien of Autistic and Seriously Emotionally Disturbed Children.

Santa CruSQVCalifornia.— Santa Cruz Ceunty Board ef'Edueation, September

,;‘a£i§;4ﬁ 243 pp. * (ED 112 531)

- Reported are the results of the threeﬁyear Santa Cruz~pilot project

.. involving 11 disturbed children (four- to 12-years-old) to determine
1f autistic and severely emetienally disturbed children eould benefit
from a publle eehool program.

$75. Pappanikou, A. J.; and James L. Paul, editors. Malnetreaming_Emotionellz
Disturbed-Children. Syracuse, New York: Syreeuee University Press
(lBZlD), 1977. 139 pp. $9.95.

{? Nine papers encourage all who are concerned with edueatlenal needs
*  and rlghts of children to re-examine the present state of mainstreemlng
and, 1f necessary, reformulate their perceptions of’ it.

76. Park, Leslie D. '"Barriers to Normality for the Handieapped Adult in the
United States." Rehebllltaeion Literature 36:4: 108-111; April 1975.

77. Parks, A. Lee, and Mar11yn K. Rousseau. The Public Law Suppnrtlng Maln-
streaming: A Guide for Teachers and Parents. Austin, Texas: Learning
A Concepts (2501 North Lamar, 787@5) 1977. 92 pp.

) ) L
Discusses the purposes of "and definitiens in P.L. 94=142, the Edu=
cation for All Handicapped Children Act, and ways of serving ‘handicapped
children within guidelines of the law. This is a Ma&nétheam&ng Sendes

EJS? book.

78. Pasanella, Anne Langsteff, and Cara B. 'Volkmor Ceming Back...Or Never
Leaving: Instructional Programm;ng for Handicapped Students in the

Melnstream ~Columbus, Ohio: Charles E. Merrill Publishihg Ce , 1977.

261 pp. $9.95.

Y

' Book, accompanying mediaeeke, and training guide were designed to assist
leeel education agencies in developing and implementing enmprehene1VE
plans for accommodating all children within public schools.

©79. - Payne, James E. 'The Delnetltut;onal Backlash." Menraererarﬁecion 14:3:
TTUTI43-45; June 1976, T - | ‘ '

- In order to explore the phenemenon of orgenieed opposition to the trend
toward deinstitutionalization, this study was undertaken Attention
was focused on attitudes of families with persons in large institutions;
they were in favor of -maintaining the institution and were skeptical of
the advantages of small group homes,

L}
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81,

82.

83,

84,
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Peterson, Reece L. Mainstreaming: A thkﬂng Bibliography, 2nd Edition.}
Minneapolis, Minnesota: Leadarship Irainlng Institute/Special Education,
University of Minnesota (253 Buttén Hall, 55455),:1976. 37 pp. =

Contains an alphabetical l;sting of over SDD unamnotated bibliographic

i

i

.references on mainstreaming

Power, Ellen M. 'Integration: Problems and Promises."” Mental Retardati@ﬁ

13:1: éZ; February 1975_ L : - ‘ g
-

Discussed are the prablems and prom ises of integrating retarded children’

. with thelr "normal” peers

Pawersi Linda. "Science and Art in Mainstream Education: Toward the
Normalization of the Handicapped Child." Amicus 2:4: 37-41; June-1977.

Describes recent developments in science and art education, citing
American Association for Advancement of Science Project on the Handi-
capped in Science. and Project SEARCH whlzh focuses on artistic
abilities of handicapped children. : , 1

"Preschool Integration." The Excgptlonal Parent 5:4: 31-32; August 1975
. .,

bThe Center on Human Policy- (Syfacuse, New Y@fk) has. been working with
"Eammunlty agencies to integrate handicapped children into nursery and

dayicare programs. They waﬁt to share ‘their 1d§as on similar pro;ects.
Contact Ellen Barnes, Center ‘on Human Pglicy, 216 Ostrom ‘Avenue, 13120.

President's Committee on Mental Retat'atlan New Environments for Re~
tarded People. Washlngton, D. C.: U. S. Government Printing Office
(20402), 1975, (Order DHEW Publiiatlmn No. OHD 75-21009.)

Prajecté presented here were chosen from 150 projeéts displayed at the

" 4th World Congress on Mental Retardation to show alternatives to in-
- stitutionalization for mentally retarded persons. Buildings represented

are essentially. community- orlented, emph351zlng normal living and in-
dividuality. .

8 .

Rapier, Jécqu’elinéi et al. Changés in Children's Attitudes toward the
Physically Handicapped." Exceptional Children 39:3: 219- 223 Navember 1972,

ASbEssment was made of changes in attltude of 132 eleméntary school
children toward orthopedically*handicapped children as a result of an
integrated school experiemnce. After integration, nanhandlcapped chil-

dren had developed a more positive attituyde toward the orthopedically

handicapped. Before integration, boys and girls dlffered in attitudes,
but the difference disappeared as a result of integration. Integration
increased differences in attitudes between older and younger children
toward orthopedically handicapped children, with older children
developing a more realistic attitude than younger children.

86.—-Rausher; Shirley R. "Mainstreaming: A Return to Yesteryear?' Child-
. hood Education 53:2: 89-93; November/December 1976.
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-7 -;‘ Examinés issues ‘related tp integratlng handicapped students‘into
regulat classes, focusing on pfeparaticn ‘of both ‘handicapped aﬂd
Vnenhandicapped students and staff tralning : .

87.?.Reavis, H. Kenton, James G. Morrey, and Karin Hamel "Behavioral
Assessment Procedtrles for. Ccmmunity Relntegratian. - American Association
for the Education of the Severely/Peroundly Handlcapped REVleW 1:4: :
37- 46 March 1976. ‘.

i

LA three phasa behav£§f assessmenﬁ and prescrlption system ig proposed

~ to- facilitate community reintegration of mentally retarded 1nd1v1duals.

‘The system consists of sereening, programing, a id community entry.

N ) e Each phase, emphasizes reliability, validity, tdme efficiency, and
- . dlrect relevance to’ least” restriﬁtive envifﬁfiental pfogfaming

mﬁ

88. Reintegratlng Mentally Retafded Penple into the Cammunlty " An Aﬂnotated
Bibligg;aphy of Print and Audiovisual” ‘Information and Training Materials.
Reston, Virginia: "Council for Exceptlonal Chlldren (1920 Assnciation

7Dr1ve,(22091) August 1975." 31 pp. o .

Presented in the annotated blbllography are 123 prlnt and nonprint
referencaa (1962 to. 1975) that document innovative efforts for re-
integratlng mentally retarded. persons into the community.

s

89. Reyndlds, Maynafd C., and Malcolm . Davis. ExcePE1Dnal Children in".
Regular Classrooms. Mlﬂneapélls,_M;nnesota Leadership Trainin g o
. lnst;tute/é@eglal Edu¢atiﬂn (UanErSity of Mlnnesota Department of
- e e AudlD§V1sual Extens;an), 1971

A EOllCCElOﬂ of fourteen papers By leadars in the field of special .
education discusses the subject of fegular class placement for ~

X
-_exceptlonal children.
90. Rieder, Ronald 0. ."Hospitals, Patients, and Politics.” Schizophrenia
;o Bulletln 11: 9-15; Winter l974. - - .
Presents arguments agalﬁst claslng longatérm care hospltals and state”
~ mental hospitals, noting that commurtity follow-up or rehabllltatlon
Sapfngrams are almost non-existant- .
- 4 . ; . .
91, Rlster, Anne. "Deaf Chlldren in Mainstream Educatlon " Volta Review
477 5: 279 .290; May 1975. ' , a
Repartg a longltudinal follow-up study of 88 deaf childfen, ages 6-16.
Achievement was generally higher for students enrolled in regular '
‘classes, as opposed to students in special classes. . o -
92. ;Rag w, Sally. "Public Education for El1nd Chlldfen Education Canada
15:2: 37-40; Summer 1975.
The lmaginatlva use Df rew respurces, new Speclal education teaching
roles, and new technology all contribute to making public schools
~ both sacially and ecopomically fe351ble for blind childfen
( - ¥
'\)' . - o i V : M
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ﬁ .
93. Sc iltz, Jerome L. ﬁIntegratlon of Emotionally Disturbed Students: The
Role of the Director of Special Education." Exceptlona;gghlldrgg 40:
39-41; September 1973,

An emotionally disturbed child considered ready for 1ntagrat10n faces
a major impediment--a stumbling block created not by the child'
deficits but rather by apprehension and lack of knowledge of regular
school staff. An attempt has been made to point out a situation which
need not exist in the public schools and one which can and should be
ameliorated by the director of special education.

94. . Siegel, Efnest. Special Educatlan in the Regular Classroom. New York,
New York: John Day Campanv, Inc., 1969.

marglnally axgeptlanal chlldren enralled in regular ;la&srcomsi

95. Smith, James 0., and Joan R. Arkans. "Now More than Ever: .A Case for
the Special Class." Exceptional Childrenm 40:7: 497-501; April 1974
, ‘ S e
Intent of this arti-le is to develop a case for the special clags &s
specific

one possible administrative and educational arrangement for a sp
population of children who, have all too often been ignored in speéial
education planning and polemics.

96. "Spina Bifida Children Attending Ordinary Schools.” British Medical
Journal 5950:1: 142-145; January 18, 1975. '

In 14 out of 24 cases over a period of two years, children with spin
bifida were placed in regular schools in South Gloucestershire. SuECe:S
of these children in regular schools often depended on special provisi
such as transportation, mobility aids, and physiotherapists.

=

97. Staley, William H., Jr. ”qunnlnp for Deinstitutionalization." Programs
for the Handicapped-75:6; September 30, 1975. 7 o
é
-, Explores the process that should occur prior to and during placement
of former residents of institutions in the community. State-level
planning 1s necessary. Stresses that community residents must be

involved and supportive if deinstitutionalization is to succeed.

(W]

th. D%lﬁstltu[iﬂnillgatiuﬂ A Charge to Special Educators.
] Trai

98. St
) ng of the Mentally Retarded 10:3: 130-131; October 1975.

i
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As plans for deinstitutionalization are fected, special educators will
need to coordinate their efforts more cl sely with community agencies
charged with the delivery of héalth, social welfare, rehabilitation,
recreation and residential services. Presented are seven reasons why

* 'this increased coordination is essential.

ﬂ:
2o
[ X 1

S

99.  Tait, Pearl E. '"Believing Without Seeing: Teaching the Blind Child in
* a 'Regular' Kindergarten." Childhood Education 50:5: 285-291; March 1974.

12
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Suggestions are offered to teachers of regular kindergartens on
ways to help blind children who were integrated into the classes.
from regular educational programs. Although a blind childs in the
classroom will not require any changes in the dail, schedule, some
substitutions are recommended for cértain activities, such as
preparation for braille typewriting through development of manual
dexterity and preparation for braille reading by labeling objects
with braille signs. Also, blind children must be taught to develop
their senses of sound, touch, smell, and space and appropriate
behavior via games. Twenty such activities and games are £ited.

It is stressed that, if the teacher will keep the principles
discussed in this article in mind, the blind child can readily

be accommoddted in the regular kindergarten classr@am_with beneficial
results. Suggested methods are meant to be starting points for the:
individual teacher's creativity. ’

100. Taylor, George R., and Stanley E. Jackson. Educational Strategies
and Services for Exceptional Children. Sprinmgfield, ]
Charles C. Thomas, 1976. 260 pp. o

5,
Each chapter is based on é‘noﬁﬁategérizal §pproach to educating
_handicapped children, with emphasis on the individual. Focuses
on principles for implementing educational strategies in the
regular classroom.

iilino;s:

101. Vernon, McCay. 'Integration or Mainstreaming." American Annals
of the Deaf 120:1: 15-16; February 1975.

' A system developed by R. Holcomb 1is contrasted favorably with other
unplanned efforts at mainstreaming deaf children that are said to
result in irreversible eduzati@nalagnd psychological damage.

102. Vernon, McCay, and Hugh Prickett, Jr. 'Mainstreaming: Issues and
a Model Plan.". Audiology and Hearing Edugation 2:2: 5-6, 10-11;
Februafy-March 1976. ) ' -

[

3 Authors review principles behind mainstreaming and practicalitie

L of establishing a mainstreaming program. Three versions of main
Streaming, all of which are seen-as failure, are presented and
contrasted with a successful program in Newark, Delaware.

103. Viscardi, Henry, Jr. The Phoenix Child: A Story of Love. New York,.
New York: Paul Ericksson, Inc. (119 West 57th Street, 10019), 1975.
208 pp. §7.95.

o=

Traces the establishment of the Human Resources School and of a
residence for seven handicapped children who would otherwise have
lived in an institution. - One child, Darren, is followed from entry

into the residence to the mainstream of -society.

104. Warfield, Grace J., editor. Mainstream Cur®ents: Reprints from
"Exceptional Children", 1968-1974. Reston, Virginia: Council for
" Exceptional Children (1920 Association Drive, 22091), 1974. 55.00.

Q ‘423
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Reprints of 37 articles on mainstreaming;handicapped children originally
Printed between 1968 and 1974 jn Exceptional Children .(journal) are °

Watson, Marjorie. Maipsttsamigg the Educable Mentally égtardggf Wash-
ington, D. C.: National Education Assoctation, 1975. 55 pp. (ED 111 117)

Designed for teachers, this book discuéses chara”tériSEigs of re-
tardation® and suggests teaching strategies for rétarded children
in regular classes. Statisticsand definitions of the levels of
retardation, environmental influences, and diagnostic factors are
discussed.. ' )

Weintraub, Frederick J., editor, et al. Puélicholicg_andighé Education
of Exceptional Children. Reston, Virginia: Council for Exceptional .

., (Order CEC Publication No. 123.)

Children (1920 Association Drive, 22091),. 1976., 378 pp. $13.95,

Intended for persons concerned about public policie ¥E§§eptiﬂnal
children and those engaged'in creating public policyi,’

3F et
_tﬁ%{%ﬁok provides
guidelines and examples of appropriate policies for exceptional children.
Witty,’ Elaine P. "Training to Handle Learning and Behavior Problems in
the Regular Classroom." ‘Journal of Teacher Education 26:2: 135-138;
Summer 1975. o

A training program that attempts to sensitize interns and teachers to
the needs of handicapped children and ways of individualizing instruction
in the regular classroon is described. '

Wolf, Judith M. Qaéigéimgﬁqu Implementing a Mainstream Course for
Regular Early Educators. Minneapolis, Minnesota: The University of
Minnesota, and the Minnesota State Department of Education, August -
1975. (ED 116 278) ’

The Univefsity of Minnesota and the Minnesota State Department of
Education joined forces té design and implement a course to prepare
regular educators to work with handicapped children. The purposes,
content areas, and evaluations of the course by students are discussed.
Wynne, Susan, et .al. Mainstreaming and Early Childhood Education for
Handicappéd “Children: Review and Implications of Research. Final Report.
Washington, D. C.: Wynne Associates, 1975. (ED 108 426) -

Pfes&ntegﬂére results of a project which reviewed ‘and analyzed research
and produced a bibliography of 291 books, reports, and articles related
to mainstreaming preschool handicapped children. Among. conclusions are .
that' the value of an intervention program.depends on. the degrée to

which that program Focuses on child's special heeds..

