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LFEECTI\?E WRITING iN THE ENGLISH QLASSRQDVI Vis—
A=VIS. INS‘TEUCTIDNAL MEDIA Order No, 7804622

BINGHAM, Herman Lamar, A.D, The Umversuty of chhlgan
1971, 133pp. Chairman: Willlam Alevméer }
The puf‘ptlse of this study is to provide teachers wnth a plau-
sible ratiénale for the use &1 media in the classroom and with
a set of prggedgres/whmh 'iil best {acilitate that use in the
teaching of English) especiallt the campﬂsxhnn course, The
problem, as I perg’uwe it, is that as young children we possess
a creative gutlmzk’e -1 sense of wonder and openness. But, with
the passing of tm{g and the repetition of experience 3nd social
pregsure, they find themselves trapped in a preseribed cement
mold and uﬁ:lblé to break away, at a loss to make distovery.
Suchy#as been the plight of the traditional elassyoom. - However,
I contend that, éhe visual and aural stimulation experienced when
one js inv::zlved in media can be most useful in the molivation
of wiiting within the classroom, This is especially tile when
students a;g( allowed to pursue topics of interest which will in

some way gatisfy their existential ngeds to find an jdentity, and

to interact with others. &
The gtuqy is divided into fDur major 'u-eas of cancentfstmn,

‘The {irst area focuses on the significance of the mediated en-
vironment in the English classroom and includes 4 basie ex-

- planation of pereeption and its role in our lives, the concept of
vigual and aural 11teracy, the roles of media, and media char- b

acterishcg and capabilities, The second area of concentration
is the role of the media-oriented teacher and the numerous
components involved in designing the mediated classroom. The
‘third area includes an explanation of the‘nature and function. of
‘three specific mediums: TV, film, and popular musie, Fur-
thermore, in each case, 2 défEﬂSE is presented on behalf of the
us® of the three mediums, theiradvantages and disadvantages
are enumerated, ind, most importantly, teaching strategies
are sugrested for Effgctive implementation. The fourth ares_
is devoted to a detailed account of the mediated composition
syllabus epiployed in the classroom. Included in this Secount
are an explanation of the types of students encountered, sofie’
of the major problems which arose-in attemptipg to put the
phoject into effect, models of both the {raditional and mediated
‘class sylkabi for a beginning English compasltx :\ *lasg, and a
brief e*&phﬂatmn ofsthe outcomes. The study closes mth a
summaton of fhe support provided for media and cancentrsteg
on the overwhedming statuz and influence of media in our 5

) ciety, In i\ddlti;n the concept of the split braiy iz brleizy ex-,
- -~ plored to- -gugpast.that the tradztmnu | teacher i is guilty Df a

.gross neglect pf the tre.ltnp and visual alﬂe -a ma:t 1mpartant :

side ina EDnh;mliGr’ir\. world. -

-

THE CONFERENCE ON COLLEGE COMPOSIT : -~
[ION AND
COMMUNICATION: A HISTORICAL STUDY OF ITS
CONTINUING EDUCATION AND, PROF ESSIONALIZATION
ACTIVITIES,  1949~1975 - Order No. 7808114

BIEJ;\ Nanc:y Kenn&y Ed]j Virginia Polytechnic 1 e
. i olytechnic Institufe anc
State Unxver-,ncy_ 1977, "250pp. Y ¢ instifuto and

The Purpose of this study was tc:: investigate the el;)pmenﬁ
.l'gf the Conference on EQHEEE Comppsition and Cormy numéahéﬁ 7
mern 1949through 1975 as"a veliicls for the eontiny g profes-
. s1ondl edueation agf itssmembers and for the prﬁfe;,smmlizalmn
of the field of college composition teaching, A’ ﬂumbé{' of re-
f&ir_‘ch questions were {ormuiated tcx guide th& investigation.
These questions concerned (1) the circumstances under which’
the organization was founded, (2) its resmngeq to educational
movements :\mi sacial forces, (3) its ﬂE‘VElﬁPlﬂé, conception u;['
its continting eddication fungtmﬁ (4) its cenception ofand ef-/
forts toward professipral ization, anel (5) its rElat:Dnshlp wlth/
ite lﬁf\'-ent thg National Cnuncll of Teachers of, Enghah

EMC '

Aruitoxt provided by Eic: ' .

