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Values - dec1s1on mak1ng - education.= -What

do these words really ‘ave._to do with one, . another

in the context of drug abuseleducatlon? .
: : NN . o \\ -
This booklet presents a ratlonale that llnks

o these terms together._ ‘It explores the meanlng they
have for bu11d1ng drug abuse educatlon programs w1th

: ‘.'* preventlen as- the focus. Jt also prov1des detalled
suggestlons for how values clarlflcatlon strategles

can be used by teachers 1n classrooms to Help chlldren S

3% ‘. L

and young people gain greater .control over pe onal - / ,w, N
gf“ dec1s10n-mak1ng processes. E /s

ow have schools and school.people responded to

1

‘. ﬂ w.the d\hg problem ~ once events have forced a recognltlon
“t that drug abuse does. exlst, and often in the1r own

- . .
J{ﬂ ,Aschools? Responses c?n be fa1rly characterlzed by’ bhe ’

< - 2
B .
‘

SRV foLaow1ng sequence. o
- Ve

’, v
" ,_,

< Many schools thdught drug abuse among young people, -

n

“ ‘at least "thelr"dyoung people, was relat1vely 1ns1gn1f1—

L}

V \. })cant - or if the problem d1d exist it was regarded as a
»médical problem or a legal problem or a soc1al‘problem'

—Asomebody else“s problem but not the‘business of

>

educators. The sheer inability to "grab hold".of the
S% school d1mens10ns of the problem - to deflne, describe,

- ‘-and characterlze it - led to many delays and false starts.

1

Next schools tended to respond to th'e clamors,

urgings, and pressures Q\\parents, students, and community‘

T L e
P . '

Y N - .
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'byudeveloplng “1nformat10n—about drugs" programs.

.o -

This was th =Schools "will do thelir ‘Bhare in
' ]
combatting drug abuse" approach. Wl

A ‘ ,

HelenlNowlls characterlzes this type of educa-

(\flonal progranying as that which P Af‘ L
. ¥
E assemfl / assorted 1nd1v1duals in ggfoups
of varyaing sizes in school classrooms Or . .
-_assemb 1es,... and presents them ith
film cartoons, pamphlets, lectures by -:

authé r1t1es varying -from phy51cians to
ex—addlcts 1.

t . '

Ay B : ©

Where educators have relied solely on 1nformation

about drugs, on descrlptlons Of ¢ llfe styles of 7

addlcts or dependent 1nd1V1duals,'on 'scare and - o :
7 .

horror stories, or on attempts to 1ndoctr1nate Yo s

young, people with sets of attltudes about drug ¥ :

substancés, they have stretched credlblllty . .

llmlts betweeﬂ young people and: aduLts. i. .
Thls second level effort\oftenjoverlapped S

X . Co

another development in, schools.g In many cases, the S

leg1t1mate curriculum developers - teachersq‘admin; Q' )

-
istrators, parents, ‘and. students -~ were bypassed

“in faVOr of new drug bureaucrac1es and experts whom

Frederick F- Flach descrlbes as a “ .
,(' .. .
. large cprps of well meaning persons - o
'asked to form néw kinds of organlzatlons oL
" which depend for their economic and social
-justification on the perpetuatlonrof the
very problem-theyihave been created to .
eliminate ... [of whom many] propose solutlons
which at best are “simplistic and superf1C1a1
or so dlffuse as to defy understand1ng.2 .

LA :*‘»:5 0
« . S N . .

|

N w ' . SN
1Helen H. NOWllS, “Current Approaches- to Edgcatlon

en Drugs," in 1971 Report of the Thirty- ~-Third Annual i

Scientific Meeting of the Committee on Problems of Drug

Dependence of thHe National Academy of Sciences, the

National ‘Academy of Engineering, and the Natlonal Research

CounC1l, ‘1971., : :

' 2prederick F. Flach, "Why Diug progrars Fail, A
American Teggher; Decémber, 1971 :

. N .
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‘But there are perhaps, more useful, and at

“the same time} more complex éducational'initiatives
that should be developed. _ .t;\ -
- DARTE 1s a drug abuse: preventlon program that

recognlzes th t young people and adults need to

.
- - 7

N e+ be pr v1ded,@1th honest,‘accurate,

' unbiased information about the . :
pharmacologioal,'soelal psychologl—_ o
cal, legal and medical aspects of '

: . v drug abuse,’ : | N o
... biild rewarding and continuing
- communlcatlon and trust patterns of
2 behav1or, . R
... be helped to use value clar1f1catlon
processes to examine thelr own values
in maklng more life- fulfllllng\declslons,

‘e s wWoOrk through a process -of sequentlal B .
exper1ences - so that they work together
in action~oriented teams-to plan; implement

and evaluate‘drug abuse edu¢ation programs.
. . A

. Y
Educatlonal actlon plans can 1ncorporate a number of.
efforts to accompllsh those_goals - 1nserv1ce programs,
1nformatlonal programs for the communitwv cooperative
relatlonshlp Wlth counseling and. treatment agencies - as,

~well as a wide range of actions wh1ch m1ght 1nvolve
structural and organlzatlonal changes in schools,

‘curriculum changes 1n classrooms, and new roles and

N . relablonshlps 1n schools ‘and commun1t1es.°

-~

e
Th1s more~complete effort, and one wh1ch promlses
greater benefit, is one which capitalizes on the interest
and tra1n1ng of educat_rs. ‘They can effect the changes
- necessary to restructu;e overall school env1ronments and

elatlonshlps in sch%éﬂﬁ wh1ch 'will help young people

“

Lo grow without drugs. ' ’ - S = ' .
DR . . o
" —. \§:
- N ™ /' [
“ \ .
. v B o
. . - 3 -
. ’
- s < PR
~ e ) |
. e . . f u
Q - . o« : K : '
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2 \ ' .
. Th s klnd of educatlonah effort puts into
& B A
positions of effgctlve leadershlp those adult ’ . !

educators Yana st dents who "help to build _bridges

CL ,between sen51b1e adul;s .,and. senslble young’ people._3
’ o~ P '
Here we agsume that 1nformat10n about drugs

/s prov1ded W1th1n a broad co: ext .of relatedj '
o /experlences and that it needs to. .be 1nternallzed -
N /byﬂeach 1nd1V1dual and related tp h1s maturlty,
II‘/ feelings,‘and values. A focus continues on drug -
’ abuse beﬁaviors)but as much, or mgre emphasls is '

i on the total growth of human be1ngs.

'

A

Young people today are confrOntei w1th ch01ces
and decisions in every, ‘aspect of the1r llves.
Decisions for and aga1nst drug use and abuse, for

manv young people, may be watershed dec1slons.~ With—

~
o

out training in critical tnlnklng or inquiry or

values clarification, they may well let others, .

.
.

particularly theirupeers,fmake these decisions for

v .

thenmn. Practice in’ dec1s10n ngkéng proceSSes in
‘elementary school can ‘give Feenagers the tools and ?

approaches and processes th@y need to deal with these

llfe 1nvolV1ng questlons later. ' L

i ) fl

Educators can have a s1gn1f1cant 1mpact where
[l

there is conflict about values and feellngs by help-
ing individuals and” groups clarify thefr th1nk1ng and

values systems. vValues too frequently seem to have

\‘ ‘l1ttle to do with fact. The;gfre also related to'personal

| | -' S
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. emotions and biases Jf indiviguals., The Kalants ,
“‘believe that . i} AT - - ) Sy )
- ' . R S , T

T o Emotng is obvéously an extr%ﬁély- ] _— -
- o important factor in manyiof- e ’

' o - - decisions we make, and Lt‘i& quite

. appropriate that.,this shouId be the

'case in areas of valué Judgment 4 . -

}J.

Efforts to help indiVidual young people under-‘ -
stand apd accept values as,they relate to decision-
mxaking be\haViors are é’he, but only one, important 4 Dj

. focus of educationa} effbrts to prevent drug abuse. -,
Other rmportant emphases should be included in a 4
well conceiVed program. The-* necesSity to plqn for

ithe implementation of a design which incorporates an

"Alternatives Model“ illustratégﬁzy Allan Y. Cohen's
L - ﬁ?

work is- another shch emphasxs. is model emphasizes

+ causes of drug abuse anﬂ q@guires the development and
'communication of. alternative attitudes, strategies,
N _techniques, institutional changes and life’ styles
which COuld diminish the desire for uSing drugs to v
attain legitimate personal aspirations. Coh:njkrgues ’
: conv1nc1nglthhat the art of living is a cri ically ’
important skill for young people not reflected in
course curricula and-suggests the development of

alternatives based upon levels of experience and- .
- . ‘ ) @ 4

motives ‘as the best possible prevention.3’

There are other promising proposals which should

.

. be related to a total educational effort The point

is that preventive-education in- drug abuse should -

:
. 3
o
T

¥ -

o 4 ‘ .

dHarold Kalant and Oriana Josseau Kalant, Drugs,
Society, and Personal Choice (Don Mills, Ohtario: Paper-
Jacks, General Publisﬁing Co. Limited "1971), p.8. '

s -

h

5 . .

4 Allan Y. Cohen, "The Jodrney Beyond Trips Alterna-
tives to Druys," Journal of Psychedelic Drugs, Vvol.3, No. 2

Yo "1971. _ . , a )

"

L . -

: . B . . ,
O . ) . ) . . - ?
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. be,related to a totai educatlénal effort. Theé point'fs'

L that preventlve educatlon 1n drug abuse should encompass'
a var1ety/of technlques and processes, bu11t into an ,
1nte;related, coherent whole, featurlng value clarlfrca—

tlon and dec1s1on mak1ng tecnnlques "and processes.
. A , . B : [ . N »

L . We should conclude thatvthere is ‘no single saving /

device.,iThe guestion of who shoulad be a drug educator

- vra1ses the questlon éf who 1ndeed 'should be a teacher.

So much of what has been done in the ‘name ofadrug“ SR
od
) edugatioén has been irrational at worst or 1ncomplete'

and non productlve at least,‘that one may be tempted to

)1nvest too much fa1th Ain the abll;ty of/value clarlflca—

' tlbn technlques Eé "rssolve‘ﬁhe p;oblemﬂ,‘:;A :" ; . ;/‘
. tg . - vy - ot Q o """t

- 'Not all techn gues are’ egually usefgl to all groups,

»

: :
ce all 1nd1v1dua1s, and ail teachefs‘ <he, adults must know

W

i the group and the%1nd1v1duals that composetlt.
1A E .
’ Mki,But an honest eﬁfort to. 1mprove theNcllmate and

.o

';~’ rel tlonsh%ps 1n schools and toxbulld the dredlblllty
* - Nwe o
L of each generatlon 1n the educat10na1 settlng;xequres‘

L YL good fa‘.it/affort. e . J\ by

o R . TF il . .
whrv_>_ One other conslderatlon. when Vie - st&rt examlnlng -
. ; PR
e -roles and’ relatlonshlps, when we see the contlnuatlon of" 'i

w1shfu1 th1nk1ng‘about ways to control behav1ors and seek
to depart from "tradltlon

and expected approaches to ot
drug abuse educatlon, we may be: faclng perhaps the mostéi

4 "*&1ff1cult“of all prdblems. ‘Because, what we, are urglng

AW ) involves leSs emphas1s on 1nform tlon about*
hgap .. drugs, more emphasis on ‘the individual and. .
¥ . °  the meaning and function of his drug use,. - e
L i+ - on .effective comnunication, on the 1nvolveﬁent '

: " .0f youth and of the total communlty, and an

s . attempt ‘to put drug uyse: and abuse .in the | O .-
Sl ‘-FX ect;ye of the myriad problems faced by : ot
ydung people as they live . and learn and grow )
.. Y. towarad maturlty.6 R . S

o " . ’ 4

. 'S N T . P s . “ f
, . s B . . - ) ) v
[ . . . N - oL N )
“EWowiTs, sp. Eit-. ~ .o . - .

c

=y

r=
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Ty VALUES CL@RIFICATION A PROCESSl R
;" - . Cu . Y "; - .. 4 L bR . - RS . i .
} . ,ﬂ' Valhes §i§r151catlon 'is a valua l andrpractical - o o

gpproach to; the educatlonal task of e plng thldren and

<. L e, S
Y. :
;.

young people 1n“more effectave declslon-haklng. A

,;~, central task, of. educatozs today iss Q 'do we: help

K fhliiren aﬁd young people move throug

per al‘ggllefk nterests, aﬁilt es, bits of 1nformh , ye
tron “and ﬁeellngs they have about 6RUG§ or about otiﬁﬁj' i s
- o> -

h:llfeuproblems? How do’ we help them‘
makegantelllgent, lTife= fulf1111‘

tangles of

4

aln the strengths to

'eclslons regarding A &\ )

>
_their own lives and learn tq aE épt reﬂponslblllty for
N the decis

-
;

ons they make? _To the extent that some already

_have many of these necegsary skll;s andé;esources, we can -

) - . K -
N ”‘relnforce them. FBI thOse who don t, havE a responsi-

-,‘ ‘ blllty to bulld theie challenge% 1ntq>educat onal ﬂ?'
: . : \“ e O
experlpnces”& N C C e . . e

au,. . -

. ‘3% ‘3’/ : - i
§ Values clarlflca ron stgategles Fre parbacularly usgeful

v

. Qand approprlatg @n drug abuse educatlyé)where so many young o

peqple anevgroplng for ways toabulld/meanlng and resourceful- -

. ness and closer relatlonshlps with others into thelr lives:-.
. 4
. /

: o ValuesvclarlﬁacatlJN s&rategxes«do not teach a partlcul r
L ,

~,

set” of values..‘Rather, they are de51gned to help chlldreg
and ypung people: sort.out, talk about, .and thlnk through hei

e N 3
own values systems.. The empha51s4of th1s approach and these
~
i‘ strategles 1s on PROCESS =~ on the very personal process bY ‘
L .which an 1nd1v1du%l deflnes h1s own value system and by thch
- 1 % i
: he mafes constructlve declslons - dec1slons he can 11ve Wlthi
$- SN A .
: ,ana take respdnslblllty for. ' : ) ot
. - . . b 7 . ”:. ‘.' ! o ’
. (-i' L A A LT . )
N A A

lValues clarification is, an'. approach most frequentlx

i?ﬁi i'assoc1ated with LSUlS Rath, sydneyislmon, Merrill Harmin, and
Howarad Klrﬁchenbaum who have béen running values education
a 'workshops aﬁound the country. for ‘dducatoxrs for, the past few '
s .ydars. Set pages 54,-56 for further refeﬁences ,
' La 0, .
. : 3 S ' . b ‘
, ) L~ N ){I \
. T / B S 4 - . "
. | R IS
. s - ‘ £y
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Values c1aq1f1catlon sJﬁategleS exc1te teachers, parents,

..

t} %}tudents necause they can K.: T

. . v

be uUsea with children and young'Jeople dt all grade

- 1evels and ages and ‘in all subjecf matter areas;_

prov1de ‘a way to discuss CthrOVer51al matters 1in a

>r09m-W1th-1ntellectua1,nonesty and’ W1th0uthressurlng_
- - R [ *
yiduals to take ofie posltlon or another,- -

. )
N . v b3 .

