T P f -
& . - -

N s . . e o g
N L

DOCUBBEY BESUBE

Ep 159 20 : - - .~ . ., Cs 004 3u8
AUTHOR ~ , :'v;aa. Lculsa Kramer

TITLE S Children's Literature for the, Glftea ElémEEtarj e
S " school chilad, o . “
PUB DATE.  May 718 ' ' :
NOTE - .+~ 19p.: Paper presenteﬂ at the Annual Heetirg of the

International Reading Asscciaticn (2314, . Houston, .
Texas, May 15, 1978) S |

_ EDRS PRICE. HF*SD.Bs HC-$1.€7 Plus- Ecstagg. ' L.
DESCRIPTORS ‘Academlzglly Gifted; *Exceptidnal child Edutatlcn-;
- T #Gifted; Grade 6; High Achievers; *Instructional
Materials; -Internediate Grades; *Lanquage Arts; -
*Literature Programs; Talented Students; dedching
Guides; Teaching Prggfams ,

AESIRACT v ' -

A literature program. fcr glitea ségth graﬂers ‘meets -
one hou: per day three days a week and covers fcu¥ topics.during the
‘year: biography, realistic fiction, paétryp and t3 ageﬂf The :
biography -unit consists of reading thtee ticgraghies, teﬂgleting
three corresponding directed reading activities, and EE;11n§ a five
‘page research project on a famous perscn's life. The seccrd unit, )
realistic fiction, includes reading three Ecvelsg cﬁmplet;ng threeg
directed reading act;VJties, conpleting three bcok rerorts, and
writing an origqinal short story of approximately.three pages. The -
third unit, poetry, includes reading, writing, gﬁa discys lng '
numerous poems and a class writing prcject c¢f a'.bock <f ar;glnal
poetry. The final unit of the year, tragedy,: 1nciuaés reading three
plays and taking field ¢trips to see a tragic mcvie and play. Each
‘unit includes a learning package and group discussion. The
cglm;natlng/gctivlty for the year is a class prciject ctf mzit;ng anﬂ
performing a play. Each activity and unit- ltcludes specific

geaucatlcnal goals far gifted childremn. (1J) '

[M

Et $$$4$$$$$$$‘345’.‘-’$$$$$* soz sl el de e feleds feeole ¢Q$#¢ﬁ$$$$‘3$ SR FF Y DAL R GAHG) $$v¢$

o Eepradgatlcns suppllea by EDRS are the best that cer ke’ maae %
® firom the original dccumen®, . o x|
$¢*ﬂ$"$$*$*$#$4$$$$$$ﬁ$$$4$¥$$$$$$$$$$#ﬂﬁ#4¢ﬂ$$$3¢$ﬂ$$$é$$$§$$¢ﬂ¢$$4¥$$

[Kc

wll Toxt Provided by ERIC




L

- ED159620°

" .

SHs o 3L

H
&

o #
LDuisa Eramer Vida
_Islaﬁd Trees J.H. Si
45 3. Hantagh;Avei

Levittown, NY 11756

N

US DEFARTMENT OF HE ALTH,
EDUCATION AWELFARE
HATIDNALlHSTITU?E EF

EDIJLQTIQH
=
THIS EDEUN\ENT HA§ "BEEN - REPRO-
DUCED EXACTLY &35 BECEIVED FROM
THE PERSONOR CRGAMIZATION QR IGIN-

ATIMGIT POINTS OF ViEw DR DPIMIONS

sTATED DO NOT NECESSARILY REPRE-
SENTOFFICIAL NATIONAL INSTITUTECF

t Enutnlan 2051 TION OR FDL-H‘:Y

5]

-

Children's Literature for the Gifted Elementary School Child

)

kS

PrESEEtédfat the Twenty;third“Annﬁai Convention
: of the Interﬁatinﬁal Reading Assgciatién

~at- Houstz:m Texas
on Nay 3. 1978

510N TO REPRQDLJCE THIS i
L HAS BEEN GRANTED BY .

Louisa Kramer Vida

USERS OF THE ERICEYS TFNI

- (home) 19 Lilac Drive
 Syosset, NY 11791



B ;‘il ’, ; _Y!; C s A o . ‘
A _"cnildren's\Literatu:e for the 3ifted Elementary School, Child
The Giftei'Gh%Qd R < 5
;i : Accnzﬂiﬂg to-the Britiah Edu:atian Act of 1944, théfé ére three types of ‘
R | .
;giftgi chiiiren: ‘s0cial 1eaders who are cancréte and. praet cal. stud;cus

