
ED 159 650

TITLE

INSTITUTION

PUB DATE
NOTE

ERRS PRICE.
DESCRIPTORS

ABSTRACT

DOCO NES11bE

Reading Instruction :. emedial. andiCoMpeneatory:
AbStracts ofpoctorklxisSertations-Publishe in
unissprtation Abstracts internationl,fl Bay through
July 1978 (vol. 38140.- 11 through Vol. 3S No. 1).,
ERIC Clearinghouse orrEeading..and Communication
Skills, Urbanag,t11.
78

EF$0.83 8C$1.81- Ellis- -Postage..
Advance Organizers; AnnotatedsBibliograp_ies; Black
StudentSf.*Doctoral Theses; Slementary"Secondary
Education; Family PoleviiinguistioS; Parent
Participation; Performance-Ractcrst. Phonics;
Psycholinguisticm;;. Reading Comprehension; Reading
DifficultyReadingInstructior; Beading PrOgrams;
*Reading Research; Reading -Recall
(Psychological) ;- BemedialBeadirg: Self ConCept;
Teacher Attitudes; Visual Stimuli

-This collection of abstracts is part of a continuing
series prOviding information on-recentdOctoril.diesertations. The 11
titles deal with tile following topics': the effects of a funded
program on the-attainmentif reading and mathematics performance
-objeCtives by kindergarten children; a co4taritcm cf 'the reading
.success ce Title I fobrth grade students .with students-from two
schools not in the program; the effect of phonics trainingon the
transfer skills taught by a lingliistic Approach to reading
instruction: effects of skills training and group guidande on reading
and selfccntept .of with learning .difficulties; the
.expectations of black and white female teachers .toward black primary
students,' and the effects of thesetations on' the students
reading scores; using nonsense words as a means Of aiding poor-
.readers in. the correspondence;of soundsymicl odrrespondence
psycholinguistic.etaluationof assisted reading as -a remedial reading
technique in high schbol; the effects of the hcueentirckment on
readngt-the effects of'advance organizers and vocabulary on `sixth.
grade reading comprehension; a parent'tutcring program to increase
reading-enjoyment, oral reading, aud'ccoprebension skills; and the
use of visual imagery to facilitate recall with learning disabled
students..(tAI)

*****4** **

Re productiori supplied-by EBBS are the best that c
from the original docudent.,

****
made

*********



0

EDUCATION & WELFARE
NATIONAL INSTITUTE OF

EDUCATION

THIS. DOCUMENT HAS BEEN REPRO-
DUCED EXACTLY AS RECEIVED FROM

k THE FE PSON OR ORGANIZATION ORIGIN-
ATiNG I T POINTS OP VIEW Oh OPINIONS
STATED DO NOT NECESSARILY RERRE-
SFNY OFFICIAL NATIONAL INSTITUTE OF
EDUCATION pOSITiOWOR POLICY

Reading Instruction. Re Remedial and Compensatory:

Abstracts of DOtOral Dissertations Published in Dissertation.
Abstracts international; May through July 1978 ol. 38
No. 11 through Vol.-39 Vo. 1)

compiled'by the Staff of

The ERIC Clearinghouse on-Reading and Communication Skills

-PERmIsSiON TO REPRODUCE THIS
MATERIAL RAE BEEN GRANTED Si'

University Microfilms

International

To THE EDUCATIONAL RESOURCES
iNronmAvoN DENIER (ERIC) AND
USERS OF THE ERIC SYSTEM.-



The dissertation titles contained here are published,
with permission ithel University "Microfilms International,
publishers of Dissertation Abstracts International_ _ _

(copyright 1978 by University Microfilms ternational);.
and may not bereprodueed without their prior permission.



ill bibliography has been compiled as part of a cent
to male Jaformation on 'relevant dissertations available to users

'system. Morithly issues of Dissertation Abstracts_ Interne.tie
in order to compile abstacts of dissertations'on ref
becomeaccessible in searches of the ERIC data base. Ordering
the di9ertations themselves is included at the end of the'bibl o

Abstracts of the following dissertations are included In this

Amthor, Geraldine -Janet-

EFFECT OF MICHIGAN FUNDED CHAPTER 3
PROGRAM UPON ATTAINMENT OF READING AND
MATHEMATICS PERFORMANCE OBJECTIVES BY
KINDERGARTEN CHILDREN III A MICHIGAN
'SCHOOL DISTRICT'',

Behrens, Ernest John

THE COMPARATIVE SUCCESS OF TITLE I
FOURTH GRADE PUPILS AS MEASURED BY
'STUDENT GAINS IN READING IN THE
MELVINDALEN. ALLEN PARR SCHOOL
DISTRICT

Bucher, Arlene Ketrering%,.

THE EFFECT OF SUPPLEMENTARY PHONICS
TRAINING ON THE TRANSFER SKILLS TAUGHT
BY A LINGUISTIC AFtROACH TO READING
INSTRUCTION.

