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INTRODUCTION

Module 1 that  the
concepts fmbmhfd in  perfeimance-based
vocational  cducation and the concepts
mmvolved in individualized instruction seem to

It was! \u(m( sted  in

complement each other. But what. precisely .

are  we  talking about when we say
individualized instruction? Are we  talking
about independent  study,  preseribed
instruction. personalized  instruction,

self-directed ins<truction or $adividually paced
.instruction” A}l of these terins are associate |
with  individualized instruction
perhaps  best treated as forms of
individualized instruction. In this module we
will attempt to clarify these terms and suggest
how each of these forms of individualized

instruction  might henefit  our  current
programs. _

DIRECTIONS

~ Module 4 should be completed before

beginning work on this module.

Read the OBJECTIVE section. If you think
you can accomplish this objective now, turn
to the CHECK-OUT ACTIVITX page 16 ,
and follow the mstructlons

~ If you feel you are not able’m accomplish this

objective now, look at ° the LEARN]NU
ACTIVITIES, on this page. Begin the learning
activities and as soon as you feel you are
ready, turn to the CHECK-OUT ACTIVITY,
_page 16, and follow the instructions.

OBJ ECTIVE

Given instructional materials developed for
this module, the participant will be able, with
100 percent accuracy, to identify on a
multiple choice test:

I. advantages of both group and
individualized instruction

2. the basic principles upon which
individ

ized instruction is built
3. -suggested, procedures for individualizing
instruction in vocational education

4. the role
instructio

5. four formg of individualized instruction

‘and are-

:f the teacher in indi_vidualized ;

-

LEARNING ACTIVITIES

1.

Vi

=1

10.

READ the Glossary of Terms for Module
.
CHECK YOUR KNOWLEDGE. by

completing Self-Check 1 — Glossary of
Terms for \lodule 5.

READ Section 1 - Individualized
Instruction.

or

READ Section I — Forms of

Individualized Instruction.

or

READ Section Il — Basic Pnnmplu of

Individualized Instruction.
\.
or

READ Section IV - Suggestion: for
Individualizing Instruction.

or.

READ Section V — The Teacher’s Role
in Individualized Instruction.

or.

CHECK YOUR KNOWLEDGE ' of
individualizing instruction by responding
to The Case Study — Jim and Meg
continue “their discussion of the
relationship hetween PBVE and
Individualized Instruction.

CHECK your present program to
determine the degree to which it is
individualized using the Individualization
Rating Scale.

Turn to the CHECK-OUT ACTIVITY. p.
16. and follow _the instructiens.
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GLOSSARY OF TERMS — MODULE 5

In this module there are terms used with
which you may not be familiar. Read through
the glu sary. Then, check your knowledge by
answering Self Check 1 on tht following page.

lndf‘.pcndcnt study — objectives and learning _
activities are selected by the student. . .

Personalized Instruction — objectives are
sclected by the lcarner; learning activities are
selected by the instructor.

Prescribed Instruction — both the objectives. -
- and learning activities are predctermined by

the instructor.

Self-directed Instruction - objectives, are-
~ selected by the instructor. learning dcthltl(’S by
the student.

Self-pacing* — an arrangement whereby
provision is made for the individual student to
set his/her own schedule for learning or rate
of achievement and to moriitor his/her own

progress.

i

‘*Adaptod from Carter V. Good, ed. chhonary oi\Educatlon (New York: McGraw-Hill )
BSok Company, 1973) p. 525. . '

-
J
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. ‘ SELF—CHECK I

Match the terms with their appropriate definitions, Write vour answer on a wparate sheet of paper.

DO NOT WRITE ON THIS SHEET!