14

4 y .

re Cnmgﬁsltmn and Communi

arganization; the program
spandence mmutes ;md

“tjon teachers.
) mraugh its a.nnua.l ED“EEI’EHCE& :md its quarterl}- ]auma_l ThE‘

15 for t ';uinual c@nferences corré-
eg@rts housed in the headqiuarteiss of
-

aﬁditian some former ﬂffiEEf’S -lent matefials from th
sonal Tiles. ,

v Using the hnstnrmzﬂ method, the study identified faur dis=

tinct periods in the history of tl‘ze organization: 1949- 1954
during which the'members came together to seek 4 new pTDEESE
sional identity and to fhund a new orgahization; 9

which was cha sacterized primarily by phenomenal growth in
membership and expansion of activities; 1959=1567, during
which , CCCC conducted an inward search for new directions «
and emerged as a more mature and confident organization; and |
1968-1975, a period in which CCCC’s activities were ‘marked
parti l:ﬁ‘ly by a greatly increased concern for social mstu:e
The researcher concluded that CCCC had become the major
national forum for the continuing education pf college composi=
1t played a vital role in this process, primarily

dns:ussmn method HD\\'EVEI‘ as the size nE the meatmgs and
the boady Bf knowledge about the discipline of writing grew, L"QZ;_’ s

ference topics evolved from general discussions of problems;
“to the dissemination of more specialized research and thsnri

. dependmﬁ‘ on the leadership of a few persons. The journal

evolved from little more than a pamphlet, printing reports of )
the conference sessions and a few articles on what gpecific col-
leges were doing in their freshman writing programs, to a

" widely recognized professional journal which has provided the .

major outlet for important research and theory development of
1y of the-outstanding language scholars in the country.

. In additign, the organization also did much fo further the

* professionalization of college composition teaching, particu-

"~

OF CCILLAEC}RATIVE. LEARN

’ CLASS

" . proach'used direct tes

T eifeEts of its other efforts to-professionalize the f

larly in%h€ areas of dE‘VEIPPlnE’ 2 knowledge base fnr the pro-
fession, developing skills in applying that knowledge, and

" sttengthiening the control of composition teachers over the
practice of their own pmfe&.mn It was also ohserved, how-
ever, that the pro onalization process might be SPEEdEd if.
CCCGC could encourage more reseatch in the teaching of com- -
position,” exert more control over access to the profession, and
establish & code of ethics for the practice of the profession. It
wag further suggested that some of the actions resulting from
the organization’s overwhelming concern for social justice dur-
ing the'late 1960's and early 1970's might have we;d{ene.d the

© enmposition teaching.

% ITFNG P.ERE‘G
REMEDIAL WHIT[NG
" Order No. 7808455

PROVING THE E}\TERIENTE\L '
OF COLLEGE FRESHMEN I(}\J A

CLIFFORD; John Patrick, JPh.D. Ne¢ rrmk Umvgrqzty, 1977
313pp. Chairperson: Profeaso or Rﬁ“‘ r Cayer )

The purpose of this exﬁerlment al ingquiry was to test the
effectiveness of-two methods of teaching w rltm*‘? tcn cﬁllége
freshmen in a remedial composition class e traditional ap-
hing, texts, linear se,,ting, teacher
evaluation, and centpalization of aythority. .




The collaborative approach, based on Edwin Mason's Cs:{L-
and the insights of John Dewey, Carl
1 Bruffee, James Moffett.and Teter Elbmf re=

i amall EﬁDpET&tlﬁ l'Dulja tu read and

qulred atuﬂenta to sit

‘also in Ess:gmng fm;ﬂ grades Iﬁstmtmrs \sere andEL \vnters
and learners, facilitators and resources, There wasno pre-
teaching; t the feedback that students received on then{ aits
wag seen as significant’learning; since motivation and 4
" ness help students 1 25 in language and EDL,
_In collaborative classes, students \vruté freely Tor fifteen
“minutes on assigned autabmm aphical, -expressive ard exposi-
tory topics and then sal small circles to read and comment
on their first drafts, Revisions were then written, and'five © -
copies were brought, tu class far more gpemim collaborative
feedback.
C s This e&:paﬂmentu mqmry w;}; @ﬁductéd at Queens College
" ol the City University of New York in the Fall, 1975. A pre-
test-posttest control group desjgn was used. Instructional
, treatment was the independent variable and Exper;antx:ﬂ writ-
mg performancé was the depéndent variable aleng with me-
chanical perfcxrman;e vocabulary and mechanical knowledge,
Students EhﬁSEl‘l be;:ame they receuéd araw, gcure belgw 50 L

=

d mly aasxgn d t:: 51X tre4tmEnt cla:meg (N = 9?) Three
"instructors each muﬁht a collaborative and a traditional class,
A writing sample yielded scores that were a measure of ex-

- periential writing performance and mechanical performance;
the Cooperative English Tests, Form 14 and 1B was used to
obtain scores that measured the students’ mechanical knowl-
edge and vcvc:ibu!ary knowledge. A holistic ratidg sy tem of
from 1 to 8 was used for the writing 5@191&, Appropriate
training was prmlded for the essay raters and for the counters’
wha dstermmed the ‘aver nuinber.of errors per hundred