- prOVlde away for young people to confront and be

2

;‘,confronted by Valugs they hold in a nonthreatenlng atmdsphere

and in a’ way whlch allows and even helps them challenge or
&'

1 ]
-

5g~ & questlon thelr own positions; and . ‘-- ) : N
-. : - llnk together Cognlﬂlve thlnk;ng -and affectlve—feellng
R X .
behav1ors for eaah person/&n a whole fashlon - they say to
d

students that feellngs an thlnklgﬂ go together and are bound

up in all the dec1s1ons we make and(we better ‘deal with all

~ 2

. of them. _ _ : - i
- , ) o - , . , : .
' THE VALUING'PROCESS‘ - L G

For the purposes of values claﬂ}flcatlon, the valulng

process fs deilned 1n an operatlonal fpshlon, in terms of how
6 it Works. ZThe Valulng pr0cess 1ncludes seven elements g
clustered in the three .action processes of CHOOSING, PRIZING,

and ACTING. These seven elements can be used as a set of

crlterla to,hold up’ agalnst any choice or dec151on a pQISon

.makes to determlne the nagure or depth of value commltment

'caooszwcs 1. Choosing from alternatives N
, . : 2. Choosing after- Cons1der1ng the ’
N o "’ consequences - S
T _— 3. ~Choos1ng freelY ’ '

L PRIZING: 4.4.¢§n81der1ng what one Prlzes and
: . erishes
\\\fvﬂ N . 5. 'Afflrmlng one s ch01ge PubllCer‘

+ .- + to others - .
ACTING: 6! Doing something, acting in terms
.. of one's choice o i ' :
7, Doing so repeatedly, as a pattern
- in one's life.’ oo

RN

< N C o . ]“i o ' / | il;”
Q IR . -‘ I o ' o
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.‘. . . '

. s : : ' ’
' Though each" values clarlflcatlon strategy. usually amPhas:Lzés'

v

'~one.o®¥ more of the three processes of CHOOSING PRIZING , and

T
ACTING,.each can be stretched to include all three PrOCesses. )

- Basically, the goal o values clarlflcatlon techniquesxls to

Py ¢
’ . Ly

1 ' . . . b
‘help young People . : o . £

2
\ e av o

o ¥ ook for their own'alt rnatlve ways "o'f ha?ﬂilng

problems or‘&mtuatlons, recognlzlng that each 9ﬁght make n
v dlfferent selectrons, - a o PR 7/ : IR L

°

=

- - examlne the consequences, the whatrwould -haPpen* B

probabllltles, for éach alternatlve, "and

-

v

. - make personal def 'sions based on‘an honest ang- i
accurate aSSeSSment -of the 1nformatlon they have generatéd;

Nor does thls d801SlOn maklng pr0cess stop there.: BY emphasii-

AdeCJ.’SlOnS young peop]_e b(-_:_‘gln to m.ak% for theméelveS- N | - )

B ' L o T o ’ )
| . _ = . o T o

GROUND RULES FOR USING VALUES _ o 7 .

CLARIFICATION IN THE CLASSROOM = .

-

1. : —

. . One thing we can'be sure, of -- there is no oP€ eduycational

approach appropriate to all teaching sters'or pebaviorg, - .Nor

is. values, c1ar1f1catlon approprlate for all teachers ln all
-"ﬂ o

-sltuatlons. If teachers are 901ng to be us1ng values clarificar-

tion strategles they need to be able to ‘work w1th1n the ground
rules llgted below "and be, able td consider and reSPond to the .

f : ~

consldfraﬂkons.and’cautlons that® will follow. o & K
what kinds of GROUND RULES do teachers need t© be aple’.to

accept and use if they are going to try out va_lues c1ar1f1cat10n

.

strategies in thelr classrooms? They need to recognlze that -
d S ’

.values. clarlflcatlon is a PERSONAL PROCESS' Each"
student may move at his own rate or respond somewhat dlfferentIY,

fro his peers. That's-what- 1* is all about - helplng young’ .

%}b

people arrive at personal declslons rather than PE€TY group,
decisions. ' It s rcally asklng a young person "Who S "in charge

" of 'you?" and hearrng hiim say, vy amg . . ’

P » ‘ v . ) L .o ..\‘

Q ) . . . e B L o “
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Values Clarlflcatlon requlres open ended teachlng
and questlons. ‘There are no predEtermlned answers, no rlght
or wrong answers, Wlthln the values clarlflcatlonlframework,
all are acceptea - as. the Place people are at that p01nt in

time,'as the place to begin.
- .

- The classroom atmosphere, climate, environment Qasvtc
! . . . .
be nonjudgmental and- acceptlng. Ju’s't as there are no judges,

lawyers or juries in it, there are no W1nner5, no losers.

. ‘- In any values cldrification activity,-the optioh‘te
_pass is always available. The right to pass, the right-hot
' to part1c1pate is always there. ' -
These grdund rules are implicit in what happens each
~time a teacher uses a vdlues Clarlflcatlon actlvlty. Each 7

strategy follows a similar developmental 'Seéquence: open up, .

%

accept,\push to - clarlfy, accept In other words,‘yhenever

we use a values ClarlflCatlQn act1v1ty, we move through a
\ . .

process - a serles‘of 'steps:-

- OPEN UP,— The first step is to open up the area, to get
GET, INFORMA -~ 1nformat10n out, to stimulate-<a person ‘to
TION OUT think about value related things, to make a

response, and to share his response with others.
Questions and teaching are open-ended, there are
fs10 right or wrong answers,. Jno predetermlned
answers. ‘ g
a . [ . o
- ACCEPT The second step is to aggePt his thoughts and
feelings without judging them. This step tells
, him that it.is safec to be honest with us -and
himself, no matter how confused or negative his
thoughts or feelings might be. In values clari-
. fication, there:are no lawyers, judges or.juries
_ -- there are no winners, no losers. At any
. . point, anyone can pass. o

R

The third step is. to stimulate the person to do

- H TO : s : 7 in
gZiRIFY some additional thinking, to think more about a
position ‘he has taken, or a decision he has
tentatively made, so that he moves toward more
comprehensive levels of valuing.
- ACCEPT ‘ Once again, we accept the response -- whatever

it is, here—-and-now.

k4

o 7. _ - | . ~IJ
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CAUTIONS AND CONSIDERATIONS . ' .

One of the most intriguing things about values clarifi-
AY

cation as a teaching-learning approach is that teachers do .

ggé need; extensive training to txy out some of these )
aétivitiés? They must respect the ground rules, but éxperience

. in the process itself builds further Sklll in using more complex
Vvalues clarification strategies. Teachers can start small, N

building in values clarification activities for a few minutes

eacH day and gradually expanding the guantity and quality of
.7 involvement as the teacher grows more comfortable with the

protess and as the students grow more skilled in using the
- . “a o
techniques. . ) . : . ’ _ ‘

- - . s

However, there are some matters teachers need to give prior

| .
thought and“cpnsideration to. How would you deal with these?

+es PASSING 1 If these strategies.are truly open~ended, «
T . at any p01nt a person has the right to PASS,
in effect to say: "I prefer not to commit
"myself right now," "I don't know," "I'm not
ready to share my ideas right now." In running -
L . | your classroom, can YOU MAKE ROOM for thix right? -
..i,PRIVACY Values: clarlflcatlon is essentlally a personal
process that goes on within and between
individuals at different rates, in diffe-ent
ways. Can you live with this? For example,
if students are keeping VALUES JOURNALS 1n which
they probe their own thoughts' and feelings in
relation to various positions they have taken,
would you, feel comfortable in asking them to share
only these parts they want to with you every so
of'ten? Would you be able to live with the instruc-
tion to them that they are to remove from their
- journal ‘anything they are not ready tb share? Or
they are to write on the top of any-page they 'want
to "DO NOT READ" and you would not read it?

Ce e 3DNFIDENT- - To what extent can you comfortably deal with
ALITY confidential kinds of statements which students -
" might make to you or to each other? Respecting

a child's or student's privacy and confidences
can be a real respon51b11ty, but a necessdry one
if values clarification processes. are to be truly
worthwhile. Respecting a student's privacy and
confidentiality means not only in front of his
classmates, hut with other faculty, too.

a B T
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'7.: MARKING Traditional marking systems hardly fit

o . . in with values clarification work. How ‘
' ] ' L can you reshape your markipng system to fit
) the assumptions and procedures of values ) /
4 ' .+ clarifjication?

» ‘
3

Keep.these considerations and the guidelines in mind, but
begin now to try out some of/ these act1V1t1es,1n your classroom;

" ¥ou don t have to spend an hour a day on them. Many of them

-w1ll,fit into 15 and 20 minute "time: cracks".in the day. You

may want to spend larger blocks of time on walues clarification

2

activities as both you and the’ students bedome more skilled .in

using these technlques and are drawn deeper into examlnlng your

= * . own- values ‘and attitudes and pos1t10n throughout the school e

year.

Value- rlch“areas»that %ften need values clarlflcatlon are:

.

.
»

family - money friendship .
. love o leisure ; DRUGS . = - =~
. sex ' , DRUGS self-appraisal
: work o religion . violence
DRUGS . " ethics ! ‘

s If you use these activities regularly, over. time, what can

{ou expect students to be able to do? They_should be able to:

- foxmulate a statement of belief which accurately reflects
_their own values; ~ R ' ’ ’

- defend their statements and maintain their values even when .
they dlffer from those of their peers;

- ask. questlons of others about. their own and others" values,

- seek information when-experlences and observatlons conflict
with values; § S

- alter their:value positions on the bas1s of ‘new experlences "and
1nformat10n, : .

- discuss alternative values;

- understand the intensity of their values and the 1ntens1ty w1th
which values are held by others; .

- \act on their values and exdmine the effects of their actions;.

- - explaln why and how peer pressure influences Kalues, and

- openly express their values, in public. Y . .
/

O
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o = |, OPENERS AND FCEBREAKERS

&

WHAT THEY ARE: Introductory activities to use with a new group whose
: members .don't know one another or to use with an existing

- group to set a new tone or mood or atmosphere of acceptance and openness.

%

WHAT THEY DO: At a minimal level, they help group members learn each
other's names. They help’ legitimize the expression of

feelrngs people have. They say to people that feelings are real, are a

part of us, and deserve to.be recognized and accepted. Finally,-they help
people - children, young people, and adults - get in touch with themselves,
1dent1fy things that descrlbe how they feel about themselves at this time.

y - P .,\ .

_HOW T0 DO THEM! A series of "opener" activities is presented below.

Variations and alterations of each are explored. If you
have the gyme, these activities work well in the sequence in which they are
presented. You may want to alter the sequence or introduce other variatiodns
&f your own, dependlng on the age and experience levels of the group, your
purposes, and the time you have. Note that some of these activities can be
used again and again; others are one- -shot activities, at least_w1th any one
group. ) o . p v

1. Open up the group NAME CARDS. (Give each.person a card‘-3x5", 4x6" -
or a small piece of paper.) Print your name on it in large letters (with

- felt tip pens or crayons).

Variation: Print your name. Now pr1nt 4 words th%t ‘describe you -
how you 'see yourself as a person, ideas about yourself you would like to
share with others, but all the words must end in ~ING,-for example- caring,
feelings, hoping, coping, fearing, loving, trying.... .Then, somewhere on
the card, write the name of one person you have known that has been vexry |
important or influential in your life. Finally, write the name, of the place
yoy would like to live, if you could live anywhere in the’ world. T

‘

-

2. Conduct a short getting- together activity ~.MILLING, SHARING TRIOS,
or just having them intexrview and 1ntroduce each other to the rest of the

» group, whatever is approprlate

3

MILLING.' Let's all move to the front (back, side) of the room where
we ‘can move about. Let's see if we can say "hello" to people with our eyes,
rather than with our voices. We're g01ng to move around the room saying.
"hello™ to each person, without saylng a word. To get started, pick one
person you would like to know better, move up ‘to that person; read his name
and his card, egeball" it - say "hello" ‘with only your eyes, then move on
to another person, tand another, until you have greeted everybody. Have you
picked a person yoé\yould like to know better? Say "hello." (After most
have had a chance to~greet everybody...) Now, this tlme, but again w1thout
saying a thing, move around' the room with a smile and,a handshake for everybody.

SHARING TRIOS. (Could follow-milling or be used instead of it. <Can be
‘used off and ‘on again during a semester as a change of pace. The basic ide&
is that individua1s form trios, spend -a Fow minutes discussing the. tOplC

]
N

R I



OPENERS AND Icé’BREAKERs -2
y, ) - , . L e

v

[

or idea that the leader gives them{fbne person in each trlo theh mdves gn to

another trio and- 1s replaced by ; anoﬁher -'Pe0ple get a chance meet one another,
'and each persoh gets ‘a chance to tal » legitimately, Topics or ideas which

the leader tosses Out can be' any app priate subject, depending upon the

level. of security., openness, and experience of the group members.)u

Pick two other:pe0ple you would like to know betéer, form a trio, and move off
to a place in the room where the three of you can talk. When you get situated,
introduce yourselves t& each other, and brlefly tell the other members in

your trig about the time when you had the most fun Jlately. (A few minutes
later...) wlthrn each trlo, decide who wants to be an eagle, who wants to

be a lion, and who wants to be an owl.. (A minute later...) Will all the eagles
say goodby to ‘their trios and fly away }{o another one? (A minute later ...)

In your new trios, Wlll each of you tell the others what you like to do best
when you have some spare time. (Ao few minutes later...) Now, will the lions
in each trio wave goodby and roar off to another trio. (A minute later...)

In your new trios, will each of you tell the others about what you like to do
best with your families. (A few minutes later...) Now,,. will the owls whisper
gobdby and wing Your way over to another trid. (A minute later...) In this
trio, tell the others about a plan you made and cdrried out, within the last
year or so. (A few minutes later...) Now ;et s all move back into the total
group. i ;

HERE-AND-NOW WHEEL. Take off you naﬁe card turn it over, and draw a large .
"circle on the back of the card. Now, draw two intersecting lines at right \

angles tg each other making four spokes 1n51de the wheel thatvls formed. \
(Illustrate on the blackboard) on each of” the spokes (or in each of the four
_ gquarters) , write a word. describing how you \-

. . are feeling as a result of the session so far.w
comfortable , ‘ o )
N We all have feelings that develop or arise from \
things we do, situations in which we f£ind our- "
selves. - These feelings are normal ang natural
wonderdng and a part of being a person. Being aware of

*and getting in touch with our own feelings is
N an important part of knowing ourselves.

Now, turn your card back over. This exercise is de51gned to help us think about
e what we are feeling. The HERE-AND-NOW WHEEL with our feelings on it is our
- own private'information right now.. It represents our inner self.

Put your name card back on, but with the HERE-AND-NOW WHEEL next to your body
and your name facing out. The name side represents our outer self, what we -
share with others. Our outer gelgafaces out and we can wear it the rest of the
time today, but our inner self, asbrepresented’by the WHEEL is inside, facing*
us. ' . . . :

\
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' CLARIFYING RESPONSES -

o
!