Dittloff, eulah Ethel

EFFECTS OF SKILL TRAINING AND GROUP
GUIDANCE O READING AND SELF-CON:CERT
OF CHILDREN WITH LEARNING DEFICIT

Larkin, Ronalid FranAs

THE EXPECT/ VANS OF BLACK FEMALE (TEACHERS

D"ANWHITE F ALE TEACHERS TOWARD BLACK k

SECOND AND THIRTY GRADE PUPILS, AND EFFECTS
OF THESE EXPECTATIONS-ON BACK PUPILS'
GAINS IN READING SCORES EN URBAN

p
SCHOOLS

McCarthy, Lenore Biskup

THE EFFECT OF USING NONSENSE WORDS'AS
A MEANS OF AIDING THE-POOR READER IN THE
DISCOVERY OF SOUND-SYMBOL CORRESPONDENQ

stgried

ERIC
elrd
thUs

ation for
tphy.

QC

waby, B,rb4Ta Blaine Ruth

T}IE EFFECTS OF ADVANCE ORGANIZERS AND
vOcABIJURY,IVTRODucTION ON THE READING
COMPREHENSTON OF SIXTH URADE STUDENTS

Thurston, ,Linda Pre

THE EXPERMENTAL .ANALISIS OF A P NT-
TUTORING.PROGRAM TO INCREASE READING,
ENJOYMENT, AND (IRAQ .READING AND
COMPREaENSiON SKILLS O. URBAN
ELEMENTARY SCROOL 'CtaLDREN,

Warner, Michael ack'y

TEACHING LEARNTNG DISABLED JUNIOR HIGH
STUDENTS TO USE VISUAL ZMAGERY AS A
STRATEGY ,POR FACILITATING RECALL OF.
READING PASSAGES

Miller, Bonnie Lee Nicodemus

ASSISTED READING 4S A REMEDIAL READING_
TECHNIQUE AT THE HIGH'SCHOOL LEVEL: A
P YCHOLINGUIST VALUATION

yan, John Edward

AMILY PATTERNS OF READING PROBLEMS
: #e



CT OF MICHIG DED CHAPTER 3 PROGRAlvi
ATTAINMENT 0 READING AND MATHEMATICS

ORMANCE OBJECTIVES IW KINDERGARTEN CHIL-
DR N IN A lutICIIIGAN SCHOOL DISTRICT

Order No.- 71304636

Geraldine Janet, Ph.D. The University of Michigan,
derick W. ElertolaetP. Chairman:

`rite ay purpose of 's study was to determine the
impact of the Chapter 3 Progr ni on reading and mathematics

' attaintnent by kindergarten children in a single Michigan School
District. The secondary purpose of the study was to determine
if significant differences existed between the levels of each of
the family varifibles of nationality, 'marital status, education,
and taeorne, regarding the gain in the number of reading and
Mathematics performance objectives_attained by the children.

.-/Phe study population consisted of eligible kindergarten chil-
dren from a single Michigan School District who participated
in, the Chapter 3 Program. A random sample of 104 children
was chosen from this study population.

Instrumentation consisted of sixteen reading and eleven
mathematics performance objectives atIrnivistered to the chil-
dren on k pre-test and post-test basis. Both pre-tests and
post-tests were identical in structure and content. ,

To determine significant gain by the Chapter 3 children in
-fig and mathematics, a dependent t-test was used. A. t-

employed to determine whether the children attained
7, of 71time reading nand mathern les performance objectiirei.
To'de mine whether anyove all significant difference existed
between the levels of each of the independent family variables
in the gain in the number of reading dad mathematics perfor-

ance -objectives, a one-way analysis of variance was 'used.
An analysis of the data revealed the following findings:

1. The children showed a significant gain in their attainment
of reading objectives. 2. The children showed a significant

in in their attainment of:mathematics objestives. 3. The
mean proportion of reading and mathematics performance oh-
jectives attained by the children was '75%. 4. There was no
sig.nifiemit overall efifference between Latior.ality groups In
mean gain in number of performance objectives attained. 5. No
overall significant difference existed 15eliveenmarital status
grouhs in hiean gain in number 'of reading and imithematics
objectives with the exception tha.'t mean gain id nernber of read-
ing objectives was significantly ti1gber-loichildren whose

rith were separated/divoreedithan for those whose parents
vied. However, the small number of children in

the tatter group wen.kene0 the, significance of the difference;
6. There was no significant overall difference between educa-
tion Status groups (father) in &lean gain in the 'number of per'-
formance objectives attained. '7. There was no significant
overall, difference between education status groups (mother).

'In mean gain in number of performance objectives attained.
a. No overall significant difference existed hohecen income
le'els In mean gain in number of reading and mathematics ob.
jectrZEgt-tvith the hxception that Mean gain in number of reading
objectives was significantly higher for children from far-Mlles
with an income between $10,000 and $15,000 than for those
`from families with an income above $15,000, however, the
small number of children in the latter group weakened the sig .
nil i eanw of the difference.

