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Over ‘the past'few yegars, the University of Vlrgm[a Mld Atlant|c Canter and other partners in

. the Mid- -Atlantic Qommumty Education Consortium have placed a high-priority on the development

J

Q
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-open at osphere for expgrienclal Iearnlng Ho

and dissemination of instructional and promotional materials which address developmenta) and
tralmng needs in the field.\ One of the |de\nt|f|ed needs of the Communlty Education Moveinent is>
increasing the meaningful lnvolvemefl\t and participation by people in all matters that affe(_:z.'them

as individuals, as families and as a community. It has become the responsibility of Community: =

' Educators to share expériences, ideas, approaches, and techniques which facilitate and enhance the
involvement-process in communlty roblem-solving arid leade"Sh'p development e

Several techniques are used to rovide involverent experiences. Maniy CO"&mUﬂ'ty EdUcators
both as tyainers and as practutuoners have beenxnvolved in structured experiences which create an
n.(\ ever, the number of experienoes is usually small and "
interaction exercises‘are not used frequenﬂy or used to their full p°te"t'a' for assisting in the
development of individual ongroup 'willingness to become involved and to participate.
Because of the lack of training and experience i in the area of using interaction experiences o

promote increased involvement, John W. Warden, 197677 Center Associate of the University of,

Vll’gln|a_M|d Atlantic Center, began, collectmg and developlng interaction exercises for Community .
Educators. One result of the collection process was the compilation of a sourcebook to be used as a
reference document for trainers and practitioners concerned wlth’adaptlng new approaches for
outreach and meaningful involvement in various:training experiences. ., ' i
John's community educat|on experience |nc|udes coast-to- -Coast |nvolyement He has se Ved on
the staff o} two regional Commdhity Education _Centers beginning at the University of Oregon,
Northwest Commqmty Education Center. He has served as a VISTA volunteer in Oregon and
Teacher Corp Intern in lowa. He has traveled extensively to experience ledrriing opportunities in '
human relatlons commu mty“dev Iopl’ne"t and Conﬂ\umty educatlon JOh';' is presently a pqwate

Alaska. C ‘
The so rcebooJ< isa valuable addutlon % \’John?alr ady ex nsnve contrubutlon to the I|terature

instrugtional materials WhICh address spetific tra|n|ng needs. The consartium feels'th th's i
collectlon of Community Education Interaction Exercises will ‘drew forth” and expand your '
efforts to faculltate citizen ikvolvement and- par’ucnpat‘lon in comm nlty life. - .
I - ’ r_ ‘
= Larry(E. Deck Director .- .
—_— . Mid-Atlantic Cerfter for Community Education
S . .}- " School of Educdtion N\ .
\ ‘ . - " University of Virginia ) )
R . H , ’ ' -
A - Q -
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J S lNTRODUCTlON us SAND ABUSES
L John Ww. Wa‘rden , L e . ‘
[} o yJ S
Co.mmumty Educatig@rat its hest represents mvolvemer{t arid lnteractlon Such interactionis . = -

necessary to insure not only that individuals achi ve dersonal growth but also that a “'sense 4
cammunrty” evolves. —Gommunlty education hal ireturn to.education its or|g|nal meap?ﬂM
draw forth or bring.out’’ the human growth pot tral in us all. This collection of material is
designed to maximize human |nvolvement aroul‘;d speclfrc topical areas which are of interest to
\ecommunlty educators Through ‘the use of this maternal perhaps.we, as community educatars, can
dev@lop tra|n|ng opporturiities which are consust'ent wrtﬁ our overall phrlosopHrcal commltment to.
the engagement of others’in the creatlon of communlty ) -
. Ingiving consideration to the use of one or more of these exerclses it may be wise to return to
- the specific ¢onditions of the local tralmng design. enflfer,and Jones (1973) encourage all trainers
‘to consider each of the following factorsin &r vrng\a the:’’design parameters’’:x1) the contract,
-2} length and timing of the event; 3) Iocatlo and phys|ca| facllltles 4) famrlrarrty of participants
_with each other, 5) previous training experlnces ‘of participants, 6) availahjlity of-qualified staff,
7) numbeghf part|c|pants 8) access to ma erials and other aids, and 9) _opportunity’ for follow-
through ly. after the trainer has arrived at these major parameters can effective training exercises
be developed and clearly specified’ All such learning opportunities involve: 1) the develdpment of |
objectives,-2) the ‘specific c’ontent and 3) the structures employed %6 focus learning. (Pfelffer and

-t

-

&

' Jones 1976).

In Considering the usefulness of these exercises the traiflgr may wish to ask’himself or herself

B the. following kinds of questlons 1) Is the exercise suited'to t bjectlve? 2) Does it lend itself to

“knowledge, skill or attitude learning?, 3) Does’it requiire water/lesser degree of background -
kriowledges; skills or-attitudes than participants presently possess?, 4} What specrallzed skills are
required of the training staff @d are they competert in them?, 5) Is°the exercise comfortable for
the trainer and participants?, 6) |s the exercise copsistent with participant expectations?, 7) Doas
maintain enough/too much control by the trainer?, and 8)Js the exercrse slow or fast- paced7 (Dﬁ)
‘and McCallon, 1975). e

This collection of materlals can be either used or mISUSEd The use or misuse rests ‘upon the '
shoulders of youy the réader and training designer. Obviously, any one of these speC|f|c exercrses can
be selected fron:j)l’hls collection and utilized almost instantly. To doso 1nd|cates(a hlgh risk-of” misuse
and unfortunately contributes to the view of "|nstant” design. .The exercises can QUICk|y become -
gimmicks to fill time or to satisfy people’s need to be involved. _This type of utilizatian represents
not only misuse-of the .material bAt alse a deeper abuse of people s, time and energy:

Proper,use of these matenals takes tlr(\e time to fhodify the exerclse o accommodate IocaI
SItuatlons ‘tire to rehearse and review specific ingiructions, time- to pre-arrange rooms and obtain. |,
necessary support materials, and timé to&valuat he exercises after they ‘have been completed A

" Skills are aiso needed: - skills in stating goals which are’ hlghly explicit and specific for thé .
training deslgn skills in ant|c|pat|nglhuman reactions to the exercises; skills in putting together a

\

\_) fluid, open’ and flexible training design; skills in collabor;tmg with others and skills in good’ basic

human relations. ) . ( : ‘ .
* While these exercnse; are desrgned to galn high part|c|pant involvement, such |nvolvement is ..
by ltself not enough) C many cases background and pre@ratmn for these activities requlres a

AN
e 1 @ '
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- base Ilne of knowledge and experience, Tran@rs are erlcouraged to review the supplemental reading -

~and resources ahd determme when information is deemed approprlate to share, both be’fore and after
the exercises. Kmowledge.and mvolvement need to-be ctosely interwoven. [

in the final anaNS|s three very |mportant things emerge the local traumng opportunity, this

) collection .of.exercises, and you. The manne‘r in which 'ypu choose’ to bjend these three |ng;ed|ents /’
isyour decision.. J S|mply ask that you do it wnsef\and |thz§are and conslderatlon for those people ki .
directly affected. . IR TR . “ua PR g

Reprodbct nd use. of these Speé’j«; ’exercrs\es.may be. done wrthout the meed for copymght N PR
clearance: -l ndeég 4 encb/mrage you to’do so;f\Please i erely crt‘&thls coIIeCtron a§(the orlgmal J u:ce.' - {
,_Pe,rmlssror) to rep!oduce the entire } xt is ndt grantefh.but addltlonal qsples are- avarJabYe t"NQLgh the g «
: fid- Atlantrc Community Educ&h‘o ,Centgr |W|rg a_, - L ’ -

uted by S

g “In conqusron Zl -would personally ke to: acknowledge the edrtorral suggeétlons cont«n
e - Lfy Decker, University of V,rrguma Mi¥e' Kaplan Umve5‘5|ty of V|rg|n|a Jack Mlnzey E~a15te/r1n ) : .
Mlchrgan Unlversrtys Steve Parson, nguma«Polytechnuc Institute; Joe Ringdrs, Arhngton F'ublrc
Schools; Jerry Thornton Washlngton State Department and BI||'P0)%Fd W4 hln on, D.C. ﬂb

Sehools, o .. T o _ . -
2 o . . - ) - e B . )
S Now, Ietsget on WI’ch the exercuses 7 o = el e
] -#'i -, . . : . . . . N / A T o PO )
A xm, Lo A 4 RN . T L j; . . : e .
..a“ v..P LIRS hd . . I s . : - - ! . N
. . .2 . # > .. ‘ v R

Davns Larry and McCallon, Earl. P/ann/ng, Conductmg and Eva/uat/ngWorkShops Austin, Texas

>,' . kearning Concepts; 1975. "/ k RHR -~ /
% Pfeiffer, J. William and Jones, John E. "DeS|gn Consrderatlons in Laboratpr Educatio‘n " The '7973 ,
. ' Annua/ Handbook for Groupy acilitators, LaJolla, Califqrriia: é‘irversr Assocuates 1973 2
‘ Pfelffer J. erlram arfd, Jones, John'E. ”Introductron to the Structured Experrences Section,” The . 7\
".‘.’7 7976‘ A&nnua/ Hané/book for Group Facr//tators LaJoIIa Callfornra UnlverS|ty Assocﬁtes, Yo o 2
- 1973« ¢ o o . AR . ;1 \g{
")( L .. , » ¢ , ] . . .i- N - ~°' . . ‘ ) ' .-,\;-'.
. . \ : 4
i l ” BT . r N ¢
~l & . . If 3 ) ; 611 ( -~
. ) W A : ‘ 5 I R ' ’ . L.
‘ »\',-‘ . . - . N
- o / IR ) > 3 N
. N A L~
i . S - « - -
: o . o y r ) H _
i . ” ; . .
- 'l' \.. . "
. .0 . ’ v ¢ : -
. - 2. ) . - ' . y N
. Al _7 - . / . ~




PR . '15-20’mlnu'tes Yot - ¥ C 5 S ) _ |
S Matenals\ . R Y Do ' ) ~
L% o Suffucrent nurEber of 3” X 5” inc‘ex car%(‘one per person) vqh a dufferent resource listed on
S T * each card. . A \
R 4 Teoe Ly Rh M . ') .
~ %« 7 _IL Pins to fasten cards\ ' \ / T T
= . Iy e . A s
T T i IR R R
3 L. b PJ&ys:caI Arrangements ' o R I L . ' o
. [ The roont’ need-ﬂo be oIeared of anﬁ b] cts which "migh{gﬁﬂm the way of people mrllmg .
: ' - !around " gettlngto kn ach othe and corﬁpletﬁ this short work task L
.y - ,
‘I s - A - . - - o . » N . N

’ ‘TheFac:Iltatuv'ﬁ:;ure A -

o e N Thee faculltator mﬁ'oduces he exercise by explaunmg that the patticiplhys are about toplay - )
N 4 T ashort ”game in which®the y gre each to gues§the resource that has Jen wrritten on the ~, -
B . 3'! x 5" card'and pinned totheir back (make sure: people gdo Qot havé an-Opportunity to see ' (
e ~the cards) Each_participant wuH have one sucp.ard-pinned on his/ et back. The object of
‘ , ) the game is fo each partlclpant to’ determme he narne of the resourcé listed on the card o'/ﬁ
Lo ‘,"~-_ Chisherback. N\ . . g 7 o o
< '_ | . The operatuég procedures are expl-amed as foIIow§\ S '

1) Participants may not tell another part|C|pant ‘the specmc, hame plnned on hIS/her _
- - back. . ' . : :
2) Partlctp;}nts may mull around’’ or waIk Q)obt to. ask questuons of other partumpants

~ -

o 3) Participants may ask onIy ‘yes.or ng’ questrons in tryung fo discover the reSOurce
. -° . name. : S ' :

[

- . 4)° Participants may ask only three:"'yes. ne'" ,uéstidns of any one glerson an'd'then must

NG ; - ..move on to seek he1p from anothergersofr. N . ‘
' o . . ) -y ¥ -‘ "" ; : llv
. ©.3B)  Participants keep circulating until each has guessed thefesourc listed on the 3" x 5" .
N - card on his/her back \ - ' I ,
. ~—6) Partrcnpants who finigtrfirst should remain in the @antf to help others discover their
B resources. S e e
'f/: 7)  The game W||| not begiti dntil’ _u;ldma\ed by the facnlltator
. : = 7 \ P - ) ) C. . ’ s
“Developed by b/w Sante[lanes and John Warden. - * o T o /\1 oo _
. > . . . . f‘ . 1. . . R
. CARR J
o N - b 1 \) . ’
. - ? 8 ! \.
. . N3 ] . ( )
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) Supplemental Readmg esources -

-

Trajner Notes_: o .

IV On,ce all people have cards on their. backs the facilitator demo&trates how the procedu re.
lS‘t.o work by glvr’r?g an example of a yes-no-type question (i.e., is my resource.a person?
,yes-no |§ that person associated wnth socnal services? yes-no) He/she re- -reads the
f‘nstructuons if they are unclear at this time’ “and then |nd|cates that the participants may

. begm e . ) .y
Vo A short debnefmg time can be added at the end of the exercnse simply to note the breadth

of resources uncovered. Did the exercise help expand: parﬂcnpant knowledge of whatican .-

be consudered a conﬁmumty resource7 T 8 T .o
' ¢ - ‘ s B i«. . o (
SDGCIaI Notesﬁnstructuons o e

This exercise ls desngned as a "Ilght" mtrqductory exercnse "which gets people up out of
their chairs and meeting each other at ﬂ:ontrlved task, Most people find it fun but several
may take the task rather seriously.- See the ljst on the following page for some rather
unnsual as welf as common resources you might I|ke to ut|I|ze

2o o
Jones, Ron W. Your City Has Been K/dnapped San Francusco Cal|forma Zephyrus ,
Education/E xchange, No.3. - . .

'Wurman Richard, editor. Ye//ow Pages of Learn/ng Resources Cambrudge Mass.: M4 T.
Press 1972 ! -

~ . - 1 . . s o R
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" —a sidéwalk
- .

4

—a telephone pole

- proétitute

—a river
—atree -
PR | . -
—a'teacher
-

—a bank ’

-

—a classroom

B |

—3 béok

—a child

~a Hotel

-—an airport

.

—a.cemetary

.o

| '%/a candy maker

- [

" —acarpenter

-
i

-

- .

-

—a Iibrary\)
. -,y-. C " : ,_‘
- - <“anewspaper
4 . .
_ *~a fire hydrant
’ j . i . N -
~ —abowling alley

4
.

. —a junk yard. -

“—money

—a smile

—a hospital

—a garbage collector -
¥ P :

i

*

—a-greenhouse .

—3 taxi-driver’

—a mail carrier

B

—a telephone

—a neighbo‘r

A List of Possible Resources -
~_for'Utilization in " > - .
. “What is a Cor_nhl:ni't’y.,Resour'ce'z "

W

. —a \rsstaurant

.

~.
R -
Ce
.
« .
~ -
S
LS
“ " -
.o e
-/ N
vor Lt

o o
—azZ00 - - °.

."_—you rself

' 'y
—a museum

L)

—a tree stump

%

—a city_planner

v

. .
. ’os
4
-
"
’

—an advisory council member

—a principal v
—a television set -
—a telephope directory . -
R T
—a-journalist e
. 4
~—a gas Sta,tion
—an empty building _
& »

—a pastor or clergyma

\ .
- \
.
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.- .
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e 2 commuNuw EDUCATION BELIEFS: _ :
o " S - AGREE DISAGREE* , e
Goals ' ’ '

v - | To- deve‘lop an understandmg of some of the bellefs assoclated wuth community eduqatlon

. ’ II To provide parth|pan‘ts with an opportumty to reflect upon those belléfs on avery.
T B . personal level. ‘ o ‘

A . - . ’ ’ . . . ’
Group Slze I : . )
: . Approxnmately ten to twenty participants, but the exercise can be varled to accommodate -
more people. Small groups are formed after indtial reactions are completed by |nd|v1dual
part|c|pants to compare answers and to further discuss reactions. :
.. Time - '
.-20-30 minutes
" Materials .- :
I. A list of the communlty educatlon bellef statements for'each part|c|pant (see page #13).

C H. Pencil or pen to react to the statements.

Physical’ Arrangements :
Participants need desks or tables’to complete the belief statement forms and then to form

groups of two to four pers0ns Chalrs should be movable

by L. . . <

The Fac’ilitative Procedure . T
. The facilitator explains the goals of the exercnse and d|str|butes the “Community Educatlon
Belief Statements” to each participant. : e T

. Participahts should be given ten minutes to read all the statelnents and to.respond in either
. the "agree” or "'disagree’’ column. Participants may reword any part of each statement to
resemble more closely their agree or d|sangae response This should be completed on an’

individual basis. : -

S

1. _Partncnpants are then grouped with other part|c|pants to compare answers and to determine.

if group consensus can be reached with regard to each of the statements. Groups can be as

. small as two people but group,s of three to four people allow more interaction- and generate
™~ -more dlscusslon (15 m|nutes) . S

IV. Large group open discussion can follow upon co;npletnon of the smaII group work. The
facilitator may ‘wishgo see if part;crpants can suggest additional statements about
community educat| which are not on the exnstlng list. (5-15 minutes)

»

"Developed by John Warden. .
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Varlat:ons : . T~ ' v . o
I Rather than suppl’y‘any list of statements, participants can be asked to generate a list of

their own belief statements about.community education. These lists can then be shared in
-a small group wij Mher participants and each group can evolve its own list of bellef
statements which cari be posted on walls for all to see. Such statements can also serve as .
basic principles upon which a local program can be conceptualized. Thus; a very personaI

LT list of belief statements about community ‘education can become a part of @ Iarger

' statement of b‘éllefs developed for local use. (See attached sample list.)

. Index cards (3" ‘>375”) are distributed to all participants (five cards for each perSOn)
) Partlclpants are asked to wr|te five separate belief statements whlch they assoclate with
. community educa’nQ‘n (one statemeg;t per card). AII cards are then collected and mixed
together in a hat'box or other container. Cards are drawn from the container and read
aloud. Partlclpants alternate drawing cards and readmg statements Others may conu:nent

Length of this exercise will depend upon number of people in attendance; it is .
: recommended only for-groups of ten or fewer people. Larger groups should be clustered -
* 1 into sub-groups to keep the exercise from extending too long. Part of the fun of thlS
. ‘ex@rcise aISO Is trying to d|scover who wrogffeach statement '

.

N

Special Notes/lnstructlons : ~

This is a good exercise with people who have little awareness of communlty education. it -

allows |nteract|on but is also educational in nature. Since most of the statements are
positive, people will tend to agree with the list. The facilitator may wish to generate
further interaction by deliberately adding statements which do not reflect communltY
educatlon beliefs. The list can be modlfled to meet your specific purpose.

Supplemental Readnng/ReSOurces )
""Community Education: A Statement of Beliefs,"” Gaunesvnlle Florida: Center for -
Community Education, 1967. : ° )

Decker, Larry E. People Helping Peop/e Midland, Mlchlgan PendeII Publishing Company,
1976.

Kerensky, V. M. &Melby,ErnestO Education 11— Rew.s‘/ted Midland, Mlch|gan Pendell
Publishing Company, 1975..

Warden, John W. "What Others Say About. . . Community Schools,” Charlottesville,
. Virginia: Mid-Atlantic Center for Community Education, 1977,

-

Trainer Notes: -

Q o

ERIC S -
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. on whether they agree or disagree with the statements. No names are written on the cards.



Community Education Belief Stateménts*.

-

Llsted below is a variety of statements about commumty edUCatlon Please indicate in the left hand

W column whether you agree or d|sagree with each of these statements You wijl then be-asked to

: join a srpall group to compare answers and to arrive at a group COnsensus Please feel free to
‘reword any. of the statements to reflect your position if the need arises. Yoy mught also wish to add ' ‘A
two or three statements about community education at the bottom of the page.

n

) - . , : . N . » , , . Lt

' AGREE  DISAGREE' L . .- .
4 .

-~

() { ) 1. That ejucatlon is a life-long process . .
: s
() S0 (ﬁ That sdhools must work with other educative forces (home, peers community) to :
“ m T, : 'prowde the best possible educatlonal experlences _
N (). () 3. That educatlon encompasses the entire communlty and all its people.” *
( ) L0 4. That the school exists to.improve the communrty of which it is a part
() () 5. That it is proper for the §chool to take the lead in bulldlng community solldanty and .
communlty apprdaches to the solution. of prablems. . . .

i

() ‘ (‘ ) 6. That |t is appropriate for the school to become the center of servuce for helping people
v fulfill their basic needs and wants. .

() () " 7. That many of the barraers to socfal ‘progress can be remOVed when §chool! and
community join hands for a united approaéh

() {) © 8. That parents and other community residents should be utilized as resources for
curriculum fulfillment. . :

() () “9. That the curriculum of the school encompasses all programs and aCtIVIUeS from early
. morning until late evening, onweek-ends, and during the summer.

() () 10. That a comprehensive communication program should, ang can, be developed that-wil) .
reach every individual in the community. .y

() ()" 11. That public support must be devetoped and m0b||lzed
) () 12. That we need a concept of admLmstratnon that sees all of the community as aresource.

.

) ) 13., That education must be creative, dynamlc and Communlty-centered.