How can we respond meaningfu%ly, in an open, non—judémental fashion,
to the thlngs that people tell ms or confide’'in us?. Often they ,
really\don t want our opiniord -- they want someone to listen to y
them and to. try to\understand themn. In many cases, they are thlhk—‘
1ng aloud. "How can we help them think more carefully or cons1der
more deeply’ -- USE A CLARIFYING RESPONSE. - 3y

{Clarlfylng responses are often short one-shot encounters between
an adult and student -~ e counters that help young people see
better what- they really think, value, or feel about what has been
said or done. Before looking through the examples of clarifying

'responses listed below, a qautlon by Raths, Harmlg and Simon seems

very approprlate ' v ] .
R , RN . .
~ The acid test for any res onse is whether or not it

~resylts:-in a person: .reflecting on what he has said or"
done, clarlfylng, gettlng to know himself better,
examlning his choices, .considering what he prlzes,
looking at patterns in h1s life, and so on. If’ tni
response makes the student defensive, or gets 'him, 4o

A
say what the adult wants him to. say, or gives him the .
feeling the adult is nagglng hlm,rlt is being used ¥
1mproper1y or with- poor timing. An acceptlng,,non—
committal attitude on the part of the person making
responses 1s crucial. . _ . A . g
Now for some examples‘of clarifying,responses: . PO ¢ &Jf,
_ , . . . 3
1. Are you saying that . e L 11. Can ydu give me someaexamples
o (repeat)? . " (a "“for 1nstance) of. that idea?
2. Is this somethlng you thlnk ) 12. What do you mean by I..; can '
highly of?> ! i - you deflne that word? Lo
3. Are you glad.aboutkthat° 13. If you ddd. that, what would -
4. How did you feel when that . Happen? ,
happened? \ oo 14. Would youireally do that or
5. What other pOSSlbllltleS ) ) are you just,talklng°
are there? 15. Did you say that ... (repeat
, _ . - . . in some distorted fashion)?
6. Did you consider any- R .
alternatives 16. Have .you thought much about
7. How long have you felt . that idea  (or behavior)?
rthat way? [ 17. What's really good about this
8. What elgse did you consider : choice that makes it stand out
before you picked this idea? ’ from the other’ pOSS1b111t1es°
9. Was that something that. you 18. Are. there some reasons behind
yourself selected or chose? your choidwe? . -

10. What do you do abont that idea? 19. wWhat are some .good things about

) T that notion? :

. 20. Is what you express consistent
with... (note something else the
person sald or did that may

. point to ‘an 1ncons1stency)°

va - | o .‘51')_ o
ERIC -
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 ‘. i 'CLA§IFYING'RESPbN§E;ﬂ‘ 2.4., i

v o -

21. Is that-a personal prefefenéﬁ\ 26. Do you value that? :
' or do you think most people " _27. .Do you think pepple will always'
believe that? believe that? O "Would
22. How can I help you do some- Chinese pea%antsrand Afridan \a
thing about your idea? What ~ hunters also believe that?" Or',’
seems to be the difficulty? . "Did pebple long ago believe -
23. Do you do this often? *»\ . ., that?" , T
.34. Would\you like to tell others ' . T yoL. o
boutyzyour ideas? - - ) , / - .
25.\§puld ggu do- the same thing o ' :
. . over again? o o o : -
. - | . ,
. o ‘ T <
, ’ # # # # & v
“ ' y ’ ¢ : . /ﬁ { B
- . o N ~ﬁ R )
o . - -\ . » =" UNFINISHED. BUSINESS
N L : < , A - o i .
.’\‘v . - . .).r, 5 “ ‘ . ] ‘ / ..

"UNFINISHED BUSINESé" is merely the response khat teachers can use
when a group has not had. enough t1me to finigh p a dlscu551on or
when two students or a teacher and a’ student;hagé'a dlscu551on_going
_tth others_are not particularly 1nte:estedi1n.

WUNFINISHED BUSTNESS" can be the term used t0r51gnal that we as
l1nd1v1duals need to, take respon51b11}ty to finish up a discussion
with each other, particalarly if the rest of a group wants to move
on and .two or three pebple are Stlll chew1ng over a 'set of ideas.;
’ , v ' 0t . LN o .
' . . : : j . o , E

Pl

O
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‘ * COAT OF ARMS =
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WHAT IT IS: ‘A short activity to help people -- adults and %
" yocung people -- take a per#onal ‘and private °
. look at some of the things they choose, prlZe, “and value.
,ﬁ s . .
"" o — . A . ' R R
. -4 v L ‘ ¢ ~ 70'
. . o
~WHAT 1T DOES: Gets people startedxthlnklng about things they T
' fare about, thlngs that are important to them. ’ L;“m

"Having to dr%w pictures, signs, and symbols, -, rather than writing ,
" words - adds ;an extra’dimension to fhe exer01se and helps Rreserve
//privacy of feellngs and ideas.

\ v . 2
13
.

HOW TO PO IT:.. (Have available, 'if possible, outline copies of
' ‘ the coat of arms! to distribute /A0 group members.
[See the folloywing page] It is also helpful to be able to draw
the outline the coat of arms on a chalkboard. Dependlng up
the age a«nd dxperience level of the part}c1pants you may’ want to
spend some ti e talking about a "coat of arms" and how symbols o
it codedwwhat 3 famlly stood for and had done'ln its hlstory )

~ A

There'are six-areas in this coat of arms. You .are going- tO be v
asked to make a draw1ng - to draw a picture, 31gn, or symbol =~ in
1‘each of the areas #1 through #5. Do not use words except with- #6._

* Your draw1ngs can be simple, incomplete, ﬁnd even unlntelllglble'to
~others. - as long  as you Xnow what they méan. This is private infor-
mation for -you. ' ..

In #1 - draw a plcture, sfbn or symbol to represent:
' YOUR GREATEST SUCCESS (something you are proudest of

'

hav1ng done) »
#2 - draw a picture;~sign, or symbol to represent: \\ )
YOUR FAMILY'S GREATEST SUCCESS
- #3 - ...SOMETHING.'SOMEONE CAN -DO FOR YOU OR WITH yoU TO MAKE YOU
: FEEL GOOD : ‘
#4 - ...YOUR GREATEST FAILURE '

- #5 - IF YOU KNEW YOU HAD ONLY ONE YEAR TO LIVE, WHAT WOULD BE YOUR =
s ’ QWE WISH? Draw a picture,’ sign, or symbol 'to represent it.

#6 - Write down THREE WORDS YQU WOULD WANT OTHER PEOPLE TO USE TO
DESCRIBE YOU AFTER YOU'RE GONE.

FURTHER USE: The COAT OF ARMS acti§1ty is a personal kind of '

¢+ activity and using draw1ngs enables individuals to keep it private.
You may want to have them’use or probe or pﬁsh their i#fleas and fz=el-
‘ings a 1little further if there is time and if the time is right.

\!

%, .‘ .“ ., . o . | ‘v.

. o _ o) :; o .
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CIf they trust one another,

wempha

,S!fMPLE' OF SHQET TO DISTRIBUTE:

S - 2 - COAT |
. : L 4 i - ' . ;Q, N - . -

» ! ) ' . bx“ [y e . »

or 1f they regularly uOrb
in SUPPORT GROUPS, you mightawant to have them move

into - small groups and pick one area of their COAT OF
AHMS to tell the rest of the’ group about..-Remember,
1nd1V1duals have the right ‘to pass -
zea/mhat this is a personal and prlvate
act1V1ty.J )

You ﬁight have them select one of the areas’ or their
COAT OF YARMS and . then write more about their feelings
and thoughts about it in their VALUES JOURNAL .

i . ’
» s

and you have Ve

0

? B . . « ‘ B

YOUR PERSONAL COAT OF ARMS . : :

In areas’#l through #5 below, make a draW1ng -.a plcture( s gn, or
«symbol - to express your ideas. Do not use words except.wi #6.
Your drawings can-be 51mp1e, 1ncomplete, and\unlntelllglbie to
others, as long as you know what they mean. 3

'
D Yy

‘OF . ARMS. —~ <4 A

>,



* LIKE LIST o e -

~. WHAT IT IS, =& short act1V1ty to help people take a fresh look, ‘or another |
’ WHAT IT DdESJ logk, at what they reqily like to do, what activities they
o value, how they spend their time, and how their interests
‘may be’ changlng over time.
\ o b . ! s o ’ ! ’
‘ ° HON TO DO LT‘ Take a piece of paper (or use a page of your, VALUES JOURNAL )

Put the date at the top of the page. Leave the™left-hand
th1rd of the page blank - starting about two-thirds of the way over, make .
a list of. 10 (or'15 or 20 - depending upon age,of group, time you,have, etc.)
- things you like to dg when you have a chance. (Give them enough time to get
most of the list completed.) Now let's take a further 1ook at the,list. -
Go back and put a'* (a risk) next to the 5 thlngs you like to do best.
L A -ne t to those things. you would be ‘willing to tell others about.\
- ‘ R - néxt to those -items where there is some pefsonal risk
, T . " to you attached.. C -
5 oo , - \‘F.— next to those items that cost money to do. . N
' ) _ N - next to those things that are new in your llfgﬂln -
' ' the. past 6 months or. so. 0 ( - L

P
-

.Now look back at those thlngs you put\an asterisk on. When did you ‘last do_
t  those things you like to best? Put an approximate date néxt to each. -

Take a minute’ to look ovér your list to see what it tells you about yourselfa.

You may want to thlnk further agput some of these questions:

How recently or how often éo you do what you really like to do best?
How many of the thlngs you best like to do (Wlth ‘an *)° also cost ‘
. money (have a $)3 ‘How many don't cost money? - . .
Are there a lot of new things in your 1ife? Or are you a person who .

. keeps pretty much to old} familiar things? '

- Are. you a "private" kind of person who would rather not tell others
about many of the things in your life or.do you tend to be an
s } open book" klnd of person? .

erte down some I LEARNED statements on your paper or VALUES JOURNAL - "I LEARNED
vthat I am a person who ...." ; . -
{ . AN

< ‘ -

VARIATIONS AND FURTHER USE: R

You may want to do this exercise periodically with a group you are working N
with (hence the date) and have them compare what they put down on one occasion
with what they LIKE LIST at another time. For example, with a classroom group,
you might want them to do a LIKE LIST at the beglnnlng\/f the school year,
near the mlddle, and again at the end. N .
- y o - \‘.
You may want to add to the code suggest\ons above or change these codes,
whatever is approprlate K

ERIC
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S ~ VALUES YOTING

- Fa ’ . e
- '

WHAT'IT 1S: a short,_snappy way of seeding a group with meanlngful

. m,h o 1deas,and issues and positijens ‘to th1nk about aﬁd talk :
; _ o about . - . . , . A
' S v . ) - ’ \ . < '

’

WHAT IT DOES;: gives individuals’ 1n the group a chance to find out where
“they are and where otners are in relation to_ issues -- ‘in

a. NON FJUDGMENTAL, OPEN, COMMUNICATIVE settlng,)ln the HERE AND-NOW.

" Helps people see that these things. are of concern to others, %oo. Shows
people that it is legltlmate to discuss love, hate, divorce, and other

, human problems in a class or gﬁoup setting. Brings out differences in
how people see and feel about issues and probléms -- dlffbrences which
terid .t6 be hidden in general discussions. Helps everyone gather data
about_feellngs, attitudes, and idegs that people in the group have about

sélected issues -- drugs, Vietnam, health care, taxes, the Amerlcan

Revolution, the . atomic bomb and so on. By'voting now and discussing

later, people are encouraged to think about. issues 1ndependently\'.-“
\ i N . .

o I . . . . . 7 -

-

HOW TO'DO IT: In"a small group, have everyone-Sit around in a circle
so that everyone can see each ogther. If the group 1s
;. larger, pull out a :;panel of six:to e1ght peo le who are generally
representative of the people in the total group (male-female, adult-
student, parent- teacher, etc.) Or demonstrate some w1th a- pane} and ‘-
then have the total group vote on others. - .

'}After a brief discussign of the: ideas ‘behind valuing and' the value
clar1f1C@ﬁaon process, and after seélecting .the demonstratlon panel .’
(if thislis necessary), the’ leader demonstrafes HOW."TO VOTE ©n each
of the questlons he is g01ng ‘to be asking the group.\w- ¢

RAISE HAND - if. positive or 1n "support of the 1dea ’

FOLD ARMS - if neutral, have no position, or’ do not with 'to take

a position right now g

HOLD OUT FIST WITH THUMB DOwWN - if negative or in opposition to

the issue in the guestion ‘

‘WAVE HAND'ViGOROUSLY - if strongly positive or supportive

o STIR THUMB VIGOROUSLY = if strongly negatlve or opposed

\

.

P
. -

'NQTEw With only a brlef pause after the group or .the. panel has voted S
"on a questlon, THE *LEADER VOTES, TOO. The leader sHares his positions
w1th the 4droup, but in. a manner des1gned not to 1nf1uenCe how group ..
‘Members vote. S . : : ; =

Lo . ¢
) N ’ |

WHAT HAPPENS: Evcryone, panel a%d ‘the total group,,gets 1/yolved and
wants to:'start d17cuss1ng the issues presented When to
'stop voting -and start dlscuss1ng7 Play it by ear. - . *

- ) N . a

ERIC |
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Co " . . " VALUES VOTING\ e
. ...~ SOME SAMPLES AND EXAMPLES |

LN
4 s .. T : |

WRITE 'YOUR OWN VALUES VOTING QUESTIONS At least in the beginning --
-until you are sure of your trust .
re1atlonsh1p with a partléprar group -- avoid questions which might .
"embarrass individuals or which might 1nvade their’ prlvacy Remember =-- .=
questlons which mlght befggproprlate in a Family L1V1ng class might be
gquestiocnable or inapprop te in an English class, a Social Studies
class, or a Science class. Questions usually should be phrased, as "How
many of yout.G“ questions. J - ‘ y . . : Q.
r .

/ : - ‘ N
AND USE. THEM REGULARLY WITH YOUR CLASS At any one time, start out with
+ lead-in questlons to warmn up the

group -—- throw in "issue" questlons later. ‘Encou;age an OPEN,

NON- JUDGMENTAL ATTETUDE. ., MORE -IMPORTANT, BE THAT: WAY YOURSELFi Usually

7 or 8 questlo s are enough to get a group ready qu a rousing .discussion.
Encourage grbu_ members to write .down and turn in values questions of
their owr.: USE THEM THE NEXT TIME. Come back to some of the old questlons
at later times to give peoplé a chance to change their ‘minds ‘and indicate:
so publlcly.. You-may want to push this act1V1t¥ ‘further and "have pPeople
‘write %fﬂghelr VALUE JOURNAL inlrelation to one bf the questions and thelr

positign gn it. oo _ ‘

!

T0 GEI\FTAQTED: YOU MIGHT LIKE TO TRY OUT SOME OF THESE SAMPLE QUESTIONS

'FOR ELEMENTARY SCHOOL CHILDREN =

HOW MANY OF YOU .. R

’ * ‘
... would like to live in the country° ’ ' oY .
... daydream often? : » - i : o
... have-had to do somethlng that took a lot of courage'>
: ... like being dlone? : _
( ... fFeel good about what happens in school most of “the time? '

. . J
e get hurt . feellngg eas11y°' . . e

feel lonely sometimes, even in the mldst of your familyv®

spend most of your spare tlme watchlng teleV1s10n or T 1y1ng w1th
friends? "

«.. know rsomeone who smokes: pot or marljuana'>
... take .aspirin when you have a fever or a headache?

~ _ b

... know someone who" takes pllls everyday°,‘ _
© ... usually find plenty to do, even when. no one else is around?