THE COMPARATIVE SUCCESS d11 TITL,E I >; QIJItTH GRAD
PUPILS AS MEASURED IVY STUD NT GAINS I1' READING
IN THE MELVINDALE-S. ALLEN PARK SCHOOL DISTRIC:

Order No. 7805159

BEHRENS, Ernest.lohn, d.D. Wayne State University, 1977.
89pp_ Major Professor: Helen Suchara.

This study generated'cornpara
pupils enrolled In the Learpin
Melvindale elementary school
grade pupils yrko attended two
in the Title ; pogram_

The Title 1, program for rem
has been in operation in the Melv
District for the past seven years.,
been done to demonstrate that the

ata on fpurth grade
_ ernent Centers in four

975-7B and of those fourth
ark setiools not included

reading and mathematics
-N. Allen Park school

ittle, if anything has
ig Improvement Cen-

ters are more effective in remediating reading and mathematic
difficulties than those programs in effect in the regular class = -
room.

This study proposed to define and measure the effectiveness
of the Learning Improvement Centei-s as they related to the
rernediation of reading difficulties of present fourth grade pupa,
who were enrolled in the centers during the 1975.-76 school
year, as third grade pupils.

The stated null hypothesis of this study was: There will be .
o significant difference in stucteht achievement shown between

the two fourth grade groups. Significance was set at the .05
evel.

Pupils who were in the third grade during 1975-76 and one
year or more behind in reading as determined by "Total Read-
ing" scores on the Stanford Achievement Test were selected
as the target group to determine the effect of the Learning
ImproVement Centers.

Total Reading &ains on the Stanlorri ovQr the 1976-77 school
year of the present fourth graders from the hlelvindale elemen-
tary schools and two Allen Park elementary schools vie-re col-
lected. The pre-test for both the experimental (Title I) and
he control groups were the Stanford Achievement Test, Pr

II Battery, Form W adroini6terett in Novimber, 1975.
The post-test used was the Stanford Achievement Test, Inter-
mediate Level I Battery, Form A. The latter test was ad-
ministered to all fourth graders In May, 1977,

The writer used a computer analysis of covariance on the
post-test results using IQ and the -pre-test as the covarlates,
In analysis of covariance (ANOVA), a ratio of Ohs-erved dif-
ference/error terra is used to t6st the hypothesis. This ratio,
called the F-Ratio, enIploys the variance of group means as a
measure of observed differences among groups.

The varying personalities of the building principals and
the climate of the school were not overlooked in the final inter-
protat n of the data. The writer prepared a School Climate
Questio a.e that was submitted to a jury of central office
administrators. The results from this instrument were used
to reinforce the v i 's perception, reject the writer's per-
ception, or help n y .the writer's interpretation.

The results of the analysis of the data with respect to the
difference\ in reading nt dile, to the, remedial reading
instruction In the Learning o merit Centers warranted
the following conclusion:
score statistically significrtn y be
control group_

Both the jury and the wrl
principal-as having a high
meats. The control group pr
working and having close con
eipai could be perceived as c
progress of all pupils,

perlmeinlal group failed to
than did the pupils in the

-d tile control [TAM
tie work habits

reeived as hard-
tIr tile teachers. The prin-

ntoring the educational



The jury saw little difference between the two groups in
rating the principals' relationship with staff members. This
could in part be explained by the fact that most statements that
applied to the principals' relationship with staff members dealt
with daily administrative tasks. The jury could perceive all
elementary principals as exercising similar functions in this
Capacity.

The writer gave a higher rating to the control group princi-
pal on the principals' relationship with staff members than did
the jury. The difference in perception here could be attributed
to the writer's knowledge of each principal's work habits and
a familiarity df- operations within each building. The writer has
had many contacts with staff members from all buildings and
may have 'a better insight into building climates than that of
jury members,

TIIE EFFECT OF SUPPLEMENTARY PHONICS TRAINING
ON THE TRANSFER SKILLS TAUGHT PY A LINGUISTIC
APPROACH TO READING INSTRUCTION Order No. 7105720

BUCHER, Arlene bettering, PILO, The Catholic iversdy of
America, 1977. 12OPP.

The purpose of the study was to examine the performance itf
children who had 1 history of failure in reading on transferring
beginning reading skills to decoding nine specific ijord patterns
in two domains (i.e., CVC, CVO!). The investigation was de-
signed to determine If congruent training in letter-sound cor-
respondence (LSC) and linguistically patterned words (PL)
will produce greater transfer to the decoding of unknown words
than will linguistic training (L) alone or no special training
(NT). The study wasalso designed to determine which of the
two training procedures will produce more recall of the train-..
ing words.

Forty male disabled readers, who also had behavior prob-
lems, were selected from a state institution and assigned to
either Group FL or Gimp L in a manner which balanced the
two groups for CA, IQ, race, socioeconomic status, family
status, and two pretests. Followirig three years during which
children in the two expeiimental groups were selected and

/trained, J9 children who were similar to the experimental
groups were assigned to Group NT. Analysis of -variance and
NesvmanKeuls tests confirmed that all groups were homogenous
on all selection variables except that Group NT was older.