() ) 14. That an essential goal of education is to méke it possible for human beings to change..
{) () 15. That educational administration must rise above managerial concepts to NEW
" . ‘ dimensions of leadership. - .
() () - 16, That teamwork Is achieved when the Op'”'°n5 of individuals are valued.
) () 17. That the function of administration is to liberate rather than restrict the personalities
of all involved in educatlon -y

() () * 18, That a leader with a great faith can almost always fally otherg to his/her cause.

() oy Other

f

() ( )’ Other @

Commuynity Education Interac {agn Exercises

s

*Adapted from Fred Totten material, The Power of Commun/ty Educat/on (Mrdland MlChlgan
Pendell Publlshmg Company, 1970)

Q - ‘ " ‘ ° \‘\ |

Aruitoxt provided by Eic:



d Commumty Education MSumptlons ’and Behejs - ¥
. ASampIe List o e, ’
- - . . . -
]; People want tolearn.. I A : ‘ / . | k -
2. People want to share. o ) ' L ey '
. "_ ‘3. Learning is ar1 on-.'go‘in'g process. - Lo - y
4. Needs can be realize_d. -. v ‘ '
5. Peopte can work.toget.her/ , : _ IR
.6_~ All publlc fa’cnlltles should be used to the fullest. R i ,
T s good that people are involved in maklng decisions that effect their, Ilves
‘8 There are resources within a commumty to solve problems N ‘
._g 9‘. Learnmg is a Ilfe'long process. - o - | . S
. 10. Self-interest is subord:n’ate to the common good.
) 11.  Cooperation is essential to succegs. , ,
12. There is a need for cooperation. \ - . ©
13. - Community education ser_yes as'a catalyst. ]
14. People like to tearn and do new things.
15. Community involvement is necessary. . = . e s
16. Schools should,supplement the overall community edugcation K-12 program®
17.  Community eduCatiOn sheuld encourage cultural enrichment;
i 18. Community education should prov'ide for positiQe change in the community. ;
] 19. Community education should encourage agencies to contribute more to the commiunity.
20. . Community education should provide mpt' ation for community involvement.
21. Uiilization of existing community talent is of uthqost importance.
22. '
23.
24. Coordmat|on and cooperatlon among age cies is a must.
25.  Evaluation is an important component of community education programs. -
. D]
Toe : B List of belefs developed by participants in community education workshops in Nome, Alaska
T, o - . y | ,

14
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" 3. COMMUNITY EDUCATION “ROOTS"*

A 1

- Goals T DN
To develop an hlsiorncal perspect|ve of community educatnbn

-

If. To illustrate the variety of ph|losoph|es actuon ‘approaches, and f|elds of thought which
has, in the past,. lnfluenced the development of community education and will continue
~ to.do so today S

: . To widen partlcspant understandlng of the factors whlch have contr|buted to communlty s -
educatlon development., . ; )

- v o . ’

Group Size . .
Ten or more participants with members subd|V|ded’;nto groups of two or three person
small w0rk groups o e o .
L [ . ) B e N | N [ P i
Time . - - ! ‘ Co ’ 7 -
“ Approximately 45 minutes to an hour. o : e o e
Materlals - - . : oy

Large sheets of newsprmt or butcher paper

) I Maglc markers ori:rayons (at, Ieast one per group). ) . ,
1. Masking tape Qr some other type of adhesive to display finished products. e ‘ .
. ' X . ° ' ’ ’ ‘
Physical A’rrangements ‘ - .
. Dyads or triads are seated far enough from each other to permit small group d|scu55|on o

and task accomplishment. - , \ : . . o L

. Small tables or a comfortable floor is used so that the paper can be spread qut flat and be v _
seen.by each participant in the group - : : \ e
" The Facnlltatuve Procedure
. The facilitator explains that community educat|on is not completely a new philosphy and R
that indeed, its "‘roots’’ can be found in & variety of different fields, action approaches,
. . and philosophies. No one group or organization ¢an lay claim to the development of
7 community ed&rcatlon Rather, many have contrzjuted in very significant ways. Several
examples can be given (such as adult education, communlty action efforts, early -
progressive education movement, etc.)

NI Explanatlon of the, goals of the exercise as outllned above is then offered. DISCUSSIoh\Of
the spec:fnc tasks may be done a\ this time or after T groups have been formed. -

M. 1If partlc:pants have not aIreadyjlwded into dyads or triads, they should do so now.

V. Maglc markers and one Iarge shéet of butcher paper are distributed to each of the small
small groups with an explana ion that this matenal will be utilized in connection w»th
- the ’ roots .exercise. e . . ' i

I

"Developed by John Warden. . - : ’ c
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V. The task of each group is explamed as bemg two- foId - L ' .

1. To decrde upon a graphic idea which somehow deplcts the |dea of ’ roots” (tree ,wi.th"
roots, a carrot or anythlng else from ""Mother Nature”]." '

2. To uncoﬁ many different phllosophres\lactlon agproaclﬂes or prevuous events that have
“contributed to the development of community educatlon and wr|te these |deas in the
hematlc graphic already agreed upon. Generate as many |deas as posslble given the~
. time constraints. All ideas. are written on the paper.

3. THe end. result’ shouId be a graphuc picture {see éx;lmple) deplctlng a var|ety of dufferent
v -roots which have contrrbuted to community education and can be’shared with the ~ °
_entire partlcrpant populatlon Each group wnII be given approxnmately 25- 30 mlnutes '

to accomphsh this tdsk. e AR = L

V1. The fac;htator watks \’round the room to see that groups: understand cIearly the task‘at .
hand and that they accompllsh both parts of the task outlined- above. When groups near .

completlon of their tasks, they should be called back together for sharlng of their grabhlcs y o

VI Dependlng upon the number of groups, a brief tlmpérﬁermntted for a representatlve from
each group to explain his/hér graphic. If there are too many groups or.too short a time *
period, the facnlntator may choose to display the graphlcs on the wall by Ut|||2'|ng the -
masking tape. Each participant can then wa|k around the room arkj viaw how ,others N

accomplls ed the task ' - . : ™~ - o o

~ .
a,,
SRL N

_ VIIi. The facilitator may wish to note furthlar the s1m|Iar|t|es and alffere Ces that emerged from
- the grap ics in a short debriefing session. Any of the supplerrfental dlngs or reSOurces hd
listed below can be dlstributed or.noted. The entire exercnse can be fun and at the same

L

. . . . 4 o %

time uncover hlstorlcal roots that noa;extbook or writer cou|d possnb|y identify afon? e,

3
& ' 4

Variations )
I Larger groups of partncrpants may be needed for larger numbers of people Do not orgam,ze
groups of more than six to eight people because the chances of individual partrcnpauon
lessen as group size increases. o » : : :

‘11. Thinking up a “roots” analogy cén be omitted. The words ”communlty ®ducation
ph|losophy” can be placed in the center of the paper and participants can be asked simply
to add "words in the margins. Circles can be utilized to depict dif t ideas Wlth regard
to the roots of community education {see example). .

- Special Notes/Instructions
This exercise issmeant to be educatlonal as well as fun: This means that the trainer must
« reflect some of the fun and excitement in the |ntroduct|on and throughout the entire
- *process Peopie should be encouraged to come up with wild and fun graphic ideas. The
" exercise also requires some understanding of what commumty education is all about in
terms of Qasic ph||osoph|cal principles. The facilitatorymight wish to undertake. first an

exercise designed to uncover those principles or to deveIop some base line understandlng e

.
“



7 Supplemental A‘iad'"g/ﬂesources { o ..
Decker, Larry E, Foundations ofCommun/ty Educat/on Mudland Muchlgan Pendell
« Publishing’ Company, 1972. _

3

(! - Dode, Homer E. "“The Past, Present and Futureof Commumty EdUCat|on v Commun/ty
‘ Education Journal, JU|Y/August 1973 o . :

~ Aaplan, Michael and Warden, John. Community Educat/on Perspect/ves M|dland
Mnchlgan Pendell Publishing COmpany, 1978 (espec(ally Se.ct on 1}

-Seay, Maur!ce and Associates. Commun/ty Education: ‘<706’V6’/0p/ g Ph//osOphy,
M|dland M|ch|gén PendeITPubllshmg Company,.

\ A - "To Toueh A Ch||d” HistoiYeal film of the development of communl y schﬁools in Fl|nt
: Mnchugan produced for Yhe C. S. Mott Foundation and available from most reguonal
aid,ceoperatmg comrpunity educatuon centers around the country

“ . . )

-~

< . _ |
‘Trainer Notes: _ » L >
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- . 4. WHAT 1S COMMUNITY EDUCATION?

-~ A'LETTER AND WORD EXERC‘iSE* R S
y . Yoo - . ) ‘ . S . .
Goals N , : o J \ .

. To share some rather quick initial perspectrves on the medning of commumty education %,
among part|CIpants L - . - . < -

A . 7
1174To develop some participant base line lnforma»tlon -about community‘education which’
can\be shared amon'g ‘the participants. :

Group Slze : ) e ,
. Small groups of from four to six people are preferred no hmrt on the number of smaII
groups. - C o ’
. " . 3 . it g ] ' ﬂ 2 B
Time .- S r L : -
Approximately 30 minutes. = o L . ‘ ®
A ; ( - .. k]
.,I\/Iaterlals » " _r : ‘ ' ’- ‘ \5
N g;a,tge sheets of newspr|nt or butcher paper ° ' ,
RSP LE
. Magic- markers o crayons (at Ieast one per group) . -
[H Maskmg tape or adhesive tape to display. finished product& o~
. Physical Arr'amgements : . - '
A L. Small-groups are seated around tab#es so that the paper can be spread out flat and seen by

all participants.

\
Il. Tables are spaced far enough from each other to permlt small group drscussron and task
accompllshment ' ' : ,

‘

| The | Facmtatwe Procedure cees 0T e TR

The facijitator’ explams that th|s exercise is somewhat [rke a game The taskof each smaII
group i to come up.with’ a reIeVd‘ht word beglnmng with each of the Iettefs contarned in

Y the word, ' communlty educatron - : : . ' a
t1. Participants are instructed to list the column of letters on the Ieftfhand's'ide of the'
butcher paper (see sample on next page). 3 ‘ -
/ .
[11. Each group must now come up with at least one word for each of the Ietters in
v . ““‘community education.” These y8rds must in some way relate to participant

understanding of community education: Groups should be prepared to explain their o
answers before the larger group if asked to do so. e ’

V., The facilitator may wish to start the exercise by grvrng an example of words wh|ch begln
with the letter "'c’’ that could be associated with community, education (i. e., community,
council, commumcatmg, change). Although several letters are repeated (”IVI "G, D
and "N"’), groups may not use the same word more than once.

|

*Developed by John Warden . : S ' ' !
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Sp{;’CIa| No;es/lnstructlons . T O

.

This is a rather simple and eaSy task that: any group can accompllsh wuth very Ilttle prev|ous
_ knowledge of comm\Umty educatlon It is a good early ‘warm up’’ exercise er groups. -

.

. . -
i " . .
-

f“ Supplemental Readmg/Resources
Kaplan I\/Ilchael and Watden, John Commun/ty Education Perspect/ves Mndland MIChlgan:
Perdel| Publlshmg Company, 1978.

"’A Sense of Cohmunity,” Film »o-the evolvement of corhmunity éducation produced for
R " . _theC.S.Mott Foundation and available from most reglonal and cooperatmg
' commumty education centers around the country. - )

on"

Trainer Notes:
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" : < {\‘ S Community Education Lettering Exercise -
' . -, 7 Example Answers® ; e A\
v = SE : oo T o
These three lists each spell out community education with the first letters: & -
ese three Jsts each pell o gucetior with the Tt & L
N . . . . ) ) . ' a ‘ .. ‘ Lt
" Cooperation . ' Cultural.activities -~~~ -& Communications. -,
: - . . » - . . - - . . .
R L - B N 4
Organization - .- R ) (_)pportqmﬂes , “Organization .-
N - Management T o Methods study - ~ Money . .
© "I Mutual support /- _Mental health ‘ © - Management AR
United efforts” . . ... Unity - L unity
3 ‘, ) . ; \ . : . ¢ . .‘ A . |
Necessary knowledge * - * Natural anlity - - .~ Needs
Improvement : Imagination - - R Interests ?
" Teamwork . * ~ Time involved > Together
Youth activities Youth programs o . Youth
Effectiveness =~ . Equal opportunity ~ » . Enriéhment
civect _ . =qual opE | . L chriehment
_ Diversification ‘n_;/', I. . "Depth of'unJerstapding % 'Devélopment"' .
N S _ ] e -— R .

7 - Universal ' . Understudy ' . Utilization - :
Commitment K Q_qmmunicaition o ' Cooperation

. éﬂult'activities» L e " Attending community projects ) Action

Togetherness 7 Tolerance & ) Teaching .
\ ) . g ..- * ) X ) o ) » N ' .
= dnvolvement ' ‘ Impact study : Involvement
Ln . 1mpgc . i
O o ~ . . .

Opportunities . o Q_ffé'_rjng ideas o "+ Objectives

Needs ‘ Neighbors involvement Neighbors
1 —_ :- . . , . - - ' .-—_ hd
. N B . - . - - -
. “"Participants’ answers from Haines, Alaska workshop. ,
' . . - _. R ‘ . ‘/_ ‘ . - "'::," --f"-v..f.;/l wi
\ . . ,-. o . f

\‘1‘ e : o .,,,.’; . 22 ’ Oy~ 3 ’ .
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. i s co'M‘MUNlta SCHOOLHOUSE GRAFFITI* - I
Goal-s o G , . ’ ST s o AN

toaon —L To ‘discover partlcupant expectatlons needs and resources for a partlcular workshop or =+ .
r _training session.

5

10, Todevelop a‘planning and resourceyt from which later tréining exercises can heJdesjgned.’

.w‘ L - . . . & ' , . _.'._A.."‘ . .
B . t . . N . AR K g
? Group Size ° oot T ST T
. é Any group. of elght or rLore people o ‘ '_ R . L B .
. Jime s Y A T
., .. Approximately 20'minutes. x4 R Sl ' A
' . A : - . -, . \ ' ",’ ‘,‘ i ° '(;.3' A 7 ' ‘
Materlals ‘ T - o ' : Ly ,
. « Qne very long.piece of butcher paper (6’ or more dependlng upon size of group) or seferal
f sheets of newsprlnt which can be taped Eogether . o Liereom Y
I Felt tip pens or pencils. EPR T '_ ' _
. A graphic. communlty schoolhouse drawn on the paper in the mlddle as the paper is Ia|d I
" horizontally (see example). , o . ’
Vv, Suffncrent masking tape to hold up the Iong butcher paper o
Physlcal Arrangements : i T

Before participants have arrlved for the workshop or tra|n|ng session, tape. the Iong (6’ or
mB?ET'butcher paper to a flat wall which: has a hard backing and can be wrltten ‘upon. In
the middle of the“paper should be a graphlc profile of,a schoolhouse buuldlng with door
steps on both s|des Use varlou§ colored. magic markers to deslgn the schoolhouse or have
the- graphic already: e.‘bmpleted by a frlend or associate. Make sure‘the paper is securely. .

. taped to thé.wall on atl sides’ and ‘corners.” “In the'm ddle of the paper and on the left slde r,

= of the graphic schoolhouse write the word "Gives" gt the top. Write the word “‘Gets” on .-
. "the right side of the schoolhouse, near_the top, at mid point in that space (see ) :
llustration below). ~ -, , S - -

"Whot | Planto L ‘ '. : Whak. hope
et . e ~1
Give 1 Get

11

SN
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The Faculutatvve Procedure S a o e
. After participants have arrlved for the f|rst sesslon the fac|I|tator indicates that he/she needs
the help of everyone in attendance. The fac|I|tator then pomts to the Iarge paper and
o graphlc on the wall anq explalns S

N ”When each of us enters any workshop or tra|n|ng experience, we.come wuth
both resources and skills and expectatlons about what we hope to gain from th|s
' opportunuty On the large paper you will.notice | have drawn a large graphic
representation’ of a schoolhouse and pIaced two words at opposrte ends of that
”~ schoolhouse, Now picture that schoolhouse as being all of us. -we each have th|ngs
'to give’ as we enter this experience. Perhaps these are very smaII things. .

- friendly smile, knowledge about something or a skill. On the other hand,’we aIso (

have things we want 'to get’ out of this experlence—-perhaps it is to get to'know some
-new people, knowledge about communlty education or even a job reference.. . we (
aII have things to give and things we hope to get. ‘
| want eaclfof you to begin thinking about three th|ngs you re willing to -
~ give to your fellow partlclpants and three things you hope to gain. Once you have
"-several in mind please pick up a felt tip pen or pencil, approach t_he paper and write
'your three 'give’ items on one side (left) and yonr three ‘get: things on the right side.
Also make sure and sign your name to your I|st of three items. Be sure to sign on .
both sides of the ‘schoolhouse (both to the ‘gives’ and .'gets’ portions): Cﬁé{ce you have
listed’ your items you may take a seat and we wnII proceed with the next exerc|se
.Eve"ryone is expected to complete this exercise.’ :

. Participants often have a difficult time thinking of the ’ '1g|ve items.. For those who
hold back the longest, suggest they start on the ’ gé‘t side. 'ﬁ’eople may wr|te anywhere
on the paper as long as it corresponds to the top|c I|st|ng ( give” |tems on ''give”’ side

and vice versa). -

N LE Dependlng upon the size of the group, some people may finish before others. EarIy .
finishers may read the graffiti of others ("’gives” and "'gets”’). Encourage all part|c|pants
» to.review thé comments of othersﬁu ring free time. In this way, participants will gain

" a better understanding. of fellow participants, resources'and expectatlons

IV. Leave the wall graphic up for the entire training session ‘and refer back to it for resource
people. Also.consider modlfylng the training experience to |ncorporate ‘the ideas under
" - the “gets” column. With proper readjustment of the training deslgn itis posslble to
have people share some of their ’ ‘gives’”’ and accomplish some of their "‘gets.”

Varlatlons IR . ' S .
Graff|t| |mpI|es unsigned written comments The trainer may wish to aIIow all responses -
to remain anonymous The major probIem with such an approach involves not knowing ’
who made what responses The real pIeasure of graff|t| may be_in the. deed rather than
one’s name.

" 11, Yarious graphics other than a sch00lhouse can be utlhzed Example The scene can

'~ depict various peopIe flshlng ona boardwalk—llnes all down in the water. On the oné
side is_the “bajt” which’ they can “‘give.”’ .On the otherside are the fisMes wh|ch they
hope to catch {*’get”’). Their bait: is named and so are the flshes

B 4 .
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LR Ind|V|duaI “give and “'get”’ bosters can be made on newsprmt listing three ideas of each.
All papers are then fastened to the waII for viewing by others.

Spec»al Notes/Instructions T E
* - This is meant to be either the mmal or an early exercise. 1ts best use is for a group “of
o people who will be involved in a training exercise for several days or more. If this
exercise is undertaken, make sure to pay attention to what is written. Don t use the
~ exercise in an already pre planned tught schedule which would not permlt maku/ng changes._

.. Trainer Notes;:

oo
o

ERIC

Aruitoxt provided by Eic:
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6. SLICES W' THE COMMUNITY EDUCATION “APPLE"*

. To uncover part|c|pant perspectives on the meaning of communuty educat|on

. To involve participants in an exercise which can be fun.

Group Size o

Time

Materlals : R b s

Any number of part|c|pants grouped into triads.

A'pproximately 20-30 mi’nutes.

. Large size newsprlnt or butcher paper (one sheet per group)
. Variety of colored magic markers.

Masklng tape or adhesive to dlsplay finished products . ‘ IR

v

Physlcal Arrangements

. Small tables or desks are prowded for tr|ads to vyork comfortably

. There should be ample working space between groups so that one group’s discussion does -
not: |nterfere with another’s. - o :

The Faculltatwe Procedure

. The facilitator uses the analogy of communlty education as one big juicy appIe (| e, it's
attractive, appeals to. many, appears good for our community heaIth) He/she asks the

‘participants also to think of community education in this slightly different way. What

does it taste like? What is the attractive appeal, etc. (two minutes only).

. Upon completion of this two- mrnute introduction of community education as an, “apple,
. the facilitator forms triads for the purpose of completing the task at hand. The

oa

facilitator explains that ”]USt I|ke an apple, community education may have many sllces

"The purpose of each small group is to |dent|fy those parts or slices and put them into a
" graphic representation of’a ”commun|ty educat|on apple.” The facilitator further .

explains that each group will have 15 minutes to draw the community education apple:
and to label its individual components on the newsprint which is now distributed.

He/she emphas|zes the |mportance of havmg fun but also of truly designing a community
education apple which includes the major sections of what participants believe ' :
communuty education is all about. A representative should be chosen to present a short

: ;,30 second explanation of the group’s work. . , !

. 'The_,famhtator then recbnveries the large. group to hear and see individual group reports-

and to interact. Thé graphics may be attached to the wall for later reference. A
debriefing period can also fnclude the * major components ’ approach to community
education as outlined by such writers'as Decker Kerensky, Mmzey, and Clark and Olsen.

~

Developed by John Warden
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Specral Notes/l nstructions

Please be aware that this exercise fust establlsh both the programming and faculltatlve

3

2 nature of community education. Unless, carefully handled with clear instructions, it
may leave the ‘wrong. |mpres3|on of commumty educatlon as only a series of programs.