& | 3
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Zneimer, Leonard. '"Mainstreaming: A Fad or a Reality?" Journal for
Special Educators of the Mentally Retarded 12:2: 95-101; Winter 1976.

" Author cautions against assuming that some magic word or concept

will immediately eliminate all problems involved in mainstreaming.
In dealing with any one phase of education and development we must
remember to keep’the total needs of the whole child in mind. He
views integration as one of the means of achieving human dignity
for' the handicapped, and not as an end in itself.;

Rt
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_ INTEGRATION INTO :
REGULAR PHYSICAL EDUCATION AND RECREATION PROGRAMS

Acuff, Sidney H. '"Recreational CDunseliag as an Aspect of Programming
for the Short Tetm Psychiatric Patient.'™w Recreation in Treatment ?
. _ € 101 1P |

e
r £
‘Centers 5: 5-73 1966.

[

The purpose of this program was to acquaint patients with the great
variety of leisure possibilities in the community, to assist them in
making realistic choices from the possibilities, and to help them
develop leisure plans to be followed upon discharge:

Adams, Kela 0. The Effects of Adapted Physical Education upon the QE
Social Adjustment and Motdr Proficiency of Educable Mentally Retarded ‘
Cirls. Doctoral dissertation. Bloomington, Indiana: Indiana '
University (47401), June 1970. : ' .

This investigation was desi%ned to determine the effects of a one-
semaster adapted physical education program upon the motor proficiency
ocial adjustment of educable mentally retarded (IQ 50-79) junior
v—xchdol girls. Three treatment groups were randomly selected from

o pyblic junior high schools.  Experimental group (N=21) was taught
japted physical education classes by the experimenter on alternate,
days for one semester. Control groups (N=20 educable mentally retardé§
and N=23 intellectually normal girls) remained integrated into regular
physical education programs. Comparisons were based on -scores on i
the KDEK-Oseretsky Tests of Motor Development, Cowell Social Adjustmefit.
Index, and Cowell Personal Distance Scale. General conclusions in-"
dicated that participation of-EMR girls in physical education was
associated with greater motor performance gains than noted among
4intellectually normal girls receiving the same amount of instruction.
However, the adapted program appeared to be no more effective than

the regular program in promoting moptor development among EMR girls;
social adjustment among EMR girls appeared to be achigved better

through participation in adapted physical education programs rather

than through retention in zegular physical education classes.

American Alliance for Health, Physical Education, and Recreation.
The Best of’ Challenge Volume I. Washington, D.C.: the Alliance, 1971.

Compilation of best articles from first five years--1965 to 1970--
of Challenge, newslettey of the American Alliance for Health,
Phyéiéalrﬁduiatian, and Recreation deals with physical education,
recreation, and related programs for mentally retarded pérzénsi
This publication is designed for practitioners working at grass
roots levels in public schools, residential facilities, day care
centers, community/recreation programs, &linics, developmental
centers, and camps._ It deals wirh all aspects of physical education
and recreation préggéms for menfally retarded persons and features
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articles about acdtivities, programs, mathods, equipment, innovative
ideas, leadership procedures, research, books and periodicals, films
arid other audiovisual materials. Subsgectians ‘deal with areas such:

ias arts nd crafts, games, athletics and sports, dance, motor develop-
-ment, mu ic, physical fltness,'sw1mm;ng, volunteer student activities,

adult programs, camplng, scouting, and therdpeutic programs. Contents
include information on activities, approaches, and procedures appropriate
for severely &ﬁﬁ profoundly retarded as well as trainable and educable

of all ages in any situation. . =

The Best of Challenge Volume II. Washington, D. C.: _the

Aliiéﬁce 1974.

Prasented as a sequel to The Best of Challenge, thls volume cantalns
pertinent articles, practical information, program anecdotes, -book
and film reviews, and research abstracts concerning physical education,
recreation, and- related areas for impaired, disabled, and handicapped
persons; focus is on materials dealing with mentally retarded '
part1c1pant5 Contents were selected from Challenge newsletters .
betwaen September 1970 and May 1973. Information is di 1ded into
eight major sections: Philosophy and Editorials, Ac
ams, Leadership, Cross Country Challenge , Books,

- The Bést of Challenge VDlume III. Washington,.D.

Alliance, 1977.

Includes articles from Challenge newsletterg dated Séptémberii§73
through May 1976. e .

— S
Guide for Pfogramg in Recreatlmﬁ ané P ysical Educatlan for

the Mentally Retarded. Washington, D. C.: the Alliance, 1968. 51 Pp-

" (IRUC Qrdef # 1105; $5.10; $2 60 in redu;ed copy.)

various situations. Sections deal with activi€y areas such as %?
physical fitness, motor ah;llty sports, skills, special events,

- Includes guldellnes and suggestions fer personnel regpon51ble for

initiating, evaluating, and expandlng physical education and/or
recreation programs for mentally retarded persons and groups in

=2,

and recreation; evaluatlau 1nc1ud1ng an annotated listing of
perceptual-motor, physical fitness, and motor ability tests
appropriate for mentally retarded Populaticns; motivation -
techniques and award systems; facilities, equipment, and supplieg; )
medical examinations; in-serwice education and training; volunteers;
parents apd programs; public relations and information; self-
evaluation procedure and format are included.

Physical Activities for the Mentally Retarded: Ideas fgr

Instfuctlan Washingtoh, D. C.: the Alliance, 1968f 137 pp.

This is practical source for pgersons responsible for physical education,
recreation, and related programs for mei ally retarded individuals

and groups. Contents are limited to actEﬁi;ies promoting fundamental
motor development and exploration of three general skill areas: (a) net,

4
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racket, and paddle activities; (b) rolling, pushing, throwing, and

catching activities; and (c) striking and kicking activities. It was
felt that these areas affotd the greatest opportunity for developing -
skills basic to success in the majority of sports. fAlthGﬂgh this
publication is concerned with these skill areas, the values of other
ngthwhlle sports and recreational activities have mot been minimized.
Applicatlmn of fundamental movement patterns progress through three
distinct and increasingly complex levelsvﬁn prcv1de increasing
challenge to *participants as ‘they master movemerits ‘and improve motor
ability and physical proficiency at lower levels. ‘An individual
activity-~-bowling, 'and a team actlylty--softball are’ ugei as sample
units to show application of this approach and use of selected
activities to athieve. specific purposeful goals. o
a
Prmgfammlng for the Mentally Retarded in Phyalcal Educatlon

and Recreatlmn Washington, D. C.: ".the Alldance, 1968, . 144 pp.

;’governmental agenc1es who partlcipated in a Na;l@nal Lanfergﬁte in
Programming for the Mentally Retarded in Physical Education and

Contributions from over 400 individuals, including physical educators,
recreation specialists, special educators, psychologists, and )
phy5121ans rEprEentlng public schools, résidentia] facilities, day

i

Recreation are pfeseﬂteda Topics include recreation and day care
for mentally retarded persons, & community recreation team approach
to programming, play facilities and equipment, financial assistance
frgm the federal gBVEfﬂmEnt,nglE af matDr act1V1tléq in programs
retarded populatlons, and prmgramq fof severely and prafaundly re-
tarded individuals. Health and safety problems of mentally retarded
persons, including general health and sex education are also covered.
Group and special inferest discussions center around diagnosis,
evaluation, and placement of mentally retarded igdividuals, basic
needs and considerations in professional pteparation at both graduate
and undergraduate levels, pertinent research, program materials, in-
cluding activities and metho¥s, ard programs for trainable retarded
groups. o . .

Intersahclastlc Athletlcg i A Sufvex of State H_gh Sch@al Athletlc

ASSDClatlan% Washington, D. C.: the AlllénLE, 1967. © 20 pp. (IRUC
Order # 1124; $2.00.) , P :

This survey of state high school athletic or activity associations

(98 percent feturns) was. conducted to determine national trends and
specific procedures for establishing eligibility of mentally retarded
students for interscholastic athletics. Results showed that in 22
states (44 percent) mentally retarded students were eligible and did
participate, in 10 states (20 percent)' they were eligible on the basis-
of broad interpretation of association bylaws, agd in 17 states (34
percent) they were not eligible usually because of meeting scholar-
ship or academic eLigibi%&fy‘?q%gs.
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120. . BSpecial FltﬂESS Tesp Manual for the Mentally Retarded.
Washington, D. C.: the Alliance, 1968; revised l976¥ 56 pp.

adapted from AAHPER Youth FlCDESS Iest, descrlbes each Df seven test
items--flexed arm hang, sit-up, shuttle run, standing broad jump,
50-yard dash, softball throw for distance, and 300-yard run-walk-- )
and tells how each test item is administered. National norms
(percentile scores) for mentally retarded boys and girls 8 to 18

years of age are presented on the basis of results from 4,200
youngsters who were tested throughout the country along with

standards of eligibility for Silver, Gold, and Champ awards.
Suggestions for improving levels of phys ical fitness and a SElECtEd
bibliography are included.

. . L
American Alliance for Health, Physical Education, and Recreation, and
Council f@rsEx;eptional Children. Recreatlon and Physical Activity
for the Mentally Retarded. WaShlngtDn D. C. the Alliance, 1966. 96 pp.

=
Pt
Yt

A joint committee of the American Alliance for Health, Physical. Edu-
cation, and Recreation and the Council for Exceptional Children pre-
pared this publication as a practical, sound approach to developing
and conducting recreation and physical activities for mentally re-
tarded persons and groups of all ages and functional levels. Material
was prepared with three groups especially in mind--physical educators
with little background or experience in working with mentally retafded
persons, special educators with little technical knowledge about
conducting recreation and physical activities, and parents or volunteers
who lack background and training in both-areas. Chapters deal with
mental retardation, philosophy and practices of.recreation in general
and specifically for retarded petrsons and groups, program adaptations
for retarded children, adolescents, and adults, and activities and
techniques for canductlng recreation programs for mentally retarded
populations. An extensive annotated bibliography of source materials
is included.

122, . TEStlng for Impaired, Disabled, and Handicapped Indlv;duals

Washlngtnn D. C. the Alliance, 1975. 112 pPp-

vides information about physical fitness tests, perceptual-motor
cales, and developmental profiles for use with impaired, disabled,

and handicapped persons. Summaries of instruments in each of the
listed areas contain-information about where each device is available,
what 1is measured and how it is measured, administrative considerations,

Prm

and genaral comments.
~123. American Alliance for Health, Physical Education, and Recreation, and
Council for National Cooperation in Aquatics. A Practical Gu;de for

Teaching the Mentally Retarded to Swim. Washingtgn D. C. the

Alliance, 1969. 160 PP.

Developgd to help fill gaps in instructiona
programs for mentally retarded persons, thi

L]
=

1 and recreational swimming
is guide is a composite of

IZIT'J‘
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ideas, and experience of many 1nd1v1duals wha have taught mentally re-
tarded individuals to sw1m It incorporates the succesgful, practlcal
and functional into a flexible and workable resource. A basic premise
of the publication is that there “is no single approach or sequence’

‘which guarantees success for every instructor with every student.

Sections deal with swimming and mentally retarded, nrganlglng ‘and
administering programs, methods, teaching progressions, stunts ‘and -
games applied to swimming programs for mentally retarded individuals,
pool facilities, behavior modification techniques for teaching

. swimming to mentally retarded persons), and a selected bibliography.

American Foundation for the Blind. How to Integrate Agipg Visually

Handicappéed Persons into Community Senior Programs. New York, New Yotk: :

the Foundation (15 West 16th Street, 10011), 1971.

acuse, New York City, nd Lcng Baach (Lang I%land) -for integration .’
older blind pers ons fnta community programs. It emphasizes the
EDOpEratlmn among/different community agencies, the need ‘for
properly-“trained staffs, and reliable transportation programs.

Anooshian, Vaujan Barney. A Survey of Problems Arising from the |

,Integtatlon -of EMR Boys in the California High School Regular P. E.

Class. Masfér s thesis. Claremont, California: Claremont Men's

College (91711), May 1961.

This survey was undertaken to determine effe
Schoal Code (i.e., section on part of the sch
situations) ngafdlng educable mentally ret :
instructional practices of California high schoal boys' physical edu-
cation classes., Of primary concern was identification. of problems
confronting physical education instructors when educable mentally re-
tarded boys were integrated with nonretarded students in regular
physical education classes.

W
Auxter, David. "Integration of the Mentally Retarded with Normgls in
Physical and Motoy Fitness Training Programs.” Journal of Health,
Physical Education, Recreation 41:7: 61-62; September 1970.

Avedon, Elliott M. Recreation and Mental Retardation. Washington, D. C.:
U. S. Government Printing Office (20402), 1966.
W
The subject of recreation for the mentally retarded is discussed:
examples of activities for the retarded at home, in school, in
community and agency programs are given. RE&DHFLE information
provided.

Avedon, Elliett M., et al. Activating Cﬁmmunlty Resources for Therapeutic

Recreation SETVICES Final Report. New York, New York: C@mmgslk Inc.”

(16 West 46 Street,,lDOBS) February 1966.

[
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Included are six taplcs pertalnlng to the davelapment of research,

Cﬂnsultatian, information, and related services in therapeutic
recredtion. .The topics deal with the following: role of the specialist

-in the' community, communication processes among project staff and between

staff and the community, identifying community resources, implementaticn
of therapeutic recreation at three demonstration sites, and achieving
objectives of therapeutic .recreation. Also included are basic approaches
to specific situations in different communities. Appendixes contain
methods of using community resources, teenage volunteers, applications
for services, and a sample skill inventory.

B E o ! ,
Avedon, Elliott M., and Frances B. Arje. Socio-Recreative Programming
for the Retarded. New York, New York: Teachers College Press,. 1964,

Development of a ratiopale and procedures for organizations and various

'groups to spensor recreative programs for the retarded are presented.

The goal of a sponsoring organization should be to prepare the community
to assyme ultimate responsibility for supporting and maintaining a
cmmprehen51ve program of socio- recreative sefvice for the retarded.
Included are sections listing consultation and related sources, selected
bibliographic materials, national ,trends and legislation influ&n&ing .
service.

Baln, Margaret F » and Clarence Grdsso. 'Day Camps Serve Handicapped

and Non-Handicapped." Camping 47;6! 5-7; April 1975.

Describes a day camp that integrates over 700 handicapped and non-
handicapped children

Barkley, Allen L., and Pamela Robinson. '"Ticket to Re-Integratcion."

Journal of Leisurability 2:3: 3<10; July 1975.

