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a

The theme of th1s conference, “Rev1ta11zatlon Pr fessiona1 and -
N -

-

Po11t1cal Assert1veness," suggests that ‘the. student affairs profess1on is t

1n-danger of becom1ng stat1c " Some be11eve that your prof s1ona1

S ,
1ongev1ty ‘may have become a focused tunne1 of respons1b111t s A speciaﬂ

set of ruts and a maze of act1v1t1es that are 1ead1ng 1nto c cles of myop1c ’
;'act1v1ty 4A1though I am not‘suggest1ng'that student'affaqrs profess1ona1s 4

~ . are “ostr1ches" in. an’ underground react1ve stance, T do be11 ve that often .

5

by the. nature of the profess1on, student affa1rs profess1ona1 become

1ntent1y focused On the 1mmed}ate and present crisis. - They f 1” to- take
/a

themselves,

3

the t1me to sit back, contemp1ate and cons1der the future fo

Qo @

- their profess1on and their educat1ona1 1nst1tut10ns

Th1s presentat1on w111 focus upon a burgeon1gg popu]at1on in h1gher

educat1on and in our society--The Adu]t Learner " Why shou1d su port1ve

serVLces 1ook beyond our, 18 22 year o1d aud1ence7 Why shou1d the Student
Ve

Af%ajrs Profess1on&l serve this o1der(£du1t group and how can they, both

tns}de and outs1de he educat1ona1 system prov1de skill deve]op ent for

»

L]

th1s older group'and profess1ona1 deve1opment for themse1ves7‘ T ese are
% o the issues that will be considered. ‘ - o o e

&

-

e .

" Does Lffe Continue After 21?

Does 11fe continue after twenty one? 0f ‘course, we know it does'

b g7

'by our own experlences But often many: h1gher educatlona1 1nst1tu%1ons

_assume that undergraduate educat1on is on]y for the 18-21 year o1d‘ In
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I gradbate preparat1on tra1n1ng programs of student personne], the kEy tocus
IR K ¥ o o,
e )

was and 1s on the young aduht tﬁe post—ado1escent thectyp¢ca+“freshmah
Fi; through sen1or years £ven 1h recent t1mes, the Student Deve]opment Mode1

“ ) . !

“ of the T. H E prOJect has been theoret1ca11y deve]oped and app11ed in the\ RS

s - vassumpt1on that student devedopment spec1a11sts work’501' y w1th 18vto 21.{h

year‘b]d students -f",% T T B ;; ,', S ﬂ‘"‘._” P

o

.Test1ng Serv1ce,,17% of the respondlng 1nst1tutlo‘s stated that "adu1ts ) ;°;‘¢' X’
over twenty—f1ve were not act1ve1y encouraged or recru1ted to aftend“ |
(Cross,,Va]]ey, and Assoc1ates, p 55) In exam n1ng the spec1f1CLsub- T

samp]@ offun1vers1t1es w1th1n th1s total survey, one of every three @ i"g | !

1nst1tutlons d1d not encourage adu]ts to attend their. campus I¥/g1ven ,7,'v ;

°

opportun1 to acceSS'the 1nstftﬂfﬂon, most adu ts find programs and v

serv1ce tota11y or1ented to the younger populatjon. The* adu]t popu]at1on, 'ﬁi‘

\v
7

“"“““that‘Ts"those-o%der”thaw ‘the trad1t1ona1 _underg aduate students, are ,:__

T . facing both overt and covert d1scr1m1nat1on I many ways, undergraduate

v

h1gher educat1on does assume that 1earn1ng ends -at 21. As po1nted1y stated
VR ’ ‘

-by Ernest Boyer, “01der students are like m1sf ts tn\a.strange and fore1gn
"land, viewed as retreads in a kind of salvage pperation, sadly out of step
Wwith thé learning cycle and even with the 1ife cycle'itself" (Boyer, 1974, - .
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. AV’Trends in Our Soc1et1