All Ss were given the Decoding Test of Word Patterns
(Botel) and the Reading Placement Test (Sullivan) asre - and
posttests. A three-stage transfer design was usedollowing
an orientation task of naming and associating upper- and lower-
case letters. Group FL received 45 daily treatments of 20
minutes (15 hours) in Stages 1 Es 2 while Group L received
equal time in Stage`2 only. Group NT received regular class-
room training for five months. Orientation and testing proce-
dures were the same for all groups and experimental training
and orientation were conducted by means of a computerized
teaching machine.

The transfer design, based on related paired-associates
(PA) studies, used the following three stages:

Stage 1. Tasks for Group FL consisted of PA training in
those LSC 'matrices which became the stimulus compounds
for Stage 2. Training in LSC followed a three-step procedure:
1) stimulus-response, an echo response to sounds; (2) chain-

(Gagrd, 1965), an association response of sounds to letter
matrices (i.e., PA training); (3) verbal sequence learning
(Gagn6) or blending (Richardson), a verbal combining of sounds.

Std. Ss were taught each set of linguistically patterned
words In a progression which required three kinds of responses:
(1) chaining letter names with letters In words: (2) discrimi-
nating words with similar spellings and with similar patterns;
(3) constructing incompletely spelled words.

Stage 3. Tran fer of training. The Botel test was useo to
examine all Ss for ability to learn to read 86 transfer words.
Recall of training. An adaptation of.the Sullivan test was used
to measure recall of the training words.

Analysis of 'variance computed for transfer-word response
indicated significant differences between the three groups to
each of the nine word-patterns (2 4 .099). Specific compari-
sons made with the.Newnian-Iceuls Test revealed that transfer
resulted from both experimental treatments. However, Group
PL demonstrated greater transfer in three CVC patterns and
in all of the more complex CVCI patterns than. Group L
(2 -ss .05). Group L training compared with Group NT reveal(
positive transfer to CVC but not to CVCef words. The order
from most to least gain in recall of the training words was PI
L, NT.

Results provided clear evidencethat transfer of PAs to
stimulus compounds is applicable to an associative-learning
t4ory of learning to read a domain of words which is consis-
tent for pattern. The implication of the present finding is that
LSC training will facilitate transfer from linguistic reading,
programs - -a practice which such programs actively discour-ss age.

EFFECTS OF SKILLS TIRAiNING AND GROUP GUIDANCE
ON READING AND SELF-CONCEPT OF CHILDREN WITH
LEARNING DEFICITS Order No. 7105445

DITTLOFF, Beulah Ethel, Ed.D. East Texas State University,
1977. 131pp. Adviser: Harold D. Murphy

Purpose of the Study: This study was designed to investigate
the effectiveness of hvo methods of intervention when the child
had a learning deficit. The methods were group guidance and
skills training. Subjects treated by these methods were com-
pared to a control group who experienced only classroom in-
struction. Determination of the success of the treatment was
made by comparing reading achievement and self-concept scores
immediately following treatment and similar scores obtained
approximately ten months following treatment.

Procedure: First graders from two elementary schools were
screened for possible deficits in the areas of visual motor and
auditory blending skills, which were used- as predictors of read-
ing success. Groups were stratified according to the deficit.
There were two main deficit groupsvisual motor and auditory
blending skills. Each main group was randomly divided into
three subdivisfons--a group that participated in group guidance,
a group that received skills training, and a control group. Be-
fore the treatment began, all subjects were given a self sconcept
test. Following the treatment, all six groups were given the
Gates-MacGinitie Reaclin Test and a post test measure-of self-
concept. After a ten-month delay, succeeding measures of both
self-concept and reading were given. The mean- of each mea-
sure were compared to means of previous measures to deter -.
mine if the treatment had any lasting effects.

F[ndfrigs: I. Children with visual motor deficits showed
greater gains on reading vocabulary when they were treated by
group guidance than by skills training or regular classroom tn.
struction. 2. This same group of children showed significantly
greater gains in reading comprehension when either skills
training or group treatment was used than they did with regular
classroom instruction, No significant differ'ences were evi-
denced between the guidance and skills training groups. 3. When
the visual motor groups were compared on post-post test mea-
sures of vocabulary and comprehension, approximately ten
months following original treatment, it was found that no sig-

.



nificant differences existed that were not evident in the post
test comparisons of either vocabulary or Comprehension.
4. Children with visual motor deficits sl.c.wed more positive
self-concept scores immediately following treatment when
treated by guidance than when {seated by skills training or reg-
ular classroton instruction. However, when post-post test mea-
sures were compared, it was found that the-skills training group
also evidenced higher self-concept scores than the regular
classroom group. 5. Among children with auditory blending
deficits, the skills training group nrade significantly greater
gains on reading vocabulary measures Immediately following
treatment than the regular classroom group. 6. Analysis of
post-post test measures for children with auditory blending
deficits indicatecnthat the skills training group was significantly
better than the guidance group on vocabulary and better than the
control group on comprehension. 7. When self-concept as a
learner scores of this group were compared, it was found that
either skills training or guidance was superior to no treatment
in building positive self,concepts. This same (biding was true
of both post test and past -post test measures of self-concept.