: Detailed syllabi, video tapings

2 X 3 fletC!l'lﬂ ‘c’malys:q uf covariance, the flrst
arning method
effLLti\ra ‘than the flidltlﬂﬁ&l methtjd in improving :
,ntnl \\n 1tmrf perfn wance of callege [reshmen in

hypéth

=0 number of errors
d :mﬂ fourth hy—

rianee pr(‘)r:(clulrf rE\LlllLd a algmﬁc"mt
:tor and treatment for both these hy-

the vmcﬂhulary hypgthes . :

Since students in the r_qllaburatwe classes were able to ef-
fectively assume mor ponsibility and authority, introducing
small collaborative te 5 such ag peer evaltation and
structured feedback into regular elussroom procedures was
recommended a5 a realistic way for students to participate
meaningfully in their own learning. If instructors s€e their-
role in the eomposition class from a more collaborative per- -
spective, the teaching and learning of writing ﬁnght hecmne
more humanistic and more effective, -

Resedrch into variou$ smponents of the Bull;ibmrthe
méthod are recommended, Among these sre needed explora-
tions on free writing as a heuristie, and ingyiries into journal
writing, feedback and assipninent sequence. Inquiries studying
x and method éf’ instruetion

. possible connections between style
are also récommended: -

S
.
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© PROJECT WRITE AND ITSIEFFECT ON THE WRITING OF
HIGH SCHOOL STUDENTS ’

GAUN‘I‘LE’I‘T Jamés FfEﬂI‘LEk Ed.D. Northern Ar;zmna Uni= !
) xve:51ty, 1978, 187pp. "Adviser: Dr, Rabert Boothe

Project WRITE (Writing E‘equires, Individuz;ized Teaching
of English) was an NDEA Title IIl funded project in the San .
Dxegu Unified School District during the 1976=77 school year.
_Tc? help 1mp1ement this teaching strategy with a goal to im=
prove.the writing of high school students, the $40,000,00 proj-
ect provided teachers with a variety of furniture, equipment,
and books in the classroom. Achievement of the goal was
saught thmugh a warkshcp teaching Envirﬂnj‘ﬂéi]t incﬁrparating

v;duahzed mstrur;t on and EV"LILI:Ltan
A study was made of the effect of- PfDJEQf WRITE ingtruec=
. tion on the writing performance of students during the first

semester of the 197677 school year. Twenty English r:l:xsses .
in fifteen. hlgh schools involving 420 students were in the ex-
perimental sample,. A control graup of .:mnl:u‘ size and type
classes was established.

The study was a quasi= E‘a:penméntﬂ desxgﬁ in, ‘which stu=
dents wrote a composition at the beginning of the aemester
were Expcssd to the Project WRITE treatment during the ge= "~
mester, and then wrote on the same subject at the end of the
semester. The dependent variable was the students’ writing
* performance as measured by the scores on the pre and post

writing. samples. vindéfééndéﬂt variables of treatment, sex,
language ability level, grade level, class size, and essay topic
were anﬂy?gd, Compumtmﬂs on one of three topicd wers eval<’
uated on a nine-point holistie composition scale and a five- .
point mechanics scale. The evaluation of writing sarnples was
controlled with thn%unh and soundresearchprocedures. Baters
were tramed in the scoring DL‘EN: eas and rEtEd qll tl

q,ty:s Qxcept ﬁjr an aly numeric -,
code kn@wn only tt::: thE investizator. Each composition was '

. scored by two raters; a third rater was enlisted whenever the

" scores varied more than two points. Interrater relhbilify wiz

i ntg were calculated for fourteen vu"ihig{nraupn,

bove, The Spearman Brown, or

f lied to determine the relinbility of

the ﬁ@nipﬂsitian t&st. The r eliability coefficient was .78, )

" Conclusions of the study were: 1. Performance of Project
WRITE students was significantly greater than control group
‘students at the .08 level of confidence when the two groups -
were compared by a regression equation on post-essay scores -
after initial differences were statistieally brought into equiva-
lenece, Verification of the mﬁperf@fmﬁnce of the control groups *

T by theexperimental- gn:mp was-depicted-by several indices:
raw score post-essay means,adjustedpost-essay mean gCDI’_ES
and mean change scores. 2. Project WRITE :had a positive
effect on male students; i.e., the male students in Project
WRITE significantly autperfﬂrmed the male students in the’
control group and also outperformed the female -:,tudénfs in
anject \VHITE\.fA cautmn in thls cgnclusmn was

,,,,, in the cm, ml
graup had scores dlf-tr;buted m je brmxdly in comparison to
the eight other variable groups, 3. For :111 of the students not
enrolled in Project WRITE, females cmtperfﬁrmeﬂ the males. -
4, Female students pErfnrmEd as welLuLtj_g mntml group as

whéﬁ judged aﬁ pgst essay scores, imd no atati ticﬂvﬂigmfia
cance in the relationship to En:z:llment in or out Df Project
WRITE.