. In looklhg at the future of the profess1on and h1gher educatuon,

\. -

‘we need to take a macrocosm1c v1ew of the progected changes rg our%soc1ety

eThese

1g’1f1cant changes in. populat1on demograph1cs w111“have dramat1c

1

'a.1mpact on the ro]e and ex1stenceaof student affa1rs efforts 1n the next

twenty years.

e

Beg1nn4‘g w1th the year 1980 the 15 to 24 years age group w111

in. to diminish in size. Its 1eve1 of representat1on w111 dec11ne by:i

4

7: m1111on in 1990 at its 1owest po1nt and slowly rise up, to a]most the

l980-1eve141{ the year, 000 (U.S Bureau of the Census, 1975) Dur1ng th1s -
e 25 44 year age group w111 grow by 17

~The 45 64 age group w111 gf/(

11 ga1n 6 m1111on more

PR same period'from 1980 to 2000,
g . m1111on w1th a sTIght drop in the yearIIOOO
"'-by 15 m1111on and the 65 and above age group

t¢f~wmembers (U S. Bureau of- the Census, 1975) (note F]gure

LA

L4

From these f1gure§, it is obv1ous that the present‘stage of
¥
X trad1t1ona1 undergraduate educat1on w111 face diginjshed enro11ments,
cutbacks of staff and faculty and poss1b1y the e11m1nat1on of 1nst1tut10ns

,,;\).At pnesent we are£v1ew1ng a few of the beg1nn1ng r1pp1es of th1s changé

. “. As noted by the Chronicle of Hgg;errﬁducat1on (January 9 1978), in its
o -compar1son of open1ng fa]] enrollments 1n 1975 through 1977 there is a
4dec11ne of 4. 3A in enro]]ment for f1rst time students at pubticly ‘controlled
1nst1tut1ons 4 ,
-One pos1t1ve note in these a1arm1ng progqgt1ons is the growth of

r/;;s:' the‘p1der than,average student undergraduate,popu]atTon. 0f the present

/ '_undergraduate population, 25% 6f the total numbers are students‘25 years and
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f U..S."Population (In thousandsl

. : Cir. Q&c "
Year Total  Undéer 15 15-24 25-44 as-Qﬁ‘ 65+
19007 . 76,147 - 26,147 -+ 14,951 21,434 10,463 3,099,
1910 92,407 29{621 - 18,212 - 27,033 413,555 3,986
1920 106,461 33,789 18,821 = 31,798 = 17,124 4,929
1930 - . 123,077 3d 003. 22.487 36,309 21,573 . 6,705
. 1940 132,122 3 ,942 24,033 39,868 26,249 9,031
" . 1950 152,271 40,998 ‘22,355 45,673 30,849 ' 12,397
: - 1960 .180,671 . 5p,076 24,576 47,140 36,203 16,675
1965 -~ 194,303 '”39 251 - 30,773 46, 912 , 38,916 “1r8,451,
L1970 © 204,879 - 57 ,880 36,495 48, 435 41,974 20,085
- 1971 ' 207,045 57,526 37,810 48,809 42,413 20,487
1972 - 208,842 - 56,717 38,203 - 50,250  42,789. 20,883,
1973 . 210,404 !55 697 38,882 51,412 43,084 - 21,329 g
.- 1974 Nazu 909 54,615 39,557 52,593 43,328 . 21,815
- 'Pro jec tions® -
L 1975 | 213,450 53,642 . 40,229 53,722 . 43 527’ 22,330
. 1976 = 215,074 | 52,711 40,832 . 55,100 < 53.656 22,775
‘ 1977 216,814 51,983 41,248 56,674 43,703 23,204
Lo 1978 218,678 51,484 41,516 58,299 43,727 23,652
L . 1979 . 220,663 . .51,184 41,628 60,066 43,701 24,085
1980 222,769 ;51,202 41,4#9 61,859 43,687 24,523
1985 - 234,068 ° 53,891 38,496 71,178 43,843 26,659
© 1990 245,075  -58,089 34,754 77,607 ' 45,692 28,933
. 1995 254,495 59,997 34,921 78,292 50,977 30,307
¥ 2000 262,494 58,563 38,844 75,809 38,679 30,600
P N T
| . .
- 5} ;
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.. 0lder (U.S Bu\eau of the Census, October, 1974). That is translated into -

.

