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EFFECT OF MICHIGAN FUNDED CHAPTER 3 PROGRAM
UPON ATTAINMENT OF READING AND MATHEMATICS
PERFORMANCE OBJECTIVES BY KINDERGARTEN CHIL-
DREN IN A MICHIGAN SCHOOL DISTRICT
. Qrder No,: 7&04635

PLMTH!‘DR, Geraﬁdme Jajlet BPnD. The Umverslty of Ml:h)g;m,
1977, 1999;: Chairman: Fredengk W. Eertalaet
The. pm;na,ry purpose of this study was to detérmine the -
irapact of the Chapter 3 Program on reading and matliematics

 attatnment by kindergarten children in a single Michigan Schoal

Q

Fistrir;pf "The secondary purpose of the study was to determine
if significant differences existed between the levels of each of
the family variables of nationality, ‘marital status, education,
angd ifcome, regarding the gain in the number of reading and
mathematics performance &bjectives attained by the children.

Tbe study population consisted of eligible kindergarten chil-
dren from a single Michigan School District who participated

" in,the Chapter 3 Program. A random sample of 104 children
was chosen from this study population. .

Instrumentation consisted of gixteen reading and eleven
mathgmitxt:s performance abjectiveg adm@nstered to the chil-
dren on & pre-test and post-test basis. Both pre-tests and
post-tests were identical in structyre and content .o

To determine significant gain by the Chapter 3 children in
;-eaclmg; and mathematics, 2 dependent t-test was used. A z-
‘téét was employed to determine whether the children atttained
5% of the reading and mathemakics performance objectives.
To determine whether any averall significant diifference exisled

_ between the levels of each of the independent family variables

" in the galh in the nurnber of reading dnd mathematies perfor-
- mante ohjectives, a one-way analysis of variance was usged.

An analysis of the data revealed the following findings:
1. The children showed a significant gain in their attainment
of réading objectives. 2, The children showed a significant
gain in their attainment of mathematics nh)e('\gwes 3. The
_mean proportion of reading and mathematics performance ob-
" jectives attalned by the children was 75%. 4. There was no
significant overall ¢;fférence betweey r.atiorality groups in
mean gain in number of perfor mance 'éstwss attained. 5. No
overall significant difference existed Batweer [ﬁ"l!‘ltal statuz
groups jn meéan gain In number of reading and [m\,hématxcs
abjectives with the exception that mean gain in nuinber of read-
ing objectives was significantly higher 16% children whose
. barents were separated/divoreed‘than for those whose parents
never married. - However, the srﬁall number of children in
the fatter group weakened the E;IE'anlC’il‘lSF of the difference,
§, There was no significant overall difference between educa -
tion statos proups (father) in fmean gain A the number of per-
formance objectives atfained, 7. There was no significant
overall difference between education status groups (mother)

“In mean gain in pumber of performance objectives attained,

8, No overall significant difference existed betw
levels in mean gain in number of reading and ‘mathematics ob-
jectiges-w ith the bxception that mean gain in number of reading
_ Objectives was significantly higher for children from families ,
* with an income between $10,000 and $15,000 than for these
“frow families with an incoute above 515,000, However, the
small number of childred in the latter group weakenad the 51{3=
nificanpe of the du‘fermee

ol
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" Melvindale elementary school

~ ference/error term is used to tést the hypothesis,
_called the F-Ratio, Efrl ploys the variance of group means as a

* gontrol group.
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. THE COMPARATIVE SUCCESS OF TITLE I FOURTH GRAD:

PUPILS AS MEASURED BY STUDENT GAINS IN READING
IN THE MELVINDALE-N. ALLEN PARK SCHOOL DISTRIC”
' Order No, '75(35159

BEHRENS, Ernest Iﬂhﬂ, Ed.D. \Vayne State University, 1977,
80pp. Major Professor: Helen Bychara |

This study generaled comparative dala op fourth grade
pupils enrolled in the Learping Improvement Centers in four -
1 in 1975~T6 and of those fourth
llen Park schools not included

grade pupils wito altepded two
in the Title § program.

The Title ] program for remedial reading and mathematics
has been in operation in the Melvipgale-N. Allen Park §c:hl;ml
District for the past seven years.- Yet, little, if anything has
been done to demonstrate that the Learning Imp:—avement Cen-
ters are more effective in rémediating reading and mathematic
difficulties than those programs ip effect in the regular class-«
rooni.

This study proposed fo deline and measure the effestweness
of the Learning Improvement Centers as they related to the
remediation of reading difficulties of present fourth grade pupl®

- who were enrolled in the centers during the 19'75‘§76 school

year.as third grade pupils.
The stated null hypothesis of this study was: There will be.
o significant difference in studefit ychievement shown between’
the two fourth grade groups. Significance was setat the .05
lavel.