Conclusions: 1. Either kind of treatment is better than no
attention at all, no matter what the deficit. 2. Since differences
did nonexist between groups at the onset, the differences after
treatment can be attributed to either the treatment or the dy-
namics of the group. 3- and skills training, as treat-
ment, do not differ froni each other in their' influence on reading
scores_ 4. Experimenter observation seemed to Indicatekthat
,guidance groups that were cohesive; interested, and responsive
were definitely more effective in their influence on reading and
self-concept scores than groups that were not. 5. According to

the data of this study, the counselor'is justified in forming
guidance groups based on skill deficits. G. For maximum ef-
fectiveness of the group, the counselor is alscrjustified in se-
lecting children who work well together, artIff.Frr excluding those
who are, behavioraAly disordered. Some children need individual
help.

fR

THE EXPECTATIONS OF BLACK FEMALE TEACHERS AND1.11-RTE FEMALE TEACHERS TOWARD 13LACR SECONDAND THIRD GRADE PUPILS, AND EFFECTS OF THESEEXPECTATIONS ON DLACK PUPILS GAINS IN READING
SCORES IN URBAN SCHOOLS , Order No, 7810231

LA.RK1N. Ronald Francis, 'Ed.D. Rutgers University The StateUniversity of New Jersey (New Brunswick), 1978. 116pp. Chair-,person: Maine Hillson

ifyp ottEel

The-literature on teacher exPectahons provided the con:
ceptual frirnewe-rk and rationale for the four hypotheses uti-
lized in this study. The following hypotheses were tested:
1. There is ho relationship between a teachers ideal expects-
Lion of pupils and the actual pupil gains in rea.ding,as measured
by the Metropolitan Achievement Tests, Form F.6=2: There is
no relationship betWeen the accuracy of teachers' expectation9
for pupils and the pupils actual gains in reading as Mleasured
by the Metropolitan Achievement Tests, Form F. 3. Black fe-
male teachers have the same expectation for black pupils iru
reading as do white female teachers as measured by the Metro-
politan Achievement TeSts, Form F. 4. Race of teacher, grade,
grade level, school and sex of pupil and the interaction of the
mriables grade level, school, sex, and pupils have no effect
on pupil readin ains score as measured by the Metropolitan
Achievement Teets, Form F.

Methodology

Samples The sample in,this study consisted of five 5chools4
in one ward of an eastern urban city. The schools chosen have
the same racial population (black pupils). The schools are
comparable in structure, social economic status, and educa-
tional programs. Pupils cane from a low economic status,
with family incomes falling below the criterion level set by the
federal government for poverty. All teachers in grades 2 and
3 in the five schools selected were included. The teacher pop-,
elation consisted of 44 female teachers, 19 of whom are black
and 25 of whom are white, The total number of pupils was 911.

The teachers were asked to predict their- pupils' gains In
reading as measured by the Metropolitan Achievement Tests;
Form F. A form to record predictions was provided to each
classroom teacher. The teacher was asked to write the score
received b_ y the pupil in reading on the IMAT's the previous
year, On the same form, the teacher filled ih her expectations
of the pupils' reading score scheduled for the end of the aca-
demic year. The researcher than obtained the actual end of
year results of the pupils in the study.

Results

The results of the four hypotheses offered limited support
for the theory of the "self- fulfilling" prophecy. A significant
positive correlation between teacher expectation and pupil gains

found at the .01 percent level of significance. However, the
act that a negative correlation of the three measures indicates

`a lack of accuracyof teachers' expectations andpupil gains. This
v seems to qualify the results as inc'onplusive or at least raises

the question of minimum effects en the teacher expectation theory.
The results furthers indicated no pOsitiye relationship be

tween a--Curacy of teachers' expectations and pupils' gains-in
readln . The research also failed to indicate a significant chi -
ferenc between the expectations of black female teachers and
white:foriale teachers for the gains of black pupils in reading.
The research did not indicate any relationship between teacher
race, grade, school or sex of pupil with regard to pupil gains
score in reading. The d: indicate that both the pupil gains -
score and expected gains sco ti4 erg similar iii all respect for
black teachers and white teachers.

Introclue

The purpose of this study was to. examine the relationshiP
betweeinteacher expectations of pupils and the affectS of theseexpectations on pupils? gains in reading, More specifically, the-purpose of this research was to explore teacher expectancy
process as related to the expectations that black female teach-
ers hold foe- black pupils and pupils'reading scores With the e%-pectations that white female teachers hold for black pupils' andreading scores. In addition, it will' examine the relationships
between accuracy of teacher expectations and actual pepils'gains in reading for black female teachers and white femaleteachers.