Recreation staff of a psychiatric hospital facilitated the re~inte-

gration of patients into the community by issuing tickets to community

recreation events at a reduced rase’. Number of in-~hospital free

recreation éctivities was limited. Administrative details are described.
kil

Berryman, Doris L., project director. Enhancement of Re¢t§§E10n Service
to Disabled Children, Part I. Report of a three- -year study supported in
part from the Children's Bureau, U, §. Department of Health, Education,

and Welfare. New York, New York: New York University (School of Edu-

. catisn, 10003), 1971.

.This is the final report of a study to: (1) obtain an estimate of the

type and quality of recreation services provided to physically disabled
and mentally retarded children and jouth in a representative national
sample of a wide variety of agencies, organizations and institutions in
the public, voluntary, and private sectors; (2) develop recommended
standards and criteria for provision of recreation services to handi=
capped children and youth; (3) identify problems arid obstacles encountered,
by recreation resources which do provide services to physically disabled
and mentally retarded children and youth and discover the reasons why

some resources provide these services to non-disabled children and youth

. | 3 SO |
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only; and (4) write, and prepare f@f distribution, pamphlets which

- will assist communities and their dgencies, organizations, and in- L

stitutions in the. initiation, improvement and/or expansion of recreation
services to physically disabled and mentally retarded children and youth.

Plannlng Projeat for the Development of Recreation SEfVlCES in

Rahabllltatl@n Centers. Flnal Report supported in part from the

Vocational Rehabilitation Administration, U. S. Department of Health, ,
Education, and Welfare. -New York, New York: New York University

(School of Education, 10003), n.d.

Analysis‘ﬁiaféspanses from the’ Plannlng Project indicates that though

there hasn't*been any appreciable change since 1959-in the ‘proportion-————
of agencies providing recreation services, there has been an increase

in the proportion of agencies,using full- time personnel to plan and

‘conduct recreation services. Results also showithat there is consider-

able divergence among rehabilitation agencle5 concerning almost every
aspect of providing recreation service administrative structure.of
services; and educational level and backgrgund of staff conducting

—

sarvices.

Regreat1an far Disabled Children: Guidelines for Pargnts and

Friends. Report of a three-year study supported in part from the

Children's Bureau, U. S. Department of Health, Education, and Welfare.
New York, New York: New York University (School:of Education, 10003),
1971. .
Provides guidelines for.parents and others concerning how to find
recreation services, how to start a recreation program, and examples
of successful programs

o~ * -

Berryman, Doris L., Annatte Logan, and Bernard Br Dg nsky. Serving Dis-

abled Children: Guldellﬁes for Recreation Aggn es. Report of a three-

year study supported in part’ from the Children's Bareau, U. S. Department
of Health, Education, and Welfare. New York, New York: New York Univer-

sity (SChDDl of Education, 10003), 1971.
-

¥

Final report of Health, Education, and Welfare grant giving guidelines
for including all levels of disabled children in community recreation

"E'.l

ograms .

Birenbaum, Arnold, and Arthur L. Schwartz. Recreation for thé Mentally

Retarded--A Community Based Program. New York, New York: New York

Association for Help of Rstarded Children, November 1968.

The major mh]ective of this three-year research and demonstration
project was to test feasibility of extending the responsibilities of
community work agencies 'in New York to,include the mentally retarded.
Twenty-seven groups of retardates (IQ's 35 to 75) were created,

numbering from 10%to 15 members, Activities were predominantly task -

JV.I

.oriented for the youngest group (ages 8 to 12), unfocused and expressive

for the adolescents (ages 13 to 17), ang concerned. with group goala and

A
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he yoyng adults (ages 18 to 30 and over). Self care skills

needs for th

were stressed with the peer groups serving as mgchanisms to increase

social skills. Results indicated that expansion will occur in the

next ten years and that the program was both needed and feasible. - L

"Blind Children in an Integrated Physical Education Program." New Out-
look for the Blind, March 1966.

Ann Arbor, Michigan: Ann Arbor Public Schobls (Ph 7’ sical Education
Department), November 1970. (ED 061 683) :

Bodley, Dean, et al. Physical Education Gyide for the Exceptional Child. f

uide is intended tq assist physical education teachers in dealing with
‘al Thitdren in their regular classes. Adapted physical education

[
en as integration of handicapped children into rLgular physical e

education classes by understanding their special needs and how- to pro-

gram for them. Outlined are policies and procedures of the school I
system, as well as general educational objectives for the handicapped

child. Focused upon are 18 specific health-related, sensory, orthopedic, '
mental, and neurological disabilities. Brief dlSCuESiDﬂrﬂf each dis- ’
ability covers definition, causes, symptoms, related problems, and
general teaching suggestions. Recnmmtndgd physical SCEIV]EILS aré

listed for 15 major categories and additional %ubcategnrl&g of 'handicaps.
selection criteria for measurement and other evaluative procedures are
listed,

Boninger, Walter B., editor. Proceedings of the Speciall Demonstration
Workshop for Integrating Blind Chlldréﬁ with glght?d Childrgn inte’ Dn=
going Phy%lLdlrEduLaElDﬁiaﬁd Recreation Programs. Cleveland, Ohio:
Cleveland Society Fux the Blind, 1970. (ED 046 147)

A speclial education workshop (Cleveland, Ohio, October 9-10, 1969)

for integrating blind children with sightg; Eh ldren into nﬁpoing
physical education and recreation programs is described. Imological,
social and psychological aspects of blindness relative to pdftl( pation
in physical activities; mobility and orientation in relation to physical

education; highlights of Dr. William Freeberg s presentation; and >
summation of workshop's activities are included. Question and answer

reriods at the end of each presentation are also recorded.
P P

w

Boston University, New England SEIMC. ‘"Descriptions of Innovative Training

"Programs Directed Toward: 1. Integration of Children with Special Needs

in Regular Classroom. 2. Serving Severely Handicapped Children."
Presented at Conferences on Educational Program for Exceptional Children
i[liyquth Mévsuchuaetta U(tahu 2-4, 1972) and Injtitﬁtinﬂil DLvélnpment
tion ((hic;go 7Illln01% Jdﬂulfy 18-19,
973) - Boston, Massachusctts: New Pnhland SEIMC (Boston Unlvcrglty)

1973.  (ED 081 146)

Presented alphabetically by state or university are approximately 35
descriptions of innovative training programs directed toward integration
of children with special needs in regular classrooms, and toward severely

handicapped children.

sl ey
J
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Brade, David K. Phy§12a1 Education and Recreation for Mentally Re-

tarded Pupils in-.Public Schools. Washington, D. C.: American Alliance

Educator 1:29: 6-8; March 1972.

for Health, Physical Education, and Recreation, 1966. 55 pp. (IRUC
Order # 1117; $5.50.)

The final report of this national survey presents status of physical
education dnd recreat1an opportunities provided mentally retarded
children in the nation's public schools. Questionnaires were sent to
4,022 school superintendents, principals, or teachers; results are
based on 1,589 responses (37.6 percent) from these individupals. The
final report is presented in 11 .sections: (1) General Summary; (2)
Primary Schools; (3) Elementary Schools; .(4) Junior High Schools;

(5) Senior High Schools; (6) Enrolled with Normal Pupils; (7) Schools
Including All Grades; (8) Boys in Physical Education with Normal

~_ Pupils; (9) Boys in Physical Education Classes Separate from Those
-~ _for Normal Pupils; (10) Girls im-Physical Education with Normal

Pupils; 4dnd, (11) Girls in Physical Education Classes Separate from
Those for Notmal Pupils.

Buell, Charles. ''How to Include Blind and Partially Seeing Children -
in Public Secondary School Vigorous Physical Education."” The.Physical

+

LS
Briefly discussed are common attitudes toward blindness and ‘how-to~
do-it information on including blind and partially seeing children in
public: secondary school vigordus physical education. Improper attitudes
and lack of knowledge about the physical potential of blind students
are said to account for the lack of vigorous physical education ac-
titivites in many public schools. Sources for implementing a physical
education program are given. Also mentioned are appropriate class
placement of the student in unmodified activities and methods of
instruction for use with blind Ehi§§;en, iy

‘l"hl

ion for thEAVisually Handlcappgd

. ari
sthlngtan, D C : Amerltan Allla, ce for Health Physical Educatlﬂn

and Recreation, May 1973. 80 pp.

This manual presents practical information which. supplements and

pulls together knowledge previously published about specific program
areas in physical education and recreation for the visually handicapped.
The gulde was developed for use by personnel in community programs;
residential facilities and/or special programs and emphasizes that the
increasing number of 'visually hafidicapped persons in regular and special
classes have a tremendous need for physical fitness and mdtor profiéiency.’
Three major parts present information about blindness, methods and ac-

tivities, and bibliographical references.

L

"Physical Education for Vis ally Handicapped Children.'" Journal

of iralth Physical Education, Recreation 42:4: 63-64; April 1974.

Article suggests some adapta
abling blind students to par
with the rest of thelr sight
games, traclkfand field and phys:
and other activities.

ions which have proved effective in ed~
icipate in physical education activities
~lass. Suggestions pertain to ball
ical fitness tests, tag games, races,

=



+145. Buell, Charles E., and Angelo Montagnino, Jr. "Blind Children Inﬁag%a;eﬂ;ﬂi
' into Phy51cal Educatlan Classes in New Jersey Schoels." AAHPER Update, y)
p. 3, February 1976. : : . ‘ e

il

,Fear of injury is the most common reason given for not includigg blind
" students in regular physical educatioh and sports programs. However,
. New Jersey schools have not evidenced greater incidence of injury
) among blind students. Examples of bllnd students participating in

regular, programs in that state are glVEﬁ

146. "~ Bultena, G., and V. Wood. ''Leisure DflEDtatlﬂn and Recreational Ac-
thltlEb of Retirement Community REhldént% Journal of Leisure Research

2:1: 3; 113 1970.

T

147. Burnette, Wanda L. "Who Handicaps ‘the Handicapped?" American Corrective
' Therapy Journal 28:3: 71-76; May-Jane 1974.
148. Burpee, Jane. "Educational Camping Tours Df Western Canada, Integrating
Handlrapped and Non-handicapped Teenagers.' Canadiagljaurnnggf Occu-
pational Therapy 41:2: 10; Summer 1974. ) )

An educational travel experien géxanE peaple in'two separate groups
was conducted to afford those unable to Lravel due to handicap or
financial cause an opportunity to see and learn about Canadian N
geography. Other goals of the program were to integrate handicapped
and nonhandicapped youth into one program, to provide experience in
camping, travel, and self-help skills, and to provide experience in
living in a large group containing Dthers from different social and N
cultural backgrounds. It was felt that objectives of the frip were \ )

achieved duccessfully. » ‘ &

+149. Bushell, Shirley, and Jerry D, Kalley; Prav1diﬁg CDmmunlﬁirRECfEatlﬂﬂal
' ApEpftunltlea fur the D;sabled Urbans Illanl% folre Df Regreatlon

CDllege @f thslcal EdULatlﬂﬂ and CDDpEFaElVE Extenslun QEFVILE, <
- College of Agriculture, University of Illinois, June 1974. 23 PP
(IRUC Order # 113; $2.30; $1.20 in reduced copy.)

cuss ow disabled people hayve been excluded from community
recreation programs and ways to ensure that they are included.

150. Bybokas, J. S. Attitudes of Recreation Administrators Towards Disabled
8 i

Persons. " Master's thasis. New York, New York: New York Unlver51ty, 1968.
151, Cain, Tom. '"An Alternative.to Special Olympics!" Journal of Leisurability

3:: 3-7; January 1976.

% A recent effort to intégrate 50 ha ndicapped adults into the Southern
Alberta Games (Canada) was considered far better than segregated
athletic programs. Events for handicapped athletes took place in
the midst of events for nonhandicapped participants, with®oppor-
tunities for interaction among all. Problems and coneéiderations
are discussed. : '

£
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i

"Camp Hidden Valley." Jgurnal of Health, Phxsical Educatians R47 tiDn

42:5: 73- 74 May 1971} . : A : .. e
A ﬂESEflPtiQﬂ is given: Df Camp Hidden Vallay, the Fresh.Air Fund's

Camp for boys and_girls 8 to 12 years of age which enrolls both
handicapped and ngnhandicapgedfgamPEfs- The children-are accepted on

the basis of financial and personal needs. The handicapped campers .
have a wide variety of disabilities; adaptation in facllities and ‘

Canadian Nitional Instltute for the Blind. Philosophy of Rea;eatlan -

VVTQIDBED, Canada: the Institute (1929 Bayview Avenue), 1972.

Generél statement is given of aims and beliefg of the racfeatlcn
programme of the Canadlan National Institute for the Blind. Examples.

-are given of igtlvltﬂes and aims. Integration of the blind with the

h}

sighted™ cgmmunlty is !discussed.
Ehtistensen,'Dagﬁey._'"angrams for Handicappeﬂ. Creativity-in Teaching
Physical Educatjon to the Physically Handicapped Child." Journal of

Health, Physical Education, Recreation 41:3: 73-74; March 1970.

, : I : .
ased upon her programs, a fifth grada’teachéf presents ways to- in-
Clude physically handicapped children if the regular physical edu-
cation program. Adaptations allowing a cerebral palsied boy to
participate in typical unit activities such as football, basketball,
and rhythms are listed.. {Primary movements which can be attempted
by the physically handicapped are also listed. Suggestions for
using various pieces of equipment are made. oo : .,

[

\m\

. . o . o
Citron, Lester. "Tin Cans and Blind Kids." Journal of Health, Physical

Education, Recreation 42:4: 64 ; April 1974.

". blind children can obtain from |
‘which can be played with them! _ ) .

Article points-out fun, exercise;/wnd perceptual traiming bemefits - gn
kicking tin cans, and outlines a game

Cafblﬁ, Charles B. A TEKthDk of Motor Develagment’”’Dubuqué, Iowa:
William C. Brown Company Publlshers, 1973, -

ahildren, reasons as to why ahlldren develap as they dD and Speculaticﬁ
regarding potential mﬂtaf perfotmanca of children. Knowledge of motor
skill progression and use of stated evaluative criteria will assist

the reader to determine motor development skills of program participants.

Ccrdellcs, Harry. Aquatic Recreation for the Blind. Washington, D.C.
American Alliance for Health Physical Education, and Recreatlon, 1976.

128 pp.. ) C e

The authar, who is blind himself ‘pravideg a first hand accohpt of

Emphas;s is on Safety flrst! TD§125 tovered 1n¢lude dlving, SuslVal

swimming and lifesaving, small craft safety, water skiing, and scuba diving.

55
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158. Cfattj, Bryant J. PETQEpgual and Motor Davalapmamt in Infants and
Children. New Yark New York: The Machllan Co. (866 Third Avenue),
1970. :

Discussion of research flndinga with ralatipnahip to pergaptual and
motor davalapmantal stages in infants and children. Information is
given for agsistance in .analyzing sequential akilla and avaluatinga
each individual's functional levels. -

: § o .