> : . . .
. . ” B !
.. . . .




c (7 - v. ! ‘.

Vi

B o VALUES VOTING -3 S .

’ ' _— o ', SOME. SAMPLES“AND EXAMPLES o . .
' N?k'— éOR{bLDER SrUDbNTs AND‘ADGLTS - T .
HOWMANYOF You...‘_ L . .@k‘j”‘ L
...; got enough sXeep last night? p : ’ - ' L

... .thigk you have a hole in your'SOCk or stocking right now?
....spend most,of ypur spare t1me watching: televlslon »or talﬁlng Wlth‘
fr1ends°‘;' 3 .o . ’
... are on theé- V1tam1n C bandwagon?
... generally" take time to medltate'or breathe deeply eaqh day?
", ... know someone who uses pot (grass, weed)? '_'4), . S
., - " ... know-'someone who is an aléohollC?
... question the use of amphetamines (pep pllls) to control appetité?
e e th&hk seniors 1in hlgh School 5hould ‘be given full birth control
_ 'information? s . .”
55'”~... feel happy about what you re doing w1th your 11fe? . ’l;j

’ RS

know people who take amphetamlnes (PeP p111s3?‘
... know .someonewho regularly wuses sleeplﬂg pills, tranqu111Zers,
or barbiturates (downers)?

.
.
.

... knoy at least one.adult you can 51ways go to 't_o alk abf?}l,t,‘.yourf»

problems? R

... feel lonely sometlmes, even when u re with friends or famlly?.

w e ... always take asplrln when you have a fever or headache or just an
' . acheé?» i L o ¢ -

X . . . . . , © e
~ ' = .

ually find. plenty to do, even when no one else is. around?
el sure that you will never: smoke? -

ve klcked a heavy tobacco habit? )

ink drug abuse is now or is POtentlally a crltlcal problem in

o+ T nmsrﬁc

ur communlty ’ T, ¢ SIS *\ ' T
: e e ve ever used an-illegal drug: . 1ncluding someone Else s prescrip-

ion.pill? o S L

... have never t@ken"tranquilizerS, parbiturates, or sleeping pills,
except in a hospital?
... think that the #l drug problem in- this. country is alcohol?
- ..« have reduced your 1ntake of drugs - of all kinds = 1in the !
past year or so?

ERSC . . -
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RANK ORDERING : o ’

« ’ Yeeue T K
. B

WHAT IT IS: - Rank orderlng usually presents 3 alternatlves

B ST ‘ that people. are to place. in priority rder .

first .choice, SeCOnd choice, and third. choice. Some membeﬁé_' ’
of the group are asked to say alou& how they ranked the %hﬁeﬁ
items. Dlscu551on ‘may ‘or may not follow, ' ’

- " ? . L4

o S 5 : N
WHAT IT-DOES:  Gives- people practice in maklng choiceS+ Shoyg .

' ' that different people have dlfferent preferences_' ‘

- ‘—'no one set of preferences may be right for -all ‘peopl€® anad al1 e

t1me5, gets people to think later about the ch01ces they make .
now, and really gets people talklng . : -,

- . Lo Tt
1 e - .- .. ) NS .
: : : e S
. N-d IR R . . . - . o
.. . ) - . .

A T ;o N
HOW’TO DO_IT: " *In a_small group (10 .oxr" fewer) 'trave eveIYOne state
C “the order in which they ‘ranked the thre€ iteps.

To help everyohe keep track it is usually most helpful -£0 haye . *

participants lUse key words to idemtify the items they @Y€ ranking,

rather than numbers or lettérs . (See underlining in examPles) . 1p
__a larger group, use a representatlve ‘panel to rank the 1tems :Let_

~the rest observe (they will be silently participatjing anyhow) or

after the panel has ranked the three "items, have, the\audlence vote
on how" many-‘ranked, each 1tem in flrst place.t Remember 2 person
may Rass,‘ if"he isn't ready to COmmlt“hlmself publlcly at thjis- time.

':. 1

o -
NGTE:- The leader states his ranklngs after others have dOne so.
As people are ranklng the 1tems,»one pérson may want tO Chart .
rankings in order to display difference%.  Discussion might  gollow.
the rank ordering, particularly if the items in the rank Orderlng
were relevant to other thlngs the: group is d01ng then and there.

- Or it might be useful to use -the technique one day with no gqjg-
cussion; then use Rhe same 1tems the next dayi‘and then have people
talk about.or write about chandges in preferences:- from ©R€ day to the

- next; or alternatlvely why no changes occurred. Follo¥ UP mjght be
to have people who have similar ranklngs get together brlefly in small
‘groups and talk about the thinking and feellng behlnd the1r pOSlthDS'

v

:*WHAT HAPPENS ! ~Both'studehts and adults really want tO talk about:
P why they.made the choices they did -- what con51dera"
tions they took into account. - Making a public commltme.nt (or even
deciding not to at this time) and hearing .others perhaPS take
different positions starts people to thlnklng about where they reallY
are, and where they want to be. : .

y -

REMEMBER: - KEEP THE RANK ORDERING LAND ANY DlscussloN THAT
& | FOLLOWS OPEN -AND NON JUDGMENTAL.

. e
PR h
S

s

..(_/t‘

\‘lv N

ERIC
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RANK ORDERING - -2

’

SOME SAMPLES AND EXAMPLES |

N ‘W

h

WORK OUT YOUR OWN RANK ORDER.MATERIALS; Choices should not be
o S R simple. 1If everyone in
the group ranks the choices the same way, different rank order
items are probably,necessary; " Issues raised should be interest-
‘ ing and relevant. Sometimes issues are raised that are not
~ordinarily discussed in public so that people can get to know how
others feel about them. ' B e

3 » . .. " .

¢
AND USE THEM OFTEN WITH THE GROUP TO. .
GET THEM THINKING ABOUT WHAT VALUES ‘ : : :
LTE BEHIND DECISIONS THEY MAKE TODAY: When running a rank order
- i : exercise, keep the tone of
‘discussion OPEN, ACCEPTING, and NON-JUDGMENTAL. If necessary,
protect individuals from embarrassment or harrassment for what they
believe. Discussion may follow this exercise; but it need not. o
- Group members may enjoy having some psycholqgical time and space -to
‘thinnfthrough.where they weré one day and whdre they are today. .If
time for discussion: - After several people have rank ordered the
items, someone will have an. opposite order from a previous respondent.
The leader may wish to call that to his attention and ask, "Would you
~ like to comment on that?" ~ or "Would either of you care to say any=
thing about the order in which you ranked the items?" - , ) <;
. ST o . ' - : - - ‘

TG GET STARTED, YOU MIGHT LIKE TO TRY OUT SOME OF FHESE SAMPLE
‘ EXERCISES - | .

‘ ... FOR ELEMENTARY SCHOOL CHILDI'ZE.Ng R
HOW WOULD YOU RANK THE FOLLOWING ‘THREE ITEMS - WHICH IS . ‘
YOUR FIRST CHOICE, YOUR SECOND CHOICE. AND YOUR THIRD CHOICE?

1. Be responsible 2. Be forgiving 3. Be clean )
- Be honest , Be helpful Be openminded
Be obedient v . Be,imaginatibe ~ Be ambitiouys
4. Be capable } ' 5. Would'ybu rather be spanked if you”-
Be . loving ;' id something wrong, have your
. 3 Be courageous . égﬁvileges taken away for a week, or

be isolated from your friends for a
week. ' . '

6. If you had $10 million to spend, how would you rank the
. ' following as ways to spend it?. . - ‘
- Clean up polluted rivérs and stfeéms L
- Train poor people to learn new jobs to support themselves
- Build a hospital to improve health care

i




RANK ORDERING 3
SOME SAMPLES AND EXAMPLES

... FOR OLDER STUDENTS AND 'AD;ULTS -

1. How would‘yéu'like to be : ' 6. which would you least
. descéribed? (from best to . ‘ like to be?
least) ’ . :
' . .. * - = Blind
- Curious - L ~ Deaf '
- ‘Open / . - Paraplegic (paraly51s
- Acts on beliefs : - of lower half of:body,

: - - : . : including both legs.)
2. If you had solid evidence

that a student was a pusher, . - 7. 1If Omar Khayam (or Kahlil .
which would you do?(most Coe ’ . Gibran) were alive today,
likely to least) - ' - . what would he most llkely be?
- . Call police e - - A phllosophy professor
& - = Talk to student : ‘ - A businessman
- Do nothing - . - = A hippie
3. How would you rank the - 8. If a student has confided
following from most R in a teacher that he has
satiqfactogy to least? " been experimenting with
v : T o drugs what should the teacher
. -~ To love someone, but lose” ) do? :
. - Never to Llove at all }\\\\ ' ’ - B .
- To be loved more thah you - Notify school administration
love~someone : ~ Do nothing "
- ‘ : ’ :'.- ~onsult with student to try
4. How would you rank these _ to help him decide what he
choices from the-most desir- ' 'needs to do as a next step

able to least? o ‘ o
oo 9. Both teachers and students

- Front line fighfing in Vietnam have observed two students

- Going to jail for refusiqp to" - frequently selling or distri-
be drafted into the Armed Forces buting pllls and pot to other

= Losing'your U.S. citizenship students on school grounds.,
"for evading the draft in What should these teachers and
Canada or Europe students do?

5. -¥n—terms of what you want from - Call police

your life, how would you rank : . - Report situation to schooL

these from most desirable to ) ,administration

least? - Do nothing -

-'Comfortable life
.= An exciting life
- A sense of accomplishment

]
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“EITHER = OR

f

WHAT IT IS: A choice-making strategy. .People are asked to move around, y i ‘
. . to "vote" with their feet, and then talk about the: choices )
they .make ‘to each ‘other. 1In parllamentary,ﬁEocedure, it's a "division of - l

the house."

.

§

»

WHAT IT DOES: As a "break" in a series-of activities, EITHER-OR has people
taking stands physically. It can be used with a large group

of people, and it is a good way of involving an audience if you have been

using a demonstration panel in a values clarification presentation. It is

-also a good .transition activity between RANK ORDERING (three choices) and

the VALUES CONTINUUM. As people: part1c1pate in EITHER-OR, it is inevitable

‘that some want to place themselves along a continuum’ (be a "compulsive

moderate”) rather than have to make choices among a flxed number of choices.

__HOW T0 DO IT: - Sometlmes we do have to make choices between two ideas or

two things, though usually we would rather have more
poss1b111t1es open to us. But, let's see how it feels to make these kinds
of EITHER-OR cholces. Let's all get together up here in the front (side)
of the room. I am going to ask you to think of yourself in relation to
some ehpices. For example, "Do you think of yourself as a saver or a
spender?” If you are a saver, move to the front (left side, etc.)- the
EITHER side of the room. If, on the other hand, you think of yourtelf as
a spender, move to the back (right side, etc.). ~ the OR part of the room.
Take a minute now to turn to someone near you, and talk just briefly with v‘
each other about how you see yourself as a saver or a spender. (Give them
a minute or so and continue with the choices. If convenient, you may want
to begin writing the EITHER-OR choices on the chalkboard, as you mention them.)

’

To continue, "' EITHER , , =  OR~
DO YOU SEE YOURSELF AS a’ grouper - -loner _
city person - country person . o .

risk taker -  play~it-safer
doer - - putter-offer
pun¢tual - late
pPilgrim - stay-it-homer
drug prone. - - ‘drug-resistdnt
(incl. alcohol ﬂ
& tobacco) ﬂ

(aAfter each Body choice, you may want to ask them to turn. to a new person and
talk about how they made that choice for themselves. Or you may ‘want to suggest
it .off and on. When the series of choices is completed and everyone is seated’
agaln, you may want to ask them’to c¢iarify their choices ‘further. ) On paper,

(or in your VALUES JOURNAL) jOt down a list of the choices you made for yourself.‘

‘Take a look at them. Does there seem to be any logical connection for you among

these choices? How do they fit- together? What do they tell you about yourself?
Can you write a I LEARNED statement? For example, I LEARNED that I'm the kind
of person that ...... ‘(After a few minutes..): Would any of you like to share - . -
your statements with the rest of us? '

NOTE ¢ This activity can be adapted to work the class is doing. The EITHER~OR ‘
choices might be 'in relation to characters in stories, issues in social studles
or science, and so on.

- 26 - . “
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VALUES CONTINUUM

WHAT IT IS: ° An approprlate, useful way of handllng d1scusslons of
complex, and often controverslal issues. Involves'
‘the use of a cont1nuum to d1scuss alternative ways of respond;ng to .
the-selected issue or problem. ) x- .. :,
el /\ :
WHAT IT DOES? Provides a way of helping peoplé use a continuum to
' " look into the various aspects of an issue.or problem --

, o R to 1dent1fy alternatlves and reduce: 'either/or
. : thlnklng, . N 1
to show that it is useful to search for alter-
natlves, and
to predlct consequences before maklng a ch01ce

)
o

How IT WORKS: Thé leader takes an issue which is relevant to what the
group is studylng or interested in, draws a continuum
on the chalkboard and identifies two polar -.extreme positions. '

{ . : FOR EXAMPLE : o ISSUE : RESPONSIBILITY

- DO NOTHING ' __LET ME AT IT.
DAVE ' - LOUIE

.

- The leader then asks group members to identify a range of behaviors
that fall in intermediate positions on the continuum. The leader ,
writes these behaviors on the continuum, positioning them appropriately.
Sometimes the leader suggests one or more alternatives when he thlnks
of some, the group has overlooked. - 3

L -
After representatlve posltlons are written down, individuals on a
representative panel or "volunteers" identify where they -personally
are and their names are wrltten below the line opposite the behav1or
they can 1dent1fy with.
{

'A'VARIATION -- Draw a continuum on a long p1ece of shelf paper which is
" taped to the chalkboard. State the issue across the top. ' Have members
" of the class identify alternative positions or behav1ors along ‘the -
continuum, and write them above the line.. Leave a felt tip pen handy.
During the week, let students decide where they are by writing their
names below the lin€ in appropriate positions. Also leave a roll of-
masklng tape handy so that stadents can cover up their names if they
change their minds and want to write in their names elsewhere. After
students have had time to "own"’ dlfferent behaviors, the leader may
initiate a discussion or ask them to consider what consequences of
"some of €he alternatlve behaviors are. ‘

)

KEEP THE MOOD OF THE ENTIRE EXERCISE NON-JUDGMENTAL!

-

WHAT HAPPENS: 'People‘begin_to realize there aren't just two positions

on any question -- there are alternatives and each has
its own conseguences. oy
. - : ) N o - 27 - )
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St . , © VALUES CUNKINUUM -2 g, T
}' L - - . SOME SAMPLES AND EXAMPLES ’

: . , v .
, - . - - .
8 < . I . _—

:iil; ISSUE: A teacher discovers a student .smoking mar’i"ji"lana in the .
school. bathroom. _What should he do? S

1 . A}

BANISH HIM R ' - INVITE EVERYBODY TO

*. FROM THE . . e = A poT mARtY ,
/. COUNTRY ' N - o S S

2. ISSUE: A student discovers.h teacher smokzhg marijuana in the
‘ teachers' lounge after school. What should he do? s

Lt
]

BANISH HIM : - ' .

