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INTRODUCTION

The success or failure of any carriculum
effort is ultimately dependent on the teacher.
As someone once said, “"The curriculum is
what the teachers do with their students in
the classrooms and not what a curriculum
specialist or curriculum_guide says'it is.” For
the vocational curriculum of this state to

make a shift of emphasis toward
performance-based vocational education,
vocational teachers must understand and

accept the major concepts involved. ln this

‘module you will learn the major concepts

involved in performance-based vocational
education as well as the basic cnanges needed
for implementing an educational program
which is more nearly performance-hascd.

DIRECTIONS

Read the OBJECTIVES. If you think you can
accomplish these objectives now, turn to the
CHECK-OUT ACTIVITY on p. 15, and
follow the instructions.

If you feel you are not able to accomplish
these objectives now, turn to the LEARNING
ACTIVITIES. Begin the learning- activities,
and as soon as you feel you are ready, turn to
the CHECK-OUT ACTIVITY and follow the
instructions. :

OBJECTIVES

1. Given ' the instructional materals
" included in this module. the workshop
participant will be able with 100 percent

. accuracy to selert on a multiple choice

test: o
a. two reasons for an interest -in
» performance-based cducation.

b. the definition of performance-based

. education.

c. the three major approaches to
., implementing  performance-based
~ vocational education.

d.  the thrce major concepts involived
in performance-bascd vocational
education o

e. two scheduling techniques
facilitated by performance-based
vocational education

\

\.

2. Given the instructional materials
included in this module, the workshop
participant will be able with 100%
“accurdcey to:

a. . match the steps in the plan for
implementing  performance-bhased
vocational education with a
description of eacki-step

b. classify the list of characteristics
provided as to
non-performance-based  vocational
education and performance-based
vocational education.

LEARNING ACTIVITIES

1 READ the Glossary of Terms for Module
One. Check your knowledge of the terms
by completing Self-Check I and
comparing your responses with those in
the module.

to

READ Section 1 — Accountability-as a
Tool for Improvement. -~

3. READ Section 1I - Implementing
Performance-Based Vocational
Education.

‘4. READ Section 1l ~ The Ideal Fully

Individualized. Self-Paced Approach.

5. R]EAD Section IV — A Systematic
‘Approach to Implementing
Performance-Based Vocational
Educatibn. :

© 6. READ Section V — A Case Study — Jim

and Meg Discuss the ' Relationship
Between Performance-Based Vocational
Education and Individualized
Instruction in Soutn Carolina,

7. EVALUATE your present program using

~ the PBVE Rating Chart — Do :You

Really Have a Performance-Based
Program?

8. Turn to the CHECK.-OUT ACTIVITY, p.
15, and follow the instructions.



GLOSSARY OF TERMS

In this module there are terms used with
whick vou may not be familiar. Read through
the glossary. Then, check your knowledge by
answering Self-Check 1,

Avcountability  the theory that teachers and
schoot systems may be held responsible for
actual improvement in pupil achievement and
that such improvement is measurable through
tests of teacher effectiveness constrneted by
outside agencies.,

lgggp_g:ﬂdgp_t__Smgy — a form of individualized
instruction in which the learners are free to
gelect both objectives and learning activitics.
Usually, but not always, the learner & given
almost complete freedom of time.

Individualized Inctruction — that organization
of instruction and instructional malterals
which maximizes stadent freedom to learn in
aceordance with his/her own interest and-

needs.

Mastery — mecting all of the specified
‘minirnum requirements for completion of a
learning task. o

Mastery Teaching — a form of instruction
which emphasizes the leamner’s  total
ac hievement of selccted performance
standards regardless of the time required.

Open Entry — Open Exit — a provision for

the student to enter an instructional program
at any time, as well as the opportunity to leave
the program at any time with a documented
record of the individual's performance. 3

Performance-Based_Vocational Education—an
educational program in which the tasks (or
skills) to be acquired and demonstrated by the
student as well as the criteria (standurds) to be
applied in assessing the performance of such
tasks (skills) are made explicit, in.advance of
instruction; the student is held accountable
for meeting these criteria; and the instruction:
is organized around those tasks (skills).