TERMS
a.  Personalized instruction
b.  Self-pacing
¢.  Self-directed instruction , ‘ ’
~d.  Independent study A
e.  Prescribed instruction c
DEFINiTIONS
1. — both the objectives and learriing‘ 4. =" objectives are selected by the
- Lactivities are predetermined by the instructor, learning activities by the
. instructor. iy student.
2.~ objectives are selected by the learner; 5. — an arrangement whereby provision is
learning activitics - are selected by the - made for the individual student to set
instructor. , his/her own schedule for learning or rate
o o o of achievement and to monitor his/her
3. — objectives and learning activities are '

own progress.
sele¢ted by the student. progr
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SECTION 1
INDIVIDUALIZED INSTRUCTION

Thus far, most decisions concerning - In summary, there is need for both the group
curriculum development have been delivery and individual delivery methods_ of
predetermined. Tasks, perfermance instruction.

objectives, criterion-referenced measures and
performance guides were predetermined,
when available, by the V—_TECS catalogs.
. Grouping was predetermined if duty was used
as ihe rationale; sequencing, too, was
predetermined if the catalogs were sequenced
by a writing team prior to distribution, as
some are.

It is at the point of sclecting a delivery system -

or mode of instruction that you, the teacher, e
will make the major decisions. One of the ’ '
raajor decisions you will make concerns the

degree to  which you will individualize

instruction.

There are, of course, both advantages and

dzsadvanta.ges to individualized instruction; N
but, in general, the more individualized the
program, the greater the posmblhty for
tailoring the instruction to the interest and
needs of each student. And when the student ‘
is allowed :o learn at his/her own rate, T .
complete mastery of the task becomes. a ‘ )
possibility for all students. If provisions are ]
made for self-paced study through the use of I -
self-direct »nal, self-instructional student S ;
materials, e greatcLﬂexﬂnht) is avaxlable“_, . .
to each student. ) ERE

" But, there are advantages ‘also of group

instruction. As a matter of fact, some learning
_activities . almost demand. interaction or -.

teamwork to accomplish, a task. In other

words, the group delivery method may hest fit

the individual needs of students. Then, too, if

ceftain ‘tasks ‘are common to the needs of all

students in the class, and if these students can
“learn ‘these“tasks at about the same rate, it
. may be much more efficient to teach them by

- the group method. In many cases, the task to
be taught may be dangerous if undertaken by
the student without prior demonstration by
the instructor. The cost of packaging .
gelf-instructional materials may also be -
prohibitive for some tasks. And, fmally, N
another. very important advantage is that the )
members of the group motwate each other




" SECTION I~

FORMS OF INDIVIDUALIZED INSTRUCTION

Forms of Individualized Instruction

Some educators have attempled to clarify the
~concepts involved in individ: lized
instruction by identifyving various forms of
individualized instruction. This s difficult
because the definitions of the various forms
are not very distinet. However. a brief study
of cach definition may 'be helpful. In simple
terms (and pe rhap~ overly simplified) these
forms arc: ¢

1. * Prescribed Instruction

it both the objectives and the learning
activities are  course deterinined or
determined by .the teacher. the form of
instruction is considered to he preseribed
instruction,

At the secondary  school lovel, most
vocational courses are taught using this
form of instruction. ‘However, even
though an instructor may have a
curriculam guide ‘which prescribes
‘tentative objectives .and learning
activities, the instructor might vary these

objectives or learning activities to better

meet the needs of a given class or for an
individual student.

In oter words, the instruction could be
cither ‘course . ;Leacnbed or 1nd1v1dually

»

preseribed. -

&

Personalized lnstmétion
If the objectives are sclected by the
student. : but l(armng activities are

used . is conqdcnd to be personalized

1n~tru(‘t10n

If we ,allow our. students to select the
~modules of instruction (modules are
usually built. around one or more
ob]ectlves) we are using personalized

ipstruction. Thl< is because the students -
age selectn/ng the, . ‘objective, and the:

pre scrlbf‘d then the tvpe of instruction,

“Most  likely.

learnmg activities are prescribed by the
module. Admittedly,however, thisis not
alivays true. Often there will be optional
learning activities: suggested within each
module. ' :

Self-Directed Instruction

If objectives are prescribed by the
instructor or the course, but learhing
activities are selected by the studént. the
instruction is termed self-directed. J

Sometimes we set objectives for a
course, but allow our student freedom in
choosing the learning activities. For
example, we may require a student to be
able to *‘Bake a cake™ to a specified level
of performance, but allow the student a
variety of learning activitics to choose
from. For example. students could be
allowed to: 1) simply read a recipe. 2)

; ol)~erve a demonstration of cake baking

or' 3) practice by making a layer of a
cake.

