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Is it wise, fea iblg - indeed is it possible, to inelude a égse-sﬁudg in

the Eegiuﬂing puEiic relations EGurSE?

This question came in for considerable discussion during the 1977 convention
v

session dealing witi how public relation% professors pade “use of th@‘gése study
. made available by Standard 0il. Some professors expressed doubts. There is
so much material to céver in the bgéiﬁning course it would be difficult to fit.

in a case study project cne argument ran. Beginning students don't know enough

about public relations, tools and techniques to handle a case study, ran another.

If it is true that the first course in publig relarions has so much matevial

to cover that a case problem approach appears igpfactiﬂalj why do ve choose to
do it?

First, we arerahle to integrate t%e projects_into our course structure wi thot
taking too many class perlods away from zhe kind of matetial we would otherwise
cover. Four days are devoted to class presentations of the publiz relations plaﬂ
which the students formulate and during recent semesters two days have been
given to team maetings\shgftly before the first half of the project is due.
This dag; not seem'ta us to be ﬁéa much time out of agprcximately"45 class
mégéings during the semester. If we did not assign the lgrgegpf@jEEt we do,
we would probably spend at least two additional clagses'gﬁ anatgéfmééaledﬁdawn
case problem anyway. The net loss is only sbout four classes for the entgte
;emestéfi ' .

The major reason for doing the project is a very important one. It brings

) , .

rélevance to classroom material. Even descriptions a§ real problems an instructor
hés had or has read abéut tend to be hypothetical to many students. A reference
to the handling of public relations in a distant cig; in the garparata headquarters ‘\\

of a -large ﬂ@mpany may be interesting anﬁ aid in learning, but when you can invite

. students to apply the material yau'reﬁﬂiacgssiﬂg to public relations problems they

Q YA
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are working om at that very time, nothing seems hypothetical, It is real. It

Xs new. . ~ ; : .
We can sh@w students th% ralevance of the vgrlous sreps iﬁ the public relarions

process as we,talk.ab@ut them in class. A4s we Eazk.abaui fagtafimdimg, for example,
we can remind them of th&Jnaéé to state their clien%lé pfabiem concisely and
specifically, tc provide iﬂgarmaticn about the client organization, imcludiog
hisﬁéryg purposes; organization. é:tivities, reputation, and other basic material;
iéné’ﬁg discuss @tgagi;atibng simila% to the one tﬁey h£v§_531%atgéj

As“ 1t turms ocut fox us, we are able ngtroaly to glve good experiences to
éﬁud&ﬂts but also to assist the community of Manhattan, Kansas, ghraugh the
?studants' projects. Nearly all of the projects héve besn for campus groups OFf
ﬁé%;prafitvcammunity §rgan13atiGns. For instance, at the time of this writing the
groups in one public relations class are dealing with the local Big Erathéf!Eig
Siscér*érganigati@n, the univers%tyfs baSéEall team, the Gallage of Hame Eﬂ@namiué
(which has béen axpériéﬁci@g gome enrollment problems), ﬁﬁe 4rts and Sciences
Honors Pr@gram,'and the Reereation Club, a prE%prcEaséiqnal organization deslgned
for students majoring in the field of rgcfeaéiﬁnl One group ls wurkiﬂg‘with an
@rgaﬁigatién.affiliated with the athletlc department of another university in
the state; Shocker Moumtain Ski School is attempting to market skl lessons of
artificiai turf on a Lazée gément Sl@pé!aﬁ the rear of the Wichita State
ﬁniversity gtadium. Two other groups afé working with local profit-making
organizations, an engineering fifm‘aﬁd a ra&ia station. In the latter cases ig
is obvious that the arganizations could pay for the gervices af full~time profes-
sionals and in some ways look at their participation in the pfcgegt as a fﬂrm
of publlc service. In most cases, however, we are the ones performing a public
gservice, By researching the organization and its public relations, we are likely

to be doing something the Qrganizsziﬂﬁ needs nr wants but did not have the time or

resources to accomplish.
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. ) Th;j_é,f of course, opens limes of communication with a \rarlety of li:\f al and
fegiﬁnal‘cfgaﬂizazi@ns and thereby serves és a public relarions technique. for Hansas
State %nivgrsitﬁé the Department of Jaurﬁ%ligm and Mass Communications, and the
v L public relatiows ﬁgtfiguiuﬁi This angle igeé«géquiré épegiél handling, however,
. .because the program cdn occasionally be a public relations minus as well as a
fpublic relations p]us; -There is nothing more embarrassing théﬁ having someone
{Eram the @fg&nizatién under study appear in your classza@m for a pfesemtgiian

which turns out to be a poor ég use for a fgu:th—grade book report let alone a

college~level presentation. It is necessary to explaiﬁ this pa551bility to

# = ¥

organizational representatives, especially those who tend to be looking at the
student projects as the answer to all their, problems. We explain that these are