Supplemental Readmg Resources

See references under ’ Commumty Educatnon Frameworks

" Trainer Notes:

,." )

sonier,. MR

Commumty Devzlopmenb

K-12 Program
Community lnvo\vzmznt
| |nteraq¢ncy Ralat\ons B

« 3

Needs Asses mznb
Training

- Programs .

Leadership
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'Goals

To uncover a var|ety of ways in'which communtt members mlght potent|ally be involved

in communlty educatlon »

. To demonstrate a visual. technigue which can be Ilnked wnth a task orlentatlon

. ' . ) . .
Group Size ‘ : o A I
' Approxnmately 12-24 people : .o L A o '

Time . . ‘ SN o _ S :

35-45 minutes. = -
Materials )

I Large size newsprint or butcher paper (one sheet per group)

L oee

. Varlety of colored magic markers. B : - "

I11. Masking tape or adheswe to dasplay fanlshed products
Physlcal Arrangements, '
. Sufficient workung room is provided for task group cIusters of 3 4 people

I1. Hard surface tables, desks, or the floor are used in order to accomplish the task.

1. There-should be sufficient wall space to display finished products.

7

~. The Facllltatlve Procedure o ’ : . )

. The facilitator explains that the purpose of this exercise is to uncover a variety of
_approaches to.involving community members in community educatuon It is also designed .
tobea umque enjoyable exercise. : -

Il. The facllltator subdivides the participants into smaII groups of 3 4 people and d|str|t5utes
several magic markers and a large pnece of’ newspr|nt or butcher paper to each group ’

411, The facnlntator then gives the foIIowmg instructions:

»1) - Each group is to draw the outlnne or profile of a.car commonly found as part of a A\
~ train. This car shouId be drawn to extend the full length (horizontally) of the paper o

2)" After the profile of the car has been’'drawn, group members are to list as many ideas
as possible regarding ways in which community members can be involved in
communlty education (i. e., volunteers, communlty councils, task forces) on the
inside of the car prof|le . .

3)  Each group will be given approxnmately 20 minutes to fill up the entire space created
by the train car profile. Al ideas are acceptable and do not require group consensus.

o “Bralnstorm as many possibilities as you can and fill your car up W|th ideas. We

s - will then link the, cars together to form an involvement tralnl

“Developed by John Warden.

i
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Special No 7Instructfons ‘ _ A S

. The facilitator should encourage the | groups to utilize creatnvrty in bot

. Onée groups fIQISh the task the- |nd|v1dual newsprlnt reSuIts should be Imed up anng the

¢

. The facllltator may wish to recommend that one group draw the eng(ne of the tr in and

“another the caboose Each group should work separately in a comfortable se

eir visual
profrle of the car and their community- |nvolvement suggestions. HQ or she may wish to’
walk around the room and offer encouragement

o~
3

3
kl

‘wall and taped together with masking tape The train’s engine and caboose should be at

opposrte ends with all other cars placed end to end in between. The actual length of the

I
-permlts A _ T _ R

+. train {(number-of cars) will depend upon the number of groups completlng the task

. Encourage members to examine the involvement train for ideas and overaII _visual

.appearance ' The entire exercise is fun and enables ideas to be presented in-a format
beyond the normally dull Ilstlng approach Group unlty also results Debrlef as time

“

- L . L ’
. B 1
~

[N
Encourage part|c|pants 1o use their artistic skllls in th|s exercise. Utlllze several
different colored magic markers to adqi variety in color and v1$ual appeaI Leave the
f|n|shed products on display for the remainder of the day or workshop )
- Please be aware that. the use of the train as a symbol may prove to be a negatlve

factor. |n at least one part of the country, the "little train that can’’ \has been rdenhﬁed

with the-adult education movement .In such cases simply choose ano- her‘ unlfymg

: theme (e g., chain links).

SuppIementaI Readlng/Resources 2 ' ST

_ , , S A : |
. N . . N - ) . . \
Traiper Notes: o / T . -

-

"~ Davies, Don Citizen Part/c'/pat/on in Education: )lqnotated B/b//ogr hy,

? ‘e
7

; i
Bd’ssort Pat, et. al. ”Ideas fog(;nvolvement in Communlty Education,” Edgene Oregon
Northwest Community.Education and DeveI0pment Center, 1974,

New Haven,

Conn.: Institute for RespOnswe Educatlon 1973. ‘a

Lind, Alden. “The Future of Clt|zen Involvement,”’ The Futur/st December 1975

Nat|OnaI Comm|ttee For Citizens i in Educat|on Suite 410 Wilde Lake Vlllage Green
Cqumb|a Maryland 21044, T a‘

Warden John W. Citizen Part/C/pat/'on - What Othef“g Say. . What Others Do
CharIottesvuIIe Virginia: Mid- AtIant|c Center for Commumty Educatloh 1977

s

i : o
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- ;.C@mmumty \nvo\vzmmt: Examo\zs For A Beqmn\mg/
N\zetmgs aoouk cémmunity issues . ~
~ Interagency cooperation (providing services for a\\ in schoo\) - \
- ~Commuriity athlet\c teams: | |
. Senior citizens programs
. Child care/ aftzr school enrichment )
Fund ratsmg activities - commun\‘cy pncmcs flea mar«kzts |
- Community people helping in schoob health c\m\cs;(frze check-ups,ete)
. Volunteer- program (teacher’s.aides, community speakers, ztc) ‘
Employmznt service for student,s and adults - -
~Welcomes wagon, /- |
"B\g Brother/ B\q Sister / Fostcr Grandparznta |
~ Schdol ang commum\:y b@autﬂ:\cat\on projects
‘Food-co-op, (‘ o
Ecology center ~ ~' o S
Baok, coupon, plant, pattern exchange | '
Political rallies /voter registration
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A 8 ALTERNATIVE COMMUNlTY EDUCATION DELIVERY SYSTEMS
1 AN EVALUATIVE EXERClSE* T
S ’,.‘Jy. ) . - A WY I3

I To uncover a'wide var|ety of dellvery approaches in commun|ty educat|on o S

_ ;’ 2 1l. To deveIop an dwareness of one means by which d|fferent systems mlght be evaluated ona .
. common evaluative scale. - s

II'I, To broaden participant understandlng as to the strengths and weaknesses of each part|cular
delivery approach. ’ o - . py - f

‘,'GroupS|ze . . T o 4 g\v

. sEight to twenty -five partlclpants who have.somg prior knowledge of commun|ty education,
*A smaller number of participants can be utilized for foIIOW|ng this procedure on a local> -
level as well. Partlcnpants.should be subdivided-into groups of 3:5,people per group.

Time . ‘ . _ :

One and one-half to two hours.

. ) : 7 "
Mater|als , g

I. .Large sheets of newspnnt orﬂ)utcher paper: , _
SERTE Felt tip pens (magic markers may pfove to be too large for this exercise). _
finished products. N\ _< )
S >

*11. Masking or adhesive tape to displa
Physical Arrangements :
I. Participants are d|v1ded into smaII work groups of 35 peopIe

. Small tables or a comfortable floor is used for working space for each group'

. There should te ample workmg space between groups so that one group discussion does :
" not |nterfere wrth another. . 1. ' ' : '

’ A v . “¥ . . T )
The Fac|I|tat|ve Procedure - : . ‘ . . ’

. The fac|I|tator begins the sesSion by epra|n|ng that‘there is a variety of dellvery systems

for communlty education. ‘All of these systems have both: strengths and weaknesses. The

facilitator may choose also to deveIop a rat|ona|e as g0 why it is |mportant to |nvest|gate
) . differing dellvery systems. , A - -

11, The facilitator then identifies the goaIs of the partlcular exercise.

‘I1l. Groups are subdivided into work groups which have the foIIowung asS|gnment to complete
in.the next ‘one and one- haIf to two hours. o

1), * Identification of as many alternative deIuvery systems as poss|bIe for commun|ty
education (e. g., schools, recreatjon departments commun|ty actlon agencles
community coIIeges churches) (15 m|nutes)

‘Deve!oped % M»ike Kaplan and John Warden.

‘.
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2) Identification of a list of specific criteria for evaluating all such delivery sysifns; in
' other words common evaluation standards.which can t@apph to.all systems
identified (e. g., funding capacity, facilities avallable locality, change orientation,
_ citizen involvement potential). (20 minutes)-

3) . Development of an evaluatlve matrix which includes the alternatlve dellvery systems
on one matrix and the common criteria on the other, anng with some form of
evaluative rating scale (e. g., 1-5, low-high assessment). (10 mmutes)
4) . Actual group evaluatlon of each deI|very system accordlng} each crlterlon I|sted

" .{one hour) ‘ o :

B

»

V. Because the above procedure is sdmewhat complicated, the facilitator may choose to” « -
" undertake.the entire process-in. group directed steps as follows:

1) " All groups are given 15 minutes first to |dent1fy alternative dellvery systems (Systems
' refers to means through vs@ch eommunity education can be |mplemented ina
community. It may be one agency, a group ‘of agencies, non-formalized approaches,
- ‘or others. T portance of this point lies in the generatio_n of ahostof

o * possibilities.)} . S .
2) Next, encourage each group to develop a set of criteria by which it wnil evaIuate all
_the approaches What key things are important in assessmg the effectiveness of the
_ delivery systems? A list of from five to seven is worth working toward. Allow the
group time to combine, drop, or change its criteria at this time. Make sure there is
group ¢ consensus as to the common evaluative criteria before proceedmg -

3)  Finally, allow about an hour for each of the groups to actually proceed W|th an
assessment of the systems based.upon its own selected criteria. A common-rating
scale of 1-5 {1- Iow B- hlgh) will allow comparison between groups at a later point
in time. Encourage participanty to select one of its criteria and then proceed to

" give a rating to each of the deInSery systems with regard to how well that system
" measures up to accompl|sh|ng that task. For example, if the criterion is-
" meaningful citizen lr@olvement how would the group rate on a scaIebf\I/B each

of the foIIowmg systems: school; community coIIege church local -~ g
' nelghborhood association, etc.
. N Community o " Lecal
School’ . College Church Neighborhood
Community » ) ‘
Involvement . 3 3 . 4 5

-

. 4) Proceed to do this with each of the criteria unt|I all delivery systems have been-
givén a- reIat|ve rating. A final total cumulative score can thus be achieved for
each delivery system as seen in the example. ' :

V. Groups wh|ch finish early. can be glven extra break time until aII groups have compIeted
their tasks. AII-groups should be given a short break before reconvenlng into a Iarger

group.

32
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VI. The facnlutator should place the matrices on the wall during the break and aIIow all
participants time to circulate and review how others accomphshed the task.

VI Follow-up discussion durmg the' debN can focus upon: a) wHat common as well as .
~ unique alternative approaches were identified?, b) what criteria’ seemed to be - '
" represented by several groups?, c) what dellvery system. emerged as h|ghest overalf in’
each of the groups? and d), how m|ght this procedure be adapted to be ut|l|zed ‘elsewhere?
¢ - o | | _
Var|at|ons ‘ ’ ‘ ' -
Groups can be permltted to develop their own evaIuat|ve scales (mstead of 1- 5) oA

. Actual rating-on the matrix can be omztteg/to save time. End result i is a list of deluvery
systems and some evaIuatlon cr|ter|a W|thout the actual evaluat|0n takmg place (save 45
minutes to one hour). . ‘ A

111, Fewer cruteria can be selected (perhaps three) in accomplishing actual evaluation procedure.
’ . v . ‘,.-
Specnal Notes/Instructions : .
Th|s technique can be ut|l|zed by a group of people attemptmg to determlne which. deljvery
system it wishes to use in implementing community education at the field operational level. -
It is an excellent classroom instructional tool for generating interaction and discussion.

i . . - v

' Supplgental Reading/Resources

‘Baillie, Susan J. YAn Alternative Strategy-for Community Education:- Future Invention
for Community Involvement,” Alternatives in Commun/ty Educat/on Winter, 1976

"Decker Larry.E. and Pass, Barbara H.: ’Commumty Resource anters " Commun/ty )
Education Journal, November/December 1974.

Nance, Everette, and Sugar, Marilyn. ”Brl'dgmg the Gap: Community Councils and -
) Government Community Education youma/ May/June 1974.

Parson ‘Steve R. émerg/ng Models of Commun/ty Education, Midland, Mlch|gan
Pendell Publ|sh|ng Company, How to- Serres 1976.

Ringers, Joseph. Commun/ty/Schoo/s and lnteragency Programs: A Guide, Mldland, .
~ Michigan: Pendell Publishjng Company, 1976.

. ~ Warden, John W. Citizen Partrc/pat/on. Wh_at Othérs Say. .. What Others Do. . .,
' Charlottesville, Va.: Mid-Atlantic Community Education Center, 1977.

B N

Trainer Notes: . '
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: < Sample Matrix #1 ' e v
. . ot . o - " g-:,. gg @
o . c ‘ 2 . -3 3
- 5|8 | B |5EE868 |28 [Redi|H g |sRlrfRsl | R
] v'.--"‘-Puinc'Schools ‘s 5 ) 3 2 4. | -5 5. 5 3 sl 4
"' Community Colleges. | 4 | 6 | 3 {.2 | 2 | 3 | 3 s |5 | s3 | 35
Churches, BN B U0 N DA - N I 3 3 | 4| 5 | 4 | 4 |30
* Recteation Association | 3% "4 {3 2 2 | 1 3 a | 3 3 | 28
Agency'Consortium - | 6. 5. 2 2 | 2| s 3% 3. | s | 5 | 37
Neighborhood Assoc. it 15 5 a4 3 5 1] 3 4 33
»“'Military Structure | & 5 k1 1 5 5 5.1 3 5 | 36
" Planning District 2 1 1. 37| a8 1.3 | a 2 | 2.
- Neighborhood Corp. 3’ 5 5 3 4 a | 1 |3 | 4 | 34
- Bléck Otganization 1, 5 5| 5 | 4 4 1 3 | a4 | 32
‘" Citizen-Advisory 1° 5 5 3 3 .4 B 3 3| 30
Group, Inc,- _ - '
Community Education | 1 1 5 5 | 5 |.3-|"4 1 2 3 | 30
Cooperative - o ' b
Business Groups 5 3 2| 2 5 | 4. 3 2 5 | 32
Extension - 3 5 2 3 2. | 2 3, | 5 4 3 | 32
Public Library 1 |2 | 3 2 1 B 3 | s a |2 | o,
Federal"Go've'rnment:"', : 3 3 1 1 %’ 2 | 5N L 5 1. -3 |25
~ Community Action: | 2 4 4| 85 | a7} 3 4 3 a | 5 | 38"
Sample Matrix #2 -
' - : § é‘ : § ‘ | l €. §. '§§. s le - o -
. e | Bl _B|SEIS .5 [s2 | E[pE |e5 |5 |E,| 8| 2
' » s B|5%|2b{E5 (28 |28 §g-=% 23 (2 EE|E| 5
j : |85|¢8|88 |28 |5 |89 |E¥ {78 [ | & M5 s ¢
Community School 4] 5| 5| s5j4a| 5| 65| 4| 5}).5] 4] 51 56]
Community College ’ 5| 4|6|a|la|s|s5|4afls|s|als]|ss
\ Recreation YMCARed Cross 4| 53| 4} 3 43 3] 3|5 f | 3| 43
Extension . 4| 4 43| 344’43 23|34} a0
- Community Develop. Planners 5| 4|l als|s5hs|s6|a|4a|lB|’3) 5] 854
~ Church a| 3| 3|3|3|3|3|2]|3|2}3|3]3
. Library - 33| 32|33 2|.2]|2]2]|3]2]30]
City/County Council * 3|2l 2|3|3|3[3]3[3|2]2]|3]32
' Corp.-industry 5 3| 3| 3| 4alalaj3|3|ala}l 3| sl
" Social Agencies 3|l 3| 3| 2| 3|a|al3falalsz] s 3
Voluritegr Agencies 3l 33| 3|3|3|3]3|3|2|2]3]3
Salvation Army % : ‘_ ' : PR B - I
Private Organizations ' - 4| 3| 3| 4|4 3| 3|3|2| 2|4/ 3] 38
Jaycees, Lions, Chamber of o o > “7"’ =T .
'Con.)merce _ . ' o : N ( »
- | N
€y K
[V -
- 34
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" ) conCmnu ITY INVOLVEMENT: o
LT . PRESENT ANDP TENTIAL PERSPECTIVES* |,

/ } \ S ' ] ._ /1, ' -
R . P . . .
S~ o ‘,)~ . ] o e
. . w o . . . s g

. .Goals e -
l. encoufage participants to investigate both the present means ‘and future pos3|b|I|t|es with
' regard to communlty |nvoIvement B : : -
H. To gene*te idea sharlng among partlclpants as well as awareness of each other’s efforts W|th
regard to commumty Involvement ' :
. @" l. ' . . (-
Group Size : ' ST '
" Any ze group whuch can be cIustered |nto smaﬂ groups of 5-8 people per group. Preferably
. 20 or more partlclpants R C : %
DT e o ‘ .
- - Approximately 30-40 minutes. -
Matena% \ : 2 . ,
I. Large sheets of newspr|nt or butcher paper (two per smaII group) T S oA
. ,Maglc markers or crayons to record group answers. - .
Physucal Arrangements

. .Participants aredtvnded |nto smaII wark groups of 5-6 peopl-e -
SmaII round tabres ora comfortable roor is used for Worklng space for each group.

Therq shouId be ample worklng space between groups so that one group discussion does not -

|nterfere with another." . S Co
~ oL 4 .

a

The Facllltatlve Procedure . Co .

-

The facilitator explalns that there are countless ways in whlch Communlty |nvolv,ement

*can be a part of communuty education. “Indeed communlty involvement is one gf the bas|c

_ ph|Iosoph|caI tenets upon which %nmun;,ty education is build. “The purpose of’tﬁls

exercise is td.uncover the present i volvement-appreaches as well asto lnvestlgate%fU’tu re
possibilities. All part|c|paMW|II be working in smaII groups to accompllsh both of*these

_tasks L o - ) P .

R

The facuhtator then d|V|des the Iarge groUp into smaller: task groups of 5-6 peopleeper group !
"He/She distributes two sheets of newsprrrft and a magic marker to each of the groups.

. The followmg |nstruct|ons are g|ven to the smaller task groups

"F the next ten mlnutes your group is to I|st ways in which peopIe are presently
mvolved in commumty educatuon (e. g., volunteers, ad hoc task forces, advnsory
 committees, self-help groups) Develop a long list. with as many ideas as possible,
Liist allqndlwdual suggestlons as group suggestions; have. someoyregord them. -
. After ten minutes you will receuve} your next task."” o=

L . : . . .
A - "~

P

”Developed by John W'ar'c'i'en.
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‘ “1V. Upon completton of the present list of mvolvement vehlcles ask the groups to Spend ten '
" 'more minutes ""dreaming”’ about pOSSIbIlltles that extend beyond the present approaches
. Encourage parttcnpants to allow their- mlnds to ”run wild” wnth excntlng and different '
possibilities. Wrtte aII of these potential lnvolvement vehlcles on the second sheet,of
newsprrnt N\ S o St - . e
V Reconvend the small groups |nto one Iarge group. Allow a representat|ve from each group ¢ R
\to present a short overview of their list: (2 3 mmutes) outlining any unlque”or dlfferent
: suggestlons that emerged; debneflng can mclude also a I|m|ted amount of mteractlon
' among the groups regard|ng the ideas generated :

i

}p%ental Readlng/Resources : T oy o ,\"

- Center. for Study of Parent Involvement 5020 Boyd Street Oakland, Ca,[uforma 94618«
Inst|tute for Rlponslve Edupatlon 704 Commonwealth Avenue, Boston, Mass. 02215 e
,;"'—'"d Alden. “The Future of Citizen Involvement, " The Futurist, December, 1975.

AR Morris, David and Hess; Karl A Nelghborhood of the Future,” Ne/ghborhood Power
Bost;)n Mass.: Beacon Press, 1978’ :

Toffler Alvin, ”What is Antncnpatory Democracy? " The Futurist, October 1975. 4

' N

Trainer-N otes:
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oo L - 10 SUCCESSFUL INTERAGENCY RELATIONS PS e s .
P : WHAT MAKESTHEM so?* . o a T e
,: / ‘ ' ‘ L ~ .
.—=__ nGoals . ; “ C . ' . R o : : i ] ‘ .
. Toexplore part|c|pant percepgons and fat ors,whlch contnbute to suc.cessful mteragency . Ty
reIatlonshlps oy o : o & - R S
To ‘encou rage partlclpants to develqp,thes factors through their own mteragency .
. e reIat|onsh|ps.\ - . RS

L

Group Slze *': . N o _
Eught to twenty eught part|c|pants task groyps of four per group.

‘Time‘;' \", )
, ‘Approximately 30 minutes to one hour.

Materlals S S ' 'f - |

Suff|c|ent large newsprlnt or. butcher paper (two pleces per grOup_,.,
II Maglc markers, crayons or feIt tip pe;rfs for each group . :
III Masklhg'tape or other adheslve to attach products to’ vfﬂ— e o b

Py

N ; . . _— . NS
: ,{::: . i . .4 'w
3

| Phys|cal Arrangements s e o . _
- Small.tables or‘desks are provnded for task groups. -,fl SRR

. There should be ampIe WOI‘kmg space ‘between groups SO that one’ group dISCUSSIOI"l does not . i .
|nterfere W|th another. . : S o
The Facllutatlve Procedure : : : e o
. The facilitator explalns that there are any number of factors which can contrlbute ta o w7
- successful interagency reIat|onsh|ps He/she might wish to mention-a few examplg _The
facilitator i impresses upon parﬂcupant(the lmportance of uncoverlng such factors so that
they can be applied to-local situations as well. " .. R

0 o

teta .