Independent study -

If students are given the freedom toe
select both the objectives and - the
learning activities, the type of
instruction is termed independént <tudy

’

: Sometlmes we may ‘have stadents in our

courses who are relatively mature in
their judgement and who have some
knowledge and experience in the field.
These students can be allowed the
freedom to select both their own
objectives and thei- -own learning
activities. — ' ¢

though, some guidance
would be required, and if considerable
guidance is required ‘then this may in
fact not be independent study, but
individually prescribed instruction.

s

S

/

/,,
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Individualized instruction as expressed in any
one or .any combination of these forms may
help improve . the effectiveness of our

ograms. . This does not mean that
individualized instruction is either feasible or
desirable for the achievement of all objectives.

Perhaps & chart, such as the one shown on
page 7. can be helpful to the instructor in
selecting the most "appropriate or feasible
mode of instruction for particular tacks or
performance objectives.

Self-paced Instruction

If instruction is organized so that the student )
may achieve objectives at a rate of his/her: ' . r
own choosing, such instruction "may be
termed  individually pacéd or sclf-paced
instruction. It is not a form of individualized
instruction as such, because as long as a
-~ ‘student iz given the freedom to move at
. her/his own pace, any instruction can be
termed selt-pacing. ] .
However. if-pacing as commonly used does
not allow the student to move from module
to module or activity to activity with
complete freedom. The student can progress
only after proven performance on an
objective. '

Although selt-pacing could be used with any
of the four forms of individualized
instructions discussed _previously, it will

probably be used most with the prescribed
form. . , . . v

In order to implement self-pacing as used in
" the context of studying independently of the
instructor and other students. it, is usually : -
.necessary to have self-directional,
‘self-instructional materials. These matcrials
are usually packaged as modules or learning
activity packages; however; other means of
packaging self-directional, self-instructional
materials are possible. Note" that
self-testing is not acceptable in the usual
- "school setting. Peer testing, if acceptable,
could, to some degree; wreduce teacher/ .
dependency: :




" Treedom the student is allowe

SECTHL ]

BASIC PRINCIPLES OF INDIVIDUALIZED INSTRUCTION

The concept of student freedom of choice is

often - coupled with the concept of
individualization. The more freedom the
student is- given in selecting objectives,

learning activities (or lcarning styles) and
performance standards, the more
“individualized’” the course becomes. In
addition to frcedom of choice, the concept of
frecedom . of tinmie is often considered a
necessity for individualized instruction. The
freedom to take as much time as needed to
master a. task is necessary in order to have
self-pacing. Finally, the freedom to work
independently or with others and the freedom
to move from one location to another when
necessary are concepts implied in
individuahized instruction. ‘

Again, it appears that individualization is not
a distinct term, but oné which can assume
several forms depending upog the degree of
The following
chart adapted from- Baird, etl., identifies
four forms of. individualized instruction; see
Chart 1. !

D

i

Perhaps the most practical of these four forms
of indivil-.alized instruction for vocational
education at the secondary school level is the
prescribed instruction form. It will be possible
to ajlow more student freedom in cﬂoosing
both objectives and learning activities as more
catalogs of performance objectives. and
accoinpanying teaching materials become
avajlable.

Instructors may wish to analyze their
programs, using the chart shown on this page,
to determine the most practical’ form of -
individualization for their particular situation.

Although individualized instriction “can take
many forms, all of these foriys have about the

| same objective — to provide instruction which

. best meets the individual interests, nceds and

‘ Jearning styles of each student.

|
i

/

CHART 1

]

OBJECTIVES . -

COURSE DETERMINED

LEARNER SELECTED

- B

COURSE ~
DETERMINED _ .