V-

»

Carter V. Good, ed., Dictionarv of /

Education (New York: McGraw-Hill Book/
Company, 1973), pp. 5-6. /

Self-pacing — an arrangement. particularly in
pn-:;rri{fﬁmcﬂ mstmction, whereby provision is
made for the individual student to set his/her
own schedule  for learning, or rafe of
achievement and to mouitor his/her own
progress. 1 :

Normereferenced test —test nsed 1o determine
how well a student performs a given task
relative to other students in a class.

/Indinduclizing Instruction for Combetency-

'/,/ Based Education. (Tallahassee, FL: State of
/' Florida, Department of State, 1976), p. 25,

31bid. p. 25. :

4 Carter. V. Good . ed., Dictionary of Edu-
cation (New York: McGraw-Hill Book Com-
pany, 1973), p. 525. .
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DO NOT WRITE ON THIS SELF-CHECK!!

SELF-CHECK 1

Directions: On a separate sheet of paper mateh the following ternms w ith their definitions. Check

vour answers at the bottom of the
GlLOSSARY.

i

page.

DEFINITIONS

=an educational program in which the
tasks (or skills) to be acquired and
demonstrated by the student as well as

the criteria (standards) to be applied in .

assessing the performance of such tasks
(skills) are made explicit, in advance of
instruction:  the student i held
accountable for meeting these criteria:
and the instruction is organized arourd

those tasks (skillg).

— that organizatioi: of instruction and
instructional materials which maximizes
student freedom to learn in accordance
with his/her own interest and necds.

- an arrangement,
programmed
provision

particularly in
instruction, whereby
is made for the individual

student to set his/ker own schedule for-
learning or rate of achievement and tlo

monitor his/her own progress.

~ the theory that teachers and school
systems may be held "responsible for
actual improvement in
achicvement and that such improvement
15 measnurable through tests of teacher
elfectiveness constructed by outside
agencies,

— mecting all of the specificd minimum
requirements for completion of learning
task.

— a provision for the student to eater an
instructional program at any time as well
as the opportunity to leave the program
at any time with a documented record of
the individual’s performance.

— a forin of individualized instruction in
which the learners are free to sclect both
objectives and learning activities.
Usually, but not always, the learner is
given almoat L()mplctt‘ freedom of time.

N 9

pupil .

8

If you did not score 1007

8.

. go back and review the

instruction

— a form of which
ecmphasizes the learner’s totatl
achicvement of selected performance
.standards  regardless of the time
required.

- test used to de termine how well a

btudent performs a given ta=k relative to
other students in a class.

TERMS
a.  Accountability
b.  Independent Study
c.  Individualized Inétmction
d. Mastery '
¢.  Mastery Teaching
f.  Open Entry-Open Exit
g.  Performance-Based Fducation
h. Self;pacing

i Norm-Referenced Test

Answer Key

‘q_.L
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SECTION T - ACCOUNTABILITY AS A TOOL FOR IMPROVEMENT

The demand for acconntabihty s permeating
all area~ of Life: education 1= no exeeplion,
Vocational education 1~ espeaally vulnerable.
A\ speetd tash foree Tor the Seeretary. o
Health. Education and Welfare i 1973 <tated
i their ceport - Work in America - that.
“\ocational Education m the high schools ha-
lailed to wive stadents useful ~kall- or place
them in <atisfactory jobs."”

Thus the public, and rightly s0. is demanding
to know shether or not tax dollars allocated
to vocational education are being spent
Cwisely.

But neither the government nor the publie
are as mterested in vocational education in
this state as are the 2600 vocational teachers

who plan programs for, and teach the 146,000 e

students enrolled in vocational courses in
South Carolina,

Vocational teacheérs would like to see the
cffectiveness of their programs expressed in
(uantitative, mcasurable terms — not just to
justify program expenditures, but to serve as
feedback to them and their students in order
to facilitate effective and efficient student
learning. . :

Improving the effectivencss of the already
high quality programs is the major concern of
South Carolina’s vocational teachers.
Although accountability may be used as a
means of justifving the expenditure of federal
funds, it serves a much more immediate
purpose in helping teachers evaluate the
_effectiveness of their programs.