The study established the viability of F‘mject WRITE as
an effective teaching strategy, As such, itis recommended
that English teachers, department ehairpeople, English super-
visors, and administratora consider the adoption of the tech-

" niques described. Those who are concerned with the lack of

writmg achlevement of mslg hxg'l 5 ht:ml studenta rnay wrsh

: m_Pru]ect WR{TE
ks

C‘rgr No. 7807195 - .
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THE CQMPQSIN\EJ(HQQE@S AND THE TEACHING OF
WRITING: A STUDY OF AN IDEA AND ITS WSES =
C Ordbr No, 7805271

GUNDLACH, Robert A., Ph.D, Northwestern Univér’sity, 1977,

- ;214pp. Atlﬁser@iw;tmce W. Douglas

" This i$ a study of the igpa of writing as a composing pro-
vess, and an exploration of the uses of that idea in composition
research and teaching., Chapter One introduces the study by -
establishing the premise that the var 1ab111ty of the c@mpasing
process, influenced in a given case by, the individual write
‘task, purpose, situation, and working style, calls into ques{_mn
res\ﬁarch which aims to discover a universal set of c:nmpas%ng
provedures that can be sajd to characterize the activity of
writing. Rather, this chapter suggests, the purpose of research
in composing ought to be to study how particular people write
in specific situationsz, with such inquiry informed by the idea
. that writing is a _[]rﬂl;EaS of composition,

Chapters Two, Three, and Four explore the basic metl‘mds
of studying how people write. Chapter Two points up the pos-

- sibilities and limilations of thé direct observation of writers

at work, Direckobservation ‘has been the principal method of
“inquiry in recent case studies of student’E campﬂsmg‘\prg-

&esses* therefoce, this chapter takes the form of 4 critical

roview of three rep:esentative studies, w ith a concluding gen- %

- eral discussion of direct observation as a ‘method of studying

“of the least-studied, yet pexhap,

*idea dfwriting as a composing process.

the composing process, Chipter Three considers writers’
accounts of their own practices as data for studying the tom-
posing process, Through analyses of published accounts by
orofessional writers and of origihd data froni childrén, ado-
Tyscents, and.college students, this chapter suggests that-
writers’ aecounts may be most profitably studied for. what they:
rdyeal about a writer’s attitudes toward, and féelings during,

: the ﬁDtE;. and ggratcﬁed ~OVer drafts ths.t usually w‘md :
up in the wnter s wastebasket, Examining case histories of ~
several non- fu:tn;m articles by professional writers and course
papers by twn college students, this chapter p;‘eaentg analyses
richiest, kind of information
about the process of composition, ' ’

‘Chapters Five and 5ix turn fo the pedagogical uses of the
Chapter Five avalu-
ates the contrasting presentations of the composing process

*in two popular composition textbocks. Chapter Bix deseribes

at

~'dents during the progressive era,

ERI!

approaches to incorporating the idea of writing as a composing
process into the interactions betwgen composition teachers
.E}dheir— students, and into o composition tutoring.program,.

. & B

e

CREATIVE }\NRITING ‘IN THE ﬁ‘ﬁ‘DLxF\‘ESSIVE ERA:
A STUDY OF HUGHES MEARNS, MARTHA PECK PORTER,
ALVINA TREUT HL@ ROWS AND COLLEAGUES, AHD, _
FLDBA ARNSTEIN ' Drdu Mo. 1‘8(}52?7;
Iih.BE.RT Jay }Iarle Ph.D. Nogihwestern Ulliversity, 19717, .
- 143pp. Dlrutgr Wallace W, Dﬂut,l as )

Th;s study dealq with the ways in which severaf] well-Known
teachers deveh}pEﬂ creative wriling programs foy their stu-
Each teacher documentsd
his or her work in one or more books or articles, and each de~
scribed 3 program that was cnnSLdered%xempI;iry by self and -
cnllquu 3, The study examines the app ent a:st;mptmns ni‘
E LhEl‘S ahuuts cluldren wr 1tmg,

Q - I .

PAruntext providea by enic [l

ped

.stricted- elabnrited code, and in elal

ureatwi expression
and he . !

v
. Hughes Mearns sgught to free students’
by ereating an atmosphere in which they could writ
searched for evidence of literary excellence in the writing
dr:me by them. Martha Porter wanted ehildren to be able to
write'in a clear gind straightforward mannery to make sense -
of facts in their writing about them. Alvina Burrows and her
colleagues acknowledged a basic antagonism between F1,'\4:1;:&1‘;\11—
ally accurate and ereative writing, and they created two sep= -
‘ arate writing programs to aecommodate what they could not,
reconcile. Flora Arpstein wanted children to be familiar with
gnc\d poetry,.to write poetry -thgnfselves and to develmp liter=
“ary. standards for evaluating poet read.
- ‘Each teacher sought to develony program for creative writ-
ing; each was strongly influence by teacherly attitudes and
the prevailing curricula to incljde instruetion in functional

lsngu'ige skllls fmd in lltgra:y tandards.

DEVELOPING ELAB ATING SKILLS IN WRITING EASED

DN THEORIES OF B/ NGUAGE A‘ID LEARNING |
Order No. 78D90EW

KUNTZ, Elaine M., Ph.D. Fordham University, 1978, -331@9,
Menmr; Rita 5. Brause '

‘The purpose of the prébent study was to compare the eﬂ‘e::s
tiveness of an investigator-developed writing curr;culurﬂ with
one commercially published, both of which were deslgnad to
increase elaborating gkills nf high school students, - ‘A Scale for

Scoring Written Compaosition which included six dependent vari-
ables, namely, total number of words, pumber of T-units, mean

restricted ¢ode, in re-
ated code was developed
to assess the effects of the two treatments.’ -The following hy-
, potheses were explored: On the dependent-variables of the
Sczlgt for Scoring Written Cmﬂn@:ltmn' (1) There will be no
SLnglfh;‘:mt difference between posttest scores in the investiga-
tar-prEpared curriculdm treatment group (T,) and the commer?
cially published treatment group (T:); (2) Therg will be no sig-
nificant interaction between sex and type of treatmant group; )
(3) There will be no significant inteéraction between school (age,
class grouping, ahlllg) and type of treatment. °

The subjects in the study were 70 tenth- grade studenta en-
rnlled in fouf English classes in two urh;m. senior high schools.
. Placement in one of the two freatment gmups took place through

lgngth of T=units, number of T- umtstég

[

, random selection of axtant ps:t;;cipatmg classes within each

school; Two diverse groups ol subjects pa:tu;ipated in the
study: - School One comprised students of a (reading level based)
_homogenous (high) abillty group, with a mean reading level of

- 11.3, whgs% mean age was 15, School Two students were het-~

emgenausly grouped; reading levels ranged from 44to11.3 -

in each school, taught each of the two treatment groups in hia/
. her schagl ¢

The T, curriculum, designed to increase wntten elabﬁratmg
51\1115, contained hlera:chicallxsstructu:ed instructional unifs
asing student identifieation and interpretation of nonverbal com=
munication., It was based on Gagmé’s (1977,-1970) learning the-
ory and inmrpnrated Bernstein’ s (1978, 1971) language coda

<theory,

Gﬁals of the T, and Ts currlcula were deemed comparable.
Literary models were used to Jevelop elaborating skills in the
Ty curriculum, The T, curriculum was hierarchically-struc-
tured; the T;curriculum did not identify an hierarchically -
structured format,

. Two posters, with mstructims for use, were gwen to tea:h-
ers: one to elicit pretest compositions, thé other to Ehf;lt post=
“test cnmpﬁsmans .

——(mean~7.3);-their-mean-age-was-17--The-same-English-tedcher _ ————
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Comparison of the éffgztivemss'af the two tréatments was

" ascertained by computing a one -way analysis of covariance,

No significant différences were found on total number of words,
" number of T-units, and mean length of T-units. Significant

differencés betwasen treatment groups wereg: (1) the T, group

wrate a significantly smaller number of T=units in restricted.

code than the T, group; (2) A significantly-larger number. 6f

T-units were written in restricted-elabsrated code and . in elab-

“orated code by the T, group than by the T;: group,

A two-way analysis of covariance was computed to deter-
line the main effects of sex, tréatment, and their interactions,
Si ant interaction was found only. for varjable one, total
er of words, T, females wrote significantly more than
females in the T: group, Females in both groups wrote more

than males in both groups, - * Lo .

Females in both treatment grou

greater number of T-units than di

0g wrote a significantly
maleg. No significant in-

" teraction was found on the variables analyzing number of T~

units; mean length of T-units, number of T-unitg in restricted
code, restricted-elaborated code, and elaborated code,

A two-way analysis of covariance was eomputead to deter -
-mine the main effects of school, treatment, and these interac-
tions. School One students, in both treatment grongs, wrote

No signjficant differences were fofiiden the variable analyzin

number

.

Athres-stage hiesasetly in the development of elaborating
skills was hypothesized as one interpretation.of the finding that
significantly larger number of T-units were written in re-
ricted-elaborated code by males and females in the T, group
bin both schools - a ,
Results of the study indicated that elaborating skills can be
increased without changing quantity of writing. - :
Another conclusion was that thefinvestigator-devet 1
ically-structured curricildm, which developed &l it

ed hi-

igapprapﬁatg for increasing elaborating skills with students
considered of high or low ability, whether homogenously or

~ heterogenouslysgrouped, and whether_constituting a younger or
older group for their grade, ~ .

Y
1

WRITING IN THE CONTENT AEEAS ‘A SURVEY OF THE
INSTRUCTIONAL USES OF WRITING IN SELECTED CEN-
Order Nq.‘ 7807097

.!“.

129pp.
Purpose: The purpose of this study was to describe the
ways in which secondary English, mathemalies, science and
social studies teachers utilize writing as an instructional
methodology. L Lo

F Dita were collected in four‘steps: 1. Ques-
tionnuires were distributed to all content area teachers in the.
four fields in 13 Central Florida high schools ina replication
of Dan Donlan’s 1974 study, Teaching Writing in the Content
Areas: Eleven Hypotheses from a Teacher Survey, 2: Twenty

- teachers, five from each content area representing schools of
the questionnaire survey, were randofuly selected and inter-
‘viewed. Subjects were asked to supply évaluative data concern-

E:airgg writing practices in their content areas. 3, One class of
students in h of the sehools wag glven a questionnaire de-
signed to parallel certaih key items on the teacher survey, to
identify specific forms in which students had weitten, and to
elicit an attitudinal response to writing'ns a learning strategy,
4."Nineleen recent graduates of the schools in the study were
interviewed to obtain evaluative data concerning writing prac-

tices in those schools during {Trgi\r high school careers,

i

significantly more words, a greater number of T-units;tonger _
T-units, and more T-units in restricted and in elaborated 2}3\\
ZAn

through an understanding of nenverbal comn \h’l{g&tlﬂﬂ,

N for yeading in the coalent arens

- inf; edpressed by teachers and st

' 4 -
: i

Results: A 54 percent returp of teacher questionnaires
fupported the findings of the Donlan study: Teaghers prefes
-8hort writing assignments, favored exposition and reporting
forms, and evaluated writing on a combined basis of form and,
content. Sixty-four percent made no more than 12 writing
assignments per year, - = : : o

Results of the teacher intervlews revealed that teachers

considered ge ability togw¥ite to be important in all content

dreas, expedied students to utilize notetaking skills, vilued
“creative” cdntent-oriented writing, and felt that more writing
should be required, e - . ;
_ Analysis of the 446 stydent surveys and the interviews with
' Tecent graduates revealed that writing tedhniques such as out-
lining, rewriting, and revision were geldom used, Notetaking
was the writing task most utilized with its relatlon to testing
being the strongest motivation.  Students a s0 perceived Jong
writing assignments as being of most valud] Students identified
writing instruétion with English classes and would like future
writing instruation in mpecifie fotins for the pirpose of im-
proving writi ality, S . '
Conclusions: Some conclisions were;
iting important to success in their diseiplitks, high

L Although they con

%

school teachers in the four major content areas dé not frequently = -

assign writing as an instructional activity, 2, Assigned wrifing:

is brief and consists primarily of exposition and reporting
given for the purpose of extending and/or expanding in-class
activities. 3, Writing instruction is done Uu-tjugh in-class
supervision of the writing process, hut outlining prevision/re-
writing, and correcting grrors are seldom used s teaching -
techniques, 4. Teacherhare concerned with confont more than
form in commenting on studenf writing and in evaluating that
writing. 5, The teaching of wr iting is seen primarily as the .
responsibility of the English teacher by both teachers and stu- |
dents, 6, Note-taking is the most widespread nonassigned,
writing task in the high school content areas as reported by
Uoth teachers and students, 7 High school studentsvant to
learn to write and associate thelr need lor writing instruetion,
with specific farms and impréved communication, §

BCQ i -Some recommendations were: 1. A cer-
instruction in'teaching writing in the
effntent areas should be required of sll preservice and inservice
eachers similaY to-the present State of Florida Fequirgment
2. College s of Education and
lish should assume leadership

ergity Departments of Eng
blishing writing workshops for teachers |
cir own writing skills, 3, The need for increased writ-
ents should be given consid- ~
eration by administrators responsible for detertnlning class

size and teaching loads, 4. The tesponsibility for developing
_articulation amiong all teachers agsigning writing nust be
assumed.hy those résponsible for cu rriculuni development.

" McGEE, Nancy Rasco, Ed.D._Flo f,iﬂal,\l&lan,tij:_ﬂnjﬁrﬁiﬁ WML

TEACHING FORMAL
Order No. 7807915

McNEILL, John Lawrence, Jr., Ph.D, University of South. |

_Carolina, 1977. 91pp. - .

The purpose of the study was. to answer the following ques-
tions: 1, Which of six methods is most effective in reducine t
“number of student-made errors in formal English wr
2. How does pre-writing instruetion compare e
with post-writing instructign? 3. Does agepatition of teaching
methods produce greater vesults? 4, Is t Le a pattern of er-
achievement %wﬁt‘ mike? 5,Do

rors that students of certain
studeants tend to repeat errors? 6. Whichforrors
menly made? ot

¥

,‘
6.8
S

.\
are most com-

1ing to im- \ s
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f
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. The e'{penment was conducted at a cﬂmmumty cnlle"e of
/\ 1,500 stud 5. The sample consisted of six classes of fresh- -
maﬁEngli., thElE‘ were thirty stuzlents i1 E"li'h class. The ’

that there is ,1gnn£1c' it
. tepehing nicthods, The ,,dem:e showed tmt the PEI‘EDHI‘
method was s'the most effective method i in reduung the number

.» of student=made errors in I nfl English writing.- The Per-

sonal Method was followed Wy the Films Method, the Peer
Groups Method, the Field Trip Method, _the Mudel Method, and
the Opaque. ijectﬂr Method,
* A tabylation showed that there was ro slf__,mi‘u::mt cleferem;e
in pre-writing and p&stﬂvntmg instruction as far as reducing
the number of student made errorsin iarmil English writing
was conecerned.

An analysis E\f covariance showed that there was a f’igﬂiﬂ-
01 nglish writing after, repeti-
i Efﬁ?d;. There wasa dec;eaba in average-
thods op Essay #i-as cﬂmpared to th

tions of teaching
EI‘I‘DI‘E for all six i
i 'téd between the scores-on the

College Guxdam:e {md Ph Em@}t tests (Reaﬂmg “and Sentences)
and the number of érrorssin formal English writing; the hlgher
the score on either the R ar the Senfences Test, the
- fewer the errors in farrn Engllﬂh writing, The 1o the score
on the Readi Test or.the Sentances Test thE greater the er-
frors in formal English writing, ”
. A tabulation showed that 175 out of IBD ntuq;!mt's. in the ex= -

. periment of four essays repeated atleast one error in formal
English writing. The repetitions of the 175 students decreased,

- however, with each succeeding esgay. . . :

The errors most commonly made by the 180 students yere

as follows: (1) omission of a comma to separate main clauses

. gmned by a cnnrdmating ::ﬂnjunctinn (2) supe;flugus intemal Co

duf;tnry :11\1535 Emd 7’ e Mare errors
were mude on the three dese; ions Ebmve t};nn were made on
the other sixtegn descriptions combined. .
The conclufiofis of the study were a5 follows: 1, The PE%—

sonal Method is best of the six methods for reducing the .number

~ of studen{-made errors in formal English writing. App:ﬂ‘ently, .
it makes a difference when the studént has direct contact with
the instructor. 2, It ninkes no differe whether students re-
ceive instruction before or after yriting essays as far as re-
ducing student-made errors in formal English writing is con-
cerned. 3. Repetitions of any one of the six teaching methods
in the experiment will cause most students to makp fewer er-
rors in formal English writing. - 4, Students who score high on®
the College Guidance and Placement Reading and Sentence Te Sts
genér’uly make fewer grrors in formal I:n‘fllah nrnﬁ‘ng Students
who seore hw ar 'the Cu'lf’”'ft" Suidancd: L

=

nhrk errors md use

essays, 4 eité;t weakness by far of students -in"formal
English writirig is the inability to usc the comma correctly.

-
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UNMELTED COMPOSITION: A MULTI-CULTURAL AP-

PROACH TO TEACHING ENGLISH COMPOSIT IDN AT THE

COLLEGE LE.VE‘.L N AH URBAN SETTINC} .
f ‘ Qfdél‘ ND '78()4625

SALSMAH Fredrick Lefoy, A.D. The Umberalty of Mlchig;m
1977, lﬁspp Chalrman: Jay:Robinson - ’ .
The pufpose of this project is td describe and docunfent a