*¥159. Deachln, Celia S., and Marygold V. Nash. Childran Togechar, The
Effect of Intagratad Group Egparlancaa on thhppadically Handicappad
Chlldfan. New York, New York: New York Sarvlca for the" Handicappad
Januafy 1971. (ED 048 680) o

To study tha effect Gf organized group aat1v1tiaa in cnmmunity
. centers and settlements on phyalaally handlcappad children's mental -

health, 230 children participated in a two-year demonstration prpjact )

Mental haalth was defined as the child's social functioning in home

and school and ds reflected in the child's self-imdge; and it was

hypothesized that the mental health of mildly phy51cal1y handicapped

- children improved through recreational activities with their non-

- handicapped peers. - It was also speculated that no special or
addltianal staff would be needed. Data was obtained through inter-
‘views with the children, families,, teachers, group leaders, and place-
ment counselors. Raaeafphara fedt ‘that »—after comparing factors

' concerning the. famlllea the sichol a§d>tﬁé children's self-evaluations,
the ghlldfen showed improvement attributed to associating with their
. nanhandlcappad paara, Tha aecand’hypotheala cancarnlng atafflng was

ibner. Intagratlpn or Sagragatian

160. * Dibner, Susan Schmidt, and Andre
o ‘Spfiﬂgflald I1linois: Charles

" for the Physically/Handicapped
C Thomas, Publlahar 1973.

A twp=yaar flald atudy on - phy' indi.capped children,.in aummar
camps is directed to the subject of* htegration of the handicapped
<hild with normal yauﬁgatara 1n camps. Addressing itself to the
questions of whetWer or not integration provides a more "normal" 1ife
situation, whether it affects a handicapped child's self-gsteem;
whether overprotectiveness lowers the self-esteem of the disabled
child, and whether there are unfoESEEﬂ effects of commitment to

‘ » idtagratlpn, ‘this book is intended for planners of services for _
handicappad thldran, therapists, educators, recreation specialists,
parents, and social scientists. :

‘ .. R B H ,

161. » .+ Report on Studies of Integrated Camplng .Boston, Massachusetts:-
' ' Easter Seal. Society for Crippled, Children and Adulfs of Massachusetts,

Inc. (9 Nawbury Street, 02116), October 28; 1968. (Mimeo. Report)
i T
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prégram in 1967 on 1nteg£at1ng handicapyéd Ehildféﬂ and youth: into
'summer camps for nanhandlcapped children/was considered successful on
the basis of evaluation:by. questionnairgs, persondl interviews and
field visitations,. The handicapped children were put dnto-semi-
) integrgted fully integrated and day Antegrated situatdions; general,
conclusions were made at the end. of £he study, that the handicapped
. children. enjoyed camps and gaLned from. the- Eip&fience,  Eﬁidently,
previous camp .experience was not related td canp ad justment nor was
* the length of time in attendance./ Suggestlans for future study were .
to esamine ‘the Sﬂﬁiél interacti;f in models of different social
*tfainiﬁg materials faor EDUﬁ‘ElGrS;X

/

2

4162, Dunn, John M. Hsiﬂstreamiﬁg /' "An QVEfVlew. Papei pfesented at - -

- .. American Alliance for Health /Physicsl'Educatiﬂﬁ, and Recreation :

o National Coﬂventlaﬂ Atlantic Clty; ‘New Jersey, 1975.= 12 pp (IRUC o
P -Drder # 385 $1 20) : ; :

What is thearit by the tarm;mainstreamlng,
si@n about this Emncept today ; and what'
’ical educatlan. ,

—iFg;uses On thraeécﬂncern5 

’ why there is so much dis
. are impLi;atiﬂnsifaf pZ?
f“';

ry of RESIdent Camps_for_ PEfsans with Spegial

- 163. The Ea$g§§"Seal DlIECt
’ Health Needs, 10th. Edyfian, Ghlcagn, Illinods+ Eatlaﬂal Eastet Seal

Society fEf Crlppled
60612) , 1977 §2.00

;hlldfer and Adults (2023 West ngen Avenue,

Includés ﬁésidéﬂtij; :amps which identify thémselves as serving in~—

* dividuals with.phygical, ‘mental, social, and/or_ emotional handicaps,
or those that havd adapted their prngrams to accommadate persans w1th
dlsabllltles v

164. Eldef Jack. ""gpecial Olympics and Maingtréaming;f Ignne;sééiJQurﬁgL
of Health ,_Bhysjfical Education, and Recreatlan, L4:2: 17! Spring 1976..

: o -

:Ep321al Olyﬁm’és néed not imply segregation or removal gf the re-

tarded child frmm the mainstream of life. ~However, some traiﬂabla LN

severely/ retarded ehlldren will always réqulre a sp321al

b S -;vﬁgg

165. ElllE,vﬁaf' Sge Heetiﬂg ghe CamplﬂngEEdS of Haﬂdicapped Ehildren in
‘Camps fcr the  Non- handicapped Master's thesis. Cglunmus, Dhin-
e Uniwer51ty (éBZlO) 1957 \ b

¥

+166. EEpﬂndl;g}PhySiEal Educé;lpn Sérvices to, Pupils with Hsndicappiné
Candlt%ﬁns -Summary Report. ‘Madison, Wisconsin: Department of
Researfh and Development, Department of Specialized Educational
“Servides, Médisﬂﬁ Eublic Schools, September 1974. 64 pp. (IRUC

A
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. Flax, Norman, and EdwérdAPgtéfS. "Reta:ded Chlldren at Eamp with Nﬂrmsl
- Children." Children 232-237; November-December 1967, -
'This study “supports -acceptance aud integratiﬁn inka camp lif of
handlcapped children with normal peers. = - . : . -

*168. . Fﬂlmaﬁ, Eﬂsallnd and Hiltan Budaif SDclal IﬁtEfEStS and Aﬂti?iEiES
'~ of Special-and’ Rggglar«ﬂlass Adoles cents and Compared by Learning
.+ Potential Status. Volume 2, Number 26. Cambridge, Massachusetts: S

. Research Institute f@r Educagignal Pfoblems, 1972 (ED 062 752)

Low’ achiav;ng regulat class and educable mentally retatdﬁg (EME)
A special class adolescents from a white, low-income, urban district
- . - were administered the learning pntEﬂtial procedure and were. inter--,
- vlewed to detetminé differences in their after-school, non-academic
activities. ' Few differences were .reported in the satlal interests oo
-and act1v1ties of -these two samples. The more able 3pécisl class . - ) ,755;
f-(sﬁudents reported.themselves to be more.isolated socially), - engaged in '
" more passive activities, or in athletlgs did not belong to peér ,
. 'groups disliked group actlvities and said they did not dESLge to
;change their situation. The less able - (ncngalnEf) students reported.
more :Active social involvements with their peers. Darta 1ﬁdicagaé .
~ that-nongainers glve socially desirable responses whlch do not reflect
their actual bghawi@rs. co
= i R
t o 169: Farman Edward. “"The Inclusian of - Visually LLmltEd and Blind Chlldren
: “in a. Slghted Physical Education Pfggrgm Education of the Visually
- Handicapped 1:!4: 113-115; December 1_959 ) IS i

W

Physical- éducati@n program at a schacl serviﬂg normall¥y sighted.-
and visually impaired chlldfen is described. . Skills necessary for
the dintegration of the two groups in'recreational activities are
discussed- Games and adaptatluns used are also described. ’
.170. Friberg, R. A, Social Distance Scale ED: HEESHTLHE}PubliE AEtigidES : &
Toward Persans with Pby5lcal Disabilities. Master's thesis- Madison, ‘ '

: WlSCEﬂSlDEv UﬁlVErSlty of WLSEDHSlﬂ (53705), 1966- - .

~

171, Fuchlgami Robert Ygshimitsu An Investigatlgﬂ of  the EEEEHE of
* Integration and Some Related Faitars Affecting the Social Relation~
: shggs of Educable. Mengally HaﬂdléappédVChlldeﬁ in .TJ1linois. Doctoral * e
dissertatiﬂn Ufbanai Illlnﬂls University of Illinois- (518@1), 1954_‘*;%-j§%;

¢

Analysis of dats collected by questi@nnaire and by 1nteruiew of 111
high school EMH boys ages 16-18 showed that: (1) EMH pupils were
‘assigned more frequently to non-academic type regular classes such
as physical education and music for part of the day; (2) high school
+ EMH boys were part;c1pating more in neighborhood activities than €in
socdal activities related to school; and (3) that EMH boys with S
intelligence scores above 60 generally participated in more social
‘agtivities in school and in ‘théir nELghbﬂrhacd thaﬂ EMH boys with ,
intelligence scores below 60. - . b

LI




172,

173.

_ 174.

175..

176.

- Conditions. St. Louis, Missourdi: The 'C. V. Mosby Campany, 1974_ -
Thisnbaak ?rdvidés pfaéti:al,infcrmatiun.fér modifying physieal.ac='

vaverage intellectual function (mild to moderate and.severe/profound.s,

- ‘and. Adults, Inc.- of Ingham County (2901 Wabash Road, 48910), August 15,

) VL_' l- ] . ‘ Y . 759 .
. - ; L - ' B Y
Geddés, Dglﬂres Phgsical AEEiVltlES for Individuals with Eanditappiﬁgf -

_tivities for individuals with hanﬂiééppiﬁgfcanditions such as sub--

degrees), léarning problems, visual impairments, hearing difficulties
orthopedic conditions, and emotional problems. A noncategorical approach
to physical education and recreation for individuals with various handi-
capping conditions is emplayed ‘that facilitates jntegrating handicapped
persons into programs; program activities based. upon individual social-.
emotional, mental and physical functional levels of each participant. are

b suggésted - Contents include: (1)- examples of behaviors that might be

developed by participants; (2) sequences of devglapméntal activitiés,
(3) suggestions for general and specific aatlvity ‘modifications; (%)
behaviors to be developed in courses of adapted physical edutation® or
physical education and recreation for the handicapped, or in-service

_trainifig programs; (5) references for evaluative cfitefia, (6) infor-

mition about equipment and supplies; and (7) data about naticnal re—
sources and listing of audio vlsual alds ‘ , - :g _ : e

Geiselman, T. D. LA Camgarative Analysis of the IﬁtEngtian——Part ﬂlpatién

Patterns in Recreation of Mental Patients Grouped According to Diagnosis.
‘Master's ‘thesis, Chapel Hill, North Carullna Uﬁiversity of. North

Carolina (27514), 1963.

Godffey, Bsrbara B., and Newell c. Kephart Movement Patterns and Motor

Education. New York, New York: Applet@n—ﬂéﬁtury—ctafﬁs (Div1si§n Df
Meredlth Carp@ratian, 440 Park. Ayenue, Snuth) ‘1969.

s information on motor activity, movement patterns

Thls boak Eont i

ané;a Movement Pattern Profile. The profile provides checklists that
are desdgned to evaluate thé majar basic human movement patterns and
are intended to give a status assessment of patterns fundamental to

" human pétfafmance which farm the foundation of human. mgvement. Walking,
_running, jumplng, happing, skipping, sliding, crawling, climbing,
falling, standing, throw1ﬂg, catching, hitting, kicking, pushing, and’

- pukling are movements included. . These.checklists are suitable for use
by either trained or untrained QEISGnnel;,

" Grosse, Susan J. "Malnstreamiﬂg the Hsndlcapped %wlmmer,' Rightgvand

Responsibilities.”" The Journal of Physical Edﬁcatian 73:2; November/

)

December 1975. : co , .

Lists rights and responsibilities of handicapped persons who wish to

enter regular swimming programs, and the rightg and responsibilities
ofl. swimming instfgctgrs Malnstreaming must be appfgsched on an in~-

diVLdual b351g

* . = - i . . B
- ' .. .

] Hall Nancy F,, and Jack . ﬁlivef Haﬁdlcspped _Camper Integfatlcn s

"Project. Lansing, Mlchigan Easter Seal Society for Crippled Children

#

- 1973.

55 0 e
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phandicapped children and youth into "normal" residential camp programs
near Ingham County, Lansing, Michigan. The project was jodintly funded-
by the Unitéd Cerebral Palsy Asdociation of Michigan. The overall -

' organization; admfhlstrationg implementation, and evaluation of the
project 1s presented in this report. Subjective evaluation, question-
naires completed by the Camp Director, Counselor and parent in addition
to verbal conversations with the campers indicated the majoripy had
successful experiences in peer group social rEl&EiGnshiPE ‘and under-
standing lﬂ additioﬁ to enjaymént Df the camp situation. . - :

S A project is desé‘ibed for integration bf minimally to moderately

177. Haun, Paul. "The Place fnr Regreatlon in Méntal Health. Parxrt II."
Parks ané Recreaﬁianﬁl 12: 974-975, 986- 9875 1966.

The cammuniﬁy mental health center is seen as an administrat;ve Eﬁtity
which . could achieve the meaningful integration of therapeutic resources
"in the community. The professional recreation worker's inclusdon in =
this body would mean eradication of = ‘the barrier between therapeutic

"recreatlan and community programming for. the narmal papulatiﬁni

178, Hayes ‘Gene. 'Thé Iniegratlon Qf the M.R. ana-Day Campiﬂg PngIamﬁhﬂ

A Demmnstrstlan Pragram. Jaufnal of HEﬂtal Retardatlnﬂ 7:5;z Gctgher LQSQ
‘ﬁl?g; -HSyter,»Stewart. ”Ellnd Peoplenand Recreatibn _Efcgrammggi Recreation B
' Canada 29:6: 26, - 344 1971 : . T ’

£

180, Hemphili J. D, A GDmpSIEthE Study of . Selecﬁed Abiiltles ﬂE Fhﬂgﬁlnids
in the Cammgn}tgrand;the Instltutiaqgl Sétting. Master's thesis. GhapeL
Hlll North Carolina: Unlver51ty of Nortif Careliné‘(Z?ﬁlé)j 1969. .
-181.° Hutéhinsan, Margaret L. -"Haxlmlglng Transfer Benefits cf Special ‘Programs."
Journal of. LELsurability 2:4: 2- 8 October 1975- _ .

Illustrates, the. rale cf ségregated prograns in the continuum QE cammnnity
N "services and examines ways of assisting the indivddlal in the transition
4 " from segregated to integrated programs. The challenge for théfapéutic
. recreation personnel is to make  recpgation programs Eﬂjuyable but'atthe’
gsame time heip participants ungra e skills and gadn EDﬂfidEﬁcE ‘f}”-_§ 

182 “ InEDfmatian and Research Utlllzatlﬂn CEﬁter 1ﬁ ‘Physical Education and
Recteation for the Handicapped. Annotated Listing of F{lms: Physical
Edulatian and Recreation for lmpaired Disabled, and Handicapged Persnng

Washington, D. C.:  American Alliance for Healtlr, Physical Edugatian, ’
. and Récreatiﬂnj 1976 128 pp. :

This guide lists 314 annotations of films and media presentations
dealing with various aspects of physical education, recreation, sports,
camping, outdoor education, and perceptual motor activities for in—
dividuals with hanﬂicapping conditions. Informatidn given in each
listing includes name of film, size, smund, color, time duration and
source of borrowing, renting, or purchasing. Annotations dnclude
pertinent information such as subject area, scope and purpose of film,
type of handicapping condition dealt with, activities and methods
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L . . .

demonstrated, equipment empl@yed, and lntEprEthE statements on
content and prospective usage by personnel. Films. described are
- intended for use on a salactlve basis in a variety of situations
o ) ‘including conferences, conventions, public and’ nnn=pub1;c school
’ /’A classes, classes in higher etucation, workshops, clini:s, iﬁstitutesi
ln—serviﬁefpr*SEIViEe prsgrams and seminars. e

+183. ., s Guide for F1nanc131 Agsistance;nniPragram Suppart far Ac—-
tfvithes in Physiﬂal Education and Recreatdon for Impaired, Disabled,.
and Hahdicapped Partlcipaﬂts Innovation and Success Stories. , -
Washington, D. C American Alllance for Health, Physical Education, -
and Recreatlan May 1973. 37'pps (IRUC Order # 9; $3.70.)