In order for vocational education programs to
be accountable, they .must have valid,
measurable objectives. Then. and only then,
can vocational education answer the call for
accountability. This attempt to quantify the
effectiveness of voeational education has led

to an interest in pcrfurmance-bay?d vocational .

education. ,

SSpecial task force to the Secretary of HEW
1973, cited by J. Robert Warmbrod, The

Liberalization ~ of Vocational Fducation

(Danville, llinois: The Interstate Printers and’

Publisher=. 1974). p. 1.

Performance-Based Fducation

Wohat s po-rl'nrmmu-r-lmw(l vocational
cducation?

Performance-based voeational education is an
educational program in which the tasks (or
<kills) to be acquired and demonstrated by the
student, as well as the criteria (standards) to
be applicd jn assessing the performanve of
<uch  tasks (skills), are made explicit in
advance of instruction; the stude  is_held
accountable for meeting these criter and the
instruction is organized around those tasks

(skills).

In simpler language, performance-based
vocational educativn says that:

1. Instruction is based on job-relevant

tasks.

2. Students are told (in advance) exactly
" what they will be given, what the task is
and how ‘well they will be expected to
perform the task. (In other jwords.
objectives are’ stated in ht‘ﬂavioral.
measurable or. observable terms.)

3.  The final test is always the performance
or mastery of the task. ‘

There is nothing new or dramatic about these
concepts; as a matter of fact, many, if not
.most, vocational teachers are already using
these practices to some degree.

What is ncw and exciting is that:

1. A statcwide effort is being made to
provide teachers with a systematic
apprcach for modifying their present
curriculum ‘or building new curriculums
whijch refleet (more than ever beforc)

"the concepts embodied in
performance-based education.

2. Not only will the state provide a
systematic approac’h, but‘it will also
provide assistance to™ tedchers in
obtaining validated, job-relevant tasks,
performance objectives, and more
objective student assessment devices, and

wy = (in some cases) teaching naterials.



SECTION U
in order that we can pnplepeent
performance hased vocational edncation and
nchieve  preater
NECEssAry that we

individusilization, 10 .
Hitfe ‘hil“ Ny ‘l"r'ﬁl‘ .

1. Baswe our instruction on
workers de.

the Lk that

2. Tell vur studente (before they do o tak)
exactly what they will be given, what the
task is, and how well they are expected
to do the task, .

3. Organize our courses by task,

4. Develep and package teaching materials
for cach tosk so that (when dezirable)
the student can =tudy independently and
at his/her own pace until the task is
mastered,

ecach student
upprnpriuh- or

- 5, Tailor instruction for
(select the tasks more
uscful to cach student),

6. Test our students on the mastery of the
task, not so much on what [éjtzls they
know about the fask.

7. Certify our students as to whether or not
the tasks were completed.
for

8. Provide students

self-pacing.

opportunities

Approa: hcs to Pcrformanu* Basod Eduoatlon {

[ S e e e ]

/

The major  priority for change is  the
incorporation of the concept of performance
based vocational education into odr curre r/
programs through the use of job-relevant ta ‘(q
and performance ohjectives gene rat: d fr])m
these tasks. /
However, the plan will also suggest a delivery
system built around three approaches. These
three approaches are essentially three levels of
individualization sterting with the traditional
program, progressing to a moré individualized
approach and leading to a fully individualized

proach. Described in more detail, these
lll,ree approaches are as follows:

S

’,/ hnalfy, at the

B
{

IMPLEMENTING PERFORMANCE B \‘-ilfl) FOUCATION

| 'Hu-(;ruu% Approas b

The e u'v/ her whatever  me-thod
L/ aher ll“ heen e mp (vesrpietioies called
tmthllmﬁul, The only differc e ip the
wateethon s thit what i heing tmght i-
hasedd /'n jolere It vant Lasky which huve
been convertéd  to serformance
abjectives. Studdnty are tuid 1 advapos
what/ these obygetives are and how wedl
they are expee !/4! ty perform. The major
typr (maode) of instraction i group.

