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LEARNING TO SPEAK WITH STYLE: A STUDY OF THE
SOCIOLINGUISTIC SKILLS OF CHILDREN Order No. TBO8T55

ANDERSEN, Elaine Slosberg, Ph.D. Staﬁfnrd University, 1978.
166pp.

In acquiring communicative competenca, children must learn
to spaak not only grammatically, but also appmprxately. Al-
though rules for appropriate lanpuage use may vary from cui=
ture to eulture, they are usually sensitive across langunges te
many of the same faclors, including context and.topic of dis=
course, and the gex, age, familiarity and relative status of the
speaker and listener. For instance, adults usually speak in
one way to young children, in another to older children, and in
yet ancther tg fallow .;dults native speakers cunsnstemly mod-
ify their speech when addressmg foreigners; and men’s and
women's speech may differ lo a greater or lesser degree, de-
pendent in part on their roles in society,

Thig study examires young children’s awareness of the
sociolinguistic rules that govern appropriate language use. It
explores (i) the repertoire of registers (i.e., speech varieties)
young children possess; (il) the linguistic devices they use to
mark distinet regislers both functionally and structurally (i.e.,
the syntactic, semantie, and phonological features): and (iii) the
way their skill in using these registers develops,

s The speech o 24 children (12 boys, 12 girls, ranging in age
from 4;1 = 7;1) was recorded in three different sessionsof
play-acting with puppets. In ore session, a child would ‘do the
voices’ for puppets representing a father, 2 mother, and a baby;
in another, the same child would role-play a teacher, a student,
and a {oreign studenl; in the third, he or'she would speak as a
doctor, a nurse, and a patient. E‘ich child was asked to play
two Fales at a time=-%0 as lo elicit contrasting “styles”--while
the experimenter played a third, mainly to keep the session going.
veialed a nuﬁ!;er of patterns in children's

development of socialinguistic skills: (i) in the order in which

different registers were acquired; (ii) in the erder in which
particular features of each register wera learned, and (iii) in
sex-differences in the use of particular registers.

- Registers tied lo the Family context seemed to be easiest

- for the children, followed by those in the Doctor context, and
then the . Classrmm context. Foreigner talk was by far the
most difficult register for them.

Across the different regisiers, somé features were used
earlier than others to mark different roles, The children first
marked roles phonologically (especially prosodicaily), then by
cholce of topic and vocabulary, and only later did they use many
of the syntactic devices that can differentiale roles.

Although sex-related differences tended to decrease with
age, girls, In general, undertook more roles, spoke more, and
incarporated more register-specific modifications inte their
speech than did boys.

A DIALECTICAL EXAMINATION OF BASIL BERNSTEIN'S
SOCIOLINGUISTIC THEQRIES Order No. 7802947

ARNTSON, Paul Howard, Ph,D. The University of Wisconsin-
Madlson,, 1977. 247pp. Supervisor: Professor Thomas M,
Scheldal

The pijpose of this dissertation was Lo dialectically examine
Basil Bernstein's soclolinguistic theorivs in order to generate
evidence thal may be used to test his thecriss® validity, Bern-~
stefn asserts that it is primarily through the social control
modes of the family that ehildren aequire different sociolinguis-
tic codes. In critical socializing contexts these codes can orient
children to different modes of learning and can therefore alfect
thelr educational experiences in publl; schools. Some children
may have: difliculty when the codes learned at home are dissim--
Alar to-the codes expected in school, -
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While Lhese ideas have generated wide spread recognition,
controversy, educatioual programs, and considerable research,
Bemnslein’s theories have not yet been adequately lested, Four
empirical questions were asked that began Lo examine the in-
ternal lc;ngu: and consistency of his ideas, 1. How do the speech
style indicators which have individually been associated o so-

lween children’s code usage and their perceived role dis
in regulative contexts? 3, Whal is the relafionship between
children's code usage, role diseretion, and their school achieve-
ment scores? 4, Is there a relation=hip between children‘s
code usage and their family size and th order? The first
threa questions were concerned, respectively, with the delini-
tion, explanation, and significance of elaborated and restricted
code usage. The fourth question begins 1o exmmine some of the
confounding variables that may have accounted for Bernstein's
social class differences,

The answers 10 the four questions were generated from an
interview study of 138 Caucasian kindersarten children in rural
Wisconsin. Thirty cne of the children pa ticipated in a pilot.
study. The main study consisted of 107 children from all possi-
ble social class backgrounds. Each child completed the Raven's
Progressive Mairices, answered open-ended questions about
their home.and school activities, and role-played eight secial,
control pictures, Four pictures were taken from Bernstein's
research. The other four were developed lo show children and
parents in praige and blame situations.

Three sels ol variables were collected from the children’s
files and interviews. The first set consisted of demoygraphic
and school achievement variables. The second set of variables
were 16 speech slyle indicators used in Bernstein's research
pmgram to ﬁegsme éhbarsled and restncted cude usage. The

meanmé pc’ntenlnls mnstrur;led ta measure percened mle dis-
cretion in regulative communication, These three sots af varh
ables were used to answer the four questions,

Based on varicus statistical measures of associalion, the
data did not support Berristein’s sociolinguistic theories. The
speech slyle indicators did not cluster into appropriate elabo-
rated and restricted groupings. The social control variables
were not related positively to elaborated speech variants or
related negatively to restricted speech style variants, School
achievemnent scores were neither strongly nor systematically
associnled with speech style indicators and soeial control vari=
ables, Finally, there was marginal evidence that some elaba-
rated speech style mdlcdlars were related ne;;mx ely to family
size, -

While it is possible that interview studies do nol allow for
the emergence of measurakle elaborated and restricted speech
variants, the present investigation, which included a re- analysis
of Cook- Gumpe 2’5 research, did not validate Basil Bernstein's
sociolinguistic theories. There was no evidence for the linguis- -
tie manifestation nf elaborated and restricted codes, their social
antecedents, or their educational consequences. Bernstein’s
ideas remain highly speculame

DEVELOPMENTAL THOUGHT AND VFRBAL EXDPRESSION
‘IN SIX TO NINE YEAR OLD CHILDBREXN

REVILL, [ynn
The Univorsity of

Diroctor: Vivian F, Cox

The question of
af eritient im



atary

by measuring diife
and child to adult. i

Forty-eight children were selected for this study by ran-
domization from within one schoul. Each child was shown an
ideatical aerial photograph and then presented with a set of oral
imstructions to accompany the phutograph.

Upon completion of the activity, each child was usked to re-
peat the set of oral instructions, first to an age mate and then
to the examiner, an adult. These retellings were scored ac-
eording to the sequencing and the number of oral instr n
expressed. The forty-eight children were divided into threae
age ranges: 5iX years six months to seven years six months,
seven years six monthg to eight years six months, and eight
years six months to nine years six months. The groups were
designated as A, B, and C.

The first hypothesis stated there would be z difference be-
tween groups A, B, and C in the ability of children to sequence
a retelling to a child. By utilization of the Chi square test for
statistical significance, this hypothesis was confirmed it better
than the .05 level of cance. The specific point of differ-
ence occurred between groups A and B,

The second hypothesis stated there would be a diffarence
between groups A, B, and C in the ability of children to se-
quence a retelling to an adult. By utilization of the Chi square
tegt of statistical simnificance, this hypothesis was not con~

firmed at better than the .03 levzl of significance.
The difference between the retelling to the child and the re-
oup B. The

telling to the adult was found to lie mainly i
children in group B were found to do a more accurs
sequencing to a child than to an adult.