-fbachievers wh& are supreme in the realm of mechaﬂics and te: nalggy, and
'?creative,intellectuals who a;é our litéraxy and abséiaﬂt genuises CTarﬁance 1955)
"é.nge have a high 1Q anﬂ eghibit much creaiivity Sama‘eghibit both superior |
 linte1ligeﬂge and a special talent-fgf such things as artf musici or mechénics;_“
.'Iand some students display many attrjbutes of social 1eadersh1p.' fﬂ suﬁ, all
_fgifted :hildren have the péiéntial to attaiﬁ at least ‘arnie af the f@ll@wlng

ErsupEficr 1ntelligence test scores, Excellenee in #aziﬂug &cademie aIeas,

complete develgpment of a specific taientﬁ 5T develgpment of a creatlvé

fréspanse to theix envir@nment fFliEgléI—:195l)

Such a gifted pergan is curiaus, Pergaﬂally lnvzlved in academic

f{Prcbléms, and needs solitude, He has a gzeat desire for Enawledgé which he
:;.usually satisfies by enriched :eaiing‘ He has an excellént vacabulary. good

g.feading ability and a wide variety af reaiing interests. “As his visual and
auditqry per:eptu&l skilis are quite mature for his age,. he perfafms well in’

\most verbal areas, Eartisulazly those relatgd to the area af general kﬂawledae o~
: L

Yat his reading Iate is nut ;apid primarily bEEaUSE"%n a result .of his

superiar memary, he spantaﬁeouely taught himself tasread via the sight- ward

% ‘t_

méthed cf teaching feading (Fliegler. 1951) | "'i, 7:‘ ) .

K
In additian to an excellent memory, the.gifted child alsaﬁ§assesses the

v o=

}fcllﬂaing cha;acte;thies. He is gensitive likes to—be. challenged. i nat

c&sily frustrated identifies and Elarifies p:ublematic situatians. makes use.

L3N : e . T

A
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, foo | Giftei-z
, af hypétheées, sﬁ@ntaneéusly d%@ﬁé é@on his past experiencss, acts ﬁrﬁperly

in critical situatians. is apenminied éasLly gragps new ideas, sgaﬁtaneausly

ievelops geseralisatians, and p@ssesses sifcng intelleetual integrity (Kcugh‘ 1950).'_
T

3 .
of their IQ’E Hhiﬁh ueually range fz@m a Zgw af anprnximately 115 tc ab@ut EQD.
' Aégurﬂing to the Eiu:atianal P@licies Eammlssian ihese _prople

wh& ﬂ@ss%ss an IQ af

KOS

,b‘fF \
13? are cénéldéred highly giftgi anﬁ are- sften taient%i in at

Ieast one atber
. aTea (Thamaa & Grescimbeni 1956) N L 4

These giffed chilﬁ?enahave nore aégustmegis *to ﬂake than their a

E

LR
éﬁ pegrs S
I 4 . -
bg;ause they are superiar in hpalth physiaal devel@pment, emétinnal stahllity.
aﬁd Sacial matufityr

1

Yet beeause of thegr native ability, they usually

Many
afe @utsianiing athletes or ﬁave Vafléd hobbies.

\
They are ugual%y gaad IQ@klﬁg,
\ib 'h
» successful highly sﬁable, and abedient

They. nftEﬂ éﬁ;ay tha&efsacial situa- '
tiqms in Hhich they a5:44 exe;t their 1eaderqhip or speak ta a group.

Yet. When
. udngg theyslike ko Hozk alané ﬁ@r 1arge blocks af uninterrupted time
(Thamg Creacimbeni 1956) | N

&

(

Thelr gaal,is axcellenea. As EtuientsAcgn Htudy lnténsively and ean‘:‘ ’
Iemgmherrinfarmatiaﬂ for long peziﬂds of time, they like to Hork inq?pendently

>§n!iaﬂg uniﬁs ag;rﬁake ?helr @én dégigiéés régarﬁinééthéif sdmg%eteﬂ ig}iv{tiesi'
S Us ;lly. they Hili avoid repetitious drill type aetivities; and they are often

iﬂpatient Hi%h the manually dexterous aspécts Qf theiz repﬂrting such ag thelr
‘Denmanship.