L

‘In addition ta fedéral or state support funds, local communities

have other resources for obtaining complete or supplémentary

financial assistance. The person raspansible for Dbtalﬂlng theszg

monies must discover these resources and decide Wthh approach to,

use in soliciting funds. This publlcatlan is designed to help in -

- fund-raising by describing ef fective methods and successful ventures f‘)f,
and by describing types of agencies, organlzaticns and groups WhiEh

" have provided suppart in the past in var;nus Cﬂmmuﬂltiés. L :

. Guide for Hamemade Inncvatlva Plaz;Equ;meﬂt for Actlvit;eg
in Physical Education aiid Recyeation for Impaired Disabled, and =,

s

Handicapped Participants. Washington, D. C.: American Alllance for .
Health, Physical Education, and Recreation, June 1973. 92 pp. (IRUC
., Order # 8; $9.20.) , , .

L . : A St N
Hamemadé and 1nexpen§ive gquimeﬂt, supplies,. and adapted devices- are
described for use in physical education, récrestiﬂn, camping,vplays
ground, and related prograns for individuals Wwith handlcapplng
conditions. The publication was developed to fulfill the need for -
such apparatus for use with program participants who vwere in large .
groups, -had different interests,  exhibited diverse  abilities or who
‘were in programs with limited budgets. Materials are adaptable to,
applicable for, and usable by groups and 1ﬂd1viduals far all ages,
descrlptlons, and functional levels. . . :

.‘,54-

Gulde t@ Information Systems in Physical Educatlan and’ Regr eatdion -
Ea: Impsirad Dlsabled, and Handlcagped Persons. WEshlngtgn, D. C.:
American Alliance fnf HeaLth PhysicTl Education’, and Recreation, 1975.

"
Loe]
(W,

Cﬂmpilatlon af ;nfurmatian about resources, 1ncludiﬁg collection/ e

 retrieval/dissémination systems/centers/networks, relevant -to recreatlgﬂ,
‘phyalcal Educatlan, and rzlated pragram areas fgr impaired disabléd s
valunteers, parents, aﬂd fesearchers F@r asch resource 1nf9rmatian
ig provided about the scope of the resource, characteristics which
further describe or delimit the resource and its user, and speaif;c
directions prngdlng users with direct access. to lnfnrmatlan ‘contained

in the System s data base.

61
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+186.

" +187.

+188.

%190,

‘do not always cover all aspects of adapted physical ediicatior

*in Aquatics. - Information Sheet : - Aguatic

Health, Physical

o 62

S State P:ﬂviSLQns and Rggglaticns for Ehysicabkﬁduc tion- for -

the Handlcagggd Washingtan, D, C. American Alliancg for Health,
Physical Educat ion, and Recrearion, Juﬂe 1974 70 pp"  (IRUC Oxder

# 15 57.00, ) K

This survey Qf state laws and regulatinns fevealed that of 46 responding
states and the District of Columbia, 27 states make some provision for
providing adapted physical activ1ties to children with various handif

capping conditions. Provisions vary greatly from state to state and
or chil-

dren Wlth a handlcapping condition.

Information and Résearch Utlllzaﬁian Center 1n=;, detat ion and
Recreation for the Handicapped, and Council.fo f»ay aﬁal ‘Cooperation
§§éé£§ <imgairéd,gbisabled
and Handlcapged. Washington, Di c.! AmerzE§F>Alf?ance for Health,
PhyslSal Educat;aﬁ and Reafeatian, 1972 Bfippi. (IRUC Orfder #.2,

T . B i ® i . i_{)! . 1.

Canta:ts ‘are provided for Dbtaiﬂlng 1nf§rmatiaﬁ about what others
have been doing, and perscnnel and material resaurﬁes about swimming
and aquatic prﬂgrams fo 1mpa1red disabled, and handLCpred persons,

Jahanséﬁ, Gladys, Integrscing Visually Haﬂdiﬁapped Chlldféﬁ into a
Public Elementaryéﬁchagl Physical- Educat ion Program. ' Journal. of
ducation, Racreatian 42242 Sisé? Aprll 1971.

'Integfatlgn of visually handlcapped childfen into a publiﬂ elemeﬂtary

school physical education program is”discussed. Activities used to
attain the listed objective¥# of such an lntegrated program are '
described- (body Egnditlcnlng exercises, rope jumping, physical, fitness
tests, games and relays, tumbling, pole climbing, balance beams,
Stunts, self-testiny’ agt1v1tles, and ice skating).

Keck, S. Anﬂette, et al. Day QamELﬂg far the, Tra;nable and Sewerely
MgntaL;y,Reﬁardad __Guidelines for Establishing Day Camp_ Pragrams

Springfield, Illinois: Division of Mental Retardation, Department
of, Mental Health (401 South Spring Street), April L97D;

Régulaf and consultant staff of Hg:man“Mi Adler Zone Center
(Champaign, Illinois) prepared this manual to meet. the needs of
community recreation personnel for a handbook on camping for the

‘tralnable .and severely mentally retarded. Sections deal with

administering a day camp, physical activities, arts and crafts’

‘activities, music activities, sample schedules, forms, job

descrlptlaﬂs for staff, macerials and a selegted bibliography.
A" .

Klein, Genevieve, editor, et al. CDVERT (Children Of fered Vital Edu—

cational Rétralning}and TheraPy) Prcject Year 1. Tucson, Arizona:

" Tucson Public Schools; Arizona. Children's Home; and Tucson Child

Guidance Clinic, 1967, (ED 023 205)

IPH‘



63
- Involving seven Tucson school districts, a childrem home, and a
“child guidance clinic, the Covert School (children offefed vital
. educational retraining and therapy). was designed to initiate,
- compare, and evaluate éducational approaches to the problems of .
emotionally disturbed children. Six distinct .approaches wére im— -
) " plemented,. includiﬂg a residential school, a day school, special
N S -+ class programs, group approach combined with a tutorial program,
' a supportive teacher for children in regular classes, and recre-
_ ational therapy for childrenm in regular classes. Areas involved
. were identification of problem children, the teacher as team member,
teacher evaluation and reporting, technilques to bE demonstrated,
pupil.and project evaluations, teacher nbjectlves and -furposes, ‘the
v teacher's professional role, §la$srcgm management, a 'd means af!taacher
. . identification of individual prablems to detefmine classracm pfazedures.

K3

sthe Blind Children'to Establish Programs that will Prepare the

-  191;;,Kramef5”Eéward J. To Develgp Guidalings to Agsist Séec;alized Agencieg

v'Participants to Mave into NonaSggreg_ted Programs. ‘Master' s tﬁesis
"New Yﬁfk; New Yafk New York University, 1968. ‘ -

An 1nfcfmat;anal questi@ﬁnaite 5UEVEY of all agenc;es serviﬂg blind
children ages 1-13 in New York State was utilized, in addition to a
survey of available literature, to determine current programs in
those" agencles A quéstlﬂﬁnai:e of a matched randogsdmple of
general recreation agencies $erving .children of the Saméiages was.
~used develop a Crit la Rating -Scale lh order to Establish o e
"eritdria; for moving blind. children into nan-SEgregatei progtams :
An Activity Rating Scale was used to identify those programs which -
would assisf?blind childfén to move - into nanssegregated programs.

" 192, Kratz, ‘iﬁurs Elizabeth MDvement Wlth@uc Sight. Palo A}EQ5¥Calif@tnia:
T Peek Publications, 1973. ) “?s : o o

This  publication is designed to provide.an understanding of the
implications of movement for individuals with various visual im-:
‘pairments. Part I describes definitions of blindness and roles of .
/ relaxatian, posture and locomotion, physica Jitnesg and teachers.
T DlSCHESan is given to safety factars ani chg aspétts of mavementf
behayiot" spéclfic to persons with v15uai PE bleméfcr who are blind.
Part 11 .discusses special methods usjful int" programing physical ac="~
tivities, basic teaching pf;ﬁclples, “me thods for organizing:and’ managing
v classes and administering programs, P fgressicn in and characterlstlcs -
- of play behavior, modifications for individual activifies; fhythms,;s
dance, recreational and lifetime sports, evaluation and mntlvatlan_

{193, Kromick, D "Makiﬂg Exceptlonal Children a Part of the Summer Camp
Scene——Camp leégtﬂf& Can Help Handicapped Children Cope with Real ,
Life by Assurlng Suzcess 1n the Camp Setting." Canadian Camplng 22:2: .
- 22- 2& 1970g . : : I

A message to camp directors concerns thE 1ntegrat;@n of disabled -
children into a normal camp. Discussion ﬂjllaws on how this Can be
accomplished to the benefit of all iampers and staff.

63
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1%, . "Yau Can Make Exceptional Children ‘Part of Your Regulat Summer,
Campi"'VEEm'ini Magazine 44:2: 14, 16; 1972, .

D1scusse§ the integratien of dlSShled childfen into a normal camp for.
-bgnefit Gf all campers and staff. The setting is Camp Tonekee in Canadai

- N .
¥

195, Leake, Sandra A. Campiug for Haﬁdicagped Children: Intggrat;anwith g ’

«Normal Children in a Normal Camp Setting. - Master's chesis. Lawrence, .
Kansas: University of Kansas (66044), 1966. : -

-196;,\iisencc, Yasha, Art Not by Eye: The Previausly Sighted Visually In= T
paired Adult in Fine Arts Programs. New York, New York: American
Foundation for.the Blind C15 West 16th Street lGDll), 1971.
Participation of visually handicapped persons in community art pro-
grams is the focus of this book. It is based on the teaching and

: .. .- media Eechniques the author has developed as head of the adult art

- . program at the Jewish Guild for the Blind; New York City. Writtem

primarily for art teachers_and admlnistrators of art prcgrams in
schools, colleges, prafegsianal art schcals, and community - centers,

o Art Not by Eye will also be of interest to agencies for the blind

g _ that have or are considering starting their own art programs. In

“¢ 7. "addition to.the actual nedia and techniques that blind and v;sually' c I
impaired persons can use to create their own art, the-book cantalns S
sectionson. blindness in' general, how the "blind person perc21ves
teachlng the blind persan, and hovw tD use museums. »

5

197. "Mainstfeamiﬁgév "We Did a,Téffible Thing in Send;ng Ed to Csmp.
Exceptional Parent 7:3: 21-26; June 1977. -
R - i o i .
. Case history report of a l4-year. old youngster with minimal brain
¥ damage who voluntarily went to summer camp with nonhandicapped ado-
: lescents. - Explores prablems that Ed had at camp and haw he and his
- family adgusted -

-t

198. ° Hatgan, Ruth Recreaﬁlan for the Handicapped in the Communlty Settlngaa
A Culde faf Cammunlgy Regreatlon Departments, Nei ghbafhaad Centers, -
Other Agencies COncerﬂedgw}qhitggiEecreatinn Needs of the Handlcapped.

Arlington, V;rginia.. National Recreation and Pafk Assﬁclation (1601 -, o,
Nﬂrth Kent Street, 22209),-1965, - :

The two parts of this manual give a summary of data from a qgticnal
- survey of public recreatlon programs for il1 and dlsabled in selected
communities and guldellﬁes for the devalopmant of cammunlty,re;reatlon
programs for the 11l and 'disabled. Included are definitions of the
dlsabled§=physically, mentally, and emotionally--with didcussions of
their recreation ne¢ds and the admlnlstratlve and programing asgects -

of community pfogfams.x , . , }.

199. Marx, Drrin H., and Alfred Healy. Phy51ea Ability Rating Scale.
- lowa City, Iowa: Unlvet51ty Hospital School (The University of Ipwa
52240), 1971. )

Aty T
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The physical abilityhgatlng scale was devised to Evaluate physicaliy
handicapped children attending The .University: of Iowa Hospital School.
_ *  Since 1957 .this scale has been éxpandad and used to determine (1)
= -+ activitdes phy31gglly handicapp%d children can.and dannot perform
' (2) actdvities learned durig rraining programs, and (3) regressions
Qccurtiﬁg during training programs. This scale lists developmental
dctivities- that emphas ze motor tasks and activities of daily living
‘during the growth period from birth thraugh infancy to six yEatS of age.

IEDD.IfMiILEf, Bi A. An Analysis of Recreation for the 111 and thg Handicsgped
in Selected Local Public Recreation Systems. Master's thesis. Urbana,

" Illinois: leversity of Illiﬁﬁlg (61801), 1963
+201. Miller, 0ral 0. "Blind Bowling.". Journal of Health, Physlcal Education,
Recreation’ 42:4: 59-60; April 1971 - o -

k] A = .
. Artlcla deals with physical Edugatlan and ‘recreational activities for
) ‘the vLsually handicapped. Explanatlnn is giver about bowling for the
blind, mentioning in particilar the activities of the American Blind

VBDWliﬂg Asgociation.

i

202. Millnan, R@bert N Integration of the thg;cally Haﬂdicapped in -
Elementary School P. E. Programs. Master' th2515 Sprlngfleld

e -hool
"MaSQachusetts Spfingfiéld CGllegE (DllDQ). 1964

*203. Hilwgukée Public Schngls.. ‘Second Inteflm Rgpgrt of thE*BIDalefBESEd)Aj‘Cﬁ”
T Lammunlﬁy Study of Excepﬁlansl Education. * Milwaukee, Wisconsin: "~ the *'
Public Schools (Division of Eurflculum aﬂd Instruct;ﬂn)t Dctober 1972

(ED Q71 222)

Pfesented are. recamme datians Qf a Mllwaukée public school stuéy for

. the: purpose of providing a mEaﬂingfdl effective, and’ campfehen51ve

% - educat ional program for excepti@nal students. Included are l5-program
rEEDmmeudstiﬂnS about cammunlcatlpﬂ-gerv1ces, SeﬂSDry mator prDVlSlnnS,
-the haﬂdllng of behavior and learnlng dlSabllltlES, and prov131cn ‘for

B : lntellectual dlfferences. - .
B R it

§ Zﬂéi.sﬂinkéff Harfyt 'Integratlng the Aging Visually Hand;gappad into
o B Community Groups in New York City.” New Outlook for the Blind 69:9:
© N ‘x396 398; Nnvamber 1975

Repar;s rgsults of a three-year funded project to integrate aging

visyally impaired persons intuézﬁmmunity senior citizen programs in

three ﬂelghbgrhaads .in New York CltyP A sp2c1al program in an area
" nursing home is also described.