_[2 m11]1on adu]t ]earners w1th1n .the 8 m1111on undepgraduate group and a
40% increase in the okder student representat1on over the past 27 years.
It is also 1mportant to note that as of 1976, over 50% of the commun1ty N\
'college population were 25 years. of age or o]der If one looks beyond 4he
'university enro]]ments, there is also an identified 15.3 mil]ionvadu1t
1earners not inVolved in a formal‘col1ege degree program (Cross, Va]]ey and
Assoc1ates, 1974) - | | ’

| - Thus, 1f Student Personnel Profess1onals can broaden themse]ves
beyond the context of a traditional thher education degree undergraduate

|

bprogram, they can serve the student'who'desires to re-enter the job markKet,
nho desires ‘to find a new growth and challenge, who desires'to make a
s1gnrf1cant career change or ‘who needs to Fulfill mandatory cont1nu1ng
educatton requ1rements. As educators concerned about the affect1ve and

_ cognitive'deve1opment of students, you can serve far greater numbers who

are on‘the‘periphery of the undergraduate‘institution; yet intimately

v ~involved with the learning process aS'part of the' human development = -
processi .
\ _ Expandmg Qur Profess1ona1 Hor1zons : , o o ‘ '

L1felong learn1ng has become the key phrase to descr1be th1s new
.focus on educational opportun1ty for a11 peop1e It represents a new thrust
and new or1entat1on to the sequenE1ng¢of T1fe 1n terms of work educat1on
leisure and ret1rement As an 1ntegZa1 part of the education process,
‘student affaJrs professwona]s need to 1ncorporate this rather d1verse group

y




“ Kasworm S L A L -5
. a, B '-‘ ) . . ) ) A_I . . .. .

of older gtudents by mod1fy1ng exlst1ng\\deas, ph11osophy and act1on "1

\§ the1r work sett1ng§///§econd1y, as educators with human‘relat1on sk111sg
N gg #raining in human deve1opment pr1nc1p1es and a profess1ona1 comg1tment to

max19121ng human potent1a1 student affa* professxonals are likely
i )
cand1datés to provide expert1se to a group who de31re and need it.

l

Thus, I am, suggest1ng to you to beceme a "e ont1nu1ng student

ot -

affairs educator " Yes, let's redeflne the terms of student and studeht \(

: Y
' serv1ces Is not a student, one who is oursu1ng know]edge? Up to'this$

P
. po1nt the profess1on acts upon the&def1n1t1on of a, student as a person of °

0 - Ve

_ ~—'C.to 21 years of age who is pursu1ng an undergraduate cred1t degree program

~

ten on a fyil t1me basis. Let S 1ook beyond this. def1n1t1on to a far

greater number oi ‘people who f1t into the " nontraditional students category7 )
by age, course hours, and degree programs, who may both 1nterface with you

]

directly and.1nd1rect1y.

. : v ;
First Realm of-Professional Outreach-- R s

Changlnngour Serv1ce OQutreach —_. . ' "
A In thls new continuing 1earner approach there are three broad areas'
of-act1on The firpt area 1s or1gnt1F to the serv1ces that are present]y
offered ‘within an undergraduate‘1nst1 t1 n and need to be geshaped to : ik
1ncorpora£e the needs and desfres\of he o]dervundergraduate student .