As they, have 50 Ecmplétely maste:&d mast of the basi& skillsF
Aduring their prnjecte thay SE?ﬂtanEQUEly canceatz&te on hiddeﬂ meaﬂiﬁgs,

avaluatign of infarmation, rasearch activitiesg and reaeting to tha &uthﬂr 2]
Eurguses (Thamas & Grﬁscimbani.- 1966).
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The National® C:c:un il or the, Gii‘ted def‘ines a gii‘ted child as a person
/

'ﬁit}i "high inte 111531723 and pater;tial f‘a; unusual perfc:i‘rﬂan;e i:x any creative or L
Eacia.lly useful ares of concert " (Kough, 1960). Witty's defin;tian af 2

'ereati\re adult as one HhD ‘exhibits " a eansistentl;f superi:;)r perfermar;ce in
/
-any sacialiy‘ ussf;ul endeavor ", (Tarrar;cg, 1965) flzm’s from the abmfe statement

" i

. about, a gifted t:hild. These a.xﬁ ‘other modern defini tions of giftednEss often
in lu«ie ‘the eanc:ept. of creatzwity, far c:raati\rity is now viewed aé ‘a definite
asvect of gij‘teinéss (:r_abm,ag;g?é;) o o S

Ac::@:dimg to the U.s. Cammi_ssianef of Ee:luc’ tion's xie:fin* tis;zn of giftedness
2 gii‘tai child amust ha,ve the pz:t.ential tu: ac'%ui ':r_.c:uts*tanding success in gg_ne:cal_

"si

V’Ln eilectuai énieav:)rs, ifl a- s’nacific: acaiemic/ /

rea, in créétzive or Piﬁduéti‘ve
| rthin.g-:lng. in lég.dérshi_p, in the visua.l or perfarm;r;g arts, or. 1!1 the ar::y:f
. psychomatar f‘mctioﬂimg if he is to be agigible fcr emrall;ﬂeni isn a i‘edu:-rally
fur;cled educational pmgram Sor the gi;‘i‘ted As detemined byaab,]sctlve ‘;neasures
V :azxi pmfesaicnal EV@‘.lUﬂtlﬁn app:fc:c mately’ three ta fiye v Péf’ﬁ:éﬂt E’af the schaal o
p@pulaﬂan meet uhis criteria. . Dne half of thege chiltiren ta.ught thenselves to |
read bEféfE they EntEfed scbgt;\L and walked and ta]_keci eaz‘ly. ’Fhéy are alert,
. “lé&i‘m guickly. ar:d are arivgacei in \risual aﬂlﬁlt@f’jg language and list,eaing
"r‘baha\riar They relate Heli to @lcler cnildrexi and 1lke %o play indivi dual;zed
ganes, like eancentratian‘ Ninety per cént Qf tha:;e a:hildzen enter c@llege
thifty Jer. cent c;f them gragluate (tuenty jpercent of these graduate with hanars)
- and sil:‘t;;hsi.:t per cent af‘ ’thé graduate:s g@ on- tt: g:adua:te HDIIE in the’ ‘axea of
: ;,*i:h.ei_r iﬁterest if thgy h,ave Eath the drive and the agpgﬁunity t@ dr:l 5;5 (Labuds. i??é&) '
. Zn sum, 2 gizﬁ;e\i ghilci is ariginaiﬁ spa:jtaneaus. and’ flexible in his \7
e / . )

,searr-h for nezning (Labuda 19?14) RN

o
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Tha.Pu:;Qse af a Literatu:e Program far the Gifted

1

To drsam, ta 1earm. ta laugh. to enjoy the familiar, and té explare

e AN
\ the unfamiliar - these aré same af the ”easanf why gifted eleﬂentafy school

. ¥
Y children should be expased ta lité:ature. While they are Ieading for pleasuré )
| i .

these shildren are absarb;ng thase facets Df thé cantémt that reflect iheir
devalapmental valuez. They aré builﬂlng a gnncept of the saciety in which they
igv live\and of their rﬂles in that saelety. Tﬁey are shafpening their sensitivity=
t@ nature, peoyle, aﬁd relatianships, Hhile they are s&tisfyiﬂg thelr needs fcr
. love, belanging, kncwing, beauty. and order. (Azbuthnat & Suthérland, 19?2)

o One of tﬁé ﬁur@ases af a literature @:ﬂgfam\}@r the gifted 15 to aeguaint‘
these children Hith thElI liteiary heritage aﬁd to devel&p in them thase under—
standings and skills that Will enable them to make continued. Pragres% in v
appréciating ‘fine litexature (Huﬂk & Kuhn. 1958) '

In additlan. as-éach giftei person. 1ives eseentialiy'alané, within ﬁimself-
" and finds few m@ments,éf :eal cpmmunicatiun and sharing, the use of litérature‘.
helps a gifte& child uﬁderstand the différense betweén being- algna ard beiﬂg

lanely. ThIaugh 1iterature a child can- beccmé ‘aware of his inner resources .

and ¢an be taught that creative salitude is ESSEBtlEl far achievement and far

individuality (Huck & Kuhn. 1958)

As a giftsd ghild maves taua:d maturityp 1itarature can halp him leafn '

-

t@ be true to himself. It can also help him dgvelap canfidence 1n his own
' ability and inner néedrta create., Thrﬂugh ¥itarious - nonents of décisicn
Iiteratuie Ean lead a- :hild to cnnfcrnity or 1ﬁdividualLty_ to respgnsibility
. or gomPlacezcy. %o Eﬂﬁ:gﬁg ib: others or gresezvgtian Df self, and to good