Cone! usi 0118

The results of this study indicate a correlation between
te-ac her expectancy and pupil gains in reading. Furthermore,
the expectation and pupil gains ive re significant for both black
female teachers and for white female teachers. The results of
the data indicate that there is no significant difference between
black female teachers mid white female teachers with regard
to expectancy, accuracy and actual pupil gains in reading,

The evidence prdthrced by the data indicate that race has
little or no effect upon teacher expectations.



---714 EFFECT OF USING NONSENSE WORDS AS A MEANS
OF AIDING THE POOR READER IN THE DISCOVERY OF
SOUNDSYSTSOL CORRESPONDENCE. Order No. 7805303

MCCARTHY, Lenore Biskup, Ph.D. Northwestern University,
1977. 118pp.

The purpose of this study was to investigate a method of
using nonsense words to aid poor readers in develgping under-
standing of sound-symbol relationships. The phonfcs generali-

, zatiops taught during the{treatment sessions were reinforced
throligh the use of games and other activities. Exposure to non'.
sense words (-lid alter the response of sins readers in that the
child tiecaine less hesitant in attacking anonsense word. The
subjects in this Ludy were able to learn and apply the phonics
generalizations taught in the isolated situation, but there %vas;
no transfer of this learning to other nonsense or real words.

At the beginning and end of each session, search tasks in-
volving nonsense words were given to each child. Tile purpose
was to exainine the system that each child used to classify
words together. Analysis of classification tasks indicated that
poor readers passed through llirec different stages: Stage I, -
in which a limited word attacVst rat egy with rigid application
of phonic 'generalizations was used; Stage II, in which there
Was more awareness of multige sound-symbol,eorresnondenees
as II as a need for ntore flexible application of these rules.
The concept of a flexible strategy was over-generalized and the
unknown word was not successfully decoded. Stage III, in which
more complex' and niore flexible strategies were a priately
applied ancercsulted in the successful decoding of w

ASSISTED READING AS A REMEDIAL. READING TECH
NIQUE AT THE HIGH SC}IOOL LEVEL: A PSYCHOLIN
GUISTIC EVALUATION Order No: 7807218

MILLER, Bonnie Lee Nicodernus, Ed.D. Virginia Polytechnic
institute and State University, 1977. 167pp.

The major purpose of this study was to determine if seven
high school students with a history of reading problems would
demonstrate mere effective use of the graphophonle, syritactics
and semantic cue systems after involvergent in reading by
means of a whole language approach.

The underlying assumption of this study was that students
who experience Problems in learning to read can be helped if
reading is presented in the context of whole language. This
assumptiorgis supported by the theoretical bases of psycholing
guistic insights into the reading process.

Assisted reading with specially adapted, taping procedures
and questioning strategies provided the means of involving the
students in whole language.

The Reading Miscue Inventory (RMI) was used to evaluate
h student's use of the language cue systems during oral

readings prior to and following assisted reading sessions. Pre-
and post-HMI Header Profiles consisting of the percentage
scores for Comprehension Patterns, Grammatical Relation-
ships Patterns, and Sound/Graphic Relationships were eon-

, structed and compared. Pre- arid Bost- Retelling Scores also
were compared.

The pre-RMI group scores indicate t = afore involvement
in whole language the subjectsfeliance on gr i phonic cues
was stronger than on meaning-producing cues, i.e, nta.ctic-
and semantic. The post-RMI profile shows continued fiance
on graphophonic cups and increased reliance on syntactic and
semantic cues. Increased reliance on the meaning-producing
cues signifies that the students were attempting to read for
meaning and were making more ,effective use of the language
cue systems after involvement in whole language.

The results support the use of whole language in the tea
-Ing of reading. Therefore, instructional techniques such as
assisted reading which use'whole language should be 'near-
porated into the-reading program.

Exploratory purposes of the study were to determine if the
students' attitude toward reading would improve and whether
their percentile scores on the comprehension sectiori of a,
standardized reading achievement test would improve after in-
volvernent )n whole language.

Prior tp the assisted reading sessions, not .orie of the stu-'
nd eated that he likedio read. Afterwards all the sub-

jects d that they enjoyed reading More than they, had when.
the sessions began. They all made positive comments about
their success and said they would recommend the treatment to
a friend with a reading problem.

No valid conclusions could berawn from the results of the'
standardized reading achievemeneitests:

Implications for further research resulted from the study:

FAMILY PATTERNS OF -REA G PROBLE1VIS
Order No. 78

RYAN, John Edward, Ph.D. Claremont Graduate School, 1978,
92pp. -

The purpose of this study was to look for consistent group
ings and family patterns of reading to explain the familial In-
cidence of reading difficulties. A review of the' literature
eaten that the vast majority of the early research involving
reading problems and thd family tried to prove a genetic origin.

The subjects for the study were 109 incoming freshmen
students. There were fifty-five students in a regular instruc-
tion group and fifty-four students in the intensive instruction
group, Each student was administered the Nelson-Denny Read-
ing Test, 'then each student completed a reading questionnaire
with Cis- family over the Thanksgiving weekend.- Thirty of
these families tRen participated in follow-up in-home inter-
views.