First and’ foremost, student affa1rs progra S shgu]d readjus: the1r suppor—

: t1ve serv1ces go a1low for the access of t

1ate afternoon and even1ng
' student the part—t1me student, and the matur IStudentg Many institutions

have a1ready def1ded the1r mlssron to recru1t this group and to change
._ their {nst1tutnon to meet the Tifestyle needs of this o]der return1ng

I

13
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'stUdent popblation Severa]ednstitutionsrhave'a150'noted-the unique -¢ -
’ : Ve '
prob]ems of the re—entry of the return1ng woman student and have prov1de

4

).
- special programs But these 1nst1tut/bns arb by far in the m1nor1ty . Can

ch‘;ege app11cat1on at 40 years of‘
'age, to take the SAT, attend a typ1ca1 or1entat1on program, reg1ster for '

/

/*"7/’ KR
. .

'fyou 1magfﬁ7 what it fs 11ke _to- Took at

. 3 ) . .r_ . R - N N~
: our programs and serv1ces ;ll : C . . T

V."‘ 2

.classeSa We 1ose‘m§ny adu1ts because of the barr1ers and‘p ud1ces of

———

. Nhat are the Key support1ve s%?v1ces wh1ch need to be chan?ed
';\ w1th1n student affaqrs programs? In rev1ew1ng var1ous research the key
£

' support serv1ces for the o]der adu]t 1ncﬁude . ‘

1) 0r1entat1ongproggam . Older stuﬁents prefer a separate program

.~ of or1entat1on from trad1t1ona1 youngeﬂ'students Offered at a conven1ent

[ y . :
time for,these students , the_program,shou1d.pe structured to develop a group

ﬁ’- . . . » . : N _- s D ~
' identi%x and deal with the unique_?ssueS'of an o]der;adu]t_coming back to

> A . ¥
Ta
4

x " school. Issues to be addressed shou]d 1nc1ude T -
< - - < .
o a) Am I too o]d for this? = . o " A

N

b)A How do I get back into good study hab1ts and read1ng/math/

wr1t1ng\\k111s? ' _ \'

c) Will I be able to compete with younger students on tests?
- . . ' d) How do I manage my  time with a fami]y and/or job and/or my:
»commun1ty involvements? |

\ e) Is there anyone e1se }qke me here/’t the Un1vers1ty? D1d ,

they succeed? I

1

f). What are the courses and the procedures in th1s program?
| What are the rules of<the game* S '

e

g) How can I clarmﬁy my ohreer goals?\'

“ ; - Ei .1\\/ ' A 'f.
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Severa] un1que orientation programs for older returning students do 1ncor-v

;porate these e1ements w1th s1gn1f1cant success in the adJustment and

estab}1shment of conf1dence. A? few programs have exper1mented W1th a:

family,ni ht in whith the fami]y of thenstudent is a1soﬁoriented to the

€, A
N . o8
return gf he1r fam11y member to the col]ege or un1vers1ty With severa] N
T - [} N
return1ng wemen student programs, th1s adgyoach proved to be most.va1uab1e
NoA :

. o 1 2) Academlc adv1sement . For the adu]t student th1s servyce is of =

el

- ; b3

<. Yar. N
_>§‘ N ma&or 1mportance. ‘In., my reseasc of o1der d youngwr undergraduate :
._ Cay 2

o [P T

o
-

‘3students, s1gn1f1cant numbers of both groups ut1ﬁ\zed anid' fe]t thfy n ded :

“, e ’
R academ1c adv1sement in. re]dtﬁon to other supoort1ve serv1ces o Lf‘ PN
. | ) - . 5", .. - e c - . o _ \ “
. L Y . o.:. L h_./‘ - " . . 1',, )
AL Coa .+ Usage Significant Need - Moderate Neéd S
‘?‘;:f o Younger«studentl - 89 2%- © 58.8% | ‘ ' 2649%1 L
ZJ.mder student A 3% R 2 3% IR 25 9%,

These nontrad1t1ona1 students need the spec1al,attent1on and ass1stance 1n "