The third hypothesis stated there would be a ditference be=~
" tween groups A, B, and C in the equality of retelling scores to
a ehild and to an adult, By utilizing the Chi squire test of sta-
tistteal significance this hypothesis was not accepted at the .05
level of significance. Indeed, due to the low significance, strong
{malica’ tone. we: & {ound to speculite he pusuilility of no differ-
ence betwesn the groups.

The study was designed as an exploratory search and was
considered a success from this puint of view, Precausality did
appear to be functioning as a developmental factor in children’s
language., Further r =
especinlly in the group B age ranys, 1o determine if the differ-
ing sequencing to ndulis and to children would be significantly
different. Egocentricism was not determined to be pperating

24 jan. Sugsestion was made to expand the

termine if the s
design.

The amthor &
ucation, especiall

itinng for
il.iren.

vz gdueation of young
to purcetys diffy wental levels of lnnuaze-abilite in
childrer will farther handieap ehildren working with current
currienlum and instruction,  Ovder No, 77-20,507, 07 pses.

search with larger samples was suggested,

AN EXPLORATION OF A METHOD FOR STUDYING A,DD—
LESCENT LANGUAGE (rder No. 7806374

BOHMAN, Charmay e Faye, Fh.D. Claremont Graduate School,
1978. 194pp.

Studies of language have previously emphasized carly child-
hood and pre-adolescent stages. This study addressed ihe need
for methods for more detailed description of sarly adolescence
and draws implications based on deseriptive analysis of a se-
lection of adolescents’ spontaneous conversations with mem=
bers of their families. Its contribution is to the body of knowl-
edge or adolescence and language behavior and provides a
technique for describing how language is used in specified na-
tural situations. The examples used in exploring the analysis
techniques also provided a basis for comparison with develop-
mental sequence in adolescence.

The data consisted of verbatim, spontaneous conversations
recorded by one parent of each subject. Over one hundred sam-
sles of this discor se were transcribed vv.a & period of three
months, The analysis of the conversations resulted in a de-
scription of each conversation which in turn produced a func -
tional profile and a strategy profile for each subject. :

No attempt was made to select subjects according to any
criteria other than sex and age, The conversations of four
boys and four girls between the ages of twelve and sixtéén were
analyzed. Except for one, all subjects were ecaucasian--each
living in a middle class community. Each conversation was
analyzed on the basis of ten language functions developed by
Regan irom the anthropological linguistics tradition of the
Smith/Trager school and a taxonomy of strategies developed
6y the researcher. 7

The findings of this study support the hypotheses that ado-
lescents have linguistic stylas which relate to their personality
formation duting adolescence and that language serves as a

useful coping strategy in the resolution of specific developmen-
tal tasks related to early adolescence.

PSYCHOLOGY OF ORAL NARRATIVE: A PERSPECTIVE
TOWARD LEARKNING Order No. 7731323

COKER, Nancy Lorenz, Ph.D. University ol California, Berke=
ley, 1977. 117pp. ’ :

Scholars of the oral tradition have long contended that mem-
bers of oral communities have an extra grammar, L.e., 2 meta-
grammar, which enables the comimunity to keep alive its cul-
ture. That is, before literacy enters a community everything
in the comnwnity that individuals want passed on to fulure gen-
erations has to be fashioned in a form-which can easily be com-
prehended and more imiportantly easily transmitted [rom one
persoti to anotler cver long periods of tum2 with a minimim
degree of distortion, It is from this oral community that uni-
yerszl narrative structures come into being,

On the other hand, much psychological theory con cerned
with the structures of cognitions in human memory have not
considered the historical development of the oral tradition in
this research. This is true even though some investigators
(e.g., Zajone, 1960) have examined the structural effects upon
subjzets of belicving that they will have to comnunicite a pas-
sage they are reading Lo someone else. Perhaps the best known
psychological study of memory involving folklore materials was
that of Bartlett (1932), who found more rapid forgetting of qual-
ifications incunsistent with the body of the message and selec-
tive alterations of the motifs to be more consistent with the
subjects’ culturnl expectations. Dartlett referved lo these ten-
dencies as “eflort alter meaning,” .

ERIC

Aruitoxt provided by Eic:



In order to investipale the values of narrative structure, it
is necessary to d sh form from content, This separa-
tion is rather arbitrary and some anthropologists avoid the
igsue, a5 we shall go on to evaluate, as it is a source ol many
theoretical problems in folklore. First, and from the strue-
turalist’s point of view, the most important factor defining 2
piece of discourse as traditional na ive is ils strutture,
Second, traditional folklore narratives have lexical features
we all rec ize 3% heing part of fairytale characteristies, the

-serves to illustrate why some anthropologists do not

) e upon a time" is clearly both le
structurally distinet. It is an opening motif (strucuu
ically traditional {ative speakers reco : it as coming from
the fairytale form and not stan h).

In order to examine the effects of content and struclure,
subjects read one of three sapes each approximately 1550
wordz in length, The first an Andrew Lang Fairy Tale
{tale type #338). It is 2 classic fairytale in every sense of the
tradition, beginning with “once upon a time,” concerning two
brothers, and having a bappy ending where the young man mar-
ries the king's daughter and rules the kingdom.

In the second condition subjects read this same fuirytale in
a rewritten version where I attempted to transpose as many of
the elassic [airytale features as possible without tampering
with structure or making the passage ridiculous or meaning-
less. Dundes calls this etic motil changes,

The third passage was a pi of prose lilerature taken
from Burroughs’ Tarzan and the Lion Man. This passage is
fanciful like the two [airytales, but lacks classic [zirytale genre

narrative structure. The passape does not begin: with a formula
but bagins “Rhonda Terry awoke with a start.” It ends with the
raain character, a gorilla, being killed.

The subjects were forty-two Rhetorie students who partici-
pated in the study during their normal class period. Alter
reading one of the passages, subjects rewrote it f[rom memory
and answered a briel questionnaire concerning its more salient
jeatures. In general subjects responses to the Prose passage
were ciearly dilferent from those of the Fairytale or Rewritten
Fairytale conditions. There was a notable lack of moralizing
in the Prose condition and subjects avoided identilying with
characters in the story, Despite these attempts at objectivity,
subjects made more errors in this condition than in the other
two, In both the Fairyiale and (to a lesser extent) the Rewriften
Fairytale conditions, subjects did precisely the opposite, be-

" coming very involved with the passages, particularly in terma
of moralizing. In the Rewritten Fairytale condition, if the sub-
jects recognized the passage as a fairytale, they also look great
liberties in moralizing; il they did not recognize the passage as
a fairytale, they responded more like their counterparts in the
Prose condition, and tried to distance themselves with social
science terminology.

The great majority of subjects in both the Fairytale and Re-
written Fairytale conditions began their stories with formulaic
introductions, whereas no subject in the Prose passage did so.