The central conclusion of this study is that an "encouraging
home environment" is an important factor in the natural pro-
cess of 'reading and language development; More reading in
the home and more encouragement of reading by parents have
combined to produce better reading scores by students in
the study.

A second major conelusion is That the mothers are a major
point of difference between the two groups. Tie intensive-
group mothers read less to their children yheir-tliey were
young, they read less.themselves, they began to read for plea-
sure later in life, they worked less at the time of the study, and
they tended to be more traditional in their seg role orientation
and leass achieving Map the regular-group mothers. And .et,
these are the persons who are most likely tesbe influencing
the reading habits of the children the most.

A third conclusion is that the number of books and the
vaxiety ,of -the books in a home is an important factor. The
amount of reading done to children when they were young wa
concluded also to be very important. Despite the fact that all
the children reporthd liking to be read to, the better readers
in this study were the students who had been read to more.

Even after controlling for occupational status the interview
items about the answering of children's questions proved to be
a point of difference, It was concluded that the answering of
children's questions is an important step in the development of
reading and language development. ems to contribute to
the encouraging home environment.



As'ar-esult of tine in-lionne interviews it was coniuded thatthe parents of the students have and are very Interested in
parents apps dated being asked about their child's re ding

sharin tripe tart inforragtion about their child's reading: Theel
and appeared tp become snore conscious of all reading behav-- for in the ho e as a. result of the

questionnaire and int' rviewabout reading
Finally, consistent fancily trends or patterns of readlnswere observed. More and better reading was reported feu- theparents and the immediate relatives of tip students who readbetter. It was concluded that family patterns of reading deiist and are observable.

rlIE EFFECTS OF ADVANCE ORGANIZEBS tiND VOCA_Dij
LARY N'IRODUCTION' qN THE READING COMPBERENSIQN
OF SENT"! GRADE sriMENTs Oder No. 7809759,

SUABy, Barbara Elaine Ruth, Ph.D. University of Mimes
1B77, I55 p.

_e

The primary purpose of this study was to determine the
ative effects of introductory organizing concepts (advance

orgagizers) and vocabulary introduction on the reading eornpr e-
honsion of sixtli grade students. A second purpose of the in-
vestigation was to assess arny differential effects each treat-
ment rimy have had on comprehension of students of high and
loxv reading-ability.

rrocedures
Fifty-four good readers and fifty-four poor readers were

selected writhe basis of scores on the Gatos NacGinitie Read-
inp-, Test. Good and poor readers were randomly assignee] to
one of three groups, two experimental (advance organizer and
vocabulary) and one cpntrcl. Subjects were asked to read four
passages of approximately 9O0 words. Two passages were nar-
rative in content and two were expository. prior to reading
each passage, the advance organizer group was asked to read

iorepassage of approximately 250 words, and the vocabulary .

group was presented with tern vocabulary iteins from the pas-
saRe to be read. The control group received no preinstruction.
After reading each passage, oil students were asked to answer
twenty comprehension que lions, ten literal and ten inferential.
'The data were analyzed u clog a two between, two within anal,

.ys19 of variance-.

statistically slg result; were obtained far the follow-
ing main effects : pre etion, reading ability, story content
and question type. In the vocabulary treatment resulted
in the highest scores, high readerstconsistentlY out performed
poor readers, students scored higher on narrative content than
on expository content and also scored higher on liter?lques-
tiorns than on inferential (pest ions.

. There were no statistically significant effects for good read-.
cis No treatment proved significantly effective with this group.
They tended to perform consistently at all levels of interest.

Voer readers, on the other hand, porforrned higher following
tile vocabulary treatment than the other treatments. They scored
higher un narrative content than on expository and on literal
questions than on inferential, Poor readers in the vocabulary
treatment scored significantly higher bn both types of questions
directed to narrative content than did subjects in the other two
groups. They also scored higlier on literal questions directed
to expository content than did those students in the other treat
vents.

Con

The results of this stt,dysugf=
-tion is trove helpful than 'no nitein poor

readers. The control condition UtOigteatly produced the low-
est scores within this group, .A comprehensive voca.lsulary in-
troduction as used in tins study seems to be most effectip for
increasing cornbrehension of poor reafterS-

THE EXPERD4ENTAL ANk Y%S RENT--T1.1
PROGRAM TO INCREASE R4'Al7114U E11110Iffs.41EVT AND
ORAL READING AND calvIr tt.1-1E1451.0N SKILL.5 OF URBAN
ELEMENTARY SCHOOL CIIILIVEN Order NO. 7809397

sas, 197-P.
68pp-.
THURSTON,. Linda Pretzer; mu. Li

Parents of eight Blacic urban elementary si lic,ol children
-were trained to carry out reading tu (rising proceclores during.
daily oral reading sessions in the borne.. A multiple baseline
design was utilized to evaluate the ef tees of training on par-
ents' tutoring behaliorS: use of the correction procedure and
praise and punishing statements. luring naseline, parents had
their children read 10 rain a day. Ra.renrs were trained inthree

\groups and training was effective in changing parent behaviors.
`Mean percent of child reading errors corrected using the
trained correction prncedure increased frona &S% to 86% for.
Group I, 31% to 33.3% for Greuri II and c;vo to 73% for Group

Mean praise statements per session increased from .6 to
13.5 for the parents in QS01.113 I, 0 to 7,7 tor Groups'', and Osto
S:7 for Group III. Punishing statements, were alraost corn-
pletely eliminated after training.