.. 1 4
stream11n1ng a prqgram that f1ts the1r 1ntere§ts,‘neﬁds and the1r schedu]es ?)
™

e

,iAcadem1cadV1sen§\iof.ihe o1der student often are the crUc1a1 11nkage

between the studend\and the 1nst1tut1on and often. are the one seqy1ce to.\ L

prov?de the maJor1ty=of counse11ng and adv1s1ng for tﬂe o1der student In

_the Gapaler and Jhrush study, they found that return1ng women students made

greater usage of acade?1c department adv1sors for gu1dance and counse11ng

than\they d1d of“the spec1a11zedtcounsel1ng and gu1dance serv1ces offe ed ,/.
, 7} o
on campus‘ A]though there was a- var1ety of snec1a]ty sekv1ces prov1ded

3

these return1ng students chose the academic adviser to assist them'in !
o cop1ng w1th and c1ar1fy1ng many aspects of thelr student surv1va1 (Ge1s1er ,

i, N .
“and Thrush, 1975). e '
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B o CIRE :f7.3) SKJ11 developmené gnd reméﬁ,ﬂﬂ serv1ces These concerns are -
P VAN A k

.

| ¥ S .
> y/ﬁo d out a£7 :SpeC1§1ty service of s1gn1f1cant 1mportance ‘to ‘the 1n1t1a1

)dqe?s Qnd ab1l1ty\to- funct]on eﬁ)c\tlve]y by 'Xe/;eturmng older Student. ?“
R urn1ng adu]t students fear(they the sf“

s to be in a hea1thy B

4

\{l -tombet1t1on wfth ?bunger students In reseirc of these ‘two groups (Kasworm,. ’

5
191 ,kolder adu];s ut111zed tutpr1ng ;éfv1ces An h1gher«numbers than d1d Co
yOungeg;student% Howev'? the{_made m1n\%a} usage of remedial’ courses 1n

=, . ¢ ] Q:
-~ - R U . 2

wh1ch they ere grouped w1th yoﬁnge? studente and wh1ch« were offered dUr1ng

.day t1me hou

.".

N
3

e | L Stﬂdy sk111s cou:}gs / Tutor1ng v Remed1al coursesr
_ Y0ungqx studéntﬁ _20. 8 L /']5 3.
g‘l'; .5‘/ Older student % " f; o .,{_‘;. o 22,1 . , Voo 4;8
¢ _.“ -, / . ; ,d_,, 4 ..‘. /‘ i . ‘k {J/ . . ,' o . - ‘\‘v v
R R # ‘ . |
e Hanso ~and Lennhng a1so p01nt /'the S1gn1fncant value; of these sk111 L
,.w«deve]o‘)ment serv1ces and the%mportance tﬂat they be geared tO the O]der
. ,"i. . ) ‘ '=1 . B ~
B S Student‘Vcﬁ\’l-T SR .
‘_'ii . o -h) CareeJ c0unse}1ng,and p]acement act1v1t1es '*Un1%ke younger

&

- v Studpnts, our cont1nu1ng aduﬂt student populat1dQ face spec1a1 d1ff1cu1t1es
c :h def1n1ng career 90615 and” job seLect1on due to 1ack ‘of pr1or emp]oymént Sy
zf?'- or a, §h1fﬂ~1n.career patterhs-; Most suspect they/h1l1'face age d1scr1mlna~
) t1on, and some wondqr if they w111 be ”employab]e-1n any profess1on " 1In
compar1ng tRe usage of’Career/vocat1onal and JOb p]acement serv1ces older o

© &« . students HEEd greater access and Show greater usage than younger students
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'K‘C;{ T ,nCareer/vocf_counsefing L Al.- JoBJPlacement v' _
YQunger ;tudents- : ; o e 1705 ; ; . i ’V#p 3 éd'z, . o
maer Iudents ot 184 _ - m 22,17 |

'.a..« . P ) ) . o o B : . . o A N
5)-VFinanc1a1'aidS' Th1s serv1ce is a]ﬁa}s -a critical element in

4

';the ﬁEturn/of.students. Bﬁyond the Veterans Benef1ts programs, financia1'

B
a1ds ass1stance have proven to *be one of the more d1ff1cu]t areas for the

S

‘7, older student Most f1nanc1a1 a1ds off1ces assume that they shou]d not

N4 .