[ Prescribed instruction

_Personalized instruction

_—

LEARNER
SELECTED

LEARNING ACTIVITIES

Self-directed instruction

Independent study

B Ve
&

iy

B

Brown Coa.,

>

|

|

1972) cited in Air Force Manual 50-2 — [Insffuctional \Systems Development.

1.Bait'd,_.Belt, Holder and Webb, A Behavioral Approach For Teaching ([\uhuque, 1A: William C.

- (Washington, D.C., 1975) Section 5, page 10.

7
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Thie is accomplished hy:

1. Providing a variety of:

a. objectives
b. learning activities
¢.  performance standards
d. media, methods and modes of
instniction
2. Providing freedom of:
a. time (amount, schedule)
b.  choice of objectives
c.  choice of learning activities
d. choice of performance standards *
e. choice of methods, media and .

modes

Freedom or flexibility may then be the
“‘bottom line™ or the basic principle
underlying individualized -instruction. . The
following continuums will perhaps best
express this principle. See Chart 2,

CHART 2 |
CONTINUUMS OF FREEDOMS FOR INDIVIDUALIZATION

"NO - . ‘
FREEDOM B ' COMPLETE
OF FREEDOM
CHOICE : OF
: ‘ CHOICE
< - >
Time v 4
¢ _ Y
Objectives
A
(_
Learning Activities ’
. < \
Performance Standards * i ) 4
. N . . “\‘ . o 3 »
| & | 'Media, Methods and Modes | . | 4
#Performance standards would not be h o
* .negotiable in a performance-based program. R
- - ’ v ; . \ .




SECTION 1V

SUGGESTIONY FOR CINDIVIDL ALIZING INSTRE ('I.'l,'!\')_'\

Suggestions for indivwdualizing instruetinn:

1. Muke swudent interests, needs and goila

the major focus of program planning.

2. Know all you can abouty:  tudents —
thrir interests, needs, goal: | learning
styles. Study . diggnostic tets with

coun-elors,
student.

i
3. Provide a \'Rril:l}' of Ul‘)j('('i.
stindents,

vzt parents. nterview

LT vour

1. State all objectives including those taken
from V.-Tees catalogs: and supplemental

content, as performance’

that

nhijectives
which include performance standards, so -
students can he evaluated

“individually™ aned no. aceording to how

they compare wit’ peers.

bR

from which students may select,

6. Provide i variety

Provide a variety of learning act vities

of performance

standards for each objective in terms of

student  goals. Job performance
standards  may not be neg-tiable,
however.

T Provide a variety of strategies or
methods:
discussion
modules

independent study

shop or laboratory work
sivaulations

library research

© case studies
brainstorming
role-playing
games ' ‘ e

lecture

8. Provide a variety of media:
Classroom Instructor
Lecturer
Demonstrator
. Tutor/Coach = |
Instructional Aids
"~ 35 mm Slides
Chalkboard _
8 mm Movie (silent loop)

e

9.

10.

11.

Mubtemodal Media
Prenasrated Shides (with stop)
Prenarrated Filmstrip
Slide Workbook/Audio cassette
Movies (sound)
TV {cassette)

- Print

Books :
Computer (words & numbers only)
Programmed Instruetion Booklet
Microfiche = -

Frer )
Role-Plaving
Discussion Group
Tutor/Coach =~

Simulation
Actual Equipment Trianer
Gaming '
Interactive  Computer

»

Provide »  luectional, self-instructional
material when feasible and appropriate.

Provide as much student freedom of
choice as feasible and appropriate.

.

Provide freedom of time to allow
self-pacing when feasible and
appropriate, '
;
R
t
/ -




SEcnoN v
" THE TEACHER'S ROLE INYINDIVIDUALIZED INSTRUCTION

Perhaps the instructor is functioning at the
height of his/her  effectiveness “%hen  the
instructional  program is almost =~ totally
" individualized - individualized in the sensc
that. to the maximum extent-faasible, student
interests, needs and goals are being met.