Pupils who were in the third grade during 1975 -76 and one

" year or more behind in reading as determiied by “Total Read-
ing” scores on the Stanford Achievement Test were selected
.as the target gropp o determine the effect of Lhe Learning

ImprmfemEnt Centers,

Total Reading tains on the Stanfore dver the 197677 school
year of the present [ourth graders from ihe Melvindale elemen-
tary schoels and two Allen Park elementary sehools wete cal-
lected. The pre-test for both the experimental (Title I)and

“the control groups were the Stanford Achievement Test, Pri-

v, 1T Batlery, Form W administered In November, 1975,
The post-test used was the Stanford Achievement Test, Inter-"

-mediate Level I Baltery, Form A The latter test was ad-
" ministered to all fourth graders {n May, 1977,

The writer used a computér afalysis of covariance on the
post-test results using IQ and.the pre-test as the covarlates,
In analysis of covariance (ANOVA), 5 ratlo of obzserved dif-
This ratio,

measure of observed differcntes Among groups,

The varying persomalities of the building principals and
the elimate of the school were not overlooked in the final inter-
pretatipn of the data, The writer L)t'ep.;réd a school Climate
Questionmaire that was subnitied to 5 jury of contral office
administrators: The rEPult% from this instrument were used
to reinforce the wxiter's pgmeptlﬂn, reject the writer’s per-
ceptmn, or help ,m@ ify the writer's interpretation.

The results of the'gnalysis of the data with respect to the
d)fferencfz\ m reading achdgverment due to thé;, remedial reading
instruetion in the Learping YMprovement Centers watrranted

the following conclusion: 1. ¥he éxperimental group failed to
score statistically sigmificantly betier than did the bupils in the

Both the jury and the writ®r per LelVEd the control group
principal-as-having a higher riling on'the work habits state-
ments, The control groud Pringipal was perceived as hard-
working and having close contack will; the teachers. The prin-
cipal could be perceived as closely monitoring the educational
progress of a1l pupils,
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'Elther Group PL or:Group L ina manner wh
- two groups {or CA, IQ, race, socioeconomic status, family

" status, and two prékéstq

Q

The jury saw little 8ifference between lhE t’wg groups in
rating the principals’ relationship with staff members, This
could in part be E'{Flla.lﬂéd by the fact that most staternents that
applied to. the principals’ relationship with staff members dealt
with daily administrative tasks, The ry could perceive all
elementary principals as exercising suml;r functions in this
capacity.

The writer gave a higher ratlng to the control group grincl=
pal on the principals’ relationship with staff members than did
the jury. The difference in perception here eould be altributed
to the writer’s knowledge of each principal’s work habits and
a1 familiarity of operations within each building. The writer has
had many contacts with stafl members from all buildings and
may have a better insight into building climates th;m that gi
jury membgrg

THE EFFECT OF SUPPLEMENTARY PHONICS TRJ\INIWG

ON THE TRANSFER SKILLS TAUGHT BY A LINGUISTIC )

APPROACH TO READING INSTRUC'EICIN Order No: 7805726
=

" BUCHER, Arlene heltel ing, Phi.D, 'lhe Calhg]m Universlty of

Amerxm ]9'?7 i "Dpp

The purpose of the qtudy w.lﬂ to examine the performance of
children whe had a history of fuilure in reading on trapsferring
beginning reading skills to dgcudmg nine specific word palterns
in two domains (i.e., CVC, CVCH). The investigation was de-
signed to determine 1f cnngruvnt training in letter-sound cor-
respondence (L.5C) and linguistically patterned words (PL)
will produce. greater transfer to the decoding of unknovwn words
than will ]mg‘uigtlc training (L) alone or no ‘special tmimn&,
{NT).  The study was.also designed to determine which of the
two training pl‘DL‘Ed\Jl‘Eg will pmﬂuce more recall of the train-
ing words,

Forty male dlzabled readera, wha' :ﬂsﬂ had beh:wmr proh=-

lems, were selecied from a state institution and assignedto
ich balanced the

Following three years during which

mental groups were selected and s

chlldrén in the two expg

Ztrained, ]9 children who were similar to the experimental

qgroups were asslgned tn Group NT, Analysis of variance and
Newman-Keuls tests confirmed that all groups ware hamﬂgenﬂus
on all selection variables except that Group NT wasg older, =
All' S5 weve given the Decoding Test of Word Patteris
(Botel) and the Reading Flacement Test (Sullivan) aspre - and
posttests, A three-stage transfer desipn was usedfollowing
an orienfation task of naming and associating upper- and lower-
case letters, Group PL received 45 daily treatments of 20
minutes (15 hours) in Stages 1 & 2 while Group L received
equal time in Stage™2 only. Group NT received regular class-
room ftraining [or five months, Orientation and tesfing proce-
dures were the same for all groups-and eXperimental training
and orientation were conducted by means of a computerized
tmt:lnng fn*i(hine