A\ prov1de ass1stance to’ "1ndependent" students or students who are’ o]der than

w

.;ave;age Qoan programs and other forms” of. f1nanc1a1 assistance need to be
. . . L O

. defined in terms of these'students Further, there are other forms of support«

L \\',

ass1stance for these students not ava11ab1e to the trad1t1ona1 students and

A . Sy )
- national scholarship programs ava11ab1e for the o]der returning woman? In

@

C wh1ch are<§;ua1]y not advertised. Did’ you know that there are over three -

add1t1on, many . bus1ness and 1ndustr1a1 concerns offer tu1t1on,repayment

_ p]ans-to ‘their empJoyees o L : _ ‘\\\;\\' f
. N & :
' . . 6) Child care serV1ces ora service to 1ocate approprnate care is

another 1nVa1uab1e and often necessary a1d In a study by Ge1sler and Thrush

at the un1vers1ty of N1scons1n- they- found 25% of the women return1n ‘to

'co]]ege fe]t that the1r attendance was - 1arge1y dependen

: ch1]d care services.

7) Ident1gyfbase . Lastly, most o1der students des1re a- des1gnated

' "y
" staff person or a/spec1a1ty off1ce wh1ch is the1r contact for 1nformat1on,

’ Je
referra] and gu1dance They des1re to have a speC1f1c staff member who i

LT

aware, sens1t1ve and he]pfu] to them My research and interviews w1th

o students point to the1r des1re for a staff person who is a comb1ned fun

[ et .
. e

Vo
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-

cohnse]or édV1ser and ombudsman Return1ng students d1s11ke be1ng treated

"
-]1ke a m1sf1t they don 't w1sh to be handed from one’ staff member to the

s
[ 3 - "y

}next' Further they requ1re a po1nt of contact for an 1dent1ty w1th1n the

’ (\ f

"1arger un1vers1ty and in particu]ar w1th other o]der students “For many M

f,campuses, an o]der student organ1zat1on has’ been the psycho]og1ca1/

' :‘soc1olog1ca1 answer. At the Un1vers1ty of Texas at Austin,- SOTA Students

»

and once-a mqpth pot luck suppers whatever the nature of the campus

'51tuat1on, o]der students do need to have some form of a staff person,.a au

-des1gnated off1ce or a gather1ng catalys

SN

Of course, there are other serv1éei/’nd other ways to mod1fy these

--serv1ces to meet the older student popuiation However, g1ven these

greater concerns, I fee] you- can ut111ze your own_?esgunces and 1nvest1gate

~ ’ -

- your own oldé? studen;s needs by expand1ng the concept of student and

L% o, _ .o
f.student Services. - e Lo y
Second Realnf of Professional Outreach-i . S by Tl
'GL1nkage with Cont1nu1ng Educat1on iy . - . S
. p o \/

“ife- 1ong 1earn1ng and how you can prov1de your un1que expert1se to consu]t,

Up. to th1s p01nt we have focused on the/expans1on'of your present

-~

”

-role within’ the unde\gradu@te 1nst1tut1on I- now w1sh to re-or1ent yo

’

"tra1n and counsel adults in 11nkage w1th your. d1v1s1on of continu1ng edui?..