- FROM THE T ’ | JOIN

COUNTRY ‘ , . e , ‘HIM

P

3.. ISSUE: ‘Students are regularly thrOW1ng food around and at each’
o : other in the cafeteria. Almost all students . 'seem to be.
parti-ipating. What should the faculty and administration do?

)

CLOSE THE ' GIVE THEM

...~ SCHO®OL i , ' B  MORE
FOREVER ’ . "AMMUNITION"
, v . v ] . <

4. 'ISSUE: A sSocial studies teacher has been working with one of his
students who needed a 1ot of help. One session, the student
tells the teacher that a gooup of five boys -- none of whom
are personally known to the teacher ~-- are shooting heroxn "

.o regularly. What should the:teacher do?
SEND THEM _ : -
. TO TURKEY - o “LINE UP A

FOR OPIUM ' BETTER PUSHER

S. ISSUE: A seventh grade student is walking down the hall swxnglng
s ’ ‘his jacket. " Just as he passes the Assistant Principal, he
" drops the jacket. As the. Assistant Principal picks up the
-jacket .to hand it to the student; a bag of marijuana and -
some pills fall out. What should the Assistant Principal do?

1 senND HIM . S MAKE AN APPOINTMENT
TO . v ' . WITH THE STUDENT SO
MEXICO | ‘ B _ , THAT BOTH CAN TRY
Foo- o ' .SOME DOPE’

. _ .
6. ISSUE: You feel someone is "messing over you" all the time, and

you're angry. What do you do?

SHIP HIM - : : -
TO SIBERIA— . v HUG HIM -

: ’

O . : s, =

ERIC : ,
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7.

8..

10.

ISSUE:

ISSUE:

' ISSUE:

VALUES counhuuu
some SAMPLES AND EXAMPLES

’ = N . -

’

A student has confided in a feacher that he haé-
been experimentlng with drugs. What should the

teacher do?

BANISH HIM . ' B ' o

[

FROM . THE ' S JOIN:

S B

COUNTRY N ~ \, HIM

e

Both:teachers and students have observed two

‘students frequently selllng or distributing

pills and pot to. other students in the school -

and on its. grounds. It's an open secret. What

should these teachers and students do?

—

CLOSE ‘ , o . SET UP
DOWN THE A A
SCHOOL % ’ - ' STORE

cer¥y

F



| FORCED CHOICE o
Ly , S o ' '
This version 6f the FORCED CHOICE Values ‘clarification - . ‘
strategy was prepared by Mr. Don Beatty, Assistant
Superintendent, Curriculum, Garden City Public Schools.
Afta{ an initial discussion. of the three processes of
valuing -~ choosing, prizing, and actlng ~~ Don Beatty -

. uses this activity to) open up communlcatlon and
' dlscu5513n w1th1n a roup.

The following exercise is intended to cmallenge your personal
-, ~system of values in ‘the drug abuse area 'in a $tep-by-step

' prOCéSS. On a piece of paper, please number rom 1 through_lO.
I will describe 10 situations, one at a time. Each situation _
will have key words ‘to. 1dent1fy it. As .I \describe each of these

' s1tuatlons“ think about: How STRONGLY you- fEel about that situation
-~ not how positive or negative, but how strongly. Use number 1
to indicate)the situation you feel most strongly about, and *

-~number 10, the situation that you feel least strongly about. ' As
you listen to, the 10° situations, write down the key words between
1 and 10. i A '

\ . PR
\ d

INTRODUQFION

1. How strongi} do you feel about the customs ‘officer in New York
who" accepts a~bribe to -allow 10 pounds of heroin to slip
through customs into. this country? You can identlfy this by

~ ‘the key words -"CUSTOM BRIBE". If you feel extremely strongly
about this, you might place this after number\\l; if you feel ‘
that this is not very disturbing place CUSTOM BRIBE after
number 9 or 10. You can put it any place you want to and you:
¢can change it as many times as you want to, as we continue to
. rank and value. different situations. When we complete this .

- ' exercise, you'll have a list heginning with 1, the item you
feel most strongly about, to number 10, the item YQu feel least
strongly about. . ' T : ‘ : ‘

.
2. How do you feel about the young man who turns on h1s\pest _
- friend to H (Heroin)? Use FRIEND to identify this s1tuatlon.

3. How strongly do you'feel about'the pollceman on a beat who
takes a bribe to turn his back so that the pusher can deal?

Use BRIBE to identify this one. %

. /
4. A high school s'tudent goes in to see a counselor requesting

help because of drug involvement. ‘As soon as the student
leaves, the counselor calls the student's parents. The key
word is COUNSELOR. ' cee . A

<

5. .BOY FRIEND - A boy turns\his,girl friend on to.pot usiny their
“ mutual affection to bring pressure on her to try marijuana.
. 6. PUSHER - A pusher knowingly substitutes PCP and sells it for

. THC. (Leader may want to go into detail on these two drugs ®
. and on how’ common this substitution is.)

“e
%

a0 » iy : : i » s -
. J (V) o v e ¢
Q ' '
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7. ADDICT - A user on H goes on a methadone maintenance
program, but sells his methadone, using his methadone
only a day or two before he goes back to pick up a
new supply in order to be able to pass analysis. L

8. DRUG COUNSELOR =~ A’ ¢ounselor in a drug treatment program .

is using drugs himself. '

9. ACID HEAD ~ A young man, as a joke, puts LSD in his girl
" friend's coke.- -
10. MOTHER =~ A mother on heroin gives birth to an addict7é

baby - R
) Now, give people a chance to, shift thelr ranklngs around ,-

‘maklng any anges they want to. Ask for some indication of
these items that people felt most strongly about. You might
ask for  volunteers to say a little more about why they felt
strongly about some of the top items. You will probably have
to limit discussion or go into small groups for further "L

"discussion of this exercise. The leader should not, allow any
cr1t1c1sm of any persons for -valuing the_items as they do.

’This is a personal choice based on one's own 'personal value
system, and each person chh01ce must be respected. This
exercise should develop a much more open climate for further
group activities. T )

. v

Ahhkhkhkhhkkkhkkk

-

ADDITIONAL ITEMS WHICH YOU MIGHT WANT To ‘WORK WITH ARE.

" POT SMOKER- teenager who smokes pot 2 or 3 times a week
THIEF - A drug “us&r who steals to malntaln hls habit.

BUDDY - Person who has been "busted" and fingers another’ person
who was doing the 'same thing he wa

NARC ;‘A person-who gets accepted by a high. chool group to get
evidence of drug pushing and possessl n. o

COUNSELOR - Counselor who turns student ayer to pollce after
. ¢ student asks for help with his drug problem.

FRIEND - A young man who offérs friends a jolnt" to be sociable.

_DéFENﬁER'-;Parent who%suspects his" c¢child is on drugs) but when
told by teacher he panics and says his child couldn't
" be using drugs. :

L id

SOCIAL DRINKER - Adult who gets "stoned"-on aldohol. at parties
every\weekend. : ‘ . ,

o

AVOIDER - Adult who sees another adult selling. junior high

é students pills and pot and does nothlng.
\
- 31 -
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ﬁ\' R . THE PROUD LINE

WHAT~4T_&S: " “gives individuals in a group a chance to say:

4 "I'm proud that..." in relation to a specified
area and publlcly "identify their feelings and values, if they
want to. : K

P

WHAT IT DOES: helps people 1dent1fy what they, in . reality, can

’ be proud of, whether it is something relating to
writing skill, to relationships with others, to beliefs, or to
something they have done '
lets others: hear what people are proud of and ralses alternatlves
or "'new 1deas for them o . ﬁ

people do enjoy expressing pride in somethlng they' ve HOne that

might have gone unrecognlzed otherwise.

a o ) @L

HOW TO DO IT: As a summary activity, geﬂj;ally -- after an
: r

‘activity that went %ell“o session that went’

“well or a discussion that went well.- when/a group is feeling at

peace with one another, use THE PROUD LINE to re1nforce the feeling

and to sum up where e erybody is. v :
The leader‘ usually s‘cts a broad area or poses a general questi'on,

having‘group members take‘turns'responding or PASSING.
] : -

A discussion may or may not follow. Sometimes after THE PROUD LINE,

group members are asked “to write their ideas or how they feel and

give . them to the teacher later.

-Keep the atmosphere NON- JUDGMENTAL "and secure for everyone.

Everyone should feel that he can say wn;t he really wants to say,.
or can pass if he wants to do that.

The leader usually part1c1pates after the others have, but with the
understanding that his position is merely one p051t10n and is not

mearit to be’ the rlghﬁ posxtlon for everyone. ot
WHAT_HAPPENS: Everyone gets a chanCe.to briefly identify,’if he
- wants to, something -- an action or a _choice - he is
. ' - proud of. : S
P @ _ » i » o g S
0. . . .
\ ‘
- 32,1
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These are rnot separated for -age g

Tell us Something

1. yoy, are pro
/2. What is something you did reg
‘3. -Tell us something'yoJ’re prou

‘ - that you wrote, or
- that you have in you
. = th@t you refrained £
friends were doing

4. What are you proud of in’ your

: people, in the case of adults
S. What thing have you done recs
6. What can you say that you are

toward drugs? .
*7. what do you do in your spare

8. ”what habits do you have that
9. what thing do you do in relat

you that you are proud "of?
y R I ' .
10. What did you do in class toda
11.
12,
“13. .
14.

BE_ SURE THE
THE GROUP.
HERE.

UESTION USED IS SOMJ
ROUTINE OR MORALIZING

lroups.

L]

THE PROUD -LINE

2

SOME EXAMPLES’ AND SAMPLES

4

Ve

ud of strongly believing.
ently that you are very glad you-did.

~

d of

~

-

r wallet or pocketbook, or
rom doing even though all your
it, even though you wanted to,
relatlonshlps to adults (or young
1n the group)?

ntly for a frlend that you are proud of?

proud of‘lh relatlon to your att1tudes-

-

}

time "that you adre proud of?

you are proud of?

ion to people who are different from

y that you're proud of?

WOULD BE INTERESTING FOR
OR AREAS ARE INAPPROPRIATE

.N

THING THA
QUESTION




T “\ PROBING PROBLEMS + 5

MOVING TO ALTERNATIVES AND .
CONSEQUEQE?S,AND ACTION PLANS ~

v',.a. 1dent1fy a.problem - gather further 1nformation

e+ s work with the problem to understand’ 1t fully,vto know
its dimenSLOns, ‘and to clarlfy it- thoroughly

~ ALTERNATIVES ..: 1dent1fy several ways of - respondlng to the probiem

N

'ﬂ_:*look at each alternatlve to try to predlct what would happen

.o '}deC1de on the best course of action on the basis of the
information and feelings that have been identified and
analyzed., :

w

N L Lo )
How can we teadh young chlldren and older students these complex thinking and
decision-making\ skills? How can we help them learn to put together the thinking

. and feeling asp&cts, the intellectual and emotional aspects, of themselves-.
for effective décision-making? How can we help them learn how to help each.
other in positi e and supportive peer group relatlonshlps? ¢

‘Awareness—build'ng ‘and ch01ce—mak1ng situations are useful. We also need to
prOV1de experie oes and opportunities for children and young people to probe
and examine both real and simulatead problems, and to think through what they

" would do. "If 1] were faced with th1s problem, what woyld I do?"

\

ONE APPROACH : ..-zROBLEM" SITUATIONS S S

1. Pose a problem s1tuatlon to a .group - a problem story, a "trigger" f£ilm
. or fllmstrlp. " iProblems might.reflect current social problems, a problem facing
a person in a gtoxry or novel students are reaglng, a problem facing a scientist
or mathemat1c1 . . Whatever the problem, it should be open—ended and real.
-2, Spend some time prob1ng the problem - understandlng its nature, clarlfylng
its llmits, gatherlng further information about it, and being sure that all in
the group have' a common understandlng of the "factg" that are avallable.

<

‘ 3. Now, ‘have them suggest various ways of deallng with or respondlng to thé s
problem - possible "solutions." BRAINSTORM - no suggestion should be disparaged,
discarded, or even discussed at this point. Without comment _wr1te all of the
suggestions in a series across the chalkboard. (Initially, 1t.m1ght be best to

“'work with the entire group. As they: gain skill in using the process, they can
break into small groups to do this step. It is essential, though, to meéptaln,
the idea of brainstorming - listing all possibilities, without comment and judgment.
The s1ft1ng and judging comes later. Right now the stress is on the most
creative thinking possible.) 7

1. ¢
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o o _ PROBING PROBLEMS - 2 ...
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4. Taklng each of ‘the alternative approaches in turn, ask group members
to predict the consequences - predict what might- happen if th1s approach was .
used. Write predlctlons underneath each of the approaches.” RO :

- Now, -ask - each "of : them, nd1v1dually, to write down what hls peqlbnal
decisxon w0uld be - on the basis of the information‘ha has: and the thinking

they have done together. How would he act, if faced w1th this problem?

- 'NOTE. Thls need not, in fact should not, be a laborious, drawn-out exerc1se.
= _Partzcularly at the beginning when ydu are really teaching a group a process
this material should be paced smoothly_.and should involve a fasc1nat1ng problem,
After a-group learns the process, they' can set their own pace. ‘But don't let
them or you get bogged down in some phase of the actiVity.
. ‘ . 2 .
6. FURTHER'PROBING AND 'VARIATIONS : o ' ' Lo

-

-

Variation A: Ask students now to consider their 1nd1V1dual dec1s1ons in llght

of the ,seven criteria elements of the valuing progess. Ask each to number: from

1 to 7 underneath the decision they have wr1ttehzﬁ wn. - Ask’ them to wr;te down
,:elther "YES" or "NO" as:you read\the seven questlons to¥ thems .

l Did you make thig declsion freely - ‘'witjhout worrying about what
‘others thought? (erte down YES or NO) .

\CHOOSf&EfF 2. Did you-consider alternatives' - did you think about several ways -

R . of responding to the problem? (erte down YES oxr NO)

‘3. Did you consider consequences - what would happen - in ‘relation

.- "to each of the alternatives? (YES or NO)

4. Are you happy with the choice? Do you prlze it? iYES or NO) :

5. Would you be willing to tell others about your dec151on? " (YES or NO)

6. Is this how you would really act? Would you really do this? (YES or NO)

7. Would this action be a pattern in your life? Would you act in

a similar way repeatedly7 (YES or NO) . -

J

PRIZING

ACTING
b

If you can answer "YEB" to six or more of these questlons, your

decision probably: repiesents a value area in yowr.life. If you can . -
answer "YES" to fewerlthan 6 questions,-you have an indication of ‘
your attitudes; interésts, beliefs, and feellngs, but your value.

. commi;tments in these. areas need further clarification. _ 0

Variation B: 1If studentst\avéﬁhad experience with "focusing",-instead of the
above process, you mlght Want to ask them to move into FOCUS GROUPS of 3 to

4 people, and. let a focus person’ in each group talk about themdecxslon he made, -
what considerations were most impdrtant for him, and how he feélslabout his
dec1s1on.; (See GROUPING - FOCUS -GROUP=) -

4
[

W3

ANOTHER APPROACH - FOLLOWING‘UPAON VALUES CONTINUUM

l ‘Pose a problem s1tuatlon to a group:. Have them list alternative responses
on a VALUES CONTINUUM.

| . . .
- . . P

24 After a number of alternatlves (at least 4 to 6 to move: beyond EITHER-OR
thlnklng) have been entered on the VALUES "CONTINUUM (eltherxat'one time or’ perhaps
over a few days so that students are challenged to think of new and approprlate‘r '
responses) , challenge them to” turn their attention to consequences - to "what

’ ¢ DN R L Q- y . A e
: Y -  \J
. ra R = 35 - : ) .
Q ‘ ) ' . ’ . ) : _ . KIS
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Mught happen“ if you chose and carr1ed ‘out each of these responses. (At least
;at first, it would probably be most useful to work with the total group, but as .
‘they get more skllled, small groups might be put together - each to work on .
identifying consequences of one alternat1ve ) .
& . /
3. After pos51ble consequences of each alternative have been predlcted
gain ‘ask each student to write down his dec151on - h1s actlon plan.