The results generally showzd a strong effect of structure,
for even drastic alteration in the content of the rewritlen ver-
sion of the fairytale had relatively little elfect on the subjects’
responses.

ae
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THE USE OF FREQUEKCY ADVERBIAL TERMS BY

YOUNG CHILDREN: ACQUISITION AND BLANING

DINKEL, Kancy Richbuurg, Ph.D.
University of South Florida, 1977

The purpase of this study was to provide data to test the
following hyputheses of semantic acquisition: (I} that young
children’s usc of relational terms varies from adull use,
(2) that yuung children will overgenoralize the meanings=-
using the three terms interchangeably, and (3) that the [irst
term to be used aceording to the adult model will be the more
generil (unmarked) term,

Recent research in semantie acquisition sugpests that
the study of children's use of relational lerms, opposites and

itle, before=-after,
brother -bay) will produce data most li 1y to give informa=
tion abuut the child’s semantie structure,

in this study, the use of a set of relational terms, the fre=
quency adverbials often, sometimes and hardly ever by chil~
dren ranging in age | ths {o § years, 11
months and by adult college students was analyzed,

The subjecis were 70 children enrolled in privite schools
in Hillsborough County, Florida and 20 college students at the
Universily of South Florida, The children were selected by
stratified random sampling from seven 6-month age groups

. ranging from 3,6 w §,11 resulting in ten subjects in each

age group. The 20 college students provided the adult crite-
rion,

Light flashes constituted the frequency events towhich these
three terms could be applied, Tested individually, the sub-
iscts were jiven two types of tasks, In the production lasks
5 produced lizht flashes to represent the presented

1 netis dly wver, In the de-
zeription tasks, sul ==ified The presented light flas]

frequencies as one of the three terms,
These data were arranred in two ways [o

analysis, ng raw
ik order eslib
2y or low (1) fre-

ures with subscguent Scheffé
tyze the [requency

Tesis and a Test {or
dnati in the deseriprion and profuction 1

The ranked data for cach of the ty
¥ the Fricdman Test, the Krusk
and the Cochran’s Q Test.

The hypothesis tind children would vary in their use of the -
relativnal terms from the adulf use wis supported. he adull
group ciated o more consistent range of Irequencies with
each torm than did the child age groups. The adult group also
established @ consistent rank order of the terms, With the ex-
coption of the oldeast child uge group (6,3 = 6,11) these consis-
tencies were not 1 in the groups of children,

The hyputhesis that children would vverextend and use the

; woere
s Tost

" terms interchangeably was also supported. Children under age

6 did not signifieantly distinguish differences in these words
in terms of high, iniddle and low {requency. The children aged
6,0 = 6,5 while distinguishing significantly among the tarms,
gave the term hardly ever the high and the term sometimes
the low [requency feature, It is concluded that the adult mean=
ing of thes¢ relational terms is not established in children
younger than 6 years, 5 months and interpretation of state-
ments by younger children that include these terms is ex-
tremely difficult, The word ever in the term hardly ever may
cause confusion and an over-extension of a feuture [+ DURA=
TION] to cover all aspects of time relations, ineluding [+ FRE=
QUENT], :

The hyputhesized acquisition nrder that predicted the ear-
liest ncquisition of the unmarked term (often) was not sup-

_ ported, nor was any acquisition order apparent.
Order No. 77-20,157, 168 pages.




 SURVEY OF CHILDREN'S ANALQGICAL ABILITIES FOR
GES 2 - 15 Order No, 7730814

wBRUCQ, Denyse Claire, Ed.D. University of Northern Colo-
ado, 1977, 200pp. .

Problems = The problems are three: What are children’s
nalegical abilities? How do they vary with age and sex?  And,
ow do they relate one to another? These interrelated prob-
smg cannot be separately studied.

Procedures = An instrument of seven activilies was devel-
ped and presented in individual tape recorded inlerviews of
wenty to thirty minute duration to 140 children, Ten children
f each age from two through fifleen yedrs were interviewed.

7o randomize the sample, only those children having birthdays
luring the 'month of the interview were interviewed. This pro-
:edure gave age specilicity for data analysis. The lapes werc
ranscribed onto data forms according to preseribed evaluation
yrocedures., ;

Instrument activities include: a. interpreting verbal analogy
yroblems, b, interpreting figurative analogy prublems, e. stat-
ng the reasoning leading to the solution to verbal anzlogy prab-
ems, d. stating the reasoning leading to the sslution to figura-
{ive analogy problems, e. selecting pictures of analogous events
‘or a story concept, . speaking and w1 g with analogies, and
z. recognizing analogies in context while listening or reading.
An interrater reliability check on the survey instrument gave
an 85% level of agreement for all tasks, Statistical reliability
lor activities a = ¢ was 0.894 as determined using the Kuder
Richardson (formula 20) procedure.

Data analysis techniques employed were: performance
averages and ranges by age for the activities, significant score
patterns, mean and standard deviation based on threeg year age
spang, correlations, and analysis of variance.

Results — There iz no significant relationship between:

1. age and performance on fndividual analogy activities. Ae-

cepted for activites e and . Rejected for activities a — d, and
g. 2. the sex of the child and performance on jndivideal anal-
ogy activities, Accepted for aclivities n — d, and g. Rejected
f{or activities e and {. 3. perfommance on verbal and [igurative

activities. Accepled, 5. identification and use of analogies in

speech and writing. Aceepted for both of analogies (per-
sonal, direct, symbolie, and fantasy) and grammatical classes

(gimile and metaphor).

Conclu, ﬁEased on these results, the outstanding data
in figu bles, the phenomena reported on activities [

and g, and with respect to the limitations inherent in this study,
the following conclusiona are warranted: 1. Many abilities
comprise children’s analogical thought, Their analogical abil-
itles include at least those exhibited in the seven activities in
this survey. 2. Children develep the abilities of interpreting
bﬂth verbal and figurative analogy prablems and of speaking
and writing using analogies gradually, 3, Children develap the
abilities inherent in activities ¢, d, &, and g immediaiely upon
;nﬁeept awareness. 4. Children as early as four years old ex-
hibit analozizal abilities inherent in activities b, ¢, and f. 5. By
the intermediate grades, children exhibit all analogieal abilities
identified in this study. 6. Children's abilities to write and
speak with analcgies differ from their abilities to recognize
“analogies a3 they listen or read. 7. Children speak and write
'with analogies freely when analogy use is acceptable and en-
couraged. . During pre-hdolescence, children’s abilities on
activities o and b are greater than on activities ¢ and d. Ado-
lescents perform verbul activities (a and ¢) with equal ability;
for figurative problems, their ability to state the reasening
leading to the solution exceeds their ability to interpret the
problems. 9. The expressive activities (e and ) are not age
dependent. '10. Sex is related to abilities for the expressive
activities (e and f). Girls exhibit greater ability on activity e,
Boys exhibit greater abilities speaking with analogies during
preschool years; girls exhibit greater abilities during elemen-
tary years; and both sexes exhibit equal abilities during adoles~-
cence, :
] R iendations - How these ability palterns relate to
J. Plaget’s model of learning, L. 8. Vygotsky's stages, and
_change with W, J. J, Gordon's synectics activities needs inves-
tlhrsti,ﬁn. ¢ )
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AN EXPLOFATOHY INVESTIUA LRSS WUI L85 dvisiis s i—es
SHIP OF SEXUAL IDENTITY AXND USE OF SEXUALLY
IDENTIFIED LANGUAGE Order No. 7803876

EMAN, Virginia Ann, Ph.D, The University of Nebraska —
Lincoln, 1977. 191pp. Adviser: Vincamnt [i Salvo

The central concern of this study was an examination of
sexual identity and its relationship to the use of sexually iden-
tified language. Beginning with the principle assumptions of
symbolic-interaction theory, the sex variable was examined
from a social identity perspective, Inherent within such a
theory was the occurrence of language as the mediating vari-
able responsible for the dynamie interaction of self and so~-
ciety.

Language was viewed from the Duncan and Burke perspéc-
tives that it is social in nature and reflects a perceived im-~
pression of oneself, Inherent within the theoretical develop-
ment of language as self expression was the importance of
gituational demands. The methodology of this study was then
designed to examine the use of sexually identified language
across situations in relation to sexual identity classifications.