L4

't1on or commun1ty serv1ces program s .'v S ‘ /

The D1v1s1on of Cont1nu1ng Edutat1on or Fommun1ty Serv1ce or Pub]1c

Service at your 1nst1tut1on shou1d be perce1ved as an academ1c un1t that is

L

orlented to. serv1ng the whole communXty Just as 1n the ear]y 1800 s of

undergraduate educat1on,_the vast maJor1ty of these cont1nu1ng educatﬂon B
/ \\
programs are so]e]y ow1ented to the academ1c/educat1ona1 thrust They do

5

AN N . . R N \

'Older than Average, offer sandw1ch sem1nars, Fr1day afternoon TGIF gather1ngs

‘ -

~

L.

p . o .\.k'- 7‘/04..
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o not attempt to prov1de any sqpport1ve and co- curr1cu1ar serylces for the

ho11st1c deve]opment of the cont1nu1ng educat1on sfudent Further their
2 . &, .

resources in the program are so 11m1ted that they do not cons1der counse11ng
and adv1s1ng a s1gn1f1cant service. They are pr1mar11y focused on a qua11ty

o Tearning project w1th-f1nanc1a1 success. They have no backup funding, S0

';, '.that all outreach efforts must be self-sypporting. . .
' At th1s time,. peop]e w1th1n cont1nu1ng educat1on, lead by the book B

Patterns of Lifeiong Learn1ng, are. beg1nn1ng to- speak to the imperative need _

. . -
- -

‘for deve]opment of suppoFf've serv1ces Cont1nu1ng Educators are beginmning

’

to see value in offer1ng serv1ces wh1ch aid.the adu]t student in max1m1z1ng

and coord1nat1ng the 1earn1ng exper1ences In your capacity as ‘a student
: -: -affa1rs profess1ona1 you cou]d offer your expert1se to thls group, by
‘he1p1ng them ‘to recognize, organ1ze and. prov1de an 1mpact to the adu]t
population. Severa] schoo1s have: evolved un1que methods to serve the adu]t
;‘ » popu]at1ons Severa] large n1ght schools run’ the1r programs and staff from
4 to 10 at n1ght The Graduate Schoo] of the USDA offers both cred1t and
noncredit career and personal development courses which in effect provide
the services needed by the returning student. The Universdty of Georgia,_
Georg1a Center for Cont1nu1ng Education, has a half time staff member who
offers advisement and counse11ng to the even1ng school and ;ndependent study
student population. Western Michigan University ut1112es doctora1 counse];ng
students as counse]ors in the1r -continuing education program Externa1
degree popu]at1ons 1nc1ud1ng Emp1re State College in New York have evolved
'fspecia1 units to prov1de 1n1t1a1 in-take, assessment,’counse11hg and
: adv1sement as a component of the externa1 degree A]though'the variations
are numerous, the central theme is that return1ng adu1t students do need and
X
‘ 13
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.'desire cotnse]ing/advf;ing servicef Your expertise and interest end vieion
s will-prove valeable‘to these units. In essence, you eou1d help create a
mini—studeht affairs uhit,te serve the community adult population drawn to
your 1nst1tut1on S cont1nu1ng education program
W1th1n the D1v1s1on of Continuing Educat1on, there are units which
‘develop ahd_offer specia] training programs, short—term workshops and |
specia1ty courses.avAsbects of these'programs~Cou1d be epen to your expertise
as a teaeher/trainer.' By the very nature of the Stddent affatrs prqfession,
_humah deve1obment and,management skills are significant facets of your
expertiee Further most ;tudent affairs professiona]s are continuously
1nvo1ved with the tra1n1ng and‘profess1ona1 develgpment of students and
stqff. Thus, they and you have both the teach1ng techn1ques and content
'know1que to offer. . - o )
What specific areas could be suggested as specialty courses for.you
" to teach? ‘Please_take a few moments.ahd list your skills and training; The -
‘petentia]’1ist could inc]ude: humeh?reiations-ski]]s,-communicatioei skills,
group prbcess skills, counseling techhiques, leadership ski]]s, assertive
tra1n1ng, dec1s1on making, career p1ann1ng, management organ1zat1on, time-
mqnagement’techn1ques, M.B.O. and others. These sk111s, in concert with
'§\>” sound teaehing'princip1es,ia neei}“éséessment of your target group, and a
) ‘know1edge of the adult 1earner, can p1ace1you in a position of educatiﬁg B
the "continuing learner" outside the formal credit structure. At this time; -
| .I know of at 1eest 10 student affairs ﬁrofessioné]s who are offering courses
to business and ihduStry, community ]eadership groups, social service