. The fac|I|tator then divides partucrpants into task broups of ‘four. peopIe and dlstrubutes
maglc markers and,‘two sheets of newsprlnt He/she then epra|ns the task as foIIows

[N
P . . -

‘ "The purpose of these small. groups is to uncover spe\cufuc elements or . factors ‘ _
~.which you belleve ‘to be !mportant in successful interagency reIat|onsh|ps T
.Y0ur smaII group is to act as a task’ group to do two thlhgs o 4 S

1) Uncover as marny dlfferent “Success” factors as you can (perhaps 25- 30) e
2) - Review those:factors and as & group.pick what you believe to be the
“five. most /mportant ones (ObvuoUst most of these wh|ch you WI||

; suggest’ are. amportant Voo ) SR N % .

. Pick a recorder to report to, the Iarge group You quI have approxlmately twenty o ‘ y

’f'munutes totaj time. Let’s get started now"’ : ‘ . .

R

Developed by John Warden _ coon, e = » ' o

Aruitoxt provided by Eic:
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11 Next the facilitator may wish to circulate among the small groups to get a “'feel” as to how
. , the exerc»se is proceeding. Encourage groups not to argue during the idea- generatlng stage :

IV. Call together the groups and allow for a,short debriefing period. Compare the lists for
similarities and differences. Ask participants how some of these factors can be improved
at the commumty or nelghborhood level. "Attach the lists to the walls. ) .

. -t

Variations
I. The facilitator may wish not to have parthlpants select the five most important elements

* This will allow more time and cut down on chsagreements among participants. .

1. .Focus can be placed upon what creates unhealthy mteragency relationships. Partncnpants .
may generate a lot more |deas, but beware of a negative focus for too-fong a time period.

>
,,;‘

Supplemental Reading/Resources
Alken Michael, et. al. Coordinating Human .S‘erwces San Francnsco Jossey- -Bass, 1975

Community Education Journal, entire issue, Sept./Oct. 1975.

- C.S. Mott Foundation interagency film and filmstrip ("2+2=6") avallable from most
- ' reglonal and cooperating communlty education centers around the country

Hasenfield, Yeheskel & English, Richard A (edltors) Human Service Organization, Ann
Arbor, Mlchlgan University of Mlchlgan Press, 1974. .

Litwak, Eugene and Hylton, Lydia F. "Interorganizational Analysis: "A Hypothesis on
Coordmatmg Agencnes " Administrative Science Quarterly, March, 1962

P

, ~ National Steerlng Committee on Community. Schools/Communlty Educatlon c/o,
v National Recreation and Parks Association, 1601 N. Kent Street 11th Floor,
' Arlington, Virginia 22209.

Ringers, Joseph. @ommun/ty/Schools and Interagency Programs A Ggl/de Mldland
Michigan: Pendell Publishing Company, 1976 : ‘
Ringers, Joseph. Creating Interagency Projects: Charlottesville, V|rg|n|a Community

Collaborators, 1977. L

"~ Trainer Notes:



“11. EFFECTIVE COMMUNITY COUNCILS: .
WHAT DO YOU THINK?*

Goals

|." To generate or contrubute to large group discussion regardmg factors whuch enhance and
factors whuch inhibit effective council functioning.

Il. To encourage partrcmaﬁ‘ts to investigate their own feelings wrth regard to council
effectiveness. , » ¢

¢

Group Size ¢ - : ’ ‘
Approximately 10-20 participants '

Time -
30 minutes
Materials

I. Individual copies of ""Effective Communlty Counculs What Do You Think?,” agree d|sagree
- sheets for each participant.

0

I1. Pencils or pens for participants to complete the forms.

Il. Chalk and blackboard or magic marker and newsprint. = v I
'Physucal Arrangements :
Partucupants need tables or desks to complete the reaction sheets mduvudually

~

The Facmtatlve Procedure
. The facilitator opens the exercise by indicating that there is a variety of factors which can
contribute to a council’s effective functioning. ""The purpose of this exercise is to gain
your reactions to twelve statements, about effective: counC|I functions.”

1. " Yie facilitator distributes the sheets entitled "’Effective Communlty Councils: What Do b
i ou Think?"" and informs participants that they will have ten minufes to read the Y
statements and to check the appropriate responses. ' e

M

. RN
i1l. The facilitator also announces that addltuonal statements may be -added at the bottom of T
the page by the participants.

IV. After participants have completed the reaction form, the facilitator, leads a discussion on
the responses. A quick numerical count can be completed on éach statement. (Statement
number one, please raise your hand. How many disagree?, etc.)

AGREE DISAGREE
1. 0 2
2. 4 8
2. 10 2 —

.0 712

*Developed by Northwest Community Education Development Center Staff.

-.,&‘l A
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Aruitoxt provided by Eic:

Attentlon can then be directed toward the, statements where there is some degree of
difference among participants. The facnlltator ‘may ask reactors to explain what they
based their positions upon. (e. g., What additional statements describe an effective “
council? What hinders councnl effectiveness?) .

Variations T :

[. The facilitator may have partncnpants generate the entire I|st of statements In this case
the facilitator simply asks each’ participant to list three action statements on a piece of
-paper or note card with regard to effective council functioning. After fjve to ten
‘minutes, the facilitator then leads a “round robin” discussion of the statements {each
person contributing one statement and then moving on to the next person until all such
statements have been shared). This works best if participants are arranged in a circular
seating plan so that people can see and react to each other’s statements. Statements can
then be collected and posted on the wall so that all can review and perhaps take notes.
The entire procedure will take somewhat longer than the exercise outlined above. {See
sample list.) ‘

Supplemental Readmg/Resources

Allnsky, Saul D. “’Citizen Partncnpatlon and Community Organlzatlon in Planning and—
Urban Renewal,” Chiéago, lllinois: The Industrial Areas Foundation, 1972.

Alinsky film series produced- by the 'Challenge for Change Program in Canada. “'Building -

An Organlzatlon * McGraw-Hill Film Library, Hightstown, N. J.

. ""The Community Councnl, Film produced for C. S. Mott Foundatlon |IIustrat|ng the
functioning and growth of a community council avallable from most regional and
cooperating communlty ‘education centers around the country

Hage, Carol S. BPtter Meet/ngs Atlanta, Georgia: Humanlcs 1975

Lippitt, Ronald and Schindler-Rainman, Eva. Tak/ng Your Meetings Out of the Do/drums
La Jolla, California: University Associates, 1975.

Meetings, Meetings, Meetings, San Francisco, California: Interaction Associates, 1974.
University Associates, Inc. 7596 Eads Avenué, La Jolla, California 92037, '

3

ot

Trainer Notes: ' ‘ )

v
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Aruitoxt provided by Eic:

Al segments of the community shoulo be represented on ihe Advisory

‘Leadership rotation frequently hinder§ effective action of Advisory Councilg.'

EFFECTIVE COMMUNITY COUNCILS

What Do You Think? ~ Agree

Disagree

The Commugg Educatlon Coordmator should be responsible for feeding
ideas into the"Community Advusory Council regardless of the nature and

skill of the members o : . .

Council even though some may be the’ types of people who do not and

‘probably won’t attend community activities, ] ‘ _ B

The'Community Education program should endeavor to provide programs

for all phase: community life—""be all things to all people.”

“ R : " “‘

The most effective councils are those which receive a considerable amount

of guidance from the Coordina‘tor until the program is in good operation. -

An effectwe Community Education program isn 't possible until a workmg

. Commumty Advisory Councnl has been estabhshed . (

Once established, a Council is almost self-perpetuating, which means that i

the Coordinator has much more time to direct toward actual operation of

. the program, thus not being so tied down with Council activities.

N}

Open conflict is disruptive to Councit operations and is a sign that the ‘

Council isn’t operating properly. ‘

Y -~
The final power in'deciding the program of Community Education lies with\

the Coordinator. The role of.the Council i is strictly advisory in nature; it
hasn’t the final say regardmg program,

f

Conflicts could develop that migHt necessitate the removal of certain Counci}

members in order that the Council can proceed with the task at hand.

'

Some desrrable means for giving recognrtlon to Council members is essentral

if they are expected to contlnue providing leadershlp in the program.

The mast important step in securing results in a Community Education

program is approprlate probiem identification prior to the start of the
program

4
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Factors that Contribute to the . N .

Effective Functioning of Advisory Councils*

1. Invest necessary time
2. Outside resources (i. e., agencies, business)

3. Wgrk with more than just school oriented:
problems '

4, Interested citizens

5. Good cross secti0/1

6. Establish.priority work areas
7. Solvé internal problems

- 8. Sense of accomplishment

v

9. Willingness to listen to all viewpoints

10. Cooperation with each other

11. Good division of labor
12. Direct contact with community -

13. Good communication—internal & external
14. Goal setting—long & short term -

15. Hustle!!! Pursue ideas. '

¥

16. Sense of purpose (to make council work)
v N 4

v -

)

“Devéloped by workshop participants in Danville, Virginia.

17. Learning process among council members

t
3

18. Truly represent whole community

19. Cooperation of schools and other
community agencies

|

20. Input from Spécial interest areas

21. Commercial and media support

‘

22. Personal 'cé_ntact '

Y

23. Community between members

Y.

24. Needs assessment undertaken
25. Action and follow-up
26. Evaluate =

27. Keep :gfoyp open-to\qpmrhu nity :

input —
.« . - , N

28. People with variety of interests
involved

.

29. Identify power structure

30. Educate community

31. Consideration among council members

-
' J



12. PRIORITI fon THE COMMUNITY
EDUCATION COORDINATOR*

Goals ' ' : ‘ L
I. To encourage part|c|pants to view the commumty educat|on coordlnator s roIe in a priority
perSpectlve with regard to tasks. :

Il. To uncover participant blases regardmg the relative importance 6f each of the tasks wh|(h
may be performed by a coordinator. :

o
»

Group Size . » ‘
Any number of parth|pants who can be clustered into groups of 4-6- people

Time . o o , -
" Approxirhately orle hour to one znd one-half hours. ' , /
Materiais .
- |. Individual copies of the "Priorities for Community Education Coordinator” rating sheet
'Q for each participant. ‘

Il. Pencils or pens for participants to complete the rating forms.

Physical Arrangements : ¢
I Part|c1pants need tables or desks to complete the reaction sheets |nd|V|duaI|y

. Chairs or tables should be movable to allow the formation of small work groups to
compare reactions and to arrive at. group consensus. :

The Facilitative. Procedire : '
- The facilitator introduces the exercises by indicating the vast number of tasks in which
coordinators can become involved in the early stages of community education development.
Obviausly the coordmator cannot be ““all .things to all people.”*~-Priorities must be %
established and directions must be undertaken which correSponds to community, agency
and personal needs of the individual. This exercise will help you uncover your own biases
toward that role as well as your perspective of community education development.

Il. Copies of “Priorities for the Community Education Coordinator’’ are distributed to
individual participants and each is told that he/she will have approximately 20 minutes to
read and complete the form. Be prepared to answer any questions at this time. ~

I11. Also indicate that participants can add additional task statements.

IV. Encourage participants to produce equal lists of high, medium, and low priority tasks
Otherwise, there will be a tendency to rate all tasks as ""high priority’’ with very few
. rated medium or low. Also remind participants that they must * (star) the single most
important high task and v (check) the least important task.

t . 2

\/ *Developed By Northwest Community Education DevelopmentAStaff. : ‘._ /

/'k ’ AN
.o
/ . <
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V As people flnlsh the individual forms, begin to cluster participants into worklng groups of
¢ ‘1-4-6 people. Early finishers can be clusterqd together to proceed with the small group
rating. Make sure that everyone joins a small group for the completlpn of the group *

rating ] .
( ‘ VI. A larger group discussion shduld follow the group ratings to discuss differences, to discover

first and last task/pn'orities, a?r.'\d to allow for feedback regarding the exercise to be aired. -

2 4

’ B
- i

Varlatlons .
I. “Performing Effectlvely As A Communlty Educatlon Coordlnator by Kaplan. .

_ Same variations as those listed in the “Cou ncil/Coordinator Role Identification in
Community Education’ exercise. '

. 'S
-
v

Supplemental Reading/Resources

’ Northwest Community Education and DeVeIopment Centers Time Management for
R Community School Coordinators, Eugene, Oregon 1975. -

© “The Community School Coordmator " A fitm produced for C. S. Mott Foundation
Illostrating the role of the community schogl coordinator.. Available from most
regional and cooperatmg commu n|ty educatlon centers around the country. : l

Trainer Notes:

o = , . . 44
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Priorities for the Community Education Coordinator

/n troducti on : )

The Community Education Coordlnator plays a critical role in the development of cqnmunity
education. Many of the deveIopmentaI processes for which he/she is responslble may determine the

eventual success or failure of the totakeffoft. While there is no single, proven strategy for activating
the Community Education procéss i) efy communijty, there are certain tasks required nfa ,

Communaty Education Coordln tor which can provide the impetus for th|s process

Instructions: P%ase/

. . . ‘
This is an ‘exercise in role clarification for Commumty School Coordinators. Your task is to T g
determine the refative importance of various tasks performed by Community Education

Coordlnators Listed below are some tasks which the coordinator may be asked to perform

FIRST, place a letter in the appropriate column to md|cate your prlorlty for each of the indicated .
tasks. Indicate: . :
. H = high priority task; M = medium priority task; L =low priority task
“SECOND, review all of those tasks Wthh you identified as deserving a hlgh priority (H) by
Community Education Coordinators and star (*) ‘the one task whlch 'you feel is the smgle most

important for new Coordinators.:

THIRD, review all of those tasks which you ldentlfled as deserving a Iow priority (L) by -
coordinators and place a check (V) next to the one single task which YOSI feel is the /east
% important for new Coordmators : '

Instructions: Phase 1 - . . S N S -
You will then j jom a small group to .reach a group consensus regarding the list. Indicate your small 8

group’s consensus in the appropriate column using the same code outlined in Phase 1.

Consensus is sometimes difficult to reach. Therefore, not every mlelduaI or small group ranking

will meet with everyone’s complete approval. As a member of the group, try to make each

ranking in such a way that a// members can, at least, partlaIIy agree. The foIIowmg are guides to
. use in reaching consensus: . a

-

1._Avo»d arguing for your own individual judgments. Anproach the task on the basis of -
logic, research, and knowledge.

2. Avoid changing your mind on/y to reach agreement and to avotd confllct Support onIy
solutions with which you are able to agree somewhat. !

3. Avoid "conflict-reducing’’ techmques such as majority vote, averaglng, or trading in
teaching decisions.

4. View differences of opinion as helpful rather than as hindrances in d'eci'sion making.

Situation Statenent ‘ )

You are a member of a community that is about ready to hire'its first Commumty Educatlon

Coordinator. This person will have the responsibility of developing a Community Educatlon

program in one elementary school attendance area. Your personal knowledge of Commumty

Education is a result of your participation in a short Community -Education workshop and .
Lomplenon of various readings in this field. You aré aware of the benefits of Community o ‘
Educationand wish to provide some guidance for the new coordinator. Of the many tasks to be

performed by this new person, which ones should receive the highest priority and which should
receive a lower prlorlty? SEE ATTACHED SHEET' ‘ : Lo

~ P I
A ot . . . .
45 Community Education Interaction Exercises
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, . . t ' ‘ . . -YOUR ,  SMALL
TASKS o N ' RATING =~ GROUP

Become familiar with the social and economic structure of the community

' . : \ -
Assist the school faculty in the development and operation of programs which have the

capability to enrich the required portion of the school curriculum.

Assist the Advusory Counctl in the conduct of periodic assessments of commun|ty needs
and interests. . : :

T

.

Implement an evaluatlon plan for the purpose of upgradlng existing programs and

incorporatlng new ideas.

Represent the school district in all matters reIated to the overall conduct of the

Community School program.

'

Maintain accurate records on all Community School activities. ‘ °

Maintain communications with all those organizations and agencies who sponsor

and/or conduct activities within the framework of the Community School program. .
- | . i

. ) _ . :
Prepare an annual oddget request for the Community School program. \

-
.

- Develop and publici'ze a schedule or calendar of Community School events,

Arrange for periodic-inservice training opportunities for the faculty, classified

staff, and volunteers in the Community School. .

Monitor all Community School program activities and conduct evaluations of

. _individual programs.and personnel. : < R
S .

- Interpret the goals and objectlves of the Communlty School program to the
C ' community at every opportunity. )

Assist in the enforcement of the rules and reguIatlons of the school district during

“the conduct of Community School activities.

Facilitate the activities of a Community'.‘ Advisory Council. ' v

Be present on the school premises when' Community School activities are tn progress

unless some.other authoruzed person has assumed this responsibility.
S——

Develop and operate a year-round program which includes involvement

opportunities for children, youth and adults.

. Encourage the development of interagency cooperative efforts'within the designated : . Ca
service area.’ ¢ , '- g e

Identlfy and develop new Community School activities which have the potenttal to

benefit local constituents -

Promote and inte_rpret existing and pfanned Community School activities to the

school stafrand community-at-large.

. Establish rapport with local citizens in the designated service area.
P ‘ : |

— . "

Accept the responsibility for all activities normally designated as community-related.

Seek and/or develop add|t|ona| funding sources to support an expanded program of
Community Education and service. :

Identify existing community resources which can help meet conmimunity needs. [\

Other

Q 46 Community Education Interaction Exercises
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Performihg Effectively As
A Community Education Coordinator*

=)

Situation o - ' 14 )
_ - You' have been h|red recently as a bU|Id|ng Ievel communlty education coordinator. There |§£
" ° much to be done in your new role and you have no format tramlng in communlty education. A
series ofitasks is presented below. Some ‘may be more important than others in |mplement|ng a
successful community education program

You are to rate how important you percelve each task. Thére are many tasks to be performed '

by a new community education coordinator. Performing them in some’ pr|or|ty fashion may be
necessary Rate how important you perceive each task usmg the following scale:

Lo 1= very low priority task’ &
. co -2=low priority task
‘ @ 3 = medium priority task .

4 = high priority tadk - B L .o

b= very high pr|or|ty task . ‘ ' RN S

o o
PIace you number.in the space next’ to each task. Be Su re to use the column labeled individual.
ratmg L 7
. - ‘
Community Education Coordinator Tasks .
R _ . INDIVIDUAL GROUP
TASKS . _ ' o RATINGS RATINGS

¥

Clarify your responsibilities as ‘a community education coordinator.

Design evaluation procedures, . |

~ Initiate a communications network with other community agencies. "

" Enforce all school board rules and regulations during community education v \ T
programming. P B . e
: : ¢ « - N i

Form a community council.

o8, u ¥ . . - s

-Prepare a proéram brochure advertising community education offerinésf

Become familiar with-the social and economic structure of the community. -

Insure that regular community needs assessments be undertaken. - ' o

Establish communication with the sghool building staff. . S
* ‘ ' . ‘ ’ A X ‘Q\
A modified version of several exercises develbped previously by the Northwest.Community Education
Development Cer:&er John Warden, Gary Penmngton Jack Stevens, and Paul Tremper. Modmed by Mnchael
Kaplan. , .

"

n

oY

\‘1 . . ’ oo
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P o S - ) INDIVIDUAL. GROUP

" TASKS . 3 . : RATINGS  RATINGS e

Monitor all community educatlon activities and services and ev%uate lnstnitor
. performance . -

Help encourage interagency planning and cooperation. o s ¢

Lo ;
1

Maintain agcurate records of all community education activities, programs and service,

-
P T !

Serve as the'feci_l.itator for the community school. . L T , ;

Post a buildirig use schedule.

.ASSlSt the scHool faculty |n developlng communlty pro;ects which would enrlch the .« ° . .
. curticutum,’ . e : .

o
v .
- . . <

- '~* Work with university 6r state department staff to plan appropriate tfaining activifies.

Y _ Bein the buijlding when programs are operating.

Be an advocate for community education in the school system and.int the community.

Establish rapport with community members in your service region.

.

Develop a commumty educatlon coordinator’ handbook or manuaI

\ . 2t

Share evaIuatlon findings with agency and scho )

Interpret the goals and objectives of community education programs to the
;'community and to other professionals. - '.. '

N

Design fund raising activities to generate additional revenugs. - ' L ’

.

Design a community 'educa,t_ion program that.will,function throughout the year.
Inventory existing community facalmes and resources which can be used in
-“meeting needs. .

Arrange for inservice events for faculty, administrgtors and community members. ’
- - J . . o

S

implement a public relations p%gra’m thoughout the community..

Develop a communlty educat|on program in conjunctlon with the community
council and other communlty agencies. - ] -

) _Speak to Civic groups and service clubs about comm/hnity education; . BTN ‘ -
" Learn budgeting techniques. 0 .
? - 7 .
' - j
-
| | S oY
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13/ COMMUNITY EDUCATION LOGOS:
‘_AVISUAL EXPRESSION* -~

ST 3 f : i

- Goals . , ,
: I To explore partIC|pant perceptlons regardmg the essence of COmmunr\ty educatlon .
‘1. To encourage par‘tuc:pants to deplct baslc |deas in visual perspectlves
t . . ’ '," . o .
Group Size-. Cou C SR :
Any number of. peopIe cIustered into groups of two or three people
Tim,e
. Approximately 30-40 minutes.
Materlals .