beginners and the resdl;s may be brilliant, the results may be horrendous, and most’

likely thgféésults will be a mixed bag of good and qé;—saegécd and realiscig and
nagssawrealisti&g L. e ) ’ i
Although wa use a m@difieé case study approach in aﬁf beginning public rela-
tions ;s%ﬁgﬂfét Kansds State University, we don't think we're doing anything
. ' : Ve . D , -~ :
unique, nor do wé have any sophisticated quantitative data to prove that our
aﬁ;ras€h is bekter than any@ne else's. We believe our approach works, EEWEVET,
and wethraugha.hrlaf dﬁscriptiaﬂ of it might szimulate some useful discussion,
First a little background about our course might be in oxrder. It is numbered
as an upper*level journalism coursge, and n@rmally our majors do not take it until
after they have had at leasﬁ‘ﬁepgfsing,l ané Reporting II. Ehe course does not |
haﬁé any formal prerequisites amd has become known in several ather depéttmen;s
‘ s .
J and two other colleges as a valuable 52fViEE EQuf5Ea Often half, sometimes as
nany as two thirds, of the stuients in a given secti@ﬁ axe not jﬂufnalism majérs.
They come from Animal Sciénce, Home Ec Extensian, Food and Nutritiom in Eusiﬂess,

Ag Ecom, Ccmmumity and Regicnal Planning, RecfeatignP Wildlife Bialmgy, gcgas;uﬂally

Architecture and Eiwil Eﬂg;ﬁEEfiﬁg;

L




While this mix often makes it difficult to decide just where to pZtch certain
material, we thiﬂk tﬁe interaction with students from other disciplines benefits

@urvaﬁﬁrstud%ﬂtég And we strongly believe that students who will be going intd
[N ) : : = oo . e
positions as egtéﬁsian agents, recreation directors or community planners should

hava a basic publif relations zauﬁfe We know that for nearly all of the mom~

majors, our beginﬂing course Wll% e the only PR course they/will take, If we

B ‘i
Y =

dalayed lntrnducing—tha case ptablem approach’ y until “our. geaﬁﬁd course, Public

[

" Information Methods, the non-majors would not have the advantagé of Téfkiﬂg

with a case study.
The fagt remains, huweve;, that the presence in the cla s of so many non~

majors to some extent reduces the level of sophistication wizh which we can

vapproach certain areas, such as media relations and use of graphics. We may
well be starting on a more basic lével than some of you in other institutionms;
yet we do use a modified case study approach with success.

,expect our students ta camplata the project in the gense thag they actually

produce press relaases, slide shows, brachufas or film Elipﬂ- What we.do ask -
them to do is utilize the éampléta public zelatians process to the point that i
their plaﬁ is ready to present to management.

fypiéally we have two sections of the beginﬁiﬂg,pnblig relations class during
the fall and spring terms. The@zetiéally, each section closes at 25;213 reality,
enrollment usually settles at about BD.’,Studaﬁts work on the case prcblem in
teams.

We tty to keep the teams sméll? preferably no more than four members. In a
class of 30, two teams maj have five members a% we may add an additional project and
have ;h;g ~member teams.

The fact that they will be daing a class problem is introduced the first day

of class, and majar project iﬁstructigns (see Appendix A) are diatributed at that
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time. Alsc on that first day we ask them to begin thinking abaut passiblﬁ "alient"

arganigatlﬁns, as we will ask them to turm in suggestianse Often spéndin’ a litrtle

time talking about " zllents from pfaviaus semesrgfs is halpful at this point.

We sometimes have iifficulty making it ;1@3; to students that the "eltent"

need not be & business or an organization with a buyning problem. A "client!

‘“‘, ’ .

‘'may be an organlzation that seems to be g%tﬁingvalaﬁg vell;‘butfcﬂuld do even

better vith an impravéd public relations plan. It may be a new érganigatien

or one which has not had a PR program in the past.

" - Manhattan is a relatively 3m&11 town (papulagian about 31 00 by county estimate)

aﬁd students seem to despair at first of coming up with suggéstiéns for clients.
The variety and multiplicity of clients they have managed to Qctk with since we i}
started using real rather than hypothetical clients in 1974 make it Qleag ?hat,
even in 'a town as smaliras Manhattan, there is no dearth of potential clients_

We have Eauné that students much pra “er to work with real cases, rather than
Withdﬁyégﬁhéﬁiéal ones., :They put Hours of work into their major project, and
they liké to feai that their work may be of practical use, Students are urged

=

to invite representatives of the-client organization into class the day the related
client.

Even if clients don't utilizé the rategles and tactics their student team
suggests, they can often profit ffam the team's analysis of publics and diseussiﬂn
af iimilar arganizatigns and theif public relatiéns activities.