- or e¥1l_§ Thusg lite;aturé;.as a foundation fox character devel@pment;

= t




- ':\fThus.‘ literature pIEgIam far the giftei shnuld p:@vidé cppcrtunitfés far

cfeativity (Huck & K’uhn. 1965)

‘PIQEESS th:augh dhicﬁ new ideas are arigip’

. froh the reader's Persanal:expar;en;e (Labuda, 1974,

j canclusiuns (Labuda. 1974) R

"
iy
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=

g

estahllshes, cultural expectatigns, influences ematiunai dEVElDPmEﬂt and

cﬁltivates saaial SEﬁsiiiVitj (Fuek & Kuhn, 1968)

: children te experieneg, en;oy, and appreciate lite;aturei- It should— develﬂp

%aste ard a knawlédge of Bath the classicg and af famaus authars. It sheuld

+

tEach a child t@ éifferéntiafe batween different tyPES of literaturé and should

V‘EthEgthén his 1anguage abilities. It shguld alse expose him ta basic Evaluativef

,Sigﬂdaris of literary eriticism. But, mast of all, 1itérature shauid fester

'Graative reading is one way cf f@sté& ng tb;s creatifiti_ Tt is a:'thinking

1ed, evaluated énd applied. To read

fcreatively is to be sensitive tn problems and PQEEibLlitiES. to be aware of gaps in

:knowledge. to fesalve unsalved p:bblems. ané ta fill 1n missing literary elementa

A child who 'is readiﬂg creatifely hasva gaai. He farmulates intelligent

&

respansés. makes valid declsions, and synthesises réalistic conclusions for

&

hspacific pﬂfpé%é%;_ Pernanent éitlls and Interests are; thus, developed via _tbe ™~

prqetice'bf creative-réaiing (LaEmia, 1974), . S T
\ A . ’
By instructing a ghild to Isad for a variaty of creative prupases, the

child is challengéd ta thiﬂk divergently. Ag be apinés beyand the material he is

reading.;ha is blending his newly acQuirad ideas with :ancepts that he has alreadyv

amassed Thus, giveﬂ the sppsriunity. most’ gifted children cag_Prgduce novel

In sum, 1iterature exggses 5iftedcchildren to Lnterasting characters and

¥

sltuatigns. t0 vivid desgertLona. and ta wall chosen vords. Creativa reading

af thls literature permits gifted childfan to empathize, visualize. and think

P
-

B . . k. - ;
3 ¥ [ e LT

-
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through an ideay uTherefere; the emphasls in creative reading is more on the

'process of reading thin on the product that is being read. Its objective is

' te,develeﬁ pereaial independenee, a conscientious eppfﬁeeh to morality,- an

o
exteneien eigknewledge. and a reelietie perspeetive for ideelietie visions..

a

- By making iﬂEeLligent ereative choices, the gifted ehild can uee literature

E

to eatiefy nis peIEQnel intereete and feelinge te >gnhance his pereenal

lifeetyle, and to eeeelerete his rate ef 1earning (Iabude, 1974)

"ALPfeeremefer theg%iftEd :

Enriehme;t or eeeelefetien ie ueuelly the core of inetructiﬂg the glfted. ’

This euthcr 5 p:eferenee ie fer an en:iehment type of pregrem which previdee

fer eentlnuity and for individual differences The pregrem eheuld_eneempeee

&

definite behevierel obgectiVee. eheuld develop a wide verie Ly ef talents,” should

Previde §%§ a syefematie methedfef dieeevery. and eheuld-premete intellectual,

o —
"inter-peer etimuletieﬂ— In eﬂditien. it eheuld peeeeee exteneeve Tresources

and meke frequent uee ef fieli trips and emell group dieeueeiene. for gifted

ehildren need a bzead end balen;ed preg:em thet will etlmulate their in :1le tual
emetienel. soclal, eulturel, and phyeieel g:ewth (Flieg}er. 1?61)

Enriebmeat pregrame ehquld emphasise independeﬁt, ereetive learning

: Therefe:e the cleeereem enmi:enment eheuld eell for gifted hemevier Gifted

Q

=RIC

'>{etudents can eepe with diiﬁieult eﬁd fruetreting leerﬁing teeke. In fact, they

perfer o leern in such ereetive Haye as expleriﬂg. queetieningg EKpEfiméﬂting.
A
manipuleting, and ’ tEEtiﬂg-i They like to knee the purpose for thei eignmente

Thie purpeeefhlneee leede te pereanal eatiefaetien end te the czeetien ef a .