[FRe 00

o T Unnhimﬂ,‘iun Approach
. i
The m:t:omz approach  ar Jevel  of
individualization is - called the

combination approach in which siudents

are allowed to move at their own rate,

‘hut within epecific time frames. The nue
[ of both the group and self-paced modes
~allowe mire fl:m[nll!y than s possible in
[ the traditional method,

.'?,f St:lf—k’aécd App ~+h
highest  ievel  of
individualization and with almost
complete, flexibility of time, is the
self-paced mode. This approac h allows
students to move at their oyn pace
(self-pacing) and theorctically enter or
depart the program at different times
during the year (open entry—open exit).
In practice tis is frequently not

possible.
While any of these approaches can
accommodate the concept of
performance-based education, most

vocational educators will reject extremes in
their instructional methods. Few, if any,
believe that tasks can be learned if the student
does nothing more than listen, as part of a
group, to a lecture. At the other extreme, the
self-paced mode has some serious limitations.
Interaction among -students in a group wd the
opportunity to exert leadership and develop

- self-expression in a group are, desirable

experiences which cannot be fully achicved
through individual study. And, sometimes,
when students have éommon interests, needs -
and learning styles, group instruction may be
a very cfficient mode (approac h)

k.

/ 
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Faen of a0 fulbe andeoadiuahzed o8 pared
approas b were conenlered the raet desrablde
approach wopnld be glmet un‘mwd;lr 10
prosade the supoort matensle weecear, oo
vaplemientation. b gy redhang of ot
teesteags inent prodione omedod

It 1y . howeser b deasahh v tie fu”y
widividuahiecd thade Tar ~oane comapas Gr gt
within w cangse, At thes i, howeser, 1t
wold agern that the coanbioation approach
"wall b the most (egabde and g arabide soome ot
v aliomal congreee

Hu;wwu, bevase andespdicalized fn-tra teon
e to facilitate, or be the bey to, weveral

e el conee pt- (martery tearhing.
self-paving, performance tetay, ete ) which
could  make neatinnal  programs inor

cffeetive, 18w felt thut vocational Veacher
should take staock of their perwnt enrricuhie
and,  after weighing  the  advantages and
diradvantage s of cach approashe detecman
whether  or  not  further  individuabhization
would be helpful

Se”
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rieat 4l

3 Futerimg -tudents confre vathos resngrer
peesan (or ysdguctac s and together they
plan a programn ba-t ano the student’s
s,vr-’-/;n.'jf v ational feo o BEAIATHE SAES BN arned
girals

300 A students ar s ved e domonstra s
a cenateal  core Lf  occupational
© competeneies Another <t of uhy'«:léwx
while recommended ~tpe negotiable and

are: congidered sptional comprtencies,

4. As g student progee-ses through the
prrformance-basesd vocational «ducation
program. hiv/her  objectives may  be
eeplanned, ba.ed  on prr-onal
development and on needs deteruned
by expericnee in the program.

»

5. Resource persons are alwayvs available to

assist  students  in working  through
module learning activities, to  uggest
additional cexperienees,  to critique

student products and performance, and

to help solve procedural problems,
“EPD\ Regional Work-hop.
“Competency-Based  Vocational Fducation:
Principles, Prospect- and Problems”

" (unpublished paper. Lexington, KY. April

1976), pp. 1012,

it
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value of a fraction of 9 smestes hour, A
dudent s rxpected 1o complete
mirmum  number of  module: cach
R ITEE 4

IR TRt BT

Student lettergrades are replsced by g
stnple " Paz™ T f.ln-l{it“’ cvateem,
Studenis who neet the eniteria of g
module are avarded a grade of Pase”
for that module on thewr official records,
Students not meeting the criteria have
nothing entered on their official records,