(PA) StudIEa used the' f’mlnwmg three tﬁgea.
Stage 1. Tasks for Group PL consisted of PA trainiﬁg H‘!
those LSC ‘matrices which became the stimulus compounds
for Stage 2, Training in L5C followed a three-step procedure:
(1) stimulus-response, an echo response to sounds; (2) chain-
ing (Gagﬁe 1565) an association response of sdunds to letlier
mitrices (i.c., PA training): (3) verbal sequence learning
(Gagfné) or blendmg (Richardson), a verbal combining of sounds,
Stage 2. Ss were taught each set of linguistically patterned
words in a prugrébﬁlmn which required three kinds of responses:
(1) t;hainmg lettef n’lmes thh letters in \vt:ird.: (2) dls;:nmi-

(3) i:nn.:truuhmf ingompletely Epellpd words,

MC .. | v

Aruitoxt provided by Eic:

- had a learning deficil,
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Stdpe 3. Tfansfer of training. The Botel test Wi4s used o

‘examine all Ss for ablhty to learn to read 80 transfer words,

Recall of training. An adapiation of.the Sullivan test was used
to measure retall of the training words.
= Analysis of variarice computed for transfer-word TESpEnSE

- Indleated significant differences between the three groups :to

each of the nihe word-patterns {p = .009). Specific compari-
‘sons made with the Newman-Keuls Test revealed that trapsfer
resulted from both e:\geumenlil treatments, However, Group
PL demonstrated greater trahsfer in three CVC palterns and

“In all of the more complex CVC patterns than Group L

{p = .05). Group L training compared with Group NT reveale
positive transfer to CVC but not to CVCd words., The order
from most to least gain in recall of the training words was PL
L, NT,

Results provided clear evidencesthat transfer n{ PAs to
stimulus compounds is applicable to an a;suaiative=lenming
théury of learning to read a damain of words which is consis=

tent for pattern. The implication of the present f;nclmg is that

LSC training will facilitate transfer from linguistic reading
pmgram --1 practice which such programs actively discour-
age, ‘ : .

=
EFFECTS OF SKILLS TRAINING AND GROUP GUIDANCE
ON ‘READING AND SELF- ~CONCEPT OF CHILDREN WITH

"Order No. 7?05435

DITTLOFF, BeuL«Lh L‘Lhel Ed.D: East Texas State University,
19717, lSlpp Adviger; Hamld Murphy

&
v

Purpose a[it’hgistudyi This study was dEnlgnEd to investigate
the effectiveness of two methods of intervention when the child
The methods were group guidanee and
skills training. Subjecis Lreated by these methods were com-
pared to a control gr oup who experienced only clagsroom in-
struction. Determination of the success of the treatment was-
made by comparing reading achievement and gelf-concept scores
immediately following treatment and similar scores @bta!ned
approximately ten months following treatment,

Procedure: First graders from two elementary schoolswere
screened for possible deficits in the areas of visual motor and -
auditory blending skills, which were used as predietors of read-
Ing success, Groups were stratified according to the deficit.
There were two main deficit groups--visual motor and auditory
blending skills, Each main group was randomly divided Into
three subdivisions--a group that participated in group guldance,
a group that received skills training, and a control group. Be-
fore the treatment began, all subjects were given a self- —concept
test. Following the treatment, all six groups were given the
Gates-Ma:mehe e Heading Test and a post test measure of self-
concept, After a ten-month delay, suceeeding measures of both
sell-concept and reading were given, The means of sach mea-

sure were compared to means of previous measures to deter=. .
mine if the treatment had any lasting effects, -

Findmgs 1. Children with visual motor deficits showed
greater gaing on reading vocabulary when they were-treated by
group guidance than by skills training or regular classroom in-
struction. 2, This same group of children shawed. significantly
greater gains in reading comprehension when either skills
training or group treatment was used than they did with regular
classroom instruction. Neo slgnificant differénces were evi-
denced between the guldance and skills training groups. 3.When
the 'visual motor groups were compared on post-post test mea-
sures of vocabulary and comprehension, approximately ten :
months following original trgatmeﬁt 1t was found that no sig-