I, Newsprlnt or butcher paper for each of the logo groups (one sheet per group)
1.  Various colored feIt tip pens or maglc markers. '

1 Ik. Masklng tape or other adheslve to display finished products.

-

IV. Sample logos (lf available) ~ N P - , SR

Physucal Arrangements

. Small tables or desks are pro(ded for logo groups. |

Il. There should be ampIe work ng space between groups so that one group dlscussmn does
‘not |nterfere with another.

*e" Facilitative Procedure : ‘ 4

"l. The facilitator explains that logos are common sign language in our socnety They serve to
remind us and to inform us; they further s\ymboluze things. Many communlty education - -
_programs have such-logos (show a few examples if they are available). The faC|I|tator also
indicates that people who desrgn logos often attempt to der?lct the essence of an idea.
They try to create a visual dlagram or plcture of a feeling or a message which they wish
to convey. The facilitator further explalns that today participants are gonng to have an
opportunlty to try out this visual Ianguage

[1. The facilitator next divides participants into logo groups of two or three people per -
group. He/she indicates that for the next 20 minutes/each group will have an
opportunity to design its own commumty educatlf{esiogo Paper and markers should
be distributed. The facilitator reminds participants to first discuss-among themselves
the key ideas or essence of what they believe cornmunity ducatlon to be. The next
chaIIenge |nvolves how these ideas might be translated ng‘tfo some visual form. Before .
.. partjcipants begln to design a Iogo they must first reach some agreement and
,understanding regarding tHe |deas WhICh they wish to deplct ’

*Developed by John Warden, . : o

. ) . .
L
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.;‘ B » . " . : , ‘. .:, b
_lll..Upon completion of {he task, groups should be ree?;nvened and 6gos explained.. The
facilitator may wish to conclude the exercise by summarizing what hag’been learned .

-" about community education from the logos made.’ - ‘ .
. . ‘ ) ', ’.',',‘_ "‘v; l, Jo N ‘ T - .. _v ‘ PR . L v 7 ,
Variations: ’

¢

. l_"artici‘pants can be asked to design logos of community education) by themselves. =~

Trainer Notes: . #
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14 A "SUCCESSFUL" COMMUNITY EDUCATION EXAMPLE:
. . o . - A QUESTIONING EXERCISE*
Goals - - ' : S ‘ .

I.-To examine a ""real life’’ case example for the purpose of uncovermg successfuI generuc
pr|nc|ples which could be utilized by others.

. . Tojtﬁangthen the questlonlng ability of part|c|pants

Group Size : ' | o
Small group of 8-14 participants.

. Time - ‘ _ - .
‘Approximately 30 minutes. \B
Matenals : -
. A bIackboard and chaIk or mag|c marker and newsprlnt to record answers. ' .
" Physical Arrangements ’ ~ ' ’ : ™
l. A-circulas seatung pattern is provided, with partlclpants as cIose as deemed des|rable There
is no nded for tables or desks. , P
The Facilitative Procedure ‘ o \ \
“I. The facilitator epra|ns the purposes of the exercise as I|sted above. He/she notes that in
this particular exercise’a “successful”’ case exampIe of community education will be .

discussed with the group. The guest resource person, however, will only respond to
participant questions. No ““formal’’ presentation erI bezmade. All the information about
7 what makes this a successful case will be elicited from the reseurce person through
participant questioning. The key lies in asking the “’right” questions to uncover some
basic elements that might be applied to other situations. '

- " 1I. The facilitator then explains that the process will begin by perm|tt|ng the person S|tt|ng to -
' the left of the resource guest to ask one question. Each person will be perm|tted to ask
one questlon uhtil the entire circle has been completed at least once. At that point
anyone can “jump in’’ and ask a_quest|on. The resource person will not volunteer -
information,; thereforei participants must make sure that their questions clearly address
“that which they wish to find out. Questions should be directed toward discovering
successful elements of this communlty educat|on effort that might have appI|cat|on
* elsewhere.

. The facilitator may wish to record major points discussed during the questioning .
* strategy. A short:debrrefjng period should follow at which time the resource guest may
volunteer information not:zﬂready uncovered . . .

.

v . . . - ‘
- - .
9

*Déveloped by John Warden.
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Varlatlons
I. A part|C|pant may be asked to role play the guest resource person

“

Special Notes/Instructions
o Be sure that you enlist a guest r'esource persa ior, to the exerc»se Also, be sure to

explain the role of the resource person to him/her in advance. The whole exercise
quickly assumes a “‘game’’ like flavor; however, don't overdo it by Iettmg the exercise
extend for a long perlod of time. - . e

-~

Supplemental Reading/Resources ' o

Numerous ’success” stories of community educatuon can be found in the past issues of
the Community Education Journal.

Trainer Notes:

53 . i



15. ACTIVATING COMMUNﬁ‘Y SCHOOL EDUCATION:
A SIMULATED PLANNING EXERCISE*

Goals ‘ ' ~ - v
1. To uncover participant biases with regard to various aspects of the developmen\tal approach
of the community school.

II. To enable participants to gain perspectives which differ from their own.

I1]. To encourage group dlscussmn with regard to planning in the initial stages of communlty
school development.
v Group Size -
Any number of people from 4 to 400. “The initial exercise is done alone and then
participants join small groups (4-5) to compare reactions and to arrive at group consensus.

Time - .
- Approximately 45 minutes to one and one-half hours.
* Materials :
I Individual copies of the Actlvatung Commumty School Educatlon instruction sheet and
rating form for all parﬂcnpants . . VAN

Il. Pencils or pens for participapts. - S

Physical Arrangements
- |. Participants need tables or desks to complete the reaction sheets individually.

. Chairs or tables _should be movable to allow the formatlon of small work_ groups who can
compare rﬁétsons d arrive at group ¢onsensus.

The Facilitative Procedure . ‘
i I. The facilitator explains that there is a variety of ways in which community school
dévelopment may take place. Community schools have been initiated by parents,
* concerned teachers, school board representatives, agency officials, and a host of others.
The purpose of this exercise is to determine first how one might recomménd going about
" such development; and secondly, how a small group of people might jointly arrive at
such an approach.

1. Hand out copies of the snmulated plannmg exercise sheets which include the instructions
and the individual rating sheets. ‘

Iti. Allow time for participants to read the instructions. Answer any questions which might
arise or need clarification. Encourage-participants to proceed with the first part of the
., exercise, the individual rating.

1V. As people flmsh ‘the individual exercise, begih to clus_ter them into workihg groups of

'Deyeloped by Larry Horyna and John-Warden from.original exercise by Jack Sgevens and Gary Pennington.
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- 45 peopIe EarIy finishers can be clustered together’ s% that they can proceed with
- group ratlng Make sure that everyone jOInS a smaII group for the completlon of
ratmg .

, A larger group. dlscussmn should foIIow the mdnvndual small grc’up meetings to det mine .
- major differences, discuss developmental strategies and allow time for participant feedbac
-on the exercise. This is aIso an excellent time to view-the Mott film on “implementing
Commumty Education” or to discuss other possuble resources such as those listed below

Variations . , . : S
I. Rather than ratings of early, middle and late designations, the facifitator can have people
actually number items in a developmental sequence. This takes more time and makes
group consensus somewhat more difficult.

Il. A rating scale of 1-5 can be substituted in place of the letters to avoid confusion.

Specnal Notes/| nstructiems .

This is a very highly interactive exercise once small groups have been formed to arrive at
group consensus. Occasionally groups will get "'stuck’’ on the particular rating of an
activity. Ask them to move on to the next.item and return to the activity if time .

permits later. It is also easiest to do a quick readlng of all responses to questions before
attempting to tackle specific activities individually. By having each group quickly share
‘their responses initially, group consensus can be derived in some activities rather fast to
permit more tlme on others. ‘

Supplemental Reading/Resources .

"A Rebirth of Community.” A film produced for C. S. Mott FSundation illustrating
' _one implementation strategy associated with community school education.
Avallable from most regional and eooperating community education centers around
the country.

-Carrillo, Tony S. and Heaton, Israel C. "Strategles for Establlshlng ‘A Community
Education Program," Ph/ Delta Kappan, November 1972.

Kaplan, Michael. A Nine Phase Approach’ to Community Education DeveIopment" in
. Planning and Assessment in Community Education, Decker and Burbach (edltors)
Midland, Michigan: Pendell Publishing Company, 1977.

Mlnzey Jack D. and LeTarte, Clyde E. Community Educat/on Fram Pragram to |
Pracess Midland, Michigan: Pendell Publishing Company, 1972 Chapter |11,

.0’ Ne|I William. "The Community Educatlon Level DeveIopment Process: A Taxonomy,
Educational Considerations, Spring 1977.

"’Strategies for Implementing Community Education,” C.'S. Mott Foundation film and
filmstrips on a clevelopmental approach supported by national community
educatlon centers. :

rWarden John W. “’Community School Process Development" in The Cammun/ty School
Principal—New Horizons, Burden, Larry and Whitt, Robert L., Midland, ‘Michigan:
Pendell Pubhshlng Company, 1973, pp. 192 197. ,

¥

_ Trainer Notes: + ' & A ' :
. o

' J
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INTRODUCTION

" FIRST, read completely through the exercisé before starting, including the Ilstlng of developmental tasks.

. Activating School Community Education .

A Simulated Planning Exercise for Community School Development

v

There is no sifgle, proven strategy for aotivating the Community Education process in every community. Thus, it
would be futile to attempt to define a "critical path” process which will work everywhere, Thij is particularly true
given the differences which exist between communities. However, the ability to reconcile diverse points of view an
to gain the support re'quired for action is a requisite skill for the Community Education ieader of the '70’s.

The illusive ggal of the self- actuallzmg corhmunity should be a vital and constant objective of any community

leader. If pepple are to become actively involved in the affairs of ‘their neighborhoods/communities, they must
loosen the grip which the “experts’’ currently hold in the decision-miaking process. This trend is encouraglng to
people in the field of Community Education, but it will require new sensitivities and skills in all forms of group

e

d

process as well as an unselfish desrre to serve people. This exercise is de5|gned to encourage the development of such

group process skills.

>

This is an exercise in both Community Education planfiing and group decision-making. You are asked to rate the
order of importance of certain developmental tasks related to Communqity Education.

INSTRUCTIONS: PHASE | : ..

“ SECOND, place a letter along the right side of the paper in the column marked "Your Ranking’’ to indicate the

I'S

" INSTRUCTIONS: PHASE Il .

’ . . .
You will then join a small group to reach a group consensus on the list. Indicate your small group’s consensus

“relative posmon@of |mportance that you place on each of the tasks. Indicate in the space provided by marking -

an E, M, or L, as foIIows

e i

E= early developmental task; M = middle develoomental task L Iate developmental task

THIRD, review all of those tasks which you identified as coming early (E) in Community Education development
and star (%) the ONE task which you feel shou|d be undertaken as the VERY FIRST step.

FOURTH, review atl of those tasks which you identfied as coming late (L) in Community Education deveIopment
and place an (X) next'to the ONE task w_hrchy\g%eel should be undertaken as the VERY LAST step. *

€

on the list. Indicate yotr.small group’s consensus to-the right of the tasks listed using the same code outlined

_in Phase | ) . s

Consensus is sometrmes difficult to reach. Therefore _not every mdrvtduﬂfor small group ranklng will meet with
the complete approva| of everyone. Try, as a member of the group, to make each ranking one on WhICh ALL
members can at least partially agree. Think big! The following are guides to use in reaching consensus: :

1. Avoid arguing for your own individual judgments. Approach the task on the basis of iogic,
research, and knowiedge. ‘ L

2. Avoid changing your mind only to reach agreement and to avoid conflict. Supoo'rt only solutio'ns
with which you are able to agree somewhat. . -

3. Avoid ‘conflict-reducing’’ techniques such as majorlty vote, averagrng or tradlng in reaching

decisions.
4. View differences of opinion as helpful rather than as hindrances in decision making. N
‘ ~
, £
L,
¢ .
56
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"~ Involve the Community School Coordinatdr and Ad Hoc Council in the development

7

. Situation Statement : )
You have just attended a workshop, conference or- semxnar “which focused on Communlty Education. Although it
was your first exposure to the concept, you have become interested in seeing Community Education implemented

in your communnty You are now back m that community and want to get th|ngs moving. What should yau do?

Listed below in random order are some important steps toward the estabhshment ofa Communlty Education
program. Arrange in order of importance. those tasks which'you and others will be: undertakmg Indicate:
E early developmental task; M- mrddle developmental task; L - late developmental task

Also star (%) the VERY FIRST task and mark with an (X) the VERY LAST task which you feel should be undertaken

B :

5 _ o . . YOUR SMALL
RANKING GROUP

.

Develop a job description for Communlty School Coordlnator involving school offrcrals
and the Ad Hoc Community Councit.

v N
Expose school offrcrals and school board members to the concept . : : ’
7.
Undertake an-evaluation of the program |nvolvmg the.Communlty School Coordinator . B /
and Communnty "Council. _ : _ i/ ‘

Sec Cuyge the adoption of a resolution supporting Communlty Educatlon by the School
Board. .

Involve the Communlty COUnCIl ina reassessment of needs and the development of
new programs.

Build support among receptive friends of the Community Education idea. -

Involve the Community School Coordinator and/or Ad Hot Community Council in

" development of a needs assessment or community interest questionnaire,

The Communitv School Coordinator seeks other agency involvement

Estabhsh a Community Education Stgdy Commlttee to |nvest|gate the feasibility of
Community Educatlon in the locat’area. .

Report the progress of the Community Education program to the School Board.

The Ad Hoc Communrty Council establishes a budget and staff|ng proposal.

The Community Educatlon program is planned. J) ’ S :
culty,

An orrentatvon is conducted for school staff and f

The Communuty School Coordunator deyelops @training program to assist commun|ty
volunteers.

Secure funding for the Community Education program

Identlfy vqunteers for the Community Education program

- Conduct pubhc interest megtings about the concgpt.

Develop a training program for Community Council members.

Hire a Community School Fordinator.

[

Contact the reg|onal Community Educatnon Center for assistance.

Undertake publicity and advance registration for Community Education programs,

Obtaun |nd|v1dual and small group supportgyf the Community Education concept.

of a resource identification strategy.

Imp!ement the program. . &

Acquamt related agencres with the concept and secure their support.

Form an Ad Hoc Gommunity Council.

Iinvolve the Co unity School Coordinator and Ad Hoc Council in the deveIopment of
.plans for an official Communlty Council. : 57. C 3
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'16. COMMUNITY EDUCATION FRAMEWORKS*

e Goals

. 3

I. To develop understanding of a varlety of ways in whlch communlty educatlon may be

'concep‘tually developed.

’

Il. To uncover the key words or ideas whlch form the basis for the framework.

Ay

1. To illustrate vnsually how the key words can be combmed to'form a commumty

educatlon framework

e -

IV. To develop a group perspectlve of community educatlon that'extends beyond any one

individual’s perspective.

- LR ¢

.Group Slze

- e
<

Any number of participants wnth members subdlvnded into small work groups of 4- 5 people.

L

Timeé ' , : . .
. " Approximately one hour to one and one-half hours. -
: Materlals
. Large sheets of newsprint or butcher paper. B L T
1. Magic markers or crayon (at least one per group). , ‘ B

1. MaskinJg tape or adhesive.

Phy5|cal Arrangements

/ .

o

|. Participants are divided into small work groups of 4-5 people

. Small tables or a comfortable floor space is utilized so that paper can be spread out flat and

~

The Facilitative Procedure

be seen by each partlcnpant in the group. : .

]

I. The facilitator explains that there is not ore “’right’” conceptual framework forft:ommunity
education. Developing a conceptual framework helps us “’get a-handle on community
-education.” Frameworks serve as tools which our minds can utilize when the need arises.

" Developing a framework also helps explain our views of community educatlon to others
and lets them ‘‘see”” what we mean. Frameworks allow us to emphasize key ideas or words

and to demonstrate interrelationships as well. Furthermore, devetoping such a framework

need not be left to writers or ““experts” in the field but can be done by all of us. It can

1.

as outlmed above may then be offered.

y the authors mentioned in the resource material below (Deeker
However if this is done, only key words or ideas should be €xplained

. An option at thlS [glit exists for the facllltator to explain a few of the frameworks that
b

58

also be fun.
S ST S S
have been deveIop
' Mlnzey Weaver, etc)
;Developed by John Warden.
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.(interagency. cooperation, community development, K-12 program, etc.) as the authors
"place emphasis on‘these words. Do not dwell upon conceptual models of others at'this
point. The object is mply to make people aware that' the models exist and can be
reviewed at a later dgge. The focus: should remain on the partncnpants not on some

N " distant authors. -A ”‘ceIIent time to do this is at the conclusion of the exercise during
‘the debriefing stages. rather than before the group ta'skv?-towever giving a few examples"
can help glve a better idea of what a conceptual framework might |nclude

IV. Distribute several sheets of paper and magic markers to each of the groups (Expenence- -
~-ingicates.that groups may wish to undertake an initial framework and revise it ona '
.. sefond sheet of paper.) .

A Explain the task which each group must complete as the foIIoWing;

1. Fi‘rst, identify a list of key words which will form the basis for the group’s framework. -
. Do so by simply listing key words that keep “popping up’’ in the literature of
‘¢ommunity education and your discussions with other people "The group should take . .
10-15 mirflutes to identify these key words. An initial brainstorming session of perhaps
qflve minutes with everyone suggestung possible words is advisable. After a list of 10+
" words, the group should then narrow the focus to-perhaps 6-8 words by eliminating
words of a similar nature and arriving at a group consensus regardlng the key words

which need.to be a part of the framework.

Wl

2. Second, review these key words and begin to think about how they might be linked
* together in a framework. Are. there several ' which are more important than others
and, therefore, might serve as a foundation? How. mlght the words be I|nked
. together? Can you think of a visual diagram which will illustrate all of your
components or key words? The object is to link the’words to form’ a conceptual
framework to share with others. Each group’s framework wnII/be unlque to that
group although it is I|kely that commonalities will emerge as well.

« VL. The facilitator will need to allow approximately 20-30 minutes for the groups to .
accomplish the above tasks. Groéups which finish first may be given a short break to
allow others time to f|n|sh The facilitator may help in the’early key word identification

" phase by, asking questlons to stimulate thlnklng However, if groups are functioning
* well, the facilitator should remain oply as an observer and not intervene to make .
technical suggestions. It's up to the group to produce the framework. |f a group
truly has a difficult time, it should be suggested that they send a person or two to
view how the other groups are proceepung

VIIl. The facnlltator should provnde for interchange of |deas among groups by encouraging
all participants to seek cIar|f|cat|on to ask additional questions or even to challenge
other groups’ frameworks.The debriefing period should llow 2-3 mmutes for each
group to explain |ts framework and to field several questlons .

IX. The facilitator may wish to conclude the exercise by noting some of thegrameworks »
listed in the resource section below. The trainer may, likewise, choose to indicate how
such frameworks could be utilized at the local field operational level (as a means for
planning, evaIuat|on promotuon of concept, etc.)

£
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Spemal ‘Notes/Instructions
Some prior knowledge of commumty education is deemed desirable before attempting

tiis exercise. It is recommended that you "field test” this exercise with a-small group of
pe ple (4-6) befor/e trying it out on large numbers of people. . ’ (
/ . B s ! . i 7.
Supplemental Readmg/Resources _
Decker, Larry E ""Community Education: The Need for Conceptual Framework
N.AS.S. P Bulletin, November, 1975.
Kerensky, V. IVI & IVIery, Ernest O. Education 11— Revisited, IV||dIand IV||ch|gan Pendell
PubhﬁungCompany,1975 pp. 178-188. - )
Minzey, Jack D. ""Community. Education— Another Perceptlon Commun/ty Educa’t/on '
. Journal, IVIay/June 1974. : : l :
‘ Olsen Edward.G. and Clark3 Phillip A. Life- Centermg Education, Mudland Muchugan
, _ "Pendell Publishing Company, 1977, pp. 90-100. . Fo
" Weaver, Donald C. “The Emerging Commjunity Education Model,” Flint, M|ch!gan

< NCEA.1972. | L Y

, L : Y
- Trainer Notes:. \




'Commumty Education Framzwork
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o
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. Everyones Dave\opemznt
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-
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_ 17. FORMING CONSULTING TEAMS '
'FQR CREATIVE PROGRAMMING IDEAS*

- Goals . . : . i
\/ I To develop an atmosphere for the encouragement of creat|ve |deas o

. To enabIe part|C|pants to develop new programmmg |deas

Group Size .

Approxnmately 12-20 peopIe in task groups of 3 peopIe per group - e
Time o .
45 minutes to one hour . ' .
- . ~ ; '
Mate ials ' ' Ty

" Large size newspr|nt or butcher paper (two‘,sheets per group)

II'. Variety of magic markers (minimum one per small group). \ ‘

I1. Masking tape or adhesive to display finished products.
Physlcal Arrangements
. Sufficient work|ng roonm is provided for task groups of 3 peopIe to be cIustered

. Hard surface tables, desks, or the floor is used in order to accompllsh the task.