'reepeneive leezning envi:enment (Ter:enee. 1965). o o /-

i:fted ehildren prefer eel?initiated leerﬂing., Thereferee iﬂ a

=

pregram,fef-the glfted. eeeh ehild eanwg§;,in§Ependent1y on a different, but

[
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i
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g

feletei‘tepie.i Via reeeereh and reperte the ehildren can then share their
kneﬂledge., A ePirel eurrieulum. one thet turne beek on iteelf at higher end
highe: levels of eemplexity is, thue,‘beet for theee children (Terrence. 1955)
Gifted ehildren can look at eemething until they see eemething not seen
£ 1

hefere. They can learn te lieten end te underetand deép levels ef inter?retetien.

In an etmeephere of eeeeptanee end epprevel theee children een deeeriminete

= h

between what ie gead end Hhet is beet, can ehare eriginel reepeneee. end een
appreiee eeeh ethe: s Le:k Thus, for'.them, the beet type ef pregzem is ene_
ef Qgrieental enrichment which makes use of much reeeerch (F‘liegleri 1961)
Herieentel enrichment is the intentional differentiation of mete:iel to meet

particular neede end to develep intereete. Little time is spent eﬂ\ekill
directed drille. Inetead mueh time 1s spent on library work, eudie\\ieuel

| preeentatiene, independent reedingll and ereetive activities. In this individu=
alistie approach, dlreeted reading activities ere often ueed te teach eueg
skills as scanning. However, hnrieentel enriehment ie beeieelly Envelved Hith

units of intereet and Hith guidance inﬂthe aree of beek eeleetien. It eime

to. meet the develepmental. Pereenel ;- and edjuetmentel neede of eeeh etudeﬁt

(Fliegler, 1951) 7_! . . S -
Hithin the etructure of herieentel enriehmen%% gifted students can be ueed

to etimulete other etudente. te aeeiet ‘the- teaeher. eqe to put on demanetretiene‘
Theee activities etreee ‘the gifted students " ~use of their ekille, and . will aid in
the development of their initiative and their ereetive ebility._ It will teach
them good work habits, eeeperetian. to accept eritieiem, and te ﬁeke geed use -
of their time (Keugh 1960) . | ‘ |

f

envirenment Hhere they can. experienee 1eve. eelf-aetuelieatian. eehievemeﬁtE

Y

é S .
Inéum. gifted ehildren are eelfﬁmativated. In a flexible legming

L




‘ _ Gifted -~ 8
and aatisfactien of their curiﬂﬁitj‘ théy ﬂi-d,l by habPJ (Thbms-s & crE§eemb&ni B 1966)
They enjcy the I?asponsibility igav«;lved in i_ndeapenderxt s‘hﬂdy. réséamh. ::eparting.

grnup discnssiens. creat1VE Writlng. Pupilstéaﬂher Dlahningp and artistic-

prﬁductions (Kaugh 1958)

- , _'I‘ife% ’T‘:Pég‘i-aiiﬁ | e
o : © . . _ .
The fbllauing is an example Qf an eniitnmeat Etgglam for giftéd %ixtk

G

graders. It meets.ff;r- one 'hour per day, fﬁ!t‘ three ddys per,week for the
du;atian of .one academic year. Three tbpis& are covered durlhg the firét Pari
" “af the year. biagraphy. realistic flevion, any PQ%ify‘ Hhile nost of fhe
secgnd semester is devated te the §%udy Df‘tfagédy (ﬁaugh 1960) 45 2p iﬂ@tﬂdﬁ;tiég

' to each new’ tapic ane teacher dirastE& %Eési@n is hélﬁ-

, Gruup IQ aﬁd aehievement teat gegrés " recond Q&Iﬂs and tégcherg
. A s
reccmmendatians are used as.a b&sis for admiéiiéﬂ t@ ths gr@gxﬁm (Kgugh‘ 1?60)

and it is asgumed that. appmglmtély ‘five ber cept @f the apprapriste 53(:11@@1

’ PDPnlatic:n qualifies for this prag;ram (Lavude, CIORE R ! N

" Evaluation ﬂansists cf ths stpdeﬁts skéativé Pf@dustiéﬂs st thng énﬁ of -,

aach topic (Kaugh 1960). and it is f@uﬂd that thelr najor diffieuity stems

fram the amaunt of time that thej are expeeisd to Hdrk indégendently.
. xi . ‘

fﬁfﬁﬁlxk - Biagrapﬁy'

The biagraphy sectian af the pmg?@m Q&ﬂ%if@tfs @E’ f;he reading of ihl‘ée

biagraghies the ébmpletien af tﬁree cnfrespundiﬁg dlrécted readiﬂg actl#itigs.
smalﬁ-!. gmup diacussicms. and the camPleticm of 2 short Lé@miﬂg A:::tivitiés ’

. A A .
Packaga on :esearch skills.