- guidance groups based on
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lecting children whao work well togéther, a
‘whe are behaviorally disordered. Some children need mflléud,ual

~-purpose of this research was

-ers |
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nificant dztferénces existed that were not ewdent in the post’
test comparisons of e:tﬁgr.vacabula:y or ecomprehension,
4. Children with visual motor deficits shicwed more positive

self -concept scores immediately following treatment when -
treated by guidance than when {reated by skills tr ining or ﬁsg‘ :
ular classrobm instruction. However, when post-post test mea- Y -

sureg were compared, it was found that the.skills training group
also evidenced higher self-toncept scores than the regular
classroom group. 5. Among chlldfén with auditory blending
defielts, the skills training group miade significantly greater
gains on reading vocabulary measures immediately following
treatment than the regular elassrooni group. §. Analysis of
post-post test measures for children with auditory blending
deficitz indicated thal the skills tr;unmg group was Signihcanﬂy
belter than the guidance group on vocabulary and better than the

- control group on comprehension. 7.-When self-concept as a

. learner scores of this group were compared, it was found that

. either skxlls training or guidance was superior to no treatment

in building positive self-concepts. This same [linding was true

of both post test and pEgSt =post test measures of selfemncépt

Cﬂnclu; 1. Either kind of treatment is better than no '

ition I, no matter what the deficit. 2. Since differences

ist between groups at the onset, the differences after
treatment. can be attributed to either the treatment or the dy-
nzmics of the group, 3. Guidance and skills training, as treat-

: ment, do not differ from each other in their influenee on reading.
scores. 4. Experimenter observation seemed to fndicat4hat
guidance groups that were cohesive, interested, and responsive
were delinitely more effective in their influence on reading and
sell-concent scores than groups that were not. 5. According to”

the data of this study, the counsclor is justified in forming

skill deficits. 6. For maxiniumi ef-

fectiveness of the group, (he L'rjun::e!m i5 alsgrjustified in se-

i e:«.cludmg thoge

Ry
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THE EXPECTATIONS OF BLACK FEMALE TEACHERS AND
WHITE FEMALE TEACHERS TOWARD BLACK SECOND

AND THIRD GRADE - PUPILS, AND EFFECTS OF THESE
EXPECTATIONS ON BLACK PUPILS GAINS IN READING
SCORES IN URBAN SCHOOLS Order No. 7810231

A\

LARKIN, Rumld anma Ed.D, H ters University The Stafe

Umversxty of New Jersey (New Brunswick), 1978, -116pp. Chair-
person: Maurie Hillson A

jgtféductia;?;"‘*

) The purpose of this study was to. examine the réhtmnthp
between;eachtﬂr expectations of pupilz and the affects of thezse
expectations on pupjls! galns in re; wling., More specific: ally, the
to E'qxlmé teacher expectancy
process as related to the expectations that black female teach.
1d for black pupils and pupils’reading scores with the ex-
pectations that white female teachers hold for black pupils’ and
reading scores. In addition, it wilt examine the relationships
between accuracy of teacher expectations and actunl pupils’
gains in reading for bhck female EF“'H:IIE‘L: -and white female
teachers,

£
C !
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The-literature on teache r expectations provided the con-
ceptual frimewurk and rationale for the four hypotheses uti- .
lized in this study. The foll ow ing hypgtheses were tested: B ;
1. There is fio relationship between a teachers ideal expecta-
tion of pupils and the actusal pupil gains in reading as mejsyred
by the Metropolitan Achievement Tests, Form F.2 2, There is
no relatiofiship between the- accuracy of teachers’ e 1
~ for pupils and the pupils actual gains in reading as ‘meaisured
by thé Metropolitan Achieverment Tests, Form- F. 3.Black fe- /.
malé teachers have the same expectation for black pupllain
reading as do white fEmaLE teachers as measured by the Metro-
politan Achievement Tésts, Form F. 4. Race of teacher, grade,
grade level, school and sex of pupil and the interaction of the
- variables grade level, school, sex, and pupils have no elfect
on pupil réadlng;_gzuns secore as measured hy the Metmpalltan
A;:hxevgmf'nt Tests, Form F. .