. There should be sufficient wall space to display all finished products.

L . , _ -

The FaC|I|t‘at|ve Procedure ' t
. The facilitator notes the-goéls of the exercise before the assembled part|C|pants He/she

- may wish to note also how difficult it sometimes seems to be to generate new and
creative ideas. People must be encouraged to discard old habits so that sopne rather wnId
thinking about future poss|b|||t|es might emerge. This exercise is.designed to enable
participants to have ''fun’’ as well as to arrive at new programming ideas for community
educators. Participants will also have an opportunlty to mal@some money ‘in'the

process.

Il. The facnlltator then explains that consultants are often hlred to perform specialize

functions by an organ|zat|on In this exercise each of the part|C|pants is going

~member of speC|aI|zed consult|ng teams hired for the purpose of coming up fyith new
programming ideas. The participants suggesting the best ideas will receive payment

for services. : ' : f

Compe . 0 . » N
[11. The facilitator then\akrranges participants into consulting teams of three people each
and assigns a work space. Magic markers and tw}sheets of newsprint are distributed to

each of the consult|ng teams. The members of epch consulting team must work
v'together to come up with new programmmgrde S '

-

*Developed by John Warclen.
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IV. The ‘facnlntator then asks each consultmg team to arrive at a “company name.” Allow /
approxnmately five minutes for each of the teams’ to select a name and have each team :
" place.that name on-the top of the newsprint. : v

V. The facilitator then explains the procedure to be co ed as folloWS"

) ""All of you are now-formed into nsulting teams You each have a’ name For the '
next 25 minutes each consultirg team is to generate as many ideas as possible regardmg
“innovative and creative programming for communl-ty education. (Hopefully, 30-40
“suggestions will emerge.) Have fun in this exercise and don't be afrald to consider -
wnld suggestions. "After 25 mmutes we will feconvené in one Iarge group and post the
» |nd|v1dual consuTtmg teams’ lists on the walls n* to each other. At this time each
p ':,t|c1pant will have an opportunity to ‘buy’ ten ideas at a rate of $100 per idea.
[ erefore please leave sufflment room next to your ideas for ‘buyers’ initials. . The _
- q ject of the exercise is to sell as many of your-team’s consulting ideas as possible. Rules
\ﬁlth regard to how ideas can be bought will be explained later in this exercise. Now get to

work thinking creatively about programming ideas. Let your imagination run wild.” - p s

..VI. The facilitator may wish to circulate around the room to insure that each team maintains
a task focus on programming ideas and records all such suggestions. Consulting teams
‘are not permitted to ''trade ideas’ during this phase of the procedure.

Vil. Once consulting teams have completed‘the task, aIIow a five minute break while the
facilitator places all the lists next to each other on the blackboard or wall wnth the use
_ of masking tape.
VIII. Reconvene the total group and explain the next procedure as follows: ' e

"We are now ready to gee how well each of the consulting teams can sell their ideas in
an open market place. Each of you is to assume the role of a communj:é%&gator who
wants to buy ten gopd programming ideas at $100 per idea. You are to 160k over the
entire lists from all of the- consutting teams and begin to pick out ten ideas you like
best. Once you have selected them please place your initials (name of person) next to
all tenitems. We will then be able to see which of the consulting teams were able to
make the most money. Please pay specnal attention to the “‘rules of the game T

1X. The facmtator explains the “rules of the game’’ as follows:
1) Partncnpants may not purchase ideas from their own consuliing team.

2} Participants can’only purchase 70 ideas at $100 per idea. No one need spend aII
' $1000 ($100 x 10) if they choose not to do so. Howgver, participants may not
glve their “money’’ to someone else.

3)  No talking is permitted prior to or during the ”buying" phase.
4) No political “"trade offs” (you buy our ten and we’il buy yours) are permitted.
5) ”Buy” the hest itteas, those which you think have merit and possibility.

. 6) '.You may “buy” an idea which someone else is also buying (several programmmg
ideas may thus accumulate $400- $500 or more).

7)  Make sure to place your initials next to aII ideas that you buy. Use a pen or'.
magnc marker.

’8) “You will have ten minutes to complete this bwhase

p - S ) » .
fi NN . : -
: i G o - . - ca

Q
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..X. Upon completion of the-l;ndividual participant buying phase, the facilitator counts up eadh
-of the initials and mult|pl|es times. $100 to- arrwe at each |nd|v1dual team'’s consulting
, : success. Results of-the.total money earned can be wr|tten next to the (‘:onsultlng team’s’ 7. -
. e name : :

XI. Large group discussion can f lloiw, focusing‘upon: 1) ideas which seemed to accumulate
"~ good support, 2) the use of :gpsmtingateams for-other purposes, and'3) general reaction

2

- o -

t0 the exercise. ‘ . o SR ‘ SR N

Var|at|ons
. The same procedure can be utilized for the purposes of generatlng ideas with regard to:
) innovative commun|ty involvement approaches, b) K-12 curricdlum I|nkaue
N o) |nteragency cooperation, d) training designs for communuty educators, or a host of
+  -other Qp@mbllltles B .

I, The “buying”” section of this exercise can be deleted if time will not permit. Its pu rpose
is primarily to. narrow the lists into feasible pr|or|ty areas and tc;ﬁllow each group. to see
how well their |deas wereqccepted by others. Eliminating this phase of the exercise
eI|m|nates the element of competition and instead focuses prumarlly upon coming up
with |deas wnthout any screenlng process.

I1l. ldeas can be I|sted on'3"x 5" role cards or slips of paper rather than Iarge sheets of paper.
Company consulting names ¢an be written on the reverse side. This allows for mixing )
up the ideas, loses identity of the creators until the ‘*rid, and permits manipulation of
the ideas into a single::él o '

Special Notes/Instructions _ o ' -

This exercise is designed to encourage ‘‘creative competition’ and be fun at the same time.
The facilitator should so direct the procedure.

——

’

Supplemen_tal Reading/Resources
Adams, James. Coneeptua/ B/ockbusting, San Francisco: W. H. Freeman and Company,
Co 1974. : . .
. Biondi, Angelo M., Editor. Have an Affair Wlth Your Mind, Great Neck, New York:"
Creative Synergetic Assoclates 1974.

Lemke Gary Kai and ‘Andres, Hans A. ”Busmess Industry and Agency Commitments - -
»  of aCommunity College,” Commun/ty Education Journal, Jan./Feb., 1975.

~

Northwest Community Education C Development Center, ""Topical Listing of Activities"’
and “"Some Special Events for Community Schools,” mi'meographed no date.

”Why Man,Creates,’’ an exc|t|ng, short color: film focusung upon thé creat|on of ideas
oughout history and utuluzmg a cartoon format.

I3

.
'

Trainer Notes:” ' : : . ' -
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18. ELEMENT OF SUCCESSFUL COMMUNITY INVOI*.VEMEN'!‘ -
. v : . e . ) -
Goals! . ST L T g

1. To broaden part|C|panf understandlng regardlng the factors wh|ch contrlbute ltp successful

.
commbinity involvement vehicles. ‘ . T ,‘_." e . "
3 ' i’ ’

ll To enable part|c1pants to assess a part|cular commumty |nvo|vement veh|cle W|th regard ’
- to these elements o : . : .

Group Size ' \ ' ‘ o
Any size group, preferably 10° or\morerpeople exercise |s completed mduwdually by
. part|c1pants with open large group discussion following. T
) ; EN °”EI . f .
Time .. v S L& ,
Approximately 15-25-minut'\e‘3s.f.i ) .
Materials - : / »
‘l. Individual copiés of "Elements to Successful Communlty Involvement" rating sheet for
each part|C|pant : Lo ) .
+ 1. Pens or penc1ls to complete the ratlng sheets. ST e -
: g )
Physical Arrangements L : . . )
I. Desks or tables are used to co lete the rating sheets. L . .
Il. A circular or other suitable seat|ng pattern should be prowded to perm|t interaction and
discussion upon co*nplet|on of the rat|ng sheets T : \~\
The Facilitative Procedure ' . ' R '

I. The facilitator indicatés that there is a variety of factors or elements which can contrlbute
significantly to community_involvement efforts While the specifics.of the local
situation determine each element of the act|on planning, general common elerqents can
contribute to successful involvement. The. purpose of this exercise is to compare a SpeCIfIC

involvement. approach with which- partncnpants have some knowledge to a general elements
. approach. -

\ﬂ -
Il.. The facilitator asks each participant to think.of.a part|cular involvement veh|cle {e. g.,
* public forums, ad hoc task groups, advisory commlttees etc.). Ask participants to keep

this vehicle in mind in evaluating its characterlst|cs W|th regard to the. rating sheet -
Elements to Successful Community lnvolverment ” B

minutes to check off those elements which car‘rbe |dent|f|ed with the|r specific
involvement approach

. . 3
’ 5 / T
*Developed by John Warden. . N . -
. L ’;\ ’ > _ .
. LN .‘V' ’l 3? /
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The facilitator then asks for a “show of hands” for the number of people who have checked
five or more elements. Next, ask how many checked 10... .15 . .perhéps 20.. As the
facilitator raises the number, the number of hands will decrease. When only 3-4 people

still have their hands raised; ask each of them to describe the involvement vehicle which the'yi

" had in mjnd and to explain a few details. The facilitator might also wish to f_ocus‘_on'. people

with fewler than five checks to determine those vehicles as well. The facilitator may wise to -
conclud the exercise by askimg the participants to |dent|fy additional elements that may -

‘contnbutetosuccessfulcommunlty mvolvement L \ S .

RATING SCALE RESULTS
0-4 Look for another vehlcle next t|me$ s L o s
5-8 Needs improvement - - i
9-14  You're on the right track
® 16-21  Congratulations, keep up the good work -
22+ Who s kidding wh0m7

4

Varlat|ons . ‘ . .

-

~ Supplemental Reading/Resburcns R

. Rather than starting with a predetermmeq list or rating sheet, the facilitator might opt for:

.aIIowmg the group to produce its own list of elements. Spend ten minutes bralnstormlng .
,.,..allst and.then.have.each participant-evaluate.a. citizen.vehicle. on. these cntﬁna alone et o i

. A completely opposite approach is to focus upon elements which’ contribute to the T

downfall of citizen involvement efforts or the negative aspects. Normally i } is much

_ easier to identify elements associated with cmzen involvement approaches which are ¢

wrong or unhealthy.. The facilitator can spend ten minutes with the entire group L
generating such a negatlve list. Next, proceed to turn the negative list into a. posmve one
by askmg what could be done to insure that these occurrences are rare.

4

LY

<

Green, Lee. "'Process Before Program for Community. lnvolvement ‘Commun/ty Education
Joarnal, May/June 1975. ‘ o

: Interaction Associategs, ”Elements for Successful Commumty lnvolvement and Systemic '_ 0

Change,” San Franmsgo Interaction Associates, 1973. . E% -
‘Tﬁmin, Melvin M. "’Some Social Requirements for Effectwe Community elopment,” o

" Community Development Reviéw, December, 1958. -

Warden, John W. Citizen Participation. . What Others Say. . .What Others Do. . . '
Charlottesville, Virginia: Mid'-*?\“tlantic Center for-CommL}J'nit'y Education, 1977. ’

13

” R . | ) - ,!_

- Trainer Notes: . ) o : '
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N o , Elen:enfs of Successful Community:Involvement M
: ’ A Rating Sheet ,

{\

Llsted below is a varlety of factors which may contribute to successful commumty involvement ~
efforts Please think of a specifie mvolvement vehicle or approach (e. g., advisory council, public
forum, charrette, neighborhood assomat»on) that you are aware is (or was) in operation within
your own community. Perhaps it is-one with which you are presently involved or one which
- took place several years ago. Keep in mind that one particular vehicle and check . (V) the

- .. appropriate number of items, WhICh that vehicle was addressing or is presently, undertakmg
~ Check only those items which apply to your specific example. Wait for further instructions from

~ the facilitator upon completlon of the checklist.

Specuf“c mvolvement vehlcle

My involvement vehicle has. . .

{ )} 1. Procedures for setting common geals._

{ ) 2. Setof shared goals

{ )~ 3. Opportunities for specific, immediate
successes.

{ ) 4. Provision for long term planning and goals.

~ () 6, Training component.

‘ ¥
{ ) 6. Encouragement and support from
' _decision makers. A
( } 7. Directlink to decision makers.
{ ) 8. Assessed constraints.
{ ) 9. Self-renewal and self-evaluation
opportunities.
- .
() 10. Sense of ownership by participants
. e
{ ) 11. Simall group personal approach.
() 12, Concentric'rings of involvement
{always éxpanding).
{ )} 13. Prguision fm spectdc}llar or fun
(‘VQ”(S .
JF\.—
K. -~ oy
' i~ N

ERIC

Aruitoxt provided by Eic:

4.

18.

19.

20.
21,
22.°

23.

24,

_Provision for early involvement of those

directly affected.
Heterogeneous groups.

Open and visible involvement process.

: -
Provision for problem solving.

Sense of political relativity (degree
of influence and power, political
awareness.)

Provisiog for interface agent (someone
who link3), .
R

Win/win solution orientation.

Proper utilization of,time.

ndividual growth opportunities.

Open.communication to the broader
public.

Recognition of the uhiqueness. of the
situation and people involved.

2

Community Education Interaction Exercises
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19. PRIORITIES FOR THE COMMUNITY EDUCATION COUNCIL*

-~

Goals - : .
.7 |. To encourage participants to view the community education council’s role in a priority
- perspective with regard to tasks. '

. To uncover participant biases as to the relatlve |mportance of each of the tasks which-may
r'd

be performed by a council.
Group Size

Any number of participants who can be clustered into groups of 4-6 people.
Time v

Approximately one hour to one and one-half hours.
/Matenals . : :
I. Individual cop|es of the 'Priorities for the Community Education Council®’ rating sheet for

eaph participant. : ' '

-11." Pencils or pens for participants to complete the rating form.

Physical Arrangements : ,
oL Participants need tables or desks to complete the reaction sheets individually.

II. Chairs and tables should be movable to allow the formation of small work groups to
. compare reactions and to.arrive at group consensus.
The Facilitative Procedure _ -
|. Refer to "'Priorities For The Community Education Coordinator’’ \Number 12) for the
) same facilitative procedure. '
Special Notes/Instructions ~ - ‘ -
~ This exercise utilizes the same procedures outIM’PriOrities for the Community
¢ Education Coordinator” and ""Activating Commrfunity School Education: A Simulated
Planning Exercise.” As a result, care should be exercised in not utilizing this procedure
too often wnth the same participants. ,:' nd

¢
‘

Supplemental Reading/Resources ' - ,
""The Community Coun'cil?"_ A film produced for the C. S. Mott Foundation. Available
~from most regional and cooperative community education centers around the
country.

Trainer Notes:

LT A

ERIC | ‘ "
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Priorities for the C:)>nmunity Education Council

il

. . IR }
Introduction &

A Community Education Council is a representative group of citizens who meet to coordinate and
plan for Community Education development. |t provides invaluable information to the Community
Schodl Coordinator for program development. While there is no single, proven strategy for
activating the Comm'unit'y Education process in every community, there are certain tasks required
of Community Education Council membgrs in order to provide impetus for this process. .

. Situation » , ‘
- Ybu have become a member of a Community Education Council which is attempting to provide
direction for a Community Education program. You must determine which of your tasks deserves’

top priority. - . _ y

¢

LS

Instructions: Phase | . . .

This is an exercise in role clarification for Community Education Council members. Your task is to
determine the relative importance of various tasks-performed-by-€ouncil -members. Listed below
are some tasks which the Community Educatiyz Council member may be asked to perform.

First, place a letter in the appropriate columnto indicate your priority for each of the indicated
tasks. Approximately one-third of the tasks should receive high, medium, or low priority ratings.

-

. H — High priority task
. ' : - . M — Medium priority task
| ' _ ' L — Low priority task ' o
Second, review all of those tasks which you identified as deserving a high priority (H) by
. Community Education Council members and star {*) the one, single task which you feel is the
most unportant for Community Education Council members. ’

. Third, review all of those tasks which you identified as deserving a low priority (L) by Community ™
Education Council members and place a check (V) next to the one, single task which you feel is the
least important for Community Education Council members.

o

Instructiongd Phase 1/
You will tNen join a small group to reach a group consensus on the list. Indicate your small group’s .
consensus in ‘the appropriate column using the,same code outlined in Phase I.

Consensus is sometimes difficult to reach. Therefore, not every individual or small group ranking
will meet with everyone’s complete approval. Try, as a member of the group, to make each ranking
“one on which a// members can at least partially agree. Think big! The following are guides to use
in reaching.consensus. ’ :

1. Avoid arguing for your own individual judgments. Approach the task on the basis of
logic, research, and knowledge. - o
2. Avoid changing your mind only in order to reach agreement and to avoid conflict.
. Support only solutions witﬁ which you are able to agree somewhat —

T 3. M@T‘ﬁcbnﬂict-‘rﬁéducin_gj"’ techniques such as majority vote, averaging, or trading in
’ reaching decisions. , ) .
4. View differences of opinion as helpful rather than as hindrances in decision making.

by N
. { ae
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v < ) . ; . your your
‘Tasks _ ' : rating group

1. Study and form action groups around community problems and

issues. ' . : .
2. Develop effective communication networks with the community. 7

. / . . . ) ¢
3. Establish Community Education procedures, e.g., building usage.

4. Establish school district policy.

5. €onduct community surveys.

6. ldentify and recruit volunteers.

. 7. . Assist in class/activity registration’

Represent the Community Educaticy Council at other
community functions. '

[o0]
N T

©

Set program goals and objectives. - , S ,

10. Assist in evaluation of the Community Education program.

11. Rais'e funds to»supporjt Community Edgcation programs/projects. )
12. Pubticize Community Education a'ctiv.it'i‘és. -
13. lPersonaIIy supervise Communify Educatipn activities. .
14. Develop a Community Education neWsIet_ter.
15. Maintain records of council proceedings. -
16. Disseminate the p;ﬁIOSOphy of Community Education.
17. Main,giin communiqations between school and community.
. 18. ’Seek involvement of new peOp|;3 in Community Education activities.
" 19. (jthe;s (specAify)' ‘D'\\ ] o ~

\\.

K

Community Education Interaction Exercises
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20. ,ROLE PERCEPTIONS AMONG ROLE GROUPS*

Goals ‘
I. To uncover role perceptions ef various groups toward each other.
ll. To enable role groups to respond to those perceptions.  *
Group Size ' R
Any size group provided there are sufficient numbers of recognizable role groups
(community schoolfcoordinators, teachers, administrators, etc.). ‘A minimum of five to
seven people per é: group is desirable.
Time
Approximately one and one-half to two houts. '
Materlals : o B o -
. Sufficient newsprint or butcher paper (one tablet per role group) P
. Magic markers or crayons for each role group.
Physical Arrangements “

I. Several small rooms are necessary to permit each role group to have privacy in its discussions.
I1. There should be enough chairs for all participants.

I1. One large room which can serve as the major convening and reconvening area is needed. -

The Facilitative Procedure ) .

I. The facilitator explains the purposes of the exercise as outlined above] He/she then takes a
quick poll of the number of people who are in attendance and in whaf roles. A decision
will need to be made by the facilitator or participants with regard to who will be in which
role groups. Try not to have groups which are too small. -

. Before sending the groups into separate rooms, the facilitator explains the followmg task
to all members and thén asks for any needed: clarification. )

" each of the other role groups’ relationship to community education. Mak® this list
as complete as time will permit (about 30 minutes). Second, you are to list how you
~ perceive your own role dn its relationship to community education (20 minutes). Total
group consensus is not fequired. After completing these two tasks we will take a short
break and then reconvene as a large group to share perceptions. Please select a person
to make a five minute presentation to the large group.”’ * '

"Your task as arole group is twofold First, you are to make a master lxt indicating

. Assist the groups as’ need arises. Help them maintain a task focus and encourage the
generatlon of as many ideas as possible. Serve as time keepef and suggest a shift from
~ %o - the first to-second task if the- group fails to do so. Also remind groups when there are

2

"Developed by Northwest Community Education Development Center Staff.

t-
7,
O
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to allow for any Iast mmute ideas to be generated qunckly

only five or so minut

IV. Reconvene the largd g?oup and>enable a representative from each group ta' give the a
perceptions of both the other role\groups and themselves. Encourage discussion an
~interchange among particip: llow partucupants to respond to presentations. '
{Length—30 to 45 minutes d ding upon size of groups and number of participants:—~
| S .

Variations
I. Delete either flfst or second task to save time.

1. Utilize exercise by Kaplan {’'Performing Effectively As A Community Education
" Coordinator,” Number 12) and have various groups prioritize coordinators’ tasks.

. Compare results of groups who are community council members, school principals,
coordinators,.etc. Role playing of roles'can be done if vanousﬂpartnmpant groups are |
not available or present.

Special Notes/Instruction ‘ o ’
This exercise can be utilized with a Iarge group of eighty to one hundred participants.

reson et S

"However, role areas must be identified in advance for successful planning and time
considerations. |f one role group is too large the facilitator may encourage the role
group to sub-divide ibnto smaller discussion groups. Eight to ten people per role group
is a number worth working toward.