agencies, and helping professidnals .through their institutional Division of
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Continuing Edueation.' Their topics are as general as communication skﬁ11s“
and dec}sion making'techniques, to the very specific interests iﬁ divorce .
adJustment groups and biofeedback for tension relief. They offer their
expertise within workshops funded by grant prOJects, profess1ona1 cont1nu1ng
education progfams, or evening community service courses to interested
community attenders. As.a first step to your foot into the door, i suggest
contacting the director of the commueity servjce program. You can'discuss
ydur'interest and expertise and define an apprepriate course offeriﬁé.

Your cred1b111ty and va]ue w11l be proven .after. the first course completion.
"~ Adult, part1c1pants want the1r money's worth. They demand a quality product
in an eff1c1ent.and effect1ve»format. If you are inept-wjth the codrse the
first time, you've iosf'yeur audience and yoer entree into the continuing
education program. If.you have been suc&essfu], your Credibi]ify and

.

acceptance is evidence age proof to the continuing education division ef

| Your.fetﬂre Va]ﬁe fo them. | " . v, B
Thus,‘if you wish to expahd your role beyond the traeitiona1

functioning of undergraduates, do 1nvest1gate your continuing education

program, and other programs in your.communjty. From my perspective, these

" are fert%]e grounds for your future involvement (note Figure B).

Third Realm-- - ' 3 . R i

Professional Entrepreneurial. Efforts

w

For those of you who wish either_to»exp1ofe'new opportunities for

ot
additional éfter—hqurs employment or full-time entrepreneurial efforts,
student personnel prdfessionals can bring their expertise to 1ifelong
learners who both need and wilT pay for specialized assistance. These

opportunities could include such areas as the development of a career ,
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ADULT LIFE CYCLE TASKS/ADULT'CONT}NU}NG EDUCATION PROGRAM RESPONSE
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assessment and planning centér for the community. - This center would offe

. .rggarding a fi?st céreer of~a mid-career change! This service’coqld'a1so
be quitgfvia§1evto,ceftajn business and .industrial concerns. Another
_bppgrtuﬁity igufpéused on various‘coﬁmuni y Jhdgprofessjona] clientele Y
gfoups Who would po?tracf with you direcf y'foyltraining.serviées as
,obposed to;uti1izihg‘£he/continuing'éducatibnlﬁfogram of your ‘institution
'for services. Thus, many state égencies;ﬁas‘a'prime example, contract
'tra1n1ng for sUch bas.ic sk111 deve]opment courses, as assertive tra1n1ng,
career decision- mak1ng, commun1cat:on techn1ques,_1eadersh1p deve]opment
and t1me~management.» One group of'1nd1v1d%a1s ‘at the Un1vers1ty of Texas.
at- Aust1n has deve]o;éd a pr1vate training firm. Th1s firm includes several
student affairs profess1onals who conduct workshops w1th var;%us business

~and state agency groups One member of th1s group is paid QL the group

on a ha]f—t1me bas1s to so]1c1t contracts,.wr1te grants, etc. to elicit &

bus1ness. _Tng found that a]though it was a slow beginning, their trajning"
becémé'known.as;a qua]ify product and therefgre théy receive more éttention
and further employment opportunities. |

Thus, entrepreneur1a1 efforts are high risk- tak1ng activities, but

can be quite valuable: a1ternat1ves for those interested in pursu1ng con-

-tinuing education activities as a professionaT job..

. Sumharz
" We have looked at our chanéing society, undergraduate institutions,'
aﬁd the concept of 1ife10ng,1eqrhjng;a I have suggesteq'newvroles for you
within the area of studeni affajrs, the division of contihuing education

A
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* and within ’the‘ larger commum'ty. It is up to you, your ta\]ents and \i‘n'teres-ts',
. ‘and :your commitment to become a Continuing educator. .
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