- Methodology

Smple ~ The S:mele in this study consisted of five EEhEDIE.L
in one ward of an eastern urban city. The schools chosen have
the same racial population (black pupils). The schools ire
cnmparable fn structure, social economic status, and educa- '
tional programs. Pupxls camefrom a low economic status,
“‘with family incomes falling below the criterion level set by the
federal government for poverty. All teachers in grades 2 and
3 in the five schools selected were included. The teacher paop=
ulation consisted of 44 female teachers, 19 of whom areblack
and 25 of whom are white, The total number of pupils was 911,

The teachers were asked to predict their pupils’ gains In
resdi‘ng as measured by the‘ Metrnpnlit:m Achnevémemt Tests

E}%
clqssmnm teacher! ThE tem:her was a%kéd to wrlte the score
regeived by the pupil in reading on the MAT’s the previous

. year., On the same form, the teacher [illed in her expeclations
of the pupils’ reading score schaduled for the end of the aca-

" demic year. The researcher than obtained the actual end of

L
&

4

year results of the pupils in the. study.

-5 Results
The results of the four hypotheses offered limited suppm—t
for the theory of the “self-fulfilling” prophecy. A significant
positive carrelation between tencher expectation and pupil gains
was found at the .01 percenf levelof significance, However, the
%, .fact that a negative correlation of the three measures indicates -
alm‘:k; of accuracyof teachers’ e\.PEf;t“'thS and pupil gains. This
seems to qualify the results as {ndonglusive or at least raises
the question of minimum effects onthe téacher expectationtheory.
‘The results furtheriindicated no - pesitive relatio hipbe- -
tween ﬂ{t‘uracy of teachers’ expectations and pu gains-in

Ing. The research also failed to indicate a significant dif-
f b between the expectations of black femalet achers and
white ferinle teachers for the gains of black pupils in readi ng.
The research did not indicate any relationship between tt_if;he-r
race, gride, schoal or sex of pupxl with regard to 1pupil E'u ns
scorés‘in rexn The d:%g indieate that both the pupil gains
e were similar in all respect for

28

n (=]

i
score and exper:ted gaing
black teachers and white texchers,

5C

: * Conelusions
¥
Tle results of fhis study 1nd1f§3te a.correlation between
teacher expectancy an inreading. Furthermore,
the expectation and pupil gmm were significant for both black

femzale teachers and for white female te; achers. The results of

31{.thE- data indjcate that there is uo si gnifieant difference between

black female teacliers and white female téacher \v;th regard

to expectlncy accuracy and actual pupil gaing in readmp
*The evidence producad by the data indicate that race has

Little or no effectupon teacher expectations.

I
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"‘THéEFI{EET OF USING NONSENSE WORDS AS A MEANS
OF AIDING THE POOR READER IN THE DISCOVERY OF
SOUND~S¥MBOL CORRESPONDENCE. ~ Order No. 7805303

McCARTHY, Lenore Biskup, Ph.D. Northwestern Unvérsity?

1977, 11gpp.. : S o

1
3

_The purpose of this study was to investigate 2 methad of
using nonsenze words to ald poor readers in develpping under-
standing of sound-symbol relationships. The phonles generali-

.-zations taught during theitreatment sessions were reinforced
through the use of games and other activities. Exposure to non-
stnse words did alter the response of pgor readers in that the
child beeame less hesitant in utiacking 4 nonsense.word, The
gubjects in this sfudy were able to Iearn and apply the phonics

-alizations taught in the isolated situation, but there was

no transfer of this learning to other nonsense or real words.

At the begihming and end of each sessinn, scareh tasks in-
volving nonsense words were iziven to cach child. The purpose
wis to examine the system that cach child used 1o classify
, words together, Analysis of classification tasks indicated that
poor readers passed thitough thiree different stages: Stage I, -
lited word attack stralegy with rigid application

of phonie generalizations was used; Stage II, in which there .
was more awareness of multifife sound-symbol correspondences
as well as 1 need for more flexible application of these rules.
The concept of u flexible strategy was over-generalized and the
unknown word was not successfully decoded. Stage If1, in which"

. more conplex’ and more {lexible strategies were appgopriately -
applied and-resulted in the successful décoding of wetis,

ASSISTED READING AS A REMEDIAL READING TECH-
NIQUE AT THE HIGH SCHOOL LEVEL: A PSYCHOLIN-— -
GUISTIC® EV ALUATION - Order No. 7807218

MILLER, Bonnie Lee Nicodemus, Ed.D, Virginia Polytechnic
Institute and State University, 1977. 167pp.’

:  The major purpose of this study was to determine i1 seven
high achool students with a history of reading problems would

demongtrate more effective use of the graphophonie, syntactic,— -

and semantic cue syatems after involvenjent in reading by
means of 2 whole language approach. .
The underlying assumption of this study was that students
who experience problems in learning to read can be helped if
. reading is presented in the context of whole language. This
assumption s supported by the theoretical bases of psycholin-
¢ gulstic insights Into the reading process.