Supplemental Readlng/Resou rces
Cwik, Peter,et. al. The Advisory C‘ouncl’? Flmt Michigan: N CEA., 1975 .
Cwik, Peter,et. al. The Community School D/rector, Flint, Michigan: N.C.E.A., 1975,
Decker, Larry E & Virginia A., edi.tofs. Adm/'.n/'stratorsk’ and Poblicy Makers” Views of . ;

Community Education, Charlottesville, Virginia: Mid-Atlantic Center for
Commumty Educatlon 1977.

Edwards, Pat and Parsell, Stuart. ”The Community School Director—A Changing
Role,”” Educational C‘onsiderat/ons Spring. 1977.

Hager, Donna L., et. al. Community /nvolvement for Classroom: Teachers, \
Charlottesville, Virginia: Commumty Collaborators, 1977. '

Melby, Ernest O. '“Approaches To Role Change in Community Education,” Phi Delta
Kappan, November, 1972, '

' Seay, Maurice F., et. al. Commun/'ty'Education: A Developing Concept, Midland,
" Michigan: Pendell Publishing Company, 1974.

Selected handouts on specific role areas from community education centers.

Trainer Notes:

tag re-
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21. COUNCIL/COORDINATOR ROLE IDENTIFICATION
IN COMMUNITY Eé}CATION* E T

Goals _
[. To develop an uhderstanding of a vériety of action responsibilities normally associated with

Y . .
community councils and coordinators. - °
ll. To uhcover participant biases regarding those functions which should be performed by
" councils and coordinators. '
Group Size _ ’ :
* Any number of people who can be clustered into groups of 4-6 people.
. Time L l
' Approximately one hour.
-Materials : : )
I. Individual copies of the ““Role Identification” rating sheet for each participant plus one
additional copy for each of the small groups to record group preference.
I1. Pencils or pens for participants to complete the rating forms.
Physical Arrangements , : »
I. -Participants need tables or desks to complete the reaction sheets individually. *
tH. Chairs or tables should be movable to allow’ the formation of small work groups to co’mpare
reactions and to arrive at group consensus.
The Facilitative Procedure _
{. The facilitator introduces the exercise by noting the importance of a community coun).}'rf/and
coordinator to successful implementation.of community school education. Thesfacilitator
should also note that misunderstandings can develop between these two role groups when a
clear discussion has not been undertaken with regard to role responsibilities of each group.
The purposes of this exercise should then-be explained as outlined above.
!I. "Role Identification’ reaction sheets are distributed to individual participants and they are
) informed that they will have approximately 15-20 minutes‘to read and complete the form.
. Be prepared to answer any questions at this time.

I11. Make a special point to indicate that the instructions read "indicate whose primary
rc'.\'f)(ul.\‘iln'/if_l‘ it is to perform these tasks.”’ Many people will otherwise check the *’both”’
column for all the activities. Again, what you are trying to do is to get people to

| discriminate between who does what. _

IV. Also indicate that participants can add additional task statements.
,1 “Developed by Dave Santellanes and John Warden. )

o

o f
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V As people finish the individual forms, begin to cluster them |nto working groups of 4-6
‘people. Early finishers can be clustered together so that they can proceed with the smaII
group rating. Make sure that everyone joins in a small group for the completion of the
group rating. ' : ®

V1. A larger group discussion should foliow the group meetmgs to discuss major d|fferences
- and to allow time for feedback on the exercise to be aired.

»

VIl. Following this exercise, the facilitator may wish to show-either of the two C. S. Mott
Foundation films on community councils or-the community coordinator.

Varlatlons

I. After participants have individually completed the role identification sheets the facilitator

can have participants prioritizeall those tasks listed for each of the two groups.to
determine a rating[n the relative importance placed upon those tasks.

N

Il. Rather than suppliing this structured list of tasks, the facilitator can choose to generate - .
the list from the participant groups. This requires more knowledge about role o
possibilities; also, small group interaction takes more time. However more dlfferences of
opinion are likely to emerge through the use of this procedure. .

1. Rathﬂe\r than divilding into smail groups, the facilitator can form one large group and proceed
to discover how individuals résponded. |f such a process is used differences of opinion
should be aired openly without trying to force one large group decision regarding the roles.

IV. If the facilitator is workingd with coordinators and community council members on this
exercise, he/she may wish to form small homogeneous group-clusters to determine if
perceptions differ among role groups. =~ —

. Special Notes/Instructions
Many of the tasks listed in this'exercise are program and admlmstratuve onented in nature.

Supplemental Reading/Resources

A Guide for Community School Advisory Councils, San Diego: Ce,_llifo'rnia Center for = -
Cdmmunity Education Development, 1975. . : .

""The Community Council”’ and ""The Communlty School Coordlnator " Films
produced for the C.S. Mott Foundation and avallable from most community
educat|on centers around the country.

Kaplan, Michael and Warden, John. Community Education Perspectives, Midland,
Michigan: Pendell Publishing Company, 1978. ,

Nance, Everette .E.A The Commgunity Council, Midland, Michigan: Pendell P?Jblishing
Company, How-to-Series, 1976. -

‘Trainer Notes: ‘ . -
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The following tasks, not all inclusive, help facilitate the C::A

" Role Identification

‘These' tasks require the action of elther the Community Schoo

Council, or both. Indicate whose primary responsibility it is tofperform these tasks.

0.

:

: _ N
q : 75.

(please check)
COUNCIL BOTH

co-
: ) ORD|NATOR
1. Develop bdilding supervision procefures. () (
.2. Maintain program records. () (
3. Schedule classes and activities. () |
4.- Identify, recruit and train volunteers. w () (
Provide inservice training for Community School staff. () (
6. “Set-program-goals-and- objectives, T i O
7. Assist in S}ass/actmty registration. ° . | () (
8. Conduct community needs assessments. ‘}:, ()
9.- Develop program evaluation procedures. ’ () (
10. Develop program budget. ) () (
11. Obtain program financial support. () (
12. Disseminate the philosophy of Community Education. () (
13., Maintain c_omrhuﬁications betweer#school and community. () (
14. Facilitate interagency cooperation. () |
15." Develop a Community .Scho.ol_ newsletter. () (
16. Publicize Community School activities. () (
Ueek involvement of new people in Cammunity School activities. () (
" 18. Assist in program evaluation. () (
Coordinate interagency efforts. N
20. Makfe‘ recommendations to school system relative to program () (
o development. . o
21. Other () (
' 22. Other ()
23. Other () A
24: Other ()
25. Other __ _ B 6 R
Vo

)
)
)
)
)
)
)
)
)
)
)'v
)
)
)
)
)
)
)
)
)

Community Education Interaction Exercises
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Coordmators, Commumty School

)
)
)
)
)
)
)
)
)
)
)
)
)
)
)
)
)
)
)
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22. C_OMMUNITY PROBLEM-SOLVING STEPS*

o~

Goa ls e e et e e e et et e - . o

Dol

. To build participant awareness of the varioué steps associated with problem solving.

. To encousage the actual development of a problem solvmg framework which mcludes

these steps. g
Group Size ' * ‘ .

Fifteen to thirty part|C|pants W|th task groups of 4-6 peopIe per group.

Time ,
Approximately 30-45 minutes.
2 . E .
Matenals ' »
. Medium-sized sheets of newsprmt or butcher paper {one per smaII group) S

. Magic markers or crayons (one per group).

.- Specifically prepared 3 x 5 role cards which contain various individual probiem- solvmg
steps. A complete set of seven cards should be available for each person. A set consists
of seven cards each containing a key word: (1) accept, /2) analyze, (3) define, (4) ideate,
(5) select, (6) impiement, and (7) evaluate. .On the opposite side of the key word cards
(other side of the 3 x 5 card) will be a definition of the step'in"short detail. (See

attached support material which can be photocopied, cut and taped to make the problem
solving cards.).

IV Clear adhesive tape for'each group.

Physncal Arrangements . - ;
. Participants are divided into smaII work groups of 4-6 people. ) ‘t
N . Small round tables or a comfortable floor is used for working space for each group.

I1l. There should be ample working space between groups so that one group discussion does ‘.
not interfere with another.

The FaC|I|tat|ve Procedure
The facilitator emphasizes the importance of viewing problem solvmg as a step-by-step C '>
procedure Without such a framework people often “jump’’ from probiem to solution '
wuthout really understanding the problem or possible alternatives. Resul®s involve very
little creat|V|ty and problems tend to assume nehwe connotations. . This need not be the
‘case. Throqgh the use of a problem solving framework, participants have the assistance
of a “road map”’ to help guide them along the way. !t notonly helps insure that people

. ... — --dontgetlost, but.also helps participants get started from the same place.. e

. The facilitator then outhnes the goals of the exercise in words similar tQ.those outlined
above :

*Developed by John Warden,
N
. m o
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. Partlc1pants are next divided into srhaller working groups of 4-6 peopIe Butcher paper ‘and
magic markers are distributed to each of the groups at this time.

- v

IV. The facilitator next distributes to each participant in the small group a complete set of
3" x 5" cards which have been Spec1ally prepared for the exercise. Included are seven cards
with words: (1) accept, (2) analyze, (3) define, (4) ideate, (5) select, (6) implement and
{7) evaluate. Mix these cards so that when they are distributed they are in no part|cular
order. On the reverse side of these cards should be a few short definitions of the terms.
(See related materials for sample cards and definitions,)

° V. The facilitator asks each person to “get to know’’ each card by looking at the key words and 2
the definitions listed on the reverse side. Allow five minutes or so for this part of the
exercise. Members may discuss wnth each other their own understandmg of what the key
words (steps) mean. _Receive feedback from participants as to their readiness to proceed to
the next step. -

" V1. The facilitator now explains tHe task as follows:

’

o

,,,,,,,,,,,,,,,,,,,,,,, "This is an.exercise.in. establlshmg a problem-solving framework or sequence of steps. You

' each have before you seven dlfferent but interrelated steps to problem solving. Your task as
a group is first, to reach an understandmg regarding the intent behind each step. Once the
group has discussed all seven cards, yqu, are next instructed to lay these cards out in a
sequence, arranging them in some flow procedure (what leads to what). You may utilize any
word more than once if you so desire. Take the cards and physically arrange themi on
newsprint and re-arrange until the group has agreed to a problem- solvmg framework You
have approximately 20 minutes to complete this task. Once you have agreed upon a

” problem-solving framework, tape the cards to the newsprint and.select a SpokeSperson who
will explain your framework to the other groups. If you need assistance, please ask the -
facilitator for help.”

VII. Reconvene the groups and allow a representative from each group 2- 3 mrnutes to explam
their framework. As a facnlltator you may wish to compare and contrast perspectives as
they emerge. Enc0urage participants to develop an actual framework for their own
personal work habits and also a commumty problem-solving framework as well. If time
permlts this entire exercise can be d|rected toward finally taking a specific problem and

» - "running it through” the exact framework that parthrpants have developed. This can
normally take half a day or longer. Specific problem-solving tools related to each of these
problem-solving steps can also be suggested (see resources section).

-~ 1
Variations
I. Rather than distribpting a complete set of seven 3 x'5 cards to each person, one set per
group can be used. Allow for additional time for the groups to become familiar with the
words and obtain a working group consensus ori their meanings. E£xtra cards will still be
needed because several groups may wish to utilize a particular word more than once in

deveIop|ng their group problem-solving frameworks. - v - N

Special Notes/lnstructrons
This exercise requires advance planning in the preparatlon of the 3% 5 cards listing the
problem solving steps. Actual words and definitions can be made by photocopyung the
- attachely material and taping the material to the 3 x 5 cards.” S
. . £ ) ‘ . ' * .
. . [N \
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Supplemental Reading/Resources ,
s Creétive Problem Solving Institute, c/o Creative Education Foundatioh, State University
" College at Buffalo, 1300 Elmwood Avenue, Buffalo, N. Y. 14222,

Koberg, Don and Bagnell, Jim. The Universal Travelers, Los *Altos,“California: William -
‘Kaufman, Inc. 1972.

Osborn, Alex F. Applied Imagination, New York: Charles Scribner’s Sons, 1963.

Parnes, Sidney J. Creative Behavibr Workbook ahd Creative Behavior G,izidebook; Néw
York;. Charles Scribner’s Sons, 1967. '

Wi'nec'o.ff, Larry and Powell, Conrad. Focus: Seven Steps to Community Involvement in- v
Educational Problem Solving, Midland, Michigan: Pendell Publishing Company, 1975..

Trainér Notes:

(@]
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‘ Problem Solving Steps*
. . . : 3 s \
S . CutOutsh.
KEY WORD ~ e .. DEFINITIONS

" To state initial intentions; to accept
the problem as a challenge; to give
Up our autonomy to the problem
and allow the problem to become
our process. '

.

O e e s

?,

To get to.know about the ins and
. outs of the problem; to discover
¢ what the world of the problem
looks like, - -

TTTT6 décide what we bélieve to be the
main issues of the problem; to
conceptualize and to clarify our

~ major goals concerning the .
1. problem situation.

T

" To seargh out all the ways of
p055|bly getting to the ‘major.
goals. Alternatives.

To.compare our goals as defined +
with our‘possible ways of

gettlng there. To determine the
best.ways to go.- -~

% -

. ' B
\ )

To give'action qr physical form’ -
to our selected, 'best ways."’

'

To determlne meamng progress or
value as it has’ "béen derived from A&
the entkre process '

o3 7% . E L
1' . *Sodrce? Koberg& Bagnell, Thie Universul Imulu Los Altosf William Kaufman 1975 p. 17.
< , - .
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: ‘ o 23 ROLE- PLAYING AND VOLUNTEERISM . .
. \ ) “THE MYSTERY OF THE MISSING VOLUNTEEFI“ B . !

o S , and, o '

o - . ' “THE;MESS THAT M%SSEI_) uUp EVE_RYTHINGI" '
. VAR . , ‘ i s 0 Il ] ' t
- & , S/ . .“. ' X . ”
Goals ' //c e N . o v

To generate problem solylng dlscuss|0n regardlng volunteer problems. L
ll Toenable: part(mpants to assess specific behaV|or patterns both helpful and harmful in
dealing with volunteer problems. K ‘

T . ’ : r ~

GroupSlze S . ) ' ' N S
F;fteen to twenty people with three part|C|pants reqU|red for each of the role: pla ymg
. eXerCIses Other part’;ants act'as observers :
;e
Time =~ .., Tt N ST
s Approximately 20 minutes (forq_éach role-pl'aying exercise, ' - -
“WMaterighh - ’ AR o e |
18 Three copues of the problen% statement for each of the role- playmg exerclses : o,
. nepOpy of eachrole outl|ne . - o S ‘ ‘ : ﬁ‘ :
! TR e, \\\ ) .. ‘@ . J . ‘ PR )
PhyS|cal Arrangements, o - L S L o T .
’ ;, ~ 1., The role-playing exercises can*e|ther be “done in the round or with® playés ona stage
' ~Role-playing partlcmants may stand or be seated Wlth the femamlng partucupants seated
} - away Trdm a stage or action area. - ' e o s e ‘
R ? . T ' , A

A The l‘-;amhtatlve Procedu re . ) AR s
i 1. The fapulu ator asks for three volunteers (of six @f/%’oth exerC|ses -are to be used) to. help in -
the exerc1se After the proper number ha\ﬁ been secured, he/she informs the participants
* that they are to be part of an exerC|se on volunteerlng More specifically, they will:

role- pIay a volunteer problem and attempt tQ S Ive a COmmon volunteer-related problem
%59

. The faculutator d|str|butes the volunteer problem |n'format|on sheet to each of the players _
o alon%wnh thelri:oles s e Lo T s °

S o ) The‘facmtator e courages people to watch- for, behavuor which is helpful and/or harmful
R in resglvtng the volunteer problem making notes on individual note paper when the
T " heed anses The faculltator instructs role- playungpartncupants that ‘they have about ten
NPT minutes worth of actual “playing” to unaertake “They may’ broceed after they have had
e .a chance to establ’lsh themselves in pos|t|on and determlne who shall start f|rst e

W .The debrlefmgperlod can focus'upon 1) the: manner in whlch the.problern was resolved
- 2) specuflc helpful ahdharmful behaV|or or any number of, other areas Makeg sure any
. ’ "o ' . . . , A ,:‘_

.
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discussion with respect to behavior is directed toward the behavior pattern rather than the
individual person who demonstrated that behavior. This keeps the discussion on 'behawor
not mdnvuduals

Varlatlons _ ) g - ' o

K
5 . 2 0 N

‘I. Allow volunteer role players to deS|gn their own problem and own roles. Allow for extra |
time. . , . .

.

.- Don’t.ask for volunteers but rather select §peclf|c |nd|v1dua| partlclpants who e|ther match
or do not match the roles |nd|cated :

Supplemental Rea i/ Resources : . _
. ?.Carter, Bdrbara and Dapper, Glorla. School Volunteers V/hat They Do/How They Do It

4

. New York: Citation Press, 1972. ' ‘.
- - 'Natlonal Center for Voluntary Action, 1785 Massachusetts Avenue N. W Washmgton
~D.C. 20036. : .

' Natlonal School ‘Volunteer Program 300 N. Washington St Alexandrla V|rg|n|a 22314 J

’ National Council of YMCA'’ s, Traznzng Volunteer Leaders: A Handbook to Train )
. - Volunteers and Other Leaders of Program Groups, LaJolIa California: Learnlng
Resources Corporatton 1974

I W|necoff Larry& Powell, Conrad OrganzzzngA Volunteer ngram Mldland Mlchrgan
wimemeneemee e Pendell Publlshmg Company, How to18er|es 1976 CT

P o _ ’ "

~"fl_'?ainer Notes: o : : . R R o
- _
. » .
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.. . R

Ly

Vo -

/ ° N
K
. "
L0 :”’ N N ) .
‘ “
. , %
T e
et . e 1. e ‘ ‘ v -
§ g _ S ' . e ) s
B . \ ., \ ‘ ‘\f ) ’ .
S b .,
\ . 5 ] . \
- ‘
! ' ,J # \&4 L l -
~ ) I’ » !-*
’ g ‘ g * 81 «

R

-



O

ERIC

Aruitoxt provided by Eic:

Ay

IS

- programmmg is done

General Problem Statement. )‘ '

" Problem #1

~
. o .

You are part of a Community School that has been in operation for
-about one year. The people who have kept things going all year arg
the active members who have been around-since the beginning. In

trying to organize the Sprlng program you aré mysteriously faced -

with the old ‘‘missing volunteers” dilemma. The Coordinator is’

distressed over having no leaders lined up and is dlscussmg the

situation with® council member when a volunteer stops by to tell
them he/she plans to be considered an ex-volu»nm' after Winter

EN .

. . . . .

-

~
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Cdordinator Role Cerd Outline

’

‘ Coordin?/tor

As a coordinator you feel:

—burned out—considering a transfer
~few personal rewatds S ;
—over-extended -
' —that the volunteer program has been a secondary
priority but'you Van.‘nt to improve it,

B 2

Vqunteer,Rele Card Outline

Voiunte_er.

"As a volunteer you feel:

—burned 6ut - . . o v
—few personal rewards : "

—other commltments , o

—that n¢ one noticed whether you were there or not
—that no superwvision or tralnlng was provaded

—that you received ho fee back.

.
£

Couﬁeil Member Role Card Outline
. Council Member

You are a new Council Member who:
—recently moved into the neighborhood
—has veolunteered to teach a class _
=volunteered at the school he moved away from

—truly wants to promote a healthy volunteer program

—has enthusiastic |deas but'is naive - -

-
;v‘

‘ '.8'@’ 3,



General Problem Statement

C ~ Problem #2 . - >
. ' , : ~ The Mess That Messed Up Everything '

’

The Coordinator walks into the staff room early
Tuesday morning to find a teacher:-deep in the ‘
midst of a heated discussion with the Principal.
The teacher is heard to say, ‘’Everyday | come
into our Wi find it a mess—cigarette butts
in the ash trays, coffee cups on the counter, and -
_ chairs disarranged. This morning | found my
coffee cup had been used. | know it’s tho'se;
flaky night volunteers. Can’t something be done?”

L3
L W s .
2 %
4
.
b -
/
3
.
& ) _
. - Community Education Interaction Exercises
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Coordinator Role Card Outline
Coordinator

# As a coordinator you:
« —are somewhat uptight and defensive
—seek to involve others in problem solving .
"—lack a sense of accomplishment
~helieve strongly in the role and need for
volunteers
~ —are willing to do battle over issues if the
. N~  need arises

/ . . I Teacher Role Card Outline E : %,

Teacher

°
- ~ -
~

. As a teacher you:
' —are nasty and moody sdmetimes

—don’t support community schoals . . . )

. —are truly concerned with order and dlSCIpllne

—are easﬁy agitated into a fight . ,

—are not open to getting involved in helping . e

_ solve the problem * . '
, - —have a long list of complaints
S —enjoy teaching very much

Principal Role Card,OutIine

i

Principal

As a princibal you: .+
—are mean with most geople
- —have httlg time for such trivial discussions
—feel that'the whole: problem is outsrde your <
role - -
~ —are concerned about next year’s budget

¢

—are short with your temper .
. o , x.