'205. Mundy, Jean. FIOflda State Unlverslﬁy Dlagncstic Batte;y of Recreative
Functioning for the Trainable Mentally Retarded. Tallahassee,. Florida:

Flordda State University (Départment of Racreaclnn, 32306), 1966
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o This instrument;measures skills, abilities, and ‘competencies needed
- . by an. individual if he is to participate successfully in different”
L  recreational activities. By looking at an individual's profile, the
recreation leader can guide the participant into activities consistent
with his level, degree, and kind of ability 80 ‘he will. have a gfeater
chamce for mediate success and achlevement.

206. Murphy, Patficia. A Special Way farrzhe Special Child in ‘the Rggglaf
' -Classroom. San Raphael; California. Academic Therapy Publications, 1971.

: Guidallnes for’ regular class actiéﬁties in sensory training and acadenic .
skills are presented with the intention of helping the underachieving '
elementary school child..  For each area of concentration in class ac~
‘tivities, the need for the skill and suggested activities-to develop -
the skill are popesented ‘briefly. Concentration areag in per@éptusl
.develapment covered. include art actlvities, auditc:r;iraiﬂing, color
Adiserimination, form discrimination,. gross-motor training, ocular o

. -control, speech develapment tracing Efoclses, visual-motor coor- 1

c dination, and visual recall. Guidelines far improving reading and
e sfltﬁmétic achlevement are also prav1ded Numberaus cgmmétcial gameg

sklll areas. Appended is a list Df 31 cammerclal cutflts making the
- games ‘and- toys suggested and their addresses S e e

.

2é7gk Natlanal A%sﬂciat;an for . Retafded Cit;zens._ Récreaflan Hamdbook for .
7.7 .State and Local Unit Recreation Cammlﬁtees. Arlingtﬂn, Téxas, “the: ~
' Asscc;atla_

(2705 “avenue E'East,, 75011), n.d. y S

_-‘

y The handb nmk descrlbes 1mprtEﬁEE af réﬁréatlﬂn in the 1ives of mEntally
‘“retardéd persons and presen;s current .needs and p{ablems in this area,

‘ discusses ‘part played by Assaclatlgﬁs‘fﬁr Rétarded. Children in expanding
. recreational prugrams and services for retarded citizens, and Suggests,
desirable organizational stfuzture, functlcns and g@als fof an ARCE;j
Rggfeathn ﬁgmm;ttae“ v ‘

*7208. 'Neél *Lafry Ap IﬁVEStlgatlDﬁ Df AttlEudES Toward. aﬁd Partln EﬂEan -’};;  &5
' of $péc1al Education Teenagers and Ihelrgﬂgp étarded g ers in Oregon' 5 BT

State Parks. Doctoral dlESEFtatlﬂﬂ 'Eugene, Uregonf' University. of -,
‘ Dregan (Q?éDS), 1969. - . A ' '

. . .-;a‘-s- “t‘ . : : ’ -
209. Nezgl,;A"Jamés "Physical Educatlﬂn for Integrateﬁ Blind Students
X Itg Re enship to Sociometric Status and Recreational Activity Choices. ™

Edutatlﬂn Df thé Vlsually Handlcapped 4:1: 16 18 March 1972.

Exsm;ned relatlonshlp of hlgh quallty physical education programs for

" 60 bllnd .junior and senior high school students placed in regular
classes to social ajtitudes of their seeing péers and .to the ¥ind of
recreational activity they favored. Major flnd;ng ‘was a significant ¢
intercorrelation among blind students' higher sociometric -status, :
higher quality phystcal educatlon appgrtunltlas, and a choice of
active recreatlcnal activity. : :

.4" ) .. ) - Yoo ~
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. . L

210. Palter, E. "Exceptiohal Children.' Canadian Camping 24:2: 10,  18-19;
. 1972,' . e Co BERAEE ,7.7 R . TV' “. o )

Discussiun is given on how the fcllawiﬁg groups of exceptional chil=

dren can fit into a camp setting: gifted, children, mentally deficient,

physically ‘disabled, physiological problems (diabetic, allergies),

perceptually .disabled, emcti@nally disturbed and Qulturally enflched

“er culgufally deprived children.

211. Pergha,'RQbert ”The Dignlgy of Risk and the Meﬂtally Retarded 0
~Mental Retardatlaﬁ, February 1972.

o In Denmark and- Sweden,rtheraxis a gréwing interest in granting
i ' ~ mentally retarded persons their fair and prudent share of risk- -
sy ‘ ' © taking ip thelr dail&.liuing "Denying the mentally retarded exposure
' PETTEE -. & nafmalmfisks commensurate with their functioning tends to have a
Ce i  deleterious effect gn both-their sense ‘of humén dignity and their
- . ~'personal development. In addition, the removal of all. risk diminishes
' the retarded in the eyes of others. The ﬁarmalizatigﬂ procedures -
emplgyed in Sweden include normal risk in community recreational
" experiences: youth clubs are ‘composed of both college student and
" menffally retarded members- who are required to find their own -way from
home to the clubroom and. SDmEtlmES the club ‘leaders deliberately
leave the members tn -the middle of a day's outing so the méﬁﬁally
retarded. have tbd flgure out for themselvesihaw to get hmme
-+ 212. Peters, Edward N , Muriel W. Pumphreyguand Narmaﬂ Flax. ‘"Compatiécﬁ
" of Retarded and. N@nhRetarded Children on the Dimensions of Behavdior
‘in:‘Reecreation Gruups " American Journal of Mental DEflﬂiEﬁ'y 79 l

e

}57 943 July 1974. ‘ ;"‘9

B

Seventy EMR clildren WE;E placed 1ﬂ adult lédﬁfEﬁfEStlQﬂ groups af
’ﬂun—retarded children at ‘a cammunlty center over - a four-year period-.
to investigate the extent to whlch EMR nhlldrEH iaﬂ partlclpate

gn such groups -

1;Pstersaﬁ, Cafni Afin. "Why We Can't Wait: Implications'of Public law
; &.lézlfaf Recfeatlan aﬁd Park Persanﬂel and Programs.' West Vifgihia
15-18;, May-June 1977. T

L . ";t ., . .
Pregents. an’éverv1ew f 94- 142 and discusses its relationship to
fecfeators 1n\§ll flEldS of SPEClallsatlan :

A B .

'Fi¥21§- Eémeray, Janet. ”Graduatlan in Recreéfign Pngfam.ﬁ; Journal of Health,
o Physical Education, RECTE&EIDH 4039: 79-80; N@vamber December 1969.
. N . i‘;‘

- A dESCflptlDﬂ is élVEﬂ of a graduatlan ceremnﬁy4fur 7§smentslly fetarded_
o HandliaPPEd San Frané;sca, that was d&slgnéd to help them gntegfate
S ' into cammunlty recreation programns. IﬂfDrmatan is glVEn on Qrganlgatiﬂn
. ‘ and administration pgahedures, program development and inter-agency

QDDpEfatiGﬂ : AT
¥ -
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- 215, o u ‘”The Handlcapped,ara out of H1ding ) Implicatlﬂns for Cammunizy
™ Recreatian " Therapeutlc Recreaticn Jaurnal 8:3: 120-128; 3rd Quarter 1974

A diSEuSSiDn 13 giVEﬂ of éurrent nofmalizstian and deinstitutianallsatlan
o pfacedutes which place mentally and” physically handicapped persons 'in
B cemmunity‘zecrestlcn settlngs . The San Francisco Recreation Center for

‘the ﬂandlcapped is used as é mgdél far providing program, iﬁfarmati@ni_

4216, P@utt, Robert M.: Nafmalizatinn. ' Presentation at ‘Aquatic§ '77: A New
Perspective. Vangouver Caﬁadaf The Unlversity of British Calumb;a
197? 20 PP (IR.I.IC Order #s 54 $z 00.) - :

B ' .-m . .

r:ﬂ'

5\- ‘ Dlsausses the pflﬁclplé of - ﬂcfmal z tion and presents aé@gﬁi&baci 7
) t1v1tles for.the handlcapped ’ r e R B
v 217, Prltchard - Marianne. Happ1n855*1s Belﬁg IﬂClUdEd " Leisurabiliﬁi»

S 3:2:25-29; Apnklg*fﬁ e I

The Dakv;lle, Qntarla, Canada, Parks and Recreatlan Depattment

operated the Happiness Is Being Included (HIBI) program in July aﬂd ,
August 1975. Phy31cally impaired children were integrated into a- %ﬁh ‘
variety of playgraund, youth-center, ‘and camp programs. Program =
is described in _terms of ijéctlves, étrategy for meatlng DbjECthES, .
background, and ﬂbserVatlmns .

218. Pumphrey, Muriel, et al. - Paftlcipaﬁlon of Retafded ChlldEEn in - ,m &
Regular Retreational Activities at a CommuhiiynCenter Exce'tlﬁnal .
Children 36:6; February 1970. T e " : L

. Lot o M“,P_-,i-h-,;;w,,, T
4219, Recreatlon and Handlcappeﬁ Peaple Prmcéed;ngs of a Natiénsl Forum

~ on Meeting.the Recreation and Park Needs of Handlcapped People;- August -

"215 -16, 1974., Washington, D.:C. The, President's Committee on Employ- ' ° -

ment of - the Handlcappgd; 64- pp, (IRUC Drder 8 106 $6 40 ) L e

Vot I - i
“.Prnblemg and issues 1nva1ved in prav1d1ng recrejtion and parh{serv1c23‘
© for handlcappéd 1ndiv1duals are described and qolutlons ‘suggested.

Both handicappéd persons and prav1d%fs of recfeatlaﬂ‘and park serviﬁes.;

were 1ﬁcluded in thissfﬂfum —

. [P

220. Resnick, RDEE "The ° Spgc1allzed Camp as Prepatatlnn fog Iutegratlon
* The New Qutlaak for the Bl;nd 66 10: 374- 376 ‘December 1972
Rev1ewed are some of. the ChafaEtEflstlcs and benefits of camps for
handlcapped children. The specialized canp is ‘seen to be a -chance:
LY - for handicapped children to be. free from DVEfpfOtECthE parents, go
live *and learn in an atmosphere of understanding and Encouragement
‘and to experience fheir patentlal for self-reliance. = Noted are some e
.of the adaptations in camp procedures and equlpment dictatEd by the - o
nature of the handlcap accommodated. Described is how the skills, ! . '
knawledge and success experiences’ galned at the speciallséd camp
will help nanhandlcapped Chlldféﬁ in other camp, school or social Wt e

‘31tuat10ﬁs T . - . L B o

[
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221. Richardson, Gloria. "An Integrated Summer Program.' The Pointer 18:3:

) 235; Spring 1974, : '
A special education teacher discusses a summer program of. free play,
arts and crafts, games, motor EHEIElSéE art, music, and field trips
for educable -and trainable mentally retarded children and the;r‘
"normal' brothers, sisters and cousins. .

E]

222. Richardson, Steven A., Linda Roﬁald; and Robert E. Kleck. "The Social
Status of Handicapped and Non-handicapped Boys in a Camp Setting."
The Journal”of Special Education 8:2: 143-152; Summer 1974.

Examines friendship and preference choices of handigappéd and non-
¢ handicapped children who had an opportunity to get to know each other
over an extended period of time in a camp setting. :
f [ ]
223. Robb, Gary M. '"Camping for the Physically Handicapped: A Rationale
and Approach.” Rehabilitation Literature 34:5: 130-133; May 1973.

Offered are a rationale and an approach to camping for the physically
handicapped. Noted is the trend toward integrating.the handicapped ~"
into regular camp programs. The attitudes of camp directors toward
the handicapped child are seen to often Egclude him from.the regular

Camp prgfa Ts : r*’ﬂ .
. . téi
224. Seagle, Edward E., Jr. A Study of the Feasibility of Integrating Blind, .
Deaf, and Non-Handicapped Yauggaters in an Outdoor Resident Camp Settdng.
Mister's thesis. Provo, Utah: Brlgham YDUﬁg University, 1974.

Thirty out of fifty camps’ urveyed tesponféd to a questionnaire on
integration of blind, deaf, and non-handicapped campers. Results

indicated that 'this ty e of integration is feasible-and beneficial

K

to all involved. \ }

+225. Seaman, Janet- A, "Attitudes of Physically Handicapped Children Toward \\
Physical Education."” Research Quarterly 41:3: 439-445; October 1970,

An attitude scale was devised t@'Sample attitudes of orthopedically-
and neurologically handicapped secondary school children toward
physlcal education. Two additional instruments, a self-rating scale
= ggnal questionnaire, were used as criteria by which the validity

titude inventory could be checked. The three instruments were
d to two groups of 0fthgped1¢aL;y and neurologically handi- -
‘dren, one of which partlglpatgﬂ in a regular physical edu-
fogram, while the other took payk.in an adapted physical edu-
La program. It was discovered that h;ldren in the regular | ° |
—lcal éduratian pragram had ‘a more favarable attitude taward :

Q !? !; { | 2 E;S;
[ERJ!: ) : ;

Aruitoxt provided by Eic:
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g 3

‘Emphasizes that there are many levels of mainstreaming in phyéigal
edugation services: Pparticipatish in regular programs, halfway
house or intermediate programs, and special (SEgrEgaEEd) programs.
Negative attitudes are & major barrier to successful nainstreaming.’

“ ®
i : .

) 232;- hSummer Programmes 1969 Across Camada." Deflcigqgﬁ ﬁEﬂtal%/ﬂ;uLal
- f Retardation 19:4: 6-9, 34; 1969. - ) 5
J‘:‘ . ’ 3 ; T :

Parks ‘and recréation boards are cooperating with associations and ;,
agencies in the planning,. cogrdLnatlng, and integration of recre-
- ,ational programs. Swimming, day-camp programmes, da ay playgrounds
and residence camps are avallable in Canad4d. EEfD 5 are being
- eéxXerted to solveé the Pf@blbm of transportation and to see that
_.more mentally.retarded thLdrén in rural areas are afforded the T

. DppéftuniCM to attend a summer pr@gramme;

233, thmpSDﬂ, Hﬁrtnu

-% 'Df qU§§§iQﬁnElf§S sent to E,DDD “Co mmunlty recreation de-

S e { 3 e discussed. ' A total of 427 respondents ‘indicated that
Lo “"'they hg@ gamg recreational programsdr’ facilities for physically .
L R bandiﬁﬁppgd or mentally retarded persons. The variety and popularity

:ji ,', o kiév

ﬁha7§fugfams IadmlnistﬁatLDﬂ,rEranspﬂftdELDn, aﬁd flﬁan;léL support
b .

erior "Trends for the Handivapped." (Anﬁy
, 3 . Trends, July/Augubt/Septembgril1974. pp. 2-32.
o . - : : cL
1 = .