As previously mentioned, thie instructor will

use a variety df methods, media and modes.in-
~ individualizing the instructional program. So,
~the nstructor, teaching  on a  truly

individualized basis, must be veesatile.

Perhaps. at one"pcn'od of time the instructor
will perform more as a ‘‘store clerk” who is
consfantly trying to help the customers fill
his/her needs by offering a variety of products
ond helping them to make selections. And, at
another time, the instructor may act more a8 = , ,

a football coach as he/she provides large : -
group instruction:to fill a need common' to : .
the entire team, small-group instruction fora ° ' ‘
need common to the defensive team and
one—on—one instruction for the quarterback

"“or kicker, - -

But, perhaps the greatest change of role

_accurs when self-directional, self-instructional
materials are made available to the student so
that gelf-pacing can be used. It is then that the
instructor is freed from some of his/her

revious duties such as providing lectures and

- &m’nﬁrabom so that he/she spends more time
setting ' up learning stations, setting up :
reference materials, scheduling learning §
activities, keeping records, setting up for
performance testing, locating or developing
setf-instructional: materials, and counseling

- gtudents. This does not mean that the
-instructor will not at times lecture or provide
demonstratiéns to groups. However, it may

- mean that more olfe}nis/her lectures or
demonstrations will be” filmed and/or taped .
for use in a self-paced program. The self-paced .
program will rely less on the teacher as the
sole source of knowledge and the evaluation 4 L S
of achievement, and more on the instructor as- o ; B
the counselor, helper and manager of learning | e T T
activities. o '
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’ A CASE STUDY

“Jim and Meg continue their discussion of the relationship between p(‘rforman(e hased vocational

cducation and individualized instruction,

- At their previous  eoffee break  Jim and
Meg  discn=s«ed " the  relationship  between
pe rturnmnu-bds(d vocational education and
individualized instruction. Today they again
~mcet for coffee and continue their diseussion.
Jim. has already fixed his coffec. Meg is
pouring a frezh cup. A
MEG: “Jim. we've gotta talk ~o{ne more
about thi=-PBVE and individualization.
[.thought I had things about straight
béfore, but after Lhat session we hdd
last week. I'm not so sure. You know .~
we said that PBVE alinost demands
_that  instruction be individualized
because student’s performance s
judged on mastery of a task and the
student is given the freedom of ‘time
. necessary to attain mastery. So the
freedom of time is what we are talking
abort—time to master? And that
req.. 7es self-pacing doesn’t it?”
8
“Well, not quite. You could prowde
time for mastery by group pacing, but
._lastn students would Gurtl) waste a
5 _ ot of time waiting for the slower
students to master. So. in many cases,
the

JIM: -

/.

self-pacing  would be
praetical approarh

more

“But. Jim, these terms which the
teachers used in yesterday’s session to
talk:, about individualized instruction
bothered me. The -teachers talked
‘7 . about” prescribed- instruction,
K self-directed instruction, personalized
instruction and independent study.
Why do-we have- ~t6 have 'so many
‘names for mdmdualned instruction”
We all know what we’re talking about
when® we ' say, lndl\lduallzed
lnstmetlon donfwe"

“Meg. I understand your concern, but
I disagree. I don't think we do know
what we’re talking about when we use
the terms individualized instruction. It
is like the child who says ‘look at the

JIM:

1

w

MEG:

le:

0

MEG:

JlM::

MEG:

da

v

B

" mean.

pretty flower™ but cannot sav “look at
the pretty rose’ because he/she cannot
vet differentiate types of flowers,
Some  sav  that differentiating and
grouping by differences and likenesses
are the roots of all education.™”

“Oh Jim. for Pete’s Sake. I know that:

- but what good is it going to do me to

~pedk thiz terminology if I'm not going

1o use more than one of thosc types.of

i"dl\lduallu +d lmtrllctlun 77 e

“Meg, granted. you mll probably use
the prescrlbed form most of ithe time
and therefore” vour students will; not
have the freedom to selegt Ql)](‘(tl\ ds
or learning activities. But- 1f yvou allow
for self-pacing. you have! given the

,student freedom of time: o ‘master.