9
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24. CHAR‘JNG COMMUNITY<EDUCATION DECI$IONS i
THROUGH THE USE OF A ROLE MATRIX*

3

Goals ’ .

l. To develop an understandlng of |mportant decisiong and ro>|e"'groups in the functioning
of a community educatlon operatlon PE, '
Il. To investigate the relatlonshlp among varlo‘role groups W|th regard to these decisions. .
I1l. To demonstrate a procedure that can be utilized at the local fleld operatlonal level to  »
\ w clarify roles and decusnons .
Group Slze .-
Approxnmately 12-20 people wnth clusters formed of 3 4 people per group.
Time R : S U Py
One and one-half to two hours. ; . .
Materials. =~ - - : S S ..

I. Large sheets of newsprmt ot butcher paper (at Ieast one per smaII group)
. Felt tip pens {(magic markers may prove to be too Iarge for thIS exercnse) '
1. Masking tape or other adhesive to display finished produc'gs. oo '
, A -

IV. Sample c'opies of role matrix form and code for each participant.
) e [ T - .
Physical Arrangement . : &
I Partncupants are divided into small work groups of 3 4 peopIe

. Smal! tables or a comfortable floor is used for worklng space for each group. vl

" I11; There should be ample working space between groups so that one group discussion does not
interfere with another. ..
# e
g The Facnlrtatlve Procedure P . . . )
. The facilitator begins by explaining that there are a varlety of ""key factors’’ {role groups)
and demsxons WhICh interact in the operation of any community education effort. The
dlfflculty is that we sometimes have a hard time understanding how various people afe to
be involved with regard to decisions that must be made’ /Yet making decisions is very
d Co important to the success or failure of most organizations. Who makes what decisions,
and who is accountable to whom, are rightful concerns of people within all types of
organized efforts. Commumty education is no different in this r spect. Yet organizational
charts often don’t show actual relationships with regard to' key decisions. They only show
- relationships among people with the decisions implied with the people. . The purpose of
'this exgrcise is to have you determine thej<eyvdecisiohs which must be made within a
‘community education effort as well as wh'ich of various role groups shall be involyed and

»

' *Developed by John Warden. : AR ‘ \
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.

how. We will do this through the use of a dec15|on makmg matrlx I|nk|ng decnsmns with key
role groups.

-

. The facilitator should then explain that the nature of any matrix is to serve as a tool to focus

upon relationships. On one axis is placed a key element, such as decisions, which is to be .

shown in relationship to another (in this case role groups). As aresult, a matrix is formed as.
follows:

DEGISIONS ' ' ROLE GROUPS

-
o

1
- 2

3
4,

The facilitator may choose to draw this dlagram on the blackboard or newsprlnt to ||Iustrate
the point. “

: J
-Once a sketch of a matrix has been formed, it is possnble to f||| in the deta|Is For example
on the left hand side we can begin to list key decisions that need to be made in community
education (e. g., programming decisions, budget decisions, building Usage guidelines). We *
can also begin to identify key roIe groups that may in some way be involved in these .
decisions and list them along the top of the matrix on the right hand side (e g, councnl
members, teachers community education coordinators, school board)
| . g ' .. . ROLE GROUPS
- z "5 .
DECISIONS € _ - g
¥ ES5| ¢ g I .
o o O o -]
. \| 00 - . | B> | &
. 1. programming, .
T = — :
2. budget - . : o . *
3. building u§age - . : ' ; ]
J : — - - - ‘\ . : )
b etc. , ' Co N ; . .
<
Through the use of a 'key’’ or code various kinds of influence patterns can be. plotted on’
the chart. This exercise will help- you determine the relationship between various actors
.and decisions throughghe use of a matrix grid a coding system.
. The facilitator should then divide t ‘oup into small work’ groups of 3-4 people eachand ___.__ . _
have each group establish a worklng space separate. from the bthers. Sample blank matrices.
should be distributed and ‘questions sh/ould be answered with regard to the idea of a matrix
if-it remains unclear. Butcher paper and felt pens should also be dlstrlbuti .
. The facilitator then explaans that each small group will now have an opporiunity to deveJop ‘ ‘
its own matrix. Each group will be given approximately one hour to do the following: : .
“ o G .
N : 87 “ )
™D ' /\/ '



1) L|st the key decnsnons which you wish to focus upon (8 10 such decrsmns |f possible). .

* Take time Wlthln your small gr0up to develop this list and reach agreement on.these
‘areas. \

2) List as many sub groups or role groups as possible that may, in some way, have inpUt
into these decisions. Do not discuss at this point how they might be involved but

merer indicate what groups need to be listed on the matrix.- Produ‘ce a list.

3) Develop a-matrix on the butcher paper listing the key decisions on the left hand
__€olumn and the key role groups on the right column. Title the columns in the
< . cChart, "Decnsuons and “Role Groups or Decision Makers."”
4) Read the key or code handout and d|scuss amongyyourselves the meaning indicated
by each of the letters (e. g., 1, C, A, Z, and blank space). If you have any questions
pIease ask the facilitator. This code will be-utilized with regard to the key decisions

dgplsmn makers you have filled in on your matrix. . N

5) ”Chart" a decision by looking at each role group’s relationship to that decision
- by use of the code. You are thus.deciding how each role group participates in
- each decision. Place a letter in each column unless a blank response (may recommend
or suggest) is deen’led approprlate Discuss differences within your small group
concernlng your perceptlons of roles and influence patterns. It is no'f’mally easiest
to. determine first the z p s {may authorize) and then chart the other key ‘
actors. Not all groups nee(ds‘;%'involved in all decisions.

. The' faclhtator may wish to clrctﬂa yong the groups to heIp |n|t|ate the process and heIp
resolve any hostile disagreements among group members Since this exercise is quite new to
many people problem-solving becomes a key role for the facilitator.

. e {\
VII.. Upon compIetlon of the task or a specified Iapse of time, ask each group to post its matr|x
Allow 10 minutes for. participants to review each other’s matr|ces and interact.

‘VIIl. The facilitator may conclude the exercise by focusing upon one or more of the following
' discussiopritems: .a) usefulness of the exercise, b) application to the local field level,
"¢ drav?us to the procedure, and d) other ways of charting decisions and decision makers.

Special Notes/Instructipns : ~
This entire'pfocedure is somewhat compllcated and the facilitator may wish to “field test” (
" it with a small group fo 3-4 people before undertak|ng it in the larger context of an inservice
session or workshop. Review of the supplemental resources is highly recommended to galn
a better understandlng of the use of dec|S|on mak|ng matrices.

o®
¥

Supolemental Reading/Resources . v_ . : - . o ‘
‘ C_Ieary, J. W. “The Decision Matrix Technique,” Futurism in Edz¢ca1iq;1, Berk'ley_, Calif.:

|V|cCutchan Publlshlng Company, 1974.

Wallen, John L. "’Charting the Decision Making Structure of An Orgamzatlon " Portland
Oregon: Northwest Regiopal Educational Laboratory, 197_0

Warden, John W{ A Tool for € harting Decisions in Community Schools,” E'uéene,‘ Oregon:
. , Northwest Community Education Development Center, 1974.

Trainer Nota:'

w0l o
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DECISION

~
.

STRUCTURE CHART .
Work Sheet

- Blank space = recommend or
suggest

_ I = must be informed

C = must be consulted

» KEY-

A = approval must be secured -

. £ = may authorize

? = role unclear at present

P

]

Decisions : ?

(to be filled in by reader)

Vari’ghs Units or Special Interest Groups
(to be filled in by reader)

if

[ —

<~
89,
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Code

Blank:

Source:

i

Key Explainedfin Detail

*Kinds of Influence a Position . .
May Exercise on Decision Making

_May Recommend or Suggest

In a healthy organization any person shouid be encouraged to -
make recommendgtions to the person who can authorlze action.
Because this is ai"n

ed for all positions, the cell in the chart
is left blank. ' '

Must Be Informed

I’ means the position needs to know the result of a decision
to take appropriate coordinating action. The "I”" usually
shows that a positidn will be affected by a decisioh or need to
imprlement it. '

Must Be Constilted

A "'C" position must be given opportunity to influence the
process of arriving at a decision by presenting ifformation,
demonstration or proof. The position is limited to persuasion .

~in influencing the decision. The "‘C” position should be

consulted early enough in the process that his/her information
2an genuinely make. a difference in the final decision.

Approval Must Be Secured
An A’ position must be consulted and, in addition, may veto
a proposed decision. Obvioysly, early participation of "’A"’ is
desirable because consultation earlier may reduce the.
possibility of a veto in the final stages. If an “A" position
approves a proposal, this is a recommendation for the course of
action. That is, the action may be taken but it does not’have
to be. If an A’’ position dis§pproves, the proposal cannot be
put into effect aruﬁtﬂ'st be altered to gain approval.

May Authorize [ . :
To autHorize is to issue adirective' that triggers action. 'Z""
positions are held accounﬁjle for:

1. Seeing that proposals are initiated

2. Coordinating; i. e.,‘insuring that A’ and "'C""
positio articipate - -

3. lssuf(éat:')ectlves to carry out the decmon

4. Insuring that “I”’ posmons are mformed of the
decisions

Role Uncle'\r at Present
Really don’t Know h 0W~thts person or groups of people mlght
be mvotvgg,_geariy an area that needs discussion. .

John Wallen, “Charting the Decisiqnv Making Structure of an. Organization.”

"f“w

i
90 ]



- L ) ya

® 25, A COMMUNITY EDUCATION INTERAGENCY PUZZLE:
o A PIECE OF THE ACTION!* ' S R

Goals : I “ o R o
. To uncover and explore agency part|c|pant perceptions rMmg thelr contributnons to R
commun‘( educatlon efforts. ’ _ i - ‘ ~

@ ’

: Tostrengthen further agency cooperative efforfs. S . : A

. I11. Fo build unity of e&fort through the joint undektaking of a common task.

PR . .
. e
.

Group Size _ .
' Twelvesto twenty- fuve agency representatlves who wnsh to focus upon cooperatwy o T
interagency efforts '

T Time -

Approximately, one hotr. ;

“‘Materials L - o o -

- One large (2’ x 3’ or larger) puzzle especially esigned for this exercise; 'Puzzle can be made’

. with a large poster-size picture glued to stiff cardboard. Picture should represent somethlng
significant to community education voung child, famlly, sense of community, sharing,

-etc.). The opposite side should dep|ct the words. community education in the center or top -
with plenty of room to f|II in spaces\A visual design of some sdrt i5 also des|rabIe The o
puzzle will be pre-cut to accommodate the:visual desngn (see illustration) so that each
agency group will-teceive one piece- of the ptizzle.” These pieces should be rather Iarge (4" to |
6”) to allow room to wrlte - Several puzzles can be made up in advance with a different
number of pieces in each ‘Utilize only a puzzle that enables all part|c|pat|ng groups,to ,fﬁ"
share one p@'ge (Puzzle can actpally be'cut on site to accommodate number of agency )

-groups, but this is done in private to prevent participants seelng the end product.)

Il. Large envelope to serve as container for puzzle parts.

. Felt t|p pens for each agency group (mag|c markers write too Iarge) , Ce
IV: Glue or g

er_Substance if the facilitator wishes to keep the unified finished product.

o

‘ : - . Rt - | '
Physical Arrangeme : . ' , SR b :' :
~ . Small tableg abIe desks are used for task groups. e _ ,_-‘

There should. be ampIe worklng space between groups SO that one group d|scussuon does not

interferg with another. . . .
@ . B \ . ' \ ' . . A -
. The Facilitative Procedure oo .7 . ‘ .o ' Lo
1. The fac|I|tator explains that i 0 communlty educat|on every agency can have ”’ a p|ece of the _
' actlon " Indeed, it aImost seems “‘puzzling’” why agencies aren’t more mvoljd The . ‘ L

purpose of this exercise is to allow you, as agency part|c|pants to share your jviews on your

3

‘. B . R L N . Q@

"Developed by John Warden, o ER
R ) \L"‘ 1 . N ‘ Y
? - . - ) ) |
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._ , deS|red worklﬁgﬁvolvement in thIS game called commun|ty education.” Te-help you do -
_ this we have a real puzzle to complete (The facilitator-may wish to show a piece of the _
. ot puzzle). You will be divided into small work groups based upon your agency affiliation. .
' -Each agency group W|ll receive one piece of the puzzle to complete the next task at hand.

Il. At this point, the facnlltator may wish to’ arrange partlclpants in small work groups. Groups
can be as small as two or as large as six to eight people If the fac|l|tator does not know the
nu mber of agency groups or their approximate size, time should be tak*o arrange these
details'now. The end result shouldsbe a ¢lustering of people who'represent the same dr _
similar professlons of-work (e. g., extension staff, health workers, teachers, employment
personnel, municipal government). At th|s time, please check to see if you havé exactly

' . the right number of puzzle parts to accommodate the newly formed groups. S

I11. .Once again the facilitator notes the lmportance of involving all agencies in a ¢oeperative
‘effort in community educatlon He/she then asks each group to the onits puzzle part
the kind of role or services which the agency can contribute to the total community.

"+ education picture. How do you wish to be involved? What do you have to offer to the
total picture? What strengths m|ght you share with others? All such questions should be_
directed toward getting agency representatwes to thlnk about their role i in relatlonshlp tbu

- community education. Groups should write their response statements in key phrases or "
single- ‘words on the back (opposite the poster p|cture) where there is sufficient blank
‘space. When the puzzle is assembled all written material from the participants should be
on the opposite side of the poster picture.. In'this way, the facilitator'can then turn the
puzzle over and reveal the unifying theme (small child, fam|ly, etc.). C

’TV Allow small groups approxnmately 15 minutes to discuss the|r role and contrlbutpn to
community educatién. Make sure each group records the key highlights.on the puzzle
piece. Ask all groups to select a represeﬁtatwe to explaln their position to the larger group.

V. Take a short break and then redonvene the large group and permit each representative to.
explain their f|nd|ngs ina 2 3 m|nute talk.’ Have representatlves hold up their piece of -

:

the puzzle for all to see. . : , TR

[E S IS B

Vi, At the conclusuon of'the presentatuons\@k the representat|ves to assemble in a common
meéting place. Inform them that it is now time to put the puzzle together as one.large .
greup. The nanner. in which this is done is left to partlcjant representatlves .

VII. If the puzzle is put together with. the poster theme face’down, turn it over at the
. conclu5|on and share it w:th everyone.

Var|at|ons
" ). Use an already existing large size puzzle made for ch|ldren -

Il. Puzzle can also be made from poster board or stiff art paper and actyally cut at the .

- gathering once groups have been formed ‘ K
[11. Use of a ”balance sheet” rather than.a puzzIe may prove valuable Have small groups l|st
Lo ‘both the "glves aﬁd’gets” of the reIat|onsh|p on large butcher paper to share ‘with one
another, = - ‘ I T
§ . o . v , ) . S o
. A : . ! : } I
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L . o ,
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Special Notes/lgstructions . o
‘ ning on thig exercise is a necessity. Consider "field testmg with a smal‘l group of e
ple to galn their reactions and to determine changes needed . '
X . . . . ’ v : ¢ >
Supplemental Reading/Resources .. L . ‘ A R ,
-See references listed in “Successful Interagency Relationships:- What Makes It So?”* *. @ .°
- . N N - 3 M 4
. .. . 8 B - : . ’ . . . wac - -la.; .
4 Trainer Notes: : : SR : . e .
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SELECTED SOURCE OF INFORMATION |
°  ON COMMUNITY EDUCATION

FEDERAL COMMUNITY EDUCATION CLEARINGHOUSE
Informatlcs Inc.
~— 6011 Executive Boulevard :
~ Rockville, Maryland 20852 . o
(800) 638- 6698 In Maryland (301) 770-3000 ‘

CHARLES S MOTT FOUNDATION
Mott Foundation Building

Flint, M|ch|gan 43502

.(313) 238-5651

NATIONAL CENTER FOR COMMUNITY EDUCATION
1017 Avon Street : ‘
Flint, Michigan 48503
(313) 238-04"63 -
NATIONAL COMMUNITY EDUCATION ASSO‘ClATlON“‘:~
‘Suite 536 : !
1030 15th Street, N. W. [
Washington, D. C. 20005 J
(202) 466-3530- (800) 424-8874

COMMUNITY EDUCATION PROGRAM ‘

USOE o

’ . ROB 3, Room 5622 : :
7th and D Streets, S. W. g

" Washington, D. C. 20202 ) )}

(202) 245-6691 -

I
“—
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Comments regarding_future improvements:
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REACTION FEEDBACK FORM , _

What particular exercises have you found valuable and why? (list specific number or name)

R .

] LR

2

* What exercises have been of questionable value? (list specific numper or name)

Do any exercises need further c!al‘i_ficatiqn/ch'anges? (Iist specific problems)

=
3

‘Cornments on format of the collection: - .o

-

o

=
y

\_\,»A | -

r R ; .
Examples, of how you've utilized the exercises:
/\ b B Lt & .

4 .

-

Other comments:

N ) t
Q. -

*

. RETURN:  Mid-Atlantic Communjty
L : ~ Education Center _ W
. o 216 Ruffner Hall _ - ’
v . School of Education
o ' ‘University of Virginia ‘

) Charlottesville, Virginia 22903

Cofnmunity Education Interaction Exercises

.

. .

. . ~
N . ' . '
. t

D

-
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' NEW EXERGISE'ADDITIONS FORM = " .

» A ,.“

Now that you ve had a chance to rewew these exercnses you may be saymg, "So what t ve done
similar exercises.”’ Well, we’ d liketo learn about those exermses' Indeed, we may wush 10 prlnt

them in a ““Tons of Community Educatnon Interactnon Exercnses” (volume ;}—J
> ‘such materlal we're interested. Just complete the’ eXercu‘fe ina format similar to those in thIS

e

collection. Sit down and do !t today Proper credlt to comnbutors will bé glven

f you ve developed
collection and return it to the addFess below. Your help mav msure the pubhcatuon of another

s

. ' : o ’ NOOTE L o S
"Name, of Exercise: ' : :

P ) . C ) [ S ) ,
Goals: | L o : ;

' ) . . . ) /';,/:".) B
Group Size:~ . ’ '

| : ! *
e .
\. o .

Time:

" Materials: .

. R . .’ T ! .

) T . .
L. :

Physical Arrangements:

The Facilbitat'ive Procedure:; - : o
, Variations:

: : » !
otes,/al nstructions: i ’ & '

s
Y

. . . o 'O' Il
R
3

Supplemental Reading/Res6éurces: ' ; ' /
. ',‘ P ) ) e L
Your Name/Address/Phone . '

.

, RETURN T®-  Mid- Atlantac Communlty Educatlon Center

' 216 Ruffner Hall, School of Educatlon University of Vu;gmla
. . " Charlottesvitle, V|rg|n|a 22903
Q : - ' L B - 96 N
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e Cltrzen s Partrcrpatlon

° Commumty Educatlon lnteractron Exercises

Kl

MID ATLANTIC COMMUNITY EDUCATION PUBLlCATION§

i T ‘ l - .
.. St ! . . ’ » i , i
! . ,\ P ’ . ' o 1, o o

i

' Mld Atlantrc lnformaltlonal Portfollo .- Lo : R -

A collectlon of reprlnt's and selected publlcatlons provrdmg an overvtew on Commumty
Education. $4 95 per portfolio. I . O

'
. . ' R I
}‘ o } , ) . A s I

s

. _Admmlstrators & Pohcy ‘Maker's Views of Commumty Educatlon

_Edited by Larry E. Decker and Virginia A. Decker ‘The collectlon of 14 articles by Governors
“State and Local Superlntendents and other pohcy makers and admlnlstrators 1977 64 pages N
'72 x 11, $3.00.” ’ : : r : -

o . . R . . .

What Others Say. . What Others Do

By John Warden. An overview. on citizen’s partlclpatlon with key references quotatlons and :
partlcupatlon vehicles hrghhghted 1977 24 pages, 8'% x 11 $1 00 * :

) &

N . Lo

o The Commumty Educator S Gulde to Adult Learmng

By Leroy‘ Mlles and Steve R. Parson This monograph focuses on. adult Iearnmg theory and .
principles and methods of program development 1978 82 pages, 6x9,3$1 00

, -

. By John, W Warden. A collectron of twenty- fw linteraction exercises deslgned to ‘maximize
human lnvolvement around specnflc topical areas wﬁlch are of interest to com unlty educators. |
The strlctured expenent:es provtde a meamngful.process to help create an open atmosphere for
experiencial learnlng and to expand efforts 10y |'l|tate citizen lnvolvement and participation
in community life. . 1978 96 pages, '8‘/2 x 11, $3 95

LN

'

: c,;'Publnc Schools: Use Them Don’ t Waste Them

Edited by Mlchael H. Kaplan A promotlonal booklet drawing upon the editorial comments of
syndicated columnist Sylvna Porter 1975, | 12_pages 5% x 8%, single copy free, bulk price
$22. 00 per 100 - N P o .

A

e What Others. Say About Commumty Schools

Edited by John W. Warden. A collpctron of supportlve statements about Communrty Schools
1976 16 pages, 5% x 8%, single copy free, bulk price. $24 00 per 100.

-

Dlscount on Bulk Orders: ‘ ' -NOTE: Add a 10% charge for handling ks

- 25% off list'] price on orders 10-24. coples and shipoing No handling and shipping
40% off list price on prders 25 copies and over,; o charge on prepaid orders

Make Checks Payable t

-Umversrty of Vlrglnla

o

i ' ) ORDER FROM: v . . b

Mld Atlantlc Center fo j.,Commumty Educatron
School of Education, Ruffner Hall
University-of Virginia =
Charlottesville, Virginia 22903 -