Rtudents  are  granted  diplomas  or
certificates by meeting  the  school’
standards for demonstrated occupational
competencies and accumulating the
rmininum  number of  crodits,

Upon completion of the program,
ctudents receive a standard certificate
and special performance-based
vocational  education  transcript. - The
transcript, - which is  furnished to
prospective employers, includes (1) a
complete record of the occujational
competencies. demonstrated.  and  (2)
evaluations of the student by resdurce:
prersons,
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program  graduadly. procee g with b
development plan as problen, o cobyed gy
as reacurees allow

1.
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timited eegistration dates are standard.
nractices

On cacipus clasgonm  teaching s the
most’ common approach to instruction.
Lengthy on-campus required attendance
1% standard.

Practical firld experiences are limited.
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‘SECTION IV

The major elements of the total system of
pcrformanccnhawd vorational education are
as follows: -

First, course needs assessment

14

“PThas_involves conducting a needs assessment

which “intludes a  consideration of job
op ortunities,” ‘manpower needs, and
placement after training ™

Second, task ddentification

This invobies a search of hiterature for existing
task lists, and/or selecting a random sampie of
workers  and mr\'v}'ing these workers to
determine tasks performed,

Third, the development of * performance

terion-referenced measures and

ohjectives, cri
This involves preparing a performance
- objective based on each task. developing a
criterion test for cach performance objective
and preparing a list of procedural steps for
performing cach task. ’

Fourth, éfissrgom delivery package
' This inVOl_Vf%S_.dcleting perférmance objectives

inappropriate for  sccondary level courses, -

determining supplemental objectives relating
to basi¢ theory (for example, the principles of
the 4-cvcle engine) and sequencing and
clustering the objectives. = = o

This step also involve .

. selecting :a  teaching strategy or

approach (it is at this point that the
degree of individualization will be

determined) .
developing the instructional content
for each of -the performance
\’ob{cctives
. “selecting. and/or developing

~ instructional materials y
. and finally, - determining the

- criterion-referenced measuresg,

[

procedures .for. administering  the -

~ .

"y

— A SYSTEMATIC APPROACH TO IMPLEMENTING PERFORMANCE-BASED |
VOCATIONAL EDUCATION IN SOUTH CAROLINA

Flfth the‘mgtuﬁgfment plan

"The management plan involves analyzing what

the téacher needs to do as well as what the
student needs to do. [t also involves
developing a record keeping system and
planning instructional materials storage.

"The management plan also involves planning

instructor performance as he/she attempts to
transfer knowledge, direct the .acquisition of
knowledge, demonstrate and guide learning
activities, and evaluate student performance.

Sixth, field test

This involves ficld testing recommended
materials and proposed teaching strategies.
Sm-enth.l ‘classroom implementation

This _involves producing new materials!
conducting teacher’ workshops, distributing
materials
management plan,

Fighth, continuing review

This will involve  obtaining criticisms and
of the systcﬁ ,

Again, .this plan involves nothing that many

3

and ‘developing  an indi\idu.a]

‘suggestions_ for changes nceded in all elements - :

vocational teachers are ot -now doing, to’

.some degree, in a less formal way. But, never
before have teachers had thehelp and support
now offered through V-TECS and the state.

It ‘would probably be impossible for each
teacher to perform a thorough search -of
literatiire, conduct a thorough task analysis
and write ?erformance objectives,
criterion-referenced measures and
performance .guides. There just isn't that
much time available when the instructor is
teaching a normal schedule.. There is little

clustering objectives: nc is ‘there adequate
time available in the normal teaching schedule
far -the instrugtor to develop instructional
materiais. o

-time available for seclecting, sequencing and



Fortunately, for the first time in the history
“of vocational education. the Vocational
. Education Consortlum of States (V-TECS) s
- _providing inember states with catalogs of
performanct objectives, criterion-referenced
measures and performance -guides generated
- from. validated jobwelevant tasks. Although
" this. does not relieve the teacher from all
responsibility for generating such task lists, it
does provide an oxu‘phonalh Lg)mprehenelvc
and valid source.