- o

4. Students might probe.their own’ thlnklng and feellng about dec1slons
'they have made in their VALUES JOURNALS

"D(MPLES OF PROBLEM S,ITUAT'IONS

Y
R

”"‘J;{You are a high school teacher. A student in your class tells-you the names

of 'four boys in the school.who are using ‘heroin. You don't know anycof these
boys ‘well, but you are surprlsed that these particular boys are into her01n.

As a teacher, what would you do? e oS _ .

4 -

, : . "'e*

. fourteen-year Qld girl whom you don't know too well - usually you\both
‘Jjust smile and say “"hello"- to each other - comes to you aé‘school and says ‘she
has taken-"acid" a couple of hours ago. She says she is feeling sick and she
is frlghtened though she looks pretty much like she normally does. She pleads
with you not to tell anyone, she doesn t want to get "busted" but she needs

your help. ‘What would you do?

“.

R

...A ‘teacher has observed several students react1ng and act1ng in a-bizarre

* manner --'extreme hyperact1v1ty, periods of withdrawal and depression, some

surprlslngly angry reactions. cons1der1ng the situations. Other students have
reported to the teachér that these students are using drugs, but th students
in questlon have not sought help from anybody. What _should a conceS‘ed teacher
do? g

.;1 ...Your parénts have told you thatgyou can have a party and invite about 20

friends, alI under 18. Your parents have also indicated that they want no alcohol ,

-or drugs at the .party, and you have agreed., The party is’ tomorrow night. Your

father has an unexpected meeting and won't. be. home, your mother "trusts“ you

‘and your friends and wlll probably watch television most of the evenlng.
-Just today, one féellow you invited - a guy who is really'popular and well- -liked -

told another fellow who is com1ng that he would br1ng the whlskey. What should
you -do? - . .

WRITE YOUR‘ owy == : : : ' L 3 E

AUEN
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SENTENCE COMPLETION

S c . . @
- .

< WHAT 1T IS: ‘A method of getting students to identify for
o ~ .. themselves some of: thelr attitudes; interests,
beliefs, activities, and other "value indicators"

e,
[

Q*WHAT IT DOES: . students are helped to sort wut meanlngful thlngs
: % in their lives, and think about what they feel and
think about things. What comes out of such- strategles usually is
a fruitful 1list of some .of the student’ 8 1ntenests, hopes, fears,

" the people he likes the most, and some thlngs in hls life whlch he
)con51ders worthy or. unworthy. RS ' »

HOW TO DO 1T ‘These SENTENCE COMPLETION jtems could be used as’
) ‘ ‘ short writing asslgnments or as a SHARING LINE
(a 13, the PROUD LINE or VALUE L;NE)

s

EXAMPLES: 1. With a glft of $100.00, I would ... . & 77
L 2. If this next weekend\Were a 3 day weekend, E
I would want to ... ‘. -

3. My best friend can be counted on to- ...
‘4. My bluest days are ... :
5. I can hardly wait to be able to....

/ . . \." &L . 1 N -.;
e R 6. My children won't haVe to ,,.,because_...
oy 7. PeoPle can hurt my feellngs the. most by, ...
RS 8. If I had a car of My own ... RS

- .9, I've made up my mind to finally learn how toi;@;
~r10. If I could get a free subscription to two
o magazlneS, I would Select e because “e e
Do 11. Some people seem to’ want ‘only to.... .
g 12. The night I stayed up 1ater than ever-before,
. I ve. . . .
13. Tf I could have seven w1shes e
14. My advice to the world would be ...
15, Secretly I wish ... o

PRI 4 i
( . 3 ' i . ﬁ-__. RN
i
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"1 URGE” TELEGRAM

>

WHAT iT 1S: A short actl% " strategy which gives people
' ’ an opportunlt} tovtake a position or suggest
an action in relation to a situation, problem, or relation-

'Iship that is important to them.

WHAT IT DOES: Helps individuals identify situations that
bother them, think of possible corrective

actions, identify who might be the person to contact, and

decide the degree of their own personal involvement in the

‘suggestlons they have to make.

’ ' Y

v

:HOW TO DO IT: KUsing either a demonstration panel or

"whipping" around a classroom group.) There
are many times when ‘we want to express our feelings about
something or someone or some situation and suggest a better

‘way of doing something. Once in a while we might write

letters” "To the Editor" or send telegrams to congressmen OX
legislators or mayors. Many times the situations that upset
us may .be with people or situations closer to us than these.

- examples ~--'in our schools, classrooms, communities, homes.
‘We're going to ask you to think of a situation that bothers

you and draft an "I URGE" TELEGRAM in relation to it. There
are three things to think of: .

WHO are you going to send the telegram to? (for
example: All parents, All teachers, All truck
drivers, Mayor,)

WHAT YOU WANT TO SAY (The message)

HOW YOU WANT TO SIGN IT (for example: your own name,
l18-year-old voter, a friend, a person who cares,
your initials, ...)

You may want to take time to write out your telegram - to

think it through - before you share it with us. ...Who would
like to begin?

A

.
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SUPPORT GROUPS

v

WHAT THEY ARE: ' Support groups are a way of organizing a

: classroom -group into small stable groupings
that meet several times each week over a semester or a year.
Each support group usually consists of four people, but might
include three to ‘five students. .Experience with support groups
indicates that groups are most successful when they are randomly
organized. Support groups become the "home base" for students
after a while, the place they go for sharing strengths, for help
and support and acceptance,‘and for confronting problems.

i

WHAT THEY DO: Support groups are a way of using peer
relationships in a positive, reinforcing
fashion. They provide a place for students to practice new
listeni'ng, helping, and discussion skills and relationships. .
Since support groups are not originally friendship groups,
they offer students a chance to test out and explore their
"people skills" with people other than their normal friendship
choices. Support groups also provide a way for giving more
students in the classroom time to interact and talk and work
with one another. For example, if the total classroom is
discussing something, only one person can talk at any one tire.
If the same thing is being discussed in suppor% groups, 7 or 8
students will be talking at any one time, and if focusing rules
are usedx all will get a chance to talk on the subject or topic.

HOW TO DO IT: In the beginning, the activities of the support
group should be carefully planned and structured
to help them get to know each other well and to teach them the

. skills of focu51ng, listening, and helping. Though support groups

may have and probably should have specific tasks to perform, the

emphasis is both on task and PROCESS -~ the way they are going to
do it..

There are many things that support groups can do. SUPPORT GROUPS
can be used for: .
-~ SHARING.,. A person in each support group shares a paper he wrote,
. an idea, an experience, and so on. The others can
react, 2ar him acceptingly, draw him out to talk more on the subdec
Initial activities of support groups might be similar to those used

in the SHARING TRIOS actiVity. ) . R

. [y .
: < Ty
~- FOCUSING. The leader or teacher throws out a subject for dis-

<

cussion -- something interesting, controversial,
something almost everyone has a position on or something to say.
In focus groups, one person volunteers to be the FOCUS PERSON. He
is the center of attention in his group and is in control of
i)
4. \
— 39 -—



. SUPPORT GROUPS - 2

discussion in the group for an announced peridd of time -- 3
minutes, 4 minutes, 5 minutes. He talks, and the others in

‘the group have the task of listening carefully, preferably in an
accepting fashion -- smiling, perhaps nodding heads to indicate
they are llstenlng to what he is saying and feeling. hey do not
have to agree with him, but they do have the’ job of listening
empathetically, trylng to understand his p051tlon and how he
feels about it. They try to put themselves "in his shoes When
the focus person finishes speaking, the others may reflect back
what they heard him saying- and may begin to draw him out and to
help him explore his own thinking. (SEE the rules for FOCUSING
for further discussion of the focus person, the others in the

_ group, and the ‘procedures. Note that each takes turns in becoming
the focus person, the center of attention.)

N

—-- PROBLEM SOLVING. A problem is posed and support groups - either
by using the FOCUSING discussion process oOr

by BRAINSTORMING - list solutions, consider. the consequences of

each, and come up with a list of priority solutions. Another level

of problems which Support groups might work on are:

.. What guestions should be used to evaluate a unit of work?

.. what to do about the fact that the class is often to noisy?

.. What would be a good ending for a story?

.. How might inflation by controlled, wars ended, pollution
controlled...?

.. How can we multlply nunmbers that are bigger than the ones in
the times table?

.. If you had $5,000 to improve this school, how would you spend

. it? Be specific.

~—~ LEARNING. Students in each support group can take turns

teaching others, or learning from others. As examples:

.. Test papers are returned. Each student takes a turn on focus,
getting help from the others in understanding his errors.

.. A student who was absent gets help from hlS group on work he

" has missed. ’

.. A student who knows something unusual teaches ;he members: of a
group.

.. Students pair up and drill each other on spelling or other :

' subject areas. )

.. If individualized contracts are being used, support groups can
help members decide whether their contracts are reasonable, they
can support and remind each other about work each contracted to-
do, and can give each other feedback on work done.

-—- EVALUATION. After students have confidence in each other and
are skilled in "positive feedback", have them

develop criteria to judge their own work. Then, within support

groups, have them look at each person's work, according to the

criteria. . .

O
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- each others, "eyeball" your undexstanding.)

. . -

SUPPORT GROUPS - 3

- GENEhAL SUPPORT AND ADVICE. 1In. a world where few really-
: listen-to one another:, it is
useful to have time for small groups to meet and follow the

FOCUSING guidelines without any content specified. Members

can talk about themselves, or a problem,‘or whatever they
individually or collectlvely decide. - This might be a second-
level activity for support groups after they know each other
and the group FOCUSING rules. It is important that they
eventually begin to do this, though. It gives reality to ‘the
claim that ‘a. support group is the "home base" where each
relaxes and Feels comfortable, safe, and accepted. TqQ begin
to build up “his climate, try to FOCUS HELP activity. Build
in variations as you go along.

'FOCUS HELP: Give each person in each ‘'support group 3 pleces

_ .0of paper or 3 4x6 file cards. Sometimes we use N
words as walls to keep others away rather than as doors to <
reach out to each other. ertten messages to each other can
cut out. the ehatter that we sometimes use to fend people off
or to av01d really listening to one another. Written messages
to each other encourages us to be more introspective ant
thoughtful. Take one of the cards and write'gﬁ it a description
of some incident when you were younger WHEN YDU NEEDED HELP AND
SOMEBQDY HELPED YOU. ...When you-are finished writing, exchange
cards with others in your group. Read each card, look directly
at the other person when you hand it back and let that person
know with your eyes that you understand what he or she was
saying -~ without saying a word. !

Now, on the second card, write about a time in.your life WHEN
YQU NEEDED HELP BUT DIDN'T GET IT. (Exchange messages, read

i

For the third card, write about HELP THAT I COULD USE NOW.
(Exchange, etc.) (If time) Put your three cards together,
reread them, and see if you can add some statements to your
VALUES JOURNAL or DIARY about the person you are. Do you have
any further insights into yourself? Do you see yourself different-
ly? Or do you. feel more comfortable w1th yourself, just as
comfortable?

S

w

a



. . FOCUSING: A DISCUSSION TECHNIQUE
o | Y o : ¢
'FOCUSING - fbcus-}ersqn is CENTER OF ATTENTION
- ACCEPTING —thﬁerS'may not agree, but they listen, acdept,Aand
T A : try to understana ' _ ‘
DRAWING‘OUT\‘ hélping the- focus persocn explore his thoughﬁs~and
Cot- : feelings

TWO RULES FOR THE FOCUS PERSON‘

1. State your position. ..State your ideas and feelings.
. : ..Take time to think. " Pauseif
’ necessary. .Be honest.

2. Keep control. ..Tf necessary, remind others that
it's your turn to -talk
o ..If there is something you would

- rather not talk about, simply
,say so or "pass".
..If you're not sure how the group
is receiving you, ask them.

~ 1

FIVE RULES FOR GROUP MEMBERS | : : | ‘

1. Try to hear. - ..Put your own ideas on the shelf
‘ until it's your turn to be on focus.
..Try to understand AND feel what the

focus is trying to commuénicate. ° 4
2. Hélp the focus know ..You can reflect his exact. words:
that you understand. = "You came to the top of the stairs..." .

- ‘ ..You can paraphrase something he said,
as a kind of summary: "I guess all
those things made you feel yfieasy."

..0r simply say that you understand:

"I understand." or "I can see that
you feel strongly about that."

3. Help the focus feel ..Perhaps ask him to tell you more.
' good about talking. . ..Show attentiveness, perhaps by
i " nodding. -
..If appropriate, comment positively:
. "I'm glad you spoke.”" "I like the

way you told it."™ -

4. Help the focus to think. ..0ffer help when he's off the track:
' "If I have it right, your initial
or first concern was...'™ - !
..0r when he seems stucki: "I can mention
one idea that might help you, if you'd

42

1
.

Q : N :

ERIC ' '

Aruitoxt provided by Eic:



n ~ FOUSING - 2\ . o
. a ' /
like to. hear it now.'
..0r when he ‘might be forgettlng some-
thlng "Perhaps your feelings, which

I don't think you mentloned influenced
your behavior."

a

5. Be careful aboutqagking . .Avoid fogging'queétiqnsi V"Wouldn't_
~questions., o you agree that ..." or "Don't you |
“mean that ..." These statements are

1

putting. something on the focus person.
..Since questions may lead a focus per-
i} son into talking more about what you
) L ' " need to hear than what he needs to
N . talk about, try a 51mple statement (in
Place of what might be a question): .
"Not: "Why" but "If you would like to
s -"explain it, I'd like to hear why."
. . . ¢Questions that deal with procedures,
’ EET rather than content,'often are useful:
e T "Would you like to summarize before
you give up the focus?", "Want to hear
: ¥ how we see your situation?", etc.
/i : .

1

‘quEE'RULEs FOR PROCEDURES

L

AN

;

1. #ake turns. . ."When the focus person says he'd likge
to give up the focus, give someone else
' a turn.

..Stick to time limits, if these are used.
. . ..Consider "whipping" around, each person
in line. taking a turn.

2. Use alternating focuses ..When two persons are, in strong disagree-
for disagreements. © ment- or conflict, the group can hold
' S back and allow the two .to alternate as
- ' . focus and responder.

..0One person is focus. .The other responds
by listening, refl@cting understanding,
helping the focus thlnk, and avoiding
asking questlons.

..Then they reverse the roles.' And they
keep reversing roles until both feel
they understand each other.

3. Look back over the : ..Leave some time at the end for a look
session. back at how closely the group was able
' to follow the rules.

la)

5 |
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o

‘You might want to use scales like these on the right below .
to evaluate yourself: i I . .