Assisted reading with specially adapted taping procedures -
and questioning strategies provided the means of involving the
students in whole language, | :

The Reading Miscue Inventory (RMI) was used (o evaluate
each student’s use of the language cue systems during oral
readings prior to and followlng assisted reading sessions. Pre-
and post-RMI Reader Profiles consisting of the percentage
scorea for Comprehension Patterns, Grammatical Relation-
ships Patterns, and Sound/Graphic Relationships were con-

. structed and compared. Pre=asnd post-Retelling Scores also
were compared. oo :

The pre-RMI group scores indicate thaf before involvement
in whole language the subjects’ reliance on gri] '
was stronger than on meaning-producing cues, i.27%g
and semantic. The post-RMI profile shows continued'te
on graphophonic cues and increased reliance on syntactie and
semantic cues, Increased reliance on the meaning-producing

- cues signifies that the students were attempting to read for
- meaning and were making more effective use of the language
cue systema after involvement in whole language,

*

.
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‘ing of reading, Therefore, instructional techniques such as

- porated into the-reading program.. |, |

" jects Zx
" the s

®

The results support the use of whole language in the tea h- *

assisted reading which use'whole language should be iﬁr;::ni"s~

Exploratory purposes of the study were to determine if the y

- gtudents’ attitude toward reading would improve and whether

their percentile scores on the comprehension sectiod of a.
standardized reading achievement tes* would improve after in=:
volvement ih whole language. .
~Prior tp the assisted reading sessions; not one of the stu-"
5 indjéated that he liked+to read, Afterwards allthe sub-
"5uid that they enjoyed reading rmore than they had when.
ions began. They all made positive comments about
their success and said they would recommend the treatment to
a friend with a reading problem. . 7

No valid conclusions could be-%rawn from the resulls of the
standardized reading achievementitests, : .

Implications for further research resulted from the study.

*

FAMILY PATTERNS OF READING PROBLEMS -
: L Order No, 7806389

C , B PR
RYAN, John Edward, Ph.D, Clarement Graduate School, 1978,
92pp. S '

The purpose- of this study was to look for consistent group=
Ings and family patterns of reading to explainthe familial in-
cidence of reading difficulties. A review of the literature f’ndf\a
caled that the vast majority of the early research involving °
reading problems and the family tried to prove a genetic origin, -

The subjects for the study were 109 incoming freshmen

-Students. There were fifty-five students in a regular instruc-

tion group and fifty -four studenta in the intensive instruction -
group, Each student was administered the Nelson-Denny Read-
ing Test.. Fhen each student completed a reading questionnaire
with his famlily over the Thanksgiving weekend.- Thirty of

these families titen participated in follow-up in-home inter-
views, - . ' N :

. The central copclusion of this study is that an “encouraging
home environment” {z an Important factor in the nataral pro=
cess of reading and language development;” More re’ading in J
the home and more encouragement of reading by parents have !
combined to produce befter_reading scores by students in . -
the study. o ™ - . P

A seeond major conelusion is'that the mothers are a major
‘point of difference between the two groups. The intensive-
group mothers read less to their children }v'hé'p-they were
young, they read less.themselves, they began lo read for plea-
-sure later inlife, they worked less st the time of the study, and
they tended to be more traditional in their sex¥role orientation
and lt;ss achieving thap the regular-group mothers. And ¥ot,
these are the persons who are most likely ta be influencing
the reading habits of the ehildren the most.

A third conclusion {s that the number of books and the
variety ,of the books in a home is an important factor. The
amount of reading done to children when they were young was -
concluded also to be very important. Despite the fact that all
the children reported liking to be read to, the better readers

_in this study were the students who had been read to more.

Even after controlling for occupational stafus the jnterview
items about the answering of children’s questions proved to be
a point of difference; It wad concluded that the answering of |
children’s questions is an important step in the development of
reading and language development, ig’;seems to contribute to

the encouraging home environment,

4
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Conciysions

. As’aresult of the in-Home interviews it as con Hlidad s
sharing lpoktart infoym 2tion nbout thejr ¢hild’s realing. The
. parents appriciated bejng asked about their cild®s raadiy
v+ and appearedito becom e more consclous of inﬁréjgdi}jig\\héhir -
rlorinthe hofite as.a result of the questionmaire and int}' view

The results of this study:suggest that some/form of prein-
structien is more helpful than ho oreinstric ion. for poor
readers, The control condition donaistently produced ,thg.m,“f“
est scores within this group. A cOmprehensive vocabulary in-
troduction ag used ip this study séems to be most effectiye for

increasing combrehension of poor Yeaders: 5 -

about reaciing,

of reading d . ; / . 7 o

"THE EXPERIMENTAL ANALYSIS OF A PARENT-TUTORING
==PROGRAM ' TO INCREASE READING ENJOYMENT, AND
ORAL READING AND COMPREHENSION gKILLS OF URBAN
ELEMENTARY SCHOOL CHILDREN Order No. 7809397 -