Information ig,presented concerning making parks aﬁd,fécreati@n areas
. accessible to handicapped persons, Topics covered include (1) Who

dare the Handicapped?; (2) The Handicapped Speak About Their Recreation
eceds; (3) Plamnning for Everyone; (4) Public Facflities: Legalti ;.
Obligations; and, (5) Nature Trail for the Senses. Other infofmation

is presented on barrier free de%igﬂ and facility %pe51ficat1 ons,

!
2z

Idu iatLOH Curriculum for the MEﬂtally Handi-

M&dlSDn Visconsin: Wigconsin Department

™,
I
it
(]

Voss Dana}d‘ . Physi
Eggd © Bulletin No.
Df Publdic Instruction

al
0z.
26 Langdon Stféét), September 19741.

-~ \I‘W«J‘ ﬂ

21
1

: " 236. Wessel, Peter. ”Huudicamp.” ‘The Rotarian, 25-27; April 1977,

Describes an integrated, internarional summer camp for buth haﬁd1=

_ capped and able-bodied young men and women. Sponsored by Rotary

- districts of Narway, the camp ang@ﬁﬁgdﬁted 70 persbn% ages 17-19
Fram 30 nati@ga . o ? :

K

- 237, Wienke, Phn&ﬁégﬁi Ad<ptatlan5 and Modifications of Selected Phy%ital-
- Educat ion AEEiVi%;ES for Blind Children Participating with the Slghted

Master's t ESlE@@ DE Ralb, [111ﬂD15 Northern Illinois Univaralﬁy .

b=}

(60115), 1963.

[< -

b
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Three-totally blind girls were integrated- into a junior high school
physical education class and participated in activities such as
basketball, body mechanics, calisthenics, fitness tests, gymnastics,
locomotor skills, softball, track and field and trampoline. Adaﬁtatldns
and m@dlficatlﬂns included a Braille diagram board and basketball ™
5curebéard " a posture manikin, .and an indoor starting block. The study - -
concluded that with suitable adaptation, modification, and teaching
aids, blind children could partlclpate actively in physical ‘education

3

classes WiEhnSighEEd children. -

238. . "Blind Children in an Integrated Physical Education Program.’
.The NEw Dutlguk for _the Blind, Mafch 1966

*E

physi;al Edugatlan pfuéram Dung upon her egpar;enae WlEh band ”7’
dren in her program. i s ~ el
i) o - L 1 . - . ° 0 6"‘,.“.,
©+239. "Williams; F. Neil. "Physical '.cation Adaptsto the Visually Hapdit ¥
capped." Journal of Health, vruysical Education, Recreation 35:3: 25-26;
March 1964, ’ - o

¥

g . t

A discussion of participation of blind and partially sighted students
in physical education programs is presented in a survey report on the"’
subject. Ninety percent of the students enrolled in tte 36 staté : w
(not identified) blind and other schools who returned Survey farms . ¥§
were taking physical education (date of sufvey not glven) /

240. Wiﬂtsh, Hermann. v“integratioﬁ." Defdicience Mental g/ 7::§ Rectardation , -
21:1: 46~473 1970, ~ '

e e

The i@mplgtiﬂrid§§5p9C1al EdUEatlﬂﬂ ‘of mentally retarded lndLVLduals<

should be folloved by a period of integration into society. To that ™

end, it will be necessary to concentrate on preparation for useful

employment, assistance i taking advantage of leisure Hgurs; possibly

* _in the compahy of other MR's; solving housing problems by leaving
them in the parental.home, placing them-in foster homes, or placing
them in special homes~

.oee =

-

241, Woodworth, Wopdy. '"'Camp Counseling on Wheal
85-88; Summef 1976. . ; '

Accent on Living 20:5:

East;r SEalﬁ Eaclety Camp ﬂLIViﬂg both d;gabled f”',able bodied yGungstets.
+242, York University Faculty of Environmental Studies. - A Rép@rt to the SRV
C;vitan International Faundatlun of Canada and the Ontario AsEOLiﬂthn '

for the Hentalleretaded on the Iﬂtégratlcn of the Retarded into )
Regular Residential Camps . “Toron to, Ontario, Canada: VYork' University., «
1974. 64 pp. - (IRUC Order # 117; $6.40.) : .

This study was undertaken to develop some guidelines for integrating
mentally retarded persons into fegular camping and recreational activities.

4
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!‘mi§c¢nﬁeptians about mentally retarded persons ; retarded adults have

-‘Hawvior of.both retardéd persons and the lay public are ava,

1v. BIBLIOGRAPHY: ~ PART C

AUDIOVISUAL MATERIALS .- .

H

All Hy Buttons (lﬁmm sound, calcr, 28 mlnutes)

National Association for Retarded Citizens, 2709 Avenue East F D .
Box 6109, Arlington, Texss, 76011. .

This .film VEfSiQﬁ of a televised publ;c forum presegts pgablams of
cus¢odial residential facilities for mentally retarded adults and
discussag difficulties encountered by many retarded adults in the.
community., A great deal of emphaSLS is given to“off the job tours and -
thé potential of community programs: ‘and activities for 1mpr@v1ng life ’

" gtyles of many mentally retarded adults. Efforts are made to'provide

information for bulld;ng positive attitudes toward and for eliminating _

the aame need for companionship and fun as other people, - Implications
for and challenges to réecreation pérsonnel afe presented . How many

recreation progranms ‘dré open and availabl&® to retarded adults? ‘T%/i .
whﬂt daéfaé are fEEaTdEd adults be;ng helped to en;ay liVIHg and 1 :

are dlscusqed ¥
potential be fatlnﬁallzed or Justlfl&da

_Public acceptance must be obtained if any type of community.
is to be attslntd +Throughout this £ilm many statements are
to stlmulate 'discussion and debate about both general and spéﬁi
ways to meet the varied needs of mentally retarded? adults Doae

Cal Ag Sunshine (16mm, sound, black & white, 17 minutes). 7
Audio-Vi al Center, .Indiana UﬂlVErSLty, Elaamlngtaﬂ Indiana, &?4@1; o

Mary is a 21 ~yea® old woman ‘with Dewn's Syndfame. This film is about -
"Down's Syndrome,” Mary, and. her parents whm chose:, .to keep her at home
rather than in an“institution. Mary's mother nafratas most .of the

film and describes events from the time she was 0 11 rat Mary had
Down's Syndrome through Mary's childhood and up to the present, The,
fllm fgcusas on qbllltlés of 1ndividuals with Dawn 's %ynd{@me Suﬁh
%k;lls,ﬁgnd hgusehnld tasks. The n2c2551ty fmf trSLnlng in Selts

help, motor, and leisure skills for a child to reach full potential

is sttessed by Mary's mother. Mary's ability to dor uch tasks as
bedmaking, washing dishes, cooking, and ironing is illustrated; she . gi
is seen along with other mentally retarded adults at a ShElEEFEd wo rk-
shop. Mary and others are shown participating actively 0, sw1mm1ng,g

. diving, dancing, bowling, listening to records, painting-by-number, ¢

and playing cards. Although Mary is successfully living in a world
outside an institution in the mainstream of ilife, the film raises the
question of* what nhappens when hgr parents die.

'y .
[ . ¢ ‘ i
: 1



O

ERIC

Aruitoxt provided by Eic:

*:ggcuplng fot al

74

o,

e (lémm sound, black & white, 31 minutes).
IthlnEtOn, Hurst and Associates, 333 North Michigan Avenue,. Chicago
linois, 60601L. . * '

Training of mental health theraplgts is shown in a Head Start praﬁkam
in Chicago in which both emotionally ‘disturbed dnd non-involved chil-
dren pajticipate <indeperidently and together. Actual therapy .sessions
are shown as troubled children develop awareness of the therapist.

Some of the children :act out their anger and take out frustrations on
the therapist. Many of the therapeutlz activities are of a play and
‘recreational nature. The importance of ‘child- —therapist relationship E;§

»LS evident-as the child attends to the therapist and tasks at hand.

This is an 1mpartaﬂt step in developing confiderice in self as a pre- . .
requisite for returning to the .reguylar: Hgad Start Ejassroam When EhE _
child returns to the regular clagsruam, ‘formal therapy SESEIDﬂE dre P
over but the therapist serves as a back-up resource to classroon -
teachers., -When the'classroom is revisiteéd two years later, both chil- ’
dren around whom therapy sessions had been built are ShBWn parglglpatlng

actlvely on the playgr@und and with their classmates. .
\\5

'7”r:7 Esrly DEVEIQPmaﬁ§;DfmA,ChjLﬁngputee (16mmn, sound,
e

sepia, 28 m
151

Audio Vi al Departmtnt, Ohio State University, olumbus, Ohio, 43210,

- Kevin has multiple amputations- below elbow of the left arm and below

8

knee of the right leg--and other CDD%EHlEEl malformations. Although
only four years of age, he has had both prosthetic arm and leg for over
two yea?ﬁ Normal develmpm;nt is shown along with early use of
prosthetic devices. . Role of occupational therapists in helping him
gain use of the arm device is discussed. He is shown at play, riding

a tricycle, and attending a preschool nursety with able-bodied children.
With unlimited mobility and ambulatory ability, Kevin participates in
activities appropriate for any child his age--see—sav, swing, swim, ‘and
even using # file. Witl over 2,000 congenital amputees born each yesr,
the ;mportanie of early’ pfﬂ&th%tlﬂ fitting and training is cpuacdal "and
emphasized as a means by which these children can, be Integrated in and
participate fully in community, family, and school activities.

The Maﬁ%s?n School Plan (16mm, sound, color, 18 ﬁiﬁutés). ' ﬁgQ
AIMS Instructional Media Services, Iﬁc-, P. 0. Box 1010, lollywood,
AdllfoHla, QODZS. ' . . . :

:
¥

‘The Madison _School Flan dESCfle% an 1nnavat1ve learning center concept

"pfgv1d1ng for the education of exfeptlansl children in a setting

éllaw;ng free flow of children between regular classes and specialdZed

fac111ties Itishmws the elimination of traditional disability ‘ .
but gdministrative purposesand illustrates an in—’

structional program dinked to a.continuous assessment of those edu- .

' al variables which operate to hinder performance of ax;eptlanal"

'gh 1& ‘en in" regular classrooms. Labels are done Away with as children

o brag#assivelydf%f@ugh three levelq==Pre -academic T, pre—academic II IT'

‘and aéademic At the regulaﬁ classroon (academLc II) In each of the

leve youn EtEfb ré 1ven 1ncraas;ng op ﬂftunltiés to function
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graups wzth ‘less individualized attention and - supparﬁ, and to use.
regulsr‘l&ssans ‘and curriculum materials. Tang1§1e rewards are
ed-as youngsters move toward regular ‘luussoom placement.

Normalization (1l6mm, sﬂund color, viS m’ wtes) ., ’“jl;.?ﬁ

Atlanta Association for Retarded C;Eiﬁen_, 1687 Tully Clr;le N W.
Atlanta, GEDTglE

Acceptance of differences in other people is the bezic theme of this
film._ Although presentations are applicable (1 21°.l develeopmentally

Fadisabled individuals, mentally retarded persons are used as bases for

249,

250.

discussions. The .concept of normalization is presented along with

" epriteria for lmpt%mentatlﬁn- Basic requirements for the normalization

‘process 1n§LUdEachup homes in communities for adults-—the most

- important lack in the process-—and adoptive homes for children. Other

needs and requirements for riormalization include advocates, a balanced
school day, comprehensive servi.ces involving physical and recreation
specialists, vocational tfalning centers, 5p1r1tual guidance, medical
attention, guaranteed voting rights, and Dppﬂftunltles for wholesome
use of leisure. Every individual is entitled to as normal life as-
each can handle and enjoy in gaining acceptance and understanding of .
other people. :

%

Not Just A Spectat@r (lﬁmm. sound, color, 26 minutes).

Town and Country Productigns, 21,Cheyne Row, Chelsea, London, 3W3 S5HP.
Available in United States from IntETnatiﬂﬂal-Rahabilitaﬁicn Film
Library, 20 West 40th Street, New York, New York, 10018. Purchase

“$350; Rental $20. ..

Within their own capabilities some disabled people have distinguished
themselves in national and international sports competition. However,

because of lack of leadership, inaccessible facilities, and inadequate
. transportation, the majority of disabled people have been denied chances

to take part in--or even try-—physical recreation activitcies. .This
film, produced in cooperation with the Disabled Living Foundation
(London), shows-something of the many--between 40 and 50--and. sometim
unllkely activities that -challenge, give personal satisfaction, and
prV1de pleasure to a great nunber of people with different handi-
‘capping conditions. Whether mountain climbing, playing basketball
angling, sailing, kyaking, caving/spelunking, wheelchair:danecing, or
taking part 1in léss strenuous bird watching or checkers, transp@rtatian,
facilities, adapted devices, and leadership are available. "Able-
bodied and disabled participate together; sensible adaptations of
usual activities are presented; and similar leisure interest of able-
bodied and disabled are emphasized. Social and physical benefits of
active participation and what can be achieved pervade the basic nessage
of this film—-sports and recreation help make the life of a disabled
person worth living.

Out of Left Field (L6émm, sound, color, 7 minutes).

Yoyk, 10011l. Purchase $25; Rental $6.

American Foundation for the Blind, 15 West 16th Street, New York, New
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s LJ



O

ERIC

Aruitoxt provided by Eic:

Pt
Wy

2]

[
(W]

Tt

|23

[N

. (California) Unified School District. The program shown is desdigned ' .-

76 - : ¥

This film, narrated by Peggy Cass, is basted upon. Ameriean Foundatdion
for the Blind sponsored workshops in Baltimore, Maryland, and Raleigh,
North Carolinma, which emphasized integrating blind and visuaily im-
paired youth with theift sighted counterparts in community-based social,
recreational, and athletic activities., These workshops had actual
demonstrations of typical recreational and athletic activities con-
ducted on an integrated basis. Representative of demonstration ac-
tivities shown in the fiim are trampoline, rhythms, cards, baseball,
basketball, chess, music, swimming, diving,’ bawllng, tether ball,

pool, wrestling, §iﬂging; and dancing. Panel discussions of bllnd;
visually impaired, and sighted youth feature discussions of how they
meet problems of integration in these activities.

Partners in Play (lémm, sound, black & white, 20 minutes).
United States Public Health Service, Audio-Visual Center, Chamblee,
Georgia, 30341.

Partners

onnel at Parsons State Hospital (Kansas) in

ly obtaining a community recreation department's cooperation
F r%%ntégrating 65 mentally retarded and 70 nonre tarded
in a standard summer Lamplng program are shown and dis-

fniluded are sequences depicting methods, approaches, aﬁdf”

°s used in organizing and administering the camp, erentlgg

the staff, and conducting activities. Emphasis is on ef fective - .

activities and approaches and the role of play in gro wth and d;v;lﬂp=

megg of all children, including thz mentally: retarded. ’
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Paula (lémm, s clor, 7 minutes). _
March of Dimes National Foundatton, Box 2000, White Plains, New York,
10602, ‘

Paula, five-year old poster girl of the National Foundation, tells
her own story in collaboration with her mother. Despite severe birth
defects-—open spine, club feet, and water on the brain—-she is shown
taking part in activities at home, in school, and at play with her
parents, brother, and classmates in regular school and community
programs. ;

The Promise of Play (lémm, sound, color, 22 minutes).