A total of 141 subjects each generated four responses {0
identified situations yielding 564 pieces of data. The data was
analyzed by trained raters utilizing a newly established con-
tent analysis system. Results from such ratings were then
clagsified according to sexual identification. Both the inde-
pendent variable of sexual identity and the dependent variable
of language were classified as masculine (high masculine and
low feminine), feminine (low mascullne and high feminine),
androgynous (high masculine and high feminine), or undiffer-
entiated (low mascullne and low feminine),

The chi-square analysis of the results of this study demon-

strated that individuals with differing sexual identities do not
necessarily differ in their use of sexually identified language. -
Adding the construct of situational demands, resulls indicated
that sexually identified language is not used consistently across
situations. Instead certain situations called forth particular
types of responses. Further results showed that when com-
bining the subject’s sexual identity, individuals with differing
sexual identitles differ in their use of sexually identified lan-
guage across situations. Thus, an interaction of sexual iden=
tity, type of language, and situation occurred, -

Further analysis demonstrated that the androgynous and
raasculine identified indlviduals were more able to adapt to
situations and respond in accordingly gimilar fashions. Femi-
nine identified individuals consistently responded using femi-
nine language, as did the undifferentiated identified subjects.
Such results are explained using the assumptions of symbolie
interaction theory, social exchange theory, social compar-
ison theory, personal construct theory, and the interpersonal
competeney approach., Androgynous and masculine identities
were deemed to have the highest levels of interpersonal com-
petency. )

Recommendations for future research in the areas of sexual
igentity and language use are proposed and contributions to un-
derstanding one’s self-concept, sexual identity, and linguistie
patterns are linked to ultimate communication effectiveness.



A STUDY OF THE VERDAL PRODUCTIVE HUMOR OF
PRESCHOOL CHILDREN

ERICKSON, Joan Good, Ph'D, University of Dlinois at Urbana-

Champaign, 1977. 166pp.

This study Investigated the verbal productive humor of pre-

iichaol ehbildren utilizing a naturalistic approach to research,

The primary purpose was to develop a classification system by
pulation,

which to describe the verbal humor produced by this
j:‘h,e secondary purpose was to agcertain the relations ip be-
tween selected variables and children’s verbal productive hu-

mor. Data were obtained on 14 males and 14 females, age 4~0
to 5=6, through two methodologieal approaches: Parent(s) were

trained tr. ohserve the target-behavior and report samples of
verbal productive humor and issoclated factors which their
child used over a three io six week period. Child interviews
by the Investigator provided additianal humor samples as well
as measurés of creativity, analogy ability, mental age, and -
*'humor fluency,
i Atotal of 552 samples of verbal productive humor were

uged to generate a Taxonomy of Verbal Productive Hdmor which

. Included three types: prescribed format, spontaneous, and

- drawing bumor, ‘Prescribed format humor was “usther classi-
fled into eategories of riddles, jokes, knock knocks, and others.

In addition, four developmental levels were delineated, Spon-
taneous humor was further classified Into seven categorles
such as teasing/sarcastic wit, two levels of joking wit, idio-
syncratie cne=liners, etc, Four [eatire analysis scales were

also generated from the data to further classify the humor sam-

ples:

topical referents, sex/agression orientation, linguistic/

cognitive f_haracteristrics, and absurdity/ incongruity parameters,
Findings are reported according to the freqiency of occurrence

of ﬂ;e, various elements in the taxonomy and correlations with
the independent variables, The findings are discussed in rela-
tion to the literature on child development and humor theory
and research,

. A NEO-PIAGETIAN ANALYSIS OF COMMUNICATION PER-
FORMANCE IN YOUNG CHILDREN Order No. 7731354

FOORMAN, Barbara Robins, Ph.D. University of California,
Berkeley, 1977. 271pp.

An exploratory study was conducted to interpret age and in-
dividual differences in young primary school children's per-
formance on & communieation task in light of a nec-"Piagetian
theory of cognitive development.

The study involved 48 white, middle-class kindergarien and
second grade children, halfl at each grade level, These sub-
jects served as speakers in a referential communication task
where the goal was to describe a black and white photograph of
a dog, car, or person’s facial cxpression well enough that the
adult listener could pick out the referent from among an array
of nonreferent photographs of the same stimulus set. If the
speaker’s spontaneous initial encoding was nol adequate for
distinguishinyg the referent from the nonreferent array, two
forms of feedback were provided by the listener: 1) Non-spe-
eilie, verbal feedback of the form #I 5till dont know which one
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it i5. Is there anything else you can tell me about it?” and, if
an adequate description wis still not given: 2) Specific, vis.al
conlrasts,

In addition to a practice triul, there were five lrials [or each
stimulus set. Dependent variables for the comn ation task,
assessed from transcribed audio-tape, were: number of ade-
quate initial encodings, number of potentinlly relevant features,
and number of steps of feedback. Factors of the cognitive style
field dependence-independence and mental processing space
were assessed by the pretest measures of WISC Block Design
and the Cucul test. Vocabulary reperioires were assessed ina .
postlest where the experimenter asked questions about relevant

-Teatures of the communication task's referent photographs. In-

tercorrelalions were obtained for these variables and analyses
of variance were performed on the communication task and
posttest measures,

Analyszes of variance revealed age differences favoring the
second grade in terms of number of adequate encodings pro-
duced and the number of steps of feedback required in the com-
munieation task. A similar grade level difference was found
in the numbers of relevant features produced in the positest,
But there was a relative lack of signilicant grade level differ-
ence in the number of relevant featur roduced in the com-
munication task itself, If kinderg ecs did not mention
fewer relevant features then there is 3 need to explain the
younger subjects’ significantly greater need for feedback. I
kindergarteners’ feature encodings were (as a group) qualita-
tively inferior to those of 5econd graders, then one would ex-
pect a lower correlation betwsen feedback and relevant features
for kindergarteners. In fact, this was the case, :

The hunt for sources of grade level differences in the rela-
tionship between feedback and relevant features centered on the
manner in which relevant features were encoded and the ability
to make use of [eedback. With respect to feedback, grade level
quantitative differences were not revealed in the subsequent use
of features elicited by negative feedback or positive fesdback,
With respect to encoding style, second graders produced con-
ventional and relatively permanent features {e.g., shape of nose
for Faces), while kindergarteners were more indiscriminate in
their production. The responses of younger children were more
often determined by perceptual saliency and, o a lesser extent,
by personal relatedness, . .

Age difference erformance on this communication task
appeared to be due to more than just differences in vocabulary
and functional adesnacy of feature encodings. - The neo-Piagetian
construct M energy proved helpful in explaining why second
graders and kindergarteners dlike gave evidence of having ac-
quired task-appropriate goals but why it was that second grad- .
ers were more consistent in applying appropriate executive
schemes to achieve the goal. The schemes that seeond graders
applied allewed them to switch a wholistic encoding to an apa-
lytic one and also to edit their own descriptions in the midst of
initial encodings. Second graders’ greater amount of M energy
might also have been an influence in accounting for the minimal
interference of affect and field effects, two faclors which played*
a noticeable role in kinderygarten communication behavior. -

Educational implications of this investigation were offered
with respect to the conient of early childhood oral language cue-
rleulum and the instructional strategies necessary to imple-
ment such a curriculum. The instructional strategies were
drawn from an informal analysis of this communieation ta iK's
requirements, based on A neo- tian interpretation of the
children's eommunicalive behavior,
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" ones, some sevens--among the subjects).