‘f We have not utilized any systematic sort of follcw up with clieﬂts, ﬁd-§3fﬁaps'wr

‘we should. We see occasional evidence that strategles and tactdcs smggastad by a

class team have been adopted. Thé Women's Resource Center on campus now has a
regu ular newsletter, for example, and the Small Claims Court makes available a
useful reference which the judges themselves didn't know about until ome of our

teams tracked it down in a secretary's desk draver.

"



. .
2 — A

" Ore team, in the spring of 1977, used the 1agal schoaL'Eaé;a-as a client.

The school board had sufferéd two majar puélié t&Iatians ﬂijES in the pravlcus ~
two years —— the two-to-one defea; a£ a béﬂd issue and the extremely cantr@verséal
firing of the supazin;eudé%t, A copy of the project was glven to the new super-

. intendent, and duriﬂgéfall semestexr of 1977 the man Wha wasispearhéadiug a new
bond dssue campalgn had an opportunity to read the report. He called the
instructor to report how many of the suggestions in the project had a&ﬁuélly

¥ : -
been adopted. Incidentally, the 1977 bond lssue passed, by a narrow margin.

ot
During the secaﬁd week of the semester, then, we call in client suggestilons
from students, on aﬁFDpﬁi al basis. We ask that the student suggesting a given
client get in touch with a raprgséﬁtgtive of the pusiness or ﬁfganiggtian,itg
make suyre the client is willing to work with the grudent team. Sometimes. the
aepagtmé;; gets a call from a representative of a 19;31 agency or @rg§nizézidn,
asklﬁg for public relations help. We may thraw such requests into the hopper

~

gith the student suggesﬁians, and if enough szudants are 1nterested in warkiﬁg
with the agency or organization we will use it. e -

We usually get a workable ﬁumber of sliént suggéestions. If we get too
mpany, ve try to get an indication from the class regarding which DijE ts they
would prefer to work on; if weaéet”Eﬁa few we may line up a client or two. This
is seldom necessary.

On a given day guring the second or third week of class, team assignments
are made. The stﬁdent-suggesting a certain client 1s assigned to that client.
if the student wishes. We have not come up witn a th@raughiy satisfactory way
of mateching students with élieﬁts. The instructor anmounces the clients, occasion-
ally asking the student who suggestéd a certain client to give some further
explanation, and places sign-up sheets; numbered from one through the maximum

number allowed on a team, at the front of the room. Students then sign up to



. z -
wotk with a certain client. Not all students géﬁ‘tﬁair first choice (saméhgw
a favorite student bar S2ams to havé greater pulling pééér than Kansas Gasraﬁd
Eiacgric or the Sasnaks Area;Gifl.Sgdut‘ngﬂci;),'but we've yet to come up with
a better way.
Féfmal class 1s iismissad;§bcgt 10, minutes eaxly the day the assignments are

pade, so team members may get acqualnted and exchange the necessary names, phone

£

nunbers, g;z: Frém this;paigt gg, work on the case problem takes place outside
of - class except for tgam-pfggfass meetings ﬁiﬁﬁ the instructor.

These team meetings with the instructor were ph;sed in three semesters ago
at the suggestion of students, The meetings are held, du:iﬁg the régﬁlar class
time, a week to 10 da%% before the first part of the major project is due. The
meetiﬁgg are short, 12 to 15 minutes, and seem to be valuable. They ferce members
of each team_tﬁrgiva serlous thought to just %hare theytstaﬁd, and how much mgfé
they have to do before Part I is ready to turn in.  They giv;-team members an
opportunity to ask the instructor questions, gnd,chey give the iuséructaf\a
;hanse to leafn_é'litéle about Eéapézatian within t@e team aﬁéiﬁhaﬁ specific
problems a given team might be facinéf Team members are formally involved only
in the 12 ér'lé minutes their team meets with the instfugtdé§ so there is some
;ime fa? team meetiﬁgé as. well. : _ P

Some teams actually design and carry out surveys, and the data they collect
are usefuyl to clients, For example, a team iﬁ the spring of 1977 carried out a
survey in §he student éh@ppigg area regarding potential usefulness of a branch,
bank. That client has now located a temporary branch bank there ??d will be
putting up a Qare permaneént structure soom. In another case, with postage and

supplies being paid for by the client, a geam)in the fall of 1977 ran a mail

questionnaire of 400 for the Kansas Forestry Service.

Most teams do not carry out such formal research (and there really isn't

rime for us to squeeze a Sophisticated research methods course into our PR class).

E}
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Host teaps “do aﬁ 1%&5t do Some informal Zéséarih and many studEﬂts ba;cme

invipzataly acquaintad With the Univer51ry lerary far the firstf;ime_

A5 Ve dis;‘usps analygis of publ_it;s we remind students that ﬁhe}* ff;Lli be
axpacu&d to defina the vardious publlgs 1mpcrta;€;§a their organization. Once
rendinded afwchiﬁ, students seam to find what we have to say. about demographic and
psyéhﬁgégphiﬂ texms gutptisinéiy‘feléjénéi Getting them to zero in cu their
public igidifficul:. There ts a cendency ED’bEliéva that beéause their public |
ié the wpole KﬁSCaie s tydent body it ;aénat ba defined at all.