Bradley erghE Films, 309 North Duane Avenue, San Gabriel, California,
91775. ‘

This is a film'reporc on a Title VI ESEA program of physital education
for orthopedically impaired children at Loma Vista School, Palo Alto

to (11 involve severely disabled children in games and activities enjoyed
by their peers, (2) adapt Equlpment and activities to help each child
succeed, (3) integrate orthopedically involved children more fully inato
regular school programs through games and sports, and (4) -€each specific
skills to enhance each child's physical health and self- ~image,. In A
addition to a variety of dEV&lmegntal activities in which an
orthopedically impaired second grade youngster practices different .
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physical and motor skills, the film shows the child participating with

T second grade classmates in relays which emphasize that individual !
differences do not need to keep .people apart. As one of a team, every
yQUﬁggtér must do his or her part. .

254, SReadin anﬂ Writin' Ain't Everything (16mm, sound, color, 22 minutes).

Detroit Film Collective 2680 West Frsnd Bnulefafd Detroit, Michigan,
’ 48208. ’

This documentary £ilm provides an enlightening look into mental re-
tardation from personal and community view points. A young man presents
) his view of life in a typical custodial, residential facility in which
= there is much rocking, bizzare ‘behavior, and head banging. 'When he gets
out, "...it felt like a million..." as he became free, independent, and
‘dependable. He 1is shown working at a hospital, in his own apartment
where' he has privacy, and in a second job as a bus bny because of need
&Ear more money to meet expenses. Eveﬁfthuugh he can't read or writée,
he can work and_make it on his own in the world. New approaches and
description of @tﬁﬁf ‘programs im Michigan are discussed. Other ex-
amples emphaalze the variety of activities in full services programs
forvmentally retarded children. Parents discuss their own children
who éovetr a wide age range. The film is a vehicle fpr creating gréater’
understanding of mental retardation and a tool for fostering and sup-y . R
portlng progressive programs and full QammUﬁity services for retarded -
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lémm, sguﬂﬁ, color, 28 minutes).
ervices, Inc., P. 0. Box 1010, Hollywood,
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The Santa Manlga Prquct engineered classroom demcnstrates a clearly
designed set @fgédugathnal procedures easily applled te tprcal public”
. school classes for educationally handicapped and/or emotionally dis-
* turbed Ehlldfén 6 to 15 years of age. It is designed to bring overt
- behavior DF thldren into line with minimum Stdﬂdafdﬁ re quifed for
o learning. The program helps lengthen children's attention span,
promotes successful accomplishment of carefully graded tasks, and
provides an environment with rewards and structure. Th%qhiérarehyi
of educational goals described includes the following $§ ence:
attention, response, order, exploratory, social, mastety, achievement.
Each student works within this structure at tasks for which he is
- rewarded in terms of, attaining goals and fulfilling objectives in
which he needs special attention. Although many of th&gé fhildren may
regress and take a step backward, this program and special :approach is
degigned to help him then take two forward. <J

&
Scouting Unllmltad (slide-audio cassette, color, 15 minutes).

. - Boy Scouts of America, North Brunswick, New Jersey, 08902. Purchase

[
o
fag

59.80.

g 7
This slidg/cassette presentation on Scouting for mentally retarded
boys was zﬁveléped cooperatively by the Boy Scouts of Anerica and
National Associarion for Retarded Citizens. As mentally retarded
boys are seen actively dnvolved 1n all three Sc@utlng programs-=-Cubs,
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Boy Scouts, and Explorers--many misgénceptians about both retardation

and scouting are dispelled. The boys as well ag. .their parents and
Jeaders discuss values of %c@ut;ng Emphasis thfaughauﬁ this
presentation is upon similarifétes--not differences——among all bays

and contributions of Scouting in promoting physical, mental, social,

and emotional” dévelﬂpment of retanded boys. Tocus is oh fun in both
special and 1ntegrated troops, camps, and related activities. Various -
problems and WSyS both Scout Service Agencies and Associations for
Retarded ‘Citizens can .assist in solving them are discussed. An
important message bf the pEESEHtStan 15 need to involve more retarded
boys in Scouting. . .

Those Dthar Kids (16mm, sound, color, 25 minutes).

Audiovisual lerary Service, Continuing Education and Extan51nn,
University of Mimmesota, 3300 University Avenue, S. E., Minneapolis,
Minnesota, 55414. ’

Basic to this presentatian‘is the philosophy that children are chil-
dren ‘regardless of handicapping conditions. Children with special
problems can learn and they have the legal right to reckive every
opportunity that is offered to their nonhandicapped peers. Thlq film
provides basic information about the development of special education.
It presents legal developments that have guaranteed the right to edu-
cation for every child regardless of the type or severity of his or

her condition. Bases for due process ‘are discussed in terms of prior
notification, impartial h&aIlﬁgS representation by cﬂunael examination
of evidence before trial), review of evidence and pregentstlan of
witnesses, right to cross examine, independent evaluation of, the child;,

. and accurate records of hearings. The full continuum of speciad edu=

cation services is discussed including regular classroom placement

WLth or without consultation and/or itinerant teachers; regular class-
room placement plus resource room and/or specialist assrgtance regular
and part-time special class placement; full-time special class placemerit ;
special day school; residential school placement; and hospital placement.
To TLive On (lémm, sound, color, 26 minutes). _ N

" Bulova School of WdtLhmaklng, 40-24 6Znd Street, Woodside; New
11377. '

To the: theme of "Oh-Lucky Me" students at The JoSeph Bulova School of
Watchmaking tell the story of the school and what it means to them and
their lives, TBE total program at the school is shown including infor-
mation about EYBllable courses in watchmaking and watch repair., Sup-
portive services such as personal and vocational CDuﬂEEllng, physieal
therapy, and preparation for community life are discussed. An under-
lying philosophy of the school -and .goal for students is to attain per-
_sonal independence and a life of normal activities in the community.
‘Recreation and wheelchair Sports are extremely important in this process.
Among activities in which studernits have opportunities for active par-
Clglpatanlﬂid shown in the film are basketball, velght-lifting, swimming,

rarchery, boating, and less vigorous activities %uch as checkers and chess,

The importance and significance of opportunities to take part in national
and international wheelchair games are expressed by those who have

5
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Le participated . Phe basic philosophy of the school, its staff; and
students is summed up in the motto, "If I'm going to be scmething,
1'm going to be the“best." '

t

259. To Setve A Purpose (16mm,” sauﬁd color, 15 minutes).
Bureau of Education for the Handicapped Community' College, Project in

University of Illinois, Urbana-Champgign, Illinois; 61820. Purchase $65.
Ratiopale for' and. purposes of tHerapeutic recreation are presented '
through discussions with atd comments of leaders in the field. aRoles

of therapeutic recreation specialists in a variety of séttings, with
individuals having various handicapping conditions, and in different
activities are shown. Points are accentuated and Qunctuatad with a

¥ . bagkgtonnd of part;clpantz of all ages taking part- in a wide array of
. indoor and outdoor, active and passive recreational activities in
Separated as well as 1nt2gratad programs. - Evolving roles in. leiaure
¥ counseldng are discussed along with job pﬁtantlal for individuals with
*?y ) various amounts to training and experience. The film provides an’
- Y'  introducdtion €0 the who, what; why, where, when, and how of therapeutic
¢ recreation. é LV . )

1260. Where Do the Ch1ld:en Play? (1 6mm , sauﬁd color, 15 minutes).
National Association far Rétafded Litlzeng 2709 Avenue E East, ="

Arlington, r«;xas, 76011" '

Tnday many EEVEIEly or prafaundly mentally fetardadgrhlldrén do nat
have 6 be institutionalized--they can live-at home if there are
appropriate services in the:community to meét individual and family
needs. This documentary film stresses need for community day training
prograns for such children.: In the film hopes of a younmg couple are
shstteréd whén théir first Chiﬂd iv diagnasad as pEQfDUﬁdly retarded
alternat1ue Df 1n%t1tutiunallzat1mﬁ
. l ) =
261. World of: D ,-Agllnd Children: Deaf- 511nd Circus (lémm, sound, color,

"8 minutes).

Campbe 1l Films, Academy Avenue, Saxtons River, Vermont, 05154." ,
A Interaction‘of deaf- hilnd children at Perkins School for EhE Blind

(Watertown, Massachu setts) with phﬂplﬁ in the community is emphasized
and feEmphaaled thfauph@uﬁ this £ilm. The vehicle for sugh communication
is a cdrcus brought dut ‘f isolation at the school and into the real
world. In this way deaf-blind children become integral parts of both
sound and community situatioms that are highlighted by interactions
between circus. performers and their audience. The fact that emotion °
“can only be kéxpfégaed when it is shared is vividly shown. Involvément

"of this type is cruecial to deaf-blind Chlldftn bg%aULe of the continuous
nature of their learning. Key to opening doors for them is communication,
vital ingredient .to promote and maintain give and take with the community
and social contact with the wdrld.
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THE BEST OF CHALLENGE :

A cnmpqla ions of the bg st aﬁlclEs ‘fram Chg

“ 'J,? ¥ by physi al edummn INSLrUCTOrS, claxﬁmnm !eﬂchsrs. par-

137 pp (245 67‘35;’1 200

tmgk contains mimmancm on activilies. BﬂprﬂChES an
dures appru}jnate far sevgrely and pmfuqﬁdly retarﬂéd as

c:mf ang fecreation pErSDHh;' 1968

ﬂf interests, ﬂbl'lllEa and E!DEIIEN:

= 2

PRAETH‘:AL GUIDE FBR TEACHING -
THE MENTALLY RETARDED TO SWIM

SIC Or upplemﬂhiary text far col
for workshops. clinics. sefminars,
in-service and pre-service programs
retafded to swim or 10 swim better :Sections deal with the in-
structhional staff, volunteers and aides. pre-service and in-savice

SPECIAL FITNESS TEST MANUAL ¢
4

lhe development of the test whu:h was adapted fiom which have been used successfully 1n aquatic progeams 1969

Explains
160 pp (245-08078) %2.00

the, AAHPER Youlh Fruness Test, and descnbes each of the seven
test items and lells how gach s administeréd Natonal norms for
mentally retarded boys and qids. ages 8 to 18 are presented A RESOURCE GUIDE IN SEX EDUQ'ANTIDN
alany with standards of ehigibhbty o sach award 1958 FOR THE MENTALLY RETARDED

: 56 pp. (2420 ﬂﬁl 5100

Ideas, s:gqsatmne and matenals fepresenting a cross sgrjné}? of
. . - the thinking &f professionals volunteers. and parents fram man
RECREATION AND PHYSICALACTIVITY FORTHE  * e Tnnng 61 protesst o parents fram, many
MENTALLY RETARDED . arganizauons, agensies. and 1hstfutions « Prepdred by a ;paual

’ # commithe of AAHBER and the Sex Information and. Educatign

= of reoreation bref descaption of mental Council of the United States |ncludes’ materals applicable for

retardation. what play can mean tor the retarded, objectives and and appropriale to educable or trainable retarded of all ages
demired outcomaes of programs n physical Livity  argamization and developmental levels. wilh jRecdl secnons to help parents
and tegching.:and suggested speoihe activities Annatated bibhiog and parent subsututes use The gluwde mare’ effoctively "1971
raphy of source matenals, 1966 96 pp (246-07726) 5200 : ’ 56 pp 1244.25134) §2 00
GUIDE FOR PROGRAMS IN PHYSICAL EDUCATION APPROACHES TO PERCEPTUAL-MOTOR'EXPE RIENCES

AND RECREA N FOR THE MENTALLY RETARDED - A overview ufkf\rﬁ(jmlﬁ‘ relating perceptual mdtar g ﬂg en ‘E‘ &

i
ition molo? abiivies! reading readiness, and the

mavemnent edi
problem child Hr*nrmle-t‘i fram JOHPER 1 9?9

? L e 4
| ﬁ;
- - "

L;nldi‘llni::\lnd SUGOBRIONE 101 develupanyg new prosgrams we en

nchirg and l-xuzlmjlm; alteady sxisting programs ncluthing a el

eviluation procedurg and lormep 1968 R

PROGRAMING FOR THE-MENTAL E 4
IN PHYSICAL EDUEAI}}QN AND RECREATION A eport on the DLTDDEI 1970 (L"iﬂ}‘ﬁ?” ;_ij

developiment  contaming mayor speeches, farmmars  armd ot
fughbights Detaded reports of current ch:(;v.;rﬂa and specific ok
plemaontation racammendatons for pfiysical oducaters are inclyd

epludl-migror

tncludes matenal o recreation ang day cane fod the heotally e

tirded o comimgiily recreabion feam approdach Lo progpanig

play facihities and squopment e roale of Mol activilies o 31441

grams for the ratarded: and recreation programng for the adult: ¢ ed 19];‘[5,7 7i T - 7200 pp 245-25120) £§3-85
retardatg 196 < Td4d pp (245 07942) 83 00 : '

. 3 MOTOR ACTIVITY FOR EARLY CHILDHOOD
MGf?ﬁ AFT{V’”F7AND7PE;RCEFTVU7A} QEyEFGPvENT A spnws of arlc b and Bl bisg clegaling with ,‘Y](i!rjl‘;mhwly fosr
SOME IMPLICATIONS FOR PHYSICAL EDUCATORS childrern ages 3 8 Repontey feom AAHPER publications 1971

The relabonships belween motor Setivily anil perceplual develop 16 pg 1 245

ment  ncludirng an lumiﬂ 1tesd hlhh(lq’\l[lhy aft selievied rradings

Reprinted [roim the H)HF‘FF( QQE 4 g pp (245 Uf_%J\jl Zhe CHALLENGE

[ i s Bi monthly newsletter t,icdlm{i with all aspects of haalth exdu
FERCEPTF’,AL'MDTDH FQQNDAT'GNE cation physical education and mereaton for the mamally retard
A MULTIDISCIPLINARY CONCERN el 1t foeatuwres apformation giout activiting, methods res

pubtheanons faciities  squipment suppphes Jegslation groblems

i:h

Highlhights  major aliiesses by leading authoribes 0 vafioos

discipphngs prispnted ot the AAFIPEHR sponsored Perceptual Maotor
4 I | A
Lansiy grainyg B3 00 (5 issues per vedr)

and many other concers of gl personne! yedvee o0 these o

Symposinm Descihes dcnon frograms for developing

prrsonalizmg early educabon and providing
1469 160 pp (245 OROAZ] 53 00 ’ =

arid miior skills

dirvaloprmnntsl achivifs,

Order from AAHPER F‘u’hln:étl@h Sales ' .
1201 _16th Street. N W, Washington D.C. 20036 ;
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