DIFFERENTIAL SEMANTIC FEATURE EMPHASIS ACROSS
SENTENCE CONTEXTS: AN INVESTIGATION OF FIFTH-

GRADERS' LEARNING AND APPLICATION OF THE PRIN-
CIPLE FOR NOUNS Order No, 7719763

GARNER, Ruth Ann, Ph.D. The University of Wisconsin—Mad-
isen, 1877, 125pp. Sug.rvisur: Professor Richard J, Smith

The study was designed to explore the size and nature of
fifth-graders’ semantic feature sets for familiar nouns (Part
One) and the ability or inability of fifth- grade subjects to infer
which semantic features from the sets were emphasized across
single sentence contexts (Part Two).

In Part One of the study, a central theory derived from the
work of Rosch (1973, 1975) was tested, Words, it was pro-
posed, have a core meani ing and semantic features representing
the meaning of a noun differ in the degree to which they fit the
core meamng Bubsets of semantic features (*modal,” “mid-
range.” and “outlier™) du’l‘ermg in frequency of use in commu-
nieation contexts were proposed.

Fifty subjects were randomly selected from the Brown
Deer, Wisconsin fifth-grade population to participate in Part
One. Twenty-five nouns were systematically selected, and
seven features were generated {or each noun. The 50 subgeets
ranked the features from one to Seven in terms of how well they
described the noun at hand. An average rank score across sub-
jects was computed for each feature for every noun, and fea-
tures were assigned Lo one of the three subsets by average rank
score. Had the notion of subsels of features been illogical, it
Seems likely that the average scores would have clustered in
the mid-range column (resulting from low agreemeit~-Some
This wag not the
case; the notion of subsets of semantic features received sup-
port-in Part One of the study,

Given this support, Part Two was designed to investigate
fitth-graders’ ability to infer feature emphasis. Some sen-
tences of “The noun, verbed the noun,” form emphasized modail
semantic features for the noun,, 50 e emphasized mid-range
leatures, and some emphasized outlier features. It was hypoth-
esized that subjects would encounter comprehension difficulty
with non-modal emgphases, and that training variables (humber
of instances and spé xflcatmn of emphasis alternatives) might

. affect the oulcome onMhe feature-convergence comprehension

task.

Ninety subjects were)randomly selectzd from the Brown
Deer fifth-grade pool of/untested subjects. Training materials
were prepared in six fdrmats that reflected random treatment-
combination assignment. Three counter-balanced test forms
were devised, Following n pilot study to test procedure, the
90 subjects were trained {and tested immediately afterward)
mdividuallyi Five planned comparisons had been devised to
pose specific questions parallel to the five research hypotheses;

all tests of comparison values were car ried out at the’,01 Sig-

nificance level, and four F vilues reached sjgnilicance. As ex-
pected, subjects encountered comprehensi

on difficulty with no
modal feature emphases, and the specification of 9{1]1)}]1555?’2\

alternatives in trammg did in fact affee

t the ¢
outcome. omprehension

,\)
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SOME ASPEC TS OF THE INTERACTION OF “EAKER AND
HEARER IN {E CONSTRUCTION OF THE TU.. 1 AT TALK
IN NATURAL C‘D NVERSATION

GOODWIN, C‘;‘hm‘lesi— Fu.D. University of Pennsylvania, 1977,
374pp. Supervisor: Klaus Krippendorif

Taking as a point of departure the work of Harvey Sacks and
iz eolleagues on the organization of turn-taking in conversa-
tion several specific tasks posed in the construction of the turn
at talk, ag well as resources available to participants for the
accomplishment of such tasks, are investigated. Dala for thiz
analysis consists of approximately fifty hours of videotape of
actual conversations recorded in a variety of natural settings.

A first phenomenon investigated is the negotiation of a state
of mutual gaze between speaker and hearer at the beginning of
the turn at talk. It is found that speakers who do not obtain the
gaze of a hearer perform specific actinns, such as the produe=-
tion of restarts and pauses, and that after such actions nen-
gazing hearers being to move their gaze to'the speaker, N they
do not the speaker may repeat his action until an appropriate
answer ig oblained. The data supports the possibility that the
actions of speaker and hearer constitute a particular tyge of
gummons-answer sequence. When criteria for choice between
alternative actions capable of requesting the gazs of a hearer
are westigated it is found thst the gase of the *;peaker is aJsa

tiss Ielative, to eat;h ﬂther is prDPDSEd and tms rule is fr;mnd tu;:
be not only consistent with the phenomena already investigated
but algo to provide a preferred order for the sequencing of the
participants’ gaze at turn-beginning.

A second phenomenon investigated is the ability of partici-
pants to add new sections to their emerging voeal and nonvocal
’actia'ns. Such ability is Im."']d tc cﬁnstitute a resource fm* tﬁe

one partimpant to cgnrdlnate,‘the gnits ha is prmﬂuc‘.lﬂg with the
relevant actions of a co-partizipant. Specific phenomena exam-
ined Include the lengthening of spurid articulation within a pho-
neme, the addition of phrasal breaks of various types to an ut-
terance, the addition of new worda and phrases to a sentence,
the addition of sentences to a turn, and finally the addition of
new sections to the nonvocal aetions of the participants, Rea-
gong displayed by a participant for the addition of a new seg-
ment to a unit are also examined, '

The last phenomenon investigated ia the ability of the
gpeaker to construct a turn capable of providing for the par-
ticipation of mutually exclusive types of recipients.. In con-
versation a speaker should not tell his recipient something
that the recipient already knows. A situation is examined in
.which recipients who have not yet heard about what the speaker .
is saying and recipients who already know about it are simul-
taneously co-present. It is found that the speaker can trans-
form an utterance appropriate to an unknowing recipient into
one appropriate to a knowing recipient, and thereby include

both in his turn, either by changing the type of action being per-
formed with the utterance or by changing the structure of the
event belng reported through the utterance. Such ability is
found to be a resource useful for the accomplishment of a num=
bher of tasks posed within the turn, enabling a speaker for ex~
ample to move his paze {rom one reclpxent to another in re-
spongé to changing contingencies in the interaction while
malintaining the appropriateness of hxs utterance for itg re=
cipient of the moment.

The analysxs c:f theae pfacesses bmh degcribes speciﬂe
and pravides some demr‘:mstratinn that the interactian t;f speaker
and hearer has consequences in detail for a range of linguistie,
soclal and cultural phenomena produced within the turn.

Order No. 7806587 ~
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JACKSON, Carolyn Janet Mistele, Ph.D, The University of
Arizona, 1977. 129pp. Director: Evelyn Carswell

This study was undertaken to find how language funefions for
young children in the classroom. To do this children from two
different school programs in Pike County, Keniucky, were se-
lected as subjects. The Tucson Early Elementary Follow
Through Program emphasized children's oral language produc-

. tion with teacher feedback, whereas the non-Follow Through
program was composed of traditional classrooms.

Oral language of these children was sampled during the per~
formance of three oral language tasks: Conrad’s Classroom
Language Assessment=Situational Tasks. Piaget's Measure of -
Egocentrism which classified the language into eight categories
of egocentric and social speech on the basis of meaning was
uzed to analyze the children’'s speech. The sampled language,
while a regional dialect, was common to ehildren in both school
programs and represented the ethnle homogeneity of the region..