Children's reading achieverrkent mtg.-% evaluated using the
SloSson Oral Reading Test (SORT) and the Peabody Individtxal
Achievement Test (P1A'P), Children's test ocores were corn-

. pared before and alter parents were traiheci, In addition, ex-
perimental children's: seeres were compared with control chil-
dren -matched lay grade and Protest stoi-es. Children whose
parents read eorksistehtly with them and foliovved the suggested
procedUres increased ?ran, 6 rno to 19 Ivo in emprehension
(PLAT) during the 9 silo period. The inean group increase was'
13 61o. The control children increased. frjrn 10. rao to 19 we
with a gruirnean of 14 mo. In reading recognition (SORT), the
experirne tal children gained frolic l0 24 nun \del a group
mean of 19\ mo and scores of the control rangec.frorn a 7 lava
loss to a 5 no gain with a wean 6I mu./

In addition, parents were Ouch snore cotoistent in rending
daily with their children after they were trained; and parents,
children and the children's teachers reorted satisfaction with
Improvements al de during the reading progrrn.



TEA.CFIIN EA LNG DISABLED JUNIOR HIGH STUDENTS
ro USE AGERY- AS A STRATEGY FOR FACILI
TATH4G OF READING PASSAGES

Order No. 09415

WARNER, vlichael Mackey, Ph.D. University of Kansas, 1977.
140pp.

Redently, considerkble research ha-s been done which sug-
gests that arriong non handicapped persons imagery training
and instructions-can improve the recall df words, sentences,
and longer prose pssages which have baeen read. The present
tudy was:undertaken to find out whether the recall of prose

passages.could be improved in a group of learning disabled,
juidor high students by training thdse students to use visual
imagery when they read.

Thirty' learning disabled, junior high students participated
in the Study. The participation of these students was based on
teacher selection from among students being served in LD re-
source rooms. A Bayesian screening procedure was used.
Also, students were selected for participation on the basis of
performarice onthree tests from the Wipodcock Reading Mas-
tory Tests. 'The students were divided into high, middle, and
Icwpaiied-sociates groups on the basis of their performance
on a paired-associates pictures task. Half the students in each
Of these -groubs were randornlY selected and placed in an
imagery training group. The other half in each group were
placed in a paraphrase-recall-practice group All students
were pretested and"posttestecl on three measures: (-a) a para-
phraserecall task based on the reading of a high-imagery
passage, (b) a paraphrase-recalLtask based on the reading of
a law-irna.geiy passage, (c) the Passage Comprehension Test
from the Woactick, Form A. During the paraphrase
tests. students were asked to read passages and' then to recall,
without regard to exact wording, as much of the content Of the
passages as they coutch The measure of recall was based on
the number of text propositions. recalled relative to the number
possible..ossible. .

.

Students in the imagery training group received 30 minutes
of instruction In the use of visual imagery as a strategy for re-
calling what they had read. ,Students in the paraphrase-recall
practice group received 30 minutes of practice in reading pas-
sagq and telling ttk experimenter, in dheir own words, the
content of those passages,

In- the design usedlo analyze paraphrase - recall perfor-
Mance, the high- and low-Imagery posttests were treated as
repeated measures. IQ Scores and paraphrase-recall pretests
nerved as covariates. In the design used to analyze Woodcock
performance, the dependeit variable was the Passage Compre-
hension Test from the Woil4cock, Farm 9, given as a posttest.
The covariates were IQ and the Passage Comprehension Test
from the Woodcock,. Form A, given as a preAst.

All hypoth6es were tested at the .05 level using F tests
_ within the context of analyses of variance and analyses of co-

variance. Only one of the null hypotheses was rejected; stu-
dertfras a whole group remembered significantly more content
frokn the high-imagery as opposed to the low-imagery passages.
Performance of the imagery trained group was.not significantly
better than that of the practice group, nor were there any sig-

--nificant interactions-between the training practice dimension
and other dimensions. llowever, the. high paired-associates
training group had the highest ndjuisted posttest means for both

= the high- and low-imagery paraphrase-recall tests and for the
Passage Comprehension Test.

;This latter trend could of course merely he due to chante
varia ility among the groups. Nevertheless, several implica-
Huns an be drawn. Within the LD population, the facilitative
effects of imagery should be studied further. Mr students with
a Chronic history of learning problems, more sustained training
irnmaayg eh n istaart Tmhaey t

maybe
nrdesl aitne dthte data

paired
al a f uritassociatesh er s u gges h

per-
t t 'il

forrnance and that this latter dimension should be included i

I
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