THE EFFECTS OF ADVANCE ORGANIZERS AND VOCABU.
LARY INTRODUCTION ON THE READING COMPREHENSION
OF SIXTH GRADE STUDENTS Order No. 18091754,

SWABY, Barbara Elaine Ruth, Ph.D.” University of Minnesota,

= . - . Fi ~ ) . 7: B F’, A _ .
l917. ‘155)p, . " THURSTON,* Linda Pretzer; Ph.D. University of Kansas, 1977.
oL : 68pp. o ' ’ . -
Purpose . Parents of eight Black, urban elementary school children

i

The primary purpose of this study was to determine the’
relatlve effects of introductory organizing coicepts advance

orgafizers) and vocabulayy introduction on the reading fompre:

hiension of sixth grade students.. A second purpose of the in-
vegtigation was to assess any differential effects each treat-
Ment may have: had on corprehension of students of high and
low reading ability. - :

- \;\- ’ Protedures -
Fiftﬁ{mu’f good reader-s and {ifty-four poor readers were
selected prithe basis of scores on the Gates MacGinitie Read-

e,
- i

.were trained to carry out reading tutoring procedures during

_ daily oral reading sessions in the home, A multiple baseline

design was utilized to evaluate the effécts of training on par-
ents’ tutoring behagiora: use of the cOrrection procedure Vand:
praise and punishing statements, During paseline, parents had

" their children read 10 min 2 day. Parents yere traited inthree

\groups and training was effective in changing parent behaviors.
'Mean percent of child reading errors torretted using Fgér
_trained correction procedure increaseq from 65% to 86% for
Group I, 31% to 32.3% for Group 11 and 8% to 73% for Group
M1, Mean praise statements per session jncreased from .6 to

13,5 for the parents in Group I, 0 to 7.7 for Group,I}, and O to

4

ing Tést. Good and peor readers were rindomly assigned to 877 for Group 1II. Punishing statements, were almost com~ -~
one of three groups, two experimental (advance organizer and pletely eliminated after training. | o
- Yocabulary) and one cntrol. Subjects were asked to read four ~ Children’s reading achievement wak eyajuated using the
Passates of approximately 900 words, Twg passages were nic- - Slogson Oral Reading Test (SORT) and the Peabody Individual
Tative incontent and two were expository. Prior to reading " Achievement Test (PIAT). Children’s test scores were com~
eich passage, the advance organizer group was asked to read . pared before and after parents were traihed, In addition, ex- ~
; aprepassage of approgimately 250 words, and the vocabulary - ‘perimental children's scoves were compared with control chil-
group Was presented with ten vocabulary itens from the pas- dren migtched by grade and pretest scoves. Children whose
Sige 10 be read. The contyol group received no preinstruction. . . p'are,n'tsf read Tonsistently with thery ang fpllpwed the suggested
After reading each passage, all students were asked to answer . . procedures increased from 6 mo to 19 mo ip.comptehension .

(PIAT) during the 8 mo périod. The meay group incredge was’

13 ffio. The contrgl children increased from 10 mo to 19 mo

. with a grquf mean of 14 mo. In reading recognition (SORT), the
- . experimetal children gained from 16 fo 94 mo with 2 group
= . : . mean'of 19, o and scores of the ;'apt ru] ranged from a 7 mo

loss to a 5 mo gain with 2 men of -.09 moy , :

In addition, parents were much mofe consistent in reading
daily with their.children after they were trajned; and parents,
children and the children’s teachers répoyted satisfaction with
improvements mpde during the Teading program. :

Eventy comprehension que lions, ten litera] and ten inferential.
The dits were analyzed u;}]g a two betweeq, tvo within anal-
ysig of variaince. s :

Results

statistically signifidant resultd were obtained [or the follow -
ing main effects : prejnjtruction, reading ability, story content
and questiontype. In \gehernl the vocabulary trestnent resulted
inthe highest scores, figh readers'congistent]ly oulperformed
poor réaders, students scored higher on narralive content than )

. On expository content and also scored higher on literal ques- o
tiong than on inferential questions. T ) ;

There were no statistically significant effects for good read- .
ers. Mo treatment proved significantly effective with this. group, . Vo L ,
They tended tc perform congi stently at all levels of interest, ' S ' '