A total of 120 samples containing the speech of small groups
of firat= and third-grade children talking with their teacher, an
anfamiliar adult in a simulated testing situation, and among
themseclves was analyzed. A three-way analysis of variance
was performed to test the hypotheses generated by the problem,

The first hypothesis stated there would be no significant dif-
ference in the Measures ol Egocentrism of the oral language of
children in TEEM Follow Through and non-Follow Through
programs. This hypothesis was confirmed and alihough TEEM -
Follow Through children performed somewhat better than non-
Follow Through children, the difference was not statistically

_significant.

The szcond hypothesis stated there would be no significant
difference in the Measures of Egocentrism of the oral language
of ¢hildren in the first and third grades. This hypothesis was

- rejected since the difference in mean Measures of Egocentrism
for first- and third-grade children was statistically significant
at .001 level. Third-grade children.used more social spEErzh
than first-grade children,

The third hypothesis stated there would be no sngmfu:ant dif-
ferences in the Measures of Egocentrism of the oral language
of children participating in the three language tasks. This hy-
pothesis was alse rejected since there were significant statis-
tical differences at .001 level. Further analysis using the Tukey
post-hoc test indicated significant differences beiween the
means of Tasks B and C at .025 level, Significant differences

-existed between Task A and Task B, as well as Task A and
Task C at .01 level. Of the three tagks, children uttered the
most egocentric speech in Task A when they talked with their
teacher. The least amount of egocentric speech oceurred when
they talked among themselves in Task C. Task B, talk with an
unfamiliar adult during a simulated testing experience, producec
a moderats amount of egocentric speech.

The fourth hypothesis stated there would be no significant .
interactions between the Measures of Egocentrism lound in the
interactions of the first, second, and third hypotheses; it was
conlirmed. '

Regults indicated that language functioned similarly for ehil="

dren regardless of program. Differences in language function ¢
" eorresponded to differences in grade placement and differences
in task situation, strongly suggesting that developmental and
attuational factors exerted more inﬂuenf:e on the data than the
environmental ones,

used lﬂ.nguage for slmilar purposes, Marenver when the situa-
tional context changed children were able to alter the use of
thelr language, First-graders were as able as third-graders
in their capacity o do this as were TEEM . Follow Through and
non=Follow Through children.

Based on this study children speak predominantly for sacisﬂ.
reagons; they speak to communicate their thoughis to a listener,
This finding Ehnuld be 51gni!u:ant to planners nf language arts
eurriculi.

8ince children adapt their language to different classroom
situationa, it {s recommended that further study be directed

- toward dgterm!mng the natux‘e of teacher speech and children’s
respmasea te it. . ®
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KNAPP, Janet Schlauch, Ph.D. The University of Michigan,
19717. 190pp. Ca-Ch:urmen Richard W, Bailey, Alton L,
Backer

Narrative can be described as having four levels of gram-
mar; the first involves relationships within the event itself;
the second, relationships between events; the third, relation-
ships within the speech act in which the narrative occurs; and
the fourth, relatimnshxps bEtWEE!‘l speech acts in a story-telling
gezsion.

A bagie narrative umt the move, iz fundamental to relations
within narrative events. It consists of the generalized verb
MOVE which combines with four cases (object, source, goal
and Instigator) to form syntagms. There is a limited inventm’y
of possible combinations of these syntagms: :

1. Equivalence A iz equivalent to B

. Opposition A is in opposition to B

Rank ~ Als greater than B

Association A is associated with B

. Dependency A iz dep=ndent on B

. Reversal A reverses the effect of B

. Specification A is the part or particular
B for which B is the whole.
or general

A is an interpretation of B

A iz a reference to B

8. Interpretation
9. Reference

Narrative moves and their sequences are illustrated by appli-
cation to the four talés of the Marriage Group in Chaucer's
Canterbury Tales, and from this analysis it becomes apparent
thzt the relational categories also apply to characters, For
example, symmetrical relationships between characters are
treated a5 equivalent, complementary as ranked, competing as
opposed, and =0 on.

In preparation for an analysis of speech acts in which nar-
ratives occur, the inventory of relationships is applied to ather
aspects of language: the paragraph, the figure, and the sen-

tence, From this analysis, it appears that it is not the rela-

tionships themselves that distinguish the various forms of lan-
guage, but how the relationships are arranged and what mode
they take. In non-figurative language, for instance, the arrange-
ment of relationships is predominantly along the syntagmatic
axis, whereas in figurative language the arrangement is pre-
dominantly along the paradigmatic axis. In sentences, the mode
is operational in that the words “operate” on each other to pro-
duce Specification, Rank, Opposition, and-so on, whereas the
mode in the other varieties of language is non-operational,
Relationships within speech acts are analyzed in terms of

the syntagms developed for the narrative move. The nine rela- -
tionships already defined are shown to have even greater gen-
erality by application to the relationships’ among speech acts

and ultimately among participants in a story=telling session.
Further, such analysis illuminates the perapective of the tel-
ler’s paint of view and suggests the differences between suc-
cagaful and unsuccessfu® narratives, Rather than deriving
simply from a “gocd story,” the successful interchange batween

.teller and audience arises from the dynamies of the interactian

in which the narrative is offered.
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{ LINGUTSTIC ENVIRONMENTS OF YOUNG CHILDREN:

. THE FORM AND FUNCTION OF PARENTAL QUESTIONS

‘ . Order No. 71804745
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" LANDES, James Earle, Jr., PAD. The Univexsityof Michigan,
1977, 217pp, Chairman: H. Dougghs Browwn

“Thes purpose of this stidy vis o delermmine how the questions
. of dwo mothers differed as they adkdressed thedr children, ome of
- wheom wvas in Early Stage |, MLU d0 — 1,31, the olher of whom
“wadin Early Stage V, MLU 3.7 - {59, Perhaps the Largest
study o Its kind £o date, exarohing over 12,000 utlerances, this
"is Algo probably the first study in Englith firstlanmuasge ac-
_quiisition to make use of a2 corjuter to handle vast amaounts of
data, -
_ Thes method of analysis involved coding: for form and function
- of adult-guestions, ushng translorymgtional grammir to deseribe
" farm, @nd the linguistle paradigm of the speec h-asl o describe-
turectiom, The data was then £iled nan Amadhal 470 Computer
‘whdth corralated form to functlon for €ich parent. Fimally, the
" speteh -acts of both children 3n the? study were also éoded in
_hopts of not only highlighting the differences inlinguistic abil-
" ity “hetwveens them, but alsoin the beopes of dliscovexing how thelr
. spesch—acfs affected their mother”s quitstions .
" Thes mzjor flnding of thig sludy Indicates thal the form s of
the juesstions ‘asked each child vere qulte similar b structire,
but: the questions functioned gulte differently. The mother of
the youznger child asked her predominately Exam Guestions
with fewer True Questions, wihlle £he rmother of thke olcler child
- gaked mmbout am equal number of Excam And True Quiestions.
- Farihes {indings Indicated that both nothers minde didactic use
‘st Wh=-aueations-by-answerlpge hers) pither with statements or |

“gsslstimg the child In ncquiring Whequestions.  Finally, the
. gpesch-acts of these children Vere examirxed indetil as they
' geemedlo playq role in alfecthg the £ypes of questions the
- mothers tended to ask, Thege spedch—icts fupctioned oftenas, -
¢ il o response to adult questionss, - Although speech-actsas!
inputto adult questions werg smallin umber, speech~actsas
. responde to adult questions wéte cliite [redjient, ‘Suceess n
" dnsveieing an adult question wis deemed trmporiant to ghe adult
in contlnuing to ask guestlons, ek the lypes of speech-actsof
thess children as response wele fond to differ quife Fudicilly
; ane weere probably a signilleant faglr I eliciting diferent pex-
.t cestages of Exam and True Quistions from their girents.
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CHIZDREN'S IMITATION, PRODUCTION AND COMPHE-
CHEMBION OF LOCATIVES: Tl BOL-ES OF COHTEXT,
-OBXICE -FRONTEDNESS, cHIlp VoCABTULARY AND ..