E&sgazﬁ%ing puplicg has- bgen an excellent way EQ teach our students resource-
fulness. Sowe studemts do nor have a resaa:ch orientation at all, and Edf them :
Ehé‘whﬁig process is one new experience after another. Easg‘a;e vaguely aware of
vhat secondary resegych 15, and sowe have had a comsiderable amount.of éﬁgerieﬁéé.

 Faw éppfaacb their research creatively, hgﬁe&e;. Stuﬁénts*tgnd to think they
5béu1d £ind g book emtitled "4 Profile of the Publi; Knoyn as K~State Students."
1f theyon't Find sych book, they often assume the information d@ésﬂ'i exist.
The students working om the Recreation Club are a gaég example of this situatrion.
Three of tha four menbpers of the team are recreation mwajors who total only about

- 14Q, They hadgﬂné to ﬁhé depa*tmsnt head and asked 1F he had the data Ehey needed.
ﬂ;, he didn't. Théy dign't think to consider him a good source of the data.

,»I33§gad they despaired. 7The gearch for background information givés us many
gppoitunitiés to teych ney approaches and continually reminds of hov nalve most
students really are, |

Each semester va TRquest to keep copies of the best two or three projects,
snd, Buckley Amendment not withstanding, we've yet to have é refusal. These good
projects from previous sapesters can be helpful in eﬁemplifyiﬁg for ;urrént students

that negyly any public cap be defined to some extent, and that, omce defined, the

public ig easierto work with.
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Paxt (ne of rhe case problem is due sometime during the eighth to tenth °
weék}af Qig%g (this varies, as we try to work around Thanksgiving vaéaticﬁ,
= . H
SpFing bresk sud othex varagies of the academic calendar). In Part One (see

Appendix A for iétail) the Eééhs include their statement of the problem; informa-
L Pﬁﬁ,‘-\
tioy abhur the specifie srgan;zstlan involved; information about Ofganizatiang

similaf to the one Ehey ara wa:kiﬁg wiﬁh definition of the various publics S a
~ impctﬂsﬁt?tﬁ_ﬁhé otganizspian and a bibliography. This QGztién of the case

¥

2156133 iz writtbn in term paper style.
. By tpe tima Part One is due, we ﬁill hav&lspéﬂt class time on public relations
, concepty defdpitions and functions; ccmmuﬂiéatianfpﬁinaiples, persuasion, pubii;
opindon, zttipude Eéfmacign;-EagtsEindingé analysié of publics; planhing; and
avaluystiop. Yeadless o say, we afg s;lasg éaiisf%g@ with the depth in wﬁich

we have disQugsed thesa subject areas, L
' v

pant Two &f the project is due the &Ef eaéh team makes its presentation, one.
of fauy dava get aside far pres enta tiané d;riﬁglthé fiﬂél tvo weeks of the semester.

Part Two 18 written In nartative style aimed at de:isiaﬁemakerg in the
Qli@né %;ganigatign. Teams ;ucludg in Part Two (again, see Appéndix A for
detadl) long-range objactives, goals, stracagy and Eactics. They are asked to
discungs the budéét, tgbsﬁmmazize their plans in a diagram (Seaiéépendix B for a
EEPEESEQiaEiVéFdiagfaE), and to discuss how the program can ba evaluted, quanti-
tatively god otherwise. A bibll@graphy is alaa :Equired for Part Two.

fatch tegy makes an inaclasg prééentazian, 20 to 25 mintues long, which is
basieslly a-ssles pitch for their plan. They are to treat the.rest of the class
as 1f :héy-rsptgsang the management to whom they have beern ass;gnéd to present
the plan. If representatives of the elient arganLZatiaﬂs have been invited‘tc

atténd the pﬁe%eataﬁian, there way well be sama bona Eide maﬁagement people there.

¢ NénsprSEﬁEiﬂg members of the lass are asked to role-play ae;gfdingly.

11
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While teams are working on Part Two outside of class, we are spending class

time on tools, details, practical applications, guéét*&p&ak&rsg law, accreditation,’
o prafessiaaalisaticn, étc. We try to do at least two case problems in class durimg

.?1

the semester, dividing the class into teams of four or five, having them work

LT

~on the ?:Dblém durfing ome full class ?erigd and about the first 15 miautes of the
next class period. One member of each team then briefly presents the team's

- recommendations. Other students ask questions. The followlng class period
the Iinstructor feact

'for sample case problems used.) T

i3

to the various solutions suggESEe§; (See Appendix C

i

i i . B
: Working through the in-class case problems seems to give studemts some feel
'for working with the public relations process. It also alerts them that they pay-