And I suspect that  you will also allow
vour students some freedom in the
selectxon of learning activities. After
all, alternative Jearning activities could -
t:mly be added in each module where
such materials - are being used and
wouldn't that make it, at leastto some

. $®nse, self-directed instruction?”

A Y : !

“Well, I guess so, but I can’t think of
any case where I would wuse
personilized instruction—isn’t that

~what you call it when you let the

student select his/her objectives and'
v ou/prowde the lcarnlng activities?”

Y/CS that’s right: but come now Meg,
un can allow a student some freedom
in' selecting objectives can’t you? I
you know like
handlcapped“ students . . . Certainly
you would allow them some freedom
\vouldlﬁt you?”

“No, I would prescribe objectives for
these students, or I should say that |
would cooperate with the student and
parents of the student in prescribing
the ob]ectlvcs and lcarning activities




- JIM:

MEG:

JIM:

JIM:

MEG:

JIM:

needed.”

Hmmm, maybe you are right, Meg, 1

hadn’t thought of it that way. But at
ivast vou did allow the student some
inpdt and vou did “tailor- mal\o the
courge on an individual basis.”

“Well lhd\be but, Jim, I just can’t
tmagine a case in the ce(‘ondar\ school
\\h(n a student could be allowed
indcpendent study.”.

\'.\,\lccr sure you can.“Aren’t you
using mdepcn(h nt stydy when you
allow a student -to sclect and
accomplish a ‘project on his/her own?

‘Remember Ann Smith? ‘Ann was the

only student in your horticulture

" course who was interested in operating

a retail flower-shop. You let Ann

“sclect her own projects. Remember the

mock wedding=she did all the flowers
for that: and the potted flowers sale
she planned and <onducted at
school—wasn’t that™. independent

wstudy" And dldnt she study at her

own pace?”’

“Ng 1" suggested most of the
obje tijes and learning activities, but 1
will admit that Ann was consulted and
given some options. But, granted, she
dnd progress at her own pace

“Maybe you're right,
secondary level most students need

_help in selectmg both objectives and

learning actwities. Truly independent
study may be only for more mature
students at the post-secondary level.”
“I think that is true. T think that we
should™ prescribe objectives and
learning activities for the most part,

but prescnbe on an indivdual-student -

bas:s

“I'would like to think we could, Meg,
but I doubt. that we can do much of
this. Yeu see, the State Department of

Fducation .may require that all
students in a. speoific course
satisfactorily complete -certain

15

Meg” at _the -

MEG:

JIM:

MEG:
" major freedom that we are talking

JIM:

MEG:

JIM:

MEG:

JIM:

’ \laybe you're right. '.\leg.

objectives. Teacht:ra may not be given
the flexibility needed to ‘tailor- make”
instruction for individual students.™

1 disagree. Jim: I in effect
‘tailor-made’ a course for Ann Smith. ]

don't think, we will be held
accountable for any specific
objectives. As long as the objectives

sclected are mthm the domam of the
course, | sec no probl(m

/

“Jim, I think the ‘bottom line’ or
about—the thing that does most to
cffect 1ndn1dualll,.1t;on—1~ the
ffecdom of time, and that is provided .
through self-pacing. Self- paung means
free dom of time to master.’

1 agree, \leg

“Jim. how did we get off the aub]ett’ |
. We were talking about the relationship

of PBVE and individualized
instruction and ended up talking about
the different formgs of

individualization. Why did we do that'

What happened to PB‘\’E"” 3

J .