TASK . Order N0, 7725832

McMILLEN, Margaret Hugplex, Ph.D, The Universlly of Wis-
tonasih-Bladison, 1977, '10%mp. Supervisor: Associile Pro—
" fegzsor Yon F: Miller .

*Fhe purpose of thig study was five-fold: (1) to clhridy what
_Elicdled: Initation procedures cotriluted to the understanddng
ofa thil<'s lingulstic competente £ didgnosis, 18 i Fesseaxch
tool, anel for develdpmental predctity; () tounravel faclors
meontrolled ln previous studias; (Flto dtexmine Lihokding
tonkext constant across tasks allects reslts; (4) to explire
the wse. of spatial locatives in Elleited Initation, ELkited Pxo-
- dyctdon znd Comprehension tasks; snd! {§) to detercaine the
effects of use of the adult Tocative fom versus the ciild's -
_sepeantic equivalent form 1n the Elicited Im Elation, Elicdled
Imitation In Context, Ellcited Prodwelion and Compxehension
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Mettzodology employed to achigve the stitedpurpose in-
clugd t-wo treatment grousps, four tasks, flve Rocatives and
two types of slimull, The indépendent var-libles were
(Iy GROAPS: one growp received the slimulus sentence using
the "aful® focativee formi and the other group recelved stimulus
fenimces wsing the child's sermiptie equivalent form;

(2) TASKS: Elicited Imitation, Elitited Imllati<n on Context (1
new heks), Elicited Produciion with Context in<d Comprehension;
(3) I0OCATIVES: For Growp 1 the localived above, below, In
froglof; TeRInd and breslde were wsed. ‘ForGiop JThe se-
maple eqivalents 6n lop of, o the boltom of, on front of, In. .
backof, and partvay on amd hext £0 were waed.  (3) S TIMULLN -
!TEﬁS: (1) forty reversible Eenlenced, elght far each localive,
each elght words (ind mor-phemes) in lepgcth, with equal num~ .
bersfor both franted and mon—fropled ohjects, () elt board
ms'{t;!?rials: alrplines and birds, clouds andstzrs, differing in
tploot, - - ’

“The dependent vax-jabler was the pummbex of correct verbal
respimses for each contlnation of localive, color and object
for three of the four tasks. For the fourth lask, Comprehen—
tiom, thes dependent varlable wad correct plicemént of cbjects

In x-€ipomse 1o the stExmulus senlerites,
~ Bujercls vere thirty-sixkindesgarten children from a miad-
dle <ha= population, Al subjects yero functioning normally
“ithaln theelr classroom sekting. A2 X 4X §ammilysls of vari-~
tnce witk repeated messures and Sthellé poit—loe procedurea
consitituted the basle sttistical design.. |, .
 Resullts of the studly Indicate that the semarstically equiva~
lent forra of the locative did not ephands the chelld®s perfow-
marate OR the tasks, The wage Of context with thee imitation task
Inflaaled €he scores of the children’s performarzce, . The Elicifed
Imitatior lasks ld not give a represepiative piclure of these '
subjéct’ss lingulstic competenne whey sentencess exceeding thelr
ugad. ‘The five -locatives En the atimulus sentemces contributed
to the dillickity of the sk item. Apalysis of errcrs indleated . .
tha chiLdres might have wsed a different sirategy or perapec-
tiver from that odan audilt for Zronted and non-Fronted objects.
Remfinable paraphrase in scoring systems appeared toglve.a
moxt accurale estiriate of childesy’s, lnguisti< competencs,.
It wis cancluded that Elicdted Imghitiontasks ender controlled
. tondltioms were not Likely to'provide Adequate informationfor
’ diagosis or deweloprmental prediction. Further research ap-
" peared warzanted in tormss of differerstea bebween child and
adull pesspective, Edwational isfplicitions relsttedmost
tlositly #o children’s acluzml compIehension of Ihe Lcalive apd
thegruse of a different pexspective, perhaps devekopmental in'
-natwite, Aropn that of anadull, ' .o '
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ASK. ANSD TELL REVISITED: A PRAGMAEIC ASPECT OF
EARLY MEANING : ‘Ox-der No. 7804880

MAKOIL3, Laols Ame, Ph.D. The Upiversily of Wisconsin-
Madligors., 1277, 113pp. Supervisor Assotiate Prdessor
Stewen B2, Yussen .

" This hvestigition was designed to examine the early €on~
tribttiors pragomtic s males toward the diller-entiation of the
verds assk and tell. The mala locss of previows research wikh
{hest ve-tbs has been on thelr grammalical properties, Inthig .
stucy, two expeximents were designed lo @xamine the disting-,
tiors of sk in the requiest Sense and tell io the command sense. &
A lig Felation tothepragmatic dimension of politeness in the -
prodiction and Enlerpretation of sentences 0y ypreschool chil-
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adulis were agked to judga a varlety of directive forms as a
- functlon of the verb agk or tell, Results indicated that when
£hiledren. begtin to dist nguish the verbs ask and tell, they do so
on & polilenezss basis rather thanona purely grammat;c;l basis

@ aen vithe adults. Adult's judgments about what is ask or

what s £ell sire based on the grammatical form of the “directlve
‘E:eq!lest, or command). Interrogative forms are judged with

- Miitle vaxiation as a function of the verb ask and imperative
. formois a= 8 Functlon of the verb tell: Young children have a dif-

fesradt approach to these verbs, initially. When they come to

" mealdre £hat 1o ask £s somehow more polite than to tell, they

Awveralt)vas to diff

Fudpe diieﬂtlves comtaining ‘please’ as a function of the the verb =
Atk and osedi rectives not cantmnmg ple‘lse n function of the
ity teLE, It is only with more experience ‘with the language and
im:rﬂisgd age that children begln to associate the interrogative
Lormt with the verb askand the imperative form with the verb
Eell. Withthe significant linear and quadratic trends found n
The dita there is a strong Indication that children’s ideas about
th nlat:lve ;al;teness u[ ask ami tell are Expand;ng and becom-

i ggf_‘und expanz‘nent requl red preschnal Chlldl‘en (4 through
é yﬁirs) to prroduce utterances with an instruction to ask versas
totella listener to do something. These young children had no

dificuity producing directives to these instructions, The inter-

&5t &l thee prigyes study was how systematically young children
Aliex bz directive forms they produce as a function of diflerant
werk ire the instructions and different listencrs,

The primary analysis was based on the politeness levels of-

‘#he ehilciren®s utlerances as measured by James® scile of po-
Ajterdess.. The application of these scale values were ineffective
dop dige TimEnating differences in the children'sutterances,
From thels measure the only significant difference in politeness

it age slatus istemers (adult versus

Fugjer ¢hild), However, the veTttype Inthe instruction did
alfext thxe fo ¥m of the children's utterancds. A second level o’
Anakysis was perforied on what the children did produce in .
feryns od [orm and the use of politeness markers, i.e,, ‘please’,
For exawple, when children produce intgrrogative forms, they
“yer® produced signilicantly more often ta the asl-: instruction
-tharn to £he tell instruction. The Interrogative Torms appeared
mox'e often 23 “as the age of the subjects increased, The ask in-
atrstiion seemed ta signil a'degree of politeness over F tell for
the thildrers as they produced more directives containing

“plesse” to the sk instruction than to the tell, This tendency
Aljd Tot Ancrease & or decrease with the age of the subject,

&ne additional Finding of interest in this production task was
that. of sSex differences. Females were signilicantly more polite
4o bath ghe Adylf lstener and to the younger child than males,
AncE wich the instructlons ask versus tell fernale® showed
greater differential pahtenass while mala:s showed almost o
“d|{fsrersce in politeness whether lhey were to ask or to tell.