Help will also be provided through the teacher
committees (or writing teanis) who will
supplement. cluster and sequence
performance objectives into a general
curriculum. And finally, these writing teams
will, in some cases, prepare modules to be
used mainly in helping attain greater
individualization through self-instructional
materials which allow for self-pacing.
Teaching materials for group instruction may
also be dcvolopod,

In :ummar\, the implementation of
petformance.-based vocational . education

would be almost impossible were it not for

the availability of catalogs through V-TECS
. and help from teacher writing tcams in each
‘vocational progran area. Fortunately,
through these efforts, steps one through four
of the system have, to a large degree, alread\
been accomplished.

In qummar\, it is Impod that mth the help of:

1. the V-TECS con:ortlum in provndmg
catalogs of 'performance objectives,
criterion-reference measures, and
performance guides,"

2. the Office of Vocational Education in
providing the overall supervision of the
system to include .conducting needs
assessments, designating priorities,

allocating funds, and establishing -

guidelines and policies,

3. and the Vocational Education Media
-Ce?gter &in providing assistancc in
e -dc:velopmg cifrriculum and eurriculum
~n'i\.-;terlals,
. A
the edglcmonal effectiveness of South
Carelifia’s vocational education program can
be improved by a move toward a more nearly
performance-based instructional program.

14
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SECTION V — A CASE STUDY — JIM AND MEG DISCUSS THE RELATIONSHIP BETWEEN

PERFORMANCE-BASED VOCATIONAL EDUCATION AND INDIVIDUALIZED INSTRUCTION -

The following case study describes how a
vocational teacher explained
porformance-based vocational education to a
fcllow  instructor. Keep in mind
performance-based vocational education
points presented in this module.

Over a cup of coffee in the area vocational
.center teacher’s lourige, Meg Martin continues
~ her discussion of PBVE with Jim Johnson.

Mey asks, “PBVE says nothing
individualized instruction. Please tcll me how
in the world you  manage -to bring in the

concept of individualized instruction every

time we discuss PBVE?”

.Jim sips his coffec before answering Meg. She
certainly feels she has a valid point. Jim
wonders how he can answer this question so
that he communicates his position clearly and
-distinctly. » :

“Mcg, you" and I agrce that PBVE is an
educational program’ in which tasks (or skills)
to be acquired and demonstrated by the

student as well as the criteria (standards) to ™

be applied in assessing the performance of
““such tasks {skills) are made explicit and in
which ‘ the - student is held accountable for
meeting these criteria,” offers Jim. '

Meg agrees, “So far, we are in complete

agreement. So how do ‘you get off on this
individualized instruction concept?”

Jim interrupts, “‘Look, Meg, let’s break our
definition down in simpler language. What we
‘are saying is that PBVE is first of all based on

job-relevant tasks; secondly, students are told

in advance .exactly what they will be given,
what the task is and how well they will be

expected to perform the task. I believe our

point of difference comes im the delivery
system for implementing PBVE. You recall
that our plan for implementing PBVE suggests
three approaches.”

N,

“0.K, Jim, I realize that but. you still haven’t

" explained how individualized instruction is

mixed in;” retorts Meg.

“the

about

Bt
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“Meg, the three approaches are bsécntiaily
three levels of individualization starting with

- the group approach, moving to a combination

approach, and ending with a fully' sclf-paced
approach,” Jim replies.

Meg says, *‘Jim, that sounds very ‘academic,
but can you explain what you mean by
individualization in. our traditional
approach?”

After careful thought Jim replies, “What I
mean is that you as a teacher may continye to
use whatever method you have been using.
The only differcnce is that your instruction is
based on task lists which have been converted
to performance objectives. Students are told
in advance what these objectives are and how:
well they are expected to perform. A move

“toward individualization is achieved for at

least two reasons. First, the student knows
how wcll he/she must perform the task..In..
other words, he/she knows the minimum level
of proficiency required for mastery. The
student is, therefore, tested on mastery, not
on how well he/she performs in relation to
other students. Secondly, the student is not
tested on how long it takes him/her to master-
the task; time will vary from one student to
another. When time becomes a factor which is
variable rather than fixed, a move toward the

"more individualized approach is .

accomplished.