The Learning Aﬂthitias Package 1a 1nﬂlud3d her% W §haﬂ th& chilﬂrén that 37'
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'fegeaféh‘is one of the teals_tﬁat'ihgy-can_use tg_findbéESﬁeré to their
questions and icvpursue théirzinﬁiﬂidﬂal ihtéfests- The writing §f a five
page - research paper on a famEHE Eeﬁsﬁﬂ 5 lifé utilizes the Prnceiures introduced
in. tha Learning Activity Paskags aﬂi s tpisd: unit 8 eulminating agtivity.
Biﬁgfaphy Was. ch@sen 35 this program’s. first tople because bright children
vturn to bicgraphles to idéntify With sutcesa, Aﬁcaﬁﬂiﬂg to Havighurst du£ing
the périad of middle ehildheqd (WFieh Eaﬁgés from ab@ut six ta about twelve
years of age ) the child attempta ¥o pulld a whﬂlésame attitude téward himself
ard to learn a successful malé_ﬁ? femzle yole. H% alsa attempts ta'devélap a
Veénseienceﬁ morality, and a2 Scale of values. He tries to achieve personal B
_inieééndenee ard to fiﬁd a SHGE%SSEui §1§éé'fb? bimsslf in his peer group and
in sgciai institutions, ideﬂf;ﬁiéaiibn Viih.thé successful main character in a
‘biégraphy hglps him achieve.tﬁé%é g021s (Laﬁ?géj 197;). .
- fn adiitian to prévidiﬁg 1dentdfication with suécéss, bi@graphies aiso
- serve as a nedium for prajeétibn; The?‘5é1P gifted children §é§216§ their - e
self eancep%s and théir attiﬁUQE§ tawar& achieVEmént‘ Eidgraphies also’ |
inﬂuen:e the gifted child's B@haviar, pelp him establish his 1ifestyle, and

Biographies also help giftéd eni ldren Eat%sfy their desiﬁe for new

develop his gt}al se‘tting Eha.i‘aéték'ié‘tiéﬁ (Labuda‘ 1974) .

;_veiﬁeriéhces, They help them gain néw‘in%ight ihtﬂ.béhaViét, try éﬁ new r@lés,» .
| "and develap and extend thsir 1ntebé§ta (Hugk &/Kuhn. 1958) o |
;‘ -' As a child = first hero. 13 8 "dbéf“ ¥ho is a member of hi% oWn pérticﬁlér
' grﬂup. bing:aphies help §hildréﬂ t@ ldentify vith others, They “teach children _'
‘to acknculedge, Hith pride. fhEir mshbeEShig in Particularfreligicus, intellectual.
: social, "and ethnic graups (Arbuﬁhnat & Sutharland 1972). 7 ‘

| ji Thesa biﬁgraphiés usuaily pqrtray hﬁiﬁﬁs Hha surmaunt abstaclag te achieve .

4 # ? . -
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Lr

goud. These hekﬂeg pagsega gpesifié strengths and Heaknesses. and strugglé

£
|

':v(hétFEEE gaaé and evili Thas, #bile these heroes serve as a’ mearis of énteftainmeﬁﬁ. L
_ they are él%e re;atai to tﬁe Qﬂild;s aﬁtemﬁt to aehigﬁe h;s,davelépméﬁtal
tasks (Huck & Kunn, $96B) ‘
In sum, blography §atisfieg the gifted child'g needs f@fkhera Harshipl
and ideniificatich. for biagrgyhi&s present made;s of greatness and maké the
past ccme alive; But. mQSi Qf all, bicgzaphiés show that evemyane passesses

the ability tD 53&#@. ih& p&tehtial far gaadness and his own place in thé Harldf

Biagraphies thug, ﬁemaastratg that via actians and degisiang men make and’ shape"

2

their ovn destinieg '(Auck & Kuhn, 1968).

' o \ <
Realistic Fiction . -

oo
]

. The second pgfﬁ'af the p;aéiam deals with.reaiisfic fiction. Bach child
:eads;thrée navelé c@mpletes thrée iirected reading activities. campletés three 1#
creative ba@k Iepafts aﬂd Shares his thaughts on the b@@kgghé read with the
class. Nume:ﬂu% small Ergup diEQAESiams are held during this time. and this “
unit s culmingtiﬂg agtiVity 13 the creation of an ariginal short stgry ﬁf

app:cximately thre% pasés- _?