E]

ot clearly undérstand parts of the process —— for example, the difference between

stfateéﬁ and tactics. The imstructor may point out that goals are stated so
loosely that progress may be difficult to measure, and this will create problems

in evaluating the éragtami inéidaﬁtally; the 'students seem to find the inaclégs
. " , ’ . ’ i o =1 ] N .
scase problems to be fun, a change of pace from the "me lecture, you listen" _ |

approach.
‘In evaluating the use of the projects in our clagsrooms we have reached a:

number of conclusions about ché‘diSadvantages and advantages of using Such an

=

approach. Fortunately the advéntégés far outweigh the disadvantages. '

Dne:prgblam is gfeating team situations which bring together pegéié who
i ! - . ., . . P
are all willing to cooperate with otherg .and ¢ommit themselves to a team effort.
Until re:eﬁtly we had problems with students from outsgide the j?ﬁf?alisi depar tment

who were taking che'ééu;53 on the credit/no-credit system. I nearly every case . R

- such students would slack off when their workload became depanding. .After all,

J .
|:h:§y"‘“zfcg.,.fag«:ﬁ'r’nec:ﬁl.3l what differepce did it make since they were not taking the class
for a specific letter grade.- As long as they performed at least to the D level,
: ' ' ‘ o

)

\,1 ' : = . - H




they would fecgive credit for the course. Often students working for a grade

Eﬁdéd up doing most of the work when :héy found themselves on a team with thasg

not mﬁtivated by gra des. WE eliminated most of that problem by reclassifyiﬁg the

Public Relatiang course as a for-grade-only affériﬁga The problem still ge;gfs,
of ccurse with slackards who enroll. '\

¥

' N . . P
Problems now are more likely to evﬂlve a:nund scheduling So many students

here muSt work to pay their educational expenses that they find it difficult to

find the time to meet With€their téamﬁa%és_ ‘theﬂ upan';ueatiéning it i3 easy
to diséaver tﬁat the problem is not as iﬁEufmﬁuﬂtaéié as tha$étudénté seem to -
feel. i; is, lut it can Bé very géﬂuinei If it is, we spené time with the group
vmta attempt a salutign ‘and make agcommgdaﬁians 'i1f neéessary.” Wa alsﬂ ‘point cut-

u a

_that caordinaging schedules is part of the ''real warld "

=

_ Another problem has been alluded to abéve. Bacause of time and ébility
1iﬂitati§ﬂ, students'’ projé:ts are nften ‘more superficial than we: wguld like

- 'Ehem to be. .This is a problem which we feel we camnot do guch about. In

¥

our view it is teaching the prﬂcess which is- important,~and althaugh we dgn t

‘m\

uggest to them that théy be supéfficial we know whaﬁ to expect. On the ather

- hand, Snmé plaﬁs most often done by teams dominated by graduate students, have

o

been éx;aptigﬂally mature.
How to gradaithegprojécts? It is definitely a case of apples and araﬁgas
= " and every Dthéfikiﬂd of ffuié you can name. Each project is different, and it is

diffiecult to establish broad cfiteria which ‘can aasily be appiiéé.i

K ng do we kncw how much each membgr of the team has cnntributed* We ask: each

member of each team to turm in, uith Part One, a review of the te’”'s work to date,

luding a brigf report ‘of ‘the meetings held by the team (including actandaﬂce)
*~i:f_ and ccuments on the contributions made By Each member of the tean "ingluding

yaurself." "Students seem to bé réluztant to "rat" on ather studegts so we find

- =
-
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ourselves making increasingly stronger statements about the ﬁééd to be ppen

and frank in their criihques: "This is the major way I have ‘of knawiné how your
team worked together and how each member cantfibutedg 50 Eleésevbe honest and
specific, even though you may find it difficult.. This is not the time to be

overly modest, nor should you feel reluctant to cgmment frankly on the work

of teammates (your comments will be stric*ly between you and the instructnf) "
We seem to be getting gererally adequate comments in our critiques now,

aithough there i3 still a prcEIEﬁ in getting all students to ;ﬁfn them in. Here

we simply apply a little peer group pressure, and refuse to turn bagk ‘the pap;;

until all EIitiquas are in.

Qﬁ the class day fallowiﬂg each team's présantatian théy again turn in a

#

review of the team's work sin:e Part Dmg was turned in. AE this time we also
raqui%e a critique of the presentation. Again no feedbagk from the instructor

_ is given until acceptable evaluations from all members of a team have been turned

in. =
;Anazﬁe£ %rcblem in the past was attendance during the presentations. A

. number of étudants felt no need to acténd other teams' presegtaﬁian. It was
pretty dapréssing for students who had spent a whole semester on a case problem
to come for the presentation and find few persoms éhéfé except the instructor aﬁﬁ
the members of the other ‘team presenting that day. |

Our solution to this problem —— and it has hélped enormously -- is to call
for inférmalrgr%tiquas %n pr%sentaﬁiaﬂs by other teams, assigning a maximum of
hree palnts per critique. .