How well did you follow
the focus rules? -in

general? 1 10
Did you communicate ,

acceptance to the focus ’ :
person? 1 . . 10

Inside, how accepting diaQ » R
you feel? ' 1 v . 100

How well did you draw out .
the focus person? . "1 ' 10

~ b +

.The group might be encouraged to talk about the process. Is it easier
" to focus when you¢know that you are going to have a chance? . A&

ERIC | R
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making decisions
selMgmotivated?
deeply involved?
taking responsibility?

[y
. v

Dp you want students to béginfto move in this direction?

x

WHAT ONE TEACHER CAN DO

Many teachers want to move toward more flexible classrooms where
children and older students learn to identify what they need to
know .and do, where they learn to take greater reSpons1b1L%ty for
their own learning and doing, where they help each other, 'and
where e teacher is increasingly a resource person to individuals
or to small groups of students. .
Ay

These . klnds of flexible classrooms don t just happen in a week or
So. Both students and téachers have "to learn new styles of working -
together. How can teachers in a school or one teacher begin to -

move toward this kind of classroom? ~

Merrill Harmin* has suggested an outline of some sequence that a
teacher migh use to move his class toward more human, more flexible,
more responsible, and more relevant learnlng, a path you might want
to explore w1th your class. :

1. PERSONALIZING THE CLASSROOM
If the classrcom has been essentially academic in focus, a
teacher can_do many things to,bring human needs and concerns
into awareness. These actiwities can help students and
teachers understarid one another ‘and themselves better and can
prepare a base for responsible cooperation.

Try values voting, rank ordering, value or proud lines,
either-or activities, value continuums, "like" lists, the

. code of arms, thought-feel cards, one-minute reaction state-
ments, and actlon projects. K

It may be useful ‘to rearrange the classroom to promote more
purposeful gommunication and interac .ion, but using small
groups in ways that are comfortable for everyone. is a good
next step. In the beginning, groups should be. small, have
brief times to‘meet, have very clear objectives, and have .
tasks' and issues that interest them. i C

v

¥

2. BUILDING SMALL GROUP EFFECTIVENESS

*This material is a slight adaptation of materials written by
Merrill Harmin which appear in the Waterford Schools Drug Education
Guide. Most of the activities mentioned above are fully discussed
in the book Values and Teaching by Rath, Harmin, and Simon (Charles
Merrill, Publ., 1966). : ’

\ S Asgg "
Q ' '
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STRENGTH TRAINING

-

9

Use the sharing games. Teach other communication skills as

~they are needed for 'readiness: listening skills, helping -

skills, stating one's position in the one-minute reaction
statements, asking clarifying guestions, and ways of resolv-
ing conflict are key skills. '

@

Use focus groups for sharing, for discussion,‘for problem
solving, for learning, for evaluation, fobr seIf—exploration,
and as general SUPPORT groups. Teach the rule of positive
feedback.

’

USING SMALL GROUPS FOR ACADEMIC LEARNING

Now it is possible to shift much of the learnlng process from .
individual work or from large group.work to a small group ,-
setting. This helps students leann to be more responsible
for themselves and for each othégahiyo important prerequ1s1tes
for an ideal'learning system. >
. 3 )
Have them help each other on specific 1earn1ng tasks, . finding
new ways to help -each other become competent or reach a certain
level of competency, but moving through a sequence of learning
tasks .at their own rates. Work in the notion of a values
journal and have’ them jot down feelings and thoughts in relation
to spec1f1c activities. Have them begin working on values

'sheets related to academlc tasks they have performed.

MOVING FROM FACTS,TO CONCEPTS AND VALUES

For most classes, a useful next stlp is a bfqadening of subject
matter, away from emphasis on facfts and memory, toward a focus

on concepts and values. Use the ree levels notion.  Use value
sheets followed by 'small group sharing.: Expand the use of action’
projects. Have focus groups develop their own value,sheets, if
they are old enough. Continue to use some of. the previously
mentioned strategies, where they.are relevant. ’

+

LEARNING SHEETS AND LEARNING CONTRACTS
The teacher may'now“censider‘introducing a self-directing
curriculum that is commercially available, using small groups

to help students learn and to reinforce learnings of students

who act as student teachers and to get the sharing that is

needed to meet the social needs of students. Or the teacher

may, with the help of others, ‘construct his own set of "lessons" ’
put them on sheets, and call them "learning sheets." .Use learn-

ing contracts for individual students. Use small group settlng,’v
to help learners live up to and take responsibility for the ’

contracts they make."Learnlng sheets should, of course,; focus on
concepts and include value issues-.

(o) .
A series of lessons to strengthen students' ability to face what

“is sometimes a difficult environment and still have a fair chance
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"HUMAN NEEDS THEORY

“while. Let students explore familiar techniques and
‘activities in a varietyvofj

l

|

|

\

B | . -

of meeting their needs may be 'a next stage.

Tea¢h lessons on peréiStencé, correcting oneself, handllng

distracting desires, and cooperatlve problem solving.

|

Students can be taught the human needs  theory and given
practice in applying it to stories they read, current
events, classroom 51tuatlons, and their own lives. A

non-punitive approach to dlSClpllne can be based ardund
this .unit, but .no approach to discipline is satisfactory

r~until students’ have productlve learning experlences that
‘entlce them.

| . v

.

A LEARNING SYSTEM : R 2
. ! | |

Once things are- falklng 1n o a pattern,'lét it 'be for a..

ways. Push to clarify and
deepen experiences. . : :

hpY



To illustrate the idea of a three-level :

curriculum -- FACTS, CONCEPTS, VALUES -- a o o o
portion of an article whlch appeared in ’ ‘
Social Education, May, 1969.1is reproduced

below. C :

| ) TEACHING HISTORY WITH A FOCUS ON VALUES _
by Merr111 Harmln, Howard Kirschenbaum, and Sidney B. Simon

e e

What do we-mean by a focus on values?

First, we believe that every sdbjectﬁﬁn thewcurriculum can be dealt

with on three levels: The facts: level, the concepts level, and the.
values level.‘ To illustrate how these three 1evels differ, let us .
cons1der ‘a typical subject-matter areéa in Amerlcan history - the

-+ formation of the Constitutional system and how it contributed to
the workings of our American government. iy

H . : : ! > T, e . v ] ’
On the“RéFTS,LEVEL, we might find'questionsflike thesef L
. o . -
1. In what’ order dld the states ratify the Constltutlon? ) :
2. What were the major differences between the Constltutlon
. and the Articles of Confederat10n°
3. Name the founding fathers who were most 1nstrumental 1n
the formation of the Constitution, and tell the' part that
each played. . :
4. What resolutions d1d the Constltutlonal Convention. pass
on the issue of slavery? - o ‘
59 Descrlbe the ten amendments whlch make _up the Blll of nghts.‘

\

- i
. w

Obv1ously, the factual level has its 1mportance, but few would dlspute
the point that teachers must gq beyond this level. It is widely
recognized today that teachers must help students to understand concepts
and to see how separate facts can be related through the process of
géneralization. Jerome Bruner's work has helped give this notion- wide-
spread attention. ' :
On the CONCEPTS LEVEL, then, we might entertain questions such as’
these I
1. why did the fbunding'fathers'belieﬁe it necessary to have
'~ a Bill of Rights? Relate their thinkiné'to Washington's
Farewell Address.
2. What were the causes of the American Revolution and how
) typical were the‘ of revolutions in general?
3..How did the Constitution prevent "taxation without representa—
' t10n"° ’ !
4. If the Constitutional Convention had declared slavery 1llegal
how might the course vf American history have been d1fferent°'
5. What was the reasoning behind separating the powers into three
branches of government°‘ ' -
Students do not really understand a subject until they can deal skill-
fully-with it at the conceptual level - until they can see 1nterrelat\q

i - ‘

. - 48 - ’
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hips, support generalizations, and understand .causes and effects.
It is skillful teaching at this level which makes up feel proud ,
j and excited to be hlstory ‘teachers. However, a student may . be able
to think- and learn at the concept level ‘and still find - hlstory cu
1rrelevant and Borlng. '

This is_where the values level comes in. On the values level, tﬂé;f
student is asked not only to understand history, but to become _ :
‘pPersonally 1nvolved in it, perhapé,to_take7a stand,' to relate the ] -~
concepts to. his own t1mes; and to consider alternatives of action.

for his own life. EEE ’ '

Here are some’ questlons that raise 1ssues to the VALUES LEVEL‘V

1. If Jou were at the Const1tutlonal Conventlonﬁ how would . .
. , you ‘have voted on the question of slavery? What are : C

' - some things students your. age have done about the race

n Problem in America today? Have you done anythlng?

« .2, Compare the ways in which decisions are made in the United;
States .government with the ways dec151ons are made in your:
famlly. Are there checks and balances? What part do you
play in family decisions?

3. If you wanted to change something in our soclety or in this
school, what are some ways you would go about it? Have you.
tried any of them? 2
4. The First Amendment affirms the right of freedom of speech.
Have you made use of that freedom recently in a way of which .
' . you are proud? Name five th1ngs more important. to you than
", freqdom of speech. .
5. Here are five civil 11bert1es -issues which have:- recently ‘come
~up before the Supreme Court. Before I tell you the Court s
dec151ons, I would like you to divide -into committees and
pretend that you are on the Supreme Court. How woulgd you:
decide on each?. - Give your reasons. p
PR . )-"’v . . )
Notice how often the word "YbU"'appears 6n the v#lues level. The
emphasis is on the student's values, beliefs, and behavior. By
'beglnnlng with these questions of values, he can be led to see the®
relevance of history to the present and ‘to his own life. By ending
with these value gquestions, prlor studied facts and concepts come alive . ‘
in a context of reality. ) S c . l L\

~ . -

.8
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0+ == " EIGHT VALUE CATEGORIES:
o o o THE CORONADO APPROACH N

‘AValues clarlflcatron, as a procegs, does not teach any one values
system. It does not provide answers_,to people. Rather, values ﬂ

. clarification gives people: asway of 'looking at the choices that-* -
confront them, encourages them to think of alternatives.-and
examine podssible consegquences, and then make decisions’ based on ‘
. thoughtful examlnatlon of the 1nformatlon they have and the values 0
“they hold. R R e C P A

v W B N k .
An alternat1Ve and poss1bly supplementary approach to values educa—-
tion is the one-used by the Cordnado, California Drug’ Educatlon
Program, and which_is discussed in thelr drug abuse educatlon
curriculum guldes.\ : .

v

» This Coronado values teaching program uses an approach and materials
based on the elght categorles of universal_ human needs which have -
been’ descrlbed and researched by 'Lasswell.”’ Since almost.all human‘
‘ieeds :and wants. can be classified under these eight categories,
teachers can systematlcally help students examine their own human
value systems and relationships. - In the-.Coronado approach . teachers
raise direct questions about .the:values expressed in human- behaviors
‘and relate behav1ors back to the eight categories. . Each of the eight”
cate%orles are onﬁa deprivation-enhancement continuum, and individual
positions can be related to places on these continuums. Lasswell's ‘
approach suggests ‘that deprivation ‘in any one or more of these cate-
gories prevents a person from achleV1n% his own potentlal or prevents
him from treatlng ‘others in ways that -enhante thelr ‘personalities.

. Enhancement in each area aids each person to reach his potential and
to behave: s1mllarly to others. . ’

n
m~

;ﬁ "sThe eight categorles of qualltles which people want, need, and tend
. - to walue are: | \ : , d ) . '
. AF%ECTION { {love and frlendshlp
. RESPECT . ;,Pecognltlon R o S
H . SKILL éévelopment of talents , ._ )
. ENLIEHTENMENT -- 1nformat10n rele;ant to making 1mportant
-decisions ' ‘ _ L '
B POWER -—;participation in making imp0rthnt decisions
\ 5 . WEALTH -- doods and services\ | ' ;'
. WELL-BEING -- mental and‘physical heglth
o RECTITUDE f—‘responsibility, sénse of ‘right and-wrong

The Coronado program is saying that students need systematic ‘and .
conscious attention, to these eight areas in order to become people

who make life- fulfllllng decisions. In addition to activities ) ‘
suggested in the curriculum guide, Coronado teachers_in the elemen—
tary grades use the Human Values series of readers.

L3
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SENTENCE COMPLETION 1tEms that relate to these eight value areas:

S S o A S
wo. Lk EIGHT VALUE CATEGORIES - 2
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. . . A . . ;o .

As an example of this aPProach a-. teacher might'have students do

EE

AFFECTION: On- the way to SChOOl I See s onte. frlends, We say,- o
o e . "Hi" to each other. Sometlmes we just wave to' - .
2 + say. "Good- mornlng . One of my frlends is ...

vAValues.an Educatdon. Dubuque, Iowa: Wm. C. Brown Book Company, . 1969.

O

ERIC -

when T meet someone who has"no frlends, I ... 7

S pea, o b~ K

I once“won a blue ribbon in ﬁy class for ...

When one of my friends does “something good, "I ... i
SKILL: . I.can do some thlngs bEtter‘than my friends. My
, frlends llke me to . L.:' . ’
e e g - ., - In school we practice our writing. We want to write .
S -y well pgcause .. "
. ENLIGHTEN- My friends and I learn many'thingé in class. we -
MENT : " 71like to learn about ... . .
I savw'a film. . It helped me to .learn about ... .
POWER: .  wWhen I get to choode a game, feel PR
- f my Class electEd Offlcers, I would like tO .
. ! ;L ‘
ek WEALTH - 1f I want tO buy a blrthday glft for my frlends, I ;;.
R when.I want a new toy (a new...), T get .the money 4
, for it by ..
X . . ) ‘ . . + B
WELﬁ-BEING: 1 have some frlends 1n other classes. We have fun:
L @ Sometimes we eat lunCh together.‘ Then we are happy-
and we ... i 4

- : oL - >

I am unhappy when- my friends .....

! ! : ,-,\ . .
" RECTITUDE: \SOmetlmes my frlend and I help pake people happy. T
. . we rlke to. ... s 5. . S e

© - We keep our classroom neéat, - I help S~

-

Lo

lCop1es of the CORONADO, CALIFORNIA CURRICULUM GUIDES are avail-
able from the Coronado Unified School District, Drug Abuse Education
Program, 555 D.Avenue, COronado, Callfornla, 92118. . The ‘elementary
level gulde is $2.50, and the junior high and Senlor hlgh level guldes'
are each $2.00. S .

? o
« : .

2ws rRay Rucker, V. Clyde Arnspiger, and Arthur J.. Brodbecky.

See also: - Harold D. LaSswell, and Robert Rubenstein. The Sharing of

Power in a Psxchlatrlc HosEital. ""New Haven, Conn. Yale Un}v. Press, 1966.

3V. Clyde Arnsplger, James_Ai;Brili,.W; Ray Rucker, and'Zelda Beth

Blanchette, The Human vValué Series, 1969. (student and. teacher editions

are available from the Steck- Vaughn COmPany, Box 203%, AUSgln, Texas, '
.A" " Q .

78767) g4 a
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VALUE DEFINITIONS AND VERBAL EQUIVALENTS FOR TEACHERS

Coronado "values-oriented approach to teaching refults from
almost three decades of sociological research inv@lving Studies

" of worldwide institutional practices and personal strategies
designed to satisfy man's needs and wants."

The eight categories of values whlch form thg basis of the~

\\ . .