e W

The reading of féﬁli%tié fietian Has chﬂsen because o:dinary situatiana N
are scmetlmes difficuli For gift&d &hildren. Somgtimes. these Ehildren 's -
g;expectaticns or re3p@n5§% diffet f:nm thase @f cher children. Thus, thej
exparienca many prﬂblams of’ adjustméﬂt. Thrgugh fictian, gifted children can'
enccunter ather peapta whe have also, had persanal sacial and edu:ational '
) p:nblems and hsve sunquered ﬂhem (Labuda 19?&) i

L

Flctlcn shcws ghildrén that Epéﬂi&l peqplé can maintain an inner serenity «

)

as they struggle Hith gnd - ma&ter their prablems. then, thesa insights,
.. ’ ‘L P

L

o J‘} ) _: CN N ¢ . ‘. . . .
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pmeeted Lato their oRf 11vea, eIV B3 catharsis for the gifted ehlld's
\\ fee.r& and a.mt leties (Arbuthnot an Sutherlani 9?2)

St flctlon 15 & neans of neeting 1ife'5 hil}iships for the first

L

tine, Thus, through these books, the readérs can see thelr world in a nev

perépeetive, can leam respect for others' capali]itles and veaknesses, can
‘ see a afrzer of their o "3eh,;vtor. and can aee hel7 oin drems and Tantasies
“ portrapel, They are exposed to the fact that individusl responses to 1ife are

4

- deternined by physical appearance, sise, ability and handlcaps. Thevefore,

thevugh vicarlous expertences, Shey Leam t non thenselies and o atknoh ledge

\

that everyone 1s different., They learn, vicariously, to cope Hit% re;mnﬂbility

-
and they see the comunication of real feelings about loneliness apd:

g ferentaess” (Huck 4 Kubn, 1969),
.?. .
(reative Writing

A gii“ted, "chifld'sappreciga,trion of ¥riting {nereases 28 he reads widely, K

exclig, and 2ich sesory emperlences that bave preserifiéi a dspth of feeling
anut pé@pie, places, or things (fuck &_I{uh,n,‘ 1968)f

* Because of su_cﬁ pe-rsanaliﬁsf tharacteristics as;f"ll.lem:yi flexibility, and
ériglﬂ.alityi the gifted ohild can eastly elatorate upon Ideas which-he can develop
in detall. He a1 also redefine w,nat he hs pervatved, Creative wr tmu, 05,

| & , g
Helps hin express his sensliivity to'defeets and problens and his ldtge number |

of unustal ideas 10 a variety/of ways, Therefors, 14 helg_s develop his povers

of creative thinking (Tormance, 1965).
| ) Coeative wrlting 15, thus, an approptate avenie of erprasslon for &
T

gifted chlld'a stpetlor language abllty, This ability, which stens fron a

’EKC o

o i

o, ‘MWE‘
gpactal sensltivlty #ithin the nervous system, brlngs happlness o gif ted

children, for it gtabil.izes theirﬁ concept of qelf realizatian. Thus, acquainting

, these children w;th fine literature a.nd then having: them urite original sho*t

&

storles helps then laise thelY standards of writing, :foz this procedute shows , .

|
. thEm that they, too, ean exp‘ress feasible‘ soctally ac:c.ﬂptable an perscmally

sat sfying soluticmf tﬁ problems in a vivid and interesting way (Fliegler 191,

) : -Li
Postry

The third part of the progran deals with Joetry, The author prepared a

v

Joetry f1le for the' clags and éach child reads, wﬂtez. anf discusses numerous

Joens throughout this part of the Frogran.To guide each child's wark 2 Leaming

© Aetivitles Package on poet;;y 15 also provided, Te culninating actvity for

“‘MMMMMMmmﬁWWWMME

Because 3 gifted chlld is nore deeply a.ffected by stimild than an average

child L5, Joetzy ergoses hin to diverse #ags of reaching fils pﬂte'ntial. It
, | :

' fosters profound creativity and leads to sensitivity to problens, It also

pmmotes intense curiosity, & great fluency of ideas, the mncepts of flexibility

i

a.nd ‘originality, ani a0 ahareness of imaginative des crlmive iriting,  Poelry,
thas, helpsachﬂd enter the world of fantasy It enphasizes divergent
thinkirg and helpg i develop his s sel{-conceps and apenness 1o nev
expertences (Huck & fuhn, 968) S a

Peatry broadens apd intangifleg 3 gifted reader's life[ [t {1luninates,
“elatifles, and deepena everyday expenencea, Hhile i developg & Whole nev way
of seelng the »{crld. Pobtry appeals 10 both thoughis agd feellngs, and satisfies