An- enormous advaﬂtagé of the project (or so the studants tell us) is the

£

overwhelming sense of accampl;shmeatvﬁ;:hthéy experience upon finishing the

. course. Hbst of them have only a vague realigazlaﬁ cf how much work is involved,

and when they are finished and see shat thay havé dgnei ;hay are both vastly

E
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relieved and (usually) very proud. This kind of feelin ngt_gftén’ elicited

by cellége courses.

The team prgje;t teaches them an enormous amount about personal relations.
They ;;e forced to interrelate with che;é—%in many cases people they had never
seen before coming to class. Those groups which have internal pfabléﬁs usually
1earﬁ the most about human interac;ian;;uﬂfaffunately it is often at a high p?igei'
Even those on teems which run wi;ﬁ_g;geptiﬂﬁal ease have often igdicatéd what they
leerned about making a team :ﬁn smoothly. |

The' students are also fortunate to have the-appaftunigy to present their
ideas to others for testing and for reaction. Most of what i55§0ﬂé in higher

4

" education is done only for the eye or ear of the teacher. The project forces

b3

immediate implementatign of course material for immedlate feedback, Brainstorming

m

and other pla nﬂing sessicns are valuable learning taols, and most of these
actiﬁities are done without the professor's direct involvement. -

‘Further the students have another opportnity to test their presentation

o,

skills. Many of ‘them are shy or ill-at-eise as a result of little or no experi-
. ence, and the class presentation gives them one more opportunity to present
publicly. Although the teams have the option of not using all team members,

nearly everyone is given some part in the presentation.

Finally we can 133& back to all our reasons for want;ng to use the project
approach and see them as advantagés_} ﬁe have brgught relevance to classroom
material, we have fulfilled an altruistic rale, and we have developed good publii
relations for ourselves. We like it and know it works Eéautifﬁllyi_ It is impos-

sible for us to see that it could not work formearly every beginning course in

public relations.

15



S : , APPENDIX A.
89 630 Public Relations ' :

AJOR PROJECT - : b ~

. Purpose: This assignment is "intended to give you experience in utilizing the complete
ublic relations process in solving a public relations problem. As you work on the assign-—
ent, you should learn not only about public relations, but also about the organization
hich you have chosen. For example, if the problem you select happens to be explaining an
pplication for a rate increase by Southwestern Bell, you will learn a lot about South-
estern Bell (and about the telephone industry in genmeral) while also learning about cor-
orate ~~hliarrelations. -

Scope: This is to be a major effort on your group's part. The results (in the forms
£ a paper and of an in-class presentation) should reflect two things-—hard work in- search-
ng for information and hard work in doing some creative thinking. Try to be resourceful,
nnovative and individualistic in your approach, but remain aware that coming up with one
right and creative idea does not excuse your group from the need for hard work in your in-
ormation search and planning your entire program. S o -
Organization: It is hoped that you can work with an organization related to your own

nterests. You will be dealing with a real public relations situation, and it is hoped that
he final product will be of practical use to the organization with which your group works.

The Project

0. All sections of Part One should be writtem in traditionmal térm paper style, including
ppropriate footnoting. SR

,,Ea:tangj.mihgyﬁgy;a_ﬁg_bgfgsed‘iﬂ-writiﬂg Part One will differ from that used in Part

Irem 1.-- Your first task *s to describe the public relations situation (or problem) as -
oncisely and specifically as possible. If you see the situation as being multi-faceted or in
ny way compartmentalized, make it clear what the various parts of the situation are and how
hey interrelate. Regardless of how complex vou-feel the situation to be, however, the descrip-.
ion should be brief and to the point, and no more than one double-spaced typewritten page in.
ength., If your description can't be expressed in gpne page, the situation is undoubtedly
eyond the time and professional capabilities of students in a basic public relations course.
nder these circumstances you'will need to limit your efforts. ‘ :

g

Item 2 — Provide information about the specific organization involved. This informa-
ion should provide background for a reader who may know little or nothing about the organ-
zation. Discuss the history, purposes, organization, activities, reputation, and other
asic material about the organization and the current and past public relations used by
he organization, making an attempt ngﬂatermiﬂE'their public relations budget.

- Item 3 Discuss organizations similar to the Qnésyau have selected. Try to determine
ow others are organized, what their activities are, etc., with an eye to those areas in
hich they differ from your own organization. Also discuss their public relations programs.

=
Lo

Item 4 —- Define the various publics which are important to the organization in handling
ts particular public relation situation.. Each of these publics should be discussed in at
east two ways -- the importance of each public to the organization, and the general nature
f the public in both demographic and psychographic terms. The space devoted to the discuss-
on of each public should be in relation to the importarce of each public to the solution
f the problem. - - :

n

e
1o

I

P

Item 5 -~ Include a bibliography. Use. Turabian's éiﬂanua;_fof Writers as a reference
or proper form. In addition to the usual printed sources, be sure to include interviews,
foéﬁﬁnndeﬂze, atc. ) : ‘ - :

IToxt Provided by ERI
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Part Two: Due the day of your presentation. - Please turn Part One back in also.