“Meg, we are 'rcally talkjng about the -

differcnt methods “of delivering
performancc—b-ased .vocatjonail :
education. Perhaps 'the most

fundamental question to be answered
in selecting such a method involves the
amount of freedom students are to be
provided—freedom to select objectives
and learning activities and freedom to
progress at one’s own pace. This
question will be- answered by every
vocational teacher either consciously

_ orunconsciously. I think 'the teacher '
should “be
“decisions and be able to commumcate
such decnsnons

of her/his.’

. conscious

“Well. ]1m, you still haven’t given me a
good reason for learning to
d#ferentiate among all those forms of

individualized “instruction, but I did-

enjoy the coffec. See you later.™

“See you, Meg.”

!




Review the Case Study. Write your answers on a separate sheet of paper.

€1

to

Do you think Meg is right.in concluding
that most vocational teachers. will;. of
necessity, prescribe objectives and

learning activities for students?

Was Meg correct in. saying that Ann
Smith’s course of study was prescribed
and not independent?

Was _Ji{n correct in inferring that, at the

secondary level, most students are not
mature enough to select their own
objectives and learning activities?

Was Meg correct in. concluding that the
“bottom line” or major freedom. to be
provided students is the freedom of time
to master in the form of self-pacing?

L

Model Responses

.
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INDIVIDUALIZATION RATING SCALEL

'Raie your present program of instruction on

i EVER SOMETIMES ALWAYS
| the following scale. N 1 9 - 3 4 5
ﬁ ’
1. Stadents are -tested and placed in the | . )
curriculum at the point they are ready to = " ' -
learn.
- 1 2 -3 4 5
2. Students are allowed to progress at their
own rate _ . 1 5 3 ) 5
3. Students' can pre-test matenals they s
- -'already know. : ,
- 2 3 4 5
4. Students are allowed “to select from .
o alternatlve methods of learning. . i 5 3 i g
5. SYltudents are assigned learning that meets ‘
;- thejr individual needs, rather than the = . . R
! ..”Student:s help each other » 1 3 —3 i 5
w] 7 }:Studenltg understand what to do at all
e ' 1 2 3 i 5
8. Students carry out assxgnments h
- mdependently without bemg ‘spoon
fed. ™ T 32 3 i 5
2 9. Students are encouraged to participate in ‘ e :
o the planmng of learmngg_cthtnes , g = 3 7y 5
10. Studeéfits know the minimum level of-
acceptable performance necessary to
'ffﬁomplete fheir objective. ; 5 5 i =
| 11 “The- faclhty allows the student to wrk ) .
:)loneaf he/she desues . , i 3 —3 ) 5
12, “The facility allows students to .move S B
©  about freely to complete their . S L
assignments. B =235 & 5
Ry # . . R
. - . B - e o._

" 2 Adapted from “Training for Individualized Programs’’ (Salem, Oregon The Oregon State
' Department of Education and The Educational Coordinafing Counci), n.d., as cxted by Fraser,
arry, et. al., in Thé Vocational Educator’s Guide to Competency-Base Personalized Instruction.

(St -Paul, anesota The anesota State Department of Educatlon, Vocatlonal Dmsron, 1976)

© pp.45-46. - | .
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13. The facility allows for both large and oo
small group activity. ‘
AN

_ : 1 2 3 4 5
14. All learning materials are acc®ssible to N
-the student. ‘
. : 1 2 3 4 5
15. Aides (either student or
para-professional) are available to ‘
ide assistance to student ing it. e
provide assistance to studen 8 needing ) 5 5 vy 5
- \ 3
e
; J - A score of than 45 would indicate thati
‘ ' o .« the instructor may need to consider making a
< A o L . greatet effort to individualize instruction,
\\' v . . » - ) | ”» ‘,:» -
‘\
' » S




CHECK- OUT ACTIVITIES * \

Inform your instructor that ‘you are ready to be tested. Yog wﬂl\be px‘ovnded with a copy of'a «
multiple choice/matching test and an answer sheet. Record your answers on the answer sheet and
return both the test and-the answer sheet to the instructor. .
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