Ne&\giftecl hl14's natural response to thythn, for gifted ohildren ire Intrigued

#ith the sourd of ‘Language end enjoy unusual combinations of words, The

It



! R
| : . ‘45 | A =
9 , ‘ o Eih)
‘ f iﬁrj . i
. ‘ ! o "
| p g T o lig
. b TR T x
l ld — S o st o o el ‘1
N ot o e i ; ; T
i amilm BT e EW e W g ‘ p e rurag.fmmmuecsm@mmm;tmmgm it 0 i mmun ey
; I " i Dma.;ni;aﬁrﬁculzgtmgdwthusbmeﬂmherap;m M” ] nfma‘wpu ]w S
‘Muck ) : a MEE e MM . ’;wavm cdlybslng. ) rom ‘ : ,
: B - evﬂptwnﬂu,f{emw lnz‘I gﬁzﬂﬁm a ' * e et
L Biat : ‘ g LR L )
e bt et bl e ‘ b ol lw bl h@liwe b et ikl o “
‘ s L E i N 16 iy .ﬁhﬂ.chm! Lh;ghw’msjls‘ \ ; !EMEH’;’“"1‘
o o, 1 el i e Hibin e t i) b | [ nglngian,mgzw S s i e i Wi e L
- ‘ . ‘Q“HMMMWM i o el —
o e B, i sl m:eadamd! b M Kol i b

ik m E y,’nehamm i m
¢l o Tr.esz,pmam’u]ﬂ

e s zn:lr%ei 2 w
' § Wl Iy rly g
liL‘s@f:&icﬂ)iwa‘.mm;mse:awfsmimn_ze;t,wen‘emc,a:tm Ly ke

é

i, i *Cﬂ' tiswiﬂw
‘ g Utwl*eems ot D s i
' bl dpieh o, et
s WEM ding fkwige i p:mm‘ebaenpa‘fmxazerﬁnmese;gyz‘usefﬂnessfurtﬁs ‘ ‘

o e )
g e S ol i f :

i T %ﬁl et

o | n.em nnalPaaii'; sanm, ,‘IW S

wmmmmmwmmmmwm - i .
‘ , 1 o el o

ey iﬂhs'gl“te‘ W ‘”ii‘i gl ! '?F’?‘S il

ity Tfﬂéa,ﬂ'tl b I h e
‘ Haie 4 '

m ) el e
, 1. :
bt . ¢

I

|
bt binaghe o by

MMMWWMMHWMLMW e el it

Tb,u“ Mieks '

: 10, o ,1aw ; www
bl e, nakwi o, H

It i ey Wb

e 1 a’shi —— et bl U el nua

‘ ari:aﬂe;heoxs:uiesmﬂthesuzersqanihzve{naseqtr’rrizenaﬁpl;;lej‘
o i by i, it A gl ‘
B s ot nmg fuly g W il M et | !
s al i H

‘ gt
TR funl,n B ndlnd e

oot i i i /‘ b il s Y,y

, mri wg mm Jikline *stmmltripe
el 1184 c‘tllﬂ A b, ot e ; rL ‘

P iy i bl s
My ol iy, HkiaEn Sﬁm' M”‘m l

t

fcr:hsrcmfguiiﬂmchzet l llnedjpn s
Yl o o reEzéidnshlps‘

‘ ‘ e teat b e b E‘Mﬂ Jectifn
Uil o S M o

Nty et €1 oty
’ " izmn_hiwnmermsnmes[J%uﬁ;zk’um1963}. e
M g o !
ngh;oe:mmdlﬂrauseeamex;re b h1 i

‘

: ‘ ‘ i f ), W topar Sy ey
ol e oy

‘ e o fwv.‘,w 1 b
W e, o, e, o s o o , .tageirwsms,hefljlpannf..‘1epm;me‘m;elt‘stm ‘ ‘ ' ':dpl&iﬂrg!pr‘]ic‘:!h;tlﬁhegztssa.ltiIffaﬂﬁltsthféﬂs. i
! i, gt ‘élly,E?Dllnéll],aﬁ;iﬁitigl}, |

{ i i y
ey ol Tl e, oy sl Indba e e

| T iz
Wt s ‘é"m ) ;

i

e ulebiry sl il ) j Aty i it

! s e B e
P o

_— i Pt Pt
s, e bl x Pk ot et

Uy ot g
§

Wl Uiy ey e

i

l it i3 + 5
eiuli ¥ ”em“‘ﬂmmwlegl il Wl o e, re i, ]

il o

il vt e tmjren 1 e
il diarm sty “H i,

‘

‘ . it o
(R AT !, il

e, jem il

it gy wltzl*'t e tm e
g LAl i Mew&t e
LT :er‘du:in,;ﬁsxéulstngﬁ} il i 5,

b8 I h iobd ;tlcttwé‘;‘mre

il
g it iy |

ERIC

Aruitoxt provided by Eic:

i

[

g 'l -‘v" J 'g} ¢ b bl e wila o
e iy i i