This is the portion of .your paper which will allow considerable latitude and flexibil-
ity =- and will place special demands on your creativity and adaptability., Write it in nar-
rative conversational style, aimed at decision-makers in your organization. In discussing
goals, sc?ategias'and tactics, be sure to indicate to which publics they apply.

objectives,

Item | =- Define the long-range objectives for your public relations program. Depending '
on the.nature of the problem you have selected to work with, these cbjectives may range in
scope from a year to several years, Long-range objectives are usually general, and seldom
specific enough to be measurable. (Remain aware, however, that there is a difference between o
being general and being vague.) a -

Item 2 —- Discuss the geals for your program. :These specific goals must relate easily
and obviously to the long-range objectives. Most of these goals should be specific enough .
to be measurable. In other words, there should be quantitative or countable factors in-
volved in the goals, so the success or failure of the program can in time be determined by.
something. other than intuition or guesses. '

Item 3 »~ Discuss the general strategy you tbiﬁi should be used to accomplish your
goals and objectives. Is a soft sall or a hard sell better? Should communication be
direct or indirect? Should communications be constant and continuing or of a saturation
nature? . Or will infrequent contacts at certain times of the year be adequate?! In short,
discuss.the  general communications approaches you think will be best in achieving the objec-
tives and goals. _ ’ : - <

Item 4 —- After discussing strategies, discuss the tactics you propose to use, and why
youw feel those tactics are best and what you hope they will accomplish.  (Having good rea-
sons for selecting a few tactics is better than “isting lots of them but not being dble to

explain the'rationale behind: their use). Discuss the budget at this point. -

Item 5 —- To summarize your plans draw a diagram of your objectives, goals, strategies

and tactics. . :
= r N ) !li‘

Iten 6 —- Finally, dié;uss how you think:your program can be evaluated, quantitaéivéij
and otherwise. If you've set quantitative goals, this Step will be easy. : .

Item 7 —— A second and undoubtedly shorter bibliﬂgraph§‘shguld be developed for Part
Two. References will include materials consulted for specific programming aids and ideas.

i

CLASS PRESENTATION ~- The class preseﬁtatian should be 18-20 minutes long and should be a
sales pitch for your plan. Make it interesting. TUse appropriate visual aids. Treat the
class as 1f they represeut the management to whom you have been assigned to present your

plan -- not as a group of your classmates. Non-presenting members of the class should

roleplay accordingly. You may find it helpful to explain to the class, before beginning )
material to help them evaluate properly. This material can also be organized into a handout
and distributed to the class the last class meeting before your presentation. -
EVALUATIONS/CRITQUES -- When your team turms in Part One of the major project, each student .
should also turn in a review of your team"s work to date. The review may be informal
(hand-written, written in first person, etc.). It should include a brief repott of the’
meetings held by your team (including attendance) and comments on the contributions made

IToxt Provided by ERI



by each member of your team.(dincluding yourself}. This is the major way I have of

knowing how your team worked together and how each member contributed, so please be honmest

and specific, even though ycu may find it difficult.. This is not the time to be-overly ... .
modest, nor should you feel reluctant to comment frankly on the work of teammates (your

comments will be strictly between you and the instructor). . -

_On the class day folldwing your team's presentation, you should .each turn in a review

of your team's work since Part One was turned in and a critique of your presentation. :
: No .feedback from the iﬁstfu;tﬁf‘ﬁiil be given on part~ of the project until acceptable’
evaluations from all members of the team have been turmed ium. ' S | _
BONUS POINT CRITIQUES -~ A student may earn bonus.points by turning im informal cri-
tiques of the presentations given on days other than when his/her team's presentation is
scheduled. (Five points per day.)
i
: 18