AFFECTION is liking, loving, or.beiﬁg friends with someone.
Affection refers to the degree of love and friendship of
persons in primary and secondary relationships. Primary
refers to person-to-person relationships in intimate groups,
such .as the family. Secondary relationships are more remote
ones. Use of thée word "degree” indicates that affection,
like other values, is relative. Members of close groups
express affection by warm, friendly, and congenial actions
toward one another. In less intimate groups, affection may
be expressed as loyalty to country or state. VERBAL
EQUIVALENTS: ,love,.friendship, fondness.

« A 5

. >

RESPECT 1s recognizing that every person. is 1mportant, including

one's self. =~It is also admiring or looking up to others.
Respéct refers to the degree of recognition given to persons
in their capacity as human beings. As a rule, the higher
the respect attained by a person, the more competence and '

. ’ reliability can be attributed to his behavior. Respect is

’ earned through performance. We also have’ minimum respect for
every human being - respect for life. VERBAL EQUIVALENTS:
dourtesy, recognltlon, honor, admiration, compliment, look up
to, do honor to. : ) -

SKILL is the ability to do somethlng well.‘ Skill refers to the
. degree of development of talents. Every 1nd1v1dua1 has
’ potent1al physical and mental talents which he shouwld develop.
There is a wide range of skills. The broad headings of physi-
cal and mental skills include motor skills, thinkind gkills,
‘communication skills, social skills, and aesthetic skills.
VERBAL EQUIVALENTS: ability, capability, talent, training.

"ENLIGHTENMENT is learning or knoWing about important things.
Enlightenment refers to information about the past and present,
as well as estimates of the futire, relative to making important
‘decisions. Enlightenment may be identified as the knowledge
necessary to make 1mportant decisions. VERBAL EQUIVALENTS:
knowledge, educatlon, -learning, understanding 1nformat10n.

WL,
i
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POWER is making dec1s;ons and helping others to decide 1mportant

thlngs. Power refers to the degree to which a person
ihfluences informally the behavior or actions of others, as
well as the degree to which he participates in the process,
of making important decisions. on a more formal basis. Some
decisions are often referred to as sanctioned decisions -
"sanctioned"” because laws are™passed by those who are in
authority, and these laws are enforced by police officers who
have been given the authority to do so. Unsanctioned decisions
are those not enforced by law, although'they too are-a form of
power. These decisions also involved individual choices, and
hey may or may not be important to other persons. In all
oc1et1es decision making involves power. How we use power.
determines what kinds of citizens we are. The measure of

-gpw -democratically we use power is the degree to .which our

tisions contribute to the wider sharing of hyman values.
VERBAL EQUIVALENTS: leadershlp, influence, authority,
decision-making. ’

WEALTH is having things one needs or wants, including the things

WELL

or services that are done for him. Wealth refers to the

degree to which individuals have access to goods and services.
How much we desire wealth is relative to our wants and needs.
Money represents a claim against society for goods and services.’
VERBAL EQUIVALENTS: goods, money, income, property, food,
shelter,. clothing, performing a service.. '

~-BEING is feeling Wellvand being happy. Well-being'reférs to

the degree of one's mental and physical health. It is largely
dependent upon status in the other social values. Deprivation
in any of the other human values may cause a reduction of

well- belng status. The loss of well-being, mental or physical,
in turn may cause loss of status in other human values. VERBAL
EQUIVALENTS: health, happiness, feeling well, Tontentment,
relaxation. ' ‘

+ . ) -

RECTITUDE is doing the right thing, treating others as one would like

to be treated, or sharing values. Rectitude refers to. the degree
of moral practices and ethical-'standards. In a free society, the
moral person acts 1n‘ways which contribute to.the wide sharing

of human values. The degree to which a person is responsible for
his own behavior is implied. - Man has faced differences between
right and wrong since his earliest days on earth. These .
dlfferences are of importance to all. VERBAIL EQUIVALENTS:
honesty, fair play, justice, respon51b111tg, trust, keeping one's3
promises. ' ; ‘

Q
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. . : A DARTE RESOURCE LIST

. :
ABOUT ME, by Harold Wells & John T. Canfield. Teacher's guide
(#5f25j005, $3.95 each) and student handbook (#5-25-001, 69¢

. per single copy) Available from Combined Motivafion Education

Systemsy Inc., 6300 River Road, Rosemont, Illinois, 60018.

~
K

CASES ‘AND CONTROVERSIES, American Education Publications, 55 High
Street,,Mlddletown, Ct. 06457. A series of short, paperback units
has been developed based on the Harvard Social Studies Project and
focu51nq-bn the analysis of value-laden public .controversies. These
units can be used in a variety of social studies courses and are
among the few commercially published materials on value analysis. A

few of the titlles are: "Taking A Stand", "Negro Views of America,"”
"Race and Education," and "Status."

N » '
CLARIFYING VALUES: _A HANDBOOK OF PRACTICAL STRATEGIES.by Sidney
Slmon, Leland itHowe and Howard Kirschenbaum. (New York: Hart
Publishing, 1972) 80 methods for values clarification are described, -

with instructions for the teacher and numerous examples of the basic
strategies. Available May, 1972 $3.25.. (Cloth, $6.25)

"'CLASSROOM IDEAS FOR ENCOURAGING THINKING AND FEELING 5& Frank E.

Williams. Available from D.0O.K. Publishers, 771 E. .DeLavan Avenue,

Buffalo, New York, 14215 for $7.50 per copy or 5 or more copies for
$6.00 each. . .

380 concrete teaching ideas to develop thinking and feeling behaviors
in elementary school children are presented. Each idea is coded in’
terms of 6 subject matter areas, 18 teacher strategies, and 8 pupil:
behaviors - thinking (fluent, flexible, original, elaborative) and
feeling (willingness, courade, challenge, intuition).

CORONADO, CALIFORNIA CURRICULUM GUIDES. Copies of these value-
oriented guides are available from the Coronado Unified School
District, Drug Abuse Education Program, 555 D Avenue, Coronado,
California, 92118. " The elementary level guide is $2.50, and .the
junior high and senior high level guides are each $2.00..

THE HUMAN VALUE SERIES~, 1969, by V. Clyde ArnSpiger, James A. Brill,
W. Ray Rucker, and Zelda Beth Blanchette. (student and teacher
editions are available from the Steck-Vaughn Company, Austin, Texas.

HUMAN VALUES IN EDUCATION, by W. Ray Rucker, V. Clyde Arnspiger, and

_Arthur J. Brodbeck. Dubugue, Iowa: Wm. C. Brown Book Company, 71969.

L

INQUIRY INTO CRUCIAL AMERICAN PROBLEMS, Jack Fraenkel, ed., Prentice -
Hall, Inc., Englewood Cliffs, New Jérsey, 07632. :

This is a series of paperback books focusing on a variety of value-’
]1aden issues in contemporary society. A few of the volumes are as
follows: "Teenagers and Sex", "Alienation," "The Drug Scege(" )
"prejudice and Dissent," "Propaganda, Polls, and Public Opilnions.

ROﬁEQPLAYING FOR SOCIAL VALUES: DECISION?MAKING IN THE CLASSROOM,
by Fannie R. Shaftel and George Sshaftel, Englewood Cliffs, N.J.:
Prentice-Hall, 1967. $8.00 &

‘
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SCHOOLS WITHOUT FAILURE, by William Glasser.. Harper & Row, publishers,
1969. Approximately $4.50, hardcover. :

Spebific ideas for running three types 6f classroom meetings ---docial -
problem-solving mee%ings, open-ended meetings, and educational-diagnostic

meetings -- to help students learn how to deal effectively with ideas and

problems that concern them. Also proposes altefnative approaches to

heterbgenecus classes,. testing, homework, marking procedures, and_student~
classificatian. : ' ' '

SOCIOLOGICAL RESOURCES FOR THE SOCIAL STUDIES, Allyn and Bacon, Inc.,

680 Forq‘st'Rd. N. E., Atlanta, Georgia 30312.

While these materials stress that they maintain value neutrality,
teachers can use some of these materials to focus on value issues.
Some of the Episodes now in print are "Leadership in American Society
A Case Study of Black Leadership", "The Influence of Poverty in the
United States", "Images of the People". A new semester -.course in

Inquiries in Sociology will soon be published. (In one unit, students

view a film entitled "My Childhood", which compares the early years

of Hubert HumphArey and James Baldwin. Students then listen to a tape
recording, "The World Across the Street", in which groups of blacks

. and. whites talk about their goals and aspirations).

"VALUES AND YOUTH:

Q
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SYNQPSIS, Curriculum Innovations, Inc., 5454 South Shore Drive,

CERA- 1A
Chicago 60615.

SYNOPSIS is published every other week in a school magazine format.

Each issue focuses on a particular topic and compiles a variety of
viewpoints about the issue. For example, one issue focuses oOn ecology.,
and has excerpts from Ramparts, Time, National Review, Environmental
Science and Technology. Students can compare the views 'of the President,
youth leaders, blacks, scientists, communists, and ¢ollege students.

VALUES AND TEACHING: WORKING WITH VALUES IN THE CLASSROOM, by Louis E. -
Raths, Merrill Harmin, and Sidney Simon. Charles E. Merrill, Inc., '
Columbus, Ohio, Publishers, 1966. $4.25, paperback. '

Statement of a value theory, description of a wvaluing and value-clarify-
ing process, and presentation of specific instructional strategies and
materials for u?fng theory and process in the classroom. )

TEACHING SOCIAL STUDIES IN AN AGE OF CRISIS, No. 2,
Robert D. Barr, ed. Available from National Council for the Social
Studies, 1201 Sixteenth Street, N. W., Washington, D. C., 20036, 1971.
$2.75 paperback. . . .

. : N\ .
VALUES EDUCATION, Rationale, Strategies and Procedures, editquby
Lawrence E. Metcalf. National Council for the Social Studies, 1971,

paperback.

VALUES CLARIFICATION, A Handbook of Practical Strategies for Teachers
and students by Sidney B. Simon, Leland W. Howe, Howard Kirschenbaum.
Hart Publishing Company, Inc. New York, 1972. $3.95 paperback.

1
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VALUING IN THE FAMILY, by Herbert O. Brayer and Zella Cleary. Pennant

Press, Progressive Playthlngs, inc., P:. O. Box 20633, San Diego, 1972.
$3.95 paperback.

NOW YOU GET TOGETHER, Alameda County School Department,‘224'west Winton
Ave., Hayward, California 94544. $2.00/copy, booklet form.

For inservice education and curriculum development.

VALUES IN ACTION,'by Fannie & George shaftel, Holt, Rlnehart and Winston,
Inc., New York, N.Y. cost, $99.00. 10 Filmstrips, 4 reCOrds and i

Teacher's Guide.

Values education, through role-playing.. Focus .on Self, school, friends.
For use.in Intermediate Grades. : " "
DEVELOPING UNDERSTANDING OF SELF AND OTHERS, (DUSO Kit D-1), American  _
Guidance Service, Inc., Publishers' Building, Circle Pines, Minnesota,

55014..., $85.00, Puppets, stories, cassettes, props and posters-in metal

case.

N

To provide experiences which focus on self-awareness, inter-personal ’,

‘relationships, group process, focuses on affective domain.

DECIDING, A LEADER'S GUIDE: DECIDING, STUDENT HANDBOOK,by Gelert, -

Varenhorst & Carey. Available from College Entrance Examlnatlon Board
New York. $2.00, booklet form. : ‘

To provide decision-making experiences and opportunities to learn

~decision-making. processes.l Deciding‘provides rationale, focus on

values .and valuing through a variety of classroom practlcq5 and . ‘
technlques. ‘ . '

NOW I'M READY, Pflaum/Standard "Dimensions of Personality", 38 West

- Fifth Street, Dayton, Ohio 45402, $7.56, This is a tool kit of

strategies and techniques. \& .
hieving an atmosphere in which a person can clearly see that we get
as much back from life as we put:into it.

N

‘ RO : _




e MU MATERIALS AVAILABLE
’ . i " from

Values Associates and the . :

Adirondack Mountain Humanistic Education Center

*=new titles Dec. 19za

-
s ¥

l. values and Teaching by Louis Raths, Merrill Harmin & Sidney B. L )
Simon. (COlumbus' Ohio: Charles E. Merrill, 1966) The basic '
text on the "values- clarlflcatlOn approach."” $4.25.

>

2. *Clarlfying values: a gandbook ©f Practical Strategies by Sldney
Slmon,'Leland Howe gng Howard Kirschenbaum. (New York: Hart’

Publishing . 1972) g0 methods fOr values clarification are Q_
described, with-instructions for the teachér. and numerous
examples of the basjc strategies. (I1f you send payment for this

book now,; it Will be sent to you as soon as it comes off the
press, around May, 1972) $3.25. (Cloth, $6.25)

3. WAD-JA-GET? The Grading Game in Amerjcan Education by Howard
;;wM;Wmhglrschenbaumﬁ Sidney simon and Rodney Napier (New York: Hart °

Pubiishing, 1271) A controversial new release by~the publisher =~~~
of summerhill. $2.35. (Cloth, $7.50)

4., Freedom to Learn by carl R, Rogers (Columbus! Ohio: Cha:les E;
Merrill, 1969) A bagic text in humanistic education. $4,25.

5. Understanding the Problem child by Louis .Raths and Anna Burrell
(West orange, N.J.: Economics Press, 1963) Title should pe
"Understanding People." Has 200 suggestlons to help teachers
meet the emotional peeds of students, (Thls ‘pamphlet 1q;the
foundation of "IALAc.") $1.50. -

6.%*"yow Can We Teach Values?" a.3-article pamphlet.containing “Three
Ways to Teach Churcp school" and "Your values are Showing" by
Sidney Simon, and "How Can We Teach Values’" by:. John Westerhoff.
50¢. . }

7.*"Values clarificatjon at the Family Table" by Kirschenbaum and
"Dinner Table Learning" by simdn. Two relaﬂed’articles in one
pamphlet. 50¢. .

'8. "Teaching English wlth a Focus on Values"_by Kirschenbaum and
Slmon 30¢. . s ererermeerescannad

)

9. "Teachlng HistOory with a Focus on Values" by Harmin, Kirschen-
baum & Simon. 30¢, o
y

10. "Teaching Afro~Amerjcan Hlstory with a Focus on Values" by )
i . Simon & Carnes. 30¢. s | g
11, "Teachlng the Black Experlence by Kirschenbaum. 30¢. .
12, "Teachlng scienge with a Focus On Values by Harmin, Kirschenbaum

. & Simon. 30¢. . : :

Y
13, "The search for Values with a Focus on Math" Harmin, Kirschenbaum
v & Simon. 30¢.

la, *Teachlng Home Ec°nom1cs with a Focus on Values" by Kirschenbaum.
30¢. A

F—~—_I5~\wfﬁ—*ﬁfgtgﬁrng—@amej—bY_ﬁTTSCheﬂbaﬁm——eemmﬂﬂfea%iﬁﬂ~ﬁxefe&seﬁw—éﬂ¢+——

ls6. "Sen81t1v1ty Modules" by Kirschenbaum and simon. Activities. 30¢.

No purchase orders please. Please send your order WITH PAYMENT to:
Adlrondack Mountain Humanistic Education Center

.o Upper Jay, New York, 12987 <
. v ) (?O
o O
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