©_ Fngeneral, children in both studies appeared to be more
agnsmfg to ‘the pf-agfmt;c information at hand than to the cor-

resgoncling grarmmatical st ruclure in judging whether they are

> Yelog assked or told to do something or when they are asking or

tolling someone lo 2 1o do something, It is this prsgmatm capacity’
that allows <€hildren to derive some rule that sommé speech acts
are betder tham others and that some verbs are nicer thin

others,
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A SOCIAL INTERACTIONAL ANALYSIS OF ANGLO CHILE
DREN 8 IDLELDRP. CATCHES AND NARRATIVES '

RDEMER Danielle Marie, PH.D.
The University of Texas at Austin 1977

Supérvisﬂr: Richard Bauman

 The dissertatlon examines eatch roulines and narratives
from the folkloristic perspective of specch play and verbal art.

_The analysis considers ihe structural and lhematic. patlerning

of the genres from several perspeclives associated with lhe
notion of social interaction. It describes their use of varlous
artistic structures and, a5 well, demonslrates how aspects of
cagual exchange impinge upon the organization of folkLoric
materials, In addition, ihe dissecrtation considersthe relation-
ship belween the stylized vorbal behavior of childhood and the
social rights, dutles and expectations to which adult actors in
everyday life may lay claim. Finally, the.analysis describes
the children's developmental acquisition of the material. The
data were obtained from Anplo children, aged five through
eight years, living in Austin, Texas.

Order No. 77-29,083, 357 pages.

RELATIONSHIPS BETWEEN FIRST-GRADE CHILDRIEN'S
CONSERVATION OF SUBSTANCE AND TIHEIR PERFOR-—
MANCE ON A TEST OF PIRONOUN ANTECEDENTS
ROZANSKI, Stephen, Jr., Ph.D, 7
The University of Texas at Austia, 1977 - ) _

Supervisor: .Joe L. Frost

Ag a first=prade teacher the resesurcher noled that many
tirst-grade students who appeared to have adequate heginaing °
reading skills scored low on a writlen test for the understand~
ing of pronoun antecedents. An Investigation of the relationahip
between cogritive development, spe:iﬁcgny conservation of sub=
sfance as definkd by Piaget, and acquisition of beginning read-
ing skills was approached 2s one possible explanation in identi-
tying an inability to understand pronoun antecedents.

The following hypotheses were tested: 1, The abilily to con-

 serve is independent of the ability to understand pronoun antece-

dents. 2. The ability to conserve is independent of visual dis=

" erimination gkills. 3. The nbility to conserve is independant

of visual memory skills. 4. The ability to conserve is indepen-
dent of auditory discrimination skills. 5. The ability to con- ¢
serve is independent of phr:mﬁlagy skills, 6. The ability to coia-

gerve is indegeﬂdent of word recognition skills. T, The ability

‘to conserve is independent of understanding “of word meaning.

8. The ability lo conserve is independent of story comprehen-
sion. 9. Performance on the pronoun antecedent subtest is un-

related to performance on the other subtests. o

To test the hypotheses, 67 studenis were randomly selected
from seven [irst-grade classrooms in 4 suburban San Antonio,
Texas, school distriet, Subjects were tested using the Hargourt
Brace Jovanovich Reading Skiits Test 2 and 3 and a congerva-

"tion test désxgnéﬂ by the researcher. Standard descriptive

analysis was dome for all test results, Chi square, Point-
biserial and Pearson’s Product Moment Correlations were also
used,

Hymtheses 1 si 'md 9 In rele«:tmg ngn l{ypnthesns 1 1t was
noted that the ability o conserve showed a Etatishr:ally sigﬂlﬂ- -
cant relationship only with the written form of the pronou |

antecedent subtest. Order No. 77-29,087, 127 page=.



EXPLORING COMMUNICATIVE COMPETENCE: EFFECT OF
SITUATIGN UPON THE LINGUISTIC PATTERNS AND COM-
MUNICATIVE STRATEGIES OF ADULTS WITH DIFFERENT
READING AND WRITING PROFICIENCIES
: Order No, 7808485

SACKS, Renée Kinigsberg, Ph.D. New York University, 1977.
191pp. Chairman: Professor John 5. Mayher

‘The present regseirch study was degigned to provide data
on Ungulstie and conversational patterns of adults which may
have Important implicatfons for clarifying the relationship be-
tween an individual’s ability to communicate orally and his level
of proticlency in the non-oral, literate modes of reading and
writing. -
_ The students participating in thig study included 16 male,
caucasian, native (American-born) college, students who were
.divided into two groups (remedial English college students and
non-remadial English college students) on the basis of their
proficiencies in reading and writing. All of the students par-
ticipated in two different communication situations which were
constructed on the basis of the theory that shared referenta
between speaker and listener affect the speaker’s lingulstic
and communicative behavior. In one situation, a context-depen-
dent sifuation, speaker and listener shared common referents;
in & secontd situation, a context~independent situation, speaker
and listener did not shazre common referents. A repeated mea-
sares design was employed in order to evaluate the students’
lingaistie and communicativé behavior during their participa
tion in both commusication situations, Students’ speech was
awaluated on the badls of quantitative and -qualitative measures
with the intent of assessing: (1) the systematic language pat-
terns of the two groups; (2) the systematic language patterns
used Ip sach of the sltuations; and (3) the Interaction of speaker
typs and situation indetermining the language patterns used.
“" statistically-significant differences between the two groups’
use of ssveral measures (mean length of response; dependent
clauses; pronominal references and attention claimers) were
obtained. The resalts also indicated that the two groups ré-
sponded to the demands of the two situations in different ways
a8 evidenced by statistically-significant dilferences between
situations on several measures (Index of Subordination; mazes;
and nominal reference). Statistically-significant interaction
effects ohtained for sewveral measures (mezn length of response;
rances, pronomingl reference; and attention elaimers) demoi-
strated that the non-remedial group responded to the ‘demands
. of the context-independent situation differently than did the re-
mediel group. Further, the non-remedial group responded to
the demands for elaboration of language and explication of
meaning more frequently than did the remedial group. Descrip-
tive aralysis of the data alsc revealed that the two groups em-
ployed dilferent strategles for elaboration and modification of
thetr language In the two situations. '
~ *These findings appear to have important implications for the -
* fsaveelopment of programs which jointly consider the oral and
sefi=oral modes of communication. The ability to adjust to the
- damands of communication situations appears to have an effect
upon the speaker’s use of linguistic items as well as hiz choice
of communicative strategies In different situations. The inabll-
" {ty of a speaker to appropriately modify his language in oral
‘communication situations may be reflective of the speaker’'s
actaal ability to shift his language in response to the different .
communicative demands of-non-oral, literate communication ..
cortexts of reading and writing, N -
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Copies of the dissertations may be obtained by addressing
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S University Microfilms International
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