conipositional’ model which unites a philosophy of multi-cdl-
tural edm::\tmn to the teaching of English ccxmpasztmn at the
college level in an urban setting. The model is offered as :m '
alternative to the popular “deficit” and “dlﬁg‘fnce -:Dmpnsk
tional models that dom inate Engl;sh largdageand literature
curriculn in most American mlleges and universities, = |,
This ideal course model for te;u;hlng Enghsh cnmps351tmn
2 will not only \:cjmplemerxt and support existing ethnic_ _studies
programs, but will serve samety_ t large. By mtegr-atmg
through literatures of history, social custom, langu; e and -
philosophical beliefs of the various highly VlSlblE ethnic groups
that live in America, this course will help the student to pull
into focus his/hpr own r;ulturfll heritage with that of the averall
multi-ethnic heritage that,is America, -
- Todocument this claim, the dissegiation focuses on folur
-areas ofinvestigation. ChapterI is a general analysis of the
socio-historica) forces underlying the emergence of the social *
movement which :hanged the monm’;ulturll flavor of Ameflr‘m
sducation. - =
~ . ChapterIlisz sr:mcz -historical ‘milynls of Ameriean theo-
ries of eultural assinilation and the effects they have had on
the American charicter. Two models of education dre re-
viewed: “deficit” and “difference” models that werg devel- ~
eped, and in many tases are still maintained, in an attempt
to prom ote mainstream cultural conformity. . '
Chapter [II examines a specific experiment in multi=cul-
tural education and explores its appropriateness to ita particu-
1ar institution apd environment. It goes on to define multi-
cultural education and analyzes its implications for Amgfican
education and sgeiety. .

T

ChapterIV justifies the importanceofamulti- culturalt@m5 .

positional mode] at the college level inan urban setting and

offers an ideal course package as a replacement for the popular

«dpficit” and “diflerence” compositional models.

It is realized that this model is not a panacea for the prob-"
lem s which haunt America’s academic curricula and soclety,
cltisa atep toward understanding. Only through a mutual under-
standing and knayledge of one another’s cultures will the vari=
ous ethni¢ groups in this country IJea.rn to live with and respect
each other as total human Peings,

-

1

.
v

=

il



~ 9] ,x‘pfzmMEN‘rAL sTUDY Dif‘ %ENTEHCFFSQMEINING-
AS A MEANS OF INCREASING SYNTAQTIC MATURITY AND
WRITING, QUALITY IN THE COMPOSITIONS OF COLLEGE=-
. AGE stUpgpntd ENEQLL.E,I) IN REMEPIAL ENGLISH
-= CLASSES § , Order No, 7508144

»WATERFALL Cldfeﬂte Malan, }jd L, Utah Etlté Univernlty, .
1977, 67pp. M’l]ﬂr Professos br, mes.m &tmng

Thls Etudy was undertagen t@ datermine the gktEnt sentence- . %,
.combining exeycises-~a newly-developed, intensive pedagogical
" 1language experience--infienced the gynigctic flk!enc}’ ahd the'
writing qualxty of college -yge students enrolled jn remedial En- .
glizh classes at Weber StSts Collgge, Ogden, Utah, The aimof -~ - f
the experifent.wis to medgure lhe student’z abilit) to prom=
mahcaily maniphlate sentepce construction. THis ability was
démgnstrited by the student’s skill in reducing independent
clausgs'to subordinate clayges and ponelagses; and in adding . )
them to :Lﬂ]ﬂmmg tlauses and-T~ uhits, The stugdent could then 7
construct sentence struttures of considerable depth and com= L
plexity comparable tn those sénfences written by matuye writers.
. The'present study testag two assumptions: first, thit stus T
dentg, trained in séntgﬂceacgrﬂbl ning hrotedures \vaulq increase . <
‘the syntactic fluency.of their writing. 78econd, that students

tr:airled in aentemessmmﬂmmg procedyres would ingrease their
- overall writing.quality as judged by gualifled English teachers.
" Four freshman compogition téacheérs cooperated with the
experfhenter by providing clisaroo instruction for the ex-
- periment. . Two teachers, {pstructed the siperimental classes
uging sentence-combining axereifes, ang two teachers in-,
. atrycted the control clagaes using fradjtional methods for re-
= mhedial English. Thirty-eight studenta participated in the ex-'
periment. Fach wrotera 4g0*+word Composition (pretest) during
the first week of the ten-wéek auarfer and then wrote 4400~
word composition (postiest) during the last wesk of the quarter.

Through the analyses of the, bre- igﬁd\PQSt*’f:EmDQSlltmﬂS of

+, the experimental and control gfuuijﬂ the atfectg of the 1anguage

X expgnaﬁce— were measurgd, The results of the investigation ,
failed to auppart one of the study’s Assumptiony, Statistical

. évidencte diq not-suatain tihg pypothesis that students trained in

*gentence “combining procedurts wrote gompoglitions significnﬁtly
different in syntactic fllenéy from those students trained in !
traditiona) methods, However, the nther hypothésis wag sus-
taingd. Students trained in senfercd-combiping procedures : K
wrote Egmpas;timns whith wefe judged patter overall writing
quality than ths students of the tontral group.

One of séveral specitic autgestions for further résearch
was the gecommendation that investigationg be made to deter- -
ming whether sentence-combining bag g restrictive effect on
writing--inereasing syntactic fluéhty ang overall ¥riting qual-
jty~-or whether it can be expected™ do the work of ap entire =
writing program. ' A . e
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