FPoor readers, on the otter hand, performed higher [ollowing . A
the vocibulary treatment than the ofher treatments. They scored’ C . \
higher onnarrative content than on expository angd on literal '
questions than on inferentia]. Poor readers in the vocibulary _

“treatment scored significantly higher ofi both types of questions N s’
directed to narrative content than did subjecis in the ofher two ‘ )
Froups. They also scoredhigher on literal questions directed _
to expository content than did those students in the other treat- - ’ .

v ménts. -
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RNING DISABLED JUNIOR HIGH STUDENTS.
‘ L AMAGERY AS A STRATEGY FOR FACILI-

' TATING RECAET, OF READING PASSAGES | ; R
: i P K OTdef No. 69415 :

W‘AENER Ml\:hael Mackey, Ph D. Unlvet&lty of Kaﬂsaﬂ, 1977,
140pp. ' -

g 5

gests that arm:mg- m:m‘-handlcappEd persgns mmgery tr:umng .
and ingtructions- can improve the recall df words, sentences, . ' L
and longer prose passaggs which have *neen read, The present . ’ :
fatudy was undertaken ta Imda aut whether the- recztll af prose

A

irnagew when thsy read . - . ) ) ;
Thirty learning disabled, junior high students participated v 2

in the study. The participation of these students was based on

teachér selection from amaong Etuanté being served in LD re- - ,

Source rooms, A Bayesian screening proceduré was used. o S

'

Also, students were selected for participation on the basis of
performarice onthree tests from the andcnck Reading Mas-~
tery Test:.,ghé students were divided ‘into high, middle, and
low paired-d9seciates groups onthe basis of their perfpr:jn,anee
on 3 paired-associates pictures task. Half the students in each
of these.groubs were randormly selected and placed in an
imagery training group. The other half in each group were
placed in'a paraphrase-recitl practice group. All students -
were pretested and'posttested on three measures: (a) a para- |
phrase-recall task based on the reading of a high-imagery .
passage, (b) a'paraphrase-recall task based on the reading of
- . alow-imagefy passage, (c)the Passage Comprehension Test
from the Woodeock, Form A. During the paraphrase’recall
tests: sgﬂdents were asked to read passages dnd then to recall,
) without regard to exact wording, as much of the content of the
passages as they could. The measure of recall was based on
thE number of text prapmsxtluns recalled relative tcx the number
podsible, . .
Students in the imagery training group recewed 30 minutes
of instruction in the use of visual imagery as a stritegy for re-
"calling what they had read, Students in the paraphrase-recall
p;achce group received 30 minutes of practice in readmg pas=
sages and telling the experimenter, in their own words, the
content of those passiges, ' )
In the design usedita analyze paraphi-ase-recall perfc:r— i .
pance, the high- and low-imagery posttests were treated as V . .
repeated measured. IQ Scores and paraphrase- =recall pretests
gerved as covariates, In the design used to analyze Woadcock
_performance, the dependept variable was the Passage Compre-
hension Test from the Wogdcock, Form B, given as a posttest,
The covariates'were 1Q) andthe Passage Comprehension Test .
_from the Woodcock, Form A, given as a prefést,
All hypothéses were tested at the .05 level using F tests B
. within the context of analyses of variance and analyses of co- '
varzmee Only one of the null hypotheses was rejected; stu- )
dEntsﬁs a wholé group remembered significantly more content B
frogn the high-imagery as opposed to the low-imagery passages. 7
1_ ~ Performanee of the imagery trained group was not significantly
__ “belter than that of the practice group, nor were there any Sig—
'\’f“mhcmt interactions. between the training practice dimension = - .
and other dimensions. However; the high paired-asszociates '
‘trainjng group had the highest adju ted posttest means for both o
* the high- and low-imagery paraphtase-recall tests and for the - .
Passage Comprehension Test, . '
"Fhis latter trend could of cour'se merely be due to charee i .
iahility amcmg the groups.- Nevertheless, several implica-
. -ticns?zan be drawn. Within the LD population, the facilitative
effects-of imagery should be studied further. . For students with .
a thronic history of ledrning problems, more sustained training ( -
may be necessary. The trends in the data further suggest thit
g icilitation may be related to paired-associates per= -
formance and that th;s latter dimension should be mcluded in Y,

’ .
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Copies of the dis ertations may be obtained by addressing
your feqpast ta:\ : ’ ) o , C
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A Un{varglty Mlcfafllms Intarnatlanal
300 North Zeeb Road
- Ann Arbor, Michigan 481()6

or by telephoning (toll-free) 1-800~521~3042

. .
.
L=l
\ A
= # . :;‘—‘f
e
E 3 .
' é ‘* Y
=
#*
“ 2
—