" OBJECTIVE
# . . Greate awaremess of KSDB-FM ;
= , , 1 G{)ALE 7 »
Increase the advertising =~ Increase the use of KSDB-FM's _ Increage financial support—-———
of KSDB=FH ' o o et ‘
. AF. pu?l;c gnnaunsament gervices
SPRATEGIES , N SRR
Advertise KSDB-FM through Increase awarenoéss of KSDB's IniQfm\ﬁqtential 8pONEOrs '
the local media _ available public services of the benefits of supporting
N | “ Y S KSDB-FM . o
, TACTICS . ;
Solicit free billboards*# . Seénd the prepared Develope personal contacts 2.
Advertise more in the . i?g:iinFﬁeii%,grganﬂ w%th Pqtentlal EPQDSD!EF §
Collegian* and ngcury#’ i% ron Aerds Follow-up support with a c
newBpapers Advertise KSDB-FM ' thank;yau note/ - K
cerulcagt : o .
Prepaye 1%gitimata news releaséa*# service;.# : , o il
Increase the number of remote ’ '
spe&1al bréadcasta‘#
_Plage.; advertising posters in o ;_ o Speaial Pactics
University clessrooms® and on TTTTpTTLUTT 2 ’ o
community billboards/ Givs station tours*# Prepare an 1nfcrmativs brachure
) . ] ) * ¥ E
Continue the information card Support 1 dbal charlty on the station's
} doy 11 vapistration?® » 7 . ;
handout during regisiration drivea*# : Receive a chamber of commerce
Sell and .give away KSDB FN ' .endorsonent
paraphenalis*# :
“Prepare t;EIE—tGp memﬂs* . - |
Broadcast over University - R
intercom %EEthE' -
Inorease placement of the 'r
weekly music Burvey*# ’ indioates tactio is speeifically aimed at the A
University cnmmunlty '2;\,

# indiaate& tactic ie spacific'lly aimsd at the .
. .. panhattan community - arr T e




APPENDIX C . - S

" Case Problem {1 - B
1 289-630 Public Relations . e

A natigﬂaliy known chemical manufacturing company opened a branch plant
4n the hills of a Southeastern state, The location was chosen on the basis
of labor supply, raw materials, tax rates and humidity conditions.

Shortly after the plant opened, in an interview with 1@cal,media§§arsannel_
and area wire service reporters, a top company executive said, "One of our
'major reasons for locating here--and thus one of our countributions to this
community~--was to help raise the standard of living of these hillbillies."

T 7 - The stéfj‘was'ﬁidélfzféﬁafféa?‘éﬁrgfﬁfﬁ”EfEKéI“*ﬁétibﬁéllilEﬁéﬁﬁéﬁéEEGéér
of the state wrote burning letters to the newspapers. A syndicated columnist.
wrote-a colum, half in anger, half in fun;_The governor, senators, and other
politicians got into the act with duly indignant protests. People in the
community expressed bitter resentment. i

You are members of the company's public relations staff. Spend the rest
of this class period (and the first 15 minutes or so of Monda;'s class) brain-
" storming about a program to remedy the situation.” Cunsider fact-finding you
would recommend, and outline your suggasted program in .terms ¢~ objectives,
goals, strategies and tactics. ' _
/ " Select a member of your group to ctake notes, and select a spokesman
"~ {(Spokesperson?) for your SToup. to present your ideas to the rest of the clas
= The notes may be rough, but should include the names of members of your grou
and must be turned in at the end of the class period Monday. Your team's
spokesperson should be prepared to spend 10 to 15 wminutes Monday presenting -
your plans, and you-should all-be prepared to field questions regarding those
- plans. e o : ' ; :

g
P

N
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' PUBLIC RELATIONS (289-630) . . _

-~~~ APPENDIX ¢ (cont )

CASE_PROBLEM | - S

AVERTING ENVIRDNNENTALLSTS ACTION
LEADING TO
SUESTANITAL L0SS OF SALES

Hisuse af a product by the- consumer will often result in his blsming it for
any shortcomings. That's bad enough. .But, when pisuse also damages the
environment, sales of the product can not cn;g_ba impaired but even banned.

Just such a situation confronted the Salt Institute (SI), Aléxaﬂdfia, Va.,
trade association ﬂf salt distributorxs.

Ten million tons of salt are used aﬂnually on some 490, DDD niles of roads in
more than 2,500 communities in 33 snow belt U.S.A, states and Canada. Properl
plied, it is believed to be the most effective, environmentally” ~safe,
egcnam;;al, and adaquaﬁaly ‘available produzt for combatting ice on roads. But,

by 1972, hundred of PWDs (Public Works Departments) had been creating, through
‘sloppy storage and inefficient spreading, problems which seemed likely to

reduce the industry's $64 million annual sales by 25%. (harges were being made
by environmental grov-s that salt damages pavements and vegetation and endangers
water supplies and wildlife, "Halt the Salt! campaigns were being organized,

use of salt on roads had already been 'banned in six communities, and similar .

ardinan;es were being pl@pQEEd in 200 additianal .Qf12S.

At that point, SI fetained Carl Byoir & Assaciates (CB&A), HYCE headquartered
" public relations counsel, to dévelcp a program fory combatting this threat.

You are the members of CB&A's 'Staff and yuu have been asked to do the fallnw1ng
1, Determine SI's publics in this circumstance..

ST Eor each public indicate if it is primary, secondary or marginal

3, Brainstorm about how-you will remedy this gltuatign. . ‘ .
Select a member of your group to take ﬂates, and gelect séméane to present your
jdeas to the rest of the class. The notes may be rough, but they should include
the names of mémbérs of vour group amnd must be turned in at the end of the next class

period.
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