“Let’s carry this a step farther and look at the
combination approach to"individualization.
Again, performance objcctives are the bases of
instruction and the group approach will stilf
he used, but self-pacing with various materials® -
and methods are wntroduced .

“Finally, the fully individualized program
with performance-based objectives as a base
introduces the .concepts of independcent.
study, variable time, self-pacing, mastery and
open cntry—open exit.” . v

Meg gets up from her chair and says, “Jim,,
your answer to my .question, ‘How does

.’/'



individualized ‘instruction fit into PBVE?’
_sounds fairly straightforward, -but 1T won’t

¢ really be connnced until [ have time to think

about it more.’

They return to their classes but not before
making plans to meet for coffec the next day.

Review the case study.

Do you think Meg has a legitimate
. question?.

Did Jim support his idea with valid
information?

i

Make vour comments on a separate sheet of paper.

Read the model critique and e

if you
covered the same points,

W

MODEL CRITIQUE
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A PERSONAL SELF-CHECK

Do You Really Have A Performance-Based l-‘rog’ram'.'_6
I

Dircctions: Please record “Yes™ of *“No™ to the following questions on a separate sheet of paper.'
' l.'- Do‘ H .havt‘ information on cmploylwznt opp(;r.lunities?
2. Is this informallion current (less than two years old)?
3. Do I haveinformation on futuré cmployment l»p_p(l)rtunilics for my students?
4. Docs my student placement record support need for continued training?
5. Do I have spcéific job title(s) identified for mj,.' rogram?
‘6. Have the specific tasks and competencies for these job title(s) heen identiféc'd?

7. Do I have spccific lists of tools, equipment and supplies ncml( d to prepare students for lh( se
job titles?

<

8.. Do Iknow lf the tasks I teach my students are still performed on the job? ~ -~

9. Do I know which tasks conbuma the most and l( ast amount of worker’ s time and all in
between”

10. Do Iknow which tasks are mosl (llfﬁullt least dlffu ull an(l all in between?

_11. Do I know which of thesc tasks are polformod by entry level workers (first 12—-24. months
onjob)" e o i . . \

12, Do I comldcr these factors (qu(,?hon% 8-11) as 1 establish relative importance of the tasks I ° .
teach my students to perform? | : 4

13. Do I have a Qp(‘(,lflC pcrfornmnu ObJ(‘Qtl‘e and aﬂjob bascd measure £or success for (‘ach task
my students are to perform? - - i L - o

N J . N \A . ' .‘ , B
14. Do the materials I usc “lalk about,” “show mmmp:l(,s1 and prO\ ide “learnmg practme””

15. Do l’ collect information on student performance whch mdlcatcs the probable causc\ot fzulure
of any materials/media to bring students to the job-based measure of’ success? . '

16. Do 1 develop. new malerials and mulm lf my students have dlfﬁcully ineeting tlu Job bdsed
mecasure of succe ss? - . -

'

17.%, Do I have a means of keeping my task’ almlysls up-to-daté with chianges in the jobs for which
my stud( nts are pre pnrmg" :

-

',Record other qucqtlons you may want to jat down for your own self- vvaludhon and use on a_ ',
separate shect of papf‘r

Note: '(All answers shoul(l be “Yes” if you want a good pcrformzmcc-buscd progr'm‘n).

6Ben A. Hirst, “The (.omponmts ‘of (,ompcl(,m,y -Basec -Vocational l‘,duuallon et lnu rican ¥ malwnal
Journal Volumv §2, No.® (Vowmb(r 1977), P 'M L . -
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 CHECK-OUT ACTIVITIES . : | ,
e

“Inform your instructor that you are ready to be tested. You wxll be prowded with a copy of a
multiple choice/matching test and an answer sheet. Record your answers on the a answer sheet and \

"~ return both the test and the answer sheet